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CHAPTER 1

MUSIC EDUCATION GUIDE
FOR THE
HAYS ELEMENTARY SCHOOLS

1. THE PROBLEM

Statement of the problem. The purpose of this study

was to organigze & program of music education activities for
the elementary schools of Hays, Kansas, and to prepare
material from which & gulde for each grade containing sug-
posted activities in the areas of listening, singing,
playing, musie reading, rhythm, and creativity could be

prepared.,

Importance of the study. For many years the musie
education program of the Hays Elementery Schools was not a

masie education program but e singing program, A program

of this type did not make provision for all of the needs of
all of the children. In order to provide for these indi-
vidual needs it was necessary to expand the singing program
intc a music program which would provide opportunities for
many and varied experiences with music, In view of the fact
that there was one music speclalist and a number of elementary
schools, it was impossible for the specialist to provide an

adequate music program without some assistance. After due
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consideration the Board of Educatlon eand the Administration
decided to continue with one musiec specialist, to serve in
a supervisory capacity, while the major portion of the musie
teaching would fall to the clessroom teachers. Since the
majority of the eclassroom teachers felt they were inade-
cuately prepared to conduet the many musiec activities, and
had no idea of what these activities should be, the need for
a suggested program of music activities became & real problem.
In the past the music specialist introduced all of the songs,
and few of the teachere made any attempt to do more with
masic then had been suggested by the especlalist, When 1t
became known there was to be & change to the self-contained
classroom the teachers, lacking confidence in themselves to
conduct the many music activities on their own, were dis-
turbed. Some of them had been criticized, such as the
tescher whose children (in high school) told him he sang
of f piteh, to the extent that they felt they did not have
the "talent™ to guide their own music activities. Thus the
need for some suggestions for carrying on & program of music
education. The purpose of the elementary music program is
not to make specialists of the children, but to acguaint
them with the many possibilities of muslie. The classroom
teachers, if they have help and suggestions, are capable of

presenting many aspects of the musiec program.
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Limitation of the study. This study made no attempt

to set-up an i1deal musiec education guide for all elementary

schools, It was limited to the elementary schools in Hays,
Kansas, where the problem was to establish & music education
program, and to help the elementary teachers meke the transi-

tion to the self-conteined classroom,
II1. PREVIEW OF THE STUDY

The work begins with a chapter devoted to the pre-
school c¢child, and what he is when he enters school, The
renainder of the work is organized in gulde form, It is
divided into six sections, one for each grade, excluding
kindergarten. Each section opens with a resume of the
growth and developmental cheracteristics of a "normal®”
child of that grade level, end the implication for teaching
music. The grade sectlon contalns suggestions for the
activities of singing, listening, rhythm, playing, and
ereating. Also, there are references to the guides that
accompany the text book, Alms or objectives are stated for
each area of activity, Muslc reading becomes one of the
activitles from the second grade on, and pert-singing is
added in the fourth grade,




III. PRESENT STATUS OF THE PROBLEM

In the past all music education in the Hays
Elementary Schools was teught by the musle specialist., In
the immediate past the specialist emphasized only singing
activities. Recently, the Hays Poard of Education, in
accordance with present trends of education, adopted the
plan of the self-contained elassrcom. Concurrent wlth this
change to the self-contained classroom wes new adoption in
the music serles books. The self-contained classroom plan
meant thet classroom teachers were to teach the classroom
masic with the aid of the specialist, The specialist was to
serve as an edvisor in planning music asctivities and es a
resource person, doing demonstration teaching only when
requested., All of these changes left the classroom teachers
in doubt as to their capabllities for teaching mﬁsio in the
self-contalned clasaroonm,

Many of the classroom teachers in the system are
career teachers and received their degrees some time ago.
At the time they received thelr college degree music educa-
tion wes not a part of the required course. It was assumed
that the younger teechers had had some muaia education, but
upon investigation it was found that this preparation was
not required for a degree and many of them had not taken

courses in music for elementary teachers. Others who had
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taken one college course in music methods felt inadequate to
eonduct the classroom music esctivities.

Singing 18 a basie setivity, but no musiec education
program can be considered sufficient which involves only
singing. 8Since the music specialist in the immedlate past
hed stressed nothing but singing, and had done all such
teaching himself, the majority of the teachers had no idea
of what & program of many musie activities should be., 4
mumber of the teachers could quote the methods for teaching
8 rote song, but were unable to teach one, This was probably
due to the feet that 1t had never been necessary for them to
teach a song, end they dld not feel compelled to learn nor
practice this technique.

The classroom teachers had no conception of an
adequate music education program embracing not only singing
but elso, playing, listening, music reading, rhythm, and
ocreative activities. It is assumed they kmew the need to
provide for individusl differences, and no doubt they were
doing so in the academic ereas, but this concept had not
extended to the area of musie, Since 1t had not been a part
of the previous musie program, the classroom teachers had
no idea of the vest possibilities of a music program made up
of meny and varied actlvitles. Sueh a program, of course,
is the only way to provide for individusl differences and to
give each c¢hlild what he needs. Another fallacy in the



thinking of the teachers was that in order to teech musle
one needed & particular musical talent, long years and many
hourg of preparation, snd conecert performing ability in
singing and playing. They did not reallige that in the
elementary music program attitude and entmslasm are of
first importance. The most successful teechers of elemen-
tary masic are educators flrst, and then musielans,

The schoeol musiec equipment and libraries are far from
adegquate. However, enough material 1s on hand to provide
for varied musio activities if the teachers knew what was
available, where to find it, and how to meke use of 1t.

IV, BSOURCES OF DATA AND METHODS OF PROCEDURE

Sources of data. The study was for one particular
school system, hence the sources of data used were those
evallable to that school system. College and personal
libraries provided the sources for the resumes of singing,
misiec reading, rhythm, part-singing, listening, creating,
and playing. The musie serles suggested for supplementary
songe are in eaoch school in sufflicient number that each
child in the class may have & book to use. - The books sug-
gested for stories of musiclans and opere are to be found in
each school. lMost of the records suggested for use are to
be found in the schools, and those not owned by the schools
are available to them. The filmsirips are owned by the



schoole. The films may be obtained from Fort Hays Kansas
State College for a nominsl fee. Various city and state
music curriculum guldes were consulted for ideas. The
published literature, records, films, end filmstrips rele-
vant to the study are listed in the bibliography.

Method of procedure. Since the study wes made while
"on-the job", the method of procedure inecluded first, con-
tinmuing the singing program as had been carried on heretofore.
Next was the addition of activities in other areas of musle
to demonstrate to the classroom teacher experiences other
than singing that could be provided for the children.
Research was done in the various sources of data to find
materials and suggestions which the teacher could use in
the classroom, Interviews with classroom teschers were held
in an effort to learn what type of guide would be of the
most value to them. Attendance at workshops, where sugges=-
tions of the consultant were noted, proved helpful,
Discussions with other musle educators furnished ideas for
suggestions which the classroom teachers might use. The

Musiec Education Guide for the Hays Elementary Schools was
the result of the findings.



CHAPTER II
THE PRE-SCHOOL CHILD

The elementary music education program endeavors to
develop a favorable attitude toward music on the part of
the ehild, In order for the chlld to have a favorable
attitude toweard muslic and want to learn, the elementary
masle program must be established along developmental
lines, and provide for individual differences. The child
can be taught only when he is ready to learn. A designated
level of maturation must be resched before certain areas of
subject matter can be understood, and mechanical manipulation
in music ¢an be accomplished. Unfavorable attitudes toward
misic may develop if the child is foreed to try to learn
thet which is above and beyond his physical and mental
growth, and if no provision is mede for his individual inter-
ests and differences. Music camnot be learned through a
process of osmosis. There must be a positive attitude
developed on the part of the child to lesrn. Thus it follows,
that the music education program must provide appropriate
environment and incentive through many varied activities to
foaster a hospltable attitude toward music.

The new-born babe who has entered this world is
little more than a living body; he is not yet a human



being. He is a bundle of potentielities which can develop
into a humen being through education., Since the child is
dependent upon his body for all future sctions, the body
miet develop as a unit.l

Descartes taught that man is a duslistic creature
composed of & mind thet is splrit and a body that is
matter, two widely different substances. Some educators
in the past heve subscribed to this same theory, but with
the advent of the Gestaltists this theory was discarded.
It was found that mind and body work together, that man is
matter and form, body and mind, united into one substantiel
reality.® Whet one does affects what onme 1s, snd what one
1s in turn controls what one does.> Education is the entire
process of growth and development in which learning takes
place.

The development of every person begins with the
moment of conception. This moment, when the parent cells
fuse and the unique blologleal pattern of the child is

lﬂoigmd J« J. FPre-Sc¢ % 1 and % F! Grade Music
ation. Unp\'lblishnd resesrch psaper, versity of
a5, Lawrence, Kanses, 1940, p. 2. -

2Henderson, Stella Ven Petten. Inthn-otioa to.
Phs.lologgf gt Education. The University o cago Fress,
‘alceago, s Do .

3wetson, Robert., Psyohology of the Child. John
Wiley and Sons, Inc,, New York, » Ds Ub.
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fixed, is the most important moment of his life, for it 18
then that the full extent of his potentialities are set.
A human being has his beginning in the union of the male
gera cell, the sperm, with the female germ, the ovum.
These germs unite to form a single cell. As soon as the
single cell 1s formed it begins to divide. Cell division
continues, end the result is the growth and development of
an embryo. Growth at this early stage 1s very rapid, and
within ninety to an hundred days after conception the
embryo becomes & recognisable human boing.h The remainder
of the time in uteroc is devoted to increase of growth of
the individual elready formed.

Cells determine the development of the human, and
each cell has 1ts specific duty. BErain cells form brains,
and skin cells form skin., Heredity is largely responsible
for some human physical cheracteristies. 3Since, at the
moment of conception, the child enters the environmental
field, all oddities of growth eannot be lald at the door
of heredity. The normal course of development, as sel by
the genes can be altered by changes in environment of the
child ir utere. Enviromment affects development even in
the early stages of growth. Birth is but an ineldent in
the development of an individual.

hSOrmon, Herbert. Paychology in Education.
MeCraw-Hill Book Company, Inc,., New 50:&',' L8, p. 25l.
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The human organism receives informetion about the
enviromment through highly speclalized structures known
as sensory organs. Most of these organs are located about
the head. In its development the embryo grows from the
head to the feet, and from the trunk to the extremities.
This same development operates after birth. The human is
very susceptible to stimuletion and particularly to tonal
stimalation. Even animals who are not affected in any way
by the visuel or literary arts are affected by the tonal
ert.5 The senses are important to a human becsause he
could not be educated without them. As a child grows from
infancy to maturity his mental powers incresse. This
growth in mentel sctivity is caused by the growth of the
body and its parts in genersl, but more perticulerly by
the growth of the nervous sylton.b

Heredity and environment are integrally related.
In the nucleus of the fertillized egg are found forty-eight
chromosomes whiech comprise the heredity of the individual
and in which lie his potentialltles for development. 1In
each chromosome are found genee which are the hearers of
heredity. Genes do not act independently; they cooperate
with each other and with the environment to affect

5Huraoll, James L, Educatlion for Musical Growth.
Ginn and Compeany, New York, 1940, Pe 27.

6Sorenaon, op. elt., p. 32.
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development. The child receives from his parents a
uniquely new combination of parental genes, & combinetion
of the genes which the parents themselves received when
they were conceived. These genes are not chenged by
alteration in the body cells of the parents. The fact that
a father hes several college degrees in itself does not
alffect the mental equipment of his children. Heredlty and
environment cennot be separated., However, certain charac-~
teristics cen be aseribed to heredity, in which instences
genes will produce & definite cheracteristic regardless of
differences in enviromment. Other cheracteristics are the
result of the twe working together, and yet others are
ettributed to enviromment. Enviromment affects intelligence
more, educational achlevement still more, end personsality
or temperament most of 111.7

Studies in the field of musie show thet musical
development 1s in a high degree dependent upon native
capacity, and that great musical achievement 1s dependent
upon some unusual hereditery endowment, Much can be done,
however, to cultivate average capacities, to teach apprecia-
tion eand emotlonelly satisfying participetion to the great

mass of children. MNusical responsiveness develops with

7Brockonridgo, Merian E., end Vincent, E. Lee.

Child Development. W, B, Saunders Company, Philadelphia,
PornsyIvanis, 1949, pp. S6-62.
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opportunity and treining. 7The number of children who do
not respond to music is so small, when compared with the
total child population, that 1t can be said there are no
children who do not respond favorably to music. The musiec
program should be organized to present eppropriate oppor-
tunities for development of this normal response in all
music areas.

Learning 1s an inter-active process. There are
within the c¢hild powerful immer forces which preserve the
balance of the total growth pattern and which regulate the
direction of the growth trend. There are forces which
produce the readiness to learn and to act. Most forms of
learning cannot teke plece until the c¢hild is ready in
general body development of museles, nerves, physical
proportions, eand in interest end willingness to leamn,
Maturation is an important fector in this readiness to
learn. Children might leern faster if they were kept out
of school until eight or ten years of age, but in ocur
culture a child who camnot read nor write at eight feels
inferior. He also needs to start to school before eight
8o as not to delay one of life's most valuable lessons,
nemely, learning how to work. The child inherits not only
his body with 1ts partlcular type of framework ani muiscle,
of glands and nervous system end other parts of his
physical constitution, but he also inherits certain



psychological structures of mental and emotional
potentiality which is his psychological constitution.
Physical factors influence psychological growth end
emotional factors influence phyelcel growth. Satisfactions
tend to relesse tension and promote growth, stralns tend to
produce tension end to impede growth end functioning. To
the young child, school entrance is one of the most
eriticel adjustments required in his life. He should be
glven all possible understending and help in making this
adjustment. One needs to recognige the effect of adult
demands upon the child as well as the child's need to be
accepted by the soclal group in which he lives. Psycho~-
logical needs sre: (1) belongingness or security;

(2) learning to live in the world as it is; (3) finding
oneself like other people; (L) being able to develop or

to express one's own inner resources--a feeling of adequacy
as to oneself; and (5) success or status in one's group.8
The whole e¢hild and his whole growth and developmental
charscteristics are the only basis for establishing his
educational program, musicel or otherwise. While most
children of a certein age group seem to have simller
developmental characteristlics, it must be remembered that
~each chiléd hes his own developmental pace, and the timing

eanchnﬂds.’ OP. c_ir_o. PP. T1=109.
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differs from child to child. Each child's learning is
affected by his soclal and emotionel adjustment, and his
learning experiences must be meaningful and immedistely
useful,”’

From the time of birth until he enters school the
child has an enormous emount of growth and learning to
do, One muet not forget how much leasrning & child hes to
do, and how hard he has to work at it ,10 Learning to sit
takes several months, leerning to walk takes even longer,
After this locomotion 1s scquired it 1s several years before
the child has complete muscular coordination, Language,
which begins with the first vocallisations, not with the
first word, takes as much &s five years, in some cases, to
develop. After the child learne words, he begins to realize
that words put together & certain way have certain meanings,
80 he must then develop & new concept of words. The child
mist learn, if he is not to remain an unsocialized horror,
how to adapt himself to the culture., He must learn the
rules of living, with himsell and among others. He has to
develop a sense of self, end the relation of this self to

9Btr|ng, Ruth. Prinoiglu of Child Development,
Sound Seminers, Cincinnatil, 0.

1°Hotropolitan Life Insurence Compeny. Understanding
Your Young Child. ?tmpolitan Life Insurance Company,
ori, s P °
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soclalized living. HMany of his attitudes are ascquired
before he enters school. It 1s hoped these attitudes ere
desirable, but if they are not it is an endeavor of the
school to temper such undesireble attitudes sc the child
will, at the least, be able to understand there ere opinions
other than his own. If the child has had undesirable musi-
cal experiences the teacher will take him where he is, and
by many desirable activities and experiences with music in
school, try to develop desirable responses to musie. Indi-
vidual differences should be recognized and a program
adopted, in so far as possible, which will do each child the
most good., It would be gratifying if ell parents realized
that musical responsiveness of children can be developed
mach earlier than they generally velievell and would provide
& rich appropriate musicel atmosphere in the home.

llﬂorry Frieda Klefer, and Merry, Ralph Vickers.
The First Two ﬁ.e-dol of Life. Harper end Brothers, New
York, s De



CHAPTER III

FIRST GRADE

The First Grade Child

The child of six 1s not & bigger and better child
than he was at flve, he is a changing child, He has entered
e period of slow body growth, but his legs are lengthening,
and his heart is growing rapidly.

The first grede child ie an ective child, He is good
at beginning things but poor at finishing them, he is aware
of much more than he can manage. When the six-year-ocld
becomes aware of things he cannot handle his first response
is one of withdrawal, His behavior goes to extremes and he
is not able to shift or modulate it, which is not persistence
but the fact that he is unable to stop. He wants to be first
and he 1s ego centered. It 1s not eassy for him to make up
his mind, but once he does it 1= ealmost impossible to change
1t, The little things sre the ones thet upset him, the big
things ere easy. This chlld is growing emotionally, and he
uses his muscles, large end small, to give expression to

these emotlons. He 1s given to brash reactions and bursts
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of activity. He can pretend that he is elmost anythingl
and in the anemistle thinking of the six-year-old, which
assigns life to nonliving things, everything which moves is
alive.® The rirst grade child is becoming interested in the
expanding community of home, neighborhood, and school and 1t
cen be sald that figuratively and literally, he is beginning
to leave home, He does not llke to do things as a tesk, and
his first response to any personel demand made upen him 1s
usuelly no. He enjoys dolng things with other people, and
he likes group activity. He is beginning to learn by taking
part, by creatlve lelr-oxpronaien.3

Affection 1s a baesic need so the child of 8lx needs
praise end approval, and great petience from adu;tl.h He
needs opportunity for meny kinds of setivitiles, particularly
those using the inrgo mascles. Small muscles must not be
forgotten, but the development of these small muscles will
be uneven, varying from child to child, end even in the same

160:011. Arnold, and Ilg, Frances L., The Child from
ve to Ten. Harper and Brothers Publishers, Hew York,
s PP 59-115-

5Hatlon, Robert. Psychology of the €hild., John
Wiley and Souns, Inec,, Heur!%FE:_IEEQ, P. 356.

3Gesell, end Ilg, op. cit., pp, 116-129,

hStr
ang, Ruth., Prineiples of Child Development.
Bl Sentnave, Cineimstlo GHEE o N
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ehild from day to dly.5 Concrete learning situations in
which he cen teke 2 direct and active part need to be pro-
vided if the child is to develop normelly, He also needs
situations where he can have some responsibilitlies without
the necessity of meking decisions or conforming to set
standards, He needs to be supervised, but with ass little
interference as possible.

Implications for teaching musie. For musle learning

these developmentel charescteristics mean that singing should
begin with short simple songs, perhaps no more than little
phrases or calls, some thing attractive to the child, which
can be learned well, snd repeated often. This progresses to
other rote songs as the chlild grows, Some of these songs
can be singing games and dances because children like to do
things in groups, and they need to develop both large &nd
smell suscles, Stremuous activity, however, should be kept
to short intervals beceuse of the rapld growth of the heart,
It is better to start with fundamental movements and free
rhythmie expression, and progress to the more conirollad
movements of games and dances as the child develops better

muscular control. Many songs should be about the child, snd

SMetropoliten Life insurence Company. BSix to Eight,
Years of Discovery. Metropoliten Life Insurance Company,
W York, s PP 5=6.
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what he sees and does. Class singing may be unmusical at
first becsuse every child may not be able to carry a tune,
and some may use thelr play veoice, but as the year progresses
these volces will become unified in group singing. There
will be no reading of musie per se¢ becsuse the echild cannot
reed language &8s yet, and because the eye is not fully
meture. Whatever reading is done should be purely incldental.

The first grade child should be encouraged in indil-
viduel ectivitlies, but he also needs to learr cooperstion
through group activities. Since he learns best through
active participation, and his whole body is involved in
whatever he does, he needs to be able to experiment with
instruments and sounds., Emma Sheehy makes the comment :

Children teke to sounds and sound-meking as ducks

to water, They not only ececept them, but they also

have a knack of edding o them , , . they have

an uncanny ability to imitate the sounds of their

enviromment. Their ack-ack guns and thelr fire

girens can be so realistic as to startls us. They

reproduce these sounds naturally and with little

conscious effort, You will be amazed at the flexi-

bility of thelr voices, the control they have over

them, end the skill with whieh they use them,®
The first grede child needs to listen to music to hesar what
it telle him to do., He csn dramatize almost any song or
masic., He needs opportunity to choose songs and setivities,

and suggest drametizations, and to make up little songs

6gheehy, Emma D, Children Discover Musle and Dance,
Henry Holt and’Co.pany, Inc., New Yo » 59, Ps 12.
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individually as well as in groups. DBecsuse of the short
attention span of the six-year-old misic esctivities should
be brief, but can teke place many times during the day.

Muslc can be used for rest, for relieving tension, and for
physical action when a change of school ectivity is needed.
The teacher must have great patience, becesuse children
learn slowly. A child will need much help in learning to
listen, to hear differences in piteh, end to mateh tones,
Learning to listen iz one of the most important aress of
music. Esch child has his own developmental pattern, so
individual differences can be taken care of by a music program
of varied ectivities inecluding singing, playing instruments,
listening, rhythmic responses, and creative responses. There
will, of necessity, be some direct guldance from the teacher,
but this guldence will not curtaill all freedom of creativity.
The teacher will encourage each child to explore the melody
and percussion instruments, helping each to learn to listen
to the sounds produced, and to consider how these sounds
ecould be used with a song or rhythm., Songs will be about
known and immediate matters, people, animels, nature,
activities, end things. A child should be encouraged to

make suggestions in musle activitioa,7 and through a

7Ryo, Robert Evans, and Nye, Vernice Trousdale.
Music in the Elonantagz School. Prentice-Hall, Ine.,
m\ﬂ)od cIi 8, . *p I;;i. PP. S=-11, .



22
developmental program wlll grow to be a musically responsive
individual,B

Singing

Singing is perhaps the most important phase of musie
in the elementary school. Not only is it a personal activity,
but alse wide music experience can be geined from it. A
rether complete understanding of msic can be experienced
from a music program where much singing is done, Children
learn the basic groups of tones that are characteristic of
American musie, They learn songs from other countries, of
course, but from doing & great amount of singing, the char-
acteristic tonal groups of their own music becomes a part of
them.?

Song and speech are closely comnected, singing being
a tonal elongation of speaking sounds., Some children start
to sing as soon as they start to 1=nll.h:.:|'0 These are the
children who come from mausical homes. Other children have

not been so fortunate, and come to school with little mmsical

CMursell, Jemes L. Education for Musical Growth.
Ginn end Compeny, New York, 1940, p, L31.

YMyers, Louil;r nt;r. Teaching Children Music %% the
Ehuntiﬁ School. entice-Hall, Inc,, Englewood CIliffs,
e« Yo, 6, Pe 2'90

10yeMillen, L. Eileen., Guiding Children's Growth
Through Music. 61nn and Company, New York, 1959, P. 20.
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background, It 1s the duty of the teacher to open the door
of misic through the songs the children sing et school. The
¢hildren who lack music experience at home are often the
ghildren who have some difficulty with singing when making
their first attempt. They may not be able to make the correct
sounds, they may not be able to hear the correct sounds, end
again, some of them come to school with emotional problems
that get in the way of thelr singing. The teacher must not
brand these children as unmuasical, but must give them all
the assistance necessary in helping them to become musieally
responsive people. These children must not be singled out
in any way as being different from others in the class, and
they must not be used as examples to the cless. They should
be treated as & regular member of the cless, seated among
good singers if possible, and allowed tc perticipate in all
of the music activities of the class., The children who come
from homes where little singing 1s done, and where a parent
"braga" about the fact thet he, himself, cannot sing, should
be led to understand that everyone can sing, and that singing
is a function of life. Mursell expressed this thought when
he stated:

It seems very probable that there is not a normal

human being in the world who does not sing in some

feshion, some time, somewhere. He may not sing in

public, or in oo-plnygior in any formal way. Dut he

lmms, croons, chants bits and snatches to himself at
odd moments, or when precccupled, . . + The



proverbial man from Mars would, no doubt, consider

man a tool-using cresture, and a talking creature.

But also he would consider him e singing oreature,.ll
Children come into the world equipped with a musical instru-
ment which needs no mechanical menipulation in order to
produce music, and needs no repalr every two years to keep
it in working order. It would be an unexcusahle waste not
to use end develop this instrument, and the best way to do
this 1s to do a great amount of slnging. There are some
monotones, it 1s true, but they are so very few in comperi-
son with the total child populetion one cen almoet eay there
are nc true monotones. Non-tune singers are not monotones,
end must not be considered as such in the mind of the
tcnohor.lt If these children suspect in any way that they
ere different from other children, the job of leading them
to become musically responsive people will be mach more
difficult,

Some of the alms end objectives for singing in the
first grade are:

l. 7To help the child develop the use of his singing
volece.

2+ 7To develop discrimination between good and bad
tones, }

llnnrioll, James L, Music Eduecation Prineciples and
Programs. Silver Purdett Company, New YEFE;'I§BETEBT“1§§T

12yathews, Paul Wentworth. You Can Teach Music.
E. P, Dutton and Company, New York, 1953, p.
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3. 7To develop a preference for good tones.
. To develop incressed interest in singing.

