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CHAPTER I 

INTRODUCTION 

The faculty of the Division of Business and Business 

Education ot Kansas State Teachers College, Emporia, has 
Ilong been concerned with the improvement of the content ot 

the supervised teaching program 60 that it will meet the 

needs of the business teachers who graduate from the 

college. 

The ideas and opinions of the former graduates 

should be ot great value in planning the supervised teHching 
/program for future students. The data for this study came 

from recent graduates who are teaching since they are the 

ones who are most aware of the difficulties they encountered 

as beginning teacher,. 

I. THE PRO-

Statement of lh.! problem. Is the supervised 

teaching program of Kansas State Teachers College, Emporia, 

meeting the needs o£ the business teachers who graduate 

from this college? 

The, primary aims of this study were (1) to evaluate 

the content of the supervised teaching program, and (2) to 

&ke recommendations for improvement. 
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o previous study ot the graduates of the Division 

ot Business and siness Education with re2ard to the 

specitic course offering of supervised teaching is known to 

have been made. 

The jor hypothesis for this study is that certain 

common probl areas which new teachers frequently encounter 
l-

ar n« omitt from the theory presented to them during 

their sUPervised teaching experience. 

A second hypothesis to be tested is that some areas 

that being covered need greater emphasis tnan s 

previously n Dlsced upon th • 

A third hypothesis to is that the theory 

the student teachers receive is of a great deal of value 

to them, and t tho o have had their supervised 

teaching experience out in the field with little or no 

theory feel a definite inadequacy their first ar ot 

teaching cause they did not ceive this sic background 

information before beginning their teaching Careers. 

Importance of ~ study. It is generally assumed 

that the most important and critical phase of teacher 

trainin~ comes at the time when the prospective teacher is 

doing superVised teaching. The serious duty of properly 

trainin2 those who will in their turn influence the next 

neration falls upon t ~pervlsing teacher. 
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In order that the faculty of the Division of Business 

and Business Education, which includes the supervising 

teacher, may develop a supervised teaching program which 

will meet the needs of the business graduates of this 

college, they must be well-informed as to what these needs 

re so they may plan the course content accordingly. 

This survey is designed to provide information for 

the evaluation of the present supervised teaching progr 

in business at Kansas State Teachers Collage, Emporia, to 

how well it 1s meeting the needs of the araduates who 

go into the teaching profession. Recommendations will be 

made for the improvement of the supervised teaching program 

trom the facts gathered. 

Limitations £l the study. This study will be limited 

to those business teacher graduates who have received their 

supervised teaching experience under the auspices of Kansas 

State Teachers College, Emporia, during the past five years, 

either on the block system or the semester system. This 

includes those who bave taken their supervised teaching at 

Roosevelt High School, Emporia High School, and elsewhere. 

It will be limited to those who have. had at least 

one semester of actual teaching experience in business since 

taking their supervised teachi&~. 

The data contained in this report came trom 

questionnaires completed by the graduates. 
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II. DEFINITIONS T USED 

Conference, group. The group conterence is a meeting 

or a supervisor with a group of student teachers to discuss 

problems CODmon to the group. 

Conterence, individual. An individual conference is 

a consultation between a student teacher and the supervising 

teacher for a discussion of problems encountered during the 

supervised teaching experience. 

Division. According to President John E. King, the 

business department of nsas State Teachers College, 

,poria, s first referred to as a division in the Kansas 

State Board of Regents report of July, 1957. A "division" 

in education is the separation of the courses in a school 

curriculum pertaining to a certain field of study. The term 
1"division" is used in this survey instead of "department." 

Laboratory school. A laboratory school is a school 

largely or entirely under the control of the college, 

located on or near the college campus, which has been 

organized for the specific purpose of preparing teachers. 

lHarvey J. Cooke. ftA Follow-Up Study of the Graduates 
of the Division of Business and Business Education From 
1918 to 1958 Directed Toward Curriculum Evaluation in 
Business Education" (unpublished Master's thesis, Kansas 
State Teachers College, Emporia, 1959). p. 4. 
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with staff and ci1it1es des1 d to serve th1s purpose. 

The laboratory school referred to 1n th1s study 1s Roosevelt 

High School located on the ~anS3s State Teachers Coll 

campus, poria, nsas. 

Lesson plan. od's definition ot a lesson plan is: 

A teaching out1in of the important points of a 
lesson arranged in t order in which they are to be 
presented; may inclu objectives, points to be made, 
quesjions to ask, re·f renoes to materials, assignments, 
etc•. 

Observation. is is the term d to denote the 

activity in which students from t colle or 1n supervised 

teaching progr to observe demonstrations or 

teachin2 techni to study children in variO 

learnin tuations. 

Reference file. The reference £i1e referred to in...........
 
this study is the file constructed during a prospective 

busin teacher's rvi teach! xperienc s partial 

fulfillment of the r r nt or the course if the 

rvised teaching 1s taken on-c us. The filestudent '. 

consists of prof ional r in in all areas of the busi

ness field, lists of audio-visual material~, bulletin board 

2Carter V. GOO __vv~_~ry of Education 
(New York: McGraw-Hill Inc.;-1~240. 

, 
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ideas, teaching tips. resource and supplementary material 

and theory notes. 

-~r-" .. - ....-- ..... ""''4v.~ ••Q r A ""n= ~. This is the period of 

uid teaching 1n lch the student takes increasing 

responsibility for the work with a given group of learners 

over a veriod of consecutive weeks.) The supervised 

teaching program to considered in this study is the pro

gram which s been in effect for business education majors 

tor the past five years. A change was de from the 

eichteen-week ster sy to the nine-week block system 

at the ginning of the fall term of 1957, but t content 

of both programs will be con ereel 1n this study. 

Supervising teacher. A supervising teacher is a 

regular teacher in a laboratory school or a cooperating 

Bchool in whose classes college students observe, partici

pate, or do supervised teaching. 

Theory course. Carter V. Good gives the following 

definition of a theory course: 

A specific course in the teacher-training
curriculum that has as its purpose the development
of a broad view or grasp of a phase of education and 

3Shirley Engle and Donald M. Sharpe, "The Cooperating 
School: Current Functions in Teacher gducation," Functions 
of Laborato~ Schools 1n Teacher Education, Thirty-Fourth
Yearbook or he Association For Student Teaching (Ann Arbor, 
Michigan: Edwards Brothers, Inc., 1955'), p. xi. 
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life and that deals with the underlying assumptions 
or developments on which educational aims and 
practices are based and makes explicit the viewpoints
and biases that determine procedurea. 4 

The theory course referred to in this survey is the 

theory that is presented as a part of the superTised 

teaching program for on-campus student teachers in business. 

It consists of the theory which underlies only the practices 

of teaching business subjects. 

III. METHOD OF PROCEDURE 

In preparation for this study, related literatl~e 

pertaining to such f of super teaching programs 

as their desired outco d objectives, their content, 

time and lenP.th of offering. hours credit given, and 

critical evnluationn were reviewed and studied to fo 

background. 

A complete list of business education graduates who 

took their sllPerv!sed teachin~ under the auspicos of Kansas 

State Teachers Colle~e, Emporia, during the past five years 

as cured from t official records at Roosevelt High 

School. This list showed that 190 people took p in this 

program. The names of these aduates were checked 1nst 

the files in the Alumni 1 or ddrn~~AS and teaching 

4-Good, .2J?. ill., p. 109.
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experien It the addresses could not be found in the• 

active files in the Alumni Office, the inactive files were 

examined. It s found that out of the 190 who took part in 

the supervised teaching program, 1)2 had at least one 

semestor of teachin~ experience. Addresses were secured tor 

l2~ of these people. 

A questionnaire s developed that thought would 

effectively evaluate the content of the supervised teaching 

program. 5 It was developed by preparing questions about the 

specific items which have been included in the supervised 

teaching program during the past five years. 

The questionnaire presented to Dr. Alex Daughtry, 

Head of the Division of Education, for review and s then 

revised according to hi s s tions. It was then presented 

to Dr. Adelaide Kauzer of the Division ot Business and 

Business ucation for criticisms and su££estions and was 

revised according to r su tiona. 

The questionnaire s tested by sending out a trial 

run to twelve people who were included in the group to be 

surveyed. These twelve people re selected at random. 

Within a week and a half, 100 per cent of the questionnaires 

were returned. These were studied carefully as to the type 

of responses given. Arter a third revision, the 

SSe. Appendix, p. 101. 
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questionnaire was drafted in final form and reproduced tor 

mailing to graduates to be included in the studJ. 

An introductory letter was drafted and sent to the 

124 graduates for whom addresses were obtained. The purpose 

ot the study was explained in this letter. 6 Enclosed with 

the letter was a Questionnaire and a selt-addressed, postage

tree envelope for their convenience in replying. 7 Eight of 

these were returned with incorrect addresses and no further 

addresses could be found. The total number contacted, 

therefore, 8 116. 

Within two weeks after the letter and questionnaire 

were sent, 64 replies had been received. This was 55.17 

per cent of the total 116 graduates contacted. A follow...up 

letter was sent to the 52 who had not replied. 8 Another 

questionnaire and self-addr d, postage-tree envelope 

re enclosed in case they had lost or misplaced the first 

onea; 

An additional 2) responses were received trom the 

follow-up letter. This brought the total responses to 87 

which was a 75 per cent reply from the 116 graduates 

contacted. Of these 116 people, 23 took part in off-camPus 

supervised teaching programs, and 93 took part in the 

6!lli., p. 99. 7!2!s!., p. 100. 
g

I111.si., p. 105. 
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on-CamDUS program. Twenty-two, or 95.65 per cent of the off

campus people responded and 65, or 69.89 per cent of the 

on-campus people responded. 

A work sheet for tabulating the results was set up 

before the returns were received. Space was provided on 

this work sheet for the tabulation of each separate Question. 

For those auestions which could not be tabulated easily, a 

space was provided for writin2 in answers. The information 

from the work sheet WQS set up 1n tables and is presented 

as a part of the final report. 

The multillth process was used in the reproduction 

of the materials ded, but to e the correspondence 

appear more per al, the date, inside dress, and 

lutation re tYDcd on the letter ich accompanied the 

questionnaire. The follow-up letters re not personalized. 

To emphasize the importance of this survey, a 

statement was made in the letters reflecting the interest 

and authorization of this study by 1-1rs. Marjorie Kelly, 

Supervisor of Busin ducation, Roosevelt High School, 

iporia, K s, and • Raymond B. Russell, Acting Chairman 

of the Division of Busi s and Business Education, Kansas 

State Teachers College, ,poria.. 

This study is discussed under the divisions of review; 

supervised teaching program evaluation; and summary, 

conclusions, and recommendations. 
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REVIEW OF TED LITERATURE 

There been a great deal of research conducted in 

the field of education concerning the preparation ot 

professionally-trained teachers. The findings of the many 

.8tudies have been combined to form the framework for the 

present supervised teaching programs. In order to study 

and eTaluate any specific supervised teaching program, one 

must review the previous research which has been conducted 

so that criteria may be established concerning the content 

or a successful program. 

I. OUTe 
SUPERVI 

In his book dealing with supervised teaching, Mead 

lists ecific outcomes he believes must be considered in 

planning a supervised teaching program. He states that the 

bodies of information in subject tter courses and theory 

courses, the habits acquired, and the attitudes attained 

must be put to actual use, refined, corrected, and repeated 

ny times. ny of the ideals held by the student teaChers 
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it strengthened. o ot their attitudes must be 

eliminated and others arou d and developed.1 

d teels student-teaching activities become the 

center ot the integration ot all the acquisitions needed in 

the process of becoming a master in the art and the science 
2of teaching. 

