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THE PROBLEM AND METHODS USED

Tournament competition in high school debating
increases every year, The majority of debate directors
have little or no formal training in techniques of argument
and persuasion. Students frequently have no direct train-
ing in teochniques of argument and persuasion before they
begin partisipation in ecompetitive tourmement debating,
Students, in many cases, have never heard tournament debating.

Classes in debate are offered in many high schools,
These classes ars used primarily to prepare students for
participation in the Interschool meets. Within six to eight
weeks after a student first enters a debate class, he may
have an opportunity to participate in a tournament. The
result has been that students have very little time to study
techniques of debate before they must actually begin debating.
Most classes begin directly with the study of the proposi-
tion to be debated, Suech skills of argumentation and
persuasion that students learn are asbsorbed from competing,
either through trial and error, or through observing a
debater superior to them, Both of these methods have
inherent disadvanteges, It 1s wasteful and discouraging to
lose through errors of ignorance when knowledge 1s aveilable.
In observing a "superior" debater, bad habits are copied in
many cases by the beginning debater. The "superior" debater
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is slso learning through trial and error, and the begimming
student is as likely tc copy his errors as he is to ecopy his
successful features,

Meny textbooks have been written on debate. During
this writer's twelve years of sctive partiecipation in tourna-
ment debating no sultable text has been found. No text this
writer has found has been written for the participating
tournament debater. One of three facts is always ignored.
Pirst, the student is not prepared for technical language
end Latin phrases, The beginning debater is freguently of
high school freshmen or sophomore classification., He is not
certain that he wants to debate, He has heard that it will
be difficult, but the eocach wlll usually have promised him
that he will enjoy 1t. But he is not sure that he is up teo
it. Most debate textbooks are written for the advanced
college debater or coach, The language style 1ls difflcult
for the beginning student. FPlodding through advanced lan-
guage emphasizes the hard work debate involves instead of
the fun. A director bullding a program and glving students
their first introduction to debate wants to encourage them,
not frighten them away, Second, the debater has no more
than one week to spend on theory before he must start to
prepare for his first tournament, Textbooks presently available
must be read almost completely before enough understanding
of debate is presented that preparation could begin, This 1is
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the most serious problem in present texts. Third, debaters
need only such informetion that ean help them immedlately.
Some texts include such details as outlining procedures
(which are not entirely applicable to debate) and use of
argument in law end business, Debaters preparing for compe-
tition are using meny hours gaining knowledge on a specifie
proposition they are to debate, When faced with the problem
of sorting appliceble facts from extraneous detall, most willl
surrender to the detall and use their limited time in other
ways, thereby missing the epplicable facts that would benefit
them.,

The purpose of this projeet will be to prepare a
manual for beginning debaters who will be competing while
learning., An attempt will be made to ineclude only the most
basic skills and kmowledge that a student can use immediately.
Chapter organization will be planned for the competition
debater who must begin and continue research and practice on
the tournament proposition while he iz learning theory.

Limitations
No effort 1s made to cover thoroughly any or all

areas of organization, argumentation, or péiluanion. A
direct and deliberate effort will be made to limit this
paper to the debate techniques and experiences this writer
has found most effective and most commonly used by winning

debaters,
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This pasper is not intended to reveal new facts regard-
ing the areas of argumentation and persuasion. Since
Aristotle wrote his comprehensive work, The Rhetoris, more
than 300 years before the birth of Christ, few new thoughts
have been expressed in this field, even though many new
books have been published.

It is instead my purpose tc reorganize and rewrite
some of the kmown facts in such manner as will make them
more readily usable by the teacher or student who is trying
to participate in an active debate program.



A MANUAL FOR COMPETITIVE DEBATING
CHAPTER I: ME DEBATE? WHY?

Me debate? Why?

0Kt Thet's a fair question. Why should you debate?
Do you like fun? De you like to be accepted as one of the
group? Would you like to make new {riemnds? Do you enjoy
sports, really competitive sports? Do you like to be a
member of the team? Would you like to be & leader? Would
you like to learn skillls that will help you to advance 1in any
profession yocu may choose in later life?

Mere debaters compete bescause it 1s fun than for any
other reason, It is exciting to enter tournement competl-
tion, It is & satisfying brand of fun to argue in a friendly
manner with students like yourself from other schools, It
is a genmiine thrill to win, to know that you have partiei-
peted in a game of wits and won.

Competitive sports are fun, That is the reason foot-
ball and basketball are popular, Can you imagine the
competition that would result in a basketball tournament
where 30 to 50 schools had teams entered? It is not unusual
for this many schools to enter a debate tournament, Of
course most of them do not win "irst place in the tourna-
ment, but someone does, And imagine the thrill that
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results from becoming one of the best in this kind of compe-
tition.

It 1is fun just to be 2 member of the team, Of course
you will went to do as well as you can dbut just traveling
with the group is fun, It is fun to make friends with the
intelligent and popular students from other schools who
usually form the debate squad,

Debate 18 a means of advancement within your owm
school too, Debaters learn to organize and express their
ideas, These are the qualities of good leaders, These
qualities bring recognition to students in classrooms, school
polities, and soclal affairs, It is not uncommon in schools
that have active competitive debate programs for the presi-
dent of student goverrment to be a debater. This writer has
known several instances where both the president and vice-
president were debaters,

Debating competitively will help you succeed alter
you graduate from schocl too. Alexander Melklejohn, former
president of Amherst Colleme, predicted:

I see it most elearly when I try to single cut from

2 long line of students some one group which shall stand
forth as intellectually the best-«best in college work
and best In promise for future intellectual development.
Much as I would like to do so, I cannot draw the line
around n{nown favorite students in philosophy, nor the
leaders mathematics, nor those succeasful in bleology,
nor can 1 falirly award the palm to the Phi Beta Kappa

men who have excelled in all their subjects, It seems
to me that stromger than any other group, tougher in



intellectual fiber, keener in intellectusl interest,
better equipped to battle with coming problems, are the
college debaters--the boys, who spart from thelr regular
studies band themselves together for intellectusl con-
troversy !:I.th each other and their friends from other
colleges.
A leader in industry telling his opinion of the values
of debate salds
I have for years given preference in employment and
paid premium salaries to lawyers who, in addition to
adequate professional background have the advantage of
debate training, They get all the facts. They analysze
them accurately. They present them logically and
clearly. To me, that is what best serves a elient.2
The classic philosopher, Aristotle, expressed it as
a duty when he said that if 1% is a disgrace to a man when
he cannot defend himself in a bodlly way, it would be absurd
not to think him disgraced when he cannot defend himself
with reason in a lpoooh.3
Why should you debate? Because you will enjoy this
activity. Because debate can help you to be a better man
or woman. Because debate can help you to achieve your goals
in school and in life. But these are all selfish reasons.
In a democratic scciety each citizen has an obligation to

study the workings of government, to learn to evaluate the

lplexander Melklejohn, The Liberal Arts College,
Marshall Jones Company, p. 102. '

2Robert B. Watts, The Foremsie, XLIV, May, 1959,
p. 112,

3'1'_113 Forensie, XLIV, May, 1959, p. 112,



action of elected representatives, to express his views in
the most effective mamner in order that the forces of right
and justice will always be represented. These are skllls
that are learned through competitive debate.

Debate because you en joy it, but remember that you
are preparing to take your place as a leadsr in our democratlc

society. Prepare yourself to meet this obligation.



CHAPTER IIs; WHAT IS DEBATE?

Debate 1s spesking for or sgainst a proposal, with
each speaker attempting to convince others that his sugges-
tions should be accepted. In most competitive debate
situations, the suggestions are worded as statements that
say that something should be done. These statements are
called propositions or questions, They are usually selected
by national or state debate leagues. An example of a propo-
sition is the 1958-1959 mational high school question,
"Resolved: That the United 3tates should adopt the essen~
tial festures of the British system of education,"

In competition two teams, each having two speakers,
will debate the value of the susgestion made in the proposal.
One team, the affirmative, will try to convince the audience
or judge that the suggestion 1s a good one and should be
tried. The other team, the negative, will try to convince
the audlence or judge thet the proposal is not gocd zand
should be rejected,

The debate 1s divided into two parta, The first
part, the constructive speeches, 1s the only time that pre-
pared arguments {(eelled contentions) may bo.prosonted. The
second part, the rebuttals, must be used exclusively for
tearing down the contentions of the other side and rebuilding
arguments originally presented in the constructive period,
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Bach debater speaks during each part of the debate. The
constructive speeches are usually ten minutes each, The
rebuttal speeches usually last five minutes. The order of

speaking is:

Constructive Speeches
First Affirmative-~~-10 Minutes
First VNegative--+«---10 Minutes
Second Affirmative--=-10 Minutes
Second Negetive~--=--10 Minutes

Rebuttel Speeches
First Negative-w--=== 5 Mimutes
First Affirmative---- 5 Minutes
Second Negative------ 5 Minutes
Second Affirmative--- 5 Mimutes

In many tournements hosted by schools in the Bast,
the debate 1s stopped for three to five minutes after con-
structive speeches to ellow the debaters tc organize rebuttal
speeches, In the Midwest and Far West the first rebuttal is
usually started immediastely after the constructive speeches
are concluded.

To think of spesking for fifteen mimutes on a subject
about which they have very little kmowledge 1ls & frightening
prospect to most beginning debaters., But any student who
has previously debated knows that a properly prepared debater
will wish he had had more time to present hls arguments,

The fifteen miputes that seems sc long at the beginning of
the year will seem very short before ths season ends.

In debating a proposition each feam will consider the

answers to three questions:
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1, Is the present situstiorn unsatisfactory?

2, Will the proposed plan (the proposition) correct

the problems that make a change deairablef

3. Is correcting the present problems more important

than any danger the negative can show will come
from the plan?
The affirmative willl attempt to give enough proof teo convince
a judge that the answer to all of these guestions 1s yes.
If the negetive can establish that the answer to any of
these questions 1s "no,"™ the negative will win the debate.

This gives the negatlve team an advantage. But this
advantege 1s balanced by twe privileges granted to the
affirmative team, The affirmative team is allowed to select
the preoblems that they propcese to correet., The affirmative
mey also (within the limita of the proposition) select the
plan by which they propose to solve those problems, Assuming
thet the alffirmative fairly defines terms the negative must
adjust to the problems and plan that the affirmative has
chosen to suppeort,

Both teams must understand the problems that seem to
exist In the present situation (commonly called the status
quo), The affirmative must knmow them before they can prove
they exist, The negatlve must kmow them before they can
prepare to prove they do not exist,
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Both teams must 2lso undsrstand the plans that are
possible under a legitimate definition of terms. The affirma-
tive must kmow them before they can select the best possible
approach to solve the problems they claim exist. The nega-
tive must know them to prepare arguments designed to show
them undesiraeble, The affirmative, in turn, must be prepared
to justify or deny (with proof) any undesirsble character=-

isties the negative may present.

Finding the problems

The first step in finding the problems is to use the
knowledge you already have, Examine the proposition in rela-
tion to your own experilences and previous reading.

Ask yourself all sorts of questions about 1t. Who
wants this? Why? Whose business is it? Why? Who will
pay for it? Why? Who will suffer by 1t? Who will
profit by 1%? What kind of a guestion is it? What

interests are at stake? Economie? Moral? sthetie?
Social? Political? Commereial? Industrial

After you have thoroughly searched your own knowledge
for possible problems, you are ready to begin your study.
The next chapter will deal with this in detail.

byames H, McBurney, James M, G'¥eill, Glen E. Mills,
A;EE!untation and Debate, New York, The Macmillan Company,
9 s P .



CHAPTER III: COLLECTING INFORMATION

Most winning debaters find it necessary to spend a
great deal of time collecting information, It is not
uncormon for successful debsters to voluntarily use as much
time reading about proposition as they use in studying for
all of their classes, There are at least three reasons
debaters do this, First, research 1s interesting. The
first few weeks of research mey seeom burdensome because the
questions are usually new to the student, This mskes the
early study difficult to understand, But after a debater
reads to the extent that he begins to see the arguments and
the reasons for the arguments, the question becomes inter-
estinz, Then students read because they want to learn,

The second reason debaters study a question 1is that
it is necessary to have a broad background and extensive
specific knowledge toc be a wimner, Only through study can
& debater hope to find 81l or most ¢f the arguments he may
wish to (or be forced to) discuss. In almest any argument
there are many factors that may make the srgument seem more
or less lmportant or more or less true, The successful
debater must learn as many of these factora.as resalble,

A debater 1s also under obligation to give "proof"
for eny statement that he may make., This "proof" must be
based on evidence and reassoning supported by evidence., It
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is not enough for & debater to believe that a problem exilsts
that would justify e change, It is not enough to belleve
that the proposition will correct that problem. The debater
who makes an essertion must prove it true.

Only through finding snd reading information ean a
debater Imow the arguments and prove his ideas,

Finding the srguments

Periodicsls, Begin your research by searching for
specific problems in magazines and newspapers written for
the general pabuc.s There you will find the problems that
make this question important now, The definitions of terms
that will probably be most commonly accepted will be found
in such ecommonly read publications as Newsweek, Time, U. S.
Hews and World Report, Atlantie, Harpers, Life, eto.

Most libraries subseribe to The Readers!' Guilds and to
The New York Times Index, The Readers' Guide catalogues
magazine articles by tople, title, and author, The New York
Times Index catalogues the New York Times in =2 similer

53cme authors suggest that researchers begin with
general reference works and work from the general to the
specific., They suggest reference works (mrlapodin, ete.)
because they are more objective and give what is primarily
background material, This author has found this to be more
burdensome (and therefore discouraging to beginning debaters)
than looking for the problems that m2ke the specific guestion
important now, Magazines written for the generasl publie are
usually written in the less technical lenguage that is more
suitable to the beginning debatsr,
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manner. Librarians are usually happy to teach the use of
these guides. :

Ar attitude of caution and only tentative acceptance
should be taken of the l1deas found in magazines written for
the general public. Hany of the articles are written as
propaganda. They are designed to influence opinion %o
serve thelr own purposes. Magazines frequently tend to
invite the most outspoken of eritics or defenders to write
articles. While the outapoken spesk eloquently they seldom
speak modestly., It may be difficult to prove everything
they said when in a debate.

Gomggondgg!
¥uch information that will not be found in libraries

may be obtained by regquesting it directly from the source.
Three of the most commonly used sources of this type are
(1) authorities, (2) pressure groups, and (3) government
sourcoes.

Authorities are busy people. Too frequently they are
bothered with requests for information of the type that can
be found in other places. Requeats for informatlion from
authorities should come only after completing many hours
of research. Then letiers may be written to authorities
roquoating_preein information. The letters should be

short, neat and in proper business letter form. The source
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should be assured that full eredit will be given whenever
his ldeas are used. After receiving informetion from an
authority, a second letter should be sent to express appre-
ciation, They will appreclate the thoughtfulness anéd will
be more likely to respect future requests for informatiocn.

Pressure groups ere also busy, but they like %o dis-
tribute informetion. A pressure group 1ls any organized group
that is trying to influence public opinion or legislation
concerning the general area the proposition concerns., For
example, labor unions, the National Association of Manu-
facturers, and the "nited States Chamber of Commerce are
vitally effected by any preposition that will either strengthen
or weaken unions or management. These groups plus the
Farmers Union, Farm Bureau sné National Grange are vitally
interested in farm legislation. Names and addresses for
socletlies and associations with literally hundreds of pur-
poses are listed in The ¥World Almanac under the title "United
States--Associations and Societies.™ MNoet of these groups
will welcome requests for information.

Most of these groups make no attempt o disguise their
blas. This limits the value of the source as proof. It
shonld also be remembered that a debakter learns only one
side of the argument by reading information they may send.
Look for the pressure group, that is almost certain to
exist, that supports the other side of the question., If
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you carefully read and compare the two packets of Iinforma-
tion you will probably be able to reascn some conclusions of
your own,

Scme of your beost materials frequently come from the
United States govermment, A reguest to your local Senator
or Representative for Iinformation will usually be worth-
while, Request general information on the subject. If it
is a-subject of patiomal importance, a Senate or House com-
mittee has probebly had hearings regarding it. These
hearings are bound and usually available without charge,

If they can be obtained they will usuaslly be your most
thorough and cbjective single scuree, Your Representative's
name will be listed in The World Almenac.

Other governmental agencies that usually have infor-
mation to distribute ere listed in The World Almansg under
such titles 28 "Congress--Standing Committees" and "United
States Governmentsl Agencies.” If you are debating & propo-
aition that concerns forelgr countries the representetives
of that country will probably have information to distribute,
They will be 1isted under the title "Ambassadors and Min-

1sters,"

Professional Journals
Mest professions have magasines published periodi-
¢ally. They are usually written for use by psople working



18
in the profession and have 1ittle distribution outside the
profession, 8ome of these are catalogued in The Readers
Guide but many are not, Checkt with peopls working in the
field for informetion concerning this type of journail,

The information will ususlly be technical and more
difficult to read than those found in magazines written for
the general public, But they will alsc be more objective
and authoritative than the easler articles, Therefore, they
will probebly be worth the extra effort it takes to obtain
and understand them.

Books

Books written In the general area of the »rorosition
can be especially useful becsuse (1) they usually discuss a
sub ject thoroughly and therefore provide s good background
and (2) because they are usually written by prominent peocple
who will be accepted as authorities,

The card catalogus in the library lists books by
title, author, and subjeet, Most librarians are willing to
teach students to use the card catalogue.

In addition to beoks written diroctl,v_ on ths proposi-
tion, many high school and eollege texts have chapters that
will be valuable, Texts concsrned with sconomies and sogl-

ology are freguently useful.



19
Bibliographles are frequently sent, if requested,
from governmment agencies and pressure groups, Speclal debate
materials usually conteain bibliographies also,

Geners) Refersnce Books
An objective presentation of background facts can be

found in most emeyclopediss. Propositions dealing with
economic, politic;l, and soecial gquestions are usually treated
at length in emeyelopedias, In sdditiom, well selected
bibliographies are found a2t the end of the nrt.tcloa.6

The Statistlssl Abstract of the United States, The
Morld Almsnse, end The Stetemman's Yesrbook a1l conteia
facts and statistics on almost any question of the type
selected for competitive debate,

Speolal Debate Materials
Several companles publish materials specifieslly for
high school or college debaters, Two of the besat collec-

tions are:

She Kew York, H, W, Wilson Ga-{aw
Ana ] and the {_i_ml_‘g ra
i35 vy ension Associa @ tee on
Discussion and Debate Materials, Bemra:{y, handbeok
editor. Robert H. Sechraft, 1327 U’ninrni?y Avenue,
Madison 5, Wisconsin, comlttse chairman.

