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CHAPTER I
THE PROBLEM AND DEFINITIONS OF TERMS USED

Many surveys have been made to determine the status
of classroom teachers on the state and national level. These
surveys report the financial status, amount of experience,
level of educational preparation, affiliation with professional
organizations, and workload of both elementary and secondary
teachers.

The data from the above surveys were used to compare
the status of classroom teachers from Marion County with that
of the state of Kansas and of the United States.

I. THE PROBLEM

Statement of the problem. It was the purpose of this
study to report (1) the financial status; (2) the experience;
(3) the educational preparation; (4) the professional organi-
zations joined; and (5) the workload of classroom teachers

from Marion County, as revealed through a questionnaire study.

Importance of the study. The classrgom teacher's
position has grown in scope and complexity. No longer is he
responsible for the teaching of subject matter only, but his
responsibility requires alsd the teaching of the whole child.
The child's needs, interests, and abilities must be nurtured



by quality teaching. The best of teaching for each child
will oceur when teachers are adequately qualified for their
task. Being fully qualified through a four-year minimum
training preriod in colleges and universities involves the
feeling of belonging to a prefessional group. A professional
group can perform its duties best when financial remuneration
is equal to the service performed.

The status of classroom teachers is important if the
complete development of each child in the public school is
1mportant} Since the teacher is the basis of improving the
economic, cultural, and social conditions of his community,
-his status should be of concern to every individual. In this
study, an attempt was made to employ technigques which will
measure the areas of needed improvement, if any, of the status

of classroom teachers from Marion County.
II. DEFINITIONS OF TERMS USED

Work load. The work load was interpreted as meaning
the total number of hours per week devoted to school work.
This included classroom teaching, class preparations, and any
duties performed that were required by the school., The
duties performed were necessary to the satisfactory operation

of the school.

Experience. This term was defined as the total number
of years the individual had been serving on the instructional



staff of an accredited school. The 1959-60 school year was
included in the total.

Classroom teacher. Throughout the report of this
investigation, the "classroom teacher™ shall be interpreted
as meaning any individual who 1s employed full time in a
public school. That individual teaches either in a self-
contained classroom or in a departmentalized system. This
excludes any person with the title of administrator or any
person whose work is the facilitating of the educational

program only.
III. ORGANIZATION OF THE REMAINDER OF THE THESIS

Scope of study. This study was confined to the
elementary and secondary teachers of Marion County. The
teachers of parochial schools were not included, nor were
part-time teachers. The purposea of this elimination was to
make this study of teachers as uniform as possible.

The elementary schools ranged in size from those
employing one teacher to those employing seventeen teachers.
The smallest number of full time teachers employed in 2

secondary school was three; the largest number was twelve.

Sources of data. Questionnaires were mailed to 195

classroom teachers in Marion County. Replies were received



from 154 individuals, which was nearly 80 per cent of the
total number.

To compare the results of this survey, publications of
the Kansas State Teachers Association and the National
Education Association were used. Books and numerous short
articles from periodicals written by prominent educators and
specialists in their respective flelds were used in the review
of the literature appropriate for this study. Several

master's theses and an education encyclopedia were also used.

Method of procedure. From the questionnaires received,
information was compiled to make many comparisons. The levels
of teaching used in this study were (1) secondary,

(2) elementary and secondary, and (3) elementary. The
different levels of educational preparation were the master's
degree, baccalaureate degree, 90 to 124 college hours, and
60 to 90 college hours.

Each respondent reported his or her annual salary for
the 1959-60 school year, the average number of hours per week
devoted to school work, and the number of years of teaching
experience.

The three teacher's organizations used in this study
were the National Education Association, the Kansas State
Teachers Association, and the local teachers association. If
any of these organizations had not been joined, the respondent

was asked to state the reason or reasons.



Data were tabulated according to the above divisions
aﬁd were compared with the latest statisties and recom-
mendations issued by the Kansas State Teachers Association
and the National Education Association.

IV. CONDITIONS OF THE STUDY

Marion County with an area of 959 square miles ranks
nineteenth in size among the 105 counties of Kansas. It has
a population of 16,307 which ranks thirty-second among the
105 counties of Kansas.l

Marion County has a total of thirty-seven operating
school districts within its boundaries. There are fourteen
One-Teacher Districts with a total enrollment of 182 pupils
in the elementary school. There are thirteen organized elemen-
tary Graded School Districts employing two or more teachers.
They have a total enrollment of 907 pupils. Three organized
Third-Class City Districts have an enrollment of 922 elemen-
tary pupils and 381 students in the secondary school., Five
organized Rural High School Districts have a total enrollment
of 390 students. Two organized Second Class City Districts
have a total enrollment of 583 kindergarten and elementary
pupils; the secondary schools have an enrollment of 268

ltudents.z

1
Harry Hansen (ed.), The World A%gigic and Book of
Facts for 1959 (New York: New York World Telegram, 1959).

2yiola W. Klassen (ed), Marion Count Educational
Dggocto;! (Marion, Kansas: Board of County 50 ssioners,
y Pe 7o



CHAPTER II
REVIEW OF THE LITERATURE
I. LITERATURE ON ECONOMIC STATUS AND EXPERIENCE

The teaching profession, historically, has been poorly
paid. In ancient Oreece and Rome, teachers were recruited
from the most able and intelligent slaves. In colonial days,
teachers were often indentured servants who were teaching to
pay for the cost of coming to the coloniea.1 The academy was
one of the few places where a scholar could make a living.
‘Through most of the last century, colleges still offered one
of the most satisfactory ways of life for the scholar. Other
opportunities for the use of his skills were few.z

One of the great paradoxes of American culture has
been the range of attitudes toward the teaching profession.
In one sense parents of children have almost unlimited faith
and respect for education, but 1n another sense they have low
regard for teachers. America's most precious asset, her
children, is entrusted to teachers who receive oftentimes a
low salary in return.

1Nolan C. Kearney, A Teacher's Professional Guide
glcwood Cliffs, New Jersey: Prentice Hall, Inc., 1958),

Barold F. Clark, "Teacher's Salaries and the Cost of
Living," The School Exncumive, 78:22, March, 1959.



The teaching profession is affected by the question
of salary for outstanding teachers. In general, salaries can
be said to be adequate if some person can be found to fill a
given vacancy in nearly all communities. The problem becomes
serious, however, when school boards and administrators
desire to staff schools with teachers of high ability.3

The teaching profession must compete with many other
occupations requiring high level preparation. The number of
these occupations is increasing rapidly, and the remuneration
they offer is becoming increasingly attractive.

Although salaries of teachers have increased steadily
over a long stretch of time, teachers still earn far less, on
the average, than do skilled tradesmen. Costs of living have
gone up, and the required qualifications for teachers have
risen, making a greater investment in preparation necessary.

It is estimated that the average income of the
professions has increased to somewhat more than §$8,000 for
the 1959-60 yoar.h All persons on the average working for

salaries during the 1958-59 school year earned $4,324;

Ibid.

AR. L. Johns, "Teacher's Salaries and the Nation's
Economy," (address presented at the KEA Second National
School for Salary Scheduling, Washington, D.C.,

November 1l-1lk, 1959).



employees in manufacturing during that same year earned

$4,911 on the averagc.5

The National Education Association has prepared the
following principles for salary scheduling:

1. Minimum salaries should be high enough to attract
well educated, promising young people into teaching.

2. Maximum salaries should be high enough to retain
highly competent and professionally ambitious men and
women in classroom teaching.