%. To help the ehild develop a light, floating tone,
end to sing on piteh.

6. To develop a recognition of mood snd interpretation
of songs.

7. 7To begin a foundation for music reading.
8. To provide pleesure through singing.

9. To help the child to discover himself through
singing. :

10. To provide a2 means of creative self-expression
through singing.

11, To assist in the development of appreciation of all
phases of masle.

Children in the first grade are taught songs by rote
~ becruse they are not able, as yet, to read.}3 This rote
teaching can be done by the whole-song method, or by the
phrase method. The length of the song determines which

~ method should be used. Short songs, such as many of those
used in the first grade, can be taught successfully by the
whole~song method. Longer songs usually need to be broken
into phreses. One needs to wateh, however, that the phurase
epproach 1s done truly by phrese and not by.braaking where
one thinks one needs & breath. Before teaching a rote song
the teacher should study the song for mood, tempo, dynamics,

130rlnt, Parks. Music for Element Teachers.,
Appleton-Century-Crofts, ine,, lew fork, isgl, P. &Re
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8, and phr“OI.m Words thet are not understood by
ghildren should be explained to them. It is smusing, but
sad, the twists chlldren can give to the words of a song if
'M do not understand them, DBy the same token, children
een better express the mood of a song 1f they understand the
words,

Songe for first grade children should be about the
things thet interest them. They are interested In songs
about the home, the sehool, speclal days, nature, animeals,
pets, travel, eand their activities in school, These songs
are both melodic and rhythmle. The melodic songs provide
opportunity to express mood and melodies to quiet and sooth.
Many of these melodic rote songs cen be dramatized., The
rhythmic rote songs are bright and gay and are used to
develop feeling for rhythm., Children not only sing the
rhythmie songs, but also participate in the setual rhythmie
activity. Many times two or three note phrases can be taken
from the songs learned and used to help the out-of-tune
singers. These phrases may be the neme of the animel in the
song, or the tooting of the train, Calling the roll in song
and having the child sing his answer, seasons of the year,

activities or words appropriate to esch season are good

1hr1or§§ inne E, Teeching Musle in the Element
School. Heary flolt ana Company, Eow York, 1959, p. 59.
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devices for tone matehing which will help the out=-of-tune
ginger., The teacher could ask the child what he wants for
Christmas, in song, and the child sings the answer using

the teacher's tune. Thank you's are appropriaeste at Thenke-
‘giving, Bird calls such es bob white, cuckoo, and cardinal
(what-cheer, sweet, swoet, sweet) csn be used for tone plays.
Much off piteh singing can be avoided if children ere given
sufficient time to hear the beginning tome of the song
before they begin to sing 1it,

It is most acceptable for the teacher to sing with
the children after they have learned the song. The children
. 1ike to have the teacher share in their musie experiences.
This singing by the teacher should not be done in the full
adult voiece, but in what can be celled helf-volce.l5 This
does not cover the child veice, snd it helps the teacher to
ging the high notes easlly.

All ginging need not be done unaccompanied. Children
enjoy accompaniment to their songa, This does not mean that
the teacher sits at the plano with his back to the class ond
pounds awey et the keyboard, Accompaniment is used to
enrich singing, not to cover it. Thse pieno- should not be
used all the time, as 1t will become a erutech upon which the
children depend. They need to learn teo slng independently,

15%ye, and Nye, op. cit., P« 97.
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becsuse there are many times during the dey when the children
can sing a song in connection with the units they are study-
ing, and a pleno may not always be available, Other melody
instruments cen be used with singing. The sutoharp is par-
ticularly good becsuse its tone blends so well with the
singing volces.

"Singing is more than & purely vocal ectivity; 1t is
an ectivity which involves the entire personallty.,” It con-
verts people into living, breathing, feeling instruments of

msic,16
Music Reading

Reading i1s the understanding of printed symbels, and
the same 1s true of music reading, There muet be under-
standing of what is seen before music reading develops,
Music reading depends upon eonnections of eye, ear, and
mind, The eye helps in practicelly all phases of music, one
cen feel and see movement, and sing and see melody. The eye
helps the mind to make sense and order of whet comes in
through the ear,

In the first grade maslic reading is enly a matter of
noticing, and reading readiness, or preparing a child for

16&1!"11, James L, Music and the Classroom Teacher.
Silver Burdett Company, New York, 1951, p. 100.
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ng ls the object of the first grade. Musiec books for
ohildren should be a part of the reading table supplies.
This will give the first grade child a chance to see music
printed, & unison melody on one score, end thus becows
- moquainted with the way music looks. The child is helped

to realize how a melody sounds by the use of gestures, high,
low, loud, slow, ete. This is a kind of sign language, and
sign language 1s not only the oldest language, but also the
~ one understood aimost universally. Reading is the interpre-
tation of visuel symbols, and any symbol or gesture used to
help the child understand about rhythm or melody is con-
sldered a part of reading, Drawing curves, or pictures, of
the melody on the chalk board will give an indication to the
small child of the rise and fall of melody or piteh, and other
kinds of curves will give an idea of rhythmic movement,
These gestures, plectures, and drawings help the child te
understand how musie¢ should sound, end will be most helpful
in developing coordination of ear, eye, and understanding.
Marsell says of this sign language:

When a classroom teacher uses some simple, self-

invented device for helping children to realize,

through seeing, thst musie rises and fells, goes

fast and slow, hesitetes and proceeds, she is help-

ing them to understand musie; and by thet very act

sho]jl helping them to develop the ability to read
it.

17mursell, Jemes L. Musie Education Principles and
Programs. Silver Burdett Company, New York, 1956, p. 141,
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The {irst grade child needs a word vocabulary before
he can learn to read, and he needs a tonal vocabulary before
he cam learn to read musle., His volce should be attuned to
musical sounds, and his volce should be musically respon-
livu.la Before a child can read music he must be &ble to
read lenguege, and must be able to handle a book, He needs
& rich background of experiences in music before he can be
expected to read -uliu.19

Reading 12 dependent upon the background of musical
experience possessed by the individual child. The first
grade child should have a satisfying environment of many
maical setlvities. From these he galns eoncepts of high
and low piteh, loud and soft dynamies, mood, fundamental
wovements, fast and slow, rhythm patterns, accent, and under-
lying beat. Aeting out of melody lines should be assocliated
in & goneral way with the notation of these melodies. Play-
ing tunes on melody instruments lesds to ineidental teaching
of details of notation.20

Eye experiences need not be limited to standard
netation. These experiences can also extend to bodily

18?101‘5’. 92. °1t-. Poe 95-

19E11is0n, Alfred, Musie with Children., MeGraw-Hill
Book Compeny, Ine., New York, 1959, p. L1,

20xye and Nye, gp. eit., P. 167,
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nt, the rise and fell of 2 phrase, repetition, near
;&d far, md drametizations. TFundamental movements to musie
give eye experience es well as bodily movement to & certain
melody., These sctivitles help the first grade child to
pealize that long sounds need different notes from quiock

*&m«n.’l The more things a child notices about music, the
better his readiness for muslic reading is developed.

Liste

Listening is an important, inseparsble pert of ell
msic sctivities, Whether the child is playing instruments,
responding to rhythms with bodily wmovement, or gingling, he
- mist develop the habit of listening, There are meny things

for which the first grade child cam listen: (1) high and

low of melody, (2) fast and slow tempo, (3) loud and soft
dynamics, () gey and sed mood, (5) smooth and jerky rhythm,
(6) light and heavy accent, and (7) the effect the quality

of instruments has upon the mood of musie. A child in the
first grade camnnot be expected to notice all of these things
at the seme time, but with guidence from the teacher, and by
. taking ome thing at & time he will develop the ebility te
recognize many aspects of musle, The listening progrem should

nsaynoi Alice M. Cresting Music with Children.
Mills Music, In;., New York, s PP. 37=-L0.
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; pply 2 wide variety of experiences from which a c¢hild can
basie ilnformetion for recognizing, compering, contrast-

and judging musie.22 The musie, of course, must be
appropriate for the first grade. Listening should include
t only listening for specifiec features, but elso quiet
'ihtoning just to absorb and enjoy the beauty of music, A
small echild is particularly responsive to just sheer beauti-
1l melodies. The first grade chlld needs gulded direction
in lietening, which meane the teacher should give some sug-
gestions ss to what to listen for. A small hint as to the
purpose of the record will help a2 child to listen with more
understanding, but there should be as little talking sas
possible on the part of the teacher,

Listening of one kind or amother should bs going on
. ell the time. The listening program should help the child
te develop discriminetion in his listening, and creste in
bim & desire to hear music other them the cheap and tawdry,
but the teacher must take into consideration the opportuni-
" ties & child hes to heer music as well a8 the kind of music
he heers, VWhile listening 1s a part of the music progrem,
the teecher should use every opportunity duwing the day to
- pley, sing, or plsy records. This music should be selected
carefully, end played often, not to the point of boredom,

a!tyorl, OPe g}__t_.. pe 166.
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but so that a child becomes famlllar with it, and recognizes

it a8 a known &and loved friend. Sometimes listening needs
to be combined with actuel singing, pleying of instruments,
and body response. Teachers of children, especially of
first grade children, recognize the value of a change of
pace,

The teacher should not determine what is good or bad
msic, but should help esch child find & place for himself
in listening to musle for his own personal enjoymsent. Music
that has stood the test of time is usuelly considered good
misic. One duty of the teacher 1s to encourage the child to
listen, at first, in whatever way seems right to him. There
is no one right way to listen, since music 1z a "feeling
thing®, and the feelings of children vary from time to time.
The ear is the receiver of sound, but 1t is the whole body
which hears the masic. A child can take eny music that has
been composed. He eccepts modern music as well as the msaie
of the great mesters. The thing that must be remembered is
that the attention spen of a firet grade child is short, so
the listening lessons must not be too long, Even with the
short ettention span a child cen listen to part of a move-
ment of a symphony, perhaps the particular melody for which
the symphony 18 knowm.

An aim of the listening program is to develop in the
ehild the understanding that the feelings of others is as
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important as hia own, and music that may not appeal to him
has great appeal for another, thus, he must respect the tastes
of others. If the child understands that his own feelings
and reactions are importent, and he is allowed to express
these, he 1s more willing to respect the opinions end judg-
ments of others. The way a teacher listens to a record
influences the way a chlld listens to that record. &ince
music tekes place in time, only one tone or cluster of tones
can be heard at any one instant. Memory of what has gone
before or comee after requires some familiarity with the
music, thus a child needs to hear the same recording many
times .23

Listening can inelude many things, and nothing helps
the beginner in music so much as training him teo hesr well,
One hears with his mind rather than with his ears. One
important purpose of listening in the first grade is for
enjoyment., Mursell has commented:

It is most certainly true thet vital memorable
listening experiences eare one of the chief influ-
ences making for musical growth, and one of the
chief mesns of meking music a 1life-long resource .2l

Some of the aims mnd objJectives of listening in the
first grade are: )

23!111:011, op. eit., pp. 191-225,

2hsypsell, James L. Music Eduontion Pripeiples ﬁ%ﬁ
Programs, Bilver Burdett Compeny, New York, 1956, P. 3
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1., 7To develop the abillty to enjoy music through quiet
listening.

2. To develop the abllity to recognize the differences
in high and low piteh, soft and loud dynamles, fast
and slow tempo, and smooth and Jerky rhythm,

3. To develop the abllity to recognize differences in
solenn and gay, happy and sad, gentle and rough
mood.

L. To develop the abllity to recognize phrases and
melodies heesrd before,

5. To develop the ebility to recognize some instruments.

6. To develop en interest and pleasure in listening to
vsrious types of msilec.

7. To develop discrimination.

8, To help the child find a place for himself in
listening.

9. To help the child realize there are many ways to
listen.

10. To help the child realize that the feelings of
others are as important as his own,

Listening 1s part of every musical experience.
Drematization, rhythmic movement, lnterpretation and quiet
listening are all perts of listening., A ehild in the first
grade enjoys listening to musie (1) where there can be active
physical response, (2) where music tells a story, (3) where
sections are short, and (lj) where the aspects of the msie
are related to the experience and interest of the child,
Music is something to be listened to, so the child should
always be a listener no matter what the music ectlivity,
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whether it be singing, playing, or rhythmie lctlvitiou.zs
The teacher can help the child to listen by choosing musie
that 1s appropriate to the child's interests and level,
being an active listener with the child, and having an
interest in the musie to be heard.26

Listening 1s the most basic of all types of msical
activity, whether in school or out of school. Since musie
is en aural art 1t must be heerd with the "imner ear®™ of the
mind as well as the outer physicel ear. A child should
develop the ability to distinguish between sounds that are
mweie and those that are not, The faet that bodily movement
is used to illustrate fundamental concepts of music shows
the importance of listening.

Rhythm

Rhytim 1s messured motion. It is the regular
recurring of stress, duration, and psuse that gives life
end interest to mmsic, Rhythm is, &lso, 2 normel function
of the body, and children will develop rhytimically when
the maslie progrsm provides the correct musical enviromment.

In fostering this development it mast be revognized that

254eMi11an, op. cit., p. 125,

268nydor, Alice M, Creating Music with Children,
Mills Musioc, Inc., New York, s P 26,
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ehildren have an inherent desire to move.27 They have been

moving since they were born, wriggling the legs, equirming,
kieking, erawling, and walking. When they start to school
they have been moving for some years, but it is seldom
controlled, coordinated movement, so the music education
program begins where they are and tries to help them develop
rhythmic response. ©Some children are not so mature as
others, or perhaps they have an emotlional problem, end as a
result, it will teke longer for them to develop good rhythmic

response. Just as 1t takes some children longer to find
their singing volces, it will take some longer to learn
rhythmie control., If the child is kept moving, and helped,
the rhythm will emerge.

Small chlldren in the first grade should begin their
rhythmic experiences with large body movements, and with the
things they do naturslly, such as walking, running, skipping,
end other locomotive actions. "Drum talk", which means
pleying the rhythms on a drum, can be used very effectively
for rhythm activity. The children are encouraged to respond
to whatever rhythm is being played:

27gndrews, Gledys. Creative ng%nuo Movement for
Children. Prontico-ﬂall, Inc,, New York, G, Ps 1.
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c. " J slow notes
a. & & hold notes
. J P 320 skipping notes
st J T3 YT  galoping notes?®

Near the end of the first grade, after children have
had meny experiences in rhythm utivtty; the notes to which
they are moving can be placed on the chalk board. While
this is not an attempt to teach rhytim reading, it can be a
"roadiness” preperation for rhythm reading, Children are
very perceptive, and while no attempt will be mede to teach
rhythm reading es such, the mere comnection of ear, muscle,
and eye will have carry-over into understanding and reading
resdiness,

The tguhor needs to take & rhythmic inventory of the
class to discover those whe respond strongly to rhythm,
those who ere hesitant, and those who are unable to respond
satisfactorily, The teacher must alsc remember that each
¢hild has & natural rhythm, and the tempo of the rhythmie

: 316. Robert E., and Bo; then, Bjornar. Bu.tg
(2] .»° ™0 CO= 7 Ino.' ."
i‘;'sﬁ"erm-—T’?!. T T
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sctivities should be suited to the majority of the elass.2?
Group participation ususlly characterizes rhythm activities.
However, the teacher should make it possible, everyday, for
gome children to do their rhythm responses alone. It is
poseible for the teacher to miss some child with bad response
when watehing activities of the whole class.

The child's large muscles develop before the small
ones, so the beginning rhythmle activities should be large,
loose, unrestrained movements to msic,3? These movements
may be large body or arm movements., Children enjoy doing
these movements 8ll at the same time, but first grade chil-
dren also like to move independently while everyone else is
moving,

Rhythmic activitles are & means for training ears,
and later eyes, and muscles necessary for musical perform-
ance.3' In the rirst grade the training 1s particularly for
ears and muscles. Ears and muscles are tralned to respond
to the accent, flow, snd general character or mood of musiec.

The first grade chlld needs continuous and appropriate
use of many types of rhythmie ectivity., Sometimes rhythmie

-

29Hood, Merguerite V., and Semmltz, E, J. Learni
M% Through Rhythm, Gimn and Company, New York, 1949,
P. B

30grent, op. cit., p. 207.
31?161'0.. Op. 9120. Pe 72¢
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response can be obtained from mere chanting, Rhythm
activities should never be nolsy and unrestrained, and the
teacher can use a chant for short rhythmis activity to
relieve fatigue. It is not natural for firet grade chil-
dren to sit still for long periods of time, and short
rhythmic sectivities to chants ecan be used many times during
the day to relieve this "pent-up" temsion,

In rhythmic esctivities ome is striving for coordina-
tion between the mind end the muscles,32 The mind is aided
by the ear and the eye to control the musclea., Investiga-

- tion hae proved that children who have had many end varied
rhythmlie experiences with nny'kindl of musiec have wmore
understanding and enjoyment of, and from, their music,

Some of the aims and objectives of the rhytlm program
for the first grade are:

1. To develop the abllity to respond to music with
large, free body movements,

2. 7To develop the fundamentel rhythms,
3. To develop recognition of various rhythms,

i, To help the ehild to develop a concept of the
beauty of rhythm,

S5« To help develop rhythm by participation in singing
games and dances,

32priver, Ethel. A Pathway to Daleroze Eurhythmics,
Thomes Nelson and Sons, New York, 1951, p. 30.
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6. To develop an ewareness of accented and unaccented
beats,

7. To help the child find a place for himsel{ in
misie through rhythm,

8. To provide a means of ecreative sell-expression.
9. To help develop cooperation in group activity.
During the first year of school the children should
have many experiences with the fundamental movements, These
movements are: (1) walking, (2) rumning, (3) hopping,
(k) tipteeing, (5) jumping, (6) galloping, (7) swaying,
(6) skipping, (9) sliding, (10) bending, (11) pulling,
(12) turning, (13) pushing, (1) nodding, (15) elapping,
end (16) tapping, There should be, also some simple actlon
songs, and simple singing games and folk dences. Free
rhythm play may be about the circus: erecting the tent,
the cireus parade, giving the performance (tight rope walke
ing, daneing bears, monkeys, horses, ete.), and going home,
~ Seasons of the year, end activities commected with them are
. good for free rhythm play. Spring: jumping rope, bouncing
balls, flying kites, planting gardens, ete, Summer:
swimming, skating, playing hopscoteh, going on a pienie,
‘.nlling raindrops, ete, Fall: raking 1onv0u; winds blowing,
- Jack Frost, birds flying south, Hallowe'en, ete. Winter:
 enow falling, making end throwing snow balls, Christmes, ice

| skating, walking in snow, etc. Farm activities are: play-
' FJIG enimals, pltehing hay, feeding the chickens, driving the

|
\
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tractor, ete. Mimetlec play using ectivities and movements
in everyday life are good free rhythm ectivities.

Dramatizations can be creative aes well as rhythmiec.
"Come With Me My Billy Goats Three", "The Gingerbread Boy",
"Snow White", "Peter and the Wolf"™, "Of a Trailor and a
Bear", are good for dramatization, Singing games such as
"Jing Jeng", "Ten Little Indians™, "Bounce Around™, "Jim
Along Josie", “Seven Steps", "In and Out the Window", and
others are good for rhythm activitles.

There is more to music than just rhytha, but rhyﬁhl
is so importent that some part of every music period should
be spent on rhythmic activity,

Playing

8imple instruments have great value because they give
the child an opportunity to experiment with, and explore
misic. These instruments, ir properly'u‘od, help develop
piteh diserimination and rhythmic and harmonic understanding.
They are a valuable aid in developing skill in musie reading.
They help some children find their singing voices, &nd are
an aid in bullding musical knowledge. Music experience

which does not include instruments ig a limited axperionoo.33

33Huruell, James L, ic 1n American Schools,.
Silver Burdett Company, New York, 1953, P. 257
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With a first grade child rhythm instruments are more

successful because they use the large musecles to produce

the sound, and they require no great skill to produce satis-
fying sounds. On percussion Instruments a chlld can sound
rhythmic groupings. The experience a child gets from playing
these classroom instruments can help him when he starte the
study of a regular instrument.

In playing instruments the c¢hild can produce sounds
through an instrument he controls. The child should be
encouraged to listen to the difference in sounds produced by
the various rhythm instruments, Basle rhythm, meledy rhythm,
and- phrase rhythm recognition are outgrowths of the use of
classroom rhythm instruments. For the first instrumentel
experience of first grade children the teacher mey have to
moke some sugpestions as to when to play the instruments,
but as the child gains experience with the instruments he _
will begin to make suggestions for their use, These sugges-
tions should be followed whenever {easible, A prime requisite
for all rhythm orchestra activities is to listen to the
misic first. This listening will give ideas as to the kind
of musiec, how teo use and to group the inetruments, and where
each instrument should be played. The most suitable melody
instmuments for the firet grade ere the ones that require
only simple msculer reactions to produce the tones,

preferably one stroke for a tone, Xylophones, orchestra



Ll
bells, and chimes are instruments suitable for first grade.
Space freme instruments, such as xylophones, orchestre
bells, and chimes provide & valuable frame of reference for
the child, They keep the child from being confused by an
unlimited number of sounds, snd unlimited spece. These
space frame instruments allow the child to explore end
experiment within e limit that is not beyond his comprehen-
sion., These instruments are usuelly tuned to one octave
which helps the ehild sequlre the sound of the major scale,
which is the characteristic sound of nearly all of his own
misie, FHe is able to play, by eer, melodies he ikmows, he
cen play tone groupings which help to build his tonal
vocabulary, and he can make up little melodles of his own,
2ll within e limit he can understand, These 1lnstruments
help the chlld to see, as well as hear, the concept of high
and low. Spece frame instruments are of valuable assistance
to the reading program when the child begins to play by
mmber, and later by note and letter, By the use of these
instruments the spaces of the staff are understood by the
child, Investigation has shown thaet the way children become
misic readers ig not through singing only, but by the use of
tonal instruments combined with singing, With all tone
instruments it 1s best to stert with a melody the chilld
knows and let him experiment with the instrument, pleking
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out the melody by eer., Not until later in the first year
should notation be used with the tonal instruments,

Making music by playing an instrument, no matter how
simple this instrument may be, is a pleasure to most humanr
beings. Weter glasses and bottles on which three tone
melodlies can be played are good instruments for the first
grade, Tunes in the key of C are best for the first grade
ehild because he is not confused by the black keys. This
playing begins by finding the tunes by ear, but this playing
by ear can soon develop into reading., The asutoharp in the
. first grade helps develop a feellng for harmony, which is
part of the preperation for part-singing in the upper grades.
First grade children enjoy singing with the sutoharp, and
want to try to play 1t, The aet of chording ia alsc a
rhythmic response, and a child who hes difficulty with sing-
ing eem play as well as anyone else, The first grade child
can easily accompany songs which use only one chord. Instru-
mental activities are not an end in themselves, but are an
important ald in the teaching of better listening, singing,
misical diserimination, creativity, part-singing, and note
reeding. Instrumental activitles have an arpeal to the
young American who 1s active and has an impulse to menipu-
late thingl.ﬂ’

31'“7‘: end Nye, op. ¢lt., pp. 56-04.
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Some of the alms and objectives of playing in the
first grade sre:
1, To develop an awareness of variations in rhythm.
2. 7To develop an awareness of phrase variations.

3. 7To develop a sense of piteh relationships through
use of simple melody instruments,

4. To develop discrimination of mood through use of
instruments.

5. To glve the child experience with instruments, and
to provide pleasure in a group activity.

6. To provide a meene of creative self-expression.
7. To help develop cooperation in group sectivity.

8, To help the child find a place for himself in music
through playing,

The use of instruments opens up a whole range of new
musical possibllities. in instrument is & mechanlical device
for nnking masical sounds, as opposed to singing whieh is &
physical personal, naturel, emotlonal response. Instru-
ments tend to make the idea of rhythm more clear-cut and
definite. Instruments make contributions to musical growth
which are not geined from vocal music alcone. Instrumental
experience 1s experience with instruments for every child,
with instruments of several types, but without long and
serious study. The purpose is not to pley these classroom
instruments, but to learn ag much about music from them as
possible. Playing instruments helps a child to be actively
interested in music. He wlll have e growing and living
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understanding of masic that will go with him throughout all

nis 1ife,3”

Instruments are used for group participation in
addition to singing, (1) for shaping end outlining the
melody of a song, (2) for highlighting details such as
rhythm and meter, (3) as en epproach to music resding,

(4) to ereate sound effecte, and (5) to heighten the mood of
the musie., In the first grade rhythm instruments cen be
used in a creative mamner for (1) playing by ear, (2) choos-
ing an appropriate instrument and devising a rhythm to play
es accompaniment to a song, (3) and choosing an appropriate
instrument and devieing accompaniment to give color to a
drematic interpretetion.

Playing instruments is a naturel means of expressing
oneself in sound. The c¢hild should be allowed to choose his
own instrument and decide how he wants to use it. Children
in the first grade need a great deal of free exploratory
experience with instruments. Whatever instruments are used,
the experience should be a musical one. Exploratory experi-
ences glve the c¢hild a chance to learn what each instrument

can do, and how the sounds of one instrument very when

35&11-'011 James L. Education Principles uM
ﬁm. Blln; Burdett Gmuny, New 'iox_'g 1956, Pre 2206
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pleyed in several different ways. A child can learn that a
story can be told in sound es well as in words.
Instruments appropriste for fipst grade aret

1. Rhythm sticks., These should be held firmly, but
with erms relaxed. The sticks are struck near the
ends, right over left, and left over right, It
|houid take little more than a quick wrist movement
to produce the sound. OSticks can be used for
marching rhythms, playing every beat of a measure,
playing the weak beats of a measure, and playing
the steady tick-tock of a2 clock,

2. Jingle stick. Hold the stick with the right hand,
or vice versa. The back of the stick is struck
egainst the palm of the other hand. The stick can
be struek heevy for an accented beat, and light
for an unaccented beat. These may be used for
playing every beat of a measure, for playing accented
beats only, for playing unaccented beats, for
rastling of leaves, ete.