6mthar W. Courtney, Glemn R. Cepp Frectical Debating
J« B. Lippineott Company, ;. Ti. d !

Teorge MeCoy Musgrave, Oﬁgtigho Debate, New York,
The H, W, Wilson Company, pp. 155=-b.
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These materials can frequently be borrowed by writing
the extension librarian of your state university, Of course
it is more convenient 1f each debater or at least one member
of each team can own a copy of these materials. But they
are good enough that every debater should {ind some means
of studying them,

Other sources that publish debate handbooks include:

Marquette Debaters, Marquette University, 625 Forth
15th Street, Milwaukee 3, Wisconsin.

J. Weston Waleh, publisher, P, 0. Box 1075, Port-
land 1, Maine.

Midwest Debate Bureau, F. 0. Box 8, Normal, Illinois.®

Handbooks are to be considered only an aid to research
and not a substitute. Some coaches dc not give handbooks
to debaters until they have completed extensive research by
other methods, Several weeks are usually required to obtain
these helpful ailds, If they are not ordered until debaters
start researching the guestion, ordering time will usually
be sufficient delay to achlieve this end,

Three other scurces that are not complled especially
for debaters but that usually have complete editions on the
problem being debated ares

cogFglllom; Digest, 1631 k Stroet WW, Washington 6,

BIb“c. PDos 15“-"50



itorie gosgﬁgg% Reports, 1011 20th Street NW
énlh!ﬁEion s Do G, . :
nte tio Review Service, A, G, Mezerik, editor
%5 ﬁtlhington Flace, New York 3, New York s a
The Internationsl FReview Service is considered by thils writer

to be one of the best sources on guestions dealing with

international affairs.

Regording Information

Why Record. Read with a purpose, Aimless reading
will become boring and careless. Taking notes will make you

2 more careful reader, It 1s alsc necessary to preove the
validity of your arguments, Lvidence, to be used as proof,
should be compiled from your reading,

What to Record. A debater records facts and opinions
regarding facts, Facts econsist of statistics {comrlled
numbers), circumstances surrounding examples, analogles
(comparisens of o:a-plel), and other tangzible or concrete
findings that relate to the gquestion, Cplnions are conclu-
sions or bellefs,

Most debaters record too few facts and tco many
opinions. Any fact may prove useful in any.givon debate,

A debater can argue from facts and draw his cwn conclusions,
This is the correct method for debate. Too freguently,
debaters record only the opinions of authorities and try to
meke the authorities develop their arguments.
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Authorities' opinions sre valuable when they are used
to interpret events, or to support conclusions regarding
facts that can not be determined experimentally. Debaters
should look for the reasons authorities hold certain opinions.
The fact that an authority supports or opposes the proposi-
tion is not as important or as useful as the reasons for
that support cor copposition,

During the early reading on a question, a 1list of
possible negative end affirmative arguments should be kept,
Later the best of these willl be selected in buillding a case,
All of the arguments must be understood to (1) have the
largest variety Irom whiech to choose s case end (2) know
what other debaters may be using so thet answers may be
prepared in advance,

Evidence will be considered in more detall in a later
chapter,

How to Record. Three methods are in general use for
recording materilals, They are card flles, notebooks, and
plastic folders. More important than the style selected 1s
that one style 1s used consistently. Recording infermation
is useful only if 1% ean be found when nood;d. If part of
the information 1s recorded in one style and part in nnothor,
it is easily lost when the debater 1is under the pressure of

competition.
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Cards of any standard size may be used. Facts or

opinions should be recorded as follows:

Mr, Dan Towell; Debate Coach, FPittsburg Hiﬁh {VALUES |
School, Pittsburg, Kansas, and former presi- |AFF
dent of Eanses NFL; The Rebuttal Box, April,

959.
"What are some of the values of the National
Forensie League? One of the greatest 1s found in
the encouragement and incentive NFL gives one to

become an effective speaker and hence a more

successful and influential citizen in whatever

endeavor he chooses," pe 17

The 1llustration is prepared for rescding in e debate. The
card records the date it is Important to give in a debate,
The name of the suthority, his gualifieation for having an
opinion, the magasine the quotatlion was found in, and the
date of publlicatlion are all recorded in the order in which
they would be presented in a debate,

The term "VALUES" in the upper right hand corner is
a code name for the argument this card concerns, The "AFF"
below 1t indicates the slde of the guestion this authority
upholds, If it had opposed the concept of values, the
abbreviation of negative, "NEG" would have been used. The
"p. 17" indicates the page number and is not read in the
debate, It 1s recorded for the debatert!s future reference.

This card shows a direct quotation, That is, the

words of the authorilty are guoted exactly as published in
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the source gilven, It is permissible to paraphrase an
authority if you do not change his meaning., Sometimes it is
advantageous to paraphrase if you can express the same thought
in fewer words, If this is done, quotation marks will not
be used, In reading a guotation thst is parsphrased you
should say, "Mr. Den Tewell, debate coach at Pittsburg High
School, Plttsburg, Kansas, and former president of the Eansas
National Forensile League said in The Rebuttal Box for April,
1959, that...." The term "that" indicates to the audience
thet you are giving his 1dea instead of his words.

Another methed for reducing the length of a guotation
is shown on the following card,

|¥Mr, Dan Tewell; Debate Coach, Flttsburg High Ium:s_
School, Pittsburg, Kansas, and former presi- [AFF |
dent of Kansas NFL; The Hebuttal Box, April,
1959.

"One of the greatest (values) is found in
the encouragement ... NFL gives one to become

an effective speaker,,,"

L p. 17

The parentheses around the word "values” indicates

thaet it was not there in the original, The word "valuesa®

was added in parentheses to make the meaning clear without
using the rreceding sentence,

The use of three periods indicates that some words
wore left out that were there in the original.



25
Be careful that the meaning the author intended is

not changed when words are added or removed from the original
publication, To change the meaning is a form of lying about
ths author's opinion, It is not only immoral but dangerous.
If caught misusing evidence, the debater is likely to be
distruated on all poinfts. This will probably result in losing
the debats.

The same general rules and forms may be used on loose
leaf pages of 2 notebook: When using either s notebook or
cards, only one idea should be recorded on a single card,

Plastic folders %o fit an 8" by 11" paper may be
obtained at stores selling school supplies. Several gquota-
tions; ell regarding the same argument, may be typed on a
sheet of paper and kept in such = folder. A black crayon
type marking pencil can be used to check the gquotation or
quotations that are appropriate for a particular speech.
After the debate, the checks will wipe off easily.

How %o Files In the beginning you will probably have
to file material under such general headings as "Military,"
"Political," "Social," and "Economic." After your research
begins to take form you should devise code names for argu-
ments. Some code names used by college debaters debating
the proposition, "Resolved: That the further development of
nuclear weapons should be prohibited by international
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agreement" were "Tactical Weapoms, " "Nth Nation," "Radla~-
tion," "Breakthrough" and "Detection,”

Various types of file boxes (Debaters call them
Rebuttal Boxes) for cards may be purchased at your school
supply store. Furchase a sturdy box as they frequently have
rough treatment during travel, Most file boxes do not have
latches on them, Many embarrassing and annoying spllls have
been avolded by getting a lateh put on., A substitute for a
lateh is two sturdy rubber bands, One might break but two
will probably not both give way at the same time.

Many debaters have found a briefcase to be & good
investment. They ean be purchased in varying qualities and
sizes with prices ranging from four to forty dollars.



CHAPTER IV: BUILDING THE CASE

A csse for any type of debate is the epproach which
a given side prepares for a specific debate, It comsists of
the over-all strategy, the arguments and the evidence,?

The case represents a team position. Both members
of the team agrese regarding the stand they will make in the
debate., Each team member will probably present a portion of
the case, But each debater is responsible for arguments his
collesgue advances es well as for his own,.

Cases are constructed to support sither a yes or no
answer to the three gquestions mentloned in the f{irst chapter,
They are:

1, Is the present situation unsatisfactory? Debaters
frequently phrase this, "Is there a need?”

2. Is the proposed plan (the proposition) the best
plan for solving the problems that make = change
desirable?

3, Will the advantages of the new plan be more impor-
tant than any disadventages that might cccur?

The affirmetive team will attempt to indicate that "yes" is
the correect answer for each of these guestions. The negative
will attempt to answer "no" to at least ome of the gquestions.
The organized attempt to achleve these goain is the "ecase"

of that team,

Naldo W. Braden, Earnest Brandenberg, Oral Decision
Making  New York, Harpers and Brothers, 1955,
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Contentions are organized main arguments that support
the desired answer to the above guestions, The combination
of contentions on esch side gives in cutline form the case
of that team,

Contentions are based on problems, The affirmative
is saying that problems exist whem it ettempts to prove that
the present situation is unsatisfactory. The negative is
saying problems will exist (if the plan is adopted) when it
suggests dlsadventages,

But what is a problem? 1Is it 2 problem i1f it pro-
motes communism? Certainly this writer would agree with most
Americans that 1t is, But 17 the Russians were to consider
it, they would consider it sn advantage instesd of a problem.
If something ia non-Christisn some Americans would consider
it a problem. But to 2 member of another faith, it is ne
problem., I one stete receives more than its share of
covernment projects, 1t may bs considered a great problem
outside that state and no problem within it, If a new
federal dam is bullt, 1t is & wonderful advancement to the
sportsman searchins for a mew place to boat or fish., But
to the farmer who must give up his land and home it is a
disaster, That e popular rock and roll singer is making
fewer records is no problem to the person who does not favor

rock and roll.
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So who determines whet constitutes a problem? Whose
standards will be used? "The standards esccepted by those who
judge you are almost inevitably going to control the deci-
sion you will get."® Build your case in relation to what
is a problem to your jJjudge, This may not always agrse with
your values., "If you think you have better standards then
your judge your first obligation is to convert the judge to
your standards,®il This is uswally difficult to do,

It is generally essier to find standards that are
universally sccepted by the Ameriecan publiec and then prove
a violation of these Itandnrdl.ll For example, there would
seem to be & universal bellief that peace is desirable, The
contention that says, "Furthen development of nuclear weapons
will inerease the chance of war" is besed on a violetion of
that universal belief, When the negative team replies that
"Frohibiting the further development of nuclear weapons will
endanger the free world's defenses," they are saying that
the proposzition will cause & viclation of the commonly
accepted belief that the free world's defenses must remain
intact,

A contentlion should be developed in threes steps. It
is based on the old saying "You tell them what you are going

7IEHeBurnoy, O'Neil, Mille, op. eit., p. 33.

1l1bid., pe 34

12gim Giffin, Speech given at Kansas State Speech
Association Meeting, May 2, 1959.
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to tell them. You tell them, Then you tell them what you
told them." Or to express it more formally it has: (1) the
initial summary or main argument; (2) the detalled cevelop~
ment or minor arguments; and (3) the finel summary.

The initial summary or main argument states the
violation of principle that 1s occurring or will occur.

This velue should be important enough that the judge will
believe it necessary to prevent it from belng vioclated. If
will do you little good to prove a viclation 1l the other
team may truthfully say, "So what?" after you prove it. A
statement of a main need contention might read, "COur national
security is weakened by our school system." If an affirmas-
tive can prove this to be a fact, a judge will probably
agree that some change is desirable.

The violation of principle must be soc much a part of
the present system or the proposed system that it can not be
corrected by something less than the adoption or complete
rejection of the affirmative plan,

The detalled development or minor arguments will
attempt to prove the violation claimed in the initial
summary. It will use argument supported with evidence to
prove each minor srgument and the minor u-&u-cnts should

combine to prove the major argument or contention. For
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example, note the development of the minor arguments presented
for the contention mentioned above:

Main Argument: Our national security ls weakened by
our school system.

Minor Argument: Our national sesurity depends upon
our doing the best possible job in educating our
ecitigens,

Minor Argument: Conditions exist in our schools that
prevent them from doing the best possible job in
educating our citizens,

If the two minor arguments could be vroved, they would support
the major argument,

The final summary for the above argument would bes

"Therefore, because our natlional security depends upon

our doing the best possible jeob of educatling our cltizens
and because our present educationmal system is not doing the
best possible job, we contend that our nationasl security is
weakened by our sechool system,"

The final summary in a contention is sometimes called

an internal summary because it 1s given in the middle of a
speech., It would be hard to over-emphasize the importance
of this summary, A debater should not expect the judge to
remember his arguments, He must remind him freguently. The
internal summery iz the dsbater's device for "telling him
what you told him,"



CHAPTER V: DEBATING THE AFFIRMATIVE

One good form for developing and debating an affirma-
tive case in the constructive apeeches is as follows:

1st Affirmative
Introduction
Define terms
Restate propesition in your own words
State Affirmative case in outline form
Develop one or mors need econtentions
Final review

2n0d AfTirmative
Introductory remarks
Attack negative constructive arguments
Fresent plan
Review and rebuild need contentions

Show how plan solves the need
Restate Affirmative case

The First Affirmative Speech

Introduction

It wes once considered proper form for each speech to
begin with, "Mr, Chairman, Honorable Judge,worthy cpponents,
honorable colleague, ladies and gentlemen,"™ It is now con-
sidered proper by most debate instructors to begin without
addressing the audience in any way. But some debate jJjudges
still prefer that the debater at least say, "Mr. Chairman,
Ladies and Gentlemen,"™ It is usually a goo& poliey to use
the latter cpening rather than to risk offending a Judge's

preference.
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The introduction should not exceed one mimute in
length., It has two purposes, It should (1) direct atten-
tion to the propositlion end (2) heln to establish a favorable
opinien of the affirmative team and their proposition.

Several technigues are useful in accomplishing these
coals, Some debaters establish good relations with the sudi-
ence through expressing & sincere compliment or sincere
appreclation to the host scheool. Sincerity 1s ilmportant as
a phony 1s almost certain to be recognized and distrusted
throughout the debate, DBut the apeaker should be able to
find something for which he 1is sincerely thankful or with
which he is sincerely impressed, This method is freguently
used with one of the other methods.

A brief history of the proposition is sometimes used.
Any history that is presented should be selected with care.
It will be impossible to present all of the events leading
up to the debating of the proposition, sc the debater should
select those events that are favorable to hls cause, A
summary of current problems in the area of the proposition
is sometimes useful, This summery 1is appropriate because the
current problems are probably the reason the proposition was
edopted. It 1s useful beceuse the affirmative will probebly
base much of its case on the =olving of these problems,

A statement of the principle upon waleh the case is
based cean be used. In debating the proposition, "Resolved
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that the United States should adopt the essential features
of the British system of education,"™ one debater started
with the statement, "With the Russian sputnik cireling over-
head every ninety minutes it is imperative that the United
States have the best possible educational system.,® He later
developed the idea that while we had a good educational
system, 1t 1s not the best we could obtain,

A quotation, either from a c¢lassical philoscpher or a
modern day authority may make an impressive beginning., If
the quotation states the principle of the affirmative cass,
it may add autherity to it that will make it more readily
accepted by the judge,

Whatever type of introduction is used, it should be
worded to make it lead maturally to the presenting of the
proposition., The introduction should state the proposition

at its conclusion,

Defining Terms
The affirmative team has an obligation to define any

terms on which there might be a lack of understanding or a
misunderstanding. It 13 not necessary to define such commonly
used terms a8 "the govermment of the Tnited ‘States." But it
would seem necessary to define "the essential festures" of

the British system of eduecation.
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The affirmative team may debate any legitimate defini-
tion of terms. In defining the "essential features® of the
British system of education, high school teams found that
there was considerable disagreement on interpretation., Host
affirmative teams will propose as little change as the
proposition willl allow. 3Some affirmative teams defined
"essential" in such & manner that only the feature of
dividing students sccording to abilities qualified as "essen-
tial.," When negative teams attempted to force them %o
support other features, such as religious education, they had
to show only that the affirmetive definition was one fair
definition, "When in a debate & proposition 1s capable of
two legitimate interpretations, it 1s clearly the privilege
of the affirmative to choose whleh is the meaning to be
debated, "3

While the affirmative may support sny stand they can
show is technlecally correct, it is bad psycholozy to base a
case on an interpretation sc unusual that it seems to avoid
the actual issuves, Many teams have learned through sad
experience that they can win debates and lose decisions 1if
the judge 1s convinced that they are attempting to avold the
i{ssues, It is generally better to use a sztandard definition

of terms to aveid thais risk.

13yeBurney, O'Neil, Mills, op. eit., p. 29.
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The affirmative must suppert everything for whieh the
proposition ealls, They may support anything in addition
to the preposition that they desire to support. In making
additions to their plan, care should be taken that the
proposition 1s necessary to solve the needs, If the added
features will solve the problems, the negative may accept
the added features and the affirmetive will have no need for
the propositien,

The word "should" 1s inecluded in most propositions.
It 1s included to prevent the affirmaetive team from having
to prove that their plan either "would® or "could®™ be
adopted, The affirmative team 1s never obligated to prove
that some legislative body, such as congress, would cast a
ma jority vote for their plan. Neither are they requlred to
prove that their plan i1s in accordance with the Constitution
of the Tnited States. They must prove only that if the plan
ware legally adopted through whatever procedure was neces-
sary, its results would be beneficlal., Thus, in debating the
proaibition of development of nuclear weapens, an affirma-
tive team did not need to prove that Russla would sign such
an agreement. They needed only to prove that the over=-all
results would be good if they did sign.

The term "should" does not remove the burden of show-
ing thet plan would be enforceable, So while an affirmative
might, as mentioned above, say that they do not need to
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prove that Russis would 8ign en international agreement
prohibiting the development of mueclear weapons, they would
have to prove (if forced by the negative team) thet Russie
would keep such en agreement or that the benefits would
occur even if it were not kept. In debating a proposition
advocating the return to prohibition, an affirmetive would
not be responsible for proving the twenty-rirst amendment
could or would be repealed, But they might have to provs
prohibition could or would be enforced after repeal came or
that advantages would still oceur if At were not enforced,.

In most case2, when a plan e¢an not be enforeced, 1t
will result in no harm as well as no benefit and the negative
will gain 1little if any good from pointing it out.