3. Equity of treatment to classroom teachers of like
qualifications and experience is necessary.

4. Annual increments should provide an orderly
progress to the maximum salary.

5. The salary schedule should offer professional
stimulation through incentives in recognition of pro-
fessional qualifications.

6. Salary schedules should be adiusted periodically
with due considerations for trends in earnigfs in other
professions and for changes in the cost of living.

7. Salaries of professional school personnel other
than classroom teachers should be scheduled in accordance
with the principles that apply to classroom teachers,
with suitable recognition of responsibilities and
preparation for leadership.

8. There should be professional participation by
classroom teachers %n the development and administration
of salary policies.

5Rooearch Report Economic Status of Teachers in 1958-
59 (Washington, D.C.: National Education Assoclation, 1 ;
p. 21.

6

Chris A. DeYoung, Introduction to American Public
Education (New York: McCraw=-Hill Book Company, inc., 1955),

Pe.
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Maximum and minimum salaries of teachers should be in

line with the value of theilr services made to society. The
welfare and progress of soclety is determined to a certain
extent by the teacher who guides and instructs individual
pupils. It is the responsibility of educational statesmanship
to see that the teacher 1s the best qualified person possible.
Neither the state nor the nation can afford to have schools
staffed with poor teachers; education is the backbone of
democracy.

In an undertaking to obtain highly qualified teachers,
the salaries pald them is one of the first matters to be
‘examined. There will be a relationship between salary and
qualifications, Teachers are like other persons who desire
to earn as much as possible. They approach communities and
positions which pay high salaries. Adequate education depends
upon adequately prepared teachers who receive reasonable
salaries in return for their services.7

Quality teaching can be enhanced by a professional
salary schedule for classroom teachers. This salary schedule
will aid in reducing economic pressures on classroom teachers,
thus freeing them to give maximum service to each child.

The Kansas State Teachers Association Salary Schedule
Committee has developed a recommended professional salary

7John T. Wahlquist, An Introduction to American

Education (New York: The Ronald Press Company, 1947), P. 22.



10

schedule for elementary and secondary teachers, which is
given in Table I. This salary schedule would start beginning
teachers with a bachelor's degree at $5,000. Each year of
additional experience would provide an increment of $300 up
to a total of six years of experience. The teacher with a
master's degree would start at $5,500. Annual increments
would range from $300 to $500 depending upon the years of
experience and additional college hours taken. Beginning
teachers with a master's degree plus 30 hours would start
their teaching career with an annual salary of $6,500. Annual
increments would range from $400 to $600 depending upon
/experience and additional college hours received.

The estimated average salary for all classroom teachers
in the United States for the school year 1958-59 was $4,775.
Alaska ranked first with an average salary of $6,400;
Mississippi ranked last with an average salary of $3,070,
Kansas ranked thirty~third in the nation with an average
salary of $k,138.8

II. LITERATURE ON PREPARATION

The American public school of today performs many
specific functions which require a highly trained and
specialized staff. The purpose of the public schocl has been

sﬂosc ch Ropg§§ Rankings of the States (Washington
D.C.: National Gducation Association, 1959), p. 18. '
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TABLE 1

RECOMMENDED PROFESSIONAL SALARY SGHEDULE9FOR
ELEMENTARY AND SECONDARY TEACHERS(a)

Years of Bachelor's Master's Master's degree
service degree degree plus 30 hours(b)
1 $5,000 $5,500 $ 6,500
2 5,300 5,800 6,900
3 5,600(¢c) 6,100 7,300
b » 900 6,400 7,700(e)

5 6,200 6,800(e) 8,100
6 6,500(d) 7,200 8,600
7 7,600 9,100
8 8,000 9,600
9 8,500 10,200
10 9,000 10, 800
11 9,500 11,400
12 10,000 12,000

(a) This schedule applies to both men and women.

(b) At least 20 of the 30 hours should be graduate
credit.

(e¢) Further increases contingent on six additional
semester hours of college credit at end of third year and
each year thereafter,

(d) Teacher qualifying for the next higher schedule
will shift to that column for increments.

(e) Further increases contingent on six additional
semester hours of college credit during each fowr-year period.

9
Kansas State Teachers Association gagdbook for Local
Units -60 (Tosoka, Kansas: Kansas State Teachers
ssociation, 1959), p. 83.
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the teaching of the simpler elements of knowledge. In recent
times many responsibilities have been added. The school
gives training to pupils who until recently were ignored or
neglected. It now provides for both slow learners and gifted
pupils in individuslized instructional programs.

The school provides guidance and counseling to help
the pupil make the most of himself and his opportunities, The
personal and social adjustment of each pupil is given attentien,
The school is a complex organigzation which is attempting to
deal with every aspect of the child's development.

The teacher in preparation goes through two kinds of
training. He learns the subject matter which will be taught
to the pupils, and he acquires the pedagogical knowledge and
8kill needed for effective teaching. Study in a subject
matter field may be wasted or less effective unless the
teacher is skilled in transmitting knowledge to the child in
the classroom.

Motivation of pupils 1s extremely important in
teaching and learning. The use of tests and testing in the
learning process is vital to identify the intelligence and
achievement of each child, Other uses of tests facilitate

the teaching process. Pupils read at different levels; each

103. Othanel Smith, "A Joint Task: The Preparation

of a Teacher," The Journal of Teacher Education, 10:189-98,
June, 1959,
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pupil needs to be placed in a group where he can make the
greatest progress. The teacher knows that any group has
pupils that differ in needs, interests, and abilities.

There is no real question about the need for professional
training of teachers; an adequately trained teacher will be
better equipped to cope with these differences that pupils
present in the classroom than one who is inadequately
preparad.

There are some factors which operate against teaching
being considered a profession. The most important of these
is professional preparation on the part of the teacher.
Requirements vary greatly among the states. In a few rural
areas in some states, elementary school teachers can still
teach upon completion of a few college hours of preparation.
In other states, the requirements range from one to four
years of college preparation, and in four states the
requirement for high school teachers is five years.

People do not generally regard the professional
competence of teachers as being equal to that of lawyers,
doctors, or dentists. Parents should consult their teachers
with the same attitude as they would seek the professional

advice from members of other professions.ll' This confidence

1lArthur Corey, "The Professional Standards Movement:
How Teaching is Beco a Profession,™ The Journal of
Teacher Education, 6:224-32, September, 1555,
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may develop 1f teachers have adequately prepared themselves
before teaching with education comparable to that of lawyers
and doctors.

The school will realize its greatest potential if the
teacher is competent and has had adequate professional
training. Many teachers feel their training is adequate if
they have met the requirements for certification as set forth
by each state. . They forget that certification laws represent
the minimum standards, which teacher training institutions and
progressive superintendents and administrators supplement with
higher standards.

Laws, regulations, and standards relating to the
education and licensing of teachers are constantly changing.
There is ample evidence to indicate that for several years to
come, the requirements for entering the teaching profession
will be constantly raised, both with respect to the length of
training and character of work done,

Teachers adequate for our time cannot be prepared in
less than four collegiate years. The trend toward five-
year programs for both elementary and secondary school
teachers deserves encouragement where practical con-
siderations permit it to operate, and this without
distinction as to whether tigse persons are to teach in
rural or urban communities.