ETenden and Butts state that the icular 

contribution of the supervised teaching program at Columbia 

University 1s threefold. It is (1) a testing ground tor 

theory; (2) a field of activity, ich. through raising 

'questions and problems. points to the need tor further 

.tudy; and () a testing ground to study with the teacher 

his ability to function erfecti...ely when guiding actual 

teachin2-learning situations. sucn. supervised teaching 

draws upon experiences in subject-matter and theory courses 

and. in turn. refers new problems to those courses.) 

Armentrout points out there is one fundamental 

difference between the preparation ot teachers and that or 

most othe·r professional workers; the teacher-training 

d. ~rT1 
u 18Mng 

p. 77. 

tion
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institutions have to proda liberal education and, at the 

same time, protessional training. The chier problem i 

IIl8Intain111£ a proper balance between the 'two.4

Ar.entrout also lists tour major problems involved in 

the Droreesional preparation ot teachers. They are, first, 

eaU1nping the prospective teacher wIth a thoroU!h knowled2e 

or the subject matter he will teach; second, helping him 

acquire a working knowledge of the method of presenting or 

imparting the subject matter; third, .quippin~ him with a 

knowled£8 ot children; and fourth, equippinAt him with a 

knowled2e of society.5 

In his study ot supervised teaching programs, Mead 

caIDe to the conclusion that the needs of the times demand 

three diffeTent types of teaching experience for the student 

teacher. These types of experience are (l) teachin£ in 

schools as they are; (2) teaching in schools under conditioDs 

as nearly ideal as can be secured; and (3) teaching more than 

one subject. 6 

d also points out four conditionin2 factors that 

affect the student teacher's performance and which must be 
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considered by the supervisin! teacher in planning the super

vised teaching program. The conditioning factors are hi. 

physical status, previous preparation, attitudes and personal 

traits, and his native intellinnce and other natural 

endowments.7 

Adams feels the supeM'ised teaching progr should 

afford an ideal oDPortunity for directing student teachers 

toward the development of self-analysis and self-improvement 

as teachers and aa students. This will promote their dis

covery of their strengths s teachers and r''Yeal to th how 

to capital! on t •
8 

Four objectives Curtis d Andrews beli at be 

considered in nning the student t ra' activities are 

(1) the activity identify student as a co-worker 

with the supervisor, (2) t ctivity must diately 

identity the s as an esnenti of t school, 

(3) the activity must be a real learning expe~ience tor the 

student, and (4,) the activity should be likely to aid the 

student in developing poise and confidence in teaching. 9 

7Ibld., p. 273. 

SHarold P. Adams and nk G. Dickey, Basic pr~9~Etes
2l Student Teaching (New York: rican Book Company" 
p. 5. 

9Dw1ght K. Curtis and Leonard D. Andrews, GUid1n~ 
Your Student Teacher (New York: Prentice-Hall, Inc., 19 4),
p:-'11. 
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II. SUPERVISED 

In keeDing with the desired outcomes and objectives, 

certain specific types of activities have been derived which 

should be included in a sUDervised teaching proJra-. 

entrout made an acti'Yity analysis of the work ot 

student teachers in a state teachers college and then 

classified their activities into nine major heading_, as 

followa: 10 

1. Activities pertaining to the setting in which 
the teaching and learning process takes place 

2. Activities concerned with the organization or 
subject-matter ' 

3. Activities concerned with the teachiD2 ot 
subject-matter 

4-. Activities pertaining to the discipline ot 
pupils 

S. Activities pertaining to professional growth 

6. Activities concern ith the organization or 
the school 

7. Community activities 

g. Activities involved in the observation of the 
training teachers 

9. Activities involved in conference with the 
training teacher. 

ugher has compiled a list in order or frequency of 

the most important items for student teachers to learn. The 

10Armentrout. ,2E. £!1•• p. 260. 



three most important are planning, selection, and or«ani

zation of subject matter; teaching pupils how to imDrove 

skills and abilities in methods of study; and planni 

thode of instruction. ll 

Mead quot study e by GraY in ch he stated 

that student teachers devoted over 60 per cent of their time 

to three types of activities. These activities war 

preparation of lesson pl , class teaching, and grading 
12papers.

In one of the studies conducted by Baugher, student 

teachers were asked to estimate on a uniform basis of 100 

per cent t rcenta«ea or the distribution of time that is 

ven to observation, icipation, and to classroom 

teachi • The averages thus obtained show that 37.6 per cent 

or the t of the student teacher at the cooperating school 

1s spent in observation; 12.6 per cent in participation; and 

49.4 per cent in actual classroom teaching.1) 

Armentrout stat t student teachin« should include 

the following activities: class teachi~, observation, 

supervising the study of pupils, teaching individual pupils, 

llJ'acob I. Baugher, Organization and Administration 
of Practice-Teaching in PriTatelY Endowe~olle!es of Liberal 
A1ilRew York: BureaU-of PUblications, Teachers ColIeg., 

o uabia University, 1931), p. 61. 

l~ead, ~. £!!., p. 259.
 

13RtllUipher, 2£. ill., p. )6.
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preparation of 1e on plans, i lvidual and 2roup conferencea 

with t.ralning te , d d professional readings.14 

III. GINNING 
CHERS 

Student teachers and beginning teachers encounter many 

similar problems. A knowled2e of th proble is necessary 

for the adequate planning of the supervised teaching program, 

for through intelligent and inclusive planning these probl 

might prevented. 

ich seem to £1.va 
1Sstudent teachers and the most concern.

First, they have difficulty with organising their time and 

teach terials; second, y difficulty maintaining 

good classroom discipline; third. they have difficulty 

cquiring self-confidence. 

Armentrout sent a letter to seventy-ii uperin

tendent s asking t for a list of specific defects in the 

training of their teachers who come trom teacher-training 

institutions. From sixty replies, two of the most common 

defects listed e the inability to group pupils according 

14Armentrout, .2£. ill., p. 73. 

11, "Problems of Beginning ~ 
ucation Magazine, 32:62-3, Sept 
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IV. OFF-C CHING VS. 
ON-C T TEACHING 

There been much debate to how oft-CamDU8 

student teaching compares to on-campus student teaching. In 

a study conducted at Indiana State Teachers College, atuden~ 

teachers were asked as a group to identify the adYantaces 

and disadvanta«es of both types. l9 Typical conclusions 

arrived at by the TOUPS were that the laboratory school 

critics were better able to furnish complete evaluation of 

their teachin~ experience, and that their educational 

philosophy seemed more progressive. In the cooperating 

achool, however, the student teachers felt they were con

sidered more a part of the faculty and were more readily 

accepted the students and community. 

v. 0 VATION 

,ost authoriti ee that obeerYation is absolutely 

necessary before a student teacher actually takes control of 

the classroom, but there is much difference at opinion as to 

how much t should be spent on this phase of the training. 

19Shirley Engle and Donald M. Sharpe, "The Cooperating
School: Current Functions In Teacher Education," Functions of 
Laborato~ Schools In Teacher Education, Thirty-Fourth fear=
book ot , e AssocIation For Student Teaching (Ann Arbor, 

chi£an: Edwards Brothers, Inc., 1955), p. 37. 
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In a panel discussion at St. Markts Academy, 8enio~8 

who had just completed their student teaching came to the 

conclusion that the timl t in observat ion ahould be long 

enoUlZh to help student teachers bec aCQuainted with 

thods of coot.)eratirut teachers, but short enough to aToid 

building up of unnecessary tension and a feeling ot boredom. 

On. or two weeks was considered to be surricient. 20 

VI. INDIVIDUAL AND GROUP CONFERENCES 

Individual and group conferences are considered by 

ost student teachers and aUDervisors alike to the cul

minating phase of t ""T\A70vised teaching program. but trom 

the research reYle , hey also seem to the most 

mistreated and criticized pha • 

found a frequent complaint or student teachers 

that the individual conferences were too rew and to 

~let to meet their needs. He states the aim ot the conter

ence should be to get the student teacher to make his 0 

evaluation as far as ho can do 1t.21 

Baugher states that no adeQuate Dlans for supervised 

teaching can be worked out until the cooperating teacher can 

• DiLoreto and
 
cuss Their Taac
 
Januarr. 1959•
 

• ~. si1., p. ;17. 



21 

tind t to hold well-planned conferences with all her 

student t ch student teacher can get real 

help in lesson planning together with a trank criticism ot 

her classroom technlque. 22 

In Noble Garri 's study of the teacher traininc 

progr nd train! supervisors in 1927, one of the con-

elusions he arrived at s that definite, suitable conterence 

periods should be regularly scheduled for both student 

teachers and supervisors so that ample time would be avail

able for group· and individual conterences as needed each day. 

He teels this conference work is too Taluable to leave to 

chance. 23 

Curtis ndrews note six characteristics of a 

succesatul conference. They are (1) made by mutual arrange

nt, (2) deals with real problems, C)~ clarities procedure 

by ch student ctive discussion, 

(5) held scheuUJ.ea rio , nd (6) occurs 

ntaneously s opportunity ari or co itions d8lD8.nd. 24 

, 

22Baugher, ~. ill., p. 53. 

23Noble Lee Garrison, Status and Work ot the Trainins 
uperV180r (Contributions to Education Serle8~UO:-280. 

Rew tork~ Bureau of Publications. Teachers College. Columbia 
University, 1927). p. 97. 

24-Curtis and Andrews, ~. cit., p. 79. 
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VII. L ON PL ING 

Lesson-planning is another activity orten included 

in the supervised teaching progr • 

Baugher states that it 1s absolutely essent~al tor 

every student teacher to prepare orehand a rather definite 

plan of procedure the t In2 of .......o ......r son undertaken. 

Such a plan insures more careful prepar the i 

divisions of thought to inclu 

asked. and illustrations to be de. 'l'hese plans should be 

discussed and evaluated by the co rating teacher and the 
2Sstudent teacher 10 conrerence. 

8tudies ve been conducted in which student 

teachers haTe been asked to give naral criticisms con

cerning existing supervised t h1na programs. 

In a study by Mead. h ouna t udent teachers made 

the following adverse critici concerning supervised 

teaching pro2rams: 26 

1. The supervision is and not constructively
helpful. 

2S ugner • .2£. cit •• p. 54. 
26 d. !2s. ill. 

to be 

VIII.
S'I"n-i'r.""ft,.,. 

£6A.Ly ... .Ll1G 
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2. The 8Ubjec~ ....~ter and theol7 departments 
are not in sympathy with student teaching and tail 
to cooperate in the work. 

). There is too ch work tor the credit earned. 

According to Mead, 1milar study at 

the Un! yersity ot Minne sota and found the same type of 

critici.... Other frequently encountered criticisaa were 

that the student teachere should be allowed to teach more 

con••cuti".ely, standards Tarr greatly with critica, and that 

critics are unable to judge adeq,uately ~ student teacher's 

abillty.27 

Anders-on asked supervising teachers to list a nuaDer 

or cha or additional teatur hich might bring about a 

better UDderstandin feeling or cooperation between the 

tudent teach&ra t uoerYisors. The three most ott 

suggested items were more tl tor student and auperv1lor to 

discuss work, opportunity to et students in a loc1al way. 
26and a daily conterenee atter ch class. 

Other 8 stions tor improvement of existing 

supervi,sed t ,TY'H,.,.nms frequently oftered by student 

teaohers are to allow a full day tor a full semester for 

Itudent teaching in the hi school. assign only one student 

teacher to a classroom, giTe speech trainidg with particular 

27Ibld.-
Anderson, 22. !!l., p. 131. 
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emphasis in one's teaching field, eliminate or at least 

reduce the campus classes ch the student is required to 

take during his student teaching, and have frequent on-campus 

seminars with other student teachers and cooperating teachers 

tor those st nts who are doing their supervised teaching 

off-campus. 29 

Student teachers were asked to rate commendable 

features and nesses of the laboratory sohool program for 

student teachers at KanBas State Teachers Colle~e, Emporia. 