Methods of Defining Terms, Professor Crocker in his bock
Argumentation and Debate lists seven methods for defining

terms:

1. Exsmple

2. Authority
3. Explication
+ Negation

>« Derivation
+» Function

7. Context

"The student should attempt to make use of as many of these
weys as are necessary to show exactly what the terms mean,

so that both sldes may reach an agreement. sl This will

Lrione1 Crocker, Ar tation and Debate, Ameriecsan
Book Company, 194li, pp. 32-5.
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require a lengthy definition on some guestions and almost no
definition on others.

(1) Example. Definition by exsmple was used by Galen Frante
of Manchester College a3 he defined the "world democracies"

as beings

the nations of the British Commonweslth..., France,
Bolgi\n& Netherlands, Switzerland, Sweden, ... Finland
«.ss (and) other o %ri.u e+« guaranteeing the rights
of the individual,
In defining "major agricultursl products,” debaters said
that they were those products that had a major effect on
the economy, such as wheat, corn, and cotton. When they
sald "such as wheat, corn, and cotton," they were defining
by example, "In defining the various types of chain stores
it was common to point to Rexall drug stores, the Red and
White stores, the A and F stores, as types of chains,"16
(2) Authority. Willlam Welsh of Northwestern Universlty
used definition by authority in the final round of the 1959
national colleglate tournaments
«ssthere are perhaps two terms in this proposition
which are somewhat nebulous and should be defined for
es of elarity and if we might, we would like to
undertake this burden of defining these terms by turn-

ing to the definition of the terms as advanced by the
Atomic Energy Commission of the United States in their

15ggbert Ray Nichols, Intercollegiste Debates, Noble
and Noble Publishers Incorporated, 1940, p. 159,

160rockor, op. cit., p. 33.




39

last semiesnnual report at the end of 1958, Now they
suggest that further development in this toplie must be
equated with "any organized and concentrated effort
which directly results in any signifiecant operational
chenge in a muclear weapon" and they submitted that a
nueclear weapon was simply "any warmaking device which
was reliant upon a maclear or thermo-nuclear reaction
for its actusl detonation,

Definition by suthority is probably the form most commonly
used by competitive debaters,

(3) Explication. "Think of explication as the opposite of
implicetion. Instead of suggesting the definitlion we tell
exactly what the terms mean, w17  Jsmes Wilson of the Univer-
sity of Redlands used definition by explication in a Tirst
negative speech when he saids

The word "permanent"” 1s defined by Webster's N
Collegiate Diet a8 Aecntiimiing Wt T the oni
ow we rsalize we can't force the gentlemen of the

affirmative to prove tc you that there will be no change
in their lew, there would be no politieal influences
there would De no varistion whatsoever in the type of
poliecy that it adopted, Simply they must show to you
that Congress would deem it continually advantageous to
leave the law and the ageney in existence eand not to
repeal it and never to find it advantageous or wise to
emend it, If they can do this, then they have given you
a permanent need and a permanent plan in a sense that
both would be permanently advantageous to our uem-y.la

(4) Negation. Definition by negation consists of telling an
sudience whet is not meant by a term or phrase, When this
form of definition 1s used, the debater should also explain

i,

18pavid Potter, Apgumentetion and Debate, The Dryden
Press, Wew York, p. 286,
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whet he does mean, In high school debates on the proposi-
tion, "Resclved:s That the United States should adopt the
essential features of the British system of education,®
negation was used freguemtly. Affirmstive teams often
stated that they were not proposing that the British syatem
be used instead of the present Ameriean system. They were
proposing that the essential features of the British aystem
be added to the American system.

Many teams would use this type of definition again

28 they would say that they were not proposing that the
essential features be added to the American system in exactly
the manner in which they are used in Britain, Instead theay
proposed that they be "adopted and edapted" tc meet the needs
of Americen education,

(5) Derivation. Some words can te understood by examining
the origin of the word,

Such a word might be "unicameral” in the proposition,
"Resolved, That the ltnto of Ohio should adopt the uni-’
camerel logillntnro U nonnl one and cameral comes
from the word meaning ¢ therefore the proposition
becomes, Resolved, That tho te of Chio should adopt
the one-ch:-bor 1o¢1|1.tnr0u

(6) Function. Funmetion refers to the purpose of the matter
to which the term refers, An "umbrella® might be defincd as

"an object that 1s held ebove the head in the rain to keep

lkmh‘r, op. mn. Do 3’-]-.



43
the person holding it from getting wet." Or the office of
prineipel 4in a high school might be described by explaining
the duties he performs,

(7) Context. The words whieh precede or follew a term in
the proposition may change the meaning of it, In defining
the terms in the proposition, "Resolved, that the powers of
the Federal Government should be diminished,"” Willlam Roskin
of the University of Redlands defined "powers" as "power in
use® as contrasted with the powers specifically granted the
Federal Govermment in the Constitution,20

In a similar proposition context was used in defining
the "powers cf the Federal Govermment in its relationship to
othser units of gavornmnt."ﬂ

Restating the Proposition
Definitions are ot times qulite technical, This may

be necessary to ocbtain a precise definition that will limit
the question to imelude only the proposal the affirmative
wishes to make, DBut before the sctual debating of issues
cen begin, it must be clear exasctly what 1s being proposed.
In using the definition of "further development" stated
earlier (under definition by suthority, page 38), the

2051chols, op. cit., p. 3.
alcrockcr, loec. cit.
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dobater stated that they would advocate prohibiting testing
and production of muclear weapons to stop further develop-
ment,

In debating the proposition, "Resolved, That the prices
of ma jor agrieulture preoducts should be supported at not
less than 90% of perity," many students restated it after
defining several terms as "Resolved, That the growers of
cotton, corm, rice, wheat, and tobaceo should be guarantoed
that they will be sble to sell their products at least 90%
of & fair price.”

State Affirmative Case in Outline Form

The affirmative team will gemerally find it advan-
tageous to make clear oa;-ly in the debate the stand they
intend tc take. John Claypool of Bayler University debating
the proposition, "Resclved, That the Federal Government
should adopt a permanent program of wage and price comtrol,
used this technique.

For the elarification of the affirmative attitude in
this debate, we would base the adoptien of such a pro-
gram on & twofold need; firast of a that inflation
presents a permanent threat te our second, in
neeting with this threat the present channels are insde-
quate. I shall deal with this twofold need, end my:
eclleague in second speech will present our program
of sclution.

nrottor, op. cit., p. 282,
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The first affirmetive speaker should use no more than
two and one-half minutes of a ten minute speech on all the
ateps (introduction, defining terms, stating efflirmative
case in outline form) that come before the development of

the first contention,

Develop Gontentiong

Methods for developing contentions are discussed in
Chapter IV. One of the most frequent mistakes is attempting
te develop too many contentions, An affirmative team should
not attempt to prove too mueh, It 1s better to develop two
or three contentlons well and have time to defend them
rether than to try to develop a number of contentions inade-
quately and not have time to prove the minor arguments in
each, The debater who attempts to develop many eontentions
inadequately may find himself with so many questicns to
answer that it willl be impossible to do so., The negative
has the right to ask the affirmative to prove esach subpoint
of any contention the affirmative brings into the debate.

Pinal Review

The finsl review will usuaslly restate all affirmative
contentions mentioning each subpoint that aupports the con-
tentions. It will be a combination of the materilal presented
in each of the internal summary reviews,
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Occesionally only the main eontentions will be men-
tioned, This 1s the technique used by Mr, Claypool in
concluding the first affirmatlive speech that was quoted

earlier.

Thus, the affirmstive attitude in this first speech
has been the upholding of a simple twoloid meeds firat
of all, that inflstion presents a permanent harmful
effect to our economy, and s that in coping with
this need the present system, both the indirect and
temporary controls, are mdoquto. On the basis of
this need, we would highly advocate adoption of the
pornuung wage and price eontrol that my colleague will
present. 3

The Second Affirmative Speech

Introductory Remarks

A formal introduction is not generally used by the
second affirmative speaker, InSroductory remsrks presented
in this speech are usually umplemned, They are frequently
limited to a statement regarding what the spesker will
attempt to aceomplish in this speech.

If the negstive has disagreed with the definition of
terms presented in the first speech, thia speaker should
clarify the affirmetive stand, He may explain that the two
teams are not in actusl disasgreement but that they are
merely saying the same thing in a different way. This is
not uncommon., If the negative is actually suggesting a

23potter, op. eit., pp. 225-6.
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different interpretation, the affirmative must support their
original definition, This is done through further use of
the methods of definition explained sarlier.

Attack Negetive Constructive Arguments

The affirmative should always attack negative con-
structive arguments or negative contentions et their first
opportunity after they are presented. It is considered
unethical to make the first reply to negative constructive
arguments in the last rebuttel, Most debate judpes will
discount any answer to negative corntentions that 12 net made
while the negative has a chanece to reply, Therefore, the
affirmative may only enswer negative ccntentions in the
second constructive speech or the Tirst rebuttal, I the
second speaker leaves negative arguments unanswered, he adds
to the already overburdened first affirmative rebuttal.

Methods for refuting argument willl be discussed in
later chapters,

Present Flap
The affirmative must present a plan for putting the

proposition into effect, How many details aof the plam the
affirmative will explain will vary according to the proposi-
tion., It 1s Dest to present only such details &s ere
necessary (1) to show that the plam will solve the problems

presented and (2) to prevent some possible dangers the negative
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mey present. Have a definite reason for presenting esch
portion of the plan that 1s presented.

Sometimes the affirmetive plan can be stated in one
sentence., In other propositions the plan must contein con-
siderable detall before it sdequately meets the above goals,
The negative has a right tc request a reasonzdls rumber of
detalls to be presented.

Review and Rebuild Afflrmative Contentions
The second affirmative speaker will review the need

contentions presented by hils colleague, Whers attacks have
boen made on these need contentlons, he must rebulld them.
New evidence should be used to rebuild the contentions,

It 1a sometimes desirable for the second affirmative
spozker to add another need contention,

In many ceses it will seem obvious that the plan will
solve the problems 17 the need contentions are properly
constructed, Therefore, some debate judges agree that it 1s
not always necessary to specifieally show that the plan will
meet the need unless the negetive team challenges it.

But other judges insist that the a’firmative rmsat show
with evidence that the plan will solve each of the problems
presented, Because some judges hold this opinlon, it 1s
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best to present evidemece showing that the plan will solve
the need.

The second affirmative soeaker should take each
problem {(need) presentsd =nd, one by one, show how the
affirmative plen will solve them.

Another usable form of orgsnization for a second
affirmstive speech i3 combining the "reviewing and rebuilld-
ing of the need” and the "showing of how the plan mests the
need." In this style, the debeter reviews and rebullds the
firat need contention, Then he shows how the plan solves
that problem., Then he will review amd rebuild the second
need contention and show how the plan solves that problem,
Using thils method, the debater has completed showing that
the plan will meet the need by the time he has completed
his review. This organization is particularly useful when
the affirmative plan has several parts with each part solving
ona of the affirmative needs,

The Fiprst aflirmative Rebuttal

The first affirmative rebuttal is cne of the most
erucial speesches in the debate., It comes after the negzative
has spoken for fifteen minutes straight, It 1s the last
opportunity that the affirmative team has to make the first
reply to negative constructive arguments, They may not be
answered in the last rebuttal 1f they have nct been answered
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previously. Most negative teams will have presented new
constructive arguments in the second negative spesch, Most
negative teams will present new objections to the alffirma-
tive plan, These must be answered in this speech.

If the first affirmative rebuttal is done properly,
it will break the negative argument to such a degree that the
second affirmative rebuttal can concentrate on review,

The first affirmative rebuttal should feollow this
orders

Attack negative econtentions,
Meet direct negative attack on plan,
Rebuild mest imrortant affirmative points,

Attack Negative Contentions
An sttempt should be made to group negutive conten-

tiona, Moat contentions are based on similar prineiples,
If you can éeny a prineciple that several contentions rely
upon, you can deny the contentions in less time., For
example, it 12 often possible to show that the contentions
de not epply speciflically to the affirmative plan, If you
can do this, it 1s especlally good as 1t helps to bring the
debate back te the affirmatlive case, .

The affirmative team has no obligaticn to answer
constructive arguments presented for the first time in the

rebuttal spesches, If the negative presents new constructive
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erguments in the first negative rebuttal speech, the {irst
affirmative rebuttal speaker should point this out and say
that he will refute them anyhow if time permits.

Some negetlve contentions are objections that ean be
admitted without serious harm to the affirmetive position.
It does no good teo tear down negative arguments that are
unimportent in the beginning,

Some negative teams will present several arguments in
a very few minutes and with very l1little support. The
affirmative should show what parts of the arguments need to
be proved and suggest that after they are proved, the second
speaker will deal with them., This reverses the plans of the
negative, The original negative plan was probably intended
to make the first rebuttal specaker use his valuable time
refuting arguments that were not proved. If the affirmative
ecan force the negative to drop the arguments by asking them
to prove them, they will gain an advantage, If they can
force the nezative to use their second negative rebuttal to
prove the arguments, they will prevent them from making other
geins at that time, The affirmative may answer an argument
in the last rebuttal if the negative does not support it
until the last negative rebuttal,

Meet Direct Attack on Plan
If the negative has made & direct attack on the

affirmetive plan, the affirmative may not walt until the
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last speech toc reply. The first affirmative rebuttal is the
last opportunity to make the first attempt to rebuild the
plan,

The method of rebuilding the plan will depend upon
the attack made., Two types of attacks that are frequently
made are easy to recognize and easy to answer, The first
occurs when the workabllity of a plan is attacked by showing
that parts of 1t will not solve the need without the help
of the other portions of the plan, Remember, no one part of
the rlan has to sclve the problem by itself. It is the
workability of the complete plan that is important.

A second type of attack that occurs is an attack of
the abuse of the plen rather than the use. This attack
usunlly concentrates problems that exist under the plan in
operation today and need to be corrected regardless of
whether the proposition is adopted, In debating the merits
of adopting the essential features of the British system of
education, some debaters attempted to insert the problems of
segregation., In debating & question regarding labor unions,
some teams tried to force the affirmative teams to show
how they would correct the problems that now exist in the
Tational Labor Relations Board. In both of the sbove ecases,
the affirmative was able tc show that the problem was not
a part of the proposed plan but wag instead, a part of the
present plan, They would contend that we should correct it
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in the present plan and the affirmative plan will be of
benefit to all,

Rebuilld Most Important Affirmative Points
There will usually be very little time left for this

step., Therefore, it 1s important thet the debater examine
the negative attacks very carefully to determine which are
erucial, If the second affirmative has done a thorough Job
of rebuilding the need arguments in his constructive speech,
1t will meke this step easiler,

This 1s the only rebuttal speech that will not neces-
sarily end with a review. If time allows, 1t 1s well %o
review in this speech. But if time does not allow (and
against a good negative team it probably will not), the
summary may be omitted in this speech. The thrse points
listed are essential and should be considered in the order
listed.

Second Af{firmative Rebuttel

The second affirmative speech must concentrate on the
affirmative case, 1t wWill spend very little time answering
negative constructive argumenta, It should follow this
forms

Reattackk negative constructive arguments 1if rebuilt,
Review and rebuild affirmetive need.
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Review and rebuild plan showing it will solve need.
Ask for adoption of preposition.

Reattack Fegative Constructive Arguments if Rebuillt
This step should take no more than twoc minutes of the

last rebuttal,

If negative arguments were not rebuilt or reviewed
in the last negative rebuttal, do not reattack taem, The
time can be used better in other ways., If several arguments
that were refuted were net rebuilt by the lust negative
rebuttal speaker, the debater should mention this to remind
the judge thut the affirmative won those arguments, If a
negative argument that seemed damaging to your case esrlier
was answered in the first affirmative rebuttal and not
rebuilt in the last negative rebuttsl, this should be men-
tioned to show that the negative sccepted the affirmative
answer &8 true,

If the second negative rebuttal has resupported nega-
tive contentions, they must be answered, Often they may be

answered by referring to an earlier answer,

Review gnd Hebuilld Affirmetive Need ]
The ettecks made upon the affirmative need must be

answered, BRut equally importent in this speech is the
emphasizing of the points that were not denled by the nega-
tive. The needs that are reestablished should be emphasized
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to show the importance of them. When the debater finishes
this step, it muat be very importent to the judge and audi-

ence that these problems be solved.

Review and Rebuild Plen Showing It ¥ill Solve Need

The direct attacks made upon the affirmative plan
-ﬁlt be answered. Then the speaker should refer back to the
need and emphasize how this plan will solve the problems.

Ask for the Adoption of the Proposition

The last affirmative rebuttal speaker should ask the
audience for the adoption of the propesition, It 1s usually
coupled with a restatement of the affirmative contentions as

justification for adopting it.



CHAPTER VI3 DEBATING THE NEGATIVE

The first step in preparing to debate the negative
is to thoroughly understand the affirmative., It is neces-
sary to eanalyze the possible affirmative need arguments,
know the results that the proposition can achleve, and,
equally importent, know 1ts limltations,

A mistake frequently made by negative teams is not
taking a definite stand and making it clear early in the
first negative lpoooh; A good technigue is to make the
nogative stand the first statement of the negative team.
Research has shown that an sudience tends to remember the
first statement better than any eth-r.au

There are three possible stands that a negative team
may take, They are: (1) status quo; (2) repairs; and
{3) counterplan. These terms all refsr to the position the
negative takes in relation to the affirmative nood.zs

The "status quo" and "repairs™ stands are the most
frequently used, The "ecounter-plan" will be discussed in
detail in Chapter XII,

24, L. Hollingworth, The Bg_o_u.ﬂm of the Audience,

American Book Company, 1935, p.