Table II reports the per cent of oloqentary teachers

by states who had four or more years of college preparation

12Lco M. Chamberlain and Leslie W. Kindred, The
Teacher and School Organization (New York: Prentice-Hall,
Inc., 1949), p. 136.
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for the school year 1958-59. The table reports that 75.3
per cent of all elementary teachers in the United States had
a bachelor's degree or higher. Oklahoma ranked first with
99.6 per cent of their elementary teachers having four or more
years of college preparation., South Dakota ranked last in
the states reporting with 11.8 per cent. Nebraska ranked
number thirty-nine with 27.7 per cent; Kansas was number
twenty-nine with 66.2 per cent. These per cents are low when
compared to the degree requirement for high school teachers,
which has been in effect for many years.

An individual's services are valued by society in
terms of the preparation he makes for his chosen life's work.
The mind of the average layman considers people as specialists
who have completed seven years of atudy above high school
graduation such as in medical schools and hospitals; a high
reward for their services is offered. A teacher with little
training, however, is not regarded as being a member of a
profession. Society, therefore, does not place a high value
on his services. The central fact of teaching is that it is
a skilled performance. It is a highly complicated task to
bring a child abreast of .a culture and civilization which has

taken many centuries to devnlop.lh

Ungaiter w. Cook, "Why Professional Preparation,"
National Education Association Jourmal, 48:19, April, i9s9.
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III. LITERATURE ON PROFESSIONAL ORGANIZATIONS

Teaching is perhaps the latest of the professions to
develop an awareness of professional status. A profession
cannot exist without professional organizations. Profession-
alism involves a feeling of respect and pride in belonging to
a professional group.

Teachers should be members of professional organizations
(a) to seek solutions for common problems, (b) to improve the
professional status of the teacher (¢) to recommend better
policies for school systems (d) to recommend and support
legislative programs at the local, state, and national
lavtla.15

There are many hindrances toward the growth of teaching
as a profession. Some considerations basic to the questions
of the teaching profession are:

1. Faillure of teachers to affiliate with local, state,
and national professional organizations.

2. Indifference on the part of teachers to become
highly professional minded.

3. Lack of a united spirit by teachers belonging to
professional organizations.

4. Division of teachers on important issues involving
membership, and acquiring benefits for the profession as
seen in the work of the local, state, arid national
teacher organizations.

lsggof.gsiongé Ethics A Unit of Work (Washington,

D.C.: Nationa ucation Association, 1951), p. 10.
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5. Failure of teachers in subject matter areas to join

nationi% organizations concerned with those respective
areas.

Commonly held among lay citizens and often among the
members of the profession themselves is the erroneous concept
that the sole function of professional organizations is to
serve the selfish interests of their members. Some people
picture the professional organization as concentrating upon
efforts to obtain higher salaries, better tenure laws, larger
retirement systems, and other benefits. Such a concept tends
to classify professional organizations as pressure groups.

While all professional organizations have many
functions, there sre two basic ones: to foster the welfare of
members and to assure competent services by its members in the
area of responsibility assigned to the profession by society.

In any profession there must be an organized medium
for the exchange of knowledge and experience. No preservice
program of preparation, however excellent in quality, can
produce the finished teacher.

The local education assoclation is the basic medium
for inservice growth of teachers. Members exchange ideas
about their jobs and how to help the children they teach.

The state educational assoclation provides for the

following: state conventions, district or regional conventions,

16Arthur Toff and Jean D, Crambs (ed.), Readings in
Education (New York: Harper and Brothers, 1956). PP. 51=52.
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zone school conferences, field services, research services,
consultative services, and publications.

The national education association unites all members
of the teaching profession into an organized whole. It aids
its members through publications, research, national con-
ventions, consultative and other services.

Let the individual teacher become ever so discreet in
his community relationships; let him consciously build ug
whatever personal status he can achieve--and he may stil
be easy prey for an undetermined attack. But let him
ally himself with these professional organizations which
are already struggling against widespread teacher intimi-
dation, and he will find his own chances for intellectual
freedom enormously increased thereby. For true strength
lies only in unity, and in the long run it is united
strength which can protect the 1ndiI;dual teacher from
the enemies of realistic education.

Regardless of the purposes for which it was formed,
any teacher's organization that has the good of the profession
at heart will devote a fair proportion of its energies to the

1
welfare of the pupils.

In a recent survey conducted by the National Education
Assoclation, respondents reported the following information
as to membership in the three major professional teacher's
organizations: 61.9 per cent held memberships in the N. E. A.;

88.6 per cent had joined their respective state associations;

17
Edward G. Olsen, et.al., School and Community
(New York: Prentice-ﬂall: Ine., i95£). Pe L9k,

lsﬂarold Spears, Principles of Teaching (New York:
Prentice~Hall, Inec., 1951}, p. .
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and 90.5 per cent belonged to their local teacher's
organization.lg

The above data indicate the need for teachers to feel
a stronger attachment to those professional teacher's organi-
zations farther removed from their own local areas in which

they are teaching.
IV. LITERATURE ON WORK LOAD

The work load of the teacher is important if he is to
perform his task to the best of his ability. If the work
load is too heavy, the teacher may become dissatisfied or

resentful. A work load that is too light may hinder initiative

and increase the costs of operating the school. The first
problem of the administrator is to discover the amount of work
the teacher can and should do, and the second is to make these
loads equitable among the individual members of his staff.

The work load of the teacher does not consist of the
teaching assignment only. The teacher assumes other duties,
such as preparing tests, grading papers, keeping records
and making reports, taking part in faculty meetings, super-
vising of homerooms and study halls, leading extra curricular

19'Tho Teacher and the Profession,” §§§ Status of
the American Public-School Teacher, 35:36, February, 1957.
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activities, and any other duties that may be required by the

school,

The Kansas State Teachers Association Teacher Load
Committee makes the fellowing recommendations:

1., That the total hours of service normally required
of the teacher not exceed forty-five hours a week,
included not more than thirty hours of assigned duties
(teaching, counseling, planning, supervising, ete.), and

' not more than fifteen hours of additional services such
as out-of-school activities, home preparation, home
clerical work and community service.

2. That boards of education endeavor to secure
teachers in a high degree of academic preparation and a
high degree of professionalism; that administrators
assign teachers only to positions for which they are pre-
pared and qualified in order to insure the maximum
benefit to children and maximum efficiency and morale
among teachers.

3. That during the school day each teacher be provided
one period for constructive planning and conference.

4. That only experienced teachers be assigned to
sponsor major extra-curricular activities. Assignments
should be made on the basis of training and experience,
Cooperative planning by teachers and adniniatra&irs will
enable these loads to be distributed equitably.

Table III reports the median hours per week devoted to
achool work as given in a recent survey conducted by the
National Education Association, Those completing less than

four years of college averaged L44.9 hours per week devoted to

201,60 M. Chamberlain and Leslie W. Kindred, Th

Teacher and School Organization (New York: Prentice-Hall,
Inc., 1949), pp. 22I—§§.