3. Tambourine. This mey be played either by striking
1t with the fist, or by shaking. It e¢an be struck
for accented beats, shaken for rustling, struck
lightly for tap-tep=tap's, shaken and struck for
dancing.

4+ Triengle. This is suspended by a string, and struek
with 2 striker. 1t can be used for accented beats,
to give the effect of a ringing bell, ets.

5. Sand blocks. These are played by bringing the left
hand up and the right hand down. They are used most
effectively for the steady rhythm, and to make soft
swishing sounds.

6. Jingle bells. These are usually fastened to a strap,
and are played with a quick down stroke. They can
be used for playling steady rhytim, rustling of
leaves, fairies danecing, ete,

7. Drum. This 1s struck with a drum stick. It should
not be played louder than any other instrument, It
can be used to play hesvy walking rhythm, accented
first beat of a measure, effect of thunder, and for
tapping fundemental rhybhms for rhythm activities,
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8. Cymbals. These are played by bringing the left hand
up and the right hand down., They are not played by
striking together as one does in clapping hands.
These can be used for heavy accented beats, speciel
accents, the roll of thunder, etc.

9. Wood block. This is held with one hand and struck
by & wooden mellet held in the other hand. It
produces a nice hollow sound which 18 good for the
accented first ant of a measure, and for special
sound effects.’

The children should be ellowed %o chenge instruments. Just
becmise he does well with one Iinstrument is no excuse Ifor
having a ehﬂd play the same instrument all of the time.
Eech ¢hild should have an opportunity to play every instru-
ment .

The plano cean be used in interesting ways: glissandi
ean be used for up and down (see-saw), the bass alons for
thunder, the treble for birds or rain drops, and interesting
melodies can be made by using Just the black keys. Children
should listen et all times with a diseriminating ear to the
effects produced by instruments. The piano 1s a highly
veluable instrument for first grade children., It provides
an excellent space frame for the fundamental concepts of
high and low, and 1t glves assistence in developing the
conceptas of loud end soft, and short (staccsto) and long

(legato), - It helps in providing rhythm experience, as well

36'1'hp-plon, Carl 0., and Nordholm, Harriet. Keys to
lﬁafo

Eﬁmhim W !ﬂ; 8@%9} « Paul A, Schumitt
mpany , nne&polis, nnesota, 1949, pp. 67-T1.




50

a8 sound effects. The planc in the first grade is not used
for formsl plano study, but is used for sound, and to build
concepts. Sheehy says of the importance of the pilano:

For children, & pieno is; first of all, a sound-

making instrument, not an object to uhich one

transfers notes read from a printed page. They

do not walt to play the plamo until they can read

notes, cng more than they walt to talk until they

cen read the printed word. In both cases they

learn through their ears. . , .+ Children are

curicas sbout a pilano--all parts of it, inside and

out-~and nothing else offers them so much fun as

exploring it. . . s« there are many things

children cen find out about its workings, under

proper supervision, and not only will they do no

harm to the plano, but hhsﬁr interest in musie will

be tremendously enhanced,
Sometimes 1t seeme that children are just "banging" away at
the planc to make noise. One needs only to wateh a child
et the plano to discern whether he is investigating sound,
or just making noise., Exploration and inveatigation should
be encouraged, for it 1s by this exploration and investiga~-

tion that a first grade child learns to make musiec,
Creati

Creative expression in musioc does not mean just making
up & melody for a song. Creativity is porapnal masical
initistive. Listening can be orcutijn whern the child dig-
covers something new in the masle, when he finds there is

3731“0]1?, ops cite, P. 115,
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something he had not known before. Rhythm activities are
ereative when the child is allowed to move to music the way
‘the music tells him to move. Singing is erestive when &
non-singer finds he cen stay with the melody on the right
piteh, Playing is creative when the child cen play the
tunes by sar on the melody instruments, or & rhythm on the
rhythm instraments. A ¢hild needs the opportunity to turn
feeling into sound, and this may result in the ecreation of a
melody, but creative work is not merely the composition of
msic by a ohlld.BB Creating is not only making up some-
ihfms new, but also i1s a different and interesting arrangement
gf things which already exist. Creative experience is the
a‘i_é.nwery of a new ability, or a new insight or understand-
in. It may be a venture into a new realm of oxpcrieme.”
The teacher should be receptive to all kinds of individusl
maglical initiative.

The purpose of creative musie is to provide another
Ihm of enriching the child's musiceal experiences., Drana-
tizations, mimetic play, end free rhythmic expression are
all sspects of ereativity in the first grade child.

38%urs ‘
Bilver Burdets Company, Bew Yorke 193 ps e Brecsdtes

39Memillan, op. oit., p. 201,
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Some eims and objJectives of ereative activity in the

firet grade are: |

l. To help the child to discover himself,

2. To develop imagination.

3+ To develop self-erpression.

k. To meke up slmple rhythms mnd melodies,

5. To help the child to think for himself,

6. Te belp the ehlild to find a place for himself in
music through ereating.

Creation is not a speclal type of work and is not
taken up as a tople, but is dependent upon other musical
experiences, Creativity is allowed to happen, What is
ereative for one child may not be creative for another, it
dopends upon the basckground of experiences of each, individual,
e¢hild., A child needs to acquire a background of experiences
before he can be truly creative. BSome of these experiences
need to be individual experiences, some need to be group
experiences. One of the goals of creative activitles is to
gulde a child to think for himself, In rhythm activities
each child san diseover the rhythm of his own neme, and 1%
ie "fun" for him to see it in notation. Free use of the
elassroom instruments will encourage a child to meke up
raythm patterns and melodies. Creative listening can be



ghown in the art work a child 18 inspired to do while
listening to music O
Encouragement of creativity in the first grade is
etated thus by Satis Coleman:
The abllity for original thought and action i1s best
fostered in the earliest stages of any form of
expression, for after habits of following conven=-
tional lines have been thoroughly established, it is
very hard for the lvornr person to break away into
new and original ways.

Thus, while the child is not allowed to become wild and

unruly in his free original responses, he should be encour-

aged to use his ideas in a constructive way.

Creative response comes from within expressing the
child!'s own initiative. Creative response can take several
forms: (1) in singing, (2) in use of instruments, (3) in
raythmic activities, and (4) in meking up a song or an
instrumental composition, In the first grade not all of
these creations will be notated, but when something of value
is created it should be notated. Creativity in singing may
be adding stanzas, or making up a melody. In using instru-
ments it may be playing by eer, making up & rhythm, or
meking up a melody. Rhyl-;t-&o activities may be interpreting

the mood of music in oxpressive movement, or making up a

4ORyo, snd Wye, op. eit., pp. L4l-147.

m'colonm Satis N, Creative Music for Children
G. P, Putnam's Soms, New York, 1928, p. 122.
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march or dence pattern. Composing songs and instrumental

melodies can start with making a tune for verses. Stories
gan be told in sound by singing, or by the bodies in acting
out or moving in rhythm through space. One should be alert
to a child's expression of his own ideas,

Creating melodies mey begin with a cehild singing his
name instead of saying 1t, when answering roll call, or he
may sing & thought instead of saying 1t. A melody may be
made up for a favorite nursery rhyme, Words may be added
to the 1ittle melodies a child hums to himself on the
playground. The teacher may sing & melody for one line of
a poem end have the children make up a melody for the next
line., Poems and melodies cen be mede up about school activi-
ties, room projects, seasons of the year, special days,
weather, pets, and an infinite mumber of other things.

If children are encouraged in thelr creative efforts,
their response to all phases of music will be strengthened.




CHAPTER IV

SECOND GRADE

The Second Grade Child

The seven-year-old is not the child he was at six,

. has passed the impulsive tendencies of six and is more
tive and interested in logical ends, he takes time to
« This is the age where he thinks about accumilated
riences and relates new experiences to the old. He is
t&ilding up a sense of self by working things over in his
own mind, and by absorbing impressions from what he sees,
hears, end reads.l Through memories of his past, a child is
led to have a sense of personal identity, he is the person
who had done this, or that, or the other, Each child, in
his oun way, reaches some sort of understending of himself,2
Ho is aware of others, as well as himself, end he 1s sensi-
tive to attitudes and feelinge of others. He wants to make
& place for himself, and 1s very sensitive to criticism,

He elso wants his place in the group, and is concerned that
the other children, or the teacher, do not 3:11:0 him. Boys

lgesell, Armold, end Ilg, Frances L. The Child from
ve to Ten, ﬁn-por and Brothers Publishers, 'ﬁv York,
9 PPa I 31

2Wa‘hmn, Hobert, Pa;oholo% of the Child. John
'110’ lnd 30!1., Im.’ N" 0!' » 9’ ppo h s )



56
end girls tend to play less together and more with their own

groups. The child of seven is not so well organized that
his behavior is constant, sometimes he asserts himself, at
other times he is tractable., His temper tantrums are grow-
ing less, but he tattles, and he is ceutious in his approsach
to new activities. He 1s afraid of school work because he
does not know where to start. His life takes on a more
gerious thoughtful tone, and the importance of his mental
sotivities must be recognized. The seven-year-cld is less
resistant and stubborn than he was at six. He responds
‘better to the demands of his enviromment, and, sinece he is
becoming a reesconing being, he seldom meeds punishment. Hils
sense of time and space is becoming more practical, He does
not initiate many new adventures because he is better at
 plamning what he wants to do. However, once he plans, he
will continue until he is fatigued.? One of the execiting
things school life has o offer a child is self-discovery,
learning about himself as an individual, He needs to know
that he is "loved for himself, the single unduplicated
individuel that he is, that he is loved no matter what , "4

3Gesell, snd Ilg, op. git., pp. 131-155,

Ihlot;mponfun Life Insurance Company. 8 o Eight,
E‘* % , : « Metropolitan Life In-umi%! cgﬁcny,
ork, s PP G-11.
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The second grade child is a growing child, but the

growth is slow and steady. He has better muscular control,
eye and hand coordination is better, small muscles are

- better controlled, and he likes to do things with his hands.
The eyes still are not ready for close detailed work. The
ehild is losing his teeth, and has his first permanent

teeth. He has a great smount of energy, but he tires easily.
Large muecles are still more developed thean smaller ones,

The second grade child is talkative, and since his vocabulary
is increasing he 1s prone to exaggerate, smd he may fight
with words instead of blows. He enjoys song, rhythms, nature
stories, movies, and television,

Implications for teaching musie. In the second grade
the voice of the child has improved and rhythm responses are

smoother and more graceful. He can handle books more easily,
and although his eyes are not ready for much close work, he
can begin to observe a few aspects of notation if it is
clearly printod.s For music learning these developmental
characteristics meen that the singing period can be longer
and use made of more complex rote songs. Because the eyes

are not ready for close work the songs should be of rote

SPierce, Amnne E, Teaching Masic in the Elementar
g%l. Eunry’ﬂnlt end Company, Inec,, New York, 1959,
Pe .



58
nature until the second semester. The child may have & book

in his hand, but he should not be expected to give his

- undivided attention to the notes. By the second semester he
- ¢an begin to observe and recognize tonal patterns, both scale
and chordal, end take some interest in reading rhythm. To
satisfy his need for approval, if he is taking private piano
lessons, he might be invited to pley for the cless. Since
& child in the second grade 1s active, but tires easily, the
msiec program should be varied throughout the dey to meet
these needs., His listening can be an active listening for
mood, rhythm,melodies, instruments, or to do what the music
tells him to do. Singing games and dances will help to keep
the class together as a group. Because of his muscular
development, these singing games and fundamental movements

.~ help him refine the movements of the larger muscles, Because
- he likes to use his hands, he should be allowed to experi-

. ment with rhythm and melody instruments to help develop the

~ finer mascles., His better understanding of time and space

| make it possible for him to understand simple note values,
which are first introduced through responses involving tht'
whole body. His talkativeness and tendency to exaggerate
can be put to use in creating new words for songs, His
enjoyment of songs, rhythms, movies and television help him
to learn and create wore complicated songs and rhythm

responses, as well as providing a basis for discussion of
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mood and interpretation, and development of diserimination

in whet he hears and sees,

The child needs encouraging support for his growing
independence, so the second grade music program should be
planned in terms of individual differences. Attention should
be given the child who has trouble with singing, but this
may also be the child who can play the tambourine without
error, or skip in the cirele without tripping some one.

Since he learns best from concrete experiences, snd by active
participation with concrete objects, he should be encouraged
to manipulate the melody and rhythm instruments. This
manipulation helps develop and coordinate both the large

and small mscles.

There should be an stmosphere of friendliness which
will encourage the child to take pert freely in ell musie
~ sctivities, in singing, listening, rhythm activities, playing
and creating. He should have & sense of security in his
sctivities, and a feeling of freedom in his creative activi-
 ties. He should know that the teacher will not laugh at
him nor make a joke of his efforts,® Witn encouragement,
understanding, and help, the second grade child will become

6!7., Robert Evans, and Nye, Vernice Trousdale,

fofe, 1o, 55, Bempeeys Sgpeal. Tremtiae-eld, Tne.,



hospitable to 2ll phases of musiec through a program of
ied and interrelated experiences,

Singing

S8inging is, perhaps, the most important phase of
misiec in the second grade., Singing 1s a personal, emo-

tional, normal response, and wide music experience can be
geined from it. A considerable understanding of music can
be scquired from a2 musiec program where much singing is dome.
:ﬁ\ndron learn the basic groups of tones that are charac=
teristic of American music, and by doing a grest amount of
8inging the characteristic tonal groups of their own music
becomes & part of them,! These tonal groups provide a musie
yvocabulary which 1s the foundation for reading, Rhythm,
mood, and basiec concepts can be learned by use of the veice
through singing.

Song end speech are closely comnected, singing being
a tonal elongstion of speaking sounds, The fortunate chil-
dren who come from musical homes often start to sing as soon
ag they start to talk. Other children who have not been so
fortunate, in whose homes no singing was done, come to

| 7!;0:-: Louise Kifer. Tese Chil n Masie in the
Rlenentary Sofeol. Brenties-Hallo fon Jpldren Mot e

F 0y Pe €7
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school with little musical background., McMillan has stated
about these unfortunate children:

If the importent people in a child's life do not sing,
then it is quite likely that he will take little
interest in ainging. If he hears his rlth-r comment
that he can't "¢ e tune in a bucket," the child
will get the idea t t singing is lmthing that he
and his ded eren't interested in doing. For this
ehild the period of orsl expression in speech may
hnvo gotten off to a good start vhno the experience 8
of "orel expression through song™ has scarcely bepgun.
It is the duty of the teacher to open the door of musiec
through the songs the children sing at school., They must be
led to understand that singing is a function of life.
Everyone can, and does, sing at some time.

Although children have been singing in the kinder-
garten and first grade, and the -ajority of them are able to
ging on piteh with a2 light child voice, there sre still some
non-tune singers in the second grade. There may be & number
of reasons why some children in the second grade are non-
tune singers:

1, These children maey be immature,

2. They may not be able to make the correct sounds.
3. They may not be able to hear the correct sounds.
4. They may not be able to hear piteh differences.

5. They may lack tonal memory.

m——

Biemillan, Elleen L. Guiding Children's anmg
- Through Musig, éinn and Company , %u York, 1959, p. €0.
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6. Some of them come to school with emotional problems
that get in the way of their singing.

The teacher must not brand these children as unmusical, but
mst give them all the assistance necessary in helping them
to overcome their difficulties. These children must not be
singled out in any way as being different from others in the
e¢lass. They should be treeted as a regular member of the
elass, seated among good singers if possible, and allowed to
participate in all of the music activities of the oclass.
Children come into the world equipped with a musical instrmu-
ment which needs no mechanical manipuletion in order to
produce music, and needs no repalr every two years, it would
be an unexcusable waste not to use and develop this instrm-~
- ment, and the best way to do this 1s to do a great amount of
singing, There are some monotones, it 1s true, but they are
80 very few in comparison with the total child population
one can slmost say there are no true monotones, Non-tune
singers are not monotomes, They may have some other problems
which the teacher must discover and help them to overcome,
but they are not monotones.

In the second grade songs are usually tesught by rote.
This cen be dons by the whole=song method or by the phrase
method. The length of the song determines which method
should be used. Shori songs c¢can be taught sueccessfully by
the whole-song method. Longer songs usuelly need to be
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broken into phrases. One needs to watech, however, that the
phrase approach is done truly by phrase and not by breaking
where one thinks one neede a breath, Before teaching a rote
song the teacher should study the song for mood, tempo,
dynamics, words, and phruu.q Words that ere not under-

- ptood by children should be explained to them. They can

- better express the mood of & song if they understand the
words,

Rote songs in the second grade can be taught with
books in the bands of the children, becsuse by this time
they have learned many words, and they are interested, also,
in looking at the musle to see what it tells them to do. It
does not take long for them to understand that a sign or
symbol in musiec has meaning just as words in reading have
meaning, It 1s the awareness that signs and symbols have
meaning which leads to music reading, All children will not
understand these things st the ssme time, just as they do
not learn to read nor to count at the same time, Individual
differences show up here just as they do elsewhere. The
majority of the songa in the second grade are taught by rote.

Some of the aims and obJectives of singing in the

second grade are:

9Pierce, op. cit., p. 59.
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1, To help each child find, and use his singing voice.

2. To help each child recognize and use good tone
quality.

3. To begin a tonal vocabulary,
he To increase and enrich the repertolire.
5. To help the child to find himself through singing.

6. To lead the child to an appreclation of artistic
singing.

7. To further develop recognition of mood and interpre-
tation of =zongs,

8. To begin a foundation for music reading,

9. To provide a means of crestive self-expression
through singing,

10, To assist in the development of apprecistion of all
pheases of musie,

Songs for the second grade are about subjects of
interest to the child: the seasons, travel, nature, special
days, animals, school and community, home and family, devo-
tion, and singing games and dances. These songs are both
melodic and rhythmic., The melodic songs have longer smoother
phrages, which does not mean there are more notes, but that
more time is required to sing them. Melodie scongs are the

ones that express thoughtful quiet moods. lgnny of these
gongs can be dramatized. The rhythmie rote songs are gay
and spirited and are particularly helpful in the development
of rhythm, Meny of these rhythmiec rote songs can be used
for fundamental rhythm responses of walking, running,
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skipping, bending, and sliding, and for combinations of
these fundemental rhythms., Some of the rhythmic rote songs

are good for free rhythm expression, some are singing games,
some are dances, snd some can be used as a basis for creating
games, dances, or marching patterms.

Rote-note songs are part of the second grade singing
program. These are songs based on melodic patterms, or
msie voeabulary, on which all musie is based. These songs
are tsught first by rote, with emphasis on the tonal patterns
which are repeated until they become a part of the child,
and he is able to recognize them and sing them by himself.

He will be able to recognize the same pattern, or tonal
word, in a new song. This tonal voecabulary, limited to a
few patterns et first, must be bullt slowly, and proceed to
others only after the initlal patterns have been understood
and mastered. Eer, eye, and mind must all be comnected to
make the printed symbols meaningful,

In the second semester the note song 1s introduced.
This is a song built upon tonel patterms learned by rote,
and 1s usually simple enough the child can recognize the
fwords™ he knows and sing it with very little assistance
from the teacher.

The second grade chlld who has difficulty with singing
needs daily individuel attention, This can be done by using
short phrases: calling the reoll in song and the child
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answers by singing his name, singing the name of the animal
in a song, the name of the bird, perhaps the ending sequence
of the song. This should be done by calling on the children
indiseriminately, for if a child suspects he is different
from the others it will be difficult to induce him to respond.
Much out-of-tune singing can be avoided if children listen,
end are given sufficient time to hear the begimning piteh
‘before they start to sing.

It is most eaccepteble for the teacher to sing with the
children aftor they have learned the song. The children
like the teacher to share in their music experiences. This
ginging by the teacher should not be dome in the full adult
voice, but in whet ean be called helf-voice.l® This does
not cover the child volce, and it helps the teacher to sing
the high notes easily, as well as lending support for some
uncertain intervels,

All singing need not be done unaccompanied. Children
enjoy accompaniment to thelr songs. This accompaniment
should be artistie and used to enrich singing, not to cover
it, The piano should not be used all the time, as it will
become a cruteh upon which the children depend. They need to
learn to sing independently because there are many times
during the day when the children can sing a song in

10’7‘3 and Nye, op. elt., p. 97.
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connection with the units they are atudying, and a piano may
not always be available, Other melody instruments can be
used with singing. The autoharp 1s particularly good
because its tone blends so well with the singing voices.

"Singing is more than & purely vocal sctivity; it is
an sctivity which involves the entire personality.”™ Singing
converts people into living, breesthing, feeling instruments

of m'iﬂull

Music Reading

The second grade reading program for the first semester
is largely e matter of noticing, and development of readi-
ness for music reeding. In the first grade many gestures
(sign language), diagrams and line pictures on the chalk
board were used to establish the fundamental concepts.
Bodily movement was used to show variations in melody as
well as differences in rhythm. The hands end arms were used
to indicate high and low of melody, clapping and stepping
were used to indicate accent. While the child had these
experiences in the first grade, they should be contimued in
the second grade. Second grade music 1s a bit more complex,
and since the child is still young he needs to contimue

1lyyrsell, Jemes L. Musie end the Classroom Teacher,
S8ilver Purdett G;npany, New York, 1951, p. 1BO0.



using gestures, dlagrams, pictures, and body movement to
strengthen his gresp of the fundamentsl concepts. Funda-
mental movements emphasize the underlying beat, steady or
uneven flow of rhythm, and sequence of phrases. Diagrams
and designs consisting of short and long lines, curves and
dots should be used to represent melodie¢ and rhythmic pattems.
The contour of the melody will be learned first by ear, then
by the addition of curves or other diagrames the eye can see
the melody, Phrase patbterns, like and unlike, cen be demon-
strated by the use of fundamental movements; different
phreses will need a different movement. Reading readiness
is begun when a child sees some vigual representation of the
rhythmiec patterns which he heers and feels, and also sees
some depiction of the melody he sings. Syllables may be
introduced as an additional stamza of a song, and learned by
repetition.

Reading, eas such should not be begun in the second
grade until the second semester. By this time the child has
learned to hold a book, he has learned many words, although
he will need to be helped with some of the words beceuse of
the way they are divided under notes, he has. learned to move

~ his eyes from left to right in reading, he has & tonal
vocebulery of many patterns, and he realiszes thet notation
is & picture of the melody. An important concept which
should be learned is thet musical sound is organiszed into




tonal groupings, and these tonal groupings are usually
around a specific center (key). The movable do system is
based on this specific center. Each tone has a relation to
other tones and to the key, and has a characteristic sound
of its own. 8yllables help the reader to identify these
sounds, Music is sound organiszed in patterns, and organized
in patterns that are scilentifically exact. OCroups of tones
are easier to remember than single tones, tlms reading
begins when fundamentel groups of tones are recognized in
different songs, and these are translated into sound.

The second grade child needs to understand lines and
spaces of the staff, end particularly the speces. He should
gsee that melodies are built on scalewise progressions, or
skipwise progressions, and there may be places where one
note is repeated. He should understand that syllables are
assoclated with note patterms, There should be time in
every "misic lesson" given to review of tonal patterns already
- learned. This procedure helps with the training of the ear,
end develops ear recognition as well as eye recognition. A
flannel board marked with a permanent staff, and provided
with many kinds of movable notes which a child can manipu-
late at will, end use to bulld tonal patterns is of valuable
gssistance in ear and eye training, since this connects the
ear, and the eye, and the mind which is a necessary combina-
tion to glve meening to the symbols, Notes cut from black
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and used to bulld tonal patterms on the staff in the

of the book cen be used. All reading is based upon
g meaning to symbols. Dramatizetions can be used to
trengthen basic concepte. Flaying tunes on melody instru-
ents leads to incidenmtal teaching of details of notation.l2
The child in the second grade should realize that
msic swings in two's or three's. Fhysical response should
pe associated with notation. Thompson and Nordholm suggest
following method for presenting rhythm notation to the
dld:

Instead of epproaching rhythm responses through &
mathematical amalysis, 1t [is] better presented through
feeling, which is an inherent response in each child's
activities,

1. Welking notes (gquarter notes)
e, Have children march (walk)
b. Have them clep the time.
¢. Lines representing walking may be placed on the
board thug! ~— —— — —

2. Running notes (eighth notes)

a, Have the pupils run in time.

b. Heve them c¢lap running rhythm.