The first three commendable featllres in order ot importance 

were well-planned supervision, weaknesses corrected before 

becoming habits, and chance to observe, practice, and 

experiment. Listed as undesirable features in order of 

importance were too muoh time for credit e ed, not enough 

actual teaching participation, and uncertainty to desires 

of sU'Pervisor.30 

and others, nTh. Student Teach1n 
of View of the Studen~ Teacher," 
ucation ~uarterlY (United Business 

Vol. mI , No. 2. Washington 6, 
Association of America, December, 

3°Anderson, ~. ~., p. 66.
 



IX. T o UPERVISED 

teachi 

y opposing views are held concernin« the specific 

time in a prospective teacher's trainina when the supervised 

rogram. should be offered. 

Snedden contends that stuJent teaching should come at 

the outset of the student's work. In this way, he maintains 

"it would constitute 

later. ,,)1 

concrete basis for technical study 

A similar view is held by Charters who believes "we 

have si lly failed to recognize elements ot preparation 

that are 

teaching • 

ropr1ate to the 

"32• • 

prenticeship staRe of 

ell takes an entirely different view from that ot 

Snedden and Charters. H ys "before entering upon practice 

teaching, the student should equipped with all the know-

led~e, both theoretical and practical, that 1s at the command 

of the institution in which he is trained."33 

3;erret \'!allace Charters, Curricy.lum Construction 
rk: The Macm11lan COllpany, 1923), p. 344. 

33Charles R. Maxwell, The Observation of Teaching 
(New York: Houghton-Mifflin, 19171, p. 5. -
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Dewey is also opposed to the idea that only "practice 

can give motive and supply the material tor educational 

34courses.

The best illustration of a middle position is found 

in the 'Yiew of ley, who recoJIIDends a series of very care

fully «raded and supervised contacts with the training 

achool.)S It appears the views of Bagley are rapidly finding 

expression in the jority of state teachers colleges. 

CREDITI. LENGT COUR 

Controversy also exists concerning the length ot the 

super'Yised teaching progr d the number ot hours ot credit 

which should be received for it. 

According to Mead, Douglass found in his study 

conducted in 1922 that student teachers are assigned to do an 

amount of student-teaching varyin2 from no semester hours to 

a figure sometimes a8 high as ten, twelve, or fifteen 

semester hours, but with central tendencies about two and one

halt to five semester hours.)6 

)OMAad, .2,2. ill., p. )21.
 



ugher believes that the length or the course should 

ry according to the individ n s of the student 

teachers. He feels it is more desirable to do the 'Work in 

an intensive way in one s ter. especially since the 

jority or institutions give only about three aemester hours 

of credit for t course. Ba r so stat he believes 

the actual credit g~ven should at least six s ster 

hours.)? 

37BaWther • 2£. ill·. p. )). 



CHAPTER III 

SUPERVIS TEACBIBG PROGRAM EVALUATION 

Thi. chapter contains information relative to the 

lupervised teaching program which hal been in ettect at 

Kansas state Teachers College, Emporia, during the past tive-
years. The data were secured from a survey ot the graduates 

who have participated in the program. 

In examining the data one must take into account 

s.veral important tactorl which, may have a direct bear1ng on 

tbe reactioDI secured. One should note that 2S.2S per cen 

ot the graduates sUrYeyed took their supervl.~d teach1na ott

campua, ana 74.75 per cent took their supervised teaching 

on-clLInpua. It i8 quite l1ltel7 the OD- and ott-campus progr 

ditfer in many respects. -AlIO, allot the graduates did no 

have the same supervising teacher, which would have a 

detinite ettect on the program. In thi8 report the t 

supervisor Ihall be used to denote both the on-oampua super

visor and the otf-campus cooperating teachers, as tbe 

graduates who participated in the ott-campus pro«ram refer to 

the cooperating teacher as such. 

The syltem ot supervised teaching participated tn, 

ether nine weeks, eighteen weeks, or six weeks summer 

.ession, artects the content ot the program. Then, too, 
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certain specific activities have been included in some 

sessions ot a superYised teaching program and not others as 

a matter of experimentation to determine it they were of 

value. 

It IlUt also be considered that in a survey of this 

type one doe. not alwa7s get tacts, but rather opinions, 

frequently determined by the re.pondent'. success or failure 

10 the particular situation. 

The data presented in this chapter were secured in an 

attempt to evaluate the supervised teaching program offered 

by Kansas state Teachers College, Emporia, for business 

teachers during the past five years. 

Thi. information will be presented under the following., 
topics I teaching experience of graduates; loeation and 

system of supervised teaching in which graduates participated; 

activities which were included in the supervised teaching 

program as compared. to those which graduates feel should be 

included; observation; theory; duplicated bibliography of 

teaching materials; graduates- reaction to the reference 

file; supervision; observation and criticism of teaching by 

other student teachersJ individual conterences; supervisors' 

evaluation of student teachers; preparation. needed trom 

college betore supervised teaching; felt needs encountered 

in teaching experience not met by the business education 

curr1culum; hours of superVised teaching that should be 
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required tor future business teachers; and other 8ug£estions 

for improvement ot the supervised teaching program tor 

business teachers. 

I. TEACHING EXPERIENCE OF GRADUATES 
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TABLE I
 

CHIPLIES 
Il1 BUSI 

DIS 

r Cent 
,ber or Total 

rience Indlcatin ponding 

First year te 30 34.48 
Second year t 25 28.74 
Third year te 13 14..91+ 
Fourth year teaching 12 13. 
Fifth year teaching 7 8.05 

Totals 100.00
 

_, Read Table thus: Thirty of the graduates responding, 
or 34..48 per cent were first-year teachers; twenty-five, or 
28.74. per cent, were second-year teachers, and so on. Read 
remainder of Table 1n like manner. 

,
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II. LOCAT!Oll AND SYSTEM OF SUPERVISED 
TEACHING	 IN WHICH CRADUATES 

PARTIe IPAT 

The £raduates were asked to indicate the location and 

system or supervised teach in which they participated. 

These data are present Table II. ADDrox 11' one-fourth 

of the respondents particlpat in the ofr-campus progruw. 

Nineteen or these orf-campus people took supervised teaching 

at pori 1 School; two at Lowther Junior High School, 

Emporia; and one at Dlpe Hi School, Olpe, Kansas. 

These data were cur so that certain aspects of the 

orr-campus and on-campus might be compared. 

It 1s interest1n~ to note that slightly over three

tourt of the oft- us respondents took part in the 

nine-w program, wn1le only approximately one-third of 

the on-campus respond ts rticiDsted 1n this nrogr • This 

is reflected in t type ot reSDonses each £rOUD gave to 

var10us tions, ore activit d classes were 

included in the nine-weeks progr than in the eiRhteen-weexs 

or s r school sessions. This should be t into account 

when review the remainder of the d resented here. 

The araduates were also asked 1nd~cate if they felt 

the school where they took their supervised teaching was a 

typical school situation. Perc ise, 43. per cent ot 

the on-campus respondents tndicat they felt the laboratory 

school typical; whereas, 81.81 per cent or the orf-campus 

,
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TABLE II 

VISED TEAOHING 
CIPATED 

Off-Campus On-Campus 

Nine weeks 17 20 

Eighteen ''leeks S 34 

Six weeks summer session 0 11 
.

Totals 22 65 

Read Table thus: Seventeen of the r-raduates parti
cipated in the off-campus supervised teaching program in the 
nine-weeks system, and twenty participated in th. on-campus 
program in the nino-weeks Dysten; five participated in t 
oft-campus program in the eighteen-weeks system, and so on. 
Read remainder of Table in like manner .• 
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people indicated the school syat in which they took super

vised teachin~ were typical. 

These data mi2ht indicate that the student teachers 

reel the otf-campus schools are more ideal for supervised 

teaching as tar as the students and the student teachers' 

place in the school s7stem are concerned. 

This conclusion might also be drawn trom yarious 

comment. made by the ort-campus respondents, such as those 

bich tollow: "I I treated as regular taculty member"; 

"I was accepted with respect b7 the students tl ; "I felt like a 

member of the faculty"; and "There was a wide range ot ability 

ong the students Just like in most school systems." 

III.	 ACTIVITIES WHICH WERE INCLUDED IN T 
SUPERVISED TEACHING PROGRAM A 

COMPARED TO THOSE GRADUATES
 
FEEL SHOULD BE INCLUDED
 

The activities which were included in the supervi 

teaching program and the activities which the graduates 

believe should be included will be presented together so that 

comparison might be made. These data are presented in 

Table III. These responses were divided into on- and otr

campus groups so a comparison ot t e progr might be made 

one with the other. 

All student teachers in both programs were required 

to observe betore teach1n~, and all had at leaat 80me actual 
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teach! e rience. One hUJ¥1red r cent of both groups 

felt t two activiti should be included. 

roximately 73 r cent of the ofr- us student 

teachers re 2iven theory contrasted to slightly over 98 per 

cent of the on-c us student teachers. However, 90.8 per 

cent of the ent ire oup of respondent s indicated theory 

hould be pr nted. 

These data indicate the presentation of theory along 

with sUPervised teachin~ i in2 ne2lected by a number ot 

off-c us supervisors. There ars to be a felt need for 

this ttleory 'ch is not t in the off-

c us One -c us students o did•
 

ry indicat
 y took lt on-campus ile 

t hin 0'. ;ampuzs. 

Sll ly o Der o UP t art in 

discussions on discipline. This is contrasted to a 95.4 per 

cent ponse indicatin2 this Id be included in the 

supervi teachlne;: proe:r his rs to other• 

activity which is not bein HUMulU'!Itely co d in superVised 

teachin... 

ly 5 of the 22 off-c us student teacners were 

reQuired to compile a ref e file, and 'tilese ) peopLe were 

the on o took t le stUdent teaching off

campus. Thi s group conrori only 22.73 per cent of the total 

ott-campus up. Forty-on~, or 63.08 per cent, of t 
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on-campus student ~eacher! were required to comp1le a refer

ence t1le. ot the total group ot respondents, 72.41 per cent 

felt a prospective teacher should be required to compile a 

reterence tile. Further dftt the reference tile are given 

later. 

Protesaional r.adln~ was required of only 45.45 per 

cent of the otf-campus student teachers, but Wo.s required of 

89.23 per cent of the on-camnul 8tu~ent rs. Slightly 

over 80 per cent of the ent1,re (roup or nts 1ndlcet 

this should be included in the progrCLUl. re 8R:ain C1.p.fl::7CU; 

to be another activity which may be .1i tly neglected 1n the 

off-camDu. pror.rama. 

An activity 1n which the ott-cam»U8 pro~rams .eem to 

stand out i. having .tudent teachers slst the r~gU1a~ 

teacher betore doinR act,~l teaching. ntv-one of the 

twenty-two ott-campus student teachers were required to do 

thia, as contrasted to only 45, or 69.23 per cent, or the 6; 

on-campus student teacher~. Blir.htly over 88 Dor cent of the 

graduates re.l this activity should be included. These oata 

indicate this activity ••y b. slilhtly neglected in the on

campus program. It would a.ell tbi. would "" a lOF-1cal L"ld 

valuable step 10 the preparation or the student teacher to 

assume actual teaching duti.s. 

Lesion planning waB an activity recommended by ~ll but 

3 or the graduates responding. one hundred DGr eent of the 
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on-campus student teachers were required to do this and 1S t 

or 8l.S2 per cent. of the ott-campus teachers were required 

to do this. These data seem to indicate this is considered 

an important activity in both 10catioDa. 

Individual conferences with the supervisor were 

recommended by 97~7 per cent of the graduates. This appears 

to be another activity felt to be of much value. as 86.)6 per 

cent of off-campus student teachers and 78.46 par cent of the 

on-campus student teachers were required to take part in those 

conferences. 