21
Kansas State Teachers Association, Handbook fo
Local Units 1959-60 (Topeka, Kansas: Kansas State Teachers
Association, 97, p. 83.
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TABLE III
MEDIAN HOURS PER WEEK DEVOTED TO SCHOOL WORK22

—— e e

Groups of teachers Median hours per week

Years of college completed

Less than four Years eccesecccccscccvsccessccsas
ky.ar. b‘m less than fi" eoveccssccsecccesns s
SIOarl but less than six escccccosssvsseoa o

SEF

Experience

1“ zyear' (AR RN E RN B EEERNEEREENEEREENENNENRNENESRHN.H} ]

3-hy.ar’ 00 05000000000 0s000RsOEROOOCBESIOLPOLTOETSDYS

5-9,‘&1“ LA R E R EENEREEEREBNENESERNENRH-SEEERJNEE;}J ]

10"1" y.ar' P00 00ccc0eVROOOOLRROIORNOOTEROOOOOOSS
15"19 y‘ar. SeecsececcescesescesoRResTOTRENRGRRS
20-2‘.- y..r' P00 Ve eesrsOeOEtORORUIROROOORTEORROOY
25"3# ym' G000 ceeere0ecepeeessrRR0OsR0ORRRGDR
35 and OVEI' cscevvcescccccocscccccsscnsscscssscscae
All t'aeher- L N R N

@ e o

SFFFFFSSE
HEOMNOOR GO

- — e nn
- s

22"1‘1\0 Status of the American Public-School Teacher,”
National Education Association Research Bulletin, 35:30,
bruary, g;;?.
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school work. Teachers having more than four but less than
five years of college spent A44.8 hours per week; the most
time was spent by those having five years but less than six
of college which was 45.6 hours.

Experience is a factor which generally reduces the
number of hours spent by the teacher in school work. The
beginning teacher with one or two years of experience spent
4L6.6 hours per week on school work; the least hours was L4.l
hours by those having thirty-five years or more of experience.
The number of hours decreased when more experience was
obtained except for the slight increase by those having
taught twenty-five to thirty-four years,



CHAPTER III

THE STATUS OF THE MARION COUNTY
PUBLIC-SCHOOL TEACHER

The average salary received by all classroom teachers
in the United States for the 1958-59 achool year was $4,775.
The average salary paid in Kansas for the same year was
$4,138. The average salary received in Kansas was $637 below
the national average.

Salaries of classroom teachers in the United States
vary greatly. The highest average salary paid in any state
for the 1958-59 school year was Alaska with $6,400; the
lowest was Mississippi with #3,070.1

The average annual salary reported by respondents of
Marion County for the 1959-60 school year was $3,901. This
amount was $237 below the average for all classroom teachers
of Kansas and $874 below the national average for the 1958-59
school year. The highest salary reported in Marion County was
$5,500; the lowest was $2,900,

Table IV reports the average annual salary received by
respondents of Marion County based on the level of teaching.

1
Research Report Rankings of the States (Washington
D.C.: National Education Assoc at13h7'195§;, . 18 "
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TABLE IV

AVERAGE ANNUAL SALARIES RECEIVED BY TEACHERS OF MARION COUNTY
BASED ON THE LEVEL OF TEACHING, 1959-60

— ]

Number Average
of Level of annual Range
replies teaching salary High Low
50 Secondary $b, 467 $5,500  $3,500
11 Elementary and 4, 479 5,325 3,800
secondary
93 Elementary 3,529 5,200 2,900
154 Total $3,901

i —— e
e

Teachers on the secondary level reported an average
salary of $4,467. This amount was slightly below that of
those teaching on both the elementary and secondary levels;
their average salary was $4,479. Elementary teachers reported
an average salary of $3,529, which was §938 below that
received by the teachers in secondary schools and $950 below
the amount received by the elementary-secondary teacher.

The highest annual salary reported on the secondary
level was $5,500; the lowest was $3,500. The range of salaries
was the smallest on the elementary—seeondary_lsvol of all
three teac?}ng levels. ' The high was §5,325 and the low
$3,800. The largest range of salaries was reported on the
elementary level of teaching. The highest reported was
$5,200, and the lowest was $2,900.
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The average annual salary received by all men teachers
was $4,393; for women, it was $3,560. The men received
$833 more than the women., The highest reported salary received
by men was $5,500; the lowest was $3,100. The highest salary
for women was $4,950, and the lowest was $2,900.

Table V reports a comparative study between salaries
received by men and women based on the level of teaching.

Men teachers in secondary schools received an average
annual salary of $4,574; women secondary teachers received
$4,216. Men received an average of $298 more per year than
the women. The range in salaries for men was $5,500 to
$3,500., For the women, the high was $4,950 and the low was
$3,800. The highest and lowest salaries received were
reported by men teachers.

The greatest difference in salaries reported was on
the elementary-secondary teaching level. The men received an
annual salary of $4,761 while the women averaged $i4,140; men
received $621 more per year than the women. The salaries for
men ranged from a high of $§5,325 to a low of $4,250. The high
for women was $4,900 and the low was $3,800. The highest
salary was reported by a man, and the lowest was reported by
a woman,

Men teachers on the elementary level reported an
average annual salary of $3,823; women respondents reported

$3,478. The men received $345 more per year. The highest
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salary reported by the men was $5,200; the lowest was $3,100.
. This was the greatest range in salaries reported by either
men or women on all levels of teaching. The range for women
respondents was from $4,400 to $2,900. This was the greatest
range for women on any level of teaching.

The data clearly indicate that lower salaries are pald
to teachers on the elementary level than are pald to either

the secondary or elementary-secondary teachers.

Educational preparation and salary. All beginning
elementary teachers in Kansas were required to have the
baccalaureate degree or higher for the 1959-60 school year.
This same requirement has been in effect for teachers in
secondary schools for some years.

A survey conducted by the National Education
Association for the 1958-59 school year reported that 75.3
per cent of all elementary teachers in the United States had
baccalaureate degrees or higher. In Kansas 66.2 per cent of
the elementary teachers had met that same standard.2

Table VI reports the educational preparation that
Marion County teachers had based upon the level of teaching

for the 1959-60 school year.

2
Research Report Rankggfg of the States (Washington
D.C.: National Education Association, 1959), p. 17. g
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Elementary teachers reported that 43 per cen£ had
completed the baccalaureate degree or higher. This was
about 32 per cent lower than the national average and about
23 per cent lower than the average for the state of Kansas.
TABLE VI

LEVEL OF PREPARATION OF MARION COUNTY TEACHERS
ACCORDING TO LEVEL OF TEACHING

= ——— ——
Per cent having

Level of Per cent having baccalaureate
teaching master's degree degree Total
Secondary 30 70 100
Elementary and

secondary 27 73 100
Elementary 5 38 L3

Teachers on the secondary level reported 30 per cent
having master's degrees, which was slightly higher than the
27 per cent reported by teachers on the elementary-secondary
level. The elementary teachers reported 22 per cent less than
the elementary-secondary group and 25 per cent less than the
secondary group in having master's degrees. The situation
becomes serious since 60 per cent of all respondents reported
the elementary level of teaching.

Table VII reports the level of preparation for men and

women teachers of Marion County based on the level of teaching.
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Men teachers on the secondary level report that 37.5
per cent of their total number have completed the master's
degree while 17 per cent of the secondary women teachers have
completed the same requirements.

On the elementary-secondary level, 50 per cent of the
men have recelved the master's degree while all the women
have met the baccalaureate requirements only. Men on the
elementary-secondary level of teaching report the highest
percentage in having received the master's degree than any
other level of teaching for both men and women.

On the elementary teaching level, 7 per cent of the
men had master's degrees and 64.5 per cent had baccalaureate
degrees. Men elementary teachers reporting 71.5 per cent
having baccalaureate degrees or higher were nearly 4 per cent
below the 1958-59 national average, but they were about
5 per cent higher than the 1958-59 average for the state of
Kansas. Women elementary teachers in Marion County reported
5 per éont having master's degrees and 33 per cent had
baccalaureate degrees. These women respondents reporting
38 per cent baccalaureate degrees or higher were about 37
per cent below the 1958-59 national average and about 28 per
cent below the 1958-59 average for the state of Kansas.