C. :1::: lines representing running steps on the
[+] .

d, Walking and running may be compared chanting
and movement, ollpp:ng the time and steppi
the note valuations of the following rhythmie
patterns:

walk, walk, run, run, run, run

r ¢ 6 6 & b

125iye, and Nye, op. glt., p. 167.



run, run, run, ran, walk, welk
~ v rd
B © b O
welk, rmun, run, walk, run, run
r 4 s - »
( ¢ 6 { © &
walk, run, run, ran, run, walk

f 6 6 6 ¢ ¢

e. Slow notes: the foot motions on slow notes are
glven below:

1. Healf note: gtep with left foot, bend right
knee, and vice versa.

2. Dotted half note: with left foot,
bring right foot out to the side, bring
right foot bagck to left foot, and vice

versa,
3. Whole note: with left foot, bring
right foot bring right foot out to

the gide, bring right foot back to meet left
foot, and vice versa.

b+ Dotted quarter note: step with left foot,
bend right knee and vice versa,

f. Rhythmic exercises.

l, Chant, elsp, step all rhythmic movements
found in esongs.

2, Have the class work out combinations to be
done.

3. While the class chants the words to a song,
have one child go to the board to draw the
proper lines, as for instance:

"Ding dong bell, Pusey's in the well--"13

T et mm—m— —

137 hompson, Carl 0,, and Nordholm, Harriet. Keys to
81l¢

Element SQﬁgl » Peml A, Schmitt
%m, Ennolpoﬁl, nnesote, 1949, pp. 98<100,
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A child can have some enjoyment of music without
ng to read music, but he will have more understanding

‘music if he cen read it,

Listening

Listening is an important, inseparable part of all
usic activitles, it is, perhaps, the most basic of all types
f musicel activity. The second grade child must develop the
wbit of listening whether he is playing instruments,
esponding to rhythms with bodily movement, or singing. The
istening program should supply a wide variety of experiences
e which second grade children can gain basic information
éfor recognising, comparing, contrasting and judging mlia
that is within their ability to comprehend,

Listening should include not only listening for
specific features such as rise and fall of melody, fast and
glow tempo, loud and soft dynamics, gay and sad mood, smooth
and jerky rhythms, but also qulet listening just to absorbd
and enjoy the beauty of musiec. When the child was in the
first grede he had many of these experiences. He was not
expected to notice but one thing at a time in the first
grade. In the second grade, however, the ol;i.ld can hear
more things at the same time. He can hear that music that
is loud is also fast and jerky, but he also hears that musie
that is fast and jerky may be soft instead of loud. He
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ns to develop an awareness of form by recognizing the
ated melody or rhythm. Instruments, and the effect of
helr quality upon the mood of music are called to his
ention, Little by little the child is gulded to listen
many things at the same time. He still needs some guided
ction in listening, but he will be aware of many t hings
by himself. Children of the second grade enjoy music where
there can be active physieal response to the musle, the mood
1s distinct, melodies are song-like, the music tells a
story, end the various aspects of the musle relate to the

- experience and interest of the child, Listening can be for
the purpose of (1) strengthening basic concepts, (2) for
story, (3) for program and absolute musie, (4) for elemen-
tary form and structure, (5) for recognition of standard
instruments, and (6) for the sake of emotlonal response,
Listening is part of every musical experience, Drametiza-
tion, rhythmic movement, interpretation, and quiet listening
are 2ll parts of listening. Masic is something to be listened
to, so the child should always be & listener no matter what
the activity, whether 1t be singing, playing, or rhythmie
ectivities.

Listening of one kind or another should be going on
all the time, and one eim of the teacher should be to develop
discrimination in the listening habits of the child, Listen-
ing experiences should be such that the child will want to
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learn to listen, as well as listen to lou-n.u‘ The listening

program should help the child to develop & desire to hear
misic other than the cheap and tawdry, The opportunities a
child has to hesr music, as well ag the kind of musile he
hears must be taken into consideration. The teacher should
not determine what is good or bad music, but should encourage
the child to listen, at first, in whatever way seems right
to him in order that he may find a pleace for himself in
listening to musie for his own personel enjoyment. Children
have a penchant for good and besutiful musie. They have had
opportunities in the first grade to hear good music at
school, snd while thelr homes maey not provide such oppor-
tunities for them, the second grede child will develop a
preference for worthwhile music through the listening experl-
ences he hes at school,
Some of the aims and objectives of listening in the

second grade are!

1. To develop an understending of all musioc,

2. To recognize repeated melodies and phrases,

3. To develop pleasure in listening to meny kinds of
mslec.

. To develop recognition of some instruments.

uﬂhrnll, James L, Music Education Prineiples and
Programs. Silver Burdett Company, New York, s Ps 380,
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wstrumental experience. The tonal patterns a child has
d in the lower grades are jJjust as useful to him in
e fourth grade., The groups of tones that spelled a "tonal
in the second grade will still be the same "word" in
f!onrth grade, Scalewise and skipwise passages will
ind the same, as will the intervals of the tonle and

nant chords.

Extensive music reading is nno:unry." One cannot
et a child to learn to read musie if only a little time
on it one day a week, Language reading takes up a
: portion of the school day, and it is only by constant
_ ocontinuous reading that a child learns to master the
tongue. Thus it is with music reading. A child must
wide reading experience and opportunities if he is to
‘a good music reader, and music reading is more diffi-
ult than language reading. Music reading must be done
gactly, and while he is about it the child must learn to
jad depth--~the word under the note-~as well as width--
ng from left to right., Not only must the child learn
to read depth and width, but &lso he must understand that
each group of notes represente not only the -melody but also
" the rhythm and tonality of a plece of musiec,

9Hurull James L. Music in American Schools.
" 8ilver Burdett Compeny, 1953, Pe .
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In the lower grades the child has learned to

nterpret whaet he sees as melodie contour, phrase, meter,
.' rhythm as well as tonal relationships. In the fourth
he should continue this interpretation, but esach
' tivity is more advanced, and thus ths child is led to a
petter understanding of the music, It is essumed the child
the simple patterns using quarter, eighth, helf,
dotted~half, end whole notes and rests, and has a tonal
: bulary of many patterns. Longer and more difficult
» dotted-quarter and eighth notes, equally divided
tes, more difficult rhythms, syncopation, simple harmonies,
mode, and sharp chromatics are some of the things the
h grade child should learn. More of the songs in his
ok are reading songs, not only because it is a satisfying
perlence to discover things for himself, but also because
physical maturity and eye maturity have made it possible
him to concentrate longer on the page. Fourth grade
.maron should be taught how to find the key tone of a
e

The child will be encouraged to read if emphasis 1is
laced upon the advantages of being able to read, end if he
understands what 1s trying to be accomplished. If he is
helped to analyze the music for familisr tonsl and rhythmic
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itterns, and for repetitions, similarities, and contrasts

\will be more willing to tackle each new sons.lo
In the fourth grade there should be increassing inde-
nce in reading notation, snd quick recognition of like,
erent, and elmost-alike phreses. Familiar note and
hytlm patterns should add to the ease of reading a new
mg. Incressed knowledge of technical details should make
11 misic more interesting, Instruments can be most helpful
he development of music reading, not only the classroom
ptruments, but also the regular instruments the children
be learning to play. Chording instruments provide
prichment for songs the child has learmed to sing, Listen-
ng activitles can be enhanced by wateching (reading) the
while the music is playing.}l All of the mueie
‘ tivities should lead to development of a better under-
janding of melody, phrase, rhythm, basic beat, meter, key,
dision of notes, and the various musical symbols which
in the masic the child plays or sings. 2

10 00nhard, Charles, and House, Robert W, b%n_%f%
nd &%m%hg 9{_ ic Education. MeGraw-H1ll >
nc,, New York, 1959, p. .

llyye, and Nye, gp. git., p. 168.

12g3nyder, Allce M. Cresting Music with Children
Music, Inc., New York, ., —
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Learning to read msic will not come about through a
goss of osmosls, The child has to spend some time and

; in order to become a successful understanding reader

24 16.

Part-Singing

Part-singing is not stressed in text books until the
tter part of the fourth grade, with two-part songs which
ntinue through the fifth grade, and three-part songs in
gixth grade. Teachers in the primary grades have begun
 foundation for part singing through chordal accompani-
pnts, obbligatos on instruments, playling perts to some
on instruments, and by using his own voice at times.
;imes third, and even second grade children, can sing
le rounds, but this should not be expected, and never
ad, Sometimes rounds, canons, and descants are used to
epare children for singing in harmony. Descants are inde-
endent melodies written to accompany another melody. Fast
ds are not good preparation because the ehild is too busy
with his own part to hear the harmony, but slow sustained
and canons do help him to hear harmony. Partesinging
8t be developed gradually and the child must be gulded to
;en to what goes on.13 Few of the rounds in the basie

; are fast.

13p1erce, op. cit., p. 6.
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Vocal chording is a good preparation for part-singing.
the teacher divides the class he should make certain to

some capable singers on each part. A child should

to hear the parts, and to listen to the other parts so
to blend and balance his part with the other. The child
to have experience on all parts so he can learn to
ten up and down to the other part. A child who cannot

a melody accurately usually cannot sing & harmony part
rately. Methods for teaching part-songs are the seame as
r teaching unison songs, Children should be encouraged to
m in parts as soon as they are ready,

| Two-part singing 1is usually emphasized in the fifth
grade, but building a readiness for it 1s begun in the fourth
grade., It is assumed children from the primary grades on
have developed both a good rhythmic and harmonic sense, and
have some understending of music notation, Listening is
obligatory for successful part-singing, Adding harmonic
endings helps develop a feeling for part-singing., Encour-
aging & child to improvise harmonic endings and harmony
parts helps to strengthen harmonic understanding. Such
improvisation is also a creative activity, Part-singing can
£ill the need for the child to be an individual as well as a
member of the group. He can sing his part se that the effort
of the group 1s successful, Part-singing is enjoyable and
the child should discover as early as possible how pleasing
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easy it is to sing in harmony, The emphasis in part-
aging should be to help the child to hear & new part in
ion to the melody and harmony so that he hears all of
mnie.u‘

Listening

Listening is an important, inseperable part of all
sic activitiesy it is the most basic. Whether the child
playing instruments, responding to rhythms with beiily
emont, or singing, he mst develop the habit of listen-

The fourth grade child has had listening experiences,
he should know there are many things for which he can
listen, In the first grade his maturity and understanding
wore such that he could listen for only one particular at a
time, In the second and third grades he was able to listen
for two or more detalls at the same time. In the fourth
grade his maturity and understanding make it possible for
him to hear meny things at the same time,

The fourth grade listening program should develop the
recognition of phrases, The American Singer-mamal for
fourth grade has excellent suggestions for 1llustrating
phrases, Variation of theme can be reccgnized by the change

u"'n and Nye, op. cit., p. 213.
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instrument playing the theme, or whether the theme is

or lower than the time before, or whether it changes
a major to & minor key. Design can be recognized by

e mumber of phrases which make up the musie, Contrast can
| recognized by a change of dynamies, e change of rhytim, a
8 of mood, or a change of key. HMinor and modal msic

n be recognized because 1t sounds different. The musie

f the great composers, end music from other countries are
ds0 & part of the listening program. The misic of the

: masters is good for phrese feeling, theme variation,
lesign, contrast, and mode. In preparation for the change

f volce boys will experience later, records of male volces
n solo and groups should be heard.

Iistening u'pu't of singing: accurate melody,
accurete piteh, balance of harmony, tempo and dynamics
appropriate to express the mood of the song, correct phrases,
hd many other particulars. Listening is part of rhytlm:
correct respomse to fundamental rhythms, games and dances
in rhythm, accurate rhythm in singing songs, and correct
phrasing activities, Listening i1s part of playing: cholce
of instrument to sult mood, correct instrument for rhythm,
ghoice of instrument for sound effects, cholce of tonal
instrument for melody, and appropriate instruments for
 harmony. Listening 1s part of ereating: drematizing,
appropriate words for type of melody, appropriate melody
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for mood of words, eand appropriate dance patterns. Whatever
the musie, there must be listening.

The listening program should supply & wide variety
of experiences from which a chlild can gain basic information
for recognizing, comparing, contrasting and judging maio.15
Listening should include not only listening for specifie
features, but also gquiet listening just to absorb and enjoy
‘the besuty of music., A small hint as to the purpose of the
pecord will help a child to listen with more understanding.
Sometimes key words on the chalkboard such as mood, meter,
form, instruments heard, help the child in the fourth grade
to direct his listening.

Some aims and objJectives of listening in the fourth
grade are:

l., 7To further development of discrimination,

2. To hear the beauty of all music,

3. 7To recognize more instruments by sound,

L. To develop an apprecietion of folk music.

S. To recognize theme veriations, mode, and contrast.
6. To present the musiec of the masters.

7. To help develop useful aetivity for -leisure time.
8. To further appreciation of the beauty of all musie.

15”’.": op. git., P+ 165.
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9., To develop quiet pleasureble listening.

10. To help the child find a place for himself in musie
through listening,

11, To help develop a desirable concert conduct.

12, To further develop an understanding attitude con-
‘ cerning the musical tastes of others.

Listening of one kind or another should be going on
the time, and one aim of the teacher should be to develop
erimination in the listening hablits of the child. Listen-
i experiences should be suech that a child will want to
learn to listen as well as listen to lu.ﬂ'a..]'6 The listening
)rogm ghould oreate in the child a desire to hear musie
other than the cheap and tawdry. Ellison says:
~ Children have a kind of natural good taste. They

respond to gemuineness in [music ). They seem to
recognize the aesthetic message a composer projects
and to know instinetively if he wrote it as a result

of a 'i?." need and desire to commnicate through

misio.

Music children hear on radio and television can be used as a
basis of discussions as to the worth of the music presented
by these mediums. |

While listening is a part of the music program, the

teacher should use every opportunity during the day to play,

léllurn e

ell, Jemes L. HMusic Education Principles ai

Programs. Bilvo;.' Burdett Company, New !orﬁ, 1956, P. 2%
17E111s0n, Alfred. Music with Child MoCGraw=-Hill

Book Company, Int’:., New York, 1355, Pe. Ol. ’
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ing, or play records., This music should be selected
1lly, and played often, not to the point of boredom,
mt often enough that a e¢hild becomes familiar with it and
cognizes it as a kmown and loved friend, The teacher
d not determine what is good or bad music, but should
help each child find a place for himself in listening to
usic for his own personal enjoyment, Musie that has stood
p test of time is usually considered good music. There is
one right way to listen since music is a "feeling thing",
and the feelings of children vary, The ear is the recelver
f sound, but it is the whole body which hears the music,
r An aim of the listening program is to develop in the
ehild the understanding that the feelings of others is as
important as his own, and music that may not appeal to him
has great appeal for another, so he must respect the tastes
of others. This will also help him to develop a good concert
conduct that will keep him from distracting others who are
- enjoying the music. Fourth grade children should be encour-
aged to attend the "live"™ concerts in their commnity.
Discussions of these concerts will often inspire other chil-
dren to attend such concerts,

Through listening the child has contact with musiec
beyond what he is able to perform himself. IListening can
bring the great music of the past into the present. "It is
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privilege and a joy to be able to study and know a piece
£ beautiful meie,"18

Rhythm

Rhythm is the element that gives life to musie. It
be gay and sparkling, or it may be somber and plodding,
is the most important thing in music, but rhythm is
t makes an arrangement of tones a vital and memorable
':.xporionoa. Rhythm 1s what "makes™ children tap their toes.

The human body seems to be & natural rhythmie instru-
ment 19 All the organs and limbs function in & rhythmic
manner. In masic education it is important to give the
correct musical enviromnment, and children will develop
rhythmically. In fostering this development it must be
recognized that children have an inherent desire to move.20
Rhythms have a natural place in & music program based

on the nature of children. They are an extension of
children's need for, and love of, motion, They can

1aﬂnrtlhorn,'ﬁillinm C. "Listening...A Basic Part
of Music Education,” The Nationeal gﬁ%g% nel .
Department of Elementary BS&?&QPﬁm pels nggm%uca-
tion Association of the United States, Washington, D. C.,
Volume XXXIX, Number 3, December, 1959, pp.-33-36.

| 1961enn, Neal E, Teaching Musiec in Our Schools.
Wm. C. Brown Company, Dubuque, iowa, 1951, p. 102,

. 2pngdpews, Gladys. Creative Rhythmie Movement fo
Children. Prentice-Hall, Inc,, New Yor&, 1954, p. 1. —
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satisfy the creative belng, the intellectual bolnf,
the soclel being, and the emotional being, as well as
the physical being that is a ehild,

Rhythms have a natural place in a program designed
to teach children to make music. They can develop
and refine the sense of rhythm without whiech musie
:ﬁo‘m-ga::l::d:t;ntg‘;, emo:igd:ﬁ:g:nvizhg:%nﬁoh
music cannot be mdo.’gd
‘vnl take some children longer than others to develop
good rhythmic response. It takes some children longor than
to rind their singing volces, and it will take some
onger than others to learn rhythmie eontrol. If rhythmic
sotivities are provided, and the child is encouraged to
‘ icipate, the rhythm will emerge.
- Rhythm activities are a means for tralning ears, eyes,
:nd miscles necessary for musical x:uwfoz-nmmu.22 Ears and
muscles are tralned to respond to the acecent, flow, meter,
phrase, and general character or mood of musie, and eyes are
trained when the notation of a particular activity is placed
on the board so the children cun see tho kind of notes to
which they are moving, and later recognize this notation in
their books, In.this way rhythmic novount precedes and
carries over inte rhythmic reading, 'I'hua tho child proceeds

from movement to symbol., The mind is aided by the ear and

al’!rl, 9_2! gi_t_i. P. 790
22p1erce, op« clt., Ps 72.



153
the eye to control the museles, whether it be large body
movements, or fingering a fast scale passage on the piano,
The ability to recognize and reproduce a rhythmic pattern
from the printed symbols is a very desirable skil]..23
Investigation has proved that children who have had meny and

Imi.od rhythmiec experiences with many kinds of musiec not
only become better readers, but also have more understanding
end enjoyment of, and from their musiec, The child needs
continuous and appropriate use of meany types of rhythmie
activity for this reading skill to develop. Since the quarter
note is the basic beat for most of the musie in the fourth
grade books, it is well to stay with musie that uses this
note for its basic beat,

Some aims and objectives of rhythm in the fourth

grade are:
1, To develop a lonaitivonou to the rhythmical olmnt
in musie,

2. To develop sppreciation through recognition of
various rhythms,

3. To develop abllity to read rhythmic notation,
. To further develop understanding of meter,

S5« To develop understanding of differences between
meter pattermns and note patterns,

23xmno. Beatrice and Max. ati

%ﬂmﬁsn School. Nell A, Kjos 10 etgo,
s P -
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6. To develop polse and grace through bodily response.

7. 7To develop an understanding of the structural
organizetion of muslc.

8. To provide a means of creative self-expression and
egjoylont through participation in rhythmic activi-
tles,

9. To help the child to rfind a place for himself in
music through rhythm,

10, To provide enjoyment through partieipation in singing
geames and dances,

Rhythm band, even in the fourth grade, can provide
very valuable rhythm experiences for children. This 1z one
of the best ways for children to recognize the difference
between the beat of music, and the rhythm. Phrase, meter,
dynsmics, and accent recognition also result from correct
rhythm band activities, as do mood and tempo recognition,
When children in the fourth grade realize the purpose of
rhythm band they will not consider it a "baby™ activity.
Tone is the most important thing in music, but rhythm comes

next, and children have a right to ell the rhythm experiences
possible to help them to become musically responsive people.
Action songs, singing games, and folk dances are part of the
rhythmic experiences. Boys of the fourth grade perticularly
enjoy the dances, ‘
Children of the fourth grade are more mature than

third grade children, and better coordinated. Fourth grade
children should be able to perform the fundamental movements

with accuracy, and should be able to combine movements
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mmoothly. These children also enjoy singing games and
dences. They should be able to make movements showing
awareness of tempo, accent, rhythm, meter, dynamice, and
phrase in ever increasing degree. The American Singer menual
for fourth grade has excellent suggestions for change of
movements to illustrate phreses., 1In this grade there should
be wider use of notation in comnection with rhythmiec activi-
ties. The rhythmic notation should be placed on the board
go that children can see, 28 well es hear and feel, what
they are doing. It 1s hoped the child will recognize these
patterns whenever he sees them, whether it be in his text-
book in school, or in his hymn book in church, Since the
gquarter note 1s used as the "one beat note™ in most musie,
it is well to stay with 2/4, 3/4, and 4/ measure the
greatest percentage of the time, However, in this grade
children can begin a readiness for six-eight rhythm through
rote experience, but it is better to let the more compli-
cated meters wailt until children have some knowledge of
fractions, While it is a good idea to review fundamental

movements occasionally, fourth grade children are more
 interested in singing games, dramatization of songs, and
dances. The addition of melody instruments to the purely
rhythm instruments helps thelr aswareness of rhythm. The
rhythm patterms of all note songs should be chanted and
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d, and all rhythm suggestions for songs should be
owed .

By the end of the fourth grads, children should be
liar with the notee, and have & sense of the duration
these notes. They should be able to record the various
rhythmic patterms applicable to fourth grade in staff nota-
tion, The dotted quarter note followed by the eighth note
18 one of the major rhytimic problems of this grade. There
is more to music than just rhythm, but rhythm is so important
that some part of every music period should be spent on
rhythmie asctivity,

Playing

Classroom instruments have great value because they
give the chlld an opportunity to experiment with and explore
misic. In playing musliec the c¢hilld can produce sounds through
an instrument he controls. These instruments, if properly
used, help develop piteh discrimination, end rhythmiec and
harmonle understanding. They are an invaluable ald in
developing skill in music reading, Investigation has proved
that the best readers are those who have had ‘experience with
instrumenta, ©On percussion instruments a child cen sound
rhythmic groupings, and on tonal instruments he can play
melodies, scales, intervals, end harmony, Instruments are

one of the audlo-visual aids for music,
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Sometimes it 1s thought rhythm orchestra is suitable

for only the lower grades, however, as the child matures and
grows more sensitive to music he develops a better under-
sbanding of the phrases and rhythms thet elaseroom lnstrumente
emphasize so well, He also becomes aware of the total effect
of all instruments, tonal and rhythm, playing together.
Recognition of basie rhythm, melody rhythm, phrase rhythm,
accent , meter, dynamics, rhythm patterns, mode, scales,
intervals, chords, harmony, key, and letter names of notes

are all outgrowths of the use of classroom instruments., A
prime requisite for all rhythm orchestra activities 1s to
listen to the music first. This listening will give ideas

as to the kind of misic, how to use and group the instru-
ments, and where each should be played. Playlng an instrument,

no matter how simple that instrument may be, is a pleasure

to most human beings. Instrumental esctivities are not an
end in themselves but are an ilmportant aid in the teaching
of better listenlng, singlng, masical diserimination,
rhythm, ereativity, pert-singing, and note reading, Instru-
mental activitles have an appeal to the young American who
is active and has an impulse to manipulate things.zh

Some aims and objectives of playing in the fourth

grade are:

ahﬂyo,’ and Ny.’ 22- E&E‘" PPy 53-814.



158
l, To provide a means of creative self-expression,

2. To foster a desire to take up the study of some
instrument.

- 3. To eld the understanding of structure of music.
h. To aid the music reading program.

5. To further develop tonal relationships.

6, To recognize and reproduce rhythm pattemns.

7. To provide a means of enjoyment,

8. To provide a basis for profitable use of leisurs
time,

9., To help the child find a2 place for himself in musie
through pleying.

