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Offerings and Enrollments in the Secondary School
Social Sciences in Kansas in 1961 -1962

Eldon E. Snyder®

Education, in its broadest aspects, is the transmission of a culture--
the established way of life of a society. It is, however, more than a trans-
mission of a culture. One of the characteristics of culture is that it is,
paradoxically, conservative, yet dynamic. Even the folk society undergoes
some cultural change, and within the urban society the dynamics of
culture are obvious—sometimes painfully so. One important agent of
change, within our own society, is the educational institutions themselves.

Culture includes material as well as non-material elements, and with-
in the school curricula the social sciences' are concerned primarily with
the transmission, and change, within the non-material aspects of culture.
Thus, the objectives for the social sciences deal with the transmission of
knowledge, the development of skills, understandings, attitudes and
values concerning man’s relations with his fellow man, within a social
and physical environment.

In a very real sense the achievement of the objectives of the social
sciences is becoming increasingly important in order that man may con-
tinue to live and enjoy the material conveniences that have been provided
by modern technology. The lag between the material culture and our
social relationships has become increasingly apparent.: This lag has de-
veloped because of the impact of social and cultural change. However,
scientific, technological, social and political change will continue to' be
characteristic of modern society. It is imperative, therefore, that the social
science curriculum, in a dynamic society, be meaningful and effective.
This is particularly true at the secondary school level which is the
terminal formal education for many students.

The purpose of this study is to provide data concerning the offerings,
their sequence, and enrollments in the social sciences of Kansas secondary
schools. This data might be used in improving the curriculum in at least

#Dr. Snyder is an associate professor of Social Sciences (Sociology and Anthropology)
at Kansas State Teachers College, Emporia.

1. The writer is well aware of the confusicn that has existed, between the use of
the terms “‘social studies” and “‘social science.” Both the National Council for the Social
Studies and the Encyclopedia of Educational Research prefer the use of “social studies”
when considering school offerings at the elementary and secondary levels. However,
Bruce A. Watson in “Social Science and the Social Studies,”. Social Education, 21
(January, 1957), 25-27, argues against differentiation between the terms. Since Pro-
fessor Harold V. Sare has already established a precedent for the usage of the term ‘‘social
science” in a previous study at this institution this usage will be continued in the present
research. Note: Harold V. Sare. “Background and Academic Preparation of the Social
Science Teachers in the High Schools of Kansas 1956-1957.”> The Emporia State
Research Studies, Volume VII, Number 2.

9. The discrepancies hetween the dynamic characteristics of our scientific technology
and the conservativeness of the social sciences can also be observed in the readiness of
our society to subsidize some aspects of the school curriculum and the rapid incorporation
of new knowledge within the subject offerings. On the other hand, the social sciences
have been belatedly included within the financial framework of governmental foundation
organizations, and within the structure of the social science curriculum itself there has
been considerable resistance to moditications away from the traditional “subject mafter
organization.

(5)
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two ways. First, to provide background data for teacher preparation of
prospective social science teachers and in-service teacher training. Second,
to secure information concerning the status of the social sciences that will
be useful for creative curriculum revision. Both functions are vital to an
effective social science curriculum. Obviously, teachers must be well-
prepared to instruct students in the courses most frequently offered.
Equally important, however, is the need for data that might be used for
curriculum evaluation and revision. Curricullum workers must begin
with the existing program, but data of this study should not indicate a
commitment to retain the status quo. Social change is a fundamental
characteristic of our society, and these changes will necessarily be re-
flected in curriculum development.

Survey of Related Literature

Three studies have been published by Kansas State Teachers College
of Emporia pertaining to offerings and enrollments in secondary school
sciences. The initial study by Breukelman and Andrews* was published
in 1952. The follow-up studies were completed by Breukelman and
Andrews* and Breukelman and Frazier.® The techniques and organization
of the present study have drawn heavily on these studies.

An Emporia State study by Rundell and Miller that includes data on
the offerings and enrollments in foreign languages in Kansas secondary
schools has recently been published.®

One previous study has been published at this institution concerning
the Kansas secondary school social sciences, “Background and Academic
Preparation of the Social Science Teachers in the High Schools of Kansas
1956-1957,” by Harold V. Sare.” The Sare study dealt primarily with
teacher preparation; however, there was brief consideration given to
social science offerings.

Studies of a national scope on offerings and enrollments in the social
sciences include the article by Howard R. Anderson* in which he com-
pared the results of two studies® ** based on nation-wide samples. Both
studies dealt specifically with offerings and registrations in the secondary
school curriculum.