It is interestill£ to note that although over 86 per 

cent of oft-campus student teachers took part in ~ndividual 

conferences with the supervisor, only 45.45 per cent took part 

in group conferences, contrasted to 87.69 per cent of the on

campus student teachers. There may be several explanations 

for this low rate of l)articipatlon in J!l"OUp conferences otf

campus. It is a possibility there may have been only one 

student teacher assiRned to the otf-campus supervisor and 

therefore, group conferences would be an impossibility. Then, 

too, if theory was not presented, most of the areas covered 

mi2ht be best presented in individual conferences. More data 

rtaininl!: to individual conferences will be" presented later. 

An activity which 96 per cent of the graduates highly 

recommend beiD2 included in the supervised teaching progr 

is information on test construction. However. it appears both 

.. 
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on- and otf-campus suoervisors have failed to do an adequato 

job here, as only slightly over 60 per cent or each group 

ve Dartlclpated ln th1s activity. Many comments relating 

to this area were written on the Questionnaire. A number or 

8 stated they were at a complete 108s when it eame to 

testing and grad their first year. ome or them. su££ested 

prospective teachers should be llell-inf'ormed as to t urces 

of suitable testin t betore their first job. his 

ar 1s closely rol to din2, and appears to be other 

rea for beginning teachers. 

Even though 86 per cent of each group participated in 

the ~radin2 of papers during their superv~sed teaching experi

ence, over one-half of these people indicated they needed far 

more information on £rsdine scales, standards, and methods or 

grading in £eneral. 

Nearly 97 per cent o£ the graduates recommend inclUding 

individual work with studel~s durin~ supervised teaching. These 

ta seem to indicate most supervisors are doing a fairly 

pective teachers p icipate in 

cent of th f-e us student 

lar2e prob 

86.3 

adequat 

this act!vity, 

on-campus student teacnersteachers and 78.46 per cent 0 

did. 

r cent of th -aduatesAn activity which oyer 

recommend appears b rlookcd by the 

supervisors. rs work with or 

ly 

This 1s havinrr student 

,
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Ip in th sponsorship ot o~ izations. Only l6.1S per cent 

o£ the orr-c us student te rs and 6.15 per cent or the 

on-campus student teacners ted in this activity 

durlna their rv1sed t rience. From a number o£ 

nts 8i ,y the gra tes, ny or them, especially the 

first-y teach in the ller school st , are given 

the duty of sDonsorin« at t one club or or«anlzation. It 

auld that n if the 5 rvisln£ teacher is not a 

on of an or2anization, she could arran or the student 

teachers to work with a teacher who is in the planning and 

activitie s of the or«anization. 

-thirds of t t Iso recommend tOO't student 

teachers be required to work with some extra-curricular 

activities of the school. Most teachers are ~equired to do 

sUCh thin£s as sellina tickets at ball ~ames; sponsoring 

school classes, and sponsoring school parties. This appears 

to be especially true of the beginning teachers in a school 

system. Therefore, it seems those prospective teachers should 

be made aware or these things and be prepared to do theM a 

art of their jobs. The supervising teachers could play an 

ImDortant role in helpin£ the DrosP8ctive teachor aCQuire 

ositive attitude toward these duties. 

Various other activities were listed a 

participated in, but since they are all write-in responses 
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indicated by o~y one duate, they will not be ~iven here. 

yare listed on Table III. 

There was a little more consistency in the write-in 

resDonses of other activities ch uld inc1uded in the 

uoorvis ro • 

Five o • or 5.75 r cent of the respondents 

reco nded more info tion on n received.-
- ent commended more actual teach! e rlenee. 

Other \\lrlte-!n tions re as rollo formation on•• 

motivation met uetio-vi 1 work; bulletin board con

structlon; yoarboo supervision; mo chane or conferences; 

information on st j In.forrnation on actual problems of 

first ..y information on discipline; opportunity 

to conduct all cIa 8 at t s t ; and information on 

reference sources. 

tions would not
 

ti in themselves, but rather information 

blch could be given to t tudent teachers in a thoroU2h 

t ry cour t th or ore supervised teaching. 

ther they were 

1 teachin",. s was 

info tion derived 

trom the data on bl • 

c 

IV. 

indicate 

1 

e atlA8U 

rg. 

re 

Th 

cted,e 

requ1r 

..
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They were then asked to indicate how long they thouaht 

a prospective teacher should be reQuired to observe before 

doine:: any actual teaching. These data are presented in Table IV. 

rly 50 per ce.nt indicated two weeks was adequate time. 

This was the most h1£hly recommended veriod. Three weeks was 

recommended by approximately 25 per cent, one week by 10 per 

cent, four weeks by 9 per cent, and six weeks by nearly 5 per 

cent. All other periods of time were only recommended by 

approximately 1 per cent of the respondents. 

The data indicate that two weeks would seem to b 

hi£h1y adequate, as this would be long enough for the student 

teachers to become oriented and familiar with the students, 

the classroom procedures, and the methods of teacbin2 in the 

various business subjects; yet, it would be a short enou£h 

time sO that the student teachers 'Wouldn't becC.3e bored and 

lose si~ht of the objectives of this observation period. In 

order for the observation period to be valuable, however. 

the student teachers must be carefully ~ided and instructed 

as to the things for which to look. 

v. THEORY 

Table V gives the data -oertainin£ to the ~aduate8' 

reaction to the theory presented in supervised teaching. The 

theory referred to here is formalized theory as presented by 

s. Marjorie Kelly, Roosevelt High School, Kansas State 

I 
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TABLE IV
 

r 
Indicating 

One woek 

ks 

Three weeks 

our weeks 

Five weekS 

Six weeks 

"ine weekS 

One semester 

9
 

41
 

22
 

8
 

1
 

4
 

1
 

1
 

-

'rotals 87
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Teachers College, Emporia. Along with the other experiences 

in the supervised teaching proyram, she presents lectures, 

discussions, and demonstrations on the methods of teaching 

the various business subjects. 

Some off-campus supervisors also present this type of 

terial to their student teachers, but usually in a more 

limited fashion, if at all. 

From the data secured and the comments that were 

written, it appears moot people use the terms theory and 

methods interchangeably. There appears to be a misnomer here, 

as it seems the term methods more adequately describes the 

aaterial included. 

Percentagewise, 98.46 per cent of the on-campus student 

teachers responding participated in this theory during super

vised teaching. The one on-campus respondent who did not haTe 

theory took his supervised teaching during a six-weeks summer 

session. Fifteen, or 68.18 per cent, ot the off-campus 

student teachers indicated they participated in theory. 

However, 5 of these people commented they took their theory 

on-campus while student teaching off-campus. 

From these data it may be concluded that the off-campus 

supervisors have grossly neglected one of the most important 

phases of the program. There is a possibility some of these 

student teachers may have acquired this information given in 

theory in another college course, but from the responses to 
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the question asking if they felt the theory presented in 

supervised teaching was a duplication or the theory presented 

in the principles of business education class, this doesn't 

appear very likely. Only approximately 30 per cent· of the 

respondents felt there was any duplication. It is assumed 

the principles of business education class would be the one 

other class where under£raduates might receive any theory or 

methods pertaining directly to the busine 86 subjects. 

A number of respondent s conmented they felt the 

principles or business education course was quite disap

pointing, as the material presented was either too vague or 

emaral to be useful. Three respondents indicated they felot 

this course was "useless." 

The uaduates were asked if they would haTe preferred 

to have all their theory in a separate colle£e course before 

enroll1n£ in supervised teaching. Their opinions seem to be 

fairly well divided, as 4J.O~ per cent indicated yes, and 

56.96 per cent indicated no. However, 11 of the 45 respondents 

who indicated "no" qualified their answers with statements 

such as the following: "Only it taught as Mrs. Kelly teaches 

it. "; "Most of it, but it should be reviewed again during 

student teaching."; and "Not if it's presented'as it was in 

Principles ot Business Education." 

From these data and the qual in2 statements to nearly 

one-fourth of the "no" answers, it m1 t be concluded that the 

~ A 
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type of theory or ~ethods given in the principles or business 

ducat ion classes were inadeQuate to meet the needs of begin

ning teachers. It might also be concluded the theory or 

thode presented to those taking theory on-campus during 

supervised teachina were much more useful and practical in 

preparing students to teach the business subjects. It 

appears the graduates believe it would be good to have theory 

before supervised teachin£, but either not !1! of 1t, or else 

have the course in which it is presented coordinated with the 

suoervised teaching pro~am and this theory reviewed and 

applied dur1n£ their supervised teachin2 experience. 

When asked if the theory presented had been helpful 

and of value 1n their teaehin«, approximately 98 per cent 

indicated it was. Only 2 out of the 79 respondents who 

participated in theory felt it was of no value. 

The £raduates were asked to list any araas they felt 

discussed in thoory which had not ..n 

in Table VI. A number of 

the r s re co r, 

rb d. 

o:t the respondents indi

cated n inadeQuately discussed. 

n, t 

ich t y felt 

t ieating a need for 

ore info ion on di , s 12 .wrote in this 

response. 

Another area whieh been perh overlooked in 

thecry is presentin2 metho of nd teachin£ ''lith 
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TABLE VI 

D OR NOT 
RY 

AREAS 

~umber 

Area Indicating 

Grading 12 
Adjusting to wide varianc 

ot students' abilitie 5 
Discipline 4 
Sa8ic busine ss 3 
Yearly planning 3 
Test construction 3 
Sponsorship of 'BLA chapter 2 
OV3rcomlng improper facilities

Qr some Kansas schools 2 
Criterin for text adoption 2 
Teaching of office practice 1 
How to start oft in the fall 1 
Time-saving devices in grading 1 
Bulletin board ideas 1 

,ore methods 1 
~mall amount of distributive education 1 
How to secure a job 1 

Read Table thus: Twelve graduates indica,ted grading 
was an area which was either omitted or not adequately
discussed in theory; Five graduates indicated adjusting to 
the wide variance of students' abilities was either omitted 
or not adequately covered, and so on. Read remainder of 
Table in like manner. 



o 
the objective of meeting the needs of each student. It 

appears the students are being taught how to teach to one 

oup, perhaps the ayerage, and not how to adjust their 

teaching materials so they will be or interest and a chal

lenge to all their future students. Five ~raduate8 wrote in 

this suggestion. 

Four respondents suggest more material be presented on 

discipline. Three indicate the need tor more material on 

basic business subjects, yearly planning, and, once again, 

test construction. Two indicate the need for information on 

the sponsorship of FBLA Chapters and two others su~st infor

mation on methods of ovcrcominy- the limited facilities of 

some Aansas schools. 

It would seem both the laboratory school and the 

cooperating schools of a college which prepares business 

teachera would be required to have 'Well-organized FBLA 

chapters. The Future Business Leaders of America clubs are 

progressive clubs which do Duch in the preparation of students 

as ~ood citizens and conscientious members of the business 

world. It handled properly, an FBLA chapter can also do much 

in the realm of guidance and in helping students see the 

opportunities available to them. The activities of thi. 

orR::anization can also do much to enrich the business teacher's 

teaching and create ereater interest in the area or business. 

However, it seems doubtful that business teachers going out 
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into the field who have had little contact with this organi

zation and its values would be apt to organize one of these 

chapters at the high school level, or even be enthusiastic 

about sponsoring an existing chapter. 

The data show a total of 8 respondents who did not 

participate in theory in some manner. These graduates were 

asleett if they felt it wuld have been of value to them to 

have had thi5 theory. All 8 responded in the affirmative. 

, From these data it can be concluded that these graduates 

felt a need for more knowledge of theory and methods so they 

could do a better job of teaching without so much experimen

tation to determine what is r1£ht or wron~ and why. 