258&1. authors 1list as many as four or as few as two.
The same stands are offered but they are classified differ-
ently.
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Status Quo

The status gquo 1s defined in Webster's New Collegiate
Dictionary as "the state in which anything 18" or "the state
existing," The "status que" approach says that conditions
are good enough the way they are. It contends that either
no need or problem exists or that the problems are not
{mportant enough to justify a change. It should be coupled
wlth negative eontentions or arguments to show disadvantages
of the affirmative plan, This stand says, in effect, that
there i1s no reason to change from the present method and
even if some problems do exist, the disadvantages of the
affirmative plan are so great thet they make the plan imprac-

tiecal.
An outline cf the negative constructive speeches

using a status quo approach would look as followss
First Hegative
State Negative Stand
Agree or dlsagree with affirmetive definition of terms
Attack af{firmative need
Direct Attack
Indirect Attack
Review Negative Stand and attack on need
Second Negative
Ra2state Negative 3tand
Direct Attacik cn Affirmative Plan
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In relation to need
Desirability
Indirect Attack on Plan

Review Attack on Plan

First Negative Constructive Speech

Stete Negative Stand
The importance of stating the negative stand was men-

tioned earlier,

Agreo or Disagree with Affirmative Definition of Terms

If the negative team does not believe the effirmative
has presented a falr definition of terms they must state their
disagreement in the first negative speech. If the negative
team does not say that they do not agree to the definitlion
of terms in the first negative speech, the affirmative team
may assume that they agree, If it later develops that the
definition 1s not fair the negative may not object even if
it gives the affirmative an unfalr advantage,

If the negative wishes to agree to the affirmative
definition they just do not state any disagreement. If no
disagreement 1s stated in the rirst lpooch; it is assumed
that the negative agrees to the definitiom.

It is generally best to agree with the definition
presented if the negative can st1ll debate without majer
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changes in their ecase, The affirmetive will usually win any
argument over terms that may occur. This is true because
they (1) need only to prove that their definition 12 ome
fair definition (not necessarily the only one)} end (2)
because they should anticipate a disagreement if they have
en extremely unusual definition and should have & defense
developed for 1it,

If an umusuel definition is presented the negative
team should determine wvhether 1t makes the affirmative plan
broader or more narrcow, If 1t makes the plan broader, more
disadvantages will occur. If it mekes 1t more narrow, it
will not solve as many needs. The importance of thias will
be discussed with the negative atteck on the alffirmetive

‘pll-n.

Attack Affirmative Need
Two methods are ussble in attacking the affirmative

need, A combination of the two is ususlly used by beginning
debaters, The flrst method consists of a direct attack on
the affirmative need. Each argument of the affirmative 1s
attacked exactly es 1t wes presented, Evidence 1s used to
show that the afifirmetive need arguments are either untrue
or exaggerated, The negative debater who theroughly under-
stands the affirmative side of the question can prepare
ansvwers in advance to the problems that are most likely to

be the basis of the negative need arguments, Ceareful



58
listening habits should be developed as the debater can not
prove untrue an argument that he does not understand. Any
answer to negative arguments that is prepared in advance
mast be adjusted in the debate to make 1t fit the argument
in exactly the manner in which the affirmetive presented
it., More on the methods of direet attack will be presented
in Chapters IX and X,

The direet ettack is the heart of a pgood debate. The
negative team is responsible for making a e¢lash on argu-
menta, The new debater should attempt to make a direct
attack the first time he debates, It will seem difficult
at firat. But as he gains experience and a thorough knowl=-
edge of the question, it becomes easier. The attack (Debaters
call it refutation,) is the real fun of debate, It is in
refutation that superior intelligence and the results of
thorough research become evident,

The second method of attack is indirect refutation.
Indirect refutation does not refer to the specific affirma-
tive arguments, It emphasizes what we do right at the present
time, For example, in debating the proposition, "Resolved;
That the Federal Govermment should substantially inerease
its regulation of laber unions," the negative will show the
many desirable results of unilon freedom instead of denying
thst some resulits have been bad, This type of refutation

says, "Even 1f the charges you mske are true, there are
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8t111 so many good features in the present system and so many
good results from the present system that your charges do
not justify & change,"

The indirect attack is used more by the beginning
debater than by the advanced debater, It has the advantage
of being prepared in advance, Therefore, it does not require
a8 much skill to use. But it is not as effective as a
direct attack because it does not actually deny the affirma-
tive case, It only says, "Doc not sacrifice our present
advantages to gain new advantages.” 3Some advanced debaters
use direet refutation entirely. But beginning debaters will
find it advantageous to have indireet refutatlion prepared.

It will give them confidence that regardless of what needs
the affirmative may present, they will have something to

S4Y.

Review Negstive Stand and Attack on Need

Scmo negative teams willl review the entire attack they
have made in pcint by polnt form, mentioning their specifie
reply to every subpoint of the arffirmative need. Others
simply restate the ma jor objections they have advanced.
James Wilson of the University of Redlsnds used the latter
method when he concludeds

Therefore, I think we can see, in the first rlace,

that "we face & permanent threat’ of inflation” is a
statement that has to be serlously qualified, For
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unless we can foresee when, or at least significantly
how often, they can offer us no reason for belleving
that Congress will find a continual advantage to keep

on their economy some cumbersome agency for imposing
rrice and wage eontrol. Secondly, international tension
does not necessitate any dislocations warranting price
and wage controls, And, thirdly, the time lag was not
nearly so drastic as the gentlemen would have you
believe. For thn! reasons, we move for the rejection
of the resolution,<®

Second FNegative Constructive Speech

Direct Attack on Affirmative Plan
The second negative speaker should analyze the affirma-

tive plan carefully (1) in relation %o the need presented
and (2) to find undesirable cheracteristics.

In examining the plan in relation %o the need, the
negative should be loocking for two fallacies. First, the
need or problems may not be solved by the plan. If the
negative team has analyzed the possible affirmative reeds and
the possible affirmative plans while preparing to debate, they
ghould know the problems that each plan will sclve. This
fallaecy occurred frequently in debates regarding the recog-
nition of Communist China. Many affirmative teams claimed
that recognition would increase trade with China. But the
lack of dlplomstic relations wes not what was preventing
trade. Trade with the Chinese Communists was forbidden by

26Pottor, op. eit., pp. 289-90.
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a federal law that would mot have been effected by establish-
ing diplomatie relations,

The second fallacy the negative team looks for in
examining the plan in relation to the need cccurs when the
problems stated are too small to justify the change to the
new system. In debating the proposition, "Resoclved, That the
requirement of membership in a labor orgeanization as a condi-
tion of employment should be illegal," many teams charged
corruption to the labor unions and labor leaders, Careful
examination revealed that even the most outspoken of labor's
erities would charge embesazlement of only about one deollar
out of every $10,000 handled, And corrupticn could be
charged to fewer than ten of the more than 190 national
unions, It was hardly justification for passsing a law that
would effect all unions, The negative team may require the
affirmetive team to show that the procblems they have pre-
sented are 50 vital a part of the present system that only a
plan that changes the basic structure of the present system
will correct them, If the problems exist only in isolated
areas of the present system, it is not usually justifiecation
for the affirmative plan, 1

In making the direct attaeck on the affirmative plan,
the second negative spesker should also examine the specifiec
affirmative rlan presented in each debate to find possible
problem areas thet would exist., In debating the desirabllity
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of stopring the development of atomic weapons, many affirma-
tive teams found that it would take a staff of thousands of
trained men to administer their plan. Some plans presented
on that guestion provided for international inspectors with
such broad powers that any foreign inspector would have ready
accesg to our military secrets,

The debpater should examine each point of the alffirma-
tive plan asking the question, "What would happen if thils
were put into effect?" and "What prineiples, institutions,
and people will be effected by this?t « How will they be
effocted?”

Indirect Attack on Flan |
An indirect attack on the plan should be made by pre-

senting negative contentiona, These contentions should be
developed as suggested in Chapter IV, They should show
problems that will occur if the plan is adopted.

Review Attack on Plen

This should be done in the same manner as used in
the review of the atteck on need in the first negative
speech, It 1s not necessary to review the atteck on the
affirmative need at this point as the first negative rebuttal
speech wWlll concentrate on the affirmative need again,
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Repairs

The team debating a repairs stand seys, in effect (if
not actuslly), "We recognize that conditions are not perfect,
but neither are they &s bad as the affirmative team charges.
Conditions are not bad enough %o warrant & complete change
of prineiple as proposed by the affirmative team, They can
be corrected by some less drastic changes that will allow
us to keep our present principles but aehieve better results.”
The negative attempts to diminish the lmportance o the
affirmative need. They try to show that some problems do
net exist through direct atbtack, But some charges are
admitted and attempts are made to solve them with lesser
action than the affirmative proposes,

For example, when teams debating on the union shop
would say thet men should not be required to belong to
unions becguse scme unions had corrupt leaders, many nega-
tive teams proposed that laws be passed to e¢lean out the
corruption and keep the union shop. When aifflirmative teams
would propose on another guestion that all testing of atomle
weapons be prohibited because radistion was endangering
human lives, some negative teams proposed that only those
tests that spreed radiation be stopped. This would have
allowed underground testing to econtimue and would therefore
have storped short of the affirmative plan.
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When the repairs plam is used, it will substitute
for one area of direet attask om the need, It will admit
part of the affirmative need and substitute a plan for an
attack on that part of i, The negative procedurs will be
otherwise unchenged from the "atatus guo" stend,

The First Negative Rebuttal

A first negative rebuttal follows ths second negative
construstive speech. The fifteen mimutes that the negative
has in the middle of the debats 1s ecslled the "negative
bloe,” After the negative bleec, the affirmative has ten
mirutes (both rebuttals) while the negative only has five
minutes (seoond negative rebuttal), The affirmative slso
has the adventage of speaking last, The combination of these
faets makes it necessary that the negative have = large lead
coming cut of the negative bloee,

The best way to gaim that lead is through a eareful
division of duties in the bloe. HNew constructive arguments
may not be presented in the rebuttal speechea. Therefore
the first negative speech must be entirsly refutation and
rebuilding. The second negative constructive sreaksr sone
centrated his attacks upon the plan, The first nezatlve
rebuttal will be used to resttaek the need. It will contain
the following stepss



Reattack affirmetive nsed
Roview entire negative stand

Reattack Affirmative Need
The {irst negative speaker made an attack on the need

in his constructive speech, The second alfirmative =peaker
will have rebullt the need somewhat, Now the negative has
about four mimutes to re-ostablish the weaknesses of the
affirmative need,

Beview Entire Negmative Stand

The entire negative stand is now presented., The
entire negative attack on the affirmative need and plan has
been made, It 1s up to the negative to hold the advantage
they have, They ¢an do this best by spreading the affirma-
tive arguments as thin a8 pessible, Thia review should
contain a 1list of cbjections teo the affirmative case that
is so long that the affirmative can mot hope to answer them
all,

Second Negative Rebuttal

Second negative rebuttal spealters should vary their
approach according to the method used by the {irst affirma-
tive rebuttal speaker in attempting to answer the negative
blec. The guiding prineiple of this rebuttal 1s that the
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pegative is trying te spread the debate again, The aifirma-
tive attempta to consolidate a debate in rebuttals and the
negative attempte to widem 1i%t,

The second negetive rebuttal will dbe divided into four
varts:
Reattack or review the refutation ¢f the affirmative need
Reattack or review attack on affirmative plen
Rebuild or review negative comntentions
Review of total negative stand
About ome~half of the speaking time should be used to
repair the negative mpproach from the attacks made against
it in the first affirmative rebuttal, The remaindsr of the
speeking time should be spent reviewing the attacks not
mentioned in the first alfirmative rebuttal. The speech
ghould cleose with a review of the charges against the
affirmative with special emphasis rlaged cn the negative

contentions,
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CHAPTER VII: EVIDESCE

Evidence 13 composed of facts and authoritative
opinion, Facts sre instances, cases, and statistics that
can be seen, described (measured, counted, or classified),
and reported, Examples would include such items as "the
average salsry for teachers in Kansas in the 1357-58 scheol
year was $619 below the mational average” or "my offlze has
only one window." That Ingemar Johannson won the world's
heavyweight boxing champiomship from Floyd patterson in 1959
is a feet, If the same method of measurement or e¢lassifying
is used by several peopls, they will all arrive 2t the same
conclusion if it is actually a fact, No person could look
at my office, ccunt the windows by amy form of meesurement
and arrive at a conclusion other than the cne that says I
have only one window,

Authoritative opinion is the point of view held by a
perscn who for some reason 18 consldered to have specilal
ability to interpret the meaning of facts, Examplea of
opinion would inelude "Kansas teachers are underpsid,”

"ny office has poor ventilation," "Ingemar Johannson is
the world'as beat heavyweight fighter," thkhor this was
suthoritative opinion would depend on who said it and whet
made him qualified to express an opinion,
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Both facts and opinion depsnd on the reliability of
the person reporting or interpreting the facts, The author's
three year old daughter wins arguments from her playmates
by insisting that her "teacher said so.” Or course sha does
not attend school and has no teacher (as she uses the term),
She is thoroughly bewildered when her father reverses her
bad reporting and tells her that he knows 1t is not se
bocause he teaches teschers. (4 common fallacy ir reessoning
but she is a little youmg to tell sbout Ad Veresundias.)
A more formal examinstion of the rellablility of witnezses is
included lster in this chaptsr,

When to Use Evidence

| Evidence 1s used in constructing, refuting and rebuild-
ine subpoints (minor arguments) and conclusions withim 2

-_—

uu.j For example, look at the fellowing contention:

Our educatlonal system is endangering our nationsl
X “f onse.,
A, Our sducational system must bs the best possible
or it will endanger our national defense.
B, Our educational system is not the best possible.
Therefore: Our educatlonal system is sndangering our
national defemse,

In constructing the above contentlon, each of the
subpoints would have to be supported with svidence. To
support the first subpeint svidence might be involved as

follows:
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A, Cold war exlists today,
B, Hot or fighting war 1s possible,

Authoritative opinion

A,

The best possible education is needed in a cold
war to prevent losing the propagands battle .
(which would in turn, weaken national defense, )
A specialist in overseas propagands whe also
understands the defense structure of the free
world would be considered = relisble euthority
for such a stetement,

The best possible education is needed in a
fighting war to msintain the necessary lead in
weapons., A military authority (to predict the
military demande that would be made en our edu-
eation) who also understands educatlion well
encugh %o lkmow that it will require the “best"
our educational system can do to meet those
military demands would be nseded to e con-
sidered a relisble authority on this point,
Separate authorities may be required to support
each sectlion of this opinioen.

The second subpeint might be developed by showings

Pact
a.

Opinion

Our educational system has a specific weakness,

Our educatlonal system can be improved. This
opinion should be bsased on facts,

Authoritatlive opinion might be used to establish the

importance of not violating the prineiple on which this

contention is based, Thet is, evidence may be used to

support the idea that our nstional defense must not be

endangered,

This would probably not be necessary as the

sudience or judge will probably belleve this alresdy. But

such 1s not always the case with every contention.
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Evidence might also be useé to show that authorities
have looked at the same facts and arrived at the same con-
clusions the debater has, This is using evidence to support
his reascning.

In refuting this contention throush using evidence,
the opponent might admit the fects of the first subpoint end
present other esuthorities tc dispute the authoritative
opinions you present, PFor example, & specialist on the
defense structure of the free world might say thst our
netional defense would not be weakened by lesing a prope-
ganda battle, I such an authority was presanted, the
affirmative would have to convince the judge that their
authoritative wes bstter qualified to express en opinion or
that his opinion was agreed to by most authorities in the
field, The team that can show their authority to be the
most likely to be correct will probably win the peint. For
this reason, debaters should have a great deal more support
for any subpoint than they antieipate having to use, They
should also attempt %o use the most authoritative perscons

availables on a subject,
qualify Your Authoritles

One of the mcost common failings of beginning and
advanced debaters alike 1s that they do nct explain thoroughly
the qualifications of their authorities. If the Tull value
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of the gqualifieations of an authority are to be realized,
the audience must be told why he has speelal right to be
believed. If he has no speeclal gualifications, his opinion
is no more valusble than the debaters and 1t 1s a waste of
time to quote him, Unsigned magazine articles carry no
weight so far as expressing opinions. They may be very
useful in reporting facts if the magazine has a reputation
for acecuracey in reporting,

Qualification for authoritles can usually be found
at the source of the information. The flyleaf on a book
will usually give a bulldup of the authority that will
express his qualifications. Magazine articles usually zive
some qualification for their speeilal writers, ¥ho's Who in
America lists most people who are really authoritative on a
national debate proposition. Some of the debate handbooks
have speciasl sections that explain the special clalim to
authority that the writers they quote have.

Sources of Evidence

The sourcesz of evidence were discussed in the third
Ohﬂpt.ro 3

Tests of Evidence

Evidence varies greatly in value, There are tests

of evidence that may be applied to determine the value.
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Professors McBurney snd Hance list six tests of logiecal
adoquaoyxz7
1, Is the evidence clear?
2. Is the evidence consistent internally?
3. Is the evidence consistent with known facts and other
evidence?
4. Is the evidence consistent with loglcal argument?
. Is the socurce of the evidence competent?
«» Is the source of evidence free from prejudice?
7. Is the source of the evidence roliabgot
This author would add to this list,

g2, Is the source the most recent available?

Is the Eyldence Clear?

Is it plain what the evidence means? Is it referring
specifically to the siltuation it is being used to support?
Does 1t use words or phrases that eould have only one mean=-
ing? Is the actual meaning of statistics presented? Or 1s
only an interpretation presented? Is it clear how statistics
were compiled? 1In gemeral, 1s the evidence clear enough
that the debater can be sure it says what 1t seems to say?

In the proposition cencerning recognition of the
communist gévornnnnt of Chinn, one debater guoted what seemed
to be a reliable source &s saying that "wita this plan"
great advantages would occur, Upon examination the nsgative
debaters found that "this plan™ ineluded not only the

2T5omes H, McBurney, Kenneth G, Hance, Discussion in
' .__2____%%£_.
Human Affalrs, Harpers and Brothers, New !ori, pP. 133=34.,
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proposition but also ineluded withdrawal from Korea, stopping
occupation of Japan, and giving up Formosa. The evidence as
originally presented was not e¢lear, It did not refer directly
to the affirmative plen.

In discussing prohibiting the development of nueclesr
weapons, debaters found that some rellable sources sald that
300,000 lives would be lost because of radiation, Other
equally authorltative socurces sald that the harm done by
radiation was insignificant. Thils seeming contradiction was
explained by clarifying the meaning of "insignificant."

Those claiming the harm done was "insignificant"™ usually
gdmlitted the estimates but argued that they were insignifi-
cant when spread over a thirty-year perlod among the almost
three billion people who inhablt the earth, Or they argued
that it was insignificent when compared with free world

security or the effects of natural radiation,

Is the Evidence Consistent Intermally?