The use of instruments opens up & whole range of new

‘msical possibilities. Instruments produce growth-producing
developmental effects becasuse of the nature of the instru-
ments, and because of thelr distinet possibilities, The
asoustical qualities of instruments make musiec definite and
precise, The manipulative requirements of instruments makes
mgic more definite; & child is almost forced to think of
misic as made up of groups of notes., The use of instruments
tends to meke rhythm more definite and elear cut, An
instrument is a mechanical device for making musicael sounds,
a8 opposed to singing which is & physical, p;rlonnl. naturel,
emctional response., Mursell makes the observation:

What is a musical instrument, already warms us . .

not to despose some music-meking machine because it
is crude and simple. Any music-meking machine can
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contribute something to musical growth. It can
contribute something that cannot be derived from
singing, because the volce 1s preoisoB not 2 mechani-
cal means of maldng musiec . .
e of classroom instruments leads to the study ot' regular
truments which can give a person an avoo_gtion through all
years., Instrumental experience is experience with
nstrumenta for every child, with instruments of several
8, but without long end serious study, The purpose is
to play these classroom instruments but to learn as much
about music from them s possible. Playing instruments helps
a ehild to be motively interested in musie, He will have a
growing and living understanding of musle thet will go with
him throughout all his life,
By the time the child is in the fourth grade he should

have had experience with classroom instruments, In the
first grade this experience was principally with percussion
instruments, In the second grade simple tonal instruments
were added, In the third grade both tonal and rhythm instru-
ments were used, In the fourth grade tonal and rhytihm
instruments should be used, singly, in groups, and in com=-
* bination, This is also the grade where atri_ng instruction

begins, and these instruments should be used as soon as the

child has acquired sufficient proficiency to play with the

2iursell, Jemes L, Music Echwation Prlnoiglcl %
s P

Programs,. Silver Burdett Company, New York
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ot to play these eclassroom instruments but to learn as much

t music from them as possible. Playing instruments helps

, ehild to be actively interested in music, He will have a

powing and 1living understanding of musie that will go with

throughout all his life,

By the time the child is in the fourth grade he should

have had experience with classroom instruments, In the

first grade this experience was prinecipelly with percussion

instruments, In the second grade simple tonal instruments

were added, In the third grade both tonal and rhythm instru-

‘ments were used, In the fourth grade tonal and rhythm

instruments should be used, singly, in groups, and in conm-
binaetion, This is also the grade where string instruction
begina, and these instruments should be used u soon as the

" ohild has acquired sufficlent proficieney to play with the

2yursell, Jjemes L. Music Ednenti.on Prineiples 3-%4
- Programs. Silver Burdett Compeany, New York Engz, Ps 2
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8 singing, He should also be encouraged to play sclos,

parcicipate in instrumentael groups., The viollins can
the melodies and harmony perts, and the open strings of
1gello can be used as the root teone of the chord for
animents.
On the rhythm instruments fourth grade children should
¥ rhythm patterns of all note songs, meter and note
hms, and meter accent. On melody instruments they
should pley tonal patterns of all reading songs, tonic chords,
dominent chords, major, minor, and pentatonic scales, and
intervels, They can also play descants, harmonies, and
melodies, On chording instruments (including the piano)
ehildren can play accompaniments for the classroom singing.
Many of the songa have chord letters as an aid for chording
accompaniment, 8ongs expressly for playing will be found
in the text book,

The pilano should not be neglected as a classroom
instrament. It is a melody, rhythm, and harmony (echording)
instrument combined, and should be used in the same informal
way other classroocm instruments are used, In the preceding
grades ths plano experience was prineipally with the white
keys. In the fourth grade children cen begin use of the
black keys, They should know how to find the key note from
the key signeture, they should know the structure of the
diatonic scale, and this can be transferred to the keyboard.
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- black keys in any given octave form a pentatonic scale,

children like “o experiment with the black keys to play
ttle "Chinese tunes”. Cardboard keyboards for &ll chil-
should be provided, to use as references (after a song
been discussed) for what children at the plano are doing.
playing should be combined with singing, Keyboard
rience gives the c¢hild a chance to see, hear, and feel
ie. Keyboard experience helps children to sing on piteh,
retand the construction of key signature, understand
le and half step intervals, learn letter names of notes
and keys, locate the starting tone of songs, and become
familiar with the keyboard.26

Fourth grade children are familiar with many instru-
ments becsuse they have seen and heard them on television.
It is enjoyable to children to have adults, high school
students, or thelr classmates play for them. Children should
be encouraged to attend the "live" concerts in their com-
munity,

Cresating

Creative expression in music does not” mean just making
up & melody for & song, Creativity 1s personal musical

26pgbort, Marion S, Seeing What We Sing.
€. C, Birchard and Company, Doston, 1954, PPs 5=Ts
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itiative. Listening can be creative when the child
overs something new in the music, when he finds there is
hing he had not known before, when he recognizes & new
nstrument, or hears harmony, or recognizes form, or a key
« Rhythm activities are creative when the child is
yed to move o music the way the music tells him to
e, or he recognizes accent, or he hears a new rhythm
pattern, or recognizes & march as being different from a
elts, Singing is creative when a non-singer finds he can
tay with the melody on the right piteh, or whem he ean sing
'@ harmony part, or express the mood of a song. Playing of
instruments is creative when the child can play the tunes
by ear on the melody instruments, or a rhythm on the rhythm
instruments, or acecompeny the class singing, or create
appropriate sound effects, or play his own instrument for
the class., A chlld needs opportunity to turn feeling into
- sound, and this may result in the creation of a melody,

but creative work is not merely the composition of musie

by a child.27 Creating is not only making up something

new, but also is a new and interesting arrangement of

things which already exist. In the fourth grade most

ereative musie i1s not actually originael, but is patterned

27&1:'-011, James L, Music in American Schools.
S8ilver Burdett Company, New York, 1553, pp. 275=-291.
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r something the child has heard or done. A child needs
acquire a background of experiences before he can be

uly ecreative. Some of the experiences need to be indi-

1 experiences, some need to be group experiences. What
ereative for one chlild may not be creative for another,
depends upon the background of experiences of each,
vidual, ehild., One of the goals of creative activities
3 to guide a child to think for himself. The purpose of
lve music is to provide enother means of enriching the
ld's musical experiences, not to make a composer of him,
. Some aims and objeetives of ereating in the fourth
grade are:

l. 7To provide a means of creative self-expression.

2. To help the ce¢hild to think for himself,

3. To develop an understanding of music as & part of
dally life.

. To develop imaginaticn,
5« To satisfy the creative urge.
6. To develop an appreciation of rhythm and melody.

7« To provide a basis for profitable and enjoyable
use of leisure time.

8. To help the child find a place for himself in
masic through creating.

Creativity in the fourth grade may take many forms.
It may be (1) meking up a melody for a poem, (2) making up
extra stanzas for songs, (3) making up a new melody for kmown
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s, (4) making up & melody and words, (5) meking up a

;9 (6) making up a harmony part, (7) interpreting a

ng with correct tempo and dynamics and mood, (8) making

p & rhythm game, (9) making up a march or dance pattern,

0) making up an accompeniment, (11) working out chords for
jompeniment, (12) working out dramatization for instru-

mental musle and songs, (13) making posters or bulletin

boards to 1llustrate music, (15) making designs from music

signs, (16) working out appropriate sound effects, (17)

‘making up melodies, rhythms and accompaniments on the class~-

‘room instruments, (18) making up a playlet using misical
selections, and (19) many other creative sctivities, Dis-
govering meterials that produce satisfying sounds, and

- deciding how to use these materials in the classroom can be
ereative, Msking instruments and using them in the classroom
in & way that fits the nature of the instrumeat can be
ereative,

Creation 1s not a special type of work and is not
taken up as such, It may be slow and diffioult or it may
come in a flash.

e« » » » creativity is not taught; 1t ies allowed

to happen. Young children take delight in embellishing
melodies and improvising harmony parts and accompani-
ments, Unless thils tendency is bred out of them, they

will compose when they acquire the necessary under-
standing and facility with musie, Musical creativity



165

is not taken up as a topiec but is dependent upon
the psaaontatlon of the songs and rhythms and record-

ings.

ing music will be comparatively easy if the child has
allowed some freedom with his own ideas, and the teacher
been receptive to these ideas. One should be alert to a
ld's expression of his own ideas, He should be encouraged

use his ideas in a constructive way.

28Lo;:hnrd, Charles, and louse, Robort W. Foundstions
and Prtnoi.g 8 of Music Educstion. MeGrew-Hill Boo ompany,
m., ew ior ,_1955, P . ’



CHAPTER VII
FIFTH GRADE

The Fifth Grade Child

After & perlod of slow growth the fifth grade child
pgins a period of rapid growth, first in height and then in

ight. Girls are often as much ss8 two years more mature
' boys., At ten sex differences are pronounced, and there
: rapld musculer growth, although the different parts of
body do not grow equally, nor at the same time, Ten is
*;aodal age, but ten suggests a latent future.

There 18 a wide range of individual differences in
"hﬂ maturity level among children of this age, and talents
now declare themselves s particularly in the realm of the
ereative arts. Boys express their camaraderie with other
boys in wrestling and shoving and punching each other, and
loyelty to the gang is strong. The loyalty of girls to the
gang 1s not so strong, and they are likely to pal with other
girls, and walk with their arms about each other. Boys often
express the thought that they "hate girls", while girls are
more tolerant even though there seems to be much antagonism
end teasing between boy and girl groups., These groups are
growing apart in thelr interests.

Becsuse the child has begun to grow rather rapidly
again, he will be awkward end restless, and even, at times,
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to be lazy. There are many signs that give evidence

f approaching adolescence. His attitudes are more flexible
he is more responsive to 8light cuea. While it is
tively easy to eppeal to his reason, some times he 1s
perative and rebellious and apt to be overecritileal,
hough he has a fairly good sense of justice. This sense
justice may show capacity and skill for leadership. He
48 capable of loyalties and hero worship, and he can inspire
this in his schoolmates. He seems to be in good balance, to
‘be relsxed and casual, yet he has himself and his skills
well in hand, He is so in touch with the adult environment
that he seems to be an adult in the making, Cultural planning
for the teen ages should begin at ten., The ten~-year-old
needs to have some knowledge of the physical and emotional
changes he 1s about to experience., Adults must handle him
with affection and a sense of humor, with nc nagging, or
condemnation, or talking down to him., He needs to feel he
belongs to the peer group but is also an individual, and he
needs to find his place in the general culture.

Ten seems to be able to budget his time and his
energy, and he has an understanding of money, Indeed, this
is the age when he wants a job of some sort in order to earn
money for some project or possession dear to his heart. The
foundations and most of the framework of the human action-
system are laid down in the first decade, The consolidations
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' those first ten years will not be sloughed off, they will

part of the action~system of the youth." Watson has
H
The child is father of the man. Development 1s an
irreversible process, just as the flow of time itself

is irreversible. The importance of early experiences
arises not so much because of their 1mod1at2 impact

but because of whatever residual they leave.

In the fifth grade there may be some children who are
approaching adolescence, there may be some who are very
immature, and still others who are average in growth and its
cheracteristics, Marked differences in musical interests
and needs, as in other things, will be existent., BSome
maturing child may be physically, mentally, end musically
listless, but energy is usually a trait of a normal healthy

child throughout the elementary aohoo1.3

Implications for teaching musie, For music learning
these developmental characteristics mean that singing should
be longer and more complicated rote songs, plus a constantly
inoreasing repertoire. 8Singing should include rounds,

1gesell, Armold, end Ilg, Fremces L, The Child from
Five to Ten. fiarper and Brothers Publishers; Wew York,
o456, pp. 121-217,

zHataon, Robert., Psychology of the Child, John Wiley
and Sons, Inc,, New York, I;E, P« 88,

3Pierce, Anne E, Tesching Music in the Element
School, Honry'Holt end Company, lnc,, New York, 1959, Ps 25
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songs, reading of unison and two-part songs, perhaps
gome simple three-~part rounds. More of the songs
be reading songs by means of which the child can
¢t his own skills. There will be need for much provi-
for wide individual differences, those who do not dance
well be eble to listen, Dancing and working out floor

erns can be an ald in overcoming awkwardness as well as
ean active understanding of the different phrases and
hms of music, Folk dances will be of much help in
loping this understanding. At this age there is a richer
ity of voice, although rarely any true volce change,

or, listening activitles should ineclude choral and

voecal solo selections in erder to prepare for the change

that will be coming. There needs to bhe emphasis on coeduca-
tional music activities so boys and girls may participate
together., There should also be activities in which each
ohild can succeed. Music activities should be many and
varied; orchestra, band, creating harmony parts to songs,
original songs, original melodies, development of better
understanding and knowledge of specifics of music, key sig-
natures, meter signatures, dynamic and tempo-markings, note
values and rhythms, study of composers, the unusual instru-
ments of the orchestra, creating accompaniments for songs

and dances, more discriminating use of rhythm and melody
instruments, listening to longer and more complex compositions,
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of orchestra and band instruments to accompany classroom
ivities, experimentation in all music astivitles both as

viduals and in groups, creative experimentation in all
of musiec, increasing comprehension of national char-
stics in music, and independent sight singing, both
on and harmonie.l

Sympathy, understanding, and encouragement will help
c¢hild to take part in meny music activities, and help
to become hospitable to all music, Participation in
many ectivities does not insure his becoming a producer
of music, but he will certainly be a more discriminating

consumer,
Singing

Singing is, perheps, the most important phase of
misic in the fifth grade. It 1s a personal, normal, emo=-
tional response. The whole personality of the child can be
revealed by his singing., Wide music experience can be gained
from singing, Melody line, harmony, rhythm, form, mood,
tonality, fundamental concepts, and music reading can all
be experienced from singing,

I'lyo, Robert Evans, and Nye, Vernice Trousdale.
Music in the Elementary School. Prentice-Hell, Inec.,
ﬁﬁwod"ﬁ'ifﬁ"’r‘?r. . .[. 1557, pr« 17-18,
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Some fortunate children come from musical homes.

s not so fortunate, do not have the vitalizing experi-
of music in the home, It is the duty of the teacher to
a the door of music to the unfortunates through the songs
ey sing in school, Some of these children may not be able

0 8ing successfully. This may be due to physical disability,
»11ity to hear piteh differences, or lack of interest,
r failure to meke an effort, These children must not be
ded as unmusical, but helped in every way possible to
' favorably responsive to music, They should be led to
anderstand that singing ie 2 normel function of life. There
gre some monotones it is true, but they are so few in
gomparison with the totel ehild population one can almost
say there ere no true monotones, Non~tune singers are not
monotones, Even as late as the fifth grade these children
can be helped,

In the lower grades songs were usually taught by rote,
In the third and fourth gredes many songs were taught by
rote, but the ehild was becoming an independent reader so he
was able to read more of his songs for himself, In the
firfth grade children read more of thelir own-songs, but a
number of songs are still taught by rote, These reading and
rote songs are both melodie and rhythmic, The melodiec songs
have long smooth flowing phrases expressing a variety of
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« The rhythmic songs are gay and bright and are
terized by accented pattems.

In the fifth grade the singing of songs in harmony
itutes the main object of the singing program, For
sful harmony the children must listen to what the
her part is doing. Andrews end Cockerille have stated the
essity of listening when they say:

Part-singing is harmonizing, so remember that this

means singing one part with another, not gg%u_g.

All of us who have taught musie in the schools are

familiar with children who attempt to sing one part

against anothor b;mtu.fting their fingers in their
8aATS, . e] means that the child with the
lturrod-up am is not listening to the other part

and singing with 1t--it means _thet he 1s battling

it, trying to escape from it, 5

Children should have & chance to sing both the upper
and lower parts, Just because a child is dependable 1s no
excuse for assigning him permanently to the harmony part.

He should have & chance to sing the top part of one song,
which gives him practice in listening downward to the second
part, and with the next song he should sing the bottom part,
which will give him practice in listening upward to the top
part. Rounds and canons can be used for beginning part
singing, but since these are in reality unison songs where

one group starts later than another, and they are usually

5Andrevs, Frances M., and Cockerille, Clara E. Your
Sehgol Musie Progrem. P rentice-Hall, Inc., Englewood CIITTs,

.y 2 Poe



173
8%, they are not the best means for teaching hearmony. 7The

pons which move slowly and are beautiful songs in their
right are & different matter. These canons not only
slowly, which gives the children a chance to hear the
ny, but alse they are musically worthwhile songs.
inable songs can also be used for training in singing in
hmny, but usually the children are so interested in thelr
own song they forget to listen to the other part. The
teacher may sing with the children after they have learned
& song, but this singing must be light in order that chil-
dren do not depend upon it for support.

Some aims and objectives of singing in the fifth

grade are:
l. To develop enjoyment of singing individually and
in groups.

2. To enrich and extend the repertolire,

3« To develop an understanding and apprecilation of
harmony.

4. To further develop ability of interpretation, and
inerease understanding of mood,

5. To develop better understanding of the specifics.

6. To further develep discrimination, end appreciation
of good music. .

7. Te further develop reading skills,
8. To rfurther develop phrase recognition.
9. To develop ability in independent singing of parts.

10. 7o provide a means of creative self-expression.
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11. 7To provide pleasure that will carry over into home
and community life,

12, To help the child find a place for himself in musie
) through singing.

In the fifth grade some boys become a problem., Just

e they have entered a period of rapid growth they seem
think they have become men and should sing with low volces.
should be explained to them that boys of this grade have
ter natural singing voleces than girls, and that the boys'
volces will become lower when nature 1s ready for this to
happen.

All singing need not be done unaceompanied. Children
enjoy accompaniment to thelr songa. This accompaniment must
be artistic and in belance with the singing, Accompaniment
is used to enrich singing. The piano should not be used all
of the time, as it will become a crutch upon which the chil-
dren depend. They need to learn to sing independently
because there are many times during the day when the chil-
dren can sing a song in conmnection with the unit they are
studying, and a plano may not always be avallable, However,
other melody instruments can be used with singing, The
autoharp is particularly good because its tohe blends so
well with the singing volces, and it is easy to play. The
instruments the children are learning to play cen be used by
them to accompany singing. The use of instruments in the
fifth grade helps the children to be aware of, and to listen
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the harmony produced by these instruments, which helps
to sing harmonically. Children ghould also be given an

rtunity to make-up their own harmony. Some of them will
& "natural® feeling for thirds and sixths. Songs which
themselves to this type of harmeny should be used to
the children to "try their wings". Making up their
harmony makes children more eware of harmonic changes,
structure, and it is enjoyable. Blend, balance, listen=
s 2nd thinking are necessary for successful harmoniec

8inging,

Music Reading

Music reading is ths connection of ear, and eye, and
understanding, In the lower grades the child has learned
his songs by ear. He was shown the general shape of &
melody by drawing curves on the chalkboard, and by the use
of space frame instruments. He was helped to feel the
shape of a melody and its rhythm by the movements of his
body. Gestures, diagrams, movements, dots, dashes, designs,
and curves cn the board were a&ll used as eye-symbols to help
him understand music. Gradually through the-grades the
ehild grew to understend how these simple eye-symbols were
erude representations of the notation of music, and if he
could read the notation itself, such representations would
be unnecessary, One way for the child tec develop an
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retanding of what the notation means is to follow the

ion while he is listening to musiec. Esr and eye con-
ions can be brought about by noticing distinctive
8, If the eye sees what the ear 1s hearing both
ribute to musical understanding. 8eeing what music
1s say, and hearing what 1s seen help the child to
retand notation.

Music reading is not seeing a group of isolated
notes, it is looking et notation end seeing the melody,
ny, and rhythm, as patterns of music. Comnecting eye-
symbols with ear-experiences and eye-experiences 1s muslc
reeading, In the lower grades a child should have had many
experiences in singing, listening, and moving to music, He
has, also, used rhythm and melody instruments to play
rhythms, basic beats, tonal patterns, and tonic chords of
the little melodies he hes sung and drametized, He has used
gestures, dlegrams, and designs to 1lllustrate the musie he
has performed. He has been introduced to reading through a
gradual developmental process and realizes that what he has
sung and done he can see on the printed page. Thus he may
be led to realize that what he seea on the printed page can
tell him what to sing and do.

S8yllables are used for singing because they set the

tonality for a song and establish relationship of any one
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to another in a given key. They should not be used
r the need for them has passed.
The tonal patterns a child has learned in the lower
es are jJjust as useful to him in the rifth grade. The
1 words™ of the second grade remasin the same in the
h grade, Scalewise and skipwise passages will sound
same, as will the intervals of the tonic and dominant
'mm. "Rhythm vocabulary" also remains the same. In the
fifth grade the tonal and rhythm vocabularies should be
extended,
One camnot expect a child to learn to read musie if
only a little time is spent on it one day & week, It 18
only by constant and contimious reading that a child learns
to master the mother Hongzue, and the same is true of musie.
A child must have wide reading experiences and opportunities
if he is to become a govd music reader. Music reading, to
some, appears more difficult than language reading. Music
reading must be done exsclly, and while he 1s about it, the
ehild must learn to read depth-<the word under the note-e
as well es width--moving from left to right. Not only must
the child learn to read depth and width, but” also he must
understand that each group of notes represents not only the
melody but also the rhythm and tonality of a piece of music,
In the lower grades the child has learned tc interpret
what he sees as melodle contour, phrase, meter, rhytihm, as
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a8 tonal relationships., In the fifth grade this
terpretation should be continued, but each activity is
advanced, and the chlld is led to a better understanding
the music. In the fifth grade the child learns to read

) longer end more dirficult phrases, (2) dotted-quarter
eighth notes, (3) more difficult rhythms, () dotted-
iighth notes followed by a sixteenthenote, (5) slxteenthe-notes
various combinations, (6) six-eight meter, (7) syncopa-
tion, end (8) two-part songs. Meter signatures should be
stressed 1ln order that the child may understand whether the
msiec moves in two's or three's, Fhrase and form will begin
to take on more meaning because the music of the [ifth grade
is usually longer a&and more difflcult than in preceding
grades, 8yllables willl bo used for tonsl relationships, but

lettor names will also be used since many of the children
will be starting the study of regular instruments, and all
of the children will use the classroom instruments. By the
fifth grade the child will begin to understand how all the
misic reading ectivities in whiech he has particilipated add to
the case of reeding, and the greater enjoyment and under-
standing of muslie. In the fifth grade the knowledge of
useful technical aspects of notetlon will be expanded by
using these technical aspects in a variety of ways. Nota-
tion will be used in two-part singing, in playing instruments,
in creating, in notating songs and rhythms., Listening will
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enhanced by watching the score while the music plays.

rding instruments snd regular instruments will be used
0 accompany the singing. All of the music asetivities
lead to development of & better understanding of
melody, phrase, rhythm, basic beat, meter, key, division of
t
notes, harmony, tonality, and the various musical symbols
and technical aspects whieh occur in the musie the child
plays or lingl.6
| Morgan and Morgan stated the velue of musiec reading
when they said:
Having aequlired music reading ability, a student has
an avemue for enrichment and enjoyment which will be
his as long as he lives; it will be his no matter
what his economic or social status; it will be his
through political or religious upheavals and changes;
it will be his for emotlonal release, and afford him
an opportunity to covmno with his fellow men, him-
self, and his Maker,
Learning to read musiec will not come about through
& process of osmosis, The child has to spend time and effort
in order to become a suecessful, understanding reader of

music.

68nydor, Alice M. Crontigg Mugsiec with Children.
Mills mﬂ’.c, Inoo. New Yor » s Pa s

7Horgan, Russell Ven Dyke, and Morgan, Hazel Nohavec.
Musie Education in Action, Nell A, Kjos Music Company,
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Part-Singing

Part-singing is not stressed in text books until the
atter part of the fourth grade, with two=-part songs which
;ontinue through the rifth grade, and three-part songs in
;hs sixth grade. Teachers in the primary grades should have
Sagun a foundation for part-singing through chordal accom-
paniments, obbligatos on instruments, playing perts to some
songs on instruments, and by using his own volce at times.
Sometimes third grade children, and even second grade chil-
dren, can sing simple rounds, but this should not be
expected, and never forced. Sometimes rounds, canons, and
descants are used to prepare children for singing in hare
mony, Descants are independent melodies written to accompany
eanother melody,., Fast rounds are not good preparation for
8inging in harmony because the child 1is too busy with his
own part to hear the harmony, but slow sustalned rounds and
canons do help him to hear harmony.

Voeal chording is a good preparation for part-singing.
When the teacher divides the class he should be certain to
have some capable singers on each part, A qhild should
learn to hear the parts, eand to listen to the other parts
so as to blend and balance his part with the others, A
child needs experience on all parts sc he can learn to

listen up and down to the other parts, A child who cannot
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a melody accurately usually cannot sing a harmony part

tely. Methods for teaching part-songs are the same
for teaching unison songl.a Part-singing must be
loped gradually, but chlldren should be encouraged to
in parts when they are ready. Usually, fifth grade
ldren are eager to sing in parts,

Two-part singing is usually emphasized in the fifth
e, but building a readiness for it 1s begun in the fourth
| e, It is assumed children from the primary grades on
have developed both a good rhythmic end harmonic sense, and
have some understanding of musiec notation, Listening is
particularly important in part-singing. Adding harmonie
endings helps develop a feeling for part-singing. Encouraging
a child to improvise harmonic endings and hermony parts
helps to strengthen harmoniec understanding. The emphasis
in part-singing should be to help the child to hear a part
in relation to the melody and harmony so that he hears all
of the music,? Part-singing cen f£ill the need for & child
to be an individual as well as a member of the peer group.
He can sing his part so thet the effort of the group is
successful, Part-singing is enjoyable and pleasing, and

8’1.”.. Op. 9_1_2_‘, PP &‘66.

Nye, and Wye, op. ¢it., pp. 184-213,
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ren should be given every opportunity to have this

able experience.

Liaten_i_.gg

Singing 1s;, perheaps, the most important phase of musiec
the fifth grade, but listening is the most basic., Since
ic is an eaural art there can be no music without listen-
» All children will not become producers of music in
their adult life, but they can be intelligent consumers if
they are taught to listen,

Children in the fifth grade have had many listening
experiences, They have learned there is no one right way to
listen. Music is e "feeling thing"™ end children listen to
it with varying feelings. The ear is the receiver of sound,
but it is the whole body which hears the musie. One hears
with the "inner ear® of the mind as well as the outer
physical ear.

In the firet grade a child learned to listen for one
thing at & time, During the next years he was able to hear
more at a time. In the fifth grade his maturity and under-
standing should make it possible for him to hear even more.
Recognition of form is one of the important facets of
listening. A composer writes his masic in phrases and
sentences Just as does the literary suthor. The composer
uses mediums other thean words, but his thoughts and ideas
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t be stated just as clearly as if he were writing &
l, An aim of the fifth grade listening program 1s to
#lp children develop an understanding of form, This cannot
brought about by repeated hearings of "Blue Bells of
land". As Hartshorn hss stated:
If the listening experience is to be educative, the
muslic used must have potentialities for leading the
11-tcnor on to greater knowledge, skill, understand-

, @and, it is hoped, Jjudgment {n terms of values.

10 2keuts Tant bo easekind in Sivests w0 Lbself, not
merely repetitive experiences at the same level.

The listening program should help the child to
develop discrimination in his listening, and create in him
& desire to hear music other than the cheap and tawdry.
While listening is a part of the music program, the teacher
should use every opportunity during the day to play, sing,
or play records. This music should be selected ecarefully,
and played of'ten, not to the point of boredom, but so that
a c¢hild becomes familiar with it and recognizes it as a
known and loved friend. Since music takes place in time,
only one tone or cluster of tones can be heard at any one
instant, Memory of what has gone before or comes after
requires some familiarity with the musiec, tyus a child needs

to hear the same recording meny tinsa.ll

10gaptghorn, William €. "The Role of Listening”.