IALSVI. DUPLICATED LlOORAP o CHING 

The graduates were asked 1f they felt it would have 

been of value to have a bibliography of teaching materials 

duplicated and given them for future reference. Seventy of 

the 87 graduates responding specified they did. Ten of this 

80 per cent who responded in the affirmative either put an 

exclamation mark, an astorisk, or a comment out to the sid. 

of this response indicating the importance of this list. 

veral wrote in statements 8ayin£ this would be of ereat 

value. 

Table VII lists the type of materials the graduates 

feel this bibliography should contain. As will be noted, 
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16 
14
10 

7 
6 
6 
5 
4
4
4
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2 
2 
2 
2 
2 
2 
1 
1 
1 
1 
1 
1 
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BIBLlvunJU' 

TABLE VII 
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Read Table thus: Forty-eight graduat~s indicated a 
duplicated bibliography ot teaching materia~s should contain 
sources of free and inexpensive materials; Sixteen thought
this list should contain sources of films, and 80 on. Read 
remainder of Table in like manner. 

Materials 

Sources of free and inexpensive materials 
F1 
Bulletin board ideas 
Tests 
MOtivating devices 
Dictation mater! 
General business 
Orfice practice
Grading devices 
Timed writings
Workbooks 
Standards 
Samples ot stationary and letterheads 
Homework assignments
Publishers 
E~ra credit work 
Awards 
Visual aids 
Forms 
Legal documents 
Projects in general business 
Professional magazines and books 
Typing drill books 
Bookkeeping aids 
Pamphlets 
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f these respondents believe the listw should contain 

ources of free and InuDensive materials which may be used 

In the teachln£ of the business subjeots. Other highly recom

mended items were sourcos of films, bulletin board ideas, 

tests, motivating devices, diotationmaterial, £eneral 

business supplementary material, and otfice practice materials. 

From these data one might conclude that beginni 

teachers are not too familiar with all of the available 

sources of sUDDlementary material, and that it would be ot 

great value to them to have a duplicated bibliography to 

which they could refer in obtaining material to build up 

their files of resource material so they could do a more 

successful job of teachin~. 

VII. D S' REACTION ILE 

In various sessions of supervised teachin£ during the 

t five years, those taking their supervised teaching on

camnus, or at least their theory, have been reQuired to 

como1le a reference file consistin2 of the following sections: 

professional readings; teaching aids; theory notes; audio

visual information; and bulletin board ideas. The material 

included in the file was usually put on 5 X g cards an 

indexed in its proper section in a file box. Any supplemen

tary material that would not fit into the file box was tiled 
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make mOre use of their file. Space left for write-in 

responses. These data are Dr ted in Table VIII. 

rly one-half of th people checkod t d 

a poor selection o£ materials. Only two felt it was because 

the file idea in general 8 of little value. rioue other 

reasons re written in. but since most are single responses 

they will not be ~1ven here. 

It may be concluded from th~ data thst although most 

ot these people feel this project is of value and should b 

required. there should be closer supervision and more 

uidance in the selection of the materials while the student 

teachers are compiling their file. Perhaps too orten the 

students place a greater emphasis on quantity than quality ~f 

,terial because the file is gradqy. 

i£hty per cent of the aaduates who compl1oa a 

reference file felt the time spent in making it 

justified by its use. 'From these data it miJIht be concluded 

this is considerod a worthwhile activity by the majority ot 

graduates v-lho were reQuired to do it. 

-------------------"-""'"'--......;;;;.....--------_._----
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Per Cen't 
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26 

12 

Number 
Indicating 

t only 

thus: TwelTe. or 46.13 per cent, of the 
tonally use their reference 

8 Decause of a poor select10n or 
0, or 7.69 per cent, indicated it was because the 

neral is ot little value, and so on. Read 
1e in like manner. 

Haven't had occasion to 

.terial didn't alt.,a,,8 apply 
to what was being covered 

S6 

Tota.ls 

TABLE VIII 

REASONS GRADUATES NEVER OR oray OCCASIONALLY 
USE REFERENCE FILE 

Should have lareer file 

Only have taught typing 

Doesn't fit area teachin2 1n 

~equently first year, 
occasionally now 

Poor notes and disoresnized 

Poor selection or materials 

File idea in general of 
little 

Lack of time 

terial mostly 5 years old 
and haven't added much to it 

ve most or it in oind 

----------------------------------------------------------,. 
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Table IX ~ists the sections of the file the graduates 

believe should be omitted. As will be noted, teaching aids 

was listed on the questio ire, but not one graduate felt 

this section should be left out. It m12ht be concluded that 

this is the section the aduates use most in their teaching. 

Six graduates felt the section on professional readings 

should omitted. However. this is only 1).04 por cent of 

the total responding to this ~uestion. 

Less tl 10 r cent indicated that any of the other 

sections should be omitted. Nearly 80 per cent of the 

graduates indicated that no sections should be omitted. 

A few su stions were written in as to additional 

sections which should be added. There was l1ttl~ consistency 

in these res~onses. Several which at least two graduates 

su££ested were sources for tests, grading, and extra

curricular activities. 

It may be concluded that the graduates as a group are 

well-satisfied with the reference iil s is :i.2ned. 

It appears it is a valuable project h is not considered 

rusy work, l' d that it proved to b it ul to the 

duates after th re out in the field teaching. 

Those who did not comDil referenc le were asked 

if they felt it YOuld e n or them to ve 

done 80. Thirty-five of t 41 people re not reQuired 

to ·do this indicated y It it 1.1 h een of iue. 
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TABLE IX 

'.I'~liTIO 

Per Cent 
umber or Total 

Indicating Responding 

Professional readin~s 6 1.3.04 

Teachinp; aids 0 .00 

Theory notes 4 8.69 

Audio-visual information .3 6.S2 

Bulletin board ideas 2 4.35 

None should be omitted 36 78.26 

S8 

d Table thus: Six or 1,3.04 per cent t or the total 
responding to this question indicated that the oection on 
professional readings should be omitted from the reference 
file; none felt the section on teaching aids should be 
omitted, and 00 on. Read remainder of the Table in like 
manner. 
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From thee data secured, it could be concluded that a 

reference file is a valuable project and that perhaps the 

ott-campus supervisors should require their student teachers 

to compile one. This project might be explained and su~ested 

to the orf-campus supervisors by the on-campus supervisor in 

her visitations to these off-camDus coooeratin£ schools. 

VIII. S OIl 

Approximately one-fourth of both the on-and off-campus 

groups of respondents felt they did not receive enough super

vision during their supervised teaching oxperience. None 

felt they received too much 8upervia1on. 

These data might indicate the need for a little closer 

supervision and more observation on the part of the super

vising teacher while the student teachers are doing their 

actual teachln£. As supervised teaching is the most impo~t 

culminating phase of teacher preparation, the student teachers 

need much guidance in their work and much help in putting the 

theory and methods presented them into actual practice. 

CHINGIX. ~ttV 

the graduates responding 

thought it would have been of val to have the other student 

teachers observe and criticize t ir teaching, while 53 per 

cent reDlied in the ne£ative. 

47 per c 
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• the reapons e s re so evenly divided, it is a 

little difficult to a conclusion as to the value of this 

procedure. However, one ould consider that perhaps the 

caliber of student teachers who took supervised teaching 

along with each respondent might .e a definite effect on 

his response. If the respo nt lt the other stl1lj,ent 

teachers were 200d teachers, mi£ht likely consider their 

opinions of value, but if he felt they re poor teachers, he 

probably wouldn't feel their comments could be lpful. 

Ther·e ula ap to be value in this procedure for 

the student teachers doin£ the observi nd criticizing, a8 

they uld most likely come dept at seein2 the erfect 

certain teachin oceC1ures ve on the students, d they 

also miR:ht n from others
J
mist s. 

X. IND 

Ei2hty-two per cent of t off-c us student teachers 

re nd.in iciDat in individual conferences with their 

supervisor, and 86 Dar cent of the on-campus roup Dartiei

pated in the individual conferenc • It appears the 

aUPervi r bisi ortant pha of supervised 

teaching. As most authorities state, it is -the culminating 

tenoher-trainin ogrnau. 

dnta in Table X points out, this phase 

one-fourth of each group felt they 

phase 

io often 
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TABLE X 

FREQUENCY OF INDIVIDUAL CONFERENCES \'lITH SUPERVISOR 

Per Cent Per Cent 

Orr-Campus 
or orr.campus
Responding On-Campus 

or On-Campus
Responding 

Not enough ; 26.32 15 27.27 

Adequate 14 73.68 40 72.73 

Too many 0 .00 0 .00 

Totals 19 100.00 55 100.00 

Read Table thus: Five, or 26.32 per cent, of the oft. 
campus graduates responding felt the number of individual 
conferences with the supervisor in which 'they took part was not 
enough; Fifteen, or 27.27 per cent. of the on-campus graduates
responding indicated the number in which they took part was not 
enoug,h, and so on. Read remainder of Table in like manner. 
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were not given the opportunity to take part in enough or 

these conferences. r~one felt they participated in too many. 

A number of authorities S1U:rD"~~ e conferences be held 

after each class sion in ch the suoervisor observes the 

student teacher. ny recommend the conferences also be 

held whene a at nt t r feels there is a ne for one, 

even tho o is not sc uled. tudent teachers 

uld fael cuss any questions or problems with 

the superv1sin£ t r 1 ise at any ti • 

The topics ch were covere n these conferences 

these discussions apparently were not adeQuate to moet the 

needs of these peopluo 

The studont teachers' ability to motivate students was 

discussed in nearly gO Dar cent of the orf-~ampus conferences 

d 70 per cont of tho on-caopus cOn!"orencew. 

The questioning procedure of the studont teacners was 

discussed in only 31.58 per cent of the off-campus student 



TABLE II 6) 

CESTOPICS CO 

Per Cent Per Cent 

Ort-Cam1>us 
or Orf-Campus
Responding On-Campus 

Of On-Campus
Responding 

, 

Ability to 
handle 
discipline 14 73.68 35 63.64 

Grading 16 84.21 39 70.91 

Ability to 
motivate 
student.s 15 78.95 36 69.09 

Queationing
procedure 6 31.56 

, )3 60.00 

Ability to conver 
information 
to clas8 13 68.42 42 76.36 

ADDearanCe 8 42.11 25 45.4' 

Quality of voice 8 42.11 29 52.73 

Poise 6 31.58 26 47.27 

Individual work 
with students 1 1.82 

Lesson planning 1 1.82 

Personal problems
of individual 
students 1 1.82 

Dictation 1 ...1.. 82_ 

Read Table thus: Fourteen, or 73.68 per cent, of the 
responding gradl~tes who took supervised teaching oft-campus had 
their ability to handle discipline discussed with them in indi
vidual conferences with their eupcrvisor; Thirty-five, or 63.64 
per cent, of the responding on-campus graduates had their 
ability to handle discipline discussed with them in individual 
conferences, and so on. Read remainder of Table in like manner. 
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teachers' conterenees, as compared to 60 per cent o£ the on-

campus conterences. The questioning procedure as referred to 

here is the student teachers' ability to question students in 

a manner that enables them to think through a problem and 

arrive at the correct solution. The ability to do this is 

rticularly important in teaching bookkeeping. 

T~ data seem to indicate that the off-campus 

supervisors are neglecting this important phase of the student 

teachers' trainin£. The Percentage of the on-campus stUdents 

who have had this proceeD discussed with them could be higher 

aiso. This is a very valuable teaching technique which 

should be worked upon and improved during supervised teachin&. 

Nearly 70 per cent of the off-campus student teachers 

had their ability to convey information to the class dis

cussed with them. Slightly over 76 per cent of the on-campus 

teachers discussed this in individual conferences. 

or the three remaining topics discussed with any 

frequency, only the quality of the student teachers' voice 

was discussed in over 50 per cent of the individual confer

ences, and it was only discussed with 52.73 per cent of the 

on-campus student teachers. The ofr-campus percenta£e was 

42.11 per cent. 