This situation is serious since about 51 per cent of all
Marion County respondents were women teaching on the

elementary level,
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Table VIII reports the average salary received by men
and women teachers based on the level of preparation and
level of teaching.

Men teachers on the secondary level having a master's
degree received an average annual salary of $4,935 while
women on the same teaching level having a master's degree
received $4,633. The men averaged $302 more amnually. They
also received $227 more than men who taught on the elementary-
secondary level with master's degrees.

Men secondary teachers having a baccalaureate degree
received annually an average of $4,358. This was $577 below
that received by men having a master's degree on the secondary
level. It was $153 more per year than the average woman
teacher having a baccalaureate degree who received $4,205
annually.

It is interesting to notice that men who taught on
the elementary=-secondary level and had a master's degree
received $105 less per year than those having baccalaureate
degrees. Those having a master's degree received §4,708;
the baccalaureate degree group received $4,813.

The women who taught on the elementary-secondary level
and had baccalaureate degrees received $4,140 annually. This
was $673 below the men on the elementary-secondary level with
baccalaureate degrees. There were no women respondents on the
master's degree level who taught on the elementary-secondary

level.



TABLE VIII

COMPARISON OF SALARIES OF MEN AND W(
LEVEL OF PREPARATION AND LEVI
MARION COUNTY, 195¢

s e —

M
Number of Level of Level of :;renr;z%. Nuu
respondents teaching preparation salary resy
12 Secondary Master's degree $4,935
20 Secondary Baccalaureate degree 4,358
3 Elementary Master's degree 4,708
:lo‘gondary
3 Ex];;untary Baccalaureate degree 4,813
secondary
| Elementary Master's degree 4,600
9 Elementary Baccalaureate degree | 3,881
3 Elementary 90-124 hours 3,633
1 Elementary 60-90 hours 3,100
Total 52 Average $4,393 Tots




IMEN TEACHERS BASED ON
L. OF TEACHING

)-60
W
Average
iber of Level of Level of annual
ondents teaching preparation salary
3 Secondary Master's degree $4,633
15 Secondary Baccalaureate degree 4,205
- Elementary Master's degree ———
and
secondary
5 Elg@entary Baccalaureate degree iy, 140
an
secondary
L Elementary Master's degree 3,89
26 Elementary Baccalaureate degree 3,779
27 Elementary 90-124 hours 3,324
22 Elementary (60-90 hours 3,233
1 102

Average $3,560

33
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On the elementary level with master's degrees, one

male respondent reported an annual salary of $4,600. He
received $706 more than four female respondents. He received
$108 less than the men on the elementary-secondary level with
master's degrees and $335 less than men on the secondary level
with master's degrees. He received only $33 less than women
on the secondary level with master's degrees.

Women elementary teachers with master's degrees
reported an annual salary of $3,89%. This was $206 less than
women on the elementary-secondary level with baccalaureate
degrees and $739 less than women with master's degrees on the
secondary level. These women on the elementary level
received only $115 more than women on the elementary level
with baccalaureate degrees.

On the elementary level with baccalaureate degrees,
men reported an average salary of $3,88l. This was $102 more
than the women received. These men received $477 less than
men on the secondary level with baccalaureate degrees and
$932 less than men on the elementary=-secondary level also
with baccalaureate degrees.

Women elementary teachers with baccalaureate degrees
reported an annual average salary of $3,779.  This was $361
less than the women on the elementary-secondary level with
baccalaureate degrees and $426 less than women on the

secondary level with baccalaureate degrees.
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Men elementary teachers having between 90 to 124
college hours reported $3,633 as their average annual salary
which was $248 below that of men having baccalaureats
degrees, but it was $533 higher than one male respondent who
received $3,100 annually and had between 60 to 90 college
hours.

Women elementary teachers having between 90 to 124
college hours reported an average annual salary of $3,324
which was $455 below that of women having baccalaureate
degrees, but it was $91 above that of women teachers having
between 60 to 90 college hours. Women having between 90 to
124 college hours received $309 less than men teachers on
the same level of teaching and preparation.

It is interesting to notice that women teachers having
60 to 90 college hours averaged $132 more annually than the
one male respondent who received $3,100 annually. The former
received $3,233 annually.

Salaries received on each level of teaching grew less
as the level of preparation became smaller, except for men
who teach on both the elementary and secondary level and have
baccalaureate dogrﬁ;n. Men received more than women on each
level of teaching except the elementary teachers on the 60 to
90 hour preparation level. The greatest range in salaries
reported was between men and women having baccalaureate

degrees on the elementary-secondary level.



36

Experiencs. The well-worn statement that "teaching
isn't a profession, 1t's a procession™ has begun to lose its
emphasis. Shifts and lack of continuity are still found,
but pregress toward a stable profession is apparont.3

In a recent survey conducted by the National Education
Assoclation, the median teacher had completed 13.l1 years of
teaching. Men reported a median of 8.C years while women
reported 15.4 years.h

Respondents in Marion County reported an average of
10.8 years of teaching experience. This would be 2.3 below
the latest figure given for the national average. lMale
respondents in Marion County reported an average of 6.5 years.
This would be 1.5 years below the median of the national
average. Female respondents in Marion County reported 13
years as their average which would be 2.4 years below the
median years reported by the H. E. A.

Table IX reports the average years of teaching

experience based on the level of teaching for respondents of

Marior County.

3"The Status of the American Publiec-School Teacher,”
Natio Education Association Research Bulletin, 35:16,

ebruary, 1957
Iy

Ibid.
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Secondary teachers raported an average of & years of

experience. This was slightly less than the £.82 average
years of experience for teachers on the elementary-secondary
level,

TABLE IX

AVERAGE YEARS OF TEACHING EXPERIENCE BASED ON
LEVEL OF TEACHING MARION COUNTY, 1959

Average
Number of Level of years of Range
respondents teaching experience High Low
50 Secondary 8.0 36 ) §
11 Elementary and 8.8 29 1
secondary
93 Elementary 12.5 &S 1l
154 Total Aversge 10.8

b __J
The highest average years of teaching experience was
reported by teachers on the elementary level. It was
interesting to notice that elementary teachers reported the
highest number of years of experience, but they had the
lowest educational preparation and the lowest average salary
" than the elementary-secondary or secondary level of teaching.
The respondent that reported the -ut’yur- of
experience came from the elementary level with 45 years of
teaching experience. The most years reported by secondary
respondents was 36 with 29 being the highest number of years
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of experience being reported by a respondent on the
elementary-secondary level.

Table X reports the years of experience for men and
women based on their level of teaching. Men secondary
teachers averaged 6.5 years; women secondary teachers averaged
10.7 years which was 4.2 years more than the former. For
those teaching on both the elementary and secondary level,
men reported an average of 6.7 years of experience. Women
who taught on the same level had ll.4 years of experlence
which was 4.7 years more than that of the men teachers.

On the elementary level men teachers reported an
average of 6.3 years while women averaged 13.6 years. Women
elementary teachers averaged 7.3 more years of experience
than men elementary teachers.

On each level of teaching, the women had more
experience than the men. The greatest number of years of
experience was reported by women teaching on the elementary
school level.

Table XI gives the years of experience based on
salary, level of preparation, and level of teaching.