3. John Breukelman and Ted F. Andrews. ‘“Offerings and Enrollments in the
Secondary School Sciences in Kansas in 1951-1952.” The Emporia State Research Studies.
Volume I, Number 3.

4. John Breukelman and Ted F. Andrews. “Offerings and Enrollments in the
Secondary School Sciences in Kansas in 1954-1955.” The Emporia State Research Studies.
Volume IV, Number 3.

5. John Breukelman and Ralph P. Frazier. “Offerings and Enrollments in the
Secondary School Sciences in Kansas in 1960-1961.”” The Emporia State Research Studies.
Volume X, Number 1.

6. George M. Rundell and Minnie M. Miller. “Foreign Languages in Kansas
Secondary Schools, 1961-1962.” The Emporia State Research Studies. Volume XI, Number
3.

7. Sare. op. cit.

8. Howard R. Anderson. “Offerings and Registrations in the Social Studies.” Social
Education, 14 (February, 1950), pp. 73-75.

9. Carl A. Jessen and Lester B. Herliky. “Offerings and Registrations in High School
Subjects, 1933-34.” Bulletin Number 6, Washington, D. C.: Federal Security Agency,
Office of Education, 1938.

10. Howard R. Anderson. “Teaching of United States History in Public High
Schools: An Inquiry into Offerings and Registration, 1946-1947.” Bulletin Number 7,
Washington, D. C.: Federal Security Agency, Office of Education, 1949.
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ENROLLMENTS IN SECONDARY SCHOOL SOCIAL SCIENCES 7

In 1951 the National Council for the Social Studies published a
Curriculum Series™ identifying the needs of young adolescents and pro-
posed offerings for the junior high school social science curriculum, and
Eunice Johns, in 1953, edited a sequel Curriculum Series* that suggested
curricular offerings for the high school.

Two additional studies of offerings and enrollments in secondary
schools were made by Ellsworth and Sand® and McLendon.* Both were
completed under the sponsorship of the National Council for the Social
Studies.

Gross and Zeleny believe that on a nation-wide basis the most preva-

lent pattern of course offerings and their sequence is as follows:*

Grade VII Grade X
Selected peoples and World history
nations Modern history
Geography
U. S. history
Social Studies Grade XI

Grade VIII U. S. history
U. S. history Electives
Civics
Social Studies

Grade IX Grade XII
Civics Contemporary problems
Orientation U. S. history
State history Government

Moreland® recently conducted a nation-wide survey of the required
and elective courses in the social sciences, at both the junior and senior
high school levels. The most frequently required courses were:

Grade VII Grade X
World geography World history
American history-geogra- American history
phy World history-geography
American history

Grade VIII Grade XI
American history American history
American history-state American history-govern-
history ment
American history-civics World history

Grade IX Grade XII
Civics Problems of democracy
World geography American government
World history American history

11. Julian C. Aldrich, editor. “Social Studies for Young Adolescents: Programs for
Grades Seven, Eight, and Nine.” Curriculum Series, Number 6, Washington, D. C.:
National Council for the Social Studies, 1951.

19. Eunice Johns, editor. “Social Studies in the Senior High School: Programs for
Grades Ten, Eleven, and Twelve.” Curriculum Series, Number 7, Washington, D. C.:
National Council for the Social Studies, 1953.

13. Ruth Ellsworth and Ole Sand, Co-editors. Improving the Social Studies Cur-
riculum. Twenty-Sixth Yearbook, National Council for the Social Studies, Washington, D.C.:
1955.
14. John C. McLendon. “Significant Trends in the Social Studies Curriculum.”
Social Education, 21 (May, 1957), pp. 213-216.

15. Richard E. Gross and Leslie D. Zeleny. Educating Citizens for Democracy.
Oxford University Press, New York, 1958, p. 70.

16. Willis D. Moreland. “Curriculum Trends in the Social Studies.” Social Educa-
tion, 26 (February, 1962), pp. 73-76, 102.




8 EMPORIA STATE RESEARCH STUDIES

The most commonly reported elective courses, grades ten through
twelve were:

Grade X Grade XII
World history Problems of democracy
World geography Sociology
Modern history Economics
Grade XI
Economics
Sociology

World history

In 1954 Emlyn Jones” surveyed high schools concerning the social
science offerings required for graduation. In 1963, a follow-up study
was conducted of 130 school systems in cities with a population of
100,000 or more.™ The three most frequently required subjects, and the
grade levels reported, on both the 1954 and 1963 study were:

United States history Grade XI

World history Grade X
American problems Grade XII
Acknowledgements

The writer would like to acknowledge the assistance of Miss Rose-
mary Galloway and Miss Bonnie LeMasters who tabulated the data used
in this study. Credit should also be given to the authors of previous
Research Studies that have served as guides for the present study, and to
the editor for his encouragement and assistance.