The other two topics listed on the questionnaire, 

appearance and poise, were indicated by 1es8 than 50 per cent 

of either group. 
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a future t succ • 

Several gr t 1i d other topics lch were 

nd1vidual conferenc • hey re individ

nts, lesson planning, personal problems of 

incl 

om these data, it y be concluded that the personal 

cnaracteristicB of t student teac 8 are the topics most 

often omitted fr t individual conferences. This m1~ht 

be due to the fact that the se areas are more difficult to 

discuss with these people without causing hurt feelin£s. It 

would seem that no Qatter how difficult it is to present 

these areas tactfully, it should be the supervisors' duty to 

do so, as these c:haracteristics have an important bearlnat on 

individual students, and dictation. 

le XII lists tho toplco other than those all" 

ment10neCl Uhl.cn the gradu.ates bolieve should be included in 

these conferences. Only four were indicated with any 

consistency. 

ive people responded they felt the probl of tirst

year teachers shoul e discussed in th conferences. Two 

thoueht discussion uld incl d covering the methods of 

overcoming limit facilities. indicated more inror

tion on startin2 off t 01 es at the beginning of the 

year uld be discu d. 

Only 6, or g.l r cent, the r ondents who took 

part in indivi 1 coni'erenccs It they were not of value in 
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5 

2 

1 

1 

1 

2 

2 

1 

1 

1 

1 

1 

1 

TABLE III 

OTHER TOPICS GRADUATES BELIEVE 
DISCUSSED IN INDIVIDUAL co,"""r..n"",., 

Read Table thus: Five of the 79 graduates responding 
to this question indicated that problems of first-year
teachers should be discllssed in individual conferences with 
the supervisor; two indicated methods of overcoming limited 
facilities should be discussed, and so on. Read remainder of 
Table in like manner. 

Professional relations between teacher
administrator, teacher-teacher, and 
teacher-student 

Curriculum Organization 

Sponsorship of school paper 

Sponsorship of yearbook 

Discipline 

,otivation 

Strong and weak points of student teacher 

Parent-teacher conferences 

Problems of first-year teachers 

Overcoming limited facilities 

More information on starting
off classes at the first of the year 

Grading 

Extra-curricular activities 

Number 
Topic Indicating 



XI. SUPERVISORS' EVALUATION OF STUDENT TEACHERS 

tions of the 

tionnaires, these people appeared 

supervised teaching and teacher

s interesting to note when 

s not provided by the college. 

EEDED FROM COLLEGE BEFORE 
ED TEACHIliG 

s biased, prejudiced, or inadequate. 

such received an "A" grade in 

borne out. 

of t 

preparation they felt was needed before 

pus ana 3 off-campus respondents felt the 

to 

1 more critical of the supervised teaching 

respondin 

ck over their 

great 

XII. PREPA 

Table XIV presents the write-in BU. 

supervised teachine that 

graduates as to t 

pr02ram. 

67 

None of th 

checkin 

to be 

supervised teaching. r·10st received "C's". Then, too, 

supe rvisors' evaluation 

particular situation. It 

assumption see 

Only 6 on-

tabulating the data presented in Table XIII concerning the 

supervisors' evaluation ot student teachers how this 

As was mentioned before, it might be assumed a person's 

responses could be influenced by his success or failure in a 

helping them become better teachers. These data reflect the 

over-all opinion that this activity is highly important as 

the culm1natin~ p 

training program. 
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TABLE 1111 

SUPERVISORS' EVALUATION OF STUDENT TEACHERS 

r Cent Per Cent 
of Off-Campus Of On-Campus

Off-Campus Responding On-Campus Responding 

aed, prejudiced, 
or inadequate
valuation ot 

students' teach
ing ability 3 1).61+ 6 9.2) 

Pair and adequate
eval.uation ot 
students' teach
ing ability 19 1!6.)6 59 90.77 

Totals 22 100.00	 6S 100.00
 

Read Table thus: Three. or 13.61+ per cent, of the responding 
~aduates who took supervised teaching off-campus indicated the 
~pervisor's evaluation of students' teaching ability was biased, 

Ijudlced, or inadequate; Six. or 9.2) per cent, or the graduates 
o took supervised teaching on-campus indioated the supervisor's

."luat1on	 was biased, prejudiced, or inadequate, and so on. Read 
Inder of Table in like manner. 
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There was auite a lot of consistency on some 

8~estions. Forty-four respondents wrote statements su~est

i02 more methods or theory. This constitutes slightly over 

one-half of the total group of respondents. Besides this 

suggestion, S respondents felt a specific methods course ln 

typewriting was needed, 4 sup~ested a methods course in 

eneral business, and 1 suggested a methods course ln short

hand. One respondent wrote, ftThe theory sesslons held by 

s. Kelly should be taught before supervised teaching. tf 

Grading was once again mentioned with consistency. 

Seven graduates felt they needed information on grading in 

general before supervised teaching, and g stated they needed 

information on the specific area of grading transcription. 

Three felt they needed information on standards, which is 

tied in closely with the area of grading. 

Eleven felt there was a definite need for training in 

dlctatin2 before supervised teaching. Two people felt they 

needed training in the selection of dictation materials, and 

one sUR£ested training in markin£ material for dictation 

purposes. 

Other preparation which was su£~ested to a lesser 

degree was information on test construction,' unit planning, 

lesson planning, discipline, motivation techniques, methods 

of introducing the typewriter keyboard, subject method of 

filing, extra-curricular sponsorship, explanation of the 
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v 

er 
Preparation Indicating 

re methods and tneory 44
 
.ow to dictate 11
 

Grading of transcription
Grading in general

thods course in typewrltin_ 

g 
7
 
;
 

thods of teaching general business subjects 4
Standards 3 
How to select materials to dictate 
Test construction 

2
2
2
 

2
 

Lesson planning 
re realistic approach to actual classroom 
problems encountered by beginning teachers 

tivation techniques
Familiarity with all high school 

busine S8 texts 1 
How to mark materials for dictation 1 
Unit planning 1. 
Encouragement and enthusiasm on part of 

2
 

faculty
thods of introducing keyboard

Subject method of fili _ 
Training in extra-curricular sponsorship
Explanation of working parts of typewriter 

1
 
1
1
1
1
 

Discipline
thods course in shorthand 1 

Theory sessions held by Mrs. Kelly taught 

1
 

before supervised teachi _ 
ore on actual daily problems of classroom 

1
 
1
 

Read Table thus: Forty-four of the graduates
responding to this question indicated a need for more methods 
and theory before enrolling in supervised teaching j Eleven 
indicated a need for more information on how to dictate, and 
so on. Read remainder or Table in like manner. 
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working rts of the typewriter, realistic approach to 

actual classroom prob~ems ancountered by beginn1n£ teacners. 

It y be concl d fr these data that the jority 

of the graduates It inadequately prepared when they enrolled 

in supervised teaching. There appears tOo be definite need 

for an undergraduate thode course. s most of the traininl; 

8u2geeted 1s training that could be included in a £eneral 

methods course, it seems these inadeouaci might all be 

taken care of in an undergraduate three-hour methods ot 

instruction course for business teachers required on the 

junior level. In order for this course to be successful, 

however. there would have to be a great deal ot coordination 

between it and t uDervised teaching progr • The 

instructor of the cour· n<1 the suoervisors of the student 

teachers in busine education would have to work t02ether 

closely to achieve t desired r ts. 

.IIII. FELT N CHING 
XPERI 

In Table XV data are presented on the felt needs the 

graduates have encountered durin« their teaching eXDerience 

ich were not t t business education curriculum. It 

can be noted that there is quite lot ot similarity between 

these data and the data present in Table XIV. 
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..ING EXPERIENCE 

INESS EDUCATION CURRICULUM 
'ELT 

NOT 
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Number 
ed Indicating 

Read Table thus: Sixteen graduates indicated they
felt there was a need for methods courses made s,vailable at 
the undergraduate level; ten felt there was a need for a 
better knowledge of theory for all business subjects, and so 
on. Read remainder of Table in like manner. 

thode courses made availa ble 
at undergraduate level 16 

tter knowledge of theory tor 
all business subjects 10 

Yearbook sponsorship 6 
Grading 6 

dling of differences in ability . S 
Sponsorship of extra-curricular activities 

wid organizations 5 
Theory and methods in general business )
otivatlon methods for general business 3 

Test construction 2 
Grading of production work in office practice 2 
Information on dictation 2 
Organization and planning of procedures for year 2 
ources of money tor educational purposes 2 

Self-evaluation scale 1 
Standards 1 
Principles of business education should include 

more theory as preparation for student teaching 1 
Timing of daily lessons 1 
How to supervise student teachers 1 
Discipline 1 
Overcoming limited facilities 1 
Teacher-community relations 1 
ark experience outside major field 1 
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Sixteen graduates indicated a need for methods courses 

to be de available at the undergraduate level. Along the 

same line, 10 graduates felt they needed a better knowledge 

or theory for all business subjects. 'bree indicated the 

need for more theory and methods of teaching ~eneral business 

subjects. One duate commented he felt the principles ot 

business education course should include more theory as 

pr or stud g. 

ainin2 in the handling of differences in ability was 

a n 5gr tes expre • 1 o t r 

trainin£ in the sponsorship of ra-curricul 

and organizations. Six indicated ed for training in 

yearbook or~ani.Q~~vu sponsorsh1p. 

Other needs t aduat felt re not met the 

business education curriculum were training in test con

struction, self-e inll of ice practice 

production work, dictation, motivation methods for eenera1 

busine SS, or ization d planning of procedures for t 

year, timing of daily les80ns, supervision of student 

teachers, discipline, overcoming limited facilit.v~, 

teacher-community relations. Two graduates felt they should 

be informed as to the sources of money for eduoational 

purposes, and one sug£ested the need for work experience out

side a business teacher's major field. 
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From these data it may be concluded that many of the 

graduates teel they are definitely lackin~ in the basic 

methods of teaching business subjecte. There appears to be a 

concensus or opinion that methods courses should be offered 

on the under£raduate level, rather than sending teachers out 

inadequately prepared to teach business subjects for several 

years by a trial-and-orror method before carnine back and 

reco~vin£ the nreparation at the £raduate level. 

It seems nearly all of these needs could be met in a 

one-semester undergraduate methods course required of all 

business education majors. 

From the number of times throue:hout the survey that 

the need for more training in test construction and grading 

has been mentioned, it would seem that the test and measure

ments course, if required of all prospective teachers and 

taught on a practical basis, could do much to alleviate tius 

difficulty. 

The one graduate who suggested training in the super

vision of student teachers is a first-year teacher who has 

had several student teachers assigned to work under him. 

This seems a rather impractica+ situation, and if this type 

of training were offered, it would probably-be best to offer 

it on the graduate leve1 for those who are or l'illl be eneaeed 

in this work. It is doubtful that too many firct-y 

teachers will encounter this situation, and it seems the 
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underJQ"sdua'te rk should be concentrated on the training of 

teachers--not supervisors. 

D TEACHING THAT SHOULD BE 
E BUSINESS TEACHERS 

XIV. 

The number of hours of supervised teaching that the 

graduates raco nd as iug adequate work experience for the 

beginnin~ teacher is listed in Table IVI. 

Accordi to tho cstabliohed curriculum, businoss 

education majors are reau1r to take six hours in seconClary 

school teaching. Those six hours are completed in a nine-

week period, with the student t r dinG six hours each 

day in the classroom. 

Thirty-six, or 41.38 per cent, of the 87 graduates who 

answered the question on the hours of supervisod teacn1ng 

that should be required, reported that the student teacners 

should spend five hours a day for nine weeks in the classroom. 

These graduates reCQ Deled prox~ately the number ot hours 

that are now put in by stude,n't teachero. 