The highest average number of years for men teachers
was 10.7. This average was represented by men teachers
having a master's degree; they received an average annual
salary of $4,935 which was the highest salary paid on any
level of teaching for both men and women.
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TABLE XI

AVERAGE YEARS OF EXPERIENCE FOR
SALARY, LEVEL OF PREPARATION,
MARION COUNTY,

M
Number of Level of Level of Experi-

respondents teaching preparation Salary ence

12 Secondary  Master's degree $4,935 10.7

20 Secondary Baccalaureate degree 4,358 L.l

3 Elementary Master's degree 4,708 9.7
:2gondary

3 Elementary Baccalaureate degree 4,813 3.7
::gondary

1l Elementary Master's degree 4,600 5.0

9 Elementary Baccalaureate degree 3,881 7.3

3 Elementary 90-124 hours 3,633 5.0

1 Elementary 60-90 hours 3,100 2.0

Total 52 Average $4,393 6.5




N AND WOMEN BASED ON
D LEVEL OF TEACHING

40

9-60
W
umber of Level of Level of Experi-
spondents teaching preparation Salary ence
3 Secondary Master's degree $4,633 20.3
15 Secondary Baccalaureate degree 4,205 8.6
o Elementary Master's degree —— EE
and
secondary
5 Elementary Baccalaureate degree &,140 11.4
and
secondary
L Elementary Master's degree 3,89, 11.0
26 Elementary Baccalaureate degree 3,779 12.5
27 Elementary 90-124 hours 3,324 14.6
22 Elementary 60-90 hours 3,233 4.1
al 102 Average $3,560 13.0
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Women secondary teachers holding the master's degree
reported an average of 20.3 years of experience which was the
highest average reported by either men or women on any level
of teaching. Their annual salary averaged $4,633 which was
the highest paid to women teachers on any level of teaching.
It was interesting to notice that these women teachers
received $302 less in salary than men teachers of similar
level of preparation and level of teaching, but they reported
9.6 years more of experience than the men.

Men teachers on the secondary level with baccalaureate
degrees reported an average of 4.l years of experience. Their
average annual salary was $4,358. They reported 4.5 less
years of experience, but received $153 more salary per year
than women teachers on the secondary level with baccalaureate
degrees. These men on the secondary level with baccalaureate
degrees reported 6.6 less years of experience than men with
master's degrees on the secondary level, The former received
$577 less salary per year. The difference appears small when
educational preparation and experience is taken into
consideration.

Women teachers on the secondary level with baccalaureate
degrees reported an average of 8.6 years of experience and an
average salary of $4,205. Their experience was 1l1l.7 years
lesa than women on the secondary level having master's degrees,

and they reported $428 less in salary per year. The difference
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in salary appears small when educational preparation and
experience is taken into consideration.

Men on the elementary-secondary level with master's
degrees averaged 9.7 years of experience and received an
annual salary of $4,708. Their average experience was 6
years more, but their average annual salary was $105 less
than men on the elementary-secondary level with baccalaureate
degrees. A situation such as this is hard to explain.

Women on the elementarye-secondary level with
baccalaureate degrees reported an average of 1ll.4 years of
experience and an average annual salary of $4,140. They had
7.7 more years of experience, but received $673 less in
salary than men on the elementary-secondary 1eve1-with
baccalaureate degrees. This is another difficult situation
to explain. In many of these differences, a salary schedule
would tend to equalize salaries based on level of preparation
and experience.

On the elementary level with mastert's degrees, one
male respondent reported 5 years of experilence with an annual
salary of $4,600. This was 6 years less in experience, but
$706 more in salary than women on the elementary level with
master's degrees. The number of respondents in this
comparison were few.

Men on the elementary level with baccalaureate degrees

reported an average of 7.3 years of experience and an average
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annual salary of $3,88l. This was 5.2 less years of

experience, but $102 more in salary than women on the elemen-
tary teaching level with baccalaureate degrees. The men
reported 3.2 more years of experience, but received $477 less
in salary than men on the secondary teaching level with
baccalaureate degrees. These elementary men with baccalau-
reate degrees reported 3.6 more years of experience, but
received $932 less than men on the elementary-secondary level
with baccalaureate degrees. A salary schedule based on
educational preparation and experience would remedy these
situations.

: Women on the elementary level with baccalaureate
degrees reported 12.5 average years of experience with an
average annual salary of $3,779. They reported 3.9 more years
of experience, but received $426 less in salary than women on
the secondary level with baccalaureate degrees. These elemen-
tary women reported 1.l more years of experience, but received
$361 less in salary than women on the elementary-secondary
level with baccalaureate degrees. OCreat differences exist in
these comparisons.

Men on the elementary level with 90 to 124 college
hours report an average of 5 years of teaching experience with
an average annual salary of $3,633. This was 2.3 years less
of experience, and $248 less in salary than men on the elemen-
tary teaching level with baccalaureate degrees. The
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remuneration in receiving baccalaureate degrees would not be
adequate in this comparison.

One male respondent on the elementary level reported
two years of experience with an annual salary of $3,100. He
had between 60 to 90 hours of college preparation. His
experience was 3 years less and his salary was $533 lower than
non teaching on the elementary level with 90 to 124 college
hours, Neilther group, of course, has their baccalaureate
degree.

Women elementary teachers with 90 to 124 college hours
report l4.6 average years of experience, and they received an
average annual salary of $3,324. They had 1.9 more years of
experience, and received $455 less in salary than women with
baccalaureate degrees. In this comparison, there would be a
greater incentive for getting the baccalaureate degree than
men on the elementary teaching level with 90 to 124 hours of
preparation.

There has been a great lag in acquiring at least the
baccalaureate degree for women on the elementary teaching
level. They have acquired many years of experience, but
their educational preparation is low. About 32 per cent of
all teachers responding in Marion County wer® women who had

not met the baccalaureate degree minimum.
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Professional organizations. In a recent survey
conducted by the National Education Association, 61.9 per cent

of the respondents reported memberships in the . E, A.; 88.6
per cent had joined theilr respective state organizations; and
90.5 per cent had joined their local teacher's associations.s

These respondents reported nearly 29 per cent greater
membership in the local teacher's association than in the
National Education Association. They also reported 2 per
cent more members in the local teacher's association than in
their respective state associations.

Figure I reports a comparison of the national, state
and local teacher's associations joined by respondents of
ﬂarion County.

Respondents joining the National Education Association
were B9 per cent. This was about 27 per cent above the
figure reported by the N. E. A. survey. Respondents of
Marion County reported 91.6 per cent having joined the Kansas
State Teachers Assoclation. This was nearly 3 per cent
higher than tho N. E. A. survey. In jolning the loecal
teacher's association, 97.4 per cent of Marion County respond-
ents held memberships, which was nearly 7 per cent greater
than the figure given by the N. E. A. survey.

Swlhe Status of the American Public-School Teacher,™
National Education Association Research Bulletin, 35:36,

February, -
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FIGURE I
A Comparison of Membership in the Three Major

Teacher's Associations Teachers of
\ Marion County, 1
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Respondents in Marion County reported the highest

percentage of memberships in teacher's associations whose
headquarters were located closer to their respective areas of
teaching. The local teacher's association had nearly 6 per
cent more members than the Kansas State Teachers Association
and about 8 per cent more members than the National Education
Association.

Table XII reports the percentage of Marion County
respondents having joined the national, state and local
teacher's associations based on level of teaching.