Basic Concepts in Music Education. FNational Boclety for the
anag 3?'!355:%15h, !.arssai'rvr§; Part I, Chicago, 1958,
Pe 2

11g11180n, Alfred, Musie with Children. MeCGraw-Hill
Book Company, Inc,., New York, 1959, Ppe 101-225.



16y

Some aims and objectives of listening in the fifth
are:

To further development of discrimination.

To further recognition of individual instruments.

To develop appreciation of the orchestral sound,

To further appreciation of the beauty of all musie,

To extend the understanding of form.

To develop an appreciation for the music of the
great masters.,

To further develop an appreciation of folk music.

To develop a desire to listen to music performed
by others.

To establish a basis for profiteble and enjoyeble
use of leisure time,

To develop qulet pleasurable listening,

To help the child find a place for himself in musie
through listening.

The listening program should supply a wide variety

of experiences from which a child can gain basic informetion
for recognizing, comparing, contrasting and judging msic . 12
Listening should include not only listening for specifie
features, but also quiet listening just to absorb and enjoy
the beauty of miwsiec., A small hint as to the purpose of the
record will help the child to listen with more understending.

- rl,sLoui;o nr:::r;i feasching Children Music in
the Elementary School. ntice- ne,, Englewood
mr .' L] “p I;;” p. 165. g '
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imes key words on the chalk board such as mood, meter,
rument, form, help the fifth grade child to direct his
ening.

Children at this level are more intelligent listeners,

ecan learn and recognize many aspects of musie, Fifth
children should be able to recognize a march, and
decide whether it is militery, triumphel, funeral, or a toy
‘march., Dance forms such as minuet, waltz, polka, gavotte,
magurka, and ballet are material for compering and con-
trasting. The difference in sound of an orchestra and a band
should be recognized, Instruments, and instrumental color,
pleying solo, in cholirs, and in combination should be recog-
nized. Recognition of rhythm patterns, repeated melodles,
change of key, dynemles, tempo, legato, staccato, meter,
and mood should be extended. Children should have a chance
to hear, and be able to distinguish the various male and

female volces, in solo and in ensemble, Boy sopranoc and boys

|
cholrs should be heard in order that fifth grade boys can

reallze how beautliful their own volces can be, However, the
boys need to hear male voices in solo and ensemble as e
preparation for the voice change that is to ecome, Btories
and music of the great composers should be heard., Children
should begin to kmow the great "classics", Contemporary
masic should be heard. Musiec of the old world, as well as
the music of America's neighbors to the North and South



186

d be a part of the listening program. Progranm,

riptive, and absolute music should be heard., Music of
sorica should be presented., This latter could be used as
basis for study of negro musiclans, folk songs, Indlans,
sontemporary musicians, and musical organizations and com-
posers of America, All of the foregoing musiec can be used

to extend phrase, theme, form and structure recognition,
Fifth grade children should have experience in hearing two
performances of the same composition so they may compare and
econtrast the two performances, Children should be encouraged
to attend the "live" concerts in their community, They may
be inspired to attend these concerts if some of the musie
is heard beforehand. Musical presentations, such as the
Messlah, which are traditional in a commnity can be made
more interesting to children if they are familiar with the
musie, This music can be presented through recordings heard
in school.

Through listening a child is able to enjoy music that
is more difficult than he is able to play, that presents the
great artists, and that challenges him to learn and under-

stand more about musiec, -

Rhythm

Rhythm is the vital element of musle. Tone is the
most important thing, but rhythm is what makes groups of
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& memorable, The first three notes of "Three Blind
" are the same tones as the first three notes of "The
t Noel”, but because of the rhythm no one would mistake
the two songs. Children need meny experiences with rhythm
in order to understand all the possibilities of rhythm,
Rhythm activities are a means of training ears, eyes,
and muscles necessary for musical porfornnnco.13 Ears and
muscles are trained to respond to the accent, flow, metesr,
phrase, and general character or mood of music, and eyes are
trained when the notation of a particular activity is placed
on the board so children can see, as well as hear and feel,
the kind of notes to which they are moving, In this way
rhythmic movement precedes and carriles over inte rhythmie
reading. It 1s hoped a child will recognize these patterns
whenever he sees them, whether it be in his textbook in
school, or in his hymm book in church, The ability to recog-
nige and reproduce a rhythmie¢ pattern from the printed
symbols 1s a very desirable akill.lh Investigation has
proved that children who have had many and varied rhythmie
experiences with meny kinds of music not only become hetter

readers, but also have more understanding amd enjoyment of,

13?101’00. OPs 9_5_-_&0, Pe T2s

Uixrone, Beatrice and Max, Music Partieipation in
the Elemsntary Sechool, Neil A, Kjos Music Company, Chicago,
» P .
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from thelir misie., The child needs continmaous and
priate use of many types of rhythmic astivity for this
skill to develop.
It takes a great deal of practice to be able to look at
notes scattered about on a page and gather them together
quickly with your eye into nnningrug rhythmic patterns;
t thie is exactly what a good music reader does,
hildren need your help here for & little "rhythmie head
start,” You mey put & rhythmic pattern on the board
that is frequently used throughout the song. It could
be played on & drum or tembourine and identifled in the
song, Children may all c¢lap and sing a certain pattern,
just to get the feeling of it and identily this feeling
with its written pattern, "Chanting" the words of th.lS
song in their rhythmie patterns is often very helpful.
Rhythm orchestra, even in the fifth grade, can provide
very valuable rhythm experiences for children, This is one
of the best ways for children to recognize the difference
between the beat of musie, and the rhythm, FPhrase, theme,
meter, dynamles, and accent recognition also result {rom
correct rhythm orchestra activities, as does mood and tempo
recognition, When children in the fifth grede reallze the
purpose of rhythm orchestra they will no longer conslder it
beneath their dignity. Tone is the most important thing in
music, but rhythm comes next, and children have a right %o
8ll the rhythm experiences possible to help them to become
misically responsive people. Action songs, dramatization,

ginging gemes, and folk dances are part of these rhythm

151!0H111m L, Eileen, Guid Children's Gmtg
Through Musle. G{nn end Company, New York, s Do .
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ences, DBoys of the fifth grade perticularly enjoy
dances,
Some aims and objectives of rhythm in the firfth grade

l, To develop a sensitiveness tc the rhythmical element
in music,

2. To develop appreciation through recognition of
verious rhythms.

3. To further develop abllity te read rhythmic nota-
tion,

h. To further develop understanding of meter.

S To further develop understanding of differences
between meter patterns and note patterns.

6. To develop polse, grace, and self-control through
bodily response,

7. To further develop understanding of the structural
organizaticn of musie,

8, To provide a means of oreative self-expression and
enjoyment through participation in rhytbhmic activi-
ties,

9, To develop understanding of how two different note
rhythms fit together in one meter rhythm.

10. To develop understanding of metric count of measures.

11, To help the child find & place for himself in music
through rhythm,

Masic in the rfifth grede is more complex than in the
lower grades, Rhythms are more complicated, with sub-
divided beats and syncopation. Children by this grade
should kmow the notes and sense their duration, Fifth grade
children should be adept in the fundamental movements, and
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Autoharp, guitar, plano, piano chording ukulele,
¥y instruments of various kinds, and regulation instru-
8 may be used alone or in groups. Children enjoy doing
hmic sctivities to instrumental accompaniment.
H In this grade the children begin the study of frac~-
tions, thus the exact mathematical value of & measure of
varied note lengths and syncopation, and their relation to
the meter signature can be understood by children, This
mathematics willl have an appeal to some children who are so
inelined.

There is more to musie than just rhythm, but rhythm

is so important that some part of every music period should
be spent on rhythmie activity.

Flaying

Classroom instruments have great value because they
give a child an opportunity to experiment wlith and explore
migie, In playing music & child can produce sounds through
an instrument he controls. These instruments, if properly
used, help develop piteh diserimination, and rhythmic and
harmonie understanding. They are an invalueble aid in
developing skill in music reading. Investigation has proved
that the best readers are those who have had experience with
instrumenta, On percussion instruments a child can sound

rhythmie groupings, and on tonal instruments he can play
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pelodies, sceles, intervals, and harmony, Instruments are
of the audlo=-visual aids for musie, Recognition of
iec rhythm, meledy rhythm, phrase rhythm, accent, meter,
¢s, rhytlm patterns, mode, scales, intervals, chords,
ny, key end letter names of notes, are all ocutgrowths
of the use of classroom instruments, Playing an instrument,
no matter how simple that instrument may be, is a pleasure
" to most humen beings. Instrumental aetivities are not an
end in themselves, but are an important aid in the teaching
of better listening, singing, musical diseriminetion, rhytim,
creativity, part-singing, and note reading. Instrumental
activities have an ﬁppaal to the young American who is ective
and hes en impulse to manipulate things..®

Some aims and cbjectives of pleying in the fifth
grade are:
1., To provide a means of creative self-expression.
2. 7To foster the desire to study some instrument.
3+ 7To aid the understanding of the structure of music,
h. To aid the music reading program,

S. To develop tonal relationships, and harmonic under=-
etanding,

6« To further develop understanding of rhythm patterns,
and thelr use in musiec.

16‘,., and N,’., OP« 0_12_-' PP 58.&0
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7. To provide orchestral experience by playing the
class songs,

8., To aid melodie and rhythmic ear training.
9. To provide a means of enjoyment,

10, To provide a basis for profitable and enjoyable use
of leisure time,

11, To help the child to find a place for himself in
musie through pleylng,

By the time a child is in the fifth grade he should

have had experience with classroom instruments, In the
first grade this experience was principally with percussion
instruments, In the second grade simple tonal instruments
were added, In the third and fourth grades both tonal and
rhythm instruments were used, In the fourth grade, also,
some children began to learn to play instruments of the
string family, In the {ifth grade the tonal and rhythm
instruments should be used singly, in groups, and in combina-
tion, This is the grade where instmuetion in brass, wind,
and percussion is begun, and these instruments should be
used as soon &8 the child has geined sufficlent proficiency
to play with the class singing. Orchestrations for some of
the songe c¢an be found at the back of the textbook., The
ehild should also be encouraged to play aolﬁ;, and partici-
pate in instrusental groups.

On rhythm instruments fifth grade children should
play rhythm patterns of all note songs, meter and note



194
hms, meter accent, and the note rhythms of two parts

the parts are different. On melody instruments they
play tonal patterns of all reading songs, tonic

rds, dominant chords, major, minor, and pentatonic scales,
cants, harmonies, intervals, and melodles. On chording
instruments children can play accompaniments for the class-
room singing. Meny of the songs have chord letters as an
ald for chording accompaniment.

The pianoc should not be neglected as & classroom
instrument. It is a melody, rhythm, and harmony instrument
combined, and should be used in the same informal way other
elassroom instruments are used. Cardboard keyboards for all
ehildren should be provided so that children at thelir desks
can follow on thelr keyboards what 1s being done by other
ehildren at the piano. Robert Pace believes:

The plano is the most readily accessible instrument
which incorporates the three basic elements of musie,
melody, rhythm and harmony. No musical experience
can be complete in the performigf or appreclative
sense without these baslc musical items., In any
case, it is not important whether a person is inter-
ested in music as a career and pieano as a performing
medium, or whether he is interested primarily in
magsic for his own personal satisfaction. We all know
the tremendous possibilities which the plano offers
for ue as a means of musical expression,- Its great
range, the possibilities of producing many tones
simultaneously, enriched chord structures, all the

bagsic i1deas of the fundamentals of nnni? are more
accessible through the piano keyboard,

17Music Educators Nationmal Conference. Music Begins
with the Pieno. Robert Pace, Chairman Plano Instruction
ttee, Music Educators National Conference, Washington,

D. c., 1958. Pe 3-
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Instrumental experience iz experience with instruments

every child, with instruments of several types, but
thout long and serious study. The purpose is not to play
hese instruments but to learn as much about music from

as p0I51b10.18

Creating

Creative expression in music does not mean just
making up & melody for & song. Creativity is personal
musiecal initlative, and in the fifth graede this initiative
is more than likely to be re-creative. Much of what a child
sings and pleys as original ereation is patterned after
songs or melodies he has slready learned. Creating is not
only making up something new, but aleo is a new and inter-
esting errangement of things which already exist., A child
needs to acquire a background of experiences before he can
be truly creative., Some of these oxporionnol need to be
individual cxporienooi, some need to be group experiences.
What is ereative for one child mey not be creative for
another, it depends upon the background of experiences of
each, individual, child, Ome of the goals of creative

18Hurloll. James L. Musiec Education Principles and
Programs, Silver Burdett Company, New YorE, s PPs
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vity is to gulde a child to think for himself. The
ge of creative music is to provide another means of
hing the child's musical experiences, not to make a
ser of him,

Some aims and objectives of creating in the fifth
are:

To provide a means of creative self-expression.
To develop imagination.

To make up melodies and rhythms for songs.

To make up dances and floor patterns.

To develop an understanding of music as a part of
dlily 1”.0

To satisfy the ocreative urge.

To develop an appreciation of rhythm, melody, form,
and mood.

To aid ear training,

9« To provide a basis for profitable cnd enjoyable use
of lelsure time,

10, To help the child find a place for himself in mmsie
through creating,

Listening can be creative when the child discovers
gometLing mew in the music, when he finds there is something
he had not known before, when he recognizes a-new instru-
ment, or hears harmony, or recognizes form, or a key change,
or the strings playing in ensemble, Rhythm activities are
creative when the child can move to music the way the musie

tells him to move, or he recognizes accent, or he hears a new
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hm pattern, or recognizes a minuet as being different
a polka, or recognizes meter. Singing is creative when
& non-singer finds he can stay with the melody on the right
piteh, or when he can sing & harmony part, or express the
mood of a song, or sing the long melodie phrases without
breaking. Playing of instruments is creative when the child
eéan play melodies and rhythms by ear, or read and produce
sounds from the symbols, or accompany class singing, or
ereate appropriate sound effects, or play his own instrument
for the class, or make up melodies and rhythms, A child
needs the opportunity to turn feeling into sound, and this
mey result in the creation of a melody, but ereative work 1is
not merely the composition of music by a child.l?

Creativity in the fifth grade may take meny forms.
It may be (1) making up & melody for a poem, (2) making up
extra stanzas for songs, (3) making up & new melody for
known words, (l) making up e melody and words, (5) making
up a descant, (6) making up & harmony part, (7) interpreting -
a song with correct tempo, dynemies, end mood, (80) making up
e rhythm game, (9) making up & march or dance pattern, (10)
meking up an accompaniment, (11l) working out chords for
accompaniment, (12) working out dramstization for instrumental

194ursell, Jemes L. Music in Jmerican 80%&.
S8ilver Burdett Oanpany, New York, 1953, DPP. .
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ic and songs, (13) making posters or bulletin boards to
llustrate music, (1ll) making designs from music ligns,

(15) notating original melodies and rhythms, (16) working
out appropriate sound effects, (17) making up melodies,
rhythms, and accompaniments on the classroom instruments,
(18) making a tonal or rhythm instrument and using it for
its intended purpose, (19) directing and rehearsing the
instrumentalists in e selection to be presented to the
elass, (20) meking up a playlet using songs and instrumental
pumbers by members of the class, and (21) many others. The
possibilities for creative expression are endless,
Creation 1s not a speclal type of work and is not
taken up as such, It may be slow and difficult or it may
come in a flash, HMursell has made the comment regarding

creative response:

Creative response 1s the essence of growth, I bring
this emphatieally to your attention, just in case you
may have an idea that talk about ereative response is
on I sentimentality. You, and I, and everybody,
ineluding children, grow through creative response,
or we do not grow at all,

Growth is not the piling up of a store of informa-
tion; It 1s not the acquisition of the stunts and
manipula’ive dexterities that some people call skill,
Growth 1s the attainment of new vistas, the achleve~
ment of new powers, the gtinini of new precisions
the deepening and defining of insights and understand-
igg:, the widening of horizZons. If you want to eall
t the process of learning you have & perfect right
to do so; for learning and growth mean almost the
same thing. But, whatever you call it, this is the way
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we human beings get places, and the only we ever
get places, It calls for hard workj but € is the
hard work of !B explorer, not the hard work of a piler-
up of stonea.

Creating music will be comparatively easy if the child
been allowed some freedom with his own ideas, and the
her has been receptive to these ideas, One should be
alert to a childt's expression of his own ideas, He should

be encouraged to use his 1deas in a constructive way.

zo!luuoll Jemes L, Music Education Principles
Programs. ailve; Burdott.coupmy, New York, 1956, D. 35?;'



CHAPTER VIIIX

SIXTH GRADE

The Sixth Grade Child

t Eleven is celled an unknown age, partly because there
have been fewer studies of this age, &nd partly because the
child is growing in a way which cannot be seen, One child
appears to be growing steadily, while enother takes a sudden
growth spurt, but in every child ungeen important glandular
changes are taking place. Each child has his own time table
of growth. This growth is uneven because human growth is
uneven, ’n:a human organism develops at different times and
at different rates, and while ome part is growing fast
another part may not be growing at all, A child may grow
blg and tall and then have to walt for his maturity te cateh
wp with him,] Wetson has said of development:

Within every living organiem, whether composed of
one or myriads of cells, there ococurs a constant
process of change, When this change is orderly and
harmonious and enhances the ability of the organism

to adjust to its enviromment, 1t merits the label of
development, . + =«

lnoynoldl Martha Mae, Gg_.lgqn T t
Sapli .%Hcara:r-mll Book Company, inc,, orﬁ% 1951,
PP« - *
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Development is a process rather than a thing,
« +» » Development does nct sit and wait for proo!.u
meagsurement of any kind to bozlu.do; the organism is
ennstantly changing. .
This is the age when the peer group is all important,
To belong and be accepted by the gang is more important to
the child than approval of adults, indeed, adults mean little
in the life of the eleven~year-old, Girls prefer the com-
pany of girls, and boys prefer the company of boys, and each
group carrles on a feud with the group of the opposite sex.
Many of the skills that meake for soeialization in our culture
are learned in peer groups, The peer group provides oppor-
tunitles for both cooperation and competition, In games
such as basketball one may cooperate while competing, thus
the need to belong and the need for self-identity are both
satisfied,
Personal appearance is not particularly important to
a child of eleven, He is always in a hurry, and has a great
amount of physieal energy. Since he is usually on the move
it is difficult for him to stay neat, OCGroups of children of
this age are noisy; they run, talk at the top of thelr
volces, shove, and bump into things, m.onn_hu a very good

sense of tire, and money, and space, He can put events of

Syatson, Robert, Psysbolo of the Child, John
Wiley and Som Inc., th. Pe 6.
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past in their proper place, and many & child has a small

to earn money he needs for some hobby or activity.

Eleven-year-olds are people, and each child should
s a chance to be & person in his own right while he 1is
1iving through this age. He needs to feel loved, end wanted,
and to belong. He needs to feel adequate, and capable, and
independent. Eleven usually makes his own plans and noti-
fies his elders only when something unusual happens, He
needs adequate food, rest, exerclse, and freedom from
strain, He 1s cager to learn, and he needs to learn by
doing not by just listening.3

In the sixth grade there may be some children who are

approaching adolescence, there may be some who are very
immature, and still others who are average in growth and its
eharacteristics, MNarked differences in muslcal interests
and needs, &8 in other things, will be existent, Some
maturing child may be physically, mentally, and musically
listless, but energy is usually a trait of a normal healthy
child throughout the elementary school, The voice of the
maturing boy may present some problems as to range and
qual.ttyoh

3Roynold'l. Ope Cite, PPe 169-19}.

brierce, Aune E, Teaching Music in the
School., Henry Holt and Company, Inc,, New Yori, 555 w

Pe .
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Implications for teaching musie. For music learning
e developmental charaecteristics mean thet singing should
longer &nd more complicated rote songs, plus a constantly
reasing repertoire. Every song msy not have the same
appeal to every child, but the many singing activities,
unison songs, rounds in three and four parts, songs in two
and three parts, songs from many places, and songs of different
rhytims will provide something of interest for every child,
More of the songs should be reading songs, unison and in
perts, by means of which the child is able to perfect hils
own skills, There must be provision for individual differ-
ences, special simple harmony parts may need to be written
for the boy whose voice is veginning to change. Dancing and
working out floor patterns can be an aid in overcoming
awkwardness, as well es giving an active understanding of
the different phrases and rhythms of musiec. At this age
there is a richer quality of voice, and some few voices have
begun to change, thus listening activities should inelude
choral and vocal selections in order to prepare for the
voice change that will be coming. There needs to be emphasis
on coedusational music activities, There simuld also be
activities in whieh each chlld can succeed.

Music activities should be many and varied: orchestra,

band, ereaeting harmony parts to songs, original songs,
original melodies, development of better understanding and
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ledge of the specifics of music, key signatures, meter

signatures, dynemic and tempo markings, note values and
rhythms, study of composers, the unusual instruments of the

&ehoatn, ereating accompaniments for songs and dances,
more discriminating use of rhythm and melody instruments,
listening to longer and more complex compositions, use of
orchestra and band instruments to accompany classroom
- activities, experimentation in all musiec activities both as
individuals and in groups, creative experimentation in all
phases of music, increasing comprehension of national char-
acteristics in music, and independent sight singing both
unison and harmonic. The child who plays a brass or wood-
wind instrument should develop an understanding of the
transposing nature of his 1nstmunt.5

Sympathy, understanding, and encouragement will help
the child to take part in meny music activities, and help
him to become & person whe 1s positively hospitable to all
masic, Participetion in the meny ectivities does not insure
" his becoming a producer of muele, but he will certainly be

a more discriminating consumer,

' 51«:., Rovert Bvans, and liys, Vernice Trousdals.
Music in the oment chool. rentice~Hall Ine,
Swood OT177s, Mo 1o, 1957, pp. 17-18. .



Singing

8inging is, perhaps, the most important phase of
music in the sixth grade. It is a physical, personal,
normal, emotional response which can reveal the whole per-
gonality of a child. A wide range of experiences and
knowledge can be gained from singing: the tonal and rhythm
groups that make up American mmsic, the tonality of Asian
misic, the rhythm of South America, the reverence of hymms,
the gaity of folk dances, the emotlion of patriotic songs,
and many other aspects of music. Reading and harmonic sense
can also be developed from singing,

Children in the sixth grade have had many singing
experiences., It is assumed they lknow how to use their
voices, have a tonal veeabulary of many "words®, can hear
end sing accurate piteh, can sing two-part harmony, and have
& feoeling for the mood of songs, Fortunate children, who
come from musical homes, and have participated in the
singing activities in school have developed these skills.
Others who are not so fortunate may be lacking some skills,
The majcrity of children in the sixth grade are able to use
their singing voleces, A few children cmnot. use their voices,
and seem to be unresponsive to singing, These unfortunate
children should not be neglected, 'ut lad to understand that
everyone cén sing, and that singing is a funetion of life.
As Mursell has stated:
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« s 4« « Human beings have sung directly, naturally,
spontaneously all through the ages and everywhere on
earth, Sing has ll\l:{l been associated with primi-
tive rolig:lou and tribal ceremonials, with communal
experiences and activities, with work and play, with
love and war and hope and fear and birth and death,

e « BEven right down to modern times one of the
obvio\u working assumptions of public worship has been
that singing is perfectly natural, and thet it is 6
possible for everybody and vuluabio for everybody.

In the first grade songe were taught by rote. In the

second grade songs were taught by rote, and children began
to build a tonal and rhythm vocabulary, In the third and
fourth grades many songs were taught by rote, but the
expanding music voeabulary of the children made it possible
for them to read some songs for themselves, In the fifth
grade the vocabulary was further extended by more complex
tone and rhythm patterns, and children could read even more
of their own songs. They also began to develop a fesling
for harmony. In the sixth grade all of these skills should
be further developed.

Some aims and objectives of singing in the sixth

grade ereot

1. To develop enjoyment of singing individually end
in groups.

2+ To develop confidence and pleasure in the use of
the singing volce,

3. 7To enrich and extend the repertoire,

OMursell, James L, Music end the Classroom Teacher.
Silver Burdett any, New York, 1951, p.
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L+ Te further develop ability of interpretation.