Approximately 50 per cent of the £raduates recommended 

from one hour a day for nine weeks to four hours a day for 

nine weeks. These recommendations are considerably lowor 

than the number of hours now being required. However, there 

is a possibility some were referring to the actual number of 

hours a day they felt the student teacher should be teaching, 

and not the number of hours a student teacher should spend in 
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TABLE IVI 

D TEACHING 
GRADUATES 

Per Cent 
Number Of Total 

Indicating Responding 

One hour a day for 
nine weeks 1 1.15 

Two hours a day tor 
nine weeks 11 12.65 

Three hours a day tor 
nine weeks 18 20.69 

Four hours a day for 
nine weeks 13 14.94 

Five hours a day tor 
nine weeks 36 41.38 

Full semester 2 2.29 
Two hour8 per week 

> 

in eaoh course 1 1.15 
Halt day for 

eighteen weeks 1 1.15 
Three hours per day

for full semester 1 1.15 
'iye hours daily for 

one semester 1 1.15 
Full school day for 

at least six weeks 1 1.15 
Two hours per day for 

three weeks 1 1.15 

Totals 87 100.00 

Read Table thus: One. or 1.15 per cent. of the 
graduates responding recommended prospective business teachers 
be required to spend one hour a day for nine weeks in 8uper
Y1sed teaching; eleven, or 12.65 per cent, recommend two hours 
a day for nine weeks, and 80 on. Read remainder of Table in 
l1ke manner. 
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the classroom participating in such activities as observation, 

individual work with students, and lesson or unit planning. 

As can be seen in Table IVI. f'our of' the graduates 

recommend the semester basis. This tends to point out these 

graduates f'eel the student teacher should be in contact with 

the classrooms over a lOD2er period of time so tha,t he will 

become better acquainted with the teaching procedures, the 

students, and the presentation of a greater variety of 

material. 

T OF THEIV. 

Space was provided on the questionnaire f'or any other 

.~estions the graduates felt would improve the supervised 

teaching program for business teachers. These sugv.estiona 

are presented in order of f'requency of listing in Table XVII. 

Only those indicated with consistency will be 

considered here because of the amount of space required for 

one-teacher responses. It is felt the graduates ~ave some 

su££estions worthy of consideration, and those felt to be the 

most important will be discussed. 

Five of' the 87 graduates stated they ~elt the 

supervised teaching program was quite adequate. Seven neither 

gave suggestions for improvement nor indicated they were 

satisfied with the existin~ program. Several people gave more 

than one sURFestion. 
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1 

TABLE IVII 

OTHER SUGGESTIONS FOR IMPROVEMENT OF 
THE SUPERVISED TEACHING PROGR 

Number 
Suggestion Indicating 

Separate thorough theory course or courses 
before superTised teaching 16 

Otr-campus teaching to encounter more 
typical school situation 7 

ore information on gradi 7 
ore stress on methods of teaching

basic business 4
Undergraduate methods courses 4
Full week teaching in each cours 4
Sponsorship of extra-curricular activities :3 
Opportunity to teach in minor fields .3 
Theory course to replace principles ot 

business education 
Theory connected with student teaching required 

tor oft-campus student teachers 
One student teacher to each supervisor
Information on parent-teacher conferences 

2 

2
2
 
1
 

11 amount of distributive education
 
theory tor all 

Advisement of students 
1
 
1
1
1
1
1
1 

1 

i
1
1
 

ore supervisors like Mrs. Kelly
Handling of variance of abilities 
Duplicated bulletin board displays
Opportunity to teach in all business subjects
Teach more than one cIa,ss a day
More specific, applicable theory in 

principles of business education 
Opportunity to sit in on administrator-

teacher conferences 
Student participation in theory discussions 
Lack of supervisors' time inhibits program . 
Coordination of on-campus theory and orr

campus supervision
Visitation to different types and sizes or 

school systems for observation 
Ofr-campus supervisors too lenient and uncritical 

1
 

1
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TABLE XVII (continued) 

,ber 
Suuestion Indicating 

Yearly plannin,; 1 
Week or two in Dean's Office to observe types

of problems teache rs encounter with 
students 1 

Have young teachers in field com. back and 
relate some of beginning experiences and 
problems 1 

Semester of internship such as accounting
majors have 1 

Outside \~ork experience 1 
Better understanding of supply and demand 

situation a8 applied to teachin~ fields 1 

Read Table thus: Sixteen graduates suggested a 
separate thorough theory course or courses before supervised
teaching for the improvement of the supervised teaching 
program; seven suggested student teachers be required to do 
off-campus student teaching 00 they would encounter a mo 
typical school situation, and so on. Read remainder of 

ble in like manner. 
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The most frequent suggestion, stated by 16 graduate., 

vas that the colleae ofter a .eparate theory course or courses 

betore supervised teaching. Two suggested a theory course to 

replace principles ot buatness education. One graduate 

stated there should be more specific, applicable theory pre

.ented 1n the principles of business education classe.. Pour 

other. suggested separate undergraduate methods courses in the 

mo.t trequently oftered bulines. SUbjects. Two graduate. 

telt the theory connected with supervised teaching should be 

required tor ott-campus student teacher.. A coordination of 

on-camp~ theory and ott-campus supervision was suggested by 

one graduate. Thi. tends to indicate once again that manJ 

beginning teacher. teel inadequately prepared tor teaching. 

It seems some con.ideration should be giTen to adding an 

undergraduate methods cour.e in the teaching ot business .ub

jects which would perhaps be required ot all prospectlTe 

teacher. before taking their superTised teaching. This theory 

might pOlsibly be taught in the principles of business education 

course, or perhaps take the place ot principlel ot business 

education, as there seem. to be much di.latiltaetlon with 

this course. 

Seven graduat.s suggest more tntormation on grading 

procedures. It a separate theory course were oftered, 

beginning teachers' problems in this area could poslibly be 

.olved or at least relieved 1n this course. Since this 

activity has been mentioned as a source ot trouble so many 
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times throughout this survey, it 'Would seem consideration 

snould b ivan to trying to alleviate this difficulty either 

thro ugh a the ory or thoas urse or the tests and ure

ments course. 

Four" ua t stat they felt e ;;;uould bestre 

placed on the methods of teaehin~ the basic business courses. 

As there appears to a trend toward more basic businGs. 

offerings in the hi schools today. t rea of trainin@; 

t rs to teach tnes needs to be considered and 

improved. It there should be either a separate 

metho course in teaching the basic business courses offered 

at the undergraduate level, or rbaps this information could 

be inc~uded in the £en8ral matho course tor teaching 

business subjects suggestea beror•• 

Three graduates felt student teachors uld have the 

opportunity to teach in their minor fields. On the q tion

naires the graduates r to state their present 

position. It was noted that several are now teaching in 

areas other than business, and several are now working as 

guidance counselors. This perha'D5 exoln1ns these re6Po_nS~'le 

At the present time student teachers are given the option of 

1n£ 1n more than one area, at least to a -degrcv. 

Three graduates su~£ested there was a need for 

training in the sponsorship of extra-curricular activities. 

These respondents were chiefly concerned with the sponsorship 
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of clubs and orEanizationa such as the Pep Club and FBLA 

chapters. Information along these lines could be included in 

the principles of business education classes or integrated 

into a methods course. Perhaps this type of instruction and 

instruction in the preparation of high school yearbooks and 

school newspapers could also be presented in a one-hour course 

or 't'Jorkshop at the undergraduate level. Since a majority or 

business teachers are required to sponsor activities, year

books, and a number are also required to sponsor the school 

newspaper, efforts should be made to see they have adequate 

instructions on the undergraduate level in these areas. 

Seven graduates indicated they felt students should be 

required to do their student teaching off-campus so they 

would encounter a more typical school situation. However, 

the majority of these people did their superVised teaching 

off-campus, and therefore, it might be assumed their opinions 

are based on hearsay and not actual experience with the 

laboratory school. One graduate made a suggestion which could 

perhaps alleviate the above problem somewhat. He suuested 

the prospective teachers be required to visit different types 

and sizes of school systems for observation. This way they 

mi~ht become better acquainted with the var1~us types, and 

knowine: what they might expect when going out to teach, could 

better adjust to the different situations. 
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One graduate made a suggestion it is felt is worthy or 

consideration. He s~~ested baving young teachers in the 

field come back to the college and relate some of their 

beginning experiences and problems. It would seem this would 

be very interesting and informative to the prospective 

teachers. This type of presentation could be employed in the 

principles of business education classes, a theory course, or 

possibly during scheduled conference periods in supervised 

teaching. 



CHAPTER IV 

SUVJAcUUl..&. ) CLUDIONS, DATIONS 

I. 

The purpose of this study was to evaluate the content 

of the supervised teaching pro£r for business teachers at 

Kansas State Teachers College, Emporia, to see how well it 

was meeting the needs of the graduates and to make recommen. 
dations for its improYement. 

The evaluation of the supervised teaching program tor 

business teachers s based on the s stions submitted by 

the graduates who have participated in this program, both on

and ofr-campus, during the past five years, and recommen

dations will also be de for program improvement from these 

suggestions. 

The info tion «athercd is presented in summary form 

below: 

,. 1. Of the 87 graduates responding, 30 are first-year 

teachers, 25 are second-year teachers, 13 are third-year 

teachers, 12 are fourth-year teachers, and 7 are fifth-year 

teachers. 

2. Seventeen of the graduates responding took their 

supervised teaching ofr-campus in the nine-weeks system. 

Twenty took their supervised teaching on-campus in the 
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nine-weeks system. Five took their supervised teaching otf

campus in the eighteen-weeks system, and 34 took theirs 

on-camnus in the ei£hteen-weeks system. Eleven took their 

supervised teaching on-campus during a six-weeks summer 

session. 

3. The following activities were recommended by more 

than SO per cent of the 87 graduates as being included in the 

supervised teaching program: obserTation (87). theory (79), 

discussion of discipline (83). reference file (63), profes

sional reading (70). assisting regular teacher (77), lesson 

planning (64), actual teaching experience (87). individual 

conferences with supervisor (8;). group conferences with 

supervisor (73), test construction (85). grading or paper. 

(82). individual work with students (84), working with organi

zations (S3), and working with extra-curricular activities 

(;8). The number in parenthesis indicates the number recom

mending each activity. 

4. or the 87 graduates, 41 su~£ested at least two 

weeks observation berore doing actual teaching during super

vised tea-ching, and 22 su~ested at least three weeks. All 

other sU2gestions were made by 10 per cent or less or the 

respondents. 

S. Of the 79 respondents who had theory during 

supervised teaching. only 29.11 felt the theory presented in 

supervised teaching was a duplication ot the theory presented 
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in Drinciples o~ business education. Thirty-tour of these 

graduates would have preferred all their theory in a separate 

college course before supervised teaching. SeTenty-seven, or 

97.47 per cent, of these graduates felt the theory was ot 

Talue in their actual teaching experience. 

6. The graduates indicated the foll.owiWt areas l'lere 

either omitted or not adequately discussed in theory: 

grading (12), adjusting to variance of students' abilities (S), 

discipline (4), basic business (3), yearly planning (3), and 

test construction (3). These are the areas indicated by at 

least three or more graduates. 

7. Approximately 80 per cent of the graduates ~elt it 

would have been of value to have a duplicated bibliography of 

teaching materials given them for future reference. Forty

eight of the graduates felt this list should contain sources 

of free and inaxpensive materials such as films, bulletin 

board materials and ideas, tests, and motivating devices. 

8. Forty-four of the forty-six «raduates who were 

required to compile a referenco file indicated they felt a 

prospective teacher should be required to compile one. Of 

the 52 per cent who use their files only occasionally, nearly 

one-half indicated it was because of a poor·selection of 

materials. Approximately 78 per cent of these people felt 

none of the sections of the file should be omitted. 
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9. Approximately one-fourth of both the on- and ort

campus groups of respondents felt they did not receive enough 

supervision during their supervised teaching. 