TABLE XII

PER CENT MEMBERSHIP IN THE NATIONAL, STATE,
AND LOCAL TEACHER'S ASSOCIATIONS
BASED ON LEVEL OF TEACHING

MARION COUNTY, 1959

Level of Number of

teaching respondents NEA KSTA Local
Secondary 50 90.0 100.0 100.0
Elementary and [

secondary 11 100.0 90.9 100.0
Elementary 93 87.0 87.0 95 .4
Average 89.0 91.6 97.4

s e e >
e e e

Respondents on the elementary-secondary level reported
100 per cent membership in the National Education Associlation.
This was 10 per cent higher than the figure reported by
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teachers on the secondary level, and 13 per cent higher than
respondents on the elementary level. There were only eleven
respondents on the elementary-secondary level compared to
fifty for the secondary level and 93 for the elementary level.

Respondents on the secondary level reported 100 per
cent membership in the Kansas State Teachers Association.

This was about 9 per cent higher than the elementary-secondary
level and 13 per cent higher than the elementary level.

Respondents on the secondary and elementary-secondary
level both reported 100 per cent membership in the loecal
teacher's association. These were about 4 per cent higher
than that reported by respondents on the elementary level.

Teachers on the elementary level reported the lowest
per cent membership in the three teacher's associations than
did the secondary or elementary-secondary level. Teachers on
the elementary level represent about 60 per cent of the total
respondents.

Table XIII reports a comparison of the national, state,
and local teacher's associations jeined by men and women based
on the level of teaching.

About 92 per cent of all men respondents reported
membership in the National Education Association. This was
nearly 5 per cent higher than that reported by women respondents.

About 92 per cent of all men respondents reported
membership in the Kansas State Teachers Association. This
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amount was about one per cent higher than the women
respondents.

Men respondents reported 100 per cent membership in
the local teacher's association which was 4 per cent higher
than the women respondents.

It was interesting to notice that men respondents
reported a higher per cent of membership in the national,
state, and local teacher's associations than did the women.

Men respondents were about 4 per cent higher in
Joining the National Education Association than the average
per cent for all respondents from Marion County. They were
less than one per cent higher than the average for all
respondents in joining the Kansas State Teacher's Association
and 2.6 per cent higher in joining the local teacher's
assoclation.

Women respondents were nearly 2 per cent below the
average of all respondents in Marion County in joining the
National Education Association. They were .5 per cent below
the average for all respondents in jJoining the Kansas State
Teachers Association and 1.4 per cent lower in joining the
local teacher's association.

Both men and women respondents on the -elementary-
secondary level reported 100 per cent membership in the
National Education Association. They were about 7 per cent
higher than men respondents on the elementary level and
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about 9 per cent higher than men respondents on the secondary
level.

In Table XII it was interesting to notice that
respondents on the elementary level were the lowest, percent-
age~wise, in joining the local, state, and national teacher's
assoclations, but in Table XIII men respondents on the
elementary level were about 2 per cent higher than men on the
secondary level and about 4 per cent higher than women on the
secondary level in joining the National Education Association.
They were nearly 7 per cent higher than women teaching on the
elementary level.

, Women respondents on the elementary level reported the
lowest per cent in having joined the National Education
Association. They reported 86 per cent which was 3 per cent
below the average for all respondents of Marion County. The
per cent appears small, but about 51 per cent of all
respondents were women on the elementary teaching level.

Men and women respondents on the secondary level and
women on the elementary-secondary teaching level reported
100 per cent membership in the Kansas State Teachers Associ-
ation., These were about 21 per cent higher than men on the
elementary teaching level and about 11 per cent higher than
women on the elementary level. It was also about 16 per cent

higher than men on the elementary-secondary teaching level.
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There were, however, only six men respondents reporting on
the elementary-secondary level.

Men teachers on the elementary level reported the
lowest per cent of their group having joined the Kansas State
Teachers Association with 78.6 per cent. They were nearly
14 per cent below the average for all men respondents and
about 10 per cent below the average for 21l respondents of
Marion County in joining the Kansas State Teachers
Assoclation.

Women teachers on the elementary level were 2.5 per
cent below the average for all women respondents in joining
the Kansas State Teachers Association. They were 3 per cent
below the average for all respondents of Marion County.

Women respondents on the elementary teaching level were
the only respondents not reporting 100 per cent membership in
the local teacher's association. They reported nearly 95 per
cent membership. They were 2.5 per cent below the average for
all respondents of Marion County. The per cent appears small
for women on the elementary teaching level, but they

represented about 51 per cent of all respondents.

Work load of the classroom teacher. In a recent survey

conducted by the National Education Assoclation, the class-

room teachers reported a medlan of 45.1 hours per week devoted
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to school work. Medlans were slightly higher for men than

for women, and for secondary than elonontary.6

Table XIV reports the average number of hours per week
spent in school work by respondents of Marion County based on
the level of teaching.

TABLE XIV
HOURS PER WEEK DEVOTED TO SCHOOL WORK

BASED ON LEVEL OF TEACHING
MARION COUNTY, 1959-60

——,—,,, e S e

Level of Average hours Range
preparation per week High Low
Secondary 50.9 75 25
Elementary
and secondary 52.5 65 45
Elementary 51.7 75 L0
Average 51.8

—_—— e e e e e e e
The average number of hours per week devoted to school
work by all respondents of Marion County were 51.8 hours.
This was 6.7 more hours per week than that reported by the
survey conducted by the National Education Association.
Respondents on the elementary-secondary level reported

the highest average hours per week devoted to school work with

6"Thc Status of the American Public-School Teacher,"
National Education Association Research Bulletin, 35:30,
ebruary, 1957
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52.5. This was nearly one hour more per week than respondents
on the elementary level, and 1.6 more hours per week than
respondents on the secondary teaching level.

The averages on all three teaching levels were very
close in hours per week devoted to school work, but the range
in hours on each teaching level varied greatly. The highest
range in hours per weeck devoted to school work was reported on
the secondary leval,‘and the lowest was reported on the
elementary secondary level. |

Respondents on the secondary level reported a high of
75 hours per week devoted to school work. This was equal to
the individual with the highest number of hours on the
elementary level. It was 10 hours more than the highest
respondent on the elementary-secondary level.

The least number of hours devoted to school work per
week was reported by a respondent on the secondary level. He
reported 25. This was 20 hours less per week than the
respondent who reported the least number of hours on the
elementary-secondary level and 15 hours per week less than
the figure reported on the elementary level.

Table XV reports the average hours per week devoted to
school work by men and women based on the level of teaching.

Men respondents reported an average of 52.7 hours

per week devoted to school work. This was nearly 2 hours
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more than the average reported by women. Men reported an
average of nearly one hour more than the average for all
respondents,

Men on the elementary level reported an average of
53.1 hours per week devoted to school work. This was about
2 hours more per week than that reported by men on the
elementary-secondary level. They also reported an average
of 1.8 more hours per week than women on the elementary
teaching level.

The highest average hours per week was reported by
women on the elementary-secondary teaching level. They
reported an average of 54 hours. This was nearly one hour
more per week than men on the elementary teaching level. They
averaged 6 hours more per week than women on the secondary
teaching level, and 2.7 more hours than women on the
elementary teaching level.

Men in Marion County report a higher average number
of hours per week devoted to school work than women. Women
respondents on the elementary-secondary teaching level report
the highest average hours on any teaching level for both men
and women. Women on the secondary teaching level report the
least average hours per week on any teaching level for both

men and women. These women reported, however, an average of



2.9 more hours than the average of all respondents who
reported 45.1 hours in a recent survey conducted by the

National Education Assoeiation.7

7'Tho Status of the American Public-School Teacher,"
Natio Egunagion Association Research Bulletin, 35:30,
l'oﬁ. 57.
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CHAPTER IV
SUMMARY AND RECOMMENDATIONS

It was the purpose of this study to report the
financial status, the experience, and the educational prepar-
ation of the classroom teachers of Marion County.