5. To further develop discriminstion and appreciation
of good woc2l music,

6. Teo further develop reading skills,

7. To develop understanding of, and an ear for,
singing in harmony.

8. To provide a meens of self-expression and satisfying
experience.

9+ To further develop mood and phrase recognition,

10. To provide a pleasurable experience thet will carry
over Into home and community life.

1. To help the child find a place for himself in musie
through singing.

In the sixth grade the children read more of thelr

own songs, but a nmumber of songs are still taught by rote.
These pongs contain rhythm or melodic patterns more diffi-
cqlt thar the child can read for himself. The rote singing
of the sixth grade 1s not the imitative, repetitive process
of th§ primery grades. 8ixth grade rote singing is a
cooperative process whar§ teacher and children work together,
observing llke and unlike, scales and intervals, known and
unknown rhythms, fast and slow, and familiar combinations,
and work at them until the problems are loljpd. Good
instrumentclists, playing the melody and harmony parts can
help in this process., Most adult singing i1s done with the
help of an instrument, and repeated until the song can be
sung without notation difficulties, This is also the nature
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the rote song in the sixth grade, In this grade the

8inging of songs in harmony constitutes the main object of
the songs. For successful harmony the children must listen
to what the other part, or parts, are doing., Children should
have a chance to sing both the. upper 'IM lower parts, Just
because a child is dependable is no excuse for assigning
him permanently to the hermony part, He should have a
chance to 2ing the top part of one song, which gives him
practice in listening downward to the second part, and on
the next song he should sing the bottom part, which will
give him practice in listqning upward to the first part,
When he sings a middle part he has to listen both up and
down,  Rounds end canons can be used for part-singing, but
since these are really unison songs where one group starts
later than another, and they are usually fast, they are not
the best means for teaching harmony. The canons which move
slowly and are beautliful songs in thelr own right are a
different matter. These canons noi only move slowly, which
gilves the chlldren a chaence to hear the harmony, but also
they are musically worthwhile songs. Combinable songs can
also be used for training in singing in harmony, but
usually the children are so interested in their own song
they forget to listen to the other part. Three-part singing
can be introduced in the same manney as twoepart. Vocal
chording can also be used to introduce three-part singing.



Again, a child should not be assigned permanently to one
part, each needs the opportunity to hear the other parte

in relation to his own, A child singing & top part must

be able to hear two lower parts in relation to his part,

A c¢hild singing the bottom part must be able to hear two
upper parts in relation to his part, A child singing the
middle part must be able to hear both an upper and lower
part in relation to his part. Singing harmony is sueccessful
and satisfying only il the parts blend and balence as a
unified whole.

The volces of some sixth grade boys may be maturing,
end as a result they camnot sing the high tones, It is
permissible for such children to be assigned permenently teo
the lower p.u-ta. One needs to watch, however, that inability
to sing high tones is a True maturation of velce and not some
idea the boys have that they are "men"™ and as such must sing
the "bass" part. The natural unchanged veices of boys of
this age are among the most beautiful of singing voices.
S8ixth grade boys have better natural singing voices that
s8ixth grade girls. The boys' volces will become lower
natura.ly shen nature is ready for the chenge,

All singing need not be dome unsecompanied. Children
enjoy accompaniment to their songs. The accompaniment
should be artistic and in balance with the singing. Accom-
paniment is used to enrich singing. They also need to
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learn to sing independently beceuse there are many times
during the day when they can sing a song in comnection with
the units they are studying, and a piano may not always be
available, Other melody instruments can be used with sing-
ing, as well as the regular instruments the children are
learning to play. The asutoharp is particularly good because
its tone blends so well with the singing voices. The use of
instruments in the sixth grade helps children to be aware
of, and to listen to, the harmony produced by these instru-
ments, which helps them to sing harmonically., Children
should also be given an opportunity to make-up their own
harmony. Some of them will have a "natural® feeling for
thirds and sixths. Songs which lend themselves to this type
of harmony should be used to allow the children to "try
their wings™., Making up their own harmony mekes children
more aware of harmonlc changes and structure, as well as
being enjoyable. Blend, balance, listening, and thinking
are necessary for successful harmoniec singing,

Musie Road;_gg

Music reading is the conmection of eédr, and eye, and
understanding. In the lower grades the child has learned
his songs by ear. He was shown the general shape of a melody
by drawing curves on the chalkboard, He was helped to feel
the shape of a melody and its rhythm by the movements of his
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body. Gestures, diagrams, movements, designs, and curves
on the board were all used as eye-symbols to help him under-
stand music. Gradually through the grades the child grew
to understand how these simple eye-symbols were crude
representations of the notation of musie, and 1f he could
read the notation itself, such representations would be
unnecessary, I1f the eye sees what the ear is hearing both
contribute to masical understanding, Seeing what msiec
symbols say, reproducing these symbols in sound and rhythm,
and hearing what 1s seen are reading and understanding of
notation,

Music reading is not seeing a group of isolated notes;
it 1s looking at notation and seeing the melody, harmony,
and rhythm, as patterns of musie, Reading is using com-
binations of symbols rather than individual symbols.
Connecting eye~symbols with ear-experiences and eye~
experiences 1s music reading, Seeing harmony, for instance,
helps hearing harmonys In the lower grades & child should
have had many experiences in singing, listening, and moving
to music, He has, elso used rhythm and melody instruments
to play rhythms, basie beats, tonal patterns, meter, accent,
dominant chords, tonie chords, and harmony of the melodies
he has sung and dramatized, He has used gestures, diagrams,
and designs to 1llustrate the music he has performed, He
has been introduced to reading through a gradual developmental
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process and realizea that what he has sung and done he can
gee on the printed page. He has also realized that what he
gees on the printed page can tell him what to sing and do.

Syllables are used for singing because they set the
tonality for & song. Syllables help establish the rela-
tionship of one tone to another in a given key, but they
gshould not be used after the need for them has passed. The
tonal and rhythm vocabulary & child has learned in the lower
grades remain the same in the sixth grade. Scalewise and
gkipwise passages will sound the same, as will the intervals
of chords,

One cannot expect & child to learn to read music if
only & little time is spent on it one day a week. A child
mist have wide reading experience and opportunities if he is
to become & good musiec reader., Music reading 1s considered
by some to be more difficult than language reading because
misic reading mist be done exactly. And while he is about
it, the child must learn to read depth as well as width.

Not only must the child learn to read depth and width, but
also he must understand that each group of notes represents
not on)y the melody but also the rhythm end tonality of a
plece of music, HMorgan end Morgan have commented about
reading ability:

Music reading ability travels on plateaus, like any

other kind of reading, One learns to identify, and
then reads for speed and understanding, An occasional
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term of symbol will need to be learned as it is
encountered in more difficult or advanced notation,

She d103icmary whem reading & svewy,l W

In the sixth grade the child learns to read (1) longer

and more difficult phrases, (2) dotted-quarter and eighth-
note, (3) sharp, flat and natural chromatics, (}) more
difficult rhythms, (5) sixteenth-notes in various combina-
tions, (6) unequally divided beat, (7) syncopation, (8)
melodic minor mode, (9) two-part, and three-part songs,
(10) triplet rhythm, and (11) relation of minor keys to major
keys. Meter signatures will be stressed in order that the
child may understand whether the music moves in two's or
three's, and what kind of note constitutes the basic beat,
Because the music of the sixth grade is usually longer and
more complex than in preceding grades, phrase and form will
begin to take on more meaning., Syllables will be used for
tonal relationships, but letter names will also be used
gince many of the children will be studying regular instru-
ments, and all children are using the classroom instruments,
By the sixth grade the child will begin to understand how
all of the music reading activities in whioh' he has

participated add to the ease of reading, and the greater

g Tvorgen, 1;:-::%1 Van gylic;,:.nd Morgan, Hazel Nohavee.
Music guenﬁon in On, e o« Kjos Music Company
Chicego, nois, Igi, Pe 79« .
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enjoyment and understanding of musie, In the sixth grade

"hearing with the eyes emd seeing with the ears" should be
gtressed. Some of the goals should be: independent sight
reading both unison and harmonic, increased knowledge of
useful technical aspects of notation, and a generel knowl-
edge of intervals, Notetlion should be used in a varlety
of ways, reading as well as notating melodies and rhythms,
Listening can be enhanced by watehing the score while the
music is being played. Chording instruments, regular
instruments, and the classroom instruments should be used
to enrich the s:!.nging.a The use of instruments for musie
reading helps to integrate reading, playing and singing.
Notation will be & help with intonation, sight reading,
rhythm, harmony, chromatic intervals, key signatures, and
scale groups.

Part-Singing

Part-singing 1s not stressed in text books until the
latter part of the fourth grade, with two-part songs which
continue through the fifth grade, and three parts in the
sixth g:rade. Teachers in the primary grades have begun a
foundation for part-singing through chordal accompaniments,
obbligatos on instruments, playing parts to some songs on

8yye, and Nye, op, eit., p. 168.
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instruments, and by using his own voice at times., Children
in the fourth grade began to sing in harmony by using rounds,
canons, descants, and some simple songs using thirds and
sixths. In the fifth grade more than half the singing was
done in two-part harmony, and a prepearation for three parts
was begun by using three note chord endings.

Part-singing must be developed graduslly, and the
child has to listen to the harmony. Voecal chording is a
good preparation for three-part singing., When the teacher
divides the class there should be some capable singers on
each part, A child should learn to hear the parts, and to
listen to the other parte 80 as to blend and balance his
part with the others. The child needs to have experience
on all parts so he can learn to listen up and down to the
other parts. Listening is obligatory when children sing
in harmony. Andrews and Cockerillle state:
Just as we can think without speaking aloud, so
children develop the ability to listen for and hear
the sound of musiec without singing aloud; they then
extend this skill by singing one part while listening
to another. + . literally fitting together the sound
of the two parta. This calls for the fine coordina-
tion of actually hearing two parts and singing one. . .

and <hildren can dg it well, with satisfaction and
migical unjoyment. .

9Andmc. Frances M., and Cockerille, Clara E, oﬁg
School Musle Pro +« Prentice~Hell, Ine,, Englewood 8,

. .y f ] Pv 3
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In the sixth grade if some boys voices are changing
end have & limited range these voices may need to be assigned
permanently to the lower parts, but there will probably not
be many of these voices. A child who camnot sing a melody
accurately usually cannot sing a harmony part accurately,
Methods for teaching part-songs are the same as for teaching
unison longl.m

Two-part singing is usually emphasized in the fifth
grade, advancing to three-part in the sixth grade., It is
assumed children from the primary gredes on have developed
both a good rhythmie and harmonic sense, and have some
understanding of music notation, Listening 1s particularly
important in part-singing. Encoureging a child to improvise
harmonic endings and harmony parts helps to strengthen
harmonic understanding. The emphasis in part-singing
should be to help the child to hear new parts in relation
to the melody and harmony so that he hears all of the
-uican

Parte-singing can f1ll the need for a child to be an
individual as well as & member of the peer group. He can
ging his prrt so that the effort of the group is successful.

10’1.1‘3" OPs gé_t_.’ Pe 66.
yye, and Nye, ops eit., PP 209-213,
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Part-singing is pleasing and enjoyable, and children should
be given every opportunity to have this pleasurable experi-

Listening

Listening is the most basic phase of music in the
sixth grade., Since music is an aurel art there can be no
misliec without listening, Music takes place in time, and one
cannot wander off while musiec is being played and expect it
to be at the same place when one returns, Experienced
listeners who are familiar with a certain selection are able
to "shut the mind's ear" for a moment and recognize the
section of the masi¢c when the mind returns, but this takes
experience, and familiarity with the musie., BSixth grade
children seldom have the experience and facility to "listen"
in this manner. They must be active listeners all the time,

In his first experiences with listening the child was
able to listen to only one thing at a time, In the sixth
grede his maturity and understanding should meke it possible
for hir to listen to many things at the same time, Recog-
nition of form is one of the important facets of listening,
A ¢hild should understand how & composer expresses hip
thoughts and feelings within a given composition. 8Since
msic tekes place in time, only one tone or group of tones
can be heard at a time. In order for a child to know what
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went before or comes after he needs to listen to music many
times in order to become familiar with it., Hearing is not
the same as listening, as Ulrich has said so wellt

It must be borne in mind that list is not

synonymous with he and hear msic is not

the same as listening to it., The difference between

the words is worth considering: he does not

3::;:&:;&:},917 attention or application; listen

Children in the sixth grade have had many listening

experiences, They have learmed there is no one right way to
listen, Music is a "feeling thing™, and while the ear is
the receiver of sound it is the whole body which hears the
misic. One hears with the “imner ear" of the mind as well
as the outer physical ear. The listening program should
help the child develop discrimination in his listening,
and create a desire in him to hear musioc other than the
cheap and tawdry. The listening program should supply e
wide variety of experiences from which a child can gain
baslic information for recognizing, compearing, contrasting,
and judging msie.l3 Listening should include not only
listening for specific features, but alseo qulet listening

just to absorb and enjoy the beauty of music, A small

uUlrieh, Homer., mlios Deaign for ptogm
Harcourt, Brace and Company, New orE, E S7s P

Luyers, Loulse Kifer. Teae Chi Music in
the ?onﬁh;g School. Prentice ne,, ewood
m .' . 2 I;;,’ p. 165.
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hint es to the purpose of the record will help the child
to listen with more understanding. Sometimes key words
on the chalk board such as mood, meter, instruments, form,
help the sixth grade child to direct his listening.
Some aims and objectlives of listening in the sixth
grade ares

1, To develop familiarity with a wide variety of types
of musiec,

2, To further development of diserimination,

3. 7To further recognition, and eppreciation of instru-
ments, both solo and in ensemble,

L« To develop appreciation of the orchestral sound,

5. To develop an appreciation of the music of the
masters, as well as of contemporary musie,

6. To create a desire to listen to music performed
by others, both recordings and live performances,

7. To provide a satisfying musical experience.

8. To further understanding of mood, tonality, form,
harmony, and rhythm,

9. 7To establish a basis for profitable and enjoyable
use of leisure time.

10, 7To develop qulet pleasurable listening,

11, 7To help the child to find a place for himself in
musiec through listening.

Children at this level are more intelligent listeners,
and can learn and recognize many aspects of music, They have
learned to recognize marches, and what type of march, dance

forms, the difference between the orchestral and bend sound,
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instruments, instrumental color, rhythm patterns, repeated
melodles, change of key, dynamics, tempo, legato, staccato,

- meter, mood, and the various male and female volces. They
have listened to some of the great “classics" as well as
contemporary music. Through these many experiences the
recognition of phrase, theme, form and structure were
extended, In the sixth grade these facets of listening
should be reviewed, &nd the recognition of form exbtended to
ballet, opera, suite, sonata, fugue, symphony, theme and
variatlons, oratorio, overture, and art song. Listening to
two recordings of the same composition can help the child's
diserimination,

Children should be encouraged to attend the "iive"
concerts in their community. They may be inspired to attend
these concerts if some of the music is heard by way of records
before the concert. Masical presentations, such as the
"Messiah", which are traditional in & community can be made
more interesting if children are familier with the music,

Through listening a chlld is able to enjoy music that
is more difflicult than he 1s able to perform, that presenis
the greut artists, and that challenges him td leern and
understand more about music. All children will not become
producere of music in their adult life, but they can be
intelligent consumers 1f they are taught to listen.




Rhythm

Rhythm succeeds tone in 1ts importance in musie,.
Rhythm is the component that makes groups of tones live
in the memory of an individual, Many songs begin with the
same groups of tones, but because of varied rhythms the
songs are easlly distinguished, Rhythm is the element that
gives life to musie. .

Rhythm activities are a means of training ears, eyes,
and muscles necessary for musical pcrtomnoo.“ Eers and
muscles are trained to respond to the accent, flow, meter,
phrese, and general character or mood of music, end eyes
are trained when the notation of a particular activity is
placed on the board so children can see, as well as hear
and feel, the kind of notes to which they are moving, In
this way rhythmic movement precedes and carries over into
rhythmic reading, It is hoped a child wlll recognize these
patterns whenever he sees them, whether it be in his textbook
in school, or in his hymn book in church, The ablility to
recognize and reproduce a rhythmic pattern from the printed
symbols is a very desirable skill.lg Investigation has

niPiorce, op. cit., p. 72.
15knone, Beatrice and Max. Musiec Participatio

ﬁ ._Eﬁ.‘_"l School, Neil A, Kjos Music Company, ki.go
Pa
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proved that ehildren who have had many and varied rhythmie
experiences with meny kinds of musiec not only become better
readers, but also have more understanding and enjoyment of,
and from thelr music, The child needs continuous and
appropriate use of many types of rhythmic asctivity for this
reading skill to develop. Myers affirms:

Learning the symbols of musical notation and learning

tc interpret them is not burdensome when learning can
be tied in with natural interest in detall, with a

well-developed feeling for raythm, with greater abllity
to hear, register, and remember, and with muscular
control luffioionc to react physically and consciously
to what is heard, This ease in le is one of the
rewards (if any is needed) for the clapping and
stepping, the bending and swaying, and the playing
of percussion instruments in which children engaged
previously, Leerning symbols for what is felt and for
what has been experienced 1!6.“,' It 1s tiled to
something within the child.
Rhythm orchestra, even in the sixth grade, can provide
very valuable rhythm experiences for children, Rhytlm
orchestra helps children to recognize the difference between

the beat of music, and the rhythm., Phrase, theme, meter,
dynamics, aceent, mood, and tempo recognition result from
correct rhythm orchestra activities, When children in the
sixth grade realize the purpose of rhythm orchestra they
will no lonzer consider it an activity for Just the first
grade. Tone is the most lmportant thing in music, but
rhythm comes next, and children have a2 right to all the

1%‘”, OP+» Q_&E... Pe mt
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rhythm experiences possible to help them to become musically

responsive people., Actlion songs, dramatization, singing

geames, and folk dances are part of these rhythm experiences.

Boys of the sixth grade particularly enjoy the dances.

Some aims and objectives of rhybthm in the sixth

grade ere:

1.
2,
3
L.
Se
6.
Te

S.

9.

To further develop a sensitiveness to the rhythmical
element in music,

To develop eppreciation through recognition of
various meters and rhythms,

To further develop abllity to read rhythmie nota-
tion'

To further develop understanding of the specifics
of rhythm,

To further develop understanding of the structural
organization of music.

To develop some understanding of the conductor's
beat.

To develop poise, grace, and self-control through
bodily response,

To provide & means of creative self-expression and
enjoyment through participation in rhythmic activi-
ties,

To help the child to find a place for himself in
masie through rhythm.

Maslc in the sixth grade is mere complex than in the

lower grades., Rhythms are more complicated, with sub-divided
beats and syncopations Sixth grade children should be adept
in the fundamental movements, and combinations of the move-

ments.,

They should know the duration of notes and rests, and
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be able to recognize and notate rhythms, and melodies they
have learned by ear, Some of the rhythm problems of the
sixth grade are: (1) various eightenote patterns, {2) dotted-
quarter and eighth-note patterns, (3) six-eight meter in
note songs, (4) dotted-eighth end sixteenth-note patterns,
(5) various equally divided sixteenth-note patterns, (6)
syncopation, (7) eighthe-note followed by two slxteenths,

(8) two sixteenths followed by an eighthenote, (9) unegually
divided notes, (10) triplets, and (11) 2/2, 9/8, and 5/
meter. BSince sixth grade children are studying fractions
they can understand the exact mathematical velue of a2 measure
of varied note and rest lengths, and syncopation, This
mathematics will have an appeal to some children who are so
inclineds This mathematics can carry over into composition,
Anyone can write music if he knows arithmetic, It may not
be pood musie, but it wlll be some kind of mullc.17

Sixth grade children enjoy doing things in groups,
but sometimes they enjoy clapping rhytimle patterns of songs
to see if others can guess what the song is. Guessing games
for rhythm activities cen be used tec advantage in this grade.
Followsthe=leader (tapping exactly whet the lsader has

1TLewis, Gertrude Minnie, Eéucati , in
Gredes Four, Five, and Six. Unito!‘ﬁ%if?%sbep ment of

, Bducatlon, and Welfare, Office of Education,
Ulshington, D. co, 1958’ Pe 160,



225
tapped), and spelling matches (writing in notation in any
given meter what a child or the teacher has tapped) can also
be used. In this grade children are studying the orchestra
or band instruments, and these can be used to asdvantage to
further rhythmic awareness. These children like to try the
baton movements, and apply their rhythmic experiences to
masical performance. Floor patterns are excellent to
illustrate two and three part form. Stepping and clapping
note values 1s a way to feel rhythm., When dances ere taught,
echildren should be taught steps by phrases of the musie
rather than the number of steps one way or another, It is
hoped besic rhythms can always be recognized. Children aleso
enjoy doing rhythmie activities to instrumental accompani-
ment,

There 1s more to musie than just rhythm, but rhytim
is so important that some part of every music period should
be spent on rhythmic activity.

Flaying

Children of the elementary schoel should have an
opportunity to play some type of instrument.- A c¢hild who
produces music through playing feels and understands musiec
to a greater extent than he would without the playing
experience. These classroom instrumente should be of

several types which will give & child an opportunity to
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explore and experiment with music without long and serious
study. Every child should be encouraged to use the instru-
mntl.la

In playing musiec a child can produce sounds through
an instrument he controls., These instruments, if properly
used, help develop piteh discrimination, and rhythmic and
harmonic understanding, They are an invaluable aild in
developing skill in musle reading, Investigation has proved
that the best readers are those who have had experisnce with
instruments. On percussion instruments a child can sound
rhythmic groupings, and on tonal instruments he can play
melodies, scales, intervals, and harmony. Instruments are
one of the audio-visual alds for musie. Recognitlion of basie
rhythm, melody rhythm, phrase rhythm, accent, meter, dynamics,
rhythm patterns, mode, scales, intervals, chords, harmony,
key, and letter names of notes, are &all outgrowths of the use
of classroom instruments. PFlaying an instrument, no matter
how simple that. instrument may be, is a pleasure to most
human beings. Instrumental activities are not an end in
themselves, but are an important aid in the teaching of
better listening, singing, musical discrimination, rhythm,
ecreativity, part-singing, and note-reading, Instrumental

18511450n, Alfred. Musle with Children, MoGraw-Hill
Book Company, Inc., New York, 1959, pp. 166-160.
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activities have an appeal to the young American who 1is
sctive and has an impulse to menipulate things.l?

Some aims and objectives of playing in the sixth
grade are:
1, 7To provide a means of coreative self-expression.
2. 7To foster & deslire to study some instrument,
3. To ald the understanding of the structure of musiec,
e To ald the music reading program,

S5« To develop tonal relationships and harmonie under-
standing.

6., 7To further develop understanding of rhythms, and
their use in music.

7. 7To provide orchestral experience by playing the
class songs.

8. To ald meledie end rhythmic ear training.
9. To provido & means of onJoynnnt;

10, To provide & basis for profitable and enjoyable use
of lelesure time,

11, To help the child find a place for himself in musie
through playing,

The piano should not be neglected as a classroom
instrument. It 1s a melody, rhythm, and harmony instrument
combined, and should be used in the same 1nf9rmnl way other
classroom instruments are used., Cardboard keyboards for all

children should be provided so that children at their desks

19'7.1 and Nye, op. cit., pp. 58-84,
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can follow on their keyboards what is being done by other
children at the plano. Frank CGroff says of keyboard experi-

ence:

The purposes of the keyboard experience program are,
of course, different from the class plano approach.
We are not primarily trying to produce pianists, but
rather to get the children to become familiar uith the
kéyboard and its relation to musical notation. Through
the piano, piteh relationships become definite rather
than nebulous.

» vocal mausic is closely coordinated as
the childron not only sing their plano piece: before
and as they play them, but they also play songs cr
parts of songs which thn{ sing from their regular voecal
music books., They also learn to play simple one- or
two-chord accompaniments with various rhythmic patterns,
This ear training and rhythmiec training is an important
part of the experience, Of course & considerable
amount of music theory, such as letter names of notes
for both elefs, key signatures, and note values 1is
learned because these things are functional and neces-
sary to the learners and hnv! a conerete, apparent
applicetion at the keyboard, 0

By the time a child is in the sixth grade he should
have had experience vith classroom instruments. In the
first grade this experience was primarily with percussion
instruments, In the second grade simple tonal instruments
were added., In the third and fourth grades both tonal and
rhythm instruments were used. In the fourth and fifth grades
the instruments children were studying in instrumental

2°Grorr Frank H, "Keyboard prorianco Is an
Important Part or Our Music Education Program.,® Keyboard

ggg%rionco and Pleno Class Instruction., Music Educators
ational Conference, Washington, D, C., 1957, P. 20.
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classes were added. In the sixth grade the tonal and rhythm
instruments should be used singly, in groups, and in com-
bination. This applies to the regular instruments as well
as the classroom instruments., Orchestrations for some of
the songs can be found at the back of the textbook, A
c¢hild should also be encouraged to play solos, end par-
ticipate in instrumental groups.

On rhythm instruments sixth grade children should
play rhythm patterns of all note songs, meter and note
rhjth-l, meter accent, and the note rhythms of two and three
parts when the parts are different. On melody instruments
they should play tonal patterns of all reading songs, tonie
chords, dominant chords, major, minor, and pentatonie
scales, descants, harmonies, intervals, chords, and melodies.
On chording instruments children can play accompaniments
for the classroom singing. Many of the songs have chord
letters as an aid for chording accompaniment,

Creating

Creative expression 1s often a new and interesting
arrangement of things which already exist, A child needs
to acquire a background of experiences before he can be
truly creative. Some of these experiences need to be
individual experiences, some need to be group experiences.
What is creative for one child mey not be creative for
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another, it depends upon the background of experiences of
each, individual, child. One of the goals of creative
ectivities is to gulde a child to think for himself. The
purpose of creative music 1s to provide another means of
enriching the child's musical experiences, not to make a
composer of him, Creative expression in masic does not
mean just making up & melody for a song. Creativity 1s
persconal musicel initiative, and in the sixth grade this
initiative is more than likely to be re-creative. Much
of what a ehilld sings and plays as original creation is
patterned after songs or melodies he hes already learnmed,

Some aims end objectives of creating in the gixth
grade are:
l, 7To provide a means of creative self-expression.
2s 7To develop imagination and creative powers.