Methods
ganiza-

The data for this study were compiled from the Principal’s Org
tion Reports for the school year 1961-1962 which are on file at the
Kansas State Department of Public Instruction.

For each school tabulations were made on the total school enroll-
ment, the social science courses offered, the grade level, and enrollment
in each course.

The schools were divided by size into population categories used
in the three previous studies of this type dealing with offerings and en-
rollments in science and the Sare social science study cited above.

Additional data for the junior high school courses were tabulated
concerning the subject content and core offerings.

The data in the Principal’s Organization Reports are based upon
offerings and enrollments in the fall term of each school year. The
reports do not contain data concerning the offerings and enrollments
for the second semester. This presented some difficulty in the prepara-
tion of this study, particularly since many of the subjects offered are
one-semester courses. For example, since American history is offered

17. Emlyn Jones. “Analysis of Social Studies Requirements.” Social Education,
18 (October, 1954), pp. 257-258.

18. Emlyn Jones. “Social Studies Requirements in an Age of Science and Mathe-
matics.” Social Education, 27 (January, 1963), pp. 17-18.

>
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as a two-semester course there is little question concerning the probable
enrollment the second semester; however, American government might
be offered as a one-semester or a full-year course. If it is a one-semester
course, students will frequently enroll in one of the several electives in
social science the following semester. This information concerning
courses offered in the second semester is not available on the Principal’s
Organization Reports. To gather this data a post card survey was made
of all senior high schools. However, the survey did not entirely clarify
this problem, because of incomplete returns or failure to report all
necessary data. (Both junior and senior high schools were originally in-
cluded in the survey but the junior high school subject turn-over at the
end of the first semester was not sufficient to warrant tabulation.)

It was also difficult to classify ninth grade course offerings. For
those high schools organized on an 8-4 plan the ninth grade courses
were classified under high school offerings. In a 6-3-3 administrative
organization, however, the same course appears in the junior high school
tabulations. Other types of school organization likewise complicated
the tabulation process. In every case an attempt was made to treat the
data consistently and in such a manner that it would reflect the design
and purpose of this study.

Driver education, on the Principal’s Organization Reports, is listed
as a social science. However, in this study the writer is primarily con-
cerned with the “academic social sciences.” Therefore, data on driver
education was not tabulated in the context of the study but is presented
separately in the APPENDIX.

The Sample

In the school year 1961-62, 609 senior high schools and 92 junior
high schools were accredited by the State Department of Public Instruc-
tion.® Most senior high schools in Kansas are three or four year high
schools. Most junior high schools consist of seventh, eighth, and ninth
grades. However, a few other organizational types exist. TABLE 1
shows the number and percent of junior and senior high schools used
in the present study categorized by size of school. Information was not
available on nine accredited high schools and one accredited junior high
school.

Offerings and Enrollments in Senior High School

SocialL ScIENCE OFFERINGS

In 1961-62 approximately 57 per cent of all Kansas senior high
schools had an enrollment of less than 100 and approximately 78 per cent
had enrollments of less than 200.

TABLE 2 indicates the number of high schools in each size category
studied and the number of social science courses offered in 1961-62.

19. Kansas Educational Directory 1961-62. Bulletin 340, State Superintendent of
Public Instruction, Topeka, Kansas, p. 18.
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TABLE 1

Number and Percent of Kansas Junior and Senior High
Schools in Each Category Studied

1961-1962
Size of Total ior High School Senior High School
School ota Junior High School Senior High Schoo
Number of Number of Number of
Schools Percent Schools Percent Schools Percent
-24 22 3 292 4
25-49 130 20 130 22
50-74 104 15 104 17
75-99 88 13 3 3 85 14
100-199 138 20 12 13 126 21
200-299 54 8 6 7 48 8
300-499 56 8 18 20 38 6
500-999 73 11 49, 46 31 5
1000-2499 25 4 10 11 15 3
2500- 1 1 1 .2
Totals 691 : 91 600
TABLE 2

Number and Per Cent of Kansas Senior High Schools in Each Size
Category and the Number of Social Science Courses Offered by
These Schools
First Semester 1961-1962