Does the evidence used by any debater or team always
express the same opinion? In debating a proposal to remove
tarif? protections for industry in all the countries of the
free world, some teams would argue that the other countries
had nothing we wanted to buy. In another contention the
seme team might give evidence to show that other countries

would sell in the United States to susch an extent that it



h
would harm Americsen industry, This would represent & lot of
sales for a country which had nothing that we wanted to buy.

Is the Evidence Consistent with Known Facts and Other Evi-

dence?

If you know that other evidence contradicts some fact
or opinion, examine 1t clesely to determine why the differ-
ences exist., In the seeming contradiction of evidence that
ocourred in the discussion of the effects of radistion, the
ectual meening of those who said the resulits were insignifi-
cant was not discovered until it was found that it did not
seem to be consistent with other known facts,

When one team presented evidence to indicate that
Negroes did not favor cilvil ricshts legislation, it was con-
tradictory to commonly accepted faet, Investigation revealed
that the source was an opinion thst had been expressed by &n
ungualified person in a "Letters to the Bditor" column,

It does nct necessarily prove that evidence is wrong
just because 1t contradlets other evidence or so-celled
"known fects.® But it does give reason to doubt 1its truth-
falness and to search for information that will clear up the

contradiection,

Is the Evidence Consistent with Legieal Argument?
The next chapter concerns loglcal argument and common
fallacies in argument. After studyins it, & debater should

examine evidence to see if it is reasonable,
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Is the Source of the Evidence Competent?

Was the source of this evidence in a position to gain
the informetion? Did he have the background, training, snd
intellectual ability to determine the facts or opinions that
were reported?

In the 1950's and probably for some time to come, many
people are returning from travel in Russia and expressing
opinions concerning every part of Russian life from their
education to their militery preparations, It 1s doubtful
that many of these people had the opportunity to observe
more than carefully selected areas of Russien life. It is
also doubtful that most of them have the training necessary
to evaluste the present or prediet the future of many, if
any et all, of the subjects on which they are belng quoted.

Consressmen are frequently quoted by debaters., DMost
congressmen follow the advice of the real specialists in the
partieular field., Debaters would do well to follow thelr

example,

1s the Source of the Evidence Free from Frejudice?
Many people who are in a position to know the facts

are not in a position to interpret them ebj;ctively. A
lender in industry hes a broad background in dealing with
labor unions, But he has probably been conditioned to color
his opinions with the interest of profits mhead of the
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interest of the working man. The union leader would probably
tend to overstate his objections concerning management
becsuse he is constantly competing with them for publie
support.

Any evidence based upon a Source who has an "ax to
rrind® should be inspected carsfully to determine what
effect, if any, this blas has had. It does not necessarilly
follow that a person will not report facts objectively just
because ho has an active interest in cne viewpolnt., Dut it
is sufficlent to make it psychologleally weak to use them as
suthoritles,

.'l'ho best evidence is that from persons who ﬁould be
expected to favor the other side, It is well to polat out
that "this person supports (or would be expected to support)
the other side but even he must admit this fact." For .
example, & union leader's complaining about ecrruption in
unions would probably receive a more favorable reception

then the same facts expressed by a leader in Industry,

Is the Source of the Evidence Reliablet

Can you depend on the source to gather the facts
accurately? Some persons are engaged in direct propaganda
and have been known to tell outright lies to gain beliefl,
The Russisns change the "facts" of history to sult their
immediate goals. One weekly news magazine in the United
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Stetes publishes & section for which they e¢laim only "8T74"
accuraey. Another publishes the rumors that are told in
Washingten, D, C, These have high reader interest but low

evidence value,

Is the Source the Most Recent Aveilable?

Most debsters find themselves caught without the
latest information sometime during thelr high school or
college competlition, It is always embarrassing and some~-
times dilsastrous (so fer as wimning is ceoncerned).

The best way to prevent this from happening is to
continue research throughout the season, Do not stop work-
ing just because you have enough information to be prepared
for the first tourmament, Many debaters were surprised to
learn that France possessed en stomic bomb whlle they were
contending that the further development of nuclesr weapons
.should be rrohibited to prevent them from getting it.

How to Use the Tests of Evidence

The debater who riadl the tests of evidence and does
not attempt to learn to use them is passing a wvaluable skill
that would help him to win debstes. This ;kill should also
be useful throughout 1life in helping the debater mske the
right decisions regerding what he buys, the college he
attends, the career he selects and every other important

cholce that requires a choice.



78

The debater who reads these tests should examine his
own case., It 1s to his bemefit to kmow if he is proving the
points thet support his contentions. It is important that
he Mmow if his authoritative opinion comes from blased or
incompetent authorities, If the debater will objectively
analyze his own material, it will help him to learn these
skills for future reference.

4After evalusting his own evidence, the debater should
practice evaluating the extent and quality of evidence used
by his oppenents. Many debates have been won by using
superior evidence.



CHAPTER VIII; REASONING

Reasoning "is the process of drawing a conclusion
from one or more statements."28 It 1s not new to the
debater, fe has dome it with some degree of correctness all
of his life, He learnad es a baby that erying would bring a
bottle. He eried, a bottle came, His conclusion, "one time
1 cried and got a bottle.” At a later time he oried again,
Again he got e bottle, Conelusion, "twice I cried, twice I
got a bottle," After repeating this process several times,
he coneluded, "when I ery, I get a bottle." And the reasoning
process is complete,

In building debate contentlions, the debater begins
with a problem, His reasoning is basically that "we want
something, we are not getting 1t, so we should change our
methods to obtain 1t,"

How does he know that we want something, [He reasons:
(1) It's a fact that we work for it; (2) It'a a fact that we
spend money for it; (3) Authorities hold the opinion that we
fesl insecure without it; end (i) Authorities hold the
opinion that we say we want it. Therefore, we must want 1t,

How does he know we are not getting itt He reasons:

(1) Facts show we are not getting 1t; and, or (2) Authorities

283tnart Chase des o Straight Thinking, 6 Harpers
and Brothers, New York, p. 5.
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say we are not getting 1t. Therefore, we are not getting
it.

In both statements, the debater is using facts and
authoritative opinion and drawing conclusions from them.
Here 1s how 1% would look in contentlen form.
Our educatiomal system 1s endangering our national
2:rm.;hontm system must be the best possible
or it will endanger our national defense,
B. Our education system is not the best possible.
Therefore: Our educational system is endangering our
national defense, ,
The theme that "we want something" 1s eontained in
the last half of the main point, It is implied by the
words, "endanger our national defense." We want to protect
our national defense. That 1s the "something® we desire in
this case, How do we lnow we want 1t1 It seems obvious
that we want it., Why does it seem sbviocus? Because (1) It
is a fact that we spend $40 billion yearly to maintein it;
(2) It 18 a fect that many people volunmtarily join civil
defense groups; (3) Authorities express the opinlon that we
feel & need for it; and (4) Every person we know wants 1t,
This is a 8solid desire. It is so solid that the debater would
probably not find it necessary to prove that the people want
this unless he was challenged to do so. One debater proposed
that the proposition he was supporting would hasten disarma-

ment, The assumption, "people went disarmament.” When

shown several reasons why disarmement was undesirable, he
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had no reply. Obviocusly, it made 1ittle difference if he
ecould show that the peecple could not get something 1f he
could not show they wanted it,

In the development of the contention showm in the
example, parts A and B say merely that we are not gotthg
what we want, It uses facts and authoritative opinion and
draws a conclusion from them.

Thinking, based on evidence, is used in each step of
omtmctﬁg an argument, An argument may be challenged on
this thinking &t any point., A debater rmst learn %o think
eritically about each point that the other team advances,

He must think eritically regarding each plece of evidence
that is used to support the argument, It will help to learn
some of the mistakes (fallacies) that debaters most often
make,

Common Fallgeles in Reasoning

Stuart Chase, in his very readable book, Guides to
Straight Thinking, lists the following fallaciess2?

In each, the reason whiech follows the term because
fails, under enalysis, to make sense., Either the racts
are inadequate, or the logis is bad, or both. Here they
are in bare outlines

(1) Over-generalizing, Jumping to conclusions from

one or two cases.

am_d_' 2 PP+ 37"81
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2. "Thin entering wedge." A special type of over-
generalizing involving prediction. If this is
done them that--usually dire--will follow.

3. Getting persomnal, Forsaking the issue to attack
the character of 1ts defender,

4., "You're another.” My point may be bad but yours
is just as bad, sc that makes it quits,

5. Ceuse end effect, If event B comes after event A,
then it is assumed to be the result of A.

6. False analogles, This situation, it is argued, 1s
exactly like that -1muon-m it isn't,

7. Wise men can be wrong, Olinching an ergument by
an appeal to authority.

8. "Figures prove." A subelass of the sbove, espe-

eul‘.l :ow.lu in America today.

9. Ap the erowd, Di:iorting an issue with
uu pn ces,

10, Arpguing gircles. Using a conclusion te prove
itselfl,

11, “lolr-Qﬂ.mt truths," !111 to win an argument

saying "ev it sust be true.

12, Blaeck or white. Pmlag an issue with meny aspects
into just two sides, and sc neglecting lmportant
shades of gray,

13, Guilt by association, Making a spurious ldentifi-
ecatlion botmn two dissimilar persons or events,

Chase adds to these "the sppeal to ignorance® and
"multiple questions." This chapter will attembt only to
illustrate each of these briefly in the way they are used in
competitive debate, The reader may wish to study Mr, Chase's
Cuide to Straight Thinking to find his useful exposure of

these fallacies as they exist in many areas cother than formal

debate.

Over-generalizing

One method of drawing eonclusions is to expand the
epplication of what we learm to other situations. The baby
who concluded that "when I ery, I get & bottle" wass basing
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his conelusion on past cases, He will probsbly change this
conclusion as he grows older and learns that there may be
other results from crying, He has reeched his conclusion
too soon,

This method of reascning (called inductive ressoning)
from example depends upon having the examples being like the
cases about whiech the eonclusion is drewn, That is, if we
are tc say that 1t happened this way once, therefors 1t will
happen this way again, we must be sure that 1t alwaeys hsppens
the seme, While complete certainty can not be obtained in
any generalization without checking each case, we ean draw
many conclusions if we (1) check a sufficient number of
instances; (2) make sure the instances are typical; and
(3) check for exceptions,

This sesms easy enocugh but it is cne of the most
common fallacies, Debeters are freguently heard to say that
labor leaders are corrupt, They base this corruptlon charge
on a few well publicized examples and igmore the more than
80,000 locel unions that have demoeratic elections asnd honest
leaders,

_ In debating the propesition, "Resolved, that the
Congress of the United States should enact & compulsory Fair
Employment Fractices Law," some debaters would cite examples
of Negroes in high paying jobs and coneclude that this "proved
thet discrimination against NWegroces did not exist."



Thin Entering Wedge
The thin emtering wedge involves s prediction of

future effects from past events., It is sometimes justified
to make predictions from past events but {reguently results
are predlected that go far beyond reason.

In debates regarding the so-called "Right to Work"
bill, unthinking industrisl leaders were claiming that
defeat of the bill would open the way for corrupt labor
leaders to establish a dictatorship in the Unlted States,
The Union leaders replied with another equally unreasonable
entering wedge that passage of the bill would mean the com-
plete destruction of all labor unions and a return to the
conditions of the early twentieth century., Actual changes
in econditions iIn states that have passed the bill have been

small,

Gotting Personmal

This fallacy occurs when the debater attacks an indi-
vidual instead of his ergument., Forms of thls fallacy that
occur in debate involve ridiouling the opposing debater or
an authority instead of examining their argument. The
debater will do well to remember that wisdom sometimes comes
"from the mouths of babes,”

The opposing debater may be young, inexverienced, and
not know how to tle his tie, But his argument must be
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answered. An argument can not be disproved simply by
attacking the person supporting it,

"You're Anocther"

This fallacy occurs when 2 debater tries to hide his
own weaknesses by diverting sttention to his opponents!
wealmesses., The debater who said, "We know that we have not
been able to show that our plan can solve our need but the
negative has not been able to uphold any of their conten-
tiona® was committing this error, He would lose the debate
because the negatlive would not have to support any conten-
tions if the affirmstive plan will not solve the problems.
When the debater spets this error, he should point out the
fact that the opposition has sdmitted his argument and
merely tried to divert attention from it.

Ceuse and Effect

It is possible to rezson that some fastors cause
certain events to occur, It 1s reasonable to say that 1if
you stend in the rain with no pretection thet you will goi
wet, It is alsc reasconable to expect the lignts to come on
when you flip the switeh, It does not always happen but it
usuelly does, So you can assume that it will usually
hanpen, If you check the principles of electrieity and the
wiring in the room, you cen understand the reason flipring
the switeh will turn on the lights,
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A conmon fzllacy occurs when it is assumed that just
because one event follows another event, the Tirst causes
the cooond; Por example, in 1954 the Russians charged that
American H-bomb tests were causing disastrous floods in
Europe. The Democratie Party has long charged Herbert
Hoover with ecsusing the depression of the thirties even
though its causes were many and complex, Hoover was in
office only about a year when the depression hit, Increased
wages may partiaslly explein increased prices, but examina-
tion will sometimes reveal that prices ineressed more than
vages, The farm surplus has long been blamed on government
price supports without eonsidering such factors as lmproved
production methods, improved fertilizers, reduced consump-
tion of graines by farm 2nimels, end the trend of the Ameriecan
people to dlet,

Debaters mey avoid this error by following these
raless

1, Bstablish one event causes another, Do not be
satisfied t one event causes another just because
they occur at the same time,

2. Determine if there are other causes that help to
produce the second event, If there are other causes,
how important is the first cause? -

3. Determine if other foreces are working that might

prevent the effect, You won't get wet in the rain if
you have an wmbrells over your head,
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False Analogles
Eugene Kennedy of DePaul University analized a false

enalogy in debating the proposition, Resolved, that the
United States should join a federal union of world democra-
cles.

«ssWe see upon examination of the affirmative case
thet it 1s based largely on an ansalogy. This analogy is
represented as existing between the various demoeratlc
nations of today and the thirteen colonies at the
begimm of the history of the United States, Now an
analogy is good only in so far as it 1s an analogy., If
I am being compared to a Martiam in order to prove a
point in a discussion, that point i1s proved only 1f I
do bear an essentlal resemblance to a Martian., If I do
not bear an essential resemblance to a Martian, the
entire argument falls flat, But we find a wide differ-
enceé between the world union and the thirteen colonlies.
The thirteen colonies were bound her by grim neces-
sity and by the elosest economie ecultural tles, 3But
what cultural ties sufficient tec earry the analogy exist
between the United States and the Union of South Alrieca?t
Geographically, New Zealand, Belgium, Ireland and the
United States are distributed as widely spart as 1s
| reasonably possible on the globe. WNo necessity is felt

to bind all these nations together in order o secure
their existence, For the union is alresdy existing and
getting along without us, and certainly the Unilted
States has been getting along without the union. The
whole enalogy is l,gn, then, to be diatorted, and
carries no weight,

As Mr, Kennedy stated, 1f there 1a not an "easential
resemblance™ the entire argument "folls flat,"

An analogy 1s no more than a comparison betwesn twb
things. They are of two types, literal und figurative, A
literal analogy comperes twe situations which are actually

3°I1chols, oop. eit., vp., 181-2,
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somewhat 8imilsr, An example of a literal analogy is the
comparison botween two govermment situations that Mr. Kennedy
was enalyzing, If the comparison involves two situations
that are actually alike in the essentlal chuoracteristles,
it is a useful reasoning process, A fallescy occurs if the
comparison 18s:s (1) based on too few resemblances; (2) based
on insignificant resemblances; or (3) ignores important
differences.

A figurative anslogy is a comparison of two things
which are not actually similar, A4s such, they viclate the
rules listed above., The only time 2 figurative analegy is
used properly in debate is when it will emphaslize or clarify
a point already proved by cther methods. An example of a
figurative analogy 1s, “a good debate case is 1like a house.
Both must be carefully planned and have good foundations,”

Wise Men Oaz Be Wpeng

This fallaey is likely to occur whem debaters let
their "authorities" reason for them instead of using them to
support the debaters' reasoning, Some British schools used
to post the saying, "Think for yourself, The teacher may be
wrong," in every classroom, '

Just because a congressman or even the president
"said so" does not make 1t true, The debater has the obli-
gation to examine their reasons for "saying so" before he
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accepts 1t., If the people of Germaeny had challenged the
reasoning of Hitler, World War II mey have been prevented,
Debeters should use authority for support, but no authority
is above question,

Debaters commit this fallasey when they say that "this
is not what our founding tntpnrl intended™ or "this 1is
unconstitutional.”™ Our founding fathers recognized that
they were capable of mistskes and thet changing circumstsnces
wonld require changing government, That i1z why they pro-
vided a method for changing the constitutioen.

The debater should remember thet the recaon a wise
men holds an opinion is more importent than the fact that he
holds 1it,

"Figures Prove”

This fallaey is 2 variation of "wise men can be
wrong." Just as in the "wise men can bs wrong® fallacy,
this 1s more of an attempt to stop reasoning than 1t 1is %o
encourage it. Statisties can have greet value in debate,

If properly collected and interpreted they represent a num-

ber of faets and carry much more weight than any individual

fact, But an 0ld maxim says, "figures don't 1le., But liars
figure, "

A debater should analyse statisties with the tests of
evidence presented in Chapter VII, paying speciazl attention



to the source. In addition he should ask the following
questions?
l. What do the statistics actually measure? Who or what
is Included? Who or what 1s left out?

2. What caused the results these statistics show? Will

that cause stay the same?

3. Does the scale stay the same?

¥hat Do the Stetistics Actually Measurs? Who or what is
included? Who or what is execluded? Statisticians have a

field day comparing selected examples. Who has not seen the
test resulis of the average American secondary school gradu-
ate compared with those of the average Buropean graduate?
But what subjects are included in the test? Do they include
sub ject areas both school systems emphasize cr dec they accept
European standards ss what should be studied and test only
on these subjects. Do they they ineclude all schocl age
youths in both systems? Or do they inelude all in the
American system and only a selected group that are allowed
to finish school in Europe. Those eritics using statistics
to attack the American education system frequently fail to
tell what they are sctually measuring. Request a breaskdown
of statistics to find who or what is included.

Averages are especlally deceptive, _One class had
four students with an average income of more then $10,000.
But a breakdown on incomes revealed the followings
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Student A-- § }0O

Student Be-- 0
Student C-= 330

Student De= %0.000
Total incone L

Insist on kmowing the breakdown of statistics.