10. Forty-seven per cent or the graduates indicated 

it would ha\'e been of v&lue to have the other student teachers 

observe and criticize their teaching. 

11. Over 60 per cent of both on- and orr-campus 

student teachers participated in individual conferences. 

Slightly over 25 per cent of each group felt they were not 

~iven the opportunity to participate in enough conferences. 

The tollowing topics '\lera discussed "d.th over 30 per cent ot 

each group of respondents: ability to handle discipline, 

grading, ability to mo~ivate students, questioning procedure, 

ability to convey information to class, appearance, quality 

of voice, and poise. The last three personal characteristics 

were discussed with the least frequency. 

12. Only 9 of t 87 gr tes responding felt tb 

supervisors' evaluation of student teachers was biased, 

prejudiced, or inadequate. 

13. The following preparation vas recommendod as 

being needed trom the college betore supervised teaching 

at least 3 or more graduates responding: more methods and 

theory (44), how to dictate (11), grading ot transcription (6), 

grading in general (7), methods course in typewriting (5), 
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••thods of teaching general business subjects (4), and 

standards (). 

14. At least three or more of the graduates li~ted 

the following felt needs they had encountered in their 

teaching experience which were not met by the business 

education curriculum: methods courses made available at the 

undergraduate level (16), better knowledge of theory for all 

business subjects (10), yearbook sponsorship (6), grading 

(6), handling of ditterences in ability (5), sponsorship of 

extra-curricular activities and organizations (5), theory 

and methods in general business ()), and motivation methods 

tor general business (3). 

15. ot the 87 graduates, )6 recommended at least tiTe 

hours of supervised teaching a day for nine weeks, 1) recom

mended four hours a day for nine weeks, 18 recommended three 

hours a day for nine weeks, and 11 recommended two hours a 

day for nine weeks. Other recommendations were indicated by 

only 1 or 2 respondents. 

16. or the gO graduates writing in suggestions for 

the improvement of the supervised teaching program, 16 . 
suggested a separate, thorough theory course or courses 'before 

supervised teaching; two suggested a theory ~ourse to replace 

principles of business education; one suggested more specific, 

applicable theory in principles of business education; tour 

~n~vAsted separate undergraduate methode courses in the most 
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frequently offered sin, ubjects; and two 8~~ested the 

theory connected with supervised teaching be required for ofr

campus student teachers. 

II. COMeL USIONS 

Tbe following conclusions were made from the facts 

presented: 

1. That the following activities should be included 

in the supervised teaching progr .. observation, theory, 

discussion of discipline, reference file, professional 

reading, assisting regular teacher, lesson planning, actual 

teaching experienceJ individual conferences with supervisor, 

group conferences with supervisor, test construction, 

grading of papers, individual work with students, work with 

organizations, and work with extra-curricular activities. 

2. That the follo~~ng activities have been more or 

less neglected in the supervised teaching program: theory, 

reference file, professional r~~ding, assisting re£ular 

teacher, group conferences with supervisor, test construction, 

work with organizations, and work with extra-curricular 

activities. 

3. That the beginning-teachers need ~ore information 

on grading and test construction. This appears to be a very 

weak area ot beginning teachers. This is based on data from 

four different questions t questionnaire. 
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4. That a t k observation period prior to doing 

any actual teaching would appear to be quite adequate. 

5. That the off-campus rnsors have nedected 

presenting theory to their student teachers during supervised 

teachi • 
6. That the principles of business education course 

as it s been tau£ht durin£ the past five years has been of 

very little value to the graduat • This is based on the 

responses d co nts of t graduates. 

7. That the theory sen~ed in supervised teaching 

been of t value und more emphasis should be placed 

on this area of teacher-training. 

duates ha not been properly trained 

in t metbo of ling individual differences in students. 

6. T 

9. That a major probl area for ber.innin£ teachers 

is the ndli of discipline. 

10. That the students have not been properly oriented 

in the responsibiliti of sponsoring organizations and extra

curricular activities ,,,hile enrolled as an undergraduate • 

11. .~hat beginni~ teach~rs are not familiar with the 
~ 

ny available sources of supplementary material. 

12. That the compilation of a reference file is a 

worthwhile project of much value to teachors out in the field. 

13. That thore is a need for closer supervision of 

otudent teachers during their supervised teaching experience. 
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III. RECCMMENDATIOliS 

The following recommendations are made: 

1. That an under~aduate methods or theory course be 

established that would include instruction on how to teach 

typewriting. shorthand and transcription. bookkeeping. general 

business, and office practice. This could perhaps replace the 

principles of business education course, or be used for the 

content of this course. 

2. That the undergraduate methods course be reQuired 

of all business education majors during their junior year or 

at some time before enrolling in supervised teach1n~. 

3. That the methods and materials presented in this 

methods oourse be closely coordinated with those used by the 

supervisors ot the supervised teach1ng program. 

4. That there be closer 'coordination between the on

campus and orr-oampus supervised teaching programs. 
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5. Tha~ ~he obserYa~ion riod of s~udent ~ cher 

before doing any actual ~eachin be a minimum of two ks 

and a maxiaum ot ~hre. ..et•• 

6. Tha~ a one-hour course or workshop be established 

tor Ins~ructlon in yearbook and school newspaper spoDsorship 

and or2an1za~ion. It this is no~ possible, arran2ements 

should be made to have ~his ma~erial presen~ed elsewhere. 

7. That the laboratory school and aU cooperating 

8chools be required to have an .8~ablished Future Business 

Leaders or America chapter, and tha~ all s~udent teachers be 

required to work with this or2anization or some other similar 

8chool organization. 

S. That more applicable, practical ma~erial on &rad1Dg 

and ~e.~ cons~ruc~ion be presen~ed either in the t88~. and 

m.a8uremen~8 course or in a methods course. 

9. Tha~ all .tuden~ teachers be required ~o compile a 

reference ~ile similar to the one which is now required or 

on-campus student teachers, and that closer supervision be 

given in the eelection ot materials to be included. 

10. That ~he presen~ nine-weeks system or supervised 

teachlns be main~ained. 

11. That fuore stress should be placed op the m8~hod. ot 

teaching the ~oic business 8ubjec~•• 

12. '1'ha~ more emphasis be placed on the individual 

conterences during supervised ~.achlng, and that ~hey be held 

with more frequency. 
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13. That the student teachers be given a duplicated 

bibliography of sources of teaching materials tor tuture 

reference during their superTised teachinc experience. 

14. That a study ot this kind be accomplished by a 

graduate student every tiTe years. 
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KANSAS STATE TEACHERS COLLEGE
 

EMPORIA, KANSAS
 

The Division of Business and Business Education at the Kansas State Teachers 
Coll ege J EmpuI'il::l J he s always been proud of its prC'gram for the prepa ratIon 
of professionally-trained teachers in business education, but we are con
cerned about making this program even better. You can help with this 
improvement by cooperating in a study which is being undertaken at the 
present time. We are interested in obtaining your ideas concerning the 
supervised teaching program for business teachers which has been in 
operation during the past five years, both on- and off- campus. 

This study has been authorized by Mrs. Marjorie Kelly, Supervisor of 
Business Education, Roosevelt High School, and Dr. Raymond B. Ru~sell, 

Head of the Division of Business and Business Education, Kansas State 
Teachers College, Emporia. Your cooperation in this study will help 
us make vital improvements in the present superVised teaching program. 

This study is directed toward an evaluation and revision of the pres~n 

supervised teaching program for business teachers. Most of the qkeet10ns 
on the enclosed form concern specific activities which have been included 
in the program at some time during the past five years. It shoQid take 
you only twenty or twenty-five minutes to complete the form, as most of 
the questions have been set up in check-list form for your convenience. 
There are a few that could not be written in this form, but we felt 
they were vital to the study. Answer the questions to the best of your 
knowledge, and feel free to give your ideas and opinions on any or 
all activities. 

Your answers will appear as a part of the total responses in the final 
written report. No names of people or schools will be used, and all 
information will. be treated as strictly confidential. 

We hope you will do your part to help us develop a pr08ram of which we 
can be even more proud. Please take time now to fill out the form and 
return it to us in the self-addressed, postage-free envelope. 

Sincerely yours, 

ROOSEVELT HIGH SCHOOL 

ENC: 2 

(Mrs.) Sill rley Slaymaker 
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EVALrr/,TJON OF TEE STTPERVJSED TEACHING PROGRAM 
FOR BroJNESS TEACHERS AT K.\tEAS STATE 

'rEACHERS COLLEGE. F.MPORJA 

_____9-weeks system B. 

Did YOll tak 
If off-campuR 

Please check the appropriate answer relati 
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D. 

A. 

cneck the following activities which were included in yo 
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B. Theory 
C. Discussion' of 
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G. Lesson plannln 
H. ActuAl t~ochi 
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Would you have preferred to have all your theory in a separate college course 
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Were there any areas you teel need to be included and discussed in tbeory that 
•. not covered? Yes No. ~ 
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If so, did you feel the theory presented in supervised teaching was merely a 
duplioation of the theory presented in Prinoiples of Business Education? 

Yes No _ 
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lOW long do you believe a prospective teacher should be required to observe before 
doir~ any actual teaching? 

If you took part in theory discussions and lectures during your sV~.!aed teaching 
experience, please complete the following items. 

If you did not participate in theory as referred to above, do you feel it would hove 
been of value to you? Yes_____ No _ 

D. Has the theory presented to you been helpful and of value in your teachi 
Yea No. _ 

Do you feel it woulci have bf-;en of value to have a bibliography 
d'lplicated and given you for future reference? 

If so, what typ~ of materials do you feel this list should contain? -·e p 



E. Please check any section of the tile you believe should be omitted. 
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____Audio-visual information 
_____Bulletin board ideas 
_____None should be omitted 
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B. ~OccasloD811y 

___Professional readings 
___Teaching aids 
____Theory. notes 

Never---A. 
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B. 
C. 

B. Do you l1S8 YO~lr file? 
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D. . The file idea in general is of little value 
Cr. Other . 

c. If yOll checkea Ne'Afr or Oc'casio0811y on B aooye. plesse indicate the 
believe yon do not 1nake more use of your fUe. 
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Yes---

Jf you were roq1lired to compile a reference file while 
teaching. please complete the followins i~. 

If you did not compUe a reference fUe as referred to above. do you feel it "ollld 
have been of value to you to have done so? Yes No:...-__ 

F. Jf you believe any additional sections should be added, please list. 

• Please indicate the appropriate answer relative to the 8 

received duri.ng yoUr supervised teaching experience. 

___T.oo mllchc. 

c. 
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A. If so, please check the appropriate answer concerning the frequency or the 
conferences. 

B. Please check the appropriete answers concerning the topics covered in 
conferences. 

Do you feel it would have been of help to you to have other student teaoher. observe 
and criticize your teaching? Yes No. _ 

• Did YOll take part in individual conferences with your supervisor during your 
supervised teaching experience? Yes No~ _ 
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KANSAS STATE TEACH ERS COLLEGE. 10' 
EMPORIA. KANSAS 

He1.1.o A.gain~ 

As it has been a while since we first wrote you and we 
have not heard from you, we thought perhaps we should 
send you a little reminder. 

we are at111 very 1ntereet@d in obtaining your 1 
concerning the supervised teaching program for business 
teachers which has been in operation during the past 
five years, both on- and off- campus, at the Kansas State 
Teachers College, Emporia. We are sure your cooperation 
in this study will help us make vital improvements in 
the present supervised teaching program. 

Please take time NOW to fill out the form and return it 
to us in the self-addressed, postage-free envelope. We 
know your comments will be of value, and we surely will 
appreciate your help! 

Sincerely yours, 

ROOSEVELT HIGH SCHOOL 

(Mrs.) Shirley SlaYmaker 