Size Number Number of Schools Offering from One
of of to Six or More Social Science Courses
School Schools Percent 1 2 3 4 5 6 or
More
-24 22 4 4 7 2 8 1
25-49 130 22 5 19 51 36 15 4
50-74 104 17 12 29 42 16 5
75-99 85 14 2 22 36 21 4
100-199 126 21 2 16 45 47 16
200-299 48 8 1 2 13 17 15
300-499 38 6 2 12 10 14
500-999 31 5 1 2 11 17
1000-2499 15 3 2 3 10

2500- 1 2 1
Totals 600 9 43 125 196 141 86
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TABLE 2 does not depict an accurate account of the total offerings.
It is based only on the data available for the first semester of 1961-62. It
is probable that additional course offerings were available the second
semester. Even knowledge of the second semester offerings would not be
a complete picture of total offerings since the smaller schools will fre-
quently alternate courses from year to year.

It is apparent that the size of the high school is associated with the
number of social science courses offered. All schools that offered only
one social science course at the time the data were collected had an en-
rollment of less than 30. On the other hand, 73 of the 86 schools that
offered six or more social science courses had an enrollment of 100 or
more.

TABLE 3 provides information concerning the ten most frequently
offered courses in Kansas high schools. This information is based on the
data available for first semester of 1961-1962. American history and
American government are the most frequently offered courses. These
offerings reflect the state requirement that all high school graduates must
complete one unit of American history and one-half unit of American
government. Citizenship, frequently offered in the ninth grade as a one-
semester course, likewise is a satistactory means of meeting the require-
ment in American government.

TABLE 3 is not an adequate account of total offerings of one-
semester courses since it is based upon data for the first semester of
1961-1962 only. No doubt some high schools did not offer some of these
subjects first semester that did so the second semester. Some analysis
was made in reference to second semester enrollments that will be pre-
sented later in this study. It should also be reiterated that some schools
will alternate subjects from semester to semester, and year to year. Thus,
while all high school students are required to take American history and
American government, the percentages for the first semester do not total
100 percent. Therefore, all subjects are underpresented, though not to
the same degree.

An examination of TABLE 4 of the social science courses taught the
first semester, in addition to the ten most frequently offered courses,
indicates a wide variety of subjects. International Relations was offered
in four percent of the high schools and American problems in two per-
cent. The relatively small percentage of schools that offered the latter
course is surprising in light of its popularity in other states as revealed
by nation-wide curriculum studies (Gross and Zeleny,” Morehead,”
Jones, 1954,* Jones, 1963=). Other subijects listed in TABLE 4 represent
an even smaller percentage of the total number of high schools studied.

20. Gross and Zeleny, op. cit.,, p. 70.
21. Morehead, ap. cit., pp. 73-76, 102.
22. TJones, 1954, op. cit., pp. 257-258.
23. Jones, 1963, op. cit., pp. 17-18.
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Sequence of Course Offerings

The sequence refers to the courses that are emphasized at the various
grade levels. Presumably the sequence of courses should reflect the
maturation level, interests, and needs of students. TABLE 5 and the
following graphic illustration list the sequence of ten most frequently
offered social science courses in Kansas high schools during the first
semester 1961-1962. [TABLE 5 may be used in connection with TABLE
3; e.g., 48.5 percent (TABLE 5) of the 556 high schools offering Ameri-
can History (TABLE 3) did so in the eleventh grade; 50 percent
(TABLE 5) of the 517 high schools offering American government
(TABLE 3) did so in the eleventh grade, etc.]

TABLE 5

Sequence of Social Science Offerings in Kansas Secondary Schools
First Semester 1961-1962

Percent of Schools Oftering the Ten Most F requently
Offered Courses at Each Grade Level

=
, S
= £ =
< g &0 2z S F
> > S > 2 i £ R Y c&‘g
= 55 &% g 2 % 3 &6 G £ §20
. 8% Sz % T & T s & E S8
T g2 g wE S E = & & =0
g E £ S = B s 0 £ 8 8
O <« < = a W 25 o = O KB >
9 15 13 2 2 1 18 57 5 39
10 4 1 45 8 12 9 37 22 6. 28
11 48.5 50 22 40 40 38 25 11 37.5 18
12 46. 49 20 50 46 52 20 10 56. 15

In the ninth and tenth grades the emphasis is on citizenship and vo-
cations—occupations—orientation courses; world history and world geog-
raphy are distributed throughout all four grades, and American history,
American government, psychology, sociology, home living, and economics
are concentrated in the upper two grades of high school.