3¢« To meke up meledies, rhythms, dances, harmony, and
accompaniments, both vocal and instrumentel,

ho To further develop understanding of music as a
part of dally life,

5. To satisfy the creative urge.

6. To develop an appreciation of rhythm, melody, form,
and mood.,

T 7To aid ear training,

8. To provide a basis for profitable and enjoyable use
of leisure time.

9« To help the child find & place for himself in music
through creating.
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Listening can be creative when the child discovers
something new in the music, when he finds there 1s something
he had not known before, when he recognizes & new instru-
ment, or hears harmony, or recognizes form, or a key change,
or the winds playing in ensemble, Rhythm activities are
creative when the chlld can move to muslic the way the musie
tells him to move, or he recognizes accent, or he hears a
new rhythm pattern, or recognizes an oratorio as being
different from & symphony, or recognizes meter. Singing is
creative when a non-singer finds he can sing the melody on
the right pitch, or whern he can sing an harmony part, or
oxbrou the mood of a song, or sing the long melodic phrases
without breaking. Flaying of instruments is creative when
the child can play melodies and rhythms by ear, or read and
reproduce sounds from the symbols, or accompany class singing,
or create appropriate sound effects, or play his own instru-
ment in solo and ensemble for the class, or make up melodies
and rhythms, A child needs the opportunity to turn feeling
into sound, and this may result in the creation of a melody,
but creative work is not merely the composition of music by
a chila,?l »

- .
Mursell, Jeames L, Music in American Schools.
Silver Burdett Oc.mpn.ny, New York, 1853, pp. 275-291.
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Creativity in the sixth grade may take many forms.
It may be (1) meking up a melody for a poem, (2) making up
extra stanzass for songs, (3) maeking up a new melody for
known words, (4) meking up & melody and words, (5) making up
e descant, (6) making up a harmony part, (7) interpreting
a song with correct phrases, dynamics, and mood, (8) making
up & rhythm game, (9) making up & merch or dence patterns,
(10) making up an accompaniment, (1l) working out chords
for accompeniment, (12) working out dramatization for
instrumental music, and songs, (13) making posters or bulle-
tin boards to 1llustrate music, (1l}) making designs f{rom
music signs, (15) keeping a serspbook of music activities of
the community, (16) notating original melodies and rhythms,
(17) working out appropriate sound effects, (18) making up
melodies, rhythms, and accompaniments on the classroom
instruments, (19) making a tonal or rhythm instrument and
using it for its intended purpose, (20) directing and rehears-
ing the instrumentalists in & selection to be presented to
the class, (21) making up a playlet using songs and instru-
mental numbers by members of the class, and (22) meny others.
The possibilities for creative expression are innumerable.

One should be hospitable to a child's expression of
his own 1deas and encourage him to use his ideas in a
constructive way, Coleman summed up the purposes of cre-

ative music when she said:
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Creative music contributes
to the child's educational development
to his creative power
to his power to think for himself
to hils general knowledge
to his power to act for himself
to his skill in controlling action
to his wholesome employment of emotional force
to his appreciation of beauty
to his adjustment to society
and thus ereatlve mihny directly serve the true
purposes of education,

”cohm Satis N, Crestive Musie for Children.
G, P, Putnam's Sons, New York, 1022, p, 184« — {




CHAPTER 1X

SUMMARY AND CONCLUSIONS

Swanary

This work was written for the purpose of helping
claseroom teachers develop some ideas concerning the broad
general scope, actlvities, and possibilities of the elemen-
tary masic education program.

The elementary music program should be a developmental
program, with the musleal growth of the child as the prin-
cipal objective. It cannot be a program of accumalation,
but must be one that broadens and enriches the basic con-
cepts} a program that evolves and grows as the child matures,
leading him to a deeper and more appreciative understanding
of 2ll phases of musiec.

Singing. The elementary music program begins with
einging, Voice is the one instrument every human being
possesses. Singing 1s & normel, personal, emotional response,
and is a function of daily life. Smell children lezrn to
sing as they learn to talk. They listen, reproduce, and
imitate until understanding develops and the response becomes
a part of them,

A brosd understanding of music can be developed from
a singing program. Melody, phrase, rhythm, discrimination,
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basic concepts, listening, harmony, ecreativity, reading,
understanding of other pooplel;/;;dorltlnding of other
times, personal satisfaction, and understanding of the
gpecifies are outgrowths of singing, The tonality and
characteristic groupa of tones of American music become a
part of & child which helps builéd a tonal voecabulery that
makes reading understood., The need to be an individual as
well as & member of the peer group can be filled by singing.

The desired outcomes of singing are not obta’ned in
one year. Singing, as with all phases of music, must be a
developmental program, a program of growth. The singing
program in the first grade must start with the child,
present ing masic that is within the grasp of his maturity.
The melodies and rhythms must be simple at the begimming,
progressing in difficulty as the child metures physically
and mentally, During the remainder of the elementary grades
the singing program progresses In diffieulty, not as an
accumulation of lmowledge &about slnging; but as a growing,
evolving response and understanding, based upon past experi-
ences, and unfolding %o new understanding and concepts,
Harmony whieh "sounded pretty" to the first grade child will
become part of understanding and take on new beauty for the
fifth and sixth grade child., Folk dences that were "fun" in
the second grade will develop into an understanding of ethnie
groups in the sixth grade. Melodies, phrases, and basie
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concepts which were illustrated by curves, pletures and

diagrams in the first grade will grow into an understanding
of reading in the upper grades.

A ¢hild must be helped to find his singing voice. A
child who has singing problems must be given special atten-
tion, but must not be segregated from the group, He should
be encouraged to partioipatio\ in all aectivities. A positive
attitude toward music wili help a child to overcome most
difficulties. '

The masic period must not be an imitation of & com-
mmnity sing., DMNusie "just for fun" creates negative attitudes.,
Learning, understanding, acquisition of skills, and apprecla-
tion can be gained from the singing program, and these
facets bulld a positive attitude toward music,

Musio Reading, Learning to reed music cannot be

forced upon & child, Music reading must develop as language
reading develops, by bullding a readiness for it, and giving
a child a tone and rhythm vocabulary of many "musie words"
he can recognize and use in his reeding. Reading readiness
is begun in the rirst grade by the use of bodily movement,
and diagrams, curves, and pletures on the challk board to
establish fundamental concepts and gshow the pieture of melo-
dies and rhythms, Music books should be on the reading
teble sc a child can get an 1dea of how music looks, In the
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second grade & rhythm and tone vocabulary ls begun, and the
child begins to associate movement and sound with the eye-
symbole. As the child metures this veocabulary does not
change, but is enlarged and developed until the child can
look at a page and reproduce melody, rhythm, harmony, and
phrase from the eye-symbols,

8yllables are used for the purpose of establishing
piteh relationships., The moveble do system provides an
exact relationship of any one pitech to any othes plich
within a ginn\koy. Instruments are an invaluable aid to
the reading program, Time and effort are necessary in order
to learn to read,

A ¢hild can enjoy music without being able to read
it, but appreciation and understanding will be deeper if he

can read music.,

Part-81 « Part-singing becomes & part of the
misic program from the latter part of the fourth grade on
through the fifth and sixth grades, A readiness should be
begun earlier by the use of accompaniments, round singing,
and chord sndings, Seeing chords and harmonic intervals
helps build a readineas for part-singing,

A child cannot sing a harmony part accurately if he
camnot sing a melody accurately. Part-singing is & matter
of listening, and hearing one part in relation to another.
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Harmony parts should be sung with other perts, not against, |
Part-singing should be enjoyable and rewarding, and help a
child to develop & sense of cooperation. Singing in harmony
helps & child to hesar more of the music, and to develop an
appreciation for the harmonic element of music.

Listening, Listening iz the most basie phase of the
misic program, Since musliec 18 en aural, tonal art a child
ymust listen in order to learn, understand, and appreciate
musiec, By listening & child learns to recognize meclodie
phrase, repeated rhythms, ﬁ\°m quality of instruments, meter,
accent, basic concepts, harinony, voice gqualities, mood,
tonality, mueic chearacteristic of various countries, and the
folk songs and rhythms of his own country. He can listen te
misic more difficult than he is able to perform. He becomes
acquainted with the great musical heritage as well as with
contemporary music.

In the first grade & child learns to listen for one
thing at a time, but &8s he matures he is able to hear many
things at one time. The {irst esxperiences with listening
will be learning to listen experlences, but as ths child
matures and nis understanding develops he listens to learn.
The first grade ¢hild who learmed to listen to & beautiful
melody grows end develops in this listening ebility until by
the sixth grade he not only recognizes the melody but also
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recognizes the instrument that played the melody, how it was
harmonized, what form was used, the meter, and the under-
lying rhythmie pattern. The listening program, also, should
teach a child to respect the musical tastes of others.

There is a difference between hearing and listsning.
Listening requires attention while hearing doss not.
Listening is educative and should promote growth and under-
standing superior to what & child would develop at random,
Listening 1s done with the "immer ear of the mind" as well
as the outer physical ear. The ear is the recelver of
sound, but it 1s the whole body whick hears the music. One
of the greatest boons the music p;ogram can give a child is
to teach him to listen well, to become an intelligent dls=-

eriminating consumer,

Rhythm, Rhythm 18 the vital element of music, the
element that makes music interesting, It 1s the pause,
duration and stress that makes music live, Rhythm nearly
elways lmplies some physlcal response. Young children cannot
learn rhythm as mathematical divisions of meter, they learn
it through feeling, through bodily response to accent,
pattern, and tempo. Rhythm is, in & sense, Jhdging the
passage of Yime., Few people, and particularly children,
have a perfect sense of timing, thus rhythm must be taught
through bodily response since it 1s through the kinesthetiec



240
that ear, muscle, eye, and mind are assoclated to become
understanding. As a child's number concepts develop and he
begins the study of fractions in the upper grades, it 1s
then possible for him to understand expct mathematical divi-
sions of meter.

Rhythm in the rirst grade begins with large free
bodily response to musie, using fundamental movements.
After a period of time a child begine to recognize tempo and
accent as calling for certain response. As the child
matures these fundamental movements are refined eand com-
bined, and the child learns control of the smell musclea as
well as the large. |

Notation placed on the chalk board will help a child
to see the rhythm pattern to which he has been moving. This
connection of ear, muscle, and eye builds a rhythm voecabulary
which leads to rhythmic reading. The dots and dashes of the
first grade develop into notated rhythm patterns as the
¢hild matures and understending grows. While rhythm 1s
something that is felt, the child who can look at a rhythmie
pattern and get a mental concept of how the musie should
sound will have more appreclation of rhythm and muslic,

By the end of the elementary school years it is hoped
a child will have developed polse and control of his body; 2
sense of timing; meter, accent, tempo, and phrase recogni-
tiony a rhythm vocabulary and reading ability equal te his
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maturation; and will have developed an understanding and
appreciation for the rhythmie element of mmsie,

Playing., Playing musie allows & child teo produce
misie through a mechanlcal device which he oontrolﬁ. Playing
is not the physical embﬁionnl response of singing. Through
playing basic concepts are strengthened, rhythm becomes more
definite, listenling 1s developed, eroativitylancourngod, ear
training developed, end eye=-symbols become sound (reading)
both melodic end rhythmic. Developing concepts of harmony,
parf-ainging, listening, plteh dlscrimination, rorm; meter,
various rhythm patterns, tempo, and dynamics are all out=-
growths of playing.

|
l

A child should be allowed to explore and experiment
with the instruments. In this way he learns the possibili-
tles and limitations of each instrument, eand how he can
contyol the instrument. Rhythm ianstrumente whieh require
large muscle response to produce sound are best for first
grade, Space frame instruments provide a limitation for a
small child's exploration and experimentaetion thet 1s within
his understanding and maturation levels, SP&O‘ frame instru-
ments are one of the best media for developing the concept
of staff speces., Through a developmental playing program
upper grade children broaden and enlarge the concepts of the
lower grades. This is not en accumulation of knowledge
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ebout instruments, but is an evolving end deepening under-
standing of the basic concepts of musiec established in the
lower grades. All children should be allowed to manipulate
end play all instruments, FPhysical and mentel maturity will
determine wheat instrument a child chooses for himself,
Playing is an invaluable aid to the reading program, When
children who are studying regular instruments have reached a
certain level of proficiency they should be encouraged to
play with the class singing. ;

The piano should not be neglected. It should be used
as other classroom instruments are used, There is nc other
instrument so versatile as the pleno; it is a rhythm, harmony,
and melody instrument comblnedj} ’lita possibilities for
exploration and experimentation are unlimited, It, like
all space frame instruments, helps comnect eye, mind, musecle,
end ear to produce music,

Playing music helps the development of understanding
of all phases of music. .

Creating. Creativity in musie is net juet composition
of music by a child. Most musiec is re-aroatiivo, and until a
child has hed a2 broad and varied background of experiences he
cannoct compose music, Creation 1s & new and interesting
arrangement of elements that already exist, Existing rhythms
arranged a new way is creativity, as is a new arrangement of
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tones. Creativity for a child is finding he can do or

understand something he could not do or understand sometime
previously. Reproducing music from the printed symbol is
ecreative, whether it be singing, playing, or hearing the
msic with the "mind's ear®™ while loocking at the notation.
Creating should help the child to develop imagination, and
satisly the creative urge.

A child in the lower grades2 ls not capable of creating
on the level of the upper grade child because his maturity
and background experlences are limited. The upper grade
child uses the background experiences of the lower grades to
build and develop his ideas, whether it be "composing”™ a
song, 2 rhythm, or an instrumental melody.

Creativity in a child is personal musical initlative.
One should be positively receptive to all such initiative
evidenced by & child, and direct this initiative with care.
Creating helps a child develop a better understanding of all

phases of music,

Conclusions and Recommendations

1, The trend of present day slementary education
seems to be to the self-contained classroom, The consensus
of opinion of authorities is that classroom teachers can
teach elementary music. Enthusiassm and willing endeavor can

overcome many clessroom diffieculties,
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2. Enthusiesm for and hospitelity toward music on

the part of the classroom teacher will help to make a suec-
cesaful music program, Teachsrs who spend, in most cases,
adequate time planning and preparing music lessons appear
to obtain satisfactory results.

3. The attitudea of teachers toward music are
reflected in the attitudes of children, Teachers attitudes
can be developed gradually. They should make en effort to
develop positive attitudes toward music., BSometimes it is
necessary to felgn enthusiasm in order to induce positive
misical response from a child,

. Individual attention is needed in music as well
a8 in any other QSSOQtional endeaver, Children who have
difficulty responding satisfactorily in certain areas of
msic should be given unobtrusive individuel attention and
eassistance.

S One must begin with the child, and through a
developmental program, help the child to acquire a positive
attltude toward music, A teacher must not be perturbed nor
upset by individual inadequacies., Maturation, individual
assistance, and active participation in all -areas of musiec
will often help the child to develop adequate responses.

6. Singing is a normal function of life. Authori-
ties agree now that all children can learn to sing if they
are encouraged snd helped. Singing should not be limited to
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one perlod of the day, but should be done many times during

the day. A child learns to sing by singing. With reassur-
ance, help, and practice he will find his singing volce.

7. Music reading 1is learmed through s developmental
process, and while syllables are an aid to the reading
program, the certain readers are those children who have
had extensive experilence with space frame (sudlo-visual)
Instruments.

8. There are meny waye to listen to muslic. Listening
can be for pleaaing stimulation, for absorbing mood, for
analytleal listening, or for story. The basis for musical
choice will be broadened as the child matures. The value
of listening in a].\A areas of music should be stressed.
Opportunities for listening should be provided many tlmes
during the day in the elementary classroon,

9« Rhythm iz developed first through the kinesthetis
gsenses. It 12 not until a child hes adequate number concepts
that he will be able to understand exsct metric count of
measures, A small chlld needs opportunities for free raythmie
expression. Directed rhythmic responses can provide a change
of pace. Folk games in the upper grades help & child develop
e sense of rhythm. DMNetric count of measures must be delayed
until a child has had adequate number concepts,

10, Eear, muscle, eye, and mind must be coordinated
to reproduce symbols accurately. In order to learn to read
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misic, a child needs to hear, to respond with his bedy and
voice, to see the symbol for his response, and to understand
that certain symbols call for certain responses,

11, Playing instruments is not only a manipulative
activity, but also makes all aspects of music more clear
end definite. There should be many kinds of classroom
instruments provided for the use of a child., Encouregement,
and opportunity to explore and experiment with the instru-
ments can help & child acquire basic concepts of music,
Instruments, both rhythm and tonal, can be made by children
in order to provide adequate classroom instruments.

12, The pieno is an inveluable space frame instrument
for exploring and experimenting with muslc. It 1s of
invaluable assistance in the area of music reading. It
would be ideal if all classrooms were provided with a piano.
Teechers who do not have pilanos in their rooms should take
the class to the auditorium or arts room so that children
will have an opportunity to use the plano in an informal
way.

13. Creativity is a new and interesting arrangement
of existing elements. Teachers need to understand that
creativity in music encompasses much more than composing or
"making up a tune".

1., Creating is personal musical initiative, end can
serve education by helping 2 child to become a stable,
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inquiring, understanding individual, A teacher should be

positively receptive to all expressions of individual inl-
tiative. Choosing the right words to incuire into creativity
will help a child to understand the teacher is hospltable

to his creative efforts.

15. The materials presented in thls study are to be
used as suggestions, and not &8s a complete source of
materials, This study was not intended to be used as a
lesson plan, but as a suggestive guide in the various areas
of musie.

It 1s the belief of the author that the philosophilcal
materiel presented in this work wlll be of help to classroom
teachers confronted with the trensition to the self-contained
classroom, The material presented here is to accompany an
activities gulde. If the materials and suggestions could
have been developed and tried immediately in a clessroom
situation & number of changes no doubt would have been made.
These chenges will be made &8s the material and suggestions
are used, However, it is hoped that by the use of these
materials, elementery music instruction in Hays, Kansas

will be improved.
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APPENDIX A
CUMULATIVE SONG LIST:

I
Songe that are physically stimulating and which

aerouse a strong emotional response

Anchors Aweigh Marines' Hymn, The
Army Air Corps, The Over There
Battle Hymn of the Republie Stout Hearted lMen

Celssons Go Rolling Along, The
There's Something About & Soldler
When Johnny Comes Marching Home
11
Songs with ;Ep sense of fun and vigorous, salty

humor characteristic of a young and vigorous people.

Billy Boy Camptown Races
Cindy Glendy Burk, The
Jingle Bells Oh Susanna
0ld Dan Tucker Turkey in the Straw
Yankee Doodle #Yankee Doodle Dandy
She'll Be Comin' 'round the Mountain

1XX

Simple, heartwarming songs of love and longing--
emotions which are shared by young and old, high and low,
regardless of race, color, or creed,

Carry Me Back to 0ld Virginny Deep River
Home on the Range Home Road, The (Carpenter)

lyusic Educators National Conference. "Suggestions

for & Cumulative Song List", Music ggg_Eveszbodz, Musie
Educators National Conference, Chlicago, s Po 1x,
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Home, Sweet Home Long, Long Trell, The
Keep the Home Fires Burning 0ld Folks at Home

Iv
Songs of loyalty to our country, tributes testifying

our confidence and devotion,

tmerica America (Bloch)
fmerica, the Beautiful *America My Own (Cain)
Cod Bless America Haill Columbia

American Hymn (Speed Our Republic)
Columbia, the Gem of the Ocean

v

Songs asserting courage upheld by the strength of

united purpose,

God of Our Fath;;i Song of Freedom

#Hail, Lend of Freedom (Turner) ¥This Is My Country

Star-Spangled Banner, The Onward Christian Soldlers

®Land of Our Birth (Lowell Mason--Kipling)

Vi

Songs attesting man's persistent faith in the ideals

of human worth and the right to freedom.

Faith of Our Fathers Netherlands H?nn
On, Thou Soul (Slavie) Song of Hope (Hebrew)
Chester (Early Americen, by Billings)

Go Down lMoses (Negro Spiritual)

Vil
Songs that convey the stablility and sense of belonging

that derive from the sheltering, protective quality of

family affectlions,

All Through the Night At the Gates of Heaven
Golden Slumbers Lullaby (Brahms)
Sleep and Rest (Mozart) Sweet and Low
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VIII
Songs expressing the serenity and peace that come
from confident faith In things of the spirit,
Faith of Our Fathers Mighty Fortress, A
Now Thank We All Our God Now the Day Is Over
*Brother James' Alr (The Lord Is My Shepherd)
rd's Prayer, The (Malotte)
0 God, Beneath Thy CGuiding Hand
0 God, Our Help in Ages Past
IX
Songs that promote friendliness among a group of
people through their sharing the delight of singing beauti-

ful melodies together.,

A Cuba (Cuban) Beautiful Dreamer (U, S,.)
Carmela (Mexican) La Golondrina (Mexican)
Drink to Me Only (English) Londonderry Alr (Irish)
I Dream of Jeenile (U, S.) Rose of Tralee, The (Irish)
Scarlet Sarafan (Russien) Santa Lueia (Italian)
La palome agul, or Cielito Lindo (Mexican)

X

Populer songs, 1. e., songs of the people, because
of common acceptance,

Bieyele Built for Two East Side, West Side
When Irlsh Eyes Are Smiling I Want a Girl

Let Me Call You Sweetheart

(end appropriate current favorites)

*Songs marked with an asterisk (%), unlike the others listed,
will not be found in the usual community song collections.
These are in octave form end are suggested as typical of

the kind of material to use where speclal choral and instru-
mental groups collaborate with generel or community group
singing.
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SUGGESTED LIST OF BOOKS FOR ELEMENTARY SCHOOL MUSIC
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Prentice~Hall, Inc,, New Jork, 190,

Coleman, Satis N Creative Music with Children, G, P
Putasn's Sons, The Kalokerbockes Press, New York, 1922,

Dykema, Peter W,, and Cundlff, Hemmah M., New School Music
Handbook., New Ed., C. C. Birchard and Company, Boston,

Elliscn, Alfred, . Music with Children, MeGraw-Hill Book
Company, Inec, ﬂow York, .

Grant, Parks. Munic for Elementary Teachers. Appleton-
Gontury-cl-oﬂ ine., New York, s

Hood, Marguerite V., and Schultz, E, J, Learning Music
Through Rhythm, Prentice-Hall, Ine., Wew York, I15%.

Krone, Beatrice and Max., Music Participation in the
Elementary School. NeI1l A, Kjos HﬁEIo Company, Chicago,

Landeck, Beatrice., Children and Music, William Sloane
Associates, Inc., New York, 1952,

Mandell, and Wood. Make Your Own Musical Instruments.
Storling PublishIng Company, New York, 1959,

Mathews, Paul Wentworth., You Can Teach Music., E, P, Dutton
-and Company, New York, 1953. -

MecMillen, L, Eileen. Guiding Children's Growth Through
l(uui;. Ginn and Company, New York, 1959,

Mursell, James L, Music and the Classroom Teacher., Silver
Burdett Company, New York, 1951,
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Mursell, James L, Music Education Prineiples and Programs.
Silver Burdett Company, New York, HS%. -

Myers, Louise Kifer. ITeaching Children Muslec in the Flemen-
Sary Beheol, PrentloeoRatl Yoo upelewssd UTTrFs,

Nye, Robert Evans, and Nye, Vernice Trousdale, llulig in

the llgunts_rz School, Prentlice-Hall, Inc., od
mr .. . oy =

Pierce, Anne E., Teac Masic in the Elementary School.
Henry Holt ompany, Inc., New YorE, I§§.

Snyder, Alice M Grcntt_eg Music with Children. Mills
Hu;io, Ino.: ow York, EE'?.

SONG COLLECTIONS

N\,
Andrews, Frances M,, Ed. 8 Together Children, Coopera=-
tive Recrestion Service, nc,, Delaware, 55?0, 1959,

Association for Childhood Educetion, So Children Like.
Association for Childhood Education, Washingtom, D, C.,

195).

Bryent, Laura. Sentence Songs for Little Singers. Willis
Musie Company, Cincinnati, Ohlo) %35‘

»

Bryant, Laura, and Ruff, Edna., Still More Sentence Songs.
willis Music Company, Cineinnatl, Ohfo, I9h5.

Landeck, Beatrice. More Songs to Grow On. Marks and
8loane, New York, 1954.

MacLean, Douglas., Song Session. Community Song Book
Ronick Musle Corporation, New York, 1953. '
APPRECI ATION BOOKS FOR CHILDREN

Baldwin, Lillian, Music for Yo Listeners. The Green
Book, The Crimson Dook, The Blue Book, Silver Burdett
Company, New York, 1951.
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Grabbe, Paul, and Nordoff, Paul., Minute Stories of the
Opera. 6rouot end Dunlap, New YorE, 1932,

Houts-Flagg, Mary, Stories of the Great Music Masters fo
Catlaren. Bartons FebiTaktug Coupiny, Rasas OIts — &
8sso s 1917,

Kinscella, Hazel Gertrude. Music ﬁnociation Readers.
New Ed., The University Fublishing Company, Lincoln,

Grade 2 Storyland

Grade The Man in the Drum

Grade Felk Tunes from Many Lands
Grade 5 Conrad's Magic Flight
Grade 6 Teles of Olden Days

Wheeler, Opal, Iu &thov;g and the Chiming Tower Bells.
E, 5. mttonﬁeonpmy, ns,, New York, %9.

Wheeler, Opal, and Deucher, Sybil. Mozart the Wonder Eoy.
E, P. Dutton end Company, Ine., New York, 1941I.