It was also the purpose to show the professional

organizations joined and the workload of these respondents.

Summary. The average salary of teachers reporting from
Marion County was $3,901 for the 1959-60 school year. This
amount was $239 below the average for all classroom teachers
of Kansas, and $87L below the national average based on
average salaries for the 1958-59 school yoar.l

Respondents on the elementary-secondary teaching level
reported the highest average annual salary with $4,479 which
was slightly higher than respondents on the secondary level
who reported $4,467.

Respondents on the elementary teaching level received
$950 less than respondents on the elementary-secondary
teaching level.

1ne earch Report Rankings of the Steges (Washington
D.C.: National Edueation Association, 1959), p. 18 -
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On each level of teaching, men reported a higher

average annual salary than women, Men respondents reported
an average annual salary of $4,393 which was $833 more than
the average reported by women respondents., Men on the
secondary teaching level reported an average of $298 more
annually than women on the secondary level. Men on the
elementary-secondary teaching level reported $621 more per
year than women teaching on the secondary level, Men on the
elementary level reported $345 more annually than women on
the elementary teaching level.

The amount of educational preparation was an important
factor in raising salaries on each teaching level. Men on
the secondary teaching level with master's degrees reported
an average annual salary of $4,935; this was $577 more than
men teaching on the secondary level with baccalaureate
degrees. Women on the secondary teaching level with master's
degrees reported an average annual salary of $4,633; this was
$4,08 more than women on the secondary level with baccalaureate
degrees.

One male respondent on the elementary teaching level
with a master's degree received 4,600 annually. This was
$719 more than men on the elementary level with baccalaureate
degrees and $967 more than men on the elementary teaching
level with 90 to 124 hours of college. Women respondents on
the elementary teaching level with master's degrees reported
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an annual salary of $3,894. This was only $115 more than
women on the elementary teaching level with baccalaureate
degrees and $570 more than women teaching on the elementary
level with 90 to 124 college hours. Respondents on the
elementary level with master degrees were few.

There was one exception to raising the respondents
salaries through an increase in the amount of education.
This was reported by men on the elementary-secondary teaching
level. This may be due to few respondents reporting on this
level of teaching. Men with baccalaureate degrees reported
an average salary of $4,813. This was $105 more than men on
‘the elementary-secondary teaching level with master's
degrees.

Respondents on the elementary teaching level reported
43 per cent having completed the baccalaureate degree or
higher. This was 32 per cent lower than the national average
and about 23 per cent lower than the average reported for the
State of Kansal.2

Men on the elementary teaching level reported 71.5
per cent having completed baccalaureate degrees or higher.
This was 33.5 per cent higher than women respondents on the

elementary teaching level.

Ihid., p. 317
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Respondents reported an average of 10.8 years of
experience in teaching., This was 2.3 more years than the
median reported on the national avnrago.3

Female respondents in Marion County reported an
average of 13 years of teaching experience. Male respondents
reported 6.5 years. Women were apparently more interested
than men in making teaching their permanent career.

Respondents of Marion County reported 89 per cent
membership in the National Education Association. This was
well above the 61.9 per cent reported on the national level,
They reported 91.6 per cent having joined the Kansas State
‘Teachers Association which was slightly higher than the 88.6
per cent national average in having joined their respective
state associations. Respondents in Marion County also
reported a higher per cent having joined the local teacher's
associations. They reported 97.4 per cent compared to the
national average of 90.5 per cont.b

Respondents on the elementary teaching level
represented the lowest percentage than any other teaching
level in joining the national, state, and local teacher's

associations.

3nThe Status of the American Publie-School Teacher,"
National Education Association Research Bulletin, 35:16,
ebruary, I§5$.

“Ibid., p. 36.
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Respondents in Marion County reported a workload in
hours per week devoted to schoolwork which was well above
that of the natlonal average. The average hours reported by
respondents of Marion County were 51.8 which was 6.7 more
hours per week than that reported on the national level. The
lowest number of hours reported were by women teaching on the
secondary level with 48. This was 2.9 more hours than the
median on the national avorago.s

The workload of classrocm teachers in Marion County
needs to be reduced. An average workload of 51.8 hours per

week provides little time for adequate rest and relaxation
from the duties of the school. |

Recommendations. In compiling and analysing the
questionnaires, many strong and weak points of the teaching
profession in Marion County were noticed. To strengthen the
teaching profession in this county, the following
recommendations were made.

l. Single salary schedules should be adopted by each
school system to equalize the salaries of men and women, and
of the different teaching levels. This salary schedule should
be based on the educational preparation and prerienca of the

teacher.

3Ivid., p. 30.
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A single salary schedule adopted by the county would
equalize salaries for the small schools employing less than
four teachers.

2. Salaries should be raised to keep men in the
teaching profession permanently. State and local sources of
taxes in raising money for our schools have been exhausted.
Federal aid to education such as the passage of the Murray-
Metcalf Bill in its original form would provide $25 the first
year for each pupil enrolled in a public school. This would
be increased $25 a year up to a total of four ycars.6 About
one-half of this money should be spent on teacher's salaries.

3. Teachers in elementary schools should be encouraged
to complete at least the baccalaureate degree requirements.
Each school board should insist upon teachers completing more
education. The school district should pay the teacher $10 a
college hour up to a total of 15 received in a school year in
an accredited institution.

4. The number of hours per week devoted to school work
should be reduced to a maximum of 50 hours per week for each
teacher. Teachers must have enough time from the strenuous
task of teaching to perform their job effectively. They
should, however, put in at least 45 hours per week to do the

best work possible in classroom instruction.

6
How to Close a Educationally Spe
(Washington, D.C.: Na tiEE%i Education Isso?gzﬁg%%f 1959).
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The teachers must plan their work thoroughly to
eliminate the unnecessary hours spent in school work. Work-
loads must be distributed as equitably as poesible among the
teachers of the schoel system. Adequate tesching ailds,
supplies, and equipment should be located in a convenient
place for all teachers. Routine procedures, such as
collecting of momay, should be limited to a minimum,
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Dear Friend: December 1, 1959

This inquiry form is being sent to you in an attempt to gather
information concerning the status of teachers in Marion County,
Kansas. It is my belief that the results of this survey will
be of interest and value to all of us in professional education;
therefore, I am requesting that you take a few minutes of your
time to complete it for me.

This form need not be signed. Individual rgilies will be kept
gompleter confidential, and respondents will not be identified
n any way.

A copy of the summarized results of this survey will be sent to
you when the data have been analyzed. Please try to return
this to me in the stamped, self-addressed envelope not later
than December 8, 1959.

Marlow Ediger (signed)
Marlow Ediger

Sex of respondent: Male Female

Level of teaching: Elementary (grades kg. through 8)
Secondary (grades 9 through 12)
Elementary and secondary

Your level of preparation:
master's degree baccalaureate degree
90 to 124 hours 60 to 90 hours

Number of years of experience

Annual salary for 1959-60 school year §

Hours per week devoted to school work:
Time may include classroom teaching, class preparations, and
any duties performed that are required by your school.

Membership in professional teachers organizations:
N.E.A. —. ESTA Local
Others (Kindly specify)

If you did not join the local teacher's association, state the
reason:

If you did not join the KSTA, state the reason:
If you did not join the N.E.A., state the reason:

Use back side if necessary
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