Enrollments in Social Science Courses

The enrollments in social science courses reflect, as might be ex-
pected, those subjects most frequently offered. Thus, American history
shows the largest enrollment with American government and world
history ranking second and third. TABLE 6 provides data on the ten
courses with the largest enrollments in the first semester 1961-1962.
Courses with enrollments less than the ten listed in TABLE 6 included

L v - -
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economics (enrollment 950), social studies (enrollment 813), and inter-
national relations (enrollment 319); enrollments in additional course
offerings were not considered sufficient to warrant separate tabulation.
As was discussed earlier in this study (note: METHODS) a post
card survey was used to determine enrollments in courses usually offered
on a semester basis. The results of the survey are only suggestive since
the usable responses were returned by 76 percent of the high schools;
TABLE 7 provides this data. Thus, the total number of individual stu-
dents for the year in psychology [using the Totals of TABLE 6 (first
semester) and TABLE 7 (second semester)] would be approximately
7,000 students, more than the number of individual students in world
history which is usually a two-semester course. The total number of in-
dividual students in sociology for both semesters would be at least 4,200.
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However, it should be noted that if student units rather than individual
students are considered in comparison, the totals for the first semester of
year courses would be doubled.

Since the total enrollments reflect, in part, the number of schools
offering the courses, computations were made of the average number of
students per school enrolled in the ten social science courses with the
largest enrollments during the first semester 1961-1962. These data
are depicted in TABLE 8. Thus, for example, while 12 times as many
students are enrolled in American history as in citizenship the average
number of students per school enrolled does not reflect the same relative
difference.

Offerings and Enrollments in Junior High School

There were 92 accredited junior high schools in the state in 1961-
1962. The accredited junior high schools accounted for approximately
55,000 students during the year under study. The rationale for the re-
porting data on the junior high schools in this study is based upon the
increasing number of separately organized junior high school educational
units and since they are located primarily in the larger communities and
metropolitan areas, they serve a large percentage of junior high school
age students.

A perusal of TABLE 2, which provides a breakdown of the junior
and senior high schools by size, indicates that 78 percent of the junior
high schools reported enrollments exceeding 300 students, 46 percent of
the schools had enrollments from 500-999, and 11 percent were schools
of over 1000 students. Only three schools, or approximately three percent
of the junior high schools studied, reported enrollments of less than 100.

In 1961-62 76 junior high schools (83 percent) were organized as
three year schools; other organization types included 13 schools (14
percent) that were two year schools, and 3 schools (3 percent) were
organized on a four year basis. All schools studied indicated some social
science offered in each junior high school grade level.

Subjects Taught in the}Junior High Schools

In some respects it is inappropriate to consider specific courses
taught in the junior high school, particularly in the seventh and eighth
rades. It might be more apropos to consider areas of common learning
or unified studies. However, these learning areas consist of subject matter
that can be classified into generalized subject areas. TABLE 9 provides
the five subject areas most frequently taught in the seventh, eighth, and
ninth grades and the number of schools that so indicated. In many cases
the subjects listed were not separate courses but two or three might be
taught together within the generalized area of “social studies.” Where it
was possible to determine from the Principal’s Organization Reports
specific subjects taught under this category the subjects were tabulated
separately. The category “social studies” in the table represents the sub-
jects so listed where a more specific subject matter breakdown was not

provided.
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It is apparent that geography is emphasized in the seventh grade,
it is likewise important in the ninth grade. American history is offered by
a large percentage of the schools in the eighth grade, and civics and
citizenship predominate in the ninth grade. Kansas history is taught by a
significant proportion of the schools in the seventh grade, and world his-

TABLE 9

The Five Most Frequent]y Taught Social Science Subjects
in the Seventh, Eighth, and Ninth Grades

1961-1962
Grade level Subject Number of Schools
Seventh Geography 56
Social Studies 26
Kansas History 29
World History 15
Civics, Citizenship 10
Eighth American History 80
Social Studies 10
Civics, Citizenship 6
Kansas History 6
Current Events 4
Ninth Civics, Citizenship 47
Geography 19
World History 16
Vocations, Occupations 9
American Government 6

tory is offered frequently in both the seventh and ninth grades; however,
in the seventh grade, world history is usually a unit or a portion of the
course “social studies” and is often titled “Old World Backgrounds” and
provides a background to eighth grade American history.

Enrollments in Junior High School Social Sciences

The actual enrollment in Junior high social sciences generally reflects
the number of schools offering the courses. TABLE 10 illustrates the
number of students enrolled in each course by the size category of junior
high school.