What Caused the Results These Statlstics Show? Statistice
may be used to present vast problems without considering the

source of the problems. When this happens, the real problem
may be lost in the maze of statistics. A contentlon may be
developed and accepted that has no relation to the proposition.
In one debate, an affirmative team presented a proposal to
remove certalin law making powers from congress. Statistics
were used to show that congress had moved slowly when haste
was needed., Examination revealed that congress had been
developing a bill that was different than any other. Since
they had nec previous bill §o guide them, it was argued that
it was necessary %o go slow. It was turthq argued that this
cause would not exist in the future and so the statistics had

no meaning.

Does the Scale Stay the Same? Be suspiclous when the method of
listing statistics is shifted. For example, in justifying
increased prices wages are often shown to 'bo the cause by shift-
ing from dollars to percentages. If wages are $2 of the cost

of a product and are increased to $2.20, there has been a 10%
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ingcrease in weges, If the price of the product was to be
inereased just enough to ebsorb the increase in wages it
should be raised §.20. But it 12 more likely to be ralsed
10%. If the total eost (labor, material, machinery, profit,
ete.) of producing the product before the wage increase was
$6 then ralsing the price by the amount of the wage increase
would make the product cost $6.20. But raising the price of
. the produet by 108 would meke it cost $6,60.

Appeal %o the Crowd.
The appeal to the crowd fallaey oceccurs when a politi-

cal or socilal issue 1s argued, not on its merits, but by en
emotional apreal tc a popular view or a llom.31 It was
particularly popular to refer to labor leaders as "labor
racketeers™ on one proposition recently dsbated in college.
Giving federal money to education 1s referred to aa "federal
aid" and "federal gifts,™ The farm price support program
is referred to as "a minimum wegs law Tor farmsrs” and
"handouts from the worker's pockets.,® Congressmen are
"gtatesmen® or "politiclens™ (said with & sneer),

This fallaecy also occurs when o debater argues that
"the people™ favor (or oppose) the pr'pun.ien. It does not
matter whether the public (generally uninformed as they are)

31ghase, op. cit., p. 109.
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believes that they desire a proposal, It only matters
whether the propossl is good, It may be that it will be
difficult tc enforce a proposal that the public does not
support. But the problems of enforcement must then be com-
pared to the advantages that will result from enforcement.

Arguing in Gircles

This Tallesey oceurs when & statement is assumed to
be true beceuse it says 1t is true. It is argument based
cn itself, This writer heard an effirmstive team argue that
the further develcpment ¢f nueclear weapons should be pro-
hibited because (1) & basis is needed for intermational
agreements, end (2) an international esgreement is the best
besis for such sgrsement, In sffect they were saylng that
the reason we should have an agreement 1s that we should
have an agreement,

Chase used a persenzl example when he sald, "Chase
has written several books on economies because he 1s an
authority, Chase 1s an authority enAoconanias beesuse he
hss written several books." OChase is usualliy conceded to
be an zuthority on eccnomice but this examcle merely says
he is because "he is.™ It is frequently assumed by debaters
that gll who write books are authorities by using this kind
of logie.

Arguing in & cirecle is presented in its simplest form
by the child who answers every question with, "cause." Ask



them "ceuse whyt" They will probably answer "Just

cause, ™

Self Evident Iruths.
This fallacy occura when a debater attempts to gain

agreement by assuming agreement already exists, In debating
a proposed federation of the English speaking natlons one
debater wes guilty cf thails falliacy three times 1in one speech,.
He sald, "As you all know, it is almost impossible to dis-
tinguish between Canadians and Americens,."32 And, "We all
know that we have too much red tape in our own govammt."”
And agaln, "We all realize, I think, that Tor the last few
years British power and prestige in the Fsr East heve been
meinteined largely by the firm attitude of the United States
toward lean."ﬂl- To make this velid argument this debatar
supported the assertions with other forms of proof.

Black or ¥hlie
This fallacy essumes that there are only two sides to

an argament, It lgnorea tne fact that there are many greys
existing between black and white. A recent letter to the
editor published in &« newspaper asserted that the telephone

nliehnlt, ops eit., Volume XXII, p. 59.

331p14d., v. 61.
b1v14., ». 62.
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company's service 18 not as good as it wes before a new
dialing system was installed because the writerts telephone
does not ring as loud as i1t did befors. Another reader
replied that the service was better than it was before
because her telephone was easler to hear, Both ignored the
obviocus fact that some telephones will ring louder and
others not so loud. (Of course, both are also ignoring the
fact that the volume of the bell has no relatlion to most of
the service functions of the ccmrany.)

Advocates of the so=called "right to work" bllls
argued that labor unions must not restrict freedom (the
"freedom” to work without paying dues to the union that
represents them), The opponents of the bill also argued
that freedom must not be restricted but they referred to the
"freedom™ of unions and management to agree to require all
workers in e plant to pay duo§ to the union, freedom is a
relative term. Freedom to drive a2 car stops when a driver
comes to a stop sign., That is, it stops except for firemen,
policemen, embulances, ete. operating in the line of duty.

A university may be s better school than a college
in some ereas and not s good in others, City living may
be better than country living in some ways snd not as good
in others, An economist who later became famcus has been
charged with stating in the early 1900's that he was not

going to buy an automobile because there was not enough oll
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in the world to last more than five years, He was wrong

once, but he was right many times in his later life.
Somet imes situations are either "black or white."

But often they are not., A debater should always look for

other elternatives.

Guilt by Assoeclation
This fallaoy occura when it is assumed that because

some similarities exist between two persons or things, they
are alike in other ways. In debate it is used primarily
in attempts to deny the relilability of authorities., It does
not follow that a person believes in communism because he
opposed the execution of the Rosenbergs, But some persons
were persecuted because thoy had this belief in common with
the comrmunists. The communists alsc favor equal rights for
minority groups, federal ald to education, the national post
office system, and social security. It 1s difficult to find
a person who opposes every program the communists propose,
but it is equally diffieult te find e communist,
This reasonine looks like this:

Wealthy men belleve in America.

Trent belleves in America,

Therefore: Trent 1s a wealthy man.
An examination of the facts reveals this to be ridiculous.

It would be no more false if the twe similar statements were

reveraed as follows:
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Trent believes in Amerieca.
Wealthy men believe in America.
Therefore, wealthy men are Trent.
All thet ean be safely concluded from such a simllarity is

that both share one common belief.

Appeal to Iznorance
This fallsey occurs that when something can not be

disproved, it 1s assumed true., Debaters frequently sssert
that "the opposing team could not deny this fect." The
opposing team does not have tc dlsprove a claimed fact. The
team that asserts that the fact is true must prove it, In
an Oklahoma debate tournmament Gary Sherrer of Kansas State
Teachers College of Emporia revealsd this fallacy:

Now the affirmstive team asserts that we cen not dis-
prove that the further development of nueclear weapons
will result in an aceident that will start a war. In
the first place, we do not have to disprove this charge.
It is the affirmative's obligation to prove 1t true. We
will not attempt to deny that it is possible, But
almost anything i1s possible, It is possible that that
light fixture will fall and injure the chalrman, But
until I am given some reason to believe it 1s true, I
will not shout a warning to him. Neither will I agree
that we should becoms alarmed about the chance of an
accidental war until we are given proof thast 1t is more
than e very remote possibility.

Multiple Questions
This occurs when a guestion is asked that contalns

two or more ideas. The classle example 1s, "Do you still
beat your wifet"™ Or "Are you for the Republiecans and peace,

progress and prosperity?" The Democrats would word the last



one, "Are you in favor of the Republicsns and another
depressiont™

Each of these questions has not one, but twc facts,
that is being determined, The last one should be asked,
"Are you in favor of the Republiecans?™ and "Are you in
favor of another depressiont®

The multirle guestion fellaey occurs at times in
standard debate but more frequently in cross-examination
debate. The latter form will be discussed in detail later.

The author is aware that there 1s ccnsiderable over-
lapping in these fallacles, Some are similar and some are
only a different use of the same mistake in reasoning, But
your author believes them to be separate enough to serve
the debater's purpose,

The 1ist 1s not all inelusive, Any sood book on
logic will give you more., The entire area of deductive
reasoning has been touched only 1lndirectly., Your author
does not apologize for this, It was done purposely because
the complexity of thet area makes it difficult to leoecate and
apply tests to it. In the next chapter, a method for enalyzing
arguments wlll be presented thet this guthor has found to serve
better than studying formal logie.
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losing dsbates, While developing skill in refutatlon will

not assure the debater that he can win tournements, not
developing thils skill is almost certain to assure him thet he
will not win tournaments,
The secrets tc successful refutation are three:
1. Advance preparation.

2, Oritical listening in debates,
3. Organization in refuting.

Advance Preparation

Advance preparation for rebuttals should follow steps:

1. Get the facts.
2. Develop possible arguments into contentlons,
ﬁ. Test the contentions,

« Prepare refutation to stock arguments.

Get the Facts

The debater needs facts from which to draw conclu-
sions, The method of obtaining these faet; was discussed in
detail in Chapter III, Chapter III suggested thzt a list
be made of all possible arguments thst are found during
early research. More erguments can probably be added to
thet 11st now.
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Develop Possible Arguments into Contentions

Bach of the arguments thet has been listed will be
true, false, or partially true, After reading and some
practice in debating, the debater is prepared to make a
guess regarding the relative truthfulness of each of these
arguments,

Esch of these arguments should be cutlined according
to what the debater guesses to be true, Organlize each just
as though a eontention were being built. Ineclude all steps
of reasoning. 1Include your evidence that supports thils

reasoning.

Test Your Contentions
After outlining his guess, the debater snould pretend

that he is debating the other side of the question, He
should question each subpoint of his argument, attempting
to refute it, He should examine easch fact tc determine how
it was determlined. He should challenge the 1ine of reasoning
to be certein that it does not eontain one of the common
fallacles explained in Chapter VIII, He should examine the
problem presented to see what action it will take to solve
that problem. Whieh of the possible plans thst the affirma-
tive may offer will solve this preblem and whieh will not
should be determined.

Many fallacies will usually be found in the problems

that are mentioned by propaganda groups (including pressure
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groups, politieclans, and most writers in popularly read
magazines). The debater will chenge the arguments presented
by these groups to state the actual, unexaggerated truths
that exlist on each side of all debate propositions, The
steps described sbove will help him find those truths. A
debater should never present an argument that he knows 1s
untrue. It is not only dishonest., It is also unwise, It
is much mere diffiecult, i1f possible at 2ll, to support an
untrue statement, In testing, the debater should remember
that it is only important that he find the truth. It is not
necessary that his guess be the truth., If he firds faults
in his own faects or reasoning, he will probebly find the
same faults in others' reasoning.

After following the steps suggested above to find
the attecks that ean be made against a given argument, the
debater should attempt to rebulld the argument es he would
in & debate. If the available evidence wes not enough to
nrove the argument, the debater should write down the
missing facts and look them up later,

After the debater hes examined the argumenta end
tested his own arguments, he should obtain help in testing
his theories. Debaters c¢an achieve testing and valuable
prastice by working in groups, Four tc eight debaters should
meet together for this purpose. One debater will start a
discussion by expressing his view, S3Some of the other
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dsbaters will challenge his argument., The first debater and

any who wish to join him will support it., Only one argument
will be discussed at & time, The discussion will not end
until all are agreed as to what 1s the actual truth. The
only exception that wlll stop the discussion is if there 1is
a disagreement regarding facts, In thet case, the doubted
fact should be recorded for further research, In most cases
where facts are in doubt, the discussion can continue by
considering both pessibilities, That is, they will say,

"If this 1s true, what does it mean?® and "If it is not
true, what does it mean?"

After the degree of truth in an argument has been
decided, there are still twc important facts to be deter-
mined, First, how will the proposition effect the argument?
Second, what 1s the order of importance between this argu-
ment and other arguments?

In determining how the proposition will effect the
argument consider how each cf the saveral possible plans the
affirmetive may present will effect it., If the argument is
an affirmstive need argument, two questions will be asked.
First, will the plan solve the problem? And second, is 1t
necessary to have the affirmative plan tc sclve this problem
or will some lesser scticn deo the job?

The second lmportant fact, the order of importance,
will be useful in debates, If 1t can be determined that some
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arguments are more important than others, thls information
¢zn be used to help the debater select his best arguments,

It ean also be useful in a debate if both teams have an argu-
ment unrefuted. Then if the debater knows that his argument
is more important and can show it more impordtant, it will
probably allow him to win the debate.

To determine the Importsnce of any particular argu-~
ment, it is well te think of the way a contentlcn 1s con-
structed. The debater will recall that all contentions show
& violation of some standard, The affirmetive arguments
show that & viclation 18 oeccurring today. The negztive
arguments show that & viclation will cecur if the proposi-
tion is adopted, To determine the importance of en argument,
the debater must dmow the importence of the satandsrd that
is violated and the extent 1t is violated. If the standard
is unimportant or if it is vioclated very little the argument
will not carry much weight, One way of showlng that it is
unimportant is tc show that it wes violated in the past with
no undesirable results. The most important arguments ere
these that show a m# jor violation of an important standard,

This process will take literally hours on any impor-
tant srgument., Frequently the author's squad will use &
whole evening testing cne argument, This may seem burden-
some to a beglmning debater who has not tried it. It has
besn this author's experience that it 1s ooqsidered stimleting
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and fun by most debaters, Since 1t frequently takes most
of the evening, some squads serve light refreshments and
treat it as o social event as well as a work session. This
works well in most casea if all remember their real purpose
for meeting.

This testing process is so important thet the debater
or squad that skips it 18 seriously handicapped when competing
with the squads using 1t, In some cases, coaches do the
thinking and working for the squad. Those squads, of course,
do not need these test sessions. But the debater mlsses a
valuable part of the training debate offers when this is the
case, As the season progresses, the debater who hes done
his own thinking and testing 1a usually more successful,

Care must be exerclsed to prevent heated argument,
Disagreement 1s desireble only 17 1t remeins frlendly and
objective, All participants must remembsr that friendly
discussion, not heatsd argument, aids objective thinking.

Prepare Refutation to Stock Arguments

After several weeks of debate practice, several argu-
ments will be used by almost all teams, These are known s
stock arguments., Answers may be organilod'in advance for
these arguments, Three sdvantages result from planning
these answers in advance., First, it makes for s coordinated

sction between team members. Each debater knows the line of
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attack his colleague will make on s stock argument. This
removes much of the necessity of collesgueas talking during
rounds. A second admt.s§ h improved organization of
answers. This should make the reply easier to understand
end therefore easier to believe. Finally, any thinking that
can be done before a debate starts will reduce the amount
that must be done during the debate. If the approach that
is to bhe taken toward stock arguments can be planned in
advance, more time is avallable for analyzing other argu-
menta during a debate.

Answers should be organised, nmh&od, and evidenced.
They should not be written out and memoriszed., They must be
adapted to the specific argument as it i1s presemted in the
debate. If they are written out in word for word form, they
will not fit the specific argument they are prepared to
meet.

Answers should be outlined. Evidence %o support the
answers should be attached to the outline with a paperellp.
These answers will be prepared charges against the arguments.
A method for using them in the debate will be presented
in Chapter X.



CHAPTER X: PREPARING FOR REPUTATION (CONTINUED)
Critical Listening in Debates

Critical listening involves three steps. They are:
1, Recognition
2. Interpretation
3. Bvaluating

Recognition occurs when the debater hears the words
and knows how tc define them, Imnterpretation follows recog-
nition, It involves a proecess by which the mind puts the
meaning of words together into sentences, phrases, and para-
graphs to understand the ideas the speaker is tryling to
express, The third step in eritical listening is evaluating.
Evaluating is more then understanding the ideas of the
speaker, It 1s determining such facts as can be obtalned by
enswering the gquestions, "Is it true?®, "Is it consistent?”,
"Is it proved?®, "Ia the underlying prineirle sound?®, "Is
1t relevant?", ete.

Most people never $hink past the first two steps,
recognition snd interpreting, They are easy prey for the
fast talking salesman or politiclan, They are also easy to
defeat in debate if their opposition is listening critieally.
Some skilled debaters slip into the trap of non-eritical
listening, They sassume that when they hear s stock argument
being presented that it will be exactly the same as they
have heard in the past and have prepared to answer, Often
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their previous
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a new twist has been added that makes some cf

answers unusable, The debster must always be

alert against lapses in listening.

Ten Critical Listening Arees

Ten common mistakes are made over and over again in

debate. The trained critical listener wlll recognize them

immediately. - The beginning debater should leern to recog-

nize them. He should make & 1list of them and deliberately

apply them to every debate he participates in or hears until

their application becomes automatie,

The ten common mistakes are:

1.

Insufficient valid evidence.
False reasoning.
Mistaken dlsadvantage.
Unsupported alternatives.
Absurd principles,
Straw men,
8aliit of stand.
Inconsistency.

A. Bvidence.

B. .
Plan vigl not solve need.

‘Need does not justify plan.

Insuffielent Yalid Evidence
The tests thet will determine whether evidence 1s

valid were presented in detail in Chapter VII. The debater

may want to review that chapter,

Sometimes all of the evidence presented on s ziven

point is wvalid but the point remains unproved becsuse evidence
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1s not presented te support vital subpoints. When this
occurs, the opposing debater should point this ocut and state
thet the point 4is not esteblished until the missing proof
is presented.

It is generally well tc aslso attack the srgument in
other ways to establish that other objectiomns still exist
even 1if ﬁo requested evidence is presented.