In some respects the courses listed in TABLE 10 are not comparable
to TABLE 9. TABLE 9 represents a breakdown into specific subjects
that were in some cases only units within a “social studies” course. Thus
in TABLE 9 seventh grade “social studies” is taught less frequently, in
proportion to geography, than the enrollments in TABLE 10 indicate.
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Basically, however, the enrollments reflect the emphasis in the seventh
grade on geography, the eighth grade on American history, and the ninth
grade on civics and citizenship. TABLE 11 provides the enrollment per-
centages of each course in relationship to the total enrollment in all
courses for cach grade.

Junior High School Social Sciences and Core Offerings

It was previously pointed out that at the junior high school level
many school systems offer “common learnings courses” or “core courses.”
Core courses integrate subject matter by cutting across subject fields,
they include a block of hours in the school day, and are organized around
learning experiences which are important for all students. For example,
a combination of common learnings for the seventh grade might include:
geography, Kansas history, spelling, reading, and writing, which results
in a broad unification of social science and English. In a few instances
the core courses also include science.

TABLE 12

The Number of Kansas Junior High Schools Offering a Core Course
in the Seventh, Eighth, and Ninth Grades
1961-1962

Number of Junior High Number of Junior High Schools
Size of Schools in Each Size Oftering A Core Course
School Category

Seventh Eighth Ninth
-24
25-49
50-74
75-99 3
100-199 12
200-299 6
300-499 18 7 1
500-999 42 29 14 7
1000-2499 10 6 2 1
2500-

Total 91 43 17 9
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Data from the Principal’s Organization Reports, illustrated by
TABLE 12, indicate that core courses are found primarily in the seventh
grade (47 percent of all junior high schools studied had the core in the
seventh grade). In the eighth grade significantly fewer schools have a
core (19 percent) than in the seventh grade, and in the ninth grade the
core is even less frequent (10 percent). However, some of the decrease
at the ninth grade level is probably explained by the fact that some
junior high schools consist of only the seventh and eighth grades. The
core courses are characteristic of the larger junior high schools. Only
one school had the core with an enrollment of less than 300.

Summary

1. The purpose of this study was to provide information concerning
the offerings, sequence, and enrollments in the social sciences in the
junior and senior high schools of Kansas. This data might be useful
for: (a) teacher preparation and in-service training, and (b) evalua-
tion and possible curriculum revision.

2. Data were gathered from the Principal’s Organization Reports for the
school year 1961-1962 on 600 of the accredited high schools and
91 of 92 accredited junior high schools.

3. Approximately 57 percent of the high schools of Kansas had enroll-

ments of less than 100; approximately 78 percent had enrollments of
less than 200.

4. There was a positive relationship between the size of high school and
the number of social science courses offered.

5. The most frequently offered courses in high school during the first
semester 1961-1962 were American history and American govern-
ment. These were offered as two-semester courses, with some ex-
ceptions in the American government.

6. Other social science courses offered by at least 10 percent of the
high schools the first semester included psychology, world history,
sociology, home living, world geography, and citizenship.

7. The American problems course was offered by only two percent of
the high schools studied.

8. Of the ten most frequently offered courses in Kansas high schools,
citizenship and vocations-occupations-orientation were most fre-
quently taught in the ninth grade, world geography and world
history in the tenth, American history and American government in
the eleventh and twelfth grades, and psychology, sociology, home
living, and economics primarily in the twelfth grade (although many
students in the eleventh grade were likewise enrolled in the latter
courses ).

9. First semester enrollments in high school social science courses re-
flected, in part, the frequency of course offerings. The courses with
the largest enrollments were American history (28,053), American
government (18,098), and world history (6,587).

10. Since the Principal’s Organization Reports contain only data on the
first semester a survey was made of the high schools to determine
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P enrollments in courses usually offered on a semester basis. The survey
resulted in usable responses from 76 percent of the high schools.
Based only upon the survey returns, at least 2,587 students were
; enrolled in psychology, 2,283 in sociology, and 1,214 in economics

during the second semester of 1461-1962. Based upon the incom-

plete survey results it is probable that approximately as many in-
| dividual students were enrolled during the school year in psychology
in the two separate semesters as in world history which was a year
course. Psychology was closely followed by sociology.

) 11. The junior high schools in Kansas are located primarily in the larger
communities; 78 percent of the junior high schools in 1961-1962
exceeded an enrollment of 300, three percent (three schools) re-
ported enrollments of less than 100. At the time of this study 83
percent of the junior high schools (76 schools) were organized on a
three year basis.

i 12. The most frequently offered subjects in junior high schools were
geography in the seventh grade, American history in the eighth grade,
and civics—citizenship in the ninth grade.

13. With a total enrollment of 18,714 in seventh grade social sciences
7,688 were enrolled in geography (41 percent), 12,782 eighth grade
! students (75.4 percent) took American history out of a total of
16,937 students, and in the ninth grade 6,454 students (41.7 per-
cent) were enrolled in civics-citizenship from a total of 15,489 social
science students.

| 14. Core courses usually integrate subject matter from English and social
science; 47 percent of all junior high schools studied had the core
in the seventh grade, fewer schools had core courses in the eighth
and ninth grades than in the seventh.

Implications

Data provided in this study has important implications for both
, teacher preparation and curriculum evaluation. There are many high
schools in Kansas with relatively small enrollments. In many educational
units the social science teacher must be prepared to teach all or most of
the social science courses offered. This, of course, requires teacher prepa-
i ration in American history and American government, however, the
teacher training program should include a breadth of knowledge in such
disciplines as world history, sociology, anthropology, economics, and
geography. Therefore, it is clear that the present minimum Kansas certifi-
cation requirements for teaching in the social sciences are inadequate
for the preparation of more well-qualified teachers in this field.
Teachers in the larger high schools may not be expected to teach
. as many different courses as in the small school. This provides the oppor-
tunity for the teacher to specialize in a particular subject area; however,
in the larger schools there is a greater range of course offerings and thus
a greater likelihood a teacher will be teaching one of the social sciences
other than American history and American government.
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In the Principal’s Organization Reports psychology is classified as
a social science. This study shows that psychology is trequently offered
as a course in high schools, and it ranks among the top three or four
courses in enrollment. To what extent psychology is taught by the social
science teachers is not indicated by the present data. In some high schools
the guidance and counselling staff provide this instruction. 1n teacher
preparation courses and general education requirements at most colleges
and universities prospective teachers receive some foundations in psy-
chology. It may be desirable, however, for college social science majors
to have some preparation in social psychology if there is the expectation
that they will teach high school psychology. Psychology can more nearly
qualify as a legitimate social science when taught with the social psy-
chological approach.

Teacher preparation for the junior high school teacher obviously
should reflect the offerings of core courses. In-service training and teacher
preparation of junior high school teachers should be calculated for the
possibility of integrated learning areas that cut across the English-social
science disciplines.

It would be a mistake to govern teacher preparation in our colleges
and universities solely on the basis of present offerings and enrollments
as outlined in this study. Our universe is characterized by rapid social
and cultural change. The academic disciplines that have been emphasized
for the past 50 years may not necessarily receive the same concern in the
future.

In addition to teacher preparation this study might also have utility
for an evaluation of the secondary school social science curriculum. 1t
is necessary to know the present status of offerings and enrollments in
order to carry out possible curriculum revisions.

The offerings in Kansas junior and senior high schools adhere gen-
erally to the offerings, and sequence of offerings, cited previously in this
study of nation-wide studies. The significant ditference is the lack of
offerings in an American problems course among Kansas high schools.
Such a course has received wide acceptance in other states. The American
problems (problems of American democracy) course was recommended
by the Committee on Social Studies (which was part of the Commission
on the Reorganization of Secondary Education established in 1913 by the
National Education Association) in 1916 to meet the inadequacies of the
traditional high school social science courses (U. S. Bureau of Education
Bulletin Number 28, Washington, D. C.: Government Printing Office,
1916). The remainder of the junior and senior high school social science
curriculum adheres closely to the 1916 recommendations by the Com-
mittee on Social Studies.** Whether the inadequacies the Committee felt
were present without the American problems course have been alleviated
by the traditional offerings in Kansas is unknown.

24, The subjects recommended by the Committee on Social Studies were: grade VII,
European history and civics or geography; grade VIII, American history and civics or
geography; grade IX, civics, with an emphasis on the state, nation and world for half the
year and emphasis on economic and vocational civics the remainder of the year; grade X,
European history to 1700; grades XI and XII, European history since 1700, American
history, and Problems of American Democracy.
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In 1960 a Curriculum Guide for the Secondary Schools of Kansas
was published by the State Superintendent of Public Instruction that
made the following recommendations concerning social science courses

j and their sequence (pp. 5-8):
Grade 7 — Geography, Kansas History.
Grade 8 — American History to 1865.

Grade 9 — Life in Local Communities. “Half of the ninth grade
course might be devoted to some study of sociology,
social psychology, population, how decisions are
made.” (p.