False Reasoning
Chapter VIII presented the common forms of false

reasoning, The reader may wish tc review that chapter,

Misteken Disadvantage

The mistaken disadvertage occeurs when one team pre-
sents argument or evidence that can be interpreted to help
his opronent's case,

When evidence presented by one team 1ls misinterpreteqd,
1t will frequently further his oppcrment's ease., Instesd of
Just showing a weakness in the evidence, his opponent may
also show how a new interpretetion of the facts builds his
case, The new interpretation of the facts mey be disputed,
but the faets which were presented eriginelly can not be
denied., Therefore, if the opponent can show the nsw inter-
pretation to be correct, he will have supported his point

with the other tsam's evidence.
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Any esction will help some people and harm others.
When one team proposea a change, they do it to help someone.
The other team should examine who i3 being harmed. For
example, a bill to raise teachers! salaries will help teachers
because it will give them more money. But 1%t will propose
that money be taken from taxpayers, If the opposing team
ean convince the judge that it is meore important to protect
taxpayers than it is to pay teachers, they can turn the facts
around and use them to oppose the plan,

Remember, facts do not take sldea, They are neither
affirmative or negative untili they have been interpreted.
If they are Interpreted to change wealth, prestige, defense,
soclael position, ete., they will help some groups znd harm
others, The debater should learn to use the other team's

facta,

Professors Nichols and Baccus explained the unsupported

altemtlin as Tollowss

Nerticning slternative plsns or coursas of sction
without supporting them 1s a negative device or
stretegy to ald in refutation of an affirmetive plan,
It is gtm«l that there are many ghi.nsl that are
better that should be tried first,>

358gbert Ray Nichols, Joseph H. Baccus ﬁgdem Debating
HNew York, W, W, Norton and 6oqnny, Ine,, p. 275, .
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This device was frequently used by negative teams
debating the question; "Resolved, that the requirement of
membership in & labor organiszation as & condition of employ-
ment should be illegal.® WYWhen sffirmetive teems would say
that men were often forced tc beleong to corrupt unions, many
negative teams would reply that a better plan would be to
eclean the corruption ocut of the uniomns, The effirmative
teams would tell them that this wae a negative counter-plan
gend that they must present it and support it ir they want 1t
to be conaldered,
Frofeasors Hichols and Baccus explained how %o meet
1t
In refut this strategic device the afflrmative
should eall attention to the faet that the negative
has not supported the alternatives, It can De insinu-
ated that they were afreid to commit themselves, It
can be pointed out that the affirmetive has given much
time to establishing a plan, and that the negative 1is
attempting to make & substifution or choice of plsns
without giving any adequate reason or evidence to show
superiority. 1t cen be inferred that il showing superil-
ority for a substitute plan were possible and if the

negative believed in their own remedies, tb.aséthoy would
take time to support at least one of tn-...

Absurd Principles
Prineiples underlying arguments can often bs shown

absurd by assuming it were trus and carrying it to 1its
logical sxtreme. Charles Bush of Wisconsin 3tate in Eau

361p14.
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Claire used this prineiple in one debate the author judged
on prohibiting the development of muelear weapons, He showed
extreme difficulties in dstecting when 2 nuclear explosion
cecurred and coneluded that %o set wp an adequate detection
system it would be necessary to have sn inspector on top of
every bomb test. Richard Kirshberg of Northwestern Univer-
sity used the same teshnique to reply as he denounced the
argument a8 ridiculous end sald that even if 1t were true,
detection would still be possihle, All they would have to
do is Xesp a 1llst of the inapectors end if one of them did
not coms daeck they would know there had been a2 test,

Straw Men
The fallacy of "straw men" cecurs when one team sets
up arguments they belleve the other team will support and
refutes them, If the other team had not intended to pre=-
sent these arguments, they may point out thst it was not
their argument that had been refuted, This will usually
have the effect of making the first team loock ridiculous
for having attacked the "straw men.," If the second team had
intended to support them, they may use the straw man attack
to strengthen the importance of their n@nt by reminding
the judge that the rirst team had considered this argument
"so Important and so damaging to their case that thay
attempted to refute it before it was even advancad.”
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Snifs of Stand
Some teaws will attempt ©o rebunild argumenis in 8

different way than they were bMullt before they werse attacked,
Often thila 13 done through presenting new subpoints after
the cld have besn refuted, When this cccurs the attacking
debater should shew that they have abandoned thelr origimal
stand. He should infer that the arguments which were presented
a8 being 8o lmportant in the earlier speeches have now been
abandonsd, Once a atand has been taken by elther member of
& team, 1t must be maintalned throughout the debate by both

membars,

Iogonsisteney

Inconsistencies ococcur in both argument end evidence.
Most inconsistencies in argument are caused by the primel-
vles upeon whieh the arguments are based beingz inecnsistent.
For example, in debating free trade, one negatlve team
developed two ceontentions. The first saild thst American
industry would be destroyed by free trade, The second ssid
that the other natlions would have their industries dsstroyed
by free trade, BSoth arguments were supported with suthori-
tative opinions without telling the basis for these opinions.
What the negative team did not reallsze was that the only way
Ameriean industry could be damaged was being unable to
compete with foreign industry., They alsc did not explain
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that the only way foreign industry could be hurt was oy not
being able to compste with American industry. Obviously,
one of the two had to be false. Actually, both were partlally
true and paertially false but as they were presentcd by this
negative team, one of them would have to be totally false.

When an inconsistency is spotted, it is best handled

by asking questions, For example, In the debate described
above, the affirmative team asked the negatlve to present
more evidence on each of these twoc contentlicona. The gosl
is to force the inconsistency open wider, After the evi-
dence was presented, the arffirmative said,

Let's lock at the basis of this first argument, They
are trylnz to tell us that American industry is so weak
that foreign industry will destroy it, Let's answer
this argument ©y looking at the suthorities they pre-
sented for us, In the second contentions they quoted
the following persons as telling us that not only could
American Iindustry compete successfully, but it very well
may be so competitive that it will dnl%roy farelipgn

After examining the second contention and showing it untrue
agcording to the evidence ussd in the first contentlion, the
dobaf.r coneinded that the negative must now either shift
their stand and admlt that one of the arguments is untrue or
they must admit that Loth arguments are pgrossly exaggerated,

Inconsistencies in evidence can cecur whem an
euthority is quoted out of context., Usually the inconsistency
will take the form of quoting only half of a statement when
the conclusion says something else. Some handbooks have
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been kmown to quote material that is inconsistent, Because
this heppens, it is good policy to obtaln the original source
of any irTormation that i1s quoted in handbooks.

Plan Will Hot Solve Heed and Need Does Not Justify Plan
Both of these fallsclies were discussed in detall in
Chapter VI (see pages 5 to 66).

mmt ion of Attaek

The attack on ezeh ergument ghould contaln the feollow-

ing steps:

1., 3tate or aummarize srgument to bs refuted.
2. 3tate tha charge against the argument.

g. Support the charge.
« Show domsge done by defeat of the srgument.

State or Summarlze Apgument to Be Refuted

The reason for re-stating or summarizing ths argument
one propesss %o rafute 1s tec make claar to.the audlence
and the judge exactly what point or avgument or issue is
being attacked. Unless this 1s done, they may not
follow the reasoning, end one wastes hls effort and his
refutetion dces not regilster, Often & judge will be
taking notes and will appreclate a moment to ldentiliy or
recognize the argument, find it in his nctes, and take
the refutation, so th’ debater should meke sure the judge
has this oppor&uutr. 7

State the Charge Against the Argument

Alweys make perfectly clear to the asudience...just
what 1s the polrt thet 1= to be attacked, end the nature

37!1::1'101;, Baceus, op, cit., p. 267.
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of the attack to bDe made, Show t you are going to
rafuts end you are going to refute it. Repeat what
your oppeonen has said and then say that you will show
this to be false, irrelevent, unimportant, untrust-
worthy, ete., as " the case -ny bo,... It mast be made
elear that there ara two cpposing srguments which
directly meet, and that one overtarows the other. The
force of rofufation 1s destructive, and it can not
echieve 1ts full effect unlcsa the zudience understands
just whet 1s $o be destroyed and gle how the refuta-
tion accomplished the destruction,

Show Support for the Charze

After the charge against an ergument has been made,
it nust Ye explained, The fallaecy wust be clearly shoun.
IT conflicting svidencs 13 to be prssented (and it is elways
well te de se whemever possible), this is the time to pre-
sent it,

Show Demage Doms by Loss of Argument

A debater should rofute only those arguments that
hnr? his case or help the other team's., Auy atbtack thet is
made should substantislly effect some major portion of the
cese, It should strengthen or weakem a plan, some ma jor
part of the need, or an cbjection to the plan.

After the attack has been made, the debater should
show how defeating the argument sericusly reduces the effec-

tiveness of some vital part of the casze,

3ByeBurney, 0'Nelll, Mills, op. eit., pp. 240-1.



Taking Notes in a Debate

Thorough note taking in e debzte helps critiecal
1listening snd thinking, Most debaters divids an 8" by 11"
sheet of paper dosm the middle with a 1line. On one sids of
the 1lino they reecord the opposing team's arguments. On the
other side of the line they record their answers to the argu-~
ments. The diegram shows how the notes of & negative team
might look.

Arff. arguments Neg. answers

1st Aff. argument~-answer to firat
argumsnt

2nd argunsnt-------answer to ssceud
argument

rm--- - - o--a--‘-‘wt It‘.@k on
plan

Another sheet of paper is wused to record the attacks
the other team makes on & dsbeterts sonstructive arguments,
This time the paper 1is dividsed into three columns, A4n out-
line of the econstruetive case is typed or printed in the
first eolumn befors the debate starts. The second colunm is
used to racord the attacks made by the muing team on the
constructive argumenta, The third column is used to record
the reply to the attack, The dlagrem shows how the notes of
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an affirmative team might look if they were using this

rmethod.
Aff, Neg. attack| Aff. reply
1st m—
rebuild by
z attack answering
p. attack
pehlt l
2nd argu-
ment attack rebuild by
13t sub=- ansvwering
JM attack
gube
oint
Plan

Some debaters prefer to divide twe sheets into eight
columne and ¢arry each argument through eash speech, Esech
debater should experiment with beth metheds to determine
which works best for him.



CHAPTER XI: THE DEBATER AND PUBLIC SPEAKING

Becoming an effective public speaker 1s one of the
results of debate. The debater is learning to win issues
through superior argument comstruction, superlor analysis of
evidence and argument, and superior defense of arguments.

But every superior debater knows that it is possible to be
richt on every argument and still lose the decilsion to an
ovponent who has better delivery. It takes more than just
being right. The debater must be able to econvince & judge
that he is right. He must be able to hold the judge's
attention and get his ideas across. He must make the judge
want to agree with him., These are the technigues of an effec-
tive public speaker. The debater who wants tc win decisions
as well as arguments must become skilled imn the art of publie

speaking.
‘Types of Delivery

There are four types of delivery, The debater will
have occasion to use each., He must become skilled in the
use of each, They are:

1, Memorilzed
2. Manuseript
ﬁ. Impromptu
t. Extemporaneous
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Memoriced Delivery

Memorized delivery involves writing the speech out in
word for word form end learning the words, Thls method hes
the advantages of thorough preparation, careful wording and
timing, and & possibility for exceptionally smooth delivery.
It has several problems., It may sound memorized, If it
does, 1t will not sound sincere. The debater may forget the
speech, If he is only reeiting words and not ideas, he will
probably have a difficult time remembering what he was saying
if he forgets a word., The wording is not easily changed if
something happens that makes a change necesseary, An unusual
case presented by the other team, a sudden change of facts
on the day of the tournament, or some distraction in the
room are exeamnles of situstions that would demand more chenge
than is possible with this type of delivery. MNemorized
delivery 1s very burdensome, Time that could be used better
in research or testing of arguments is required to completely
memorize the seript,

The advantages of careful preparation and smooth
delivery make this type of dellivery useful in the first
affirmative speech and in presenting the plan, There is no
opportunity for the other team to effect the debate with an
unusual case before the first affirmative speech. The first
speech must be presented with effectiveness anéd efficienecy.

Memorized delivery can achleve this 1f the debater is willing
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to spend the meny hours it takes to prepare a memorized
speech, He must remember that rresenting a memoriged speech
is more like being in a play than it is giving a speech. He
rust study the meaning of every sentence to obtain the right
inflection on eaech word to meke the speech sound natural and
sincere.

Memorized delivery may be used in presenting a plan,
It 18 important that & plan be rresented in exact words to
be certein that every provision 1s understcod. Memorized

delivery 1s probably the best way to echieve this.

Manuseript Dellvery

Manuseript delivery is reading from the printed page.
This is the least effective of all public speaking forms
and the least used in debate. Its cnly use in debate is
reading of evidence.

Proper emphasis 1s essential in resding quotaticns.
The debater uses guetations because it edds welght to his
ideas., But gquotations are useless if they are not under-
stood. Improper emphesis in reading may change the meaning
of gquotations, Evidence should be marked for emphasis to
help the reader interpret it in a debate speech. It should
be held high enough to be read without tilting the head
dowvnwerd., It should be carefully practiced to obtain the

best eye contact possible.
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After reading a guotation, the debater should restate
the essential thought that he wishes to draw from the
authority.

An entire debate spsech should never be read, It
will result in poor audience contact, It 1s taken by some
to indieate insincerity. It is often belleved to be the
result of the coach writing the student's speeches. It 1s
prebably the surest method available for losing debates,

Impromptu Delivery
Impromptu delivery occurs when the debater speaks on

the spur of the moment with no opportunlty for specifle
preparation or organization, It is used to meet an unex-
pected turn of events, such as an unexpected argument or an
unexpected attack on an argument, It is to be avolded by
every means available, short of not answering the argument.
Answera made for the first time in the pressure of a debate
are usually disorganized., They are frequently stated in such
a way that they harm a debater's case more than they help 1t.

Careful preparation for refutation using the methods
sucgested in Chapters IX and X will rrevent most of the
surprises that make impromptu speaking noegllary.

Extemporaneous Delivery
Extemporaneous dellvery involves careful, detalled

preparation of arguments without actuslly selecting the
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words to be used in presenting the argument. It 1s the best
method for most debate speeches, It has the advantages of
organization, preparation, naturalness, and flexibility. It
is adjustable to any situation, It 1s idecl for maintaining
good sudisnce contact. The speaker is presenting ideas to
en audience insteed of words, e needs notes only to remind
him of ého next idea, He can stay on an idea until he sees
an audience understands 1t, ‘

Extemporansous delivery should be thoroughly prac-
ticed. Even though the speaker may never use the same words
twice while practicing, 1t will make 1t easlier to word the
idea in a debate if 1t is thoroughly practiced.

Extemporaneous sreaking should be thoroughly organized.
Only the order of ideas 1s organized, not the order of words

to be used,

Conversational Style

The beat style of delivery to use when speaking
extemporaneously 1s a conversational style. It 1s nemed
"eonversational™ in contrast to an "oratorical®™ style, The
oraterical astyle is more aggressive, flowery, and domineering
than a conversatlional style, The canVQrsuéicnal style is
closer to that used in everyday conversation but it is on a
higher level. It is the style a speaker might use if he
wore talking to some very importent person and wanted to
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impress him as a capable, qualified, cultured person with
good ideas. In addition to sood ideas (which have received
most of the emrhasis In this book), the debater wants to
give an impression of sincerity and make & good general

appearance,

Sincerity
The debater should think of the meaning of every

word, phrase, and sentence he says, He should develocp the
attitude that it 1s important to him that every sentence is
absorbed by the sudience, If he will do this, he will never
become a "debate machine."™ A "debate machine™ is a person
who belleves he can win decisions by saying more, saying it
faster, and saylng it louder than the other team. Anyone
who has heard a "debate machine"™ kmows that 1t 1s difficult
to listen to him for temn minutes,

Helther will the debater become a monotone if he con-
centrates on making every sentence understood by the esudlence.
A monotone is a person who uses no variety in speaking, He
may talk slow end soft. Put he is as hard to follow as the
"debate machine," :

A debater with the right attitude will develop a
sincere enthusiasm for his subject. This enthusiasm will be
evident in every sentence, This enthusiasm will give varilety

to the pilteh, rate, and volume of speaking. The highness or
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lowness (piteh) of the volee will vary with the meaning of
each statement and the development of the argument. The
spescd and voelume with whieh the words sre sald will increase
and desrease depending on the meaning intended.

It is easy for a debater tc beccm® a monotone or a
debate machine, They are anxious to say so much. They are
apt to forget that they must do more than win the argument.
They must also convinee a judge that they won the ergument.
And they ean not convince the judge by pounding at him or
by putting him ¢5 slesp with the monotony of 2 voice that
lacks variety.

A voice should convey some emoticn, I¥ must be the
emotion of sincerity of purpose and intensity of need or
danger., It must not be over-dramatic but it must convey a
sincere desire to have his ideas accepted.

The minute a judge sees a debater he expects some-
thing zood or something bad from him, He bases thls esrly
judgment upon his posture, bodlly movement, gestures, and
dress, This early judgment will undoubtedly influence the
declsion., The judge willl not consclentiously penalize the
debater who mskes a bad first impression, but anyone who
has ever Jjudged knows that it has its effect. The judge
tends to rcot for the debater who makes a good impression.
He tends to accept their arguments as having some authority.
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Because this 1s true, no debater can afford to izncre the
impression his appearance makes,

Good posture consists ir standing and sitting
straight without appearing stiff, Head and shoulders should
be held erect but relaxed.

Correct stage movement should benefit the speaker.
Incorrect stage movement will be distracting. The debater
will generally move when he is changing ideas. The movement
should help make the audience aware that a change is being
made, Movement should be from side to slde. DMoving back-
wards is awkward. Moving forward will meke 1t necessary to
move backwards later. Movements should be short. Some
debaters find it effective to step to the side of a table or
rostrum to present their major points., They return to the
rostrum to obtain notes and evidenes, For a thoroughly pre=-
pared debater, notes will be required only when they are
changing ideas., Unmeaningful pacing from side to side should
be avoided, Movements should not be planned. They should
ecome only when the speaker feels motivated to move while he
i1s speaking.

Gestures are bodlly movements, generally thought of as
involving only the hands and face, This idea 1s incorrect.

Good gestures will effect the entire body.
Gestures should be used when the debater feels an
urce to use one. They should not be planned, Flanned

gestures generally look plamned =nd insincere.
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Most beginning debaters are hesitant to use gestures
to help them speak. Practicing before a full length mirror
can help to remove this fear, If the debater wlll practice
gestures of various types until they feel natural, it will
be easy to use them in debstes., Beginninz debaters should
always try to use gestures in practice rounds. It will
feel awkward at first, but it will eventually become so much
a part of the speaker that he will be unaware that he 1s
doing 1it.

Caution: Use many different gestures, Debaters fre-
quently repeat one or two gestures so fregquently that they
become distractinz. Instead of emphasizing the meaning of a
phrese, they draw attentlon away "rom it, Advanced debaters
make this mistake too. The debater must always rem=zin on
guerd to prevent overusing a few favorite gestures,

A well groomed appearance aids the speaker, Judges
admire a well=groomed person, They tend to accept thelr
ideas more readily. The extra few minutes 1t takes to zet
the halr combed Just right or to shine shoes is well invested.
Men debaters should wear sults, vhite shilrts and tles.

Women should wear hose, heels, =nd "dressy" dresses or suilts.
Clothes wrinkle if packesd in a suitease while traveling.

Take them out of the suitesse at the first opportunity and
give them a chance to hang out. Portabls traveling irons may



127
be purchased and some individuals or squads have found them
to be a good investment in good grooming. It 1s inexpensive
to carry a porteble shoe shine kit end unshined shoes are
inexcusable.

Debaters must avoid all extremes in appearance.
Flashy ties, novel hats, dangling earrings and bracelets,
unusual halreuts and sexy dresses have no place 2t a debate
tournament, They are all aigns of immeturity. Debaters are
trying to convince adults to acoept their idees on mature
subjects, The extremes of immaturity are nct likely to help
them achieve their goal,

Clothing stores usually have pamphlets that give tips
1ﬁ dressing, Other guides to good grooming are magasire
advertisements and some television personalities.

The techniques for making a good first impression can
not all be learned at once, Tha debater must practice them
constantly. They must become such a part of him that they
will be automatle when he starts to debate,

But, even though the technigques cen not be perfected
immedlately, they can be started immediately, The person
who wishes to advance, not only &s a publie speaker and
debater but in ell of his dealings with the publie, must -
learn these technliques or be econtent to face serious handi-
caps, The time to begin is now,



CHAPTER XII: STRATEGY

Strategy 1s using the rules of debate cleverly to
gain an advantage over the other team, Properly used they
are honest methods of making 1t more difficult for the
opprosing team to win the major arguments in the time set for
debate. Eilght forms of strategy have rroved useful tc this
author's teams, They are:

1. Strateglc use of time
8, Case organization
b. Questions and challenges
Strategic use of evidence
Unstated standards
Apparent weaknesses
Trap gquestions
Unexpected plan
Unexpected need
Counter-plan

??‘.'.N

Most of these strategiles can be countered if recog-
nized in advence. Therefore, the debater will find 1t
useful to change his strategles during the season,

Strategic uss cof time
Time strategies work because of the limited time

allowed eszch team, The goal 18 toc hurden the other team in
the rebuttal period to make it more difficult for them to
supvort thelr arguments in the alleted ttn;.

Strategles of time take two forms, case organization

and questions or challenges.
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Case organization. The most common form of case organization
stretegy was presented in Chapter VI in the discussion of
the negative bloe. The reader may wish to revisw the con-
struction of the second negative econstructive speech and the
first negative rebutbal in Chapter VI, He will note that the
strategy is to gain & large enough lead in the bloe that it
will be impossible for the affirmative tc cateh up in the
first affirmative rebuttal.

Another strategy is designed to rrevent the negative
from fully using the bloe. It is ealled the "asdded advan-
tages™ strategy. Late in the second affirmetive constructive
speech, three to five advantages of the affirmative plan are
presented, They are frequently aerguments commonly used by
other affirmative teams as needs but which the effirmative
team in that debete has not chosen to present as neads. They
are presented with little evidence, Generally an authori-
tative opinion is presented that states that they will occcur
and that they are important. This basss the entire argument
on the gqualification of the authority used.,

The goal of thils strategy is tc make the negative
team use several minutes of the fifteen minute bloc arnswering
the added advantages. If arguments scommonly used as needs
by other affirmative teams are used, the negative team will
usually give the entire answer to each of the added advantages

that they had prepared to refute well developed need arguments,
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The negative may completely destroy the added advantages
but in doing so they will use the time that should have been
used to sttaek the plan or re-attack the need, Since the
affirmative mat win only the plan and the need they may
lose the edvantages and still win the debate, If the added
advantages can prevent the negative from overburdening the
first affirmetive rebuttal spesker with arguments that must
be angwered they will have served their purpose.

If the added advantages are thorouzhly attacked, the
first affirmative rebuttel speaker will usually not mention
them. If the second affirmative rebuttal speaker has time
after re-supporting the affirmative need and plan, he should
make some attempt to re-establish them, But 1f the time in
the second afflrmative rebuttal ia needed to re~support the
plan and need, this speaker may just let the negative win the
"added advantages." If the added advantages are not attacked,
both affirmative rebuttel speakers should emphasize them and
increase thelr importance in the debate,

Questions and chellenges. BEach team may ask a reasonable
mmber of guestions of the cther team concerning their plan,

The team asking these gquestions should be prepared to use
the enswers, Aside from questions coneerning plans, esch
team may question or challense any unproved assertions made

by their opponenta., They may ask for the method used in
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collecting statistiecs and a breakdown of the meaning of the
statisties, When suthoritative opinion is presented that
says something is true but does not say why it is true, it
is permissable to request that hls ressoning be presented so
that it mey be examined, Bach of these questions should be
justified to the sudience on the basls that the argument can
have no velue unless the basis of it is known, The goal of
this strategy is to force the other team to use their time
supporting their first presentation,

This strategy should be used along with more solid
attacks based on evidence instead of by itself, If used
alone, the debatser may trap himself with this strategy. How
this may happen 1s explained more thoroughly in the fourth
strategem, the "apparent weelmess,"

Strategic use of evidence
Evidence may be used to overpower on & few arguments,.

It may also be used to increase the number of arguments in a
debate. The first strategy 1s used rrimerily by affirmative
teams and the second primarily by negative teams,

Overpowering arguments. When evidence is used to overpower
a few arguments the goal 1s to present so much support in

the first presentation of the argument that the other team
will never be able to mateh 1t, Evidence must be presented

in the most concise form possible, Much evidence is
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parephrased but the souree 1s thoroughly documented. A
number of one sentence gquotations are used, After stating
an idea or argument, the debater may say that "essentially
the ssme idea was expréssed by..." and may read an lmpressive
1ist of authorities., Of course, extreme care must be taken
that ell suthorities so used can be shown to actually support
the idea or argument,

The opposing team may request thet statements from
each of the suthorities be read, Since thils would consume
much of the debater's time, he can not do this efficliently
unless the other team will concede the argument if he does
it. Therefors, the debater should reply that "if the
challenging team will concede the argument, he will read a
guotation from each, But if they are just doudbting his
truthfulness he will gladly read & quctetion from any one
they wish to select and will submit the rest in written form
for the judge's inspection.”™ O0f course, the debater had
better be prepared to do whichever his opposition chooses,

Filing in plastic folders with several guotations in
each will allow the displaying of the esvidence as it is
being used (See Chapter III, page 22).

Increasing the number of srpuments. This is primarily a
negative technique for widening the debate, It attempts to
make the affirmative team disprove several arguments which
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gere presented with 1ittle evidence, Usually authoritative
opinion 1s used to express an argument. To use this teech-
nique successfully, specilal ecare must be given to qualifying
the authority. The debater is asking the audience or judge
to accept this as true simply because an suthority sald 1%
was, This places 2 lot of reliance upon the opinion of one
man, It can often be strengthened by showing other authori-

ties who agree,

Unstated standards

The debater willl recall that contentions are based
upon showing that the standerds of the American pecple are
being or will be viclated. (See Chepter IV.) If the debater
can prove a violation of the standards thet scme people
support he may wish to show this even though they are not
uioptod by everyone, For example, in debatingz the merits
of a Fair Bmployment Practices Law that would prohibit dls-
erimination in employment on the basls of race, color, or
creed, teams could show that diserimination now exists., The
standard that was being vioclated wes that 1t 1is morally
wrong to diseriminate on the basis of race, color, or ecreed.
In some areas (not only the South), many ja-dg“ did not
agree to this standéavrd. To state the standard to them would
probably assure the team of a loss., To debate this argument

in these areas, some teams would nct state the standard,
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They would try te center the debate on the truth of the
argument that such diseriminatlon now exists. If the nega-
tive team wanted to state the standard, they could try to
disprove it. But they would usually find it was as dangerous
and difficult to try te disprove it &s 1t would be for the
affirmative to try to prove 1t.-7

Apperent Weskness

The strategy of the spperent weakness ettempts to
throw an opponent "off the traeck," It directs attention
awey from a real wWweakness by directing it tc a deliberately
ereated weakness, Then the deliberately created weakmness 1s
, -trongt‘nm;l end the argument is cleimed,

In debating prohibiting the development of nuclear
weapons, plans were diffieult to support, One Ssuccessful
team in an Eastern tournsment in February, 1959, quoted evi-
dence from 1957 to show that their plan would work. The
negative team took the balt, They showed many changes since
1957 that would prevent the plan from working in 1959, The
affirmative team then showed that the negative agreed to the
argument with the exception that they did not believe evi-
dence from 1957 was recent enough., They tl.un read several
quotations from Jamuary end Februsry of 1959 and claimed the

3%1eean, loe. ecit.
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argument won, By using 2n sprarent weelkness, they got the
negative to answer the argument in s menner for which they
hed a ready reply.

Irap guestions

Trep questions are deaigned to meke the opposing team
state its stand on e point., The hops of the team using the
trap gueation 1s that the admission may be used tc gain an
advantage leter in the debate,

In debating the prohibition of the development of
nuclear weapons, one negative team asked the guestion, "Would
there be any ceuse that would jJustify the exploding of a
ruelear weapon after the agreement went into effecti® If
the affirmative answered that there would be mo justifica-
tlon, the negative team would shew that the plan would stop
peacetime progress and would elso prevent our use of the
mieclear weapons our defense is based on 1f we needed them in
a small war, If the affirmetive answered that some excep-
tions would be allowed, the negative team would show how
Russia could continue development under the exceptions,

Musgrave told of enother case where this strategy was
used.h"

An effective trap was used by the team whiech won the
Ohio high school championship a few years asgo. They

h'onungravo, op. eit., . 89,
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were debating the affirmative of the federal union ques-
tion. They anticipated, naturally enough, that the
negative would contend fhat Russia would not join a
world government and that any attempt to set one wup
would only widen the split between East end the West.

Before the negative had a chance to bring up this
argument the affirmative assked a direct question, "Do
you believe that Russia's intentions are poaeotuit' The
negative, not knowing what the affirmative intended to do
with this informstion hedged; it pointed out many war-
1ike acta by Russia and some peaceful aets, concluding
that no one knmows what Russia's intentions are,

Later in the debate, when the negative claimed that
Ruszia would not join £he union {and therefore the split
betwoeen Esst and West would be widened), the effirmative
calmly pointed out that sinece by the negative's oun
admlission no one knows what Russia's intentions are, the
negative 1s hardly justified in asserting that Runsin
would not join the union, The affirmativets conclusion

was that the negative argument simply couldn't be con-
sidered established,

Unexpected plan

The unexpected plan 1s one of the most used strate-
rles, It ususlly depends upon an unusual interpretation of
the terms of the proposition, By propesing 2 plan that is
basically different from what the negative team expects the
affirmative way make many of the arguments the negative has
prepared unusable, It should ferce the negative team to
rescrt to impromptu delivery., This will usually harm their
organizetion., Inconsistencles frequently ;ecur in attecks
thet are made impromptu, Bvidence 18 usually lacking. Smooth
delivery usually suffers,
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Definite disadvantages exist in debeting an unusual
interpretation, It sometimes verges on dishonesty as it may
be a result of twisting of the meaning of the terms, (Of
course, 1t is possible that the unusual is the correct
interpretation.) Hany judges have their mind made up as to
what the terms mean. They may think the umususl interpreta-
tion an ntiulpf to hide from th; actual problems., The jJjudge
may conslder it an attempt to win a debate unfairly, Many
debaters have won all of the i1ssues in a debate but lost the
decision because the judge thought they were being under-
handed,

Another objection to the unexpected plan is that most
good teams will have studled the plan if 1t is supported by
any important people. If it 1s not supported by important
people, the reason for this lack of support is probably that
it has serious faults. A debater should aveid any plan that
he lmows has serious faults,

The surprise value of the umexpscted plan is good
enly until the other teams hear about it, An effective
surprlse plan 1s usually £old by the first team who loses to
it to other oproments, The appearance of avoiding the iasues
is frequently more likely to harm a team than surprise will
help then,

The 2dvisabllity of using an unsxpected plan would

depend on the question being debated and the conditions sur-
rounding the debate,
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Tnexpected need

The unexpected need is much more lilkely to be accepted
by the judge 23 a legitimate stand than is the unexpected
plan, It is up to the affirmative team to tell why they
support the proposition while it 1s the responsibillity of
both teams to decide what the proposition means.

Many good teams heve found the unexzpected need to be
en effective device, In 1951, a team frcm Fanses State
Teachers College of Emporia won their way to the finals of
the national college tournament usirg a surprise need., They
were proposing that a federal world government should be
adopted to gain the advantages of free trade, This unex-
pected need surprised many teams,

Another wlmning college team propcsed fres trade by
edveneing a need to reduce the nowers of monopolies,

'reblems in debating unexpected needs are that they
are frequently nct Iimportant preblems to be solved or the
need will not stand examination in relation to the plam, If
they are true advantages that will actually be gained by the
propesed plan, 1t i1s likely that some natiomal figures who
favor the plan will be using them, If they use them, they
will probably be Imown to most debaters end have little
surprise value,

The need mmst justify the plan, If the plan will not

solve the need, it does not matter whether the need exists.
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If the need can be solved without the affirmetive plen, the
plan is not justified.
In spite of the problems, e team will find the unex-
pected need e useful device if they will develop their
contentions ¢learly and with a great deal of support.

Counter-

The negative team may choose to support a counter-
plan, If they de they will, in effect, be saying, "We know
the present system 18 wrong, We know some change must be
made, But we belleve the affirmative 1s rroposing the wrong
chsnge, We are proposing another nlsn that we belleve 1s
better than the afflrmative plan or the present system."

The »rincipal advenbage of supporting & counter-plan
is that 1t may glve the negative team = stratezlc advantage,
Because the =ffirmative team will probably not expect a
counter-plan, they will not have studled it enocugh to be
prepared to show that problems exist in asdopting it. 1Its
principal disadvantages ares; (1) judges are not always aware
that the counter-plan is s legitimate stand end (2) the nega~
tive sacrifices the matursl advantage that exlats because of
the tendency of moat people to be conurvn;ivo and like what
we have now, If & counter-plen is presented properly the

first disadvantsge can usually be overcoms.
The negative may justify a counter-plan by showing

that: (1) there are added advantages to be gained; or
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(2) there are disadvantages in the affirmative proposal that
may be avoided in the negative counter=plan. One of these
justifications must be presented and both should bs, The
negative team must show that the counter-plan iz not only
as good a8 the affirmative plan, but better.

An outline of the comstructive speeches of & negative
team debating a counter-plan would look as followss

m%t*mt ive stand

Develop new nead

Show affirmatlve plan won't solve new need
Present negative counter-plan

Show how ccunter-plan differs in prineiple from

propesition
Review negative stand

% Ew counter-plan will solve arffirmative snd

negative need

Develop contentions showing ecounter-plan is better
than affirmative plan

Review negetive stand

State Negative Stand. The first negative speaker should
irmedlately make clear the negative stand, He should state
that: (1) The negative agrees the problems exist as cleimed
by the affirmative; (2) The negative does not believe the
affirmative presented the entire prcblem and the negative
intends to present the rest of it; (3) The affirmative nropo-
sition will not correet the whole problem; (i) There are
other problems in the affirmative proposition; and (5) The
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negetive team intends to present a counter-plan that will
correct the wihole problem without ineurring the disadvantages
of the affirmative proposal,

Develop lew Need. A new need may be developed or new areas
within the affirmetive need may be rresented, 1In debates on
the proposition, "liesolved that the Federal Government
should guarantee higher education to guelified high school
eraduates through grants to colleges and universities,” some
affirmetive teams said thaet limited clgssroom spece and
limited state resources to increase the number of clasarcoms
made federal grants to cclleges and universities desiradle,
A team from Washington Rural High Schocl in Bethel, Kansas
added to this need the problems thet some qualified students
do not have encugh money to sttend school but after graduating
from college they will be capable of earning mueh more than
the average non-¢ollege graduate, They developed as a
problem the fact that students do not pay the actual cost
of their education and that the tampayers who subsidize them
will have to compete with them for jobs after they graduate,
They agreed with the affirmative needs and added to them
another preblem. :

Soms other affirmative teams on the same question
would propese not only the elassroom need but also the fact
that some students do not have enough money to atternd 2o0llege.
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The counter=plan was then adjusted to show new areas of the
need presented rather than developing a new need, They
would st1ll show that the students will have more than an
average income in the future, that students do mot pay the
ectual cost of their education, snd thet the taxpayers who
subaidize thoir education later have to compete with them
for jobs,

The new need or new areas of the affirmative need
that the negative teams present must be developed with avi-
dence and argument just as 1t would have bezn if the afilirmative
had presented 1t originally, But now the negative has the
cbligation to defend it against the attack of the alfirmative

teanm.

Show Affirmative Plen will not sclve the New Need. If the
affirmative plan has been presented, the negative should
examine each arsa ¢f the new need in relatiorn te the plan
showing that the affirmative plen will not solve it. In the
counter-plan referred to above, the debaters would show that
the affirmative propesition ealled for graents., Regardless
of the method the afflrmative choses to grant the money, the
students would still not be paylng the net\;nl cost of their
education and the taxpayers were being forced to subaidize the
educatien of thelr competition., If the affirmative plan did
not »rovide for students' expenses they could show that' many
gqualified students would be deprived of an education.
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If the affirmative team does not present its plan in
the first speech (and they are under no obligation to do 80)
the negative may (1) show the proposition does not meet the
new need or (2) echallenge the affirmetive to show how they
will solve the new need. In some propositioms, little varia-
tion in plan is pessible, If such iz the ease, the nsgative
may show that the proposition will not solve the new need.
If several interpretations are possible, the second method
shonld be used.,

Fresent Negatlve Counter-plan. A plan must be presented
while the other team has u constructive speech left to reply

to it. This rule allows the affirmative team to walt until
their seccnd gonstructive speech befors presenting their
plen. But it reguires a counbter-plan to be presented im the
first negative speech.

The same recommendatiocns that epply for presenting
the alfirmative plan apply te the ccunter-plan equally well.

The counter-plan presented in the "education" example
had two parts. First, it provided for long term, low
intereat government loans for needy atudents, The second
part provided that students would pay the a.ohnl coat of
their education,

Show how the counter-plan differe in principle from