: Grade 10—United States History, 1865 to Present. This course,
it was suggested, should review in less than a month,
the period up to 1865 and then emphasize the effects
of the Civil War and America’s influence in the
world scene. “The course should include as much
related information on economics, sociology, and

geography as possible.” (p. 5)

Grade 11—United States Government and Institutions; Prin-
ciples of Economics, Sociology, and Geography.
“United States government should be integrated with
a study of democratic institutions into economics,

sociology, and geography.” (p. 8).

Grade 12—World Cultures and Issues (while it is not suggested
in the Curriculum Guide it would seem that this
course would rely heavily on cultural anthropology
as its basis).

The above recommendations are intended only as a “guide” and local
needs and staff preparation will require modifications. Yet it is evident
that the present offerings in the social sciences in Kansas secondary
schools do not adhere very closely to the recommendations of the
Curriculum Guide. It would appear that the present offerings in Kansas
more nearly conform to the general nation-wide pattern and to the
proposals made in 1916 by the Committee on Social Studies than with
the suggestions in the Curriculum Guide of 1960.
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Appendix

In the Principal’s Organization Reports driver education is listed as
a social science. The present study was not primarily concerned with
driver education as a social science. However, it is a legitimate part of the
junior high and senior high school curriculum and thus the following
data may have utility in curriculum planning.

TABLE 13

Information Concerning Driver Education in
Kansas High Schools
First Semester 1961-1962

Number of High Number of Students

Size of Number of High Schools Offering Enrolled in
School Schools Studied Driver Education Driver Education
-24 22 3 15
25-49 130 47 562
50-74 104 59 874
75-99 85 50 982
100-199 126 89 2126
200-299 48 36 1253
300-499 38 20 856
500-999 31 14 948
1000-2499 15 12 2100
2500- 1 1 97
Total 600 331 9813

Data are not available concerning driver education offerings and
enrollments the second semester of the year under consideration. One
might assume, however, that the second semester’s enrollment would
approximate that of the first semester. It is evident that with the increased
size of the school there was a greater percentage of schools offering driver
education.

In the larger school systems the responsibility for driver education
may rest with the junior high school. However, the total enrollments in
driver education in junior high schools during the first semester 1961-62
(note TABLE 14) were not large in comparison with the high school
enrollments.
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TABLE 14

Enrollment in Driver Education in Kansas Junior

High Schools

First Semester 1961-1962

Size of
School Enrollments
-24
25-49
50-74
75-99
100-199 25
200-299 49
300-499 503
500-999 718
1000-2499 93
2500-
Total 1388

In the junior high schools all driver education is offered in the
ninth grade. In the high schools 49 per cent is offered in the ninth grade,
32 percent in the tenth, 11 per cent in the eleventh, and eight per cent

in the twelfth grade.

An analysis was made of the courses high school driver education
instructors taught in addition to driver education, TABLE 15 depicts this

data.
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TABLE 15

Courses Driver Education Instructors Taught
by Size of High School
First Semester 1961-1962*

sg- 5 £ _F g%
88 : F EE =iz o
chool o z g2 5 :
24 1 2 9
95.49 98 1 2 23
50-74 1 .. 29 1 35 28
75-99 32 . 2 14
100-199 5 180 1 47 44
200-299 4 o .. 20 1
300-499 1 1 4 2 13 13
500-999 6 1 5 1 2
1000-2499 16 1 1 1
2500- 1 1 1
Total 34 5 138 5 167 139

* Some instructors taught in several of the above areas and they were
counted more than once.

## Includes social science, business, math, science, guidance counselors,
and school administrators.

Driver education courses are not taught primarily by social science
teachers. Most driver education instructors teach physical education and
industrial arts in addition to driver education.
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eral Music in the Junior High School. No. 4, 1962, Roma Ball and Others, Four Studics
in Elizabethan Drama.

XI, No. 1, 1962: Robert L. Dorsch and Dorothy D. Greer, Faulkner—Three Studies,
Part I. No. 2,#% 1962: Sherland N. Dirksen, Faulkner—Three Studics, Part 1I. No. 3,
1963, George M. Rundell and Minnie M. Miller, Foreign Languages in Kansas Second-
ary Schools, 1961-1962. No. 4, 1963, James S. Wilson, Flowering Plants of the Ross
Natural History Reservation, Lyon and Chase Counties, Kansas.

XII, No. 1, 1963: Eldon E. Snyder, Offerings and Enrollments in the Secondary
School Social Sciences in Kansas in 1961-1962,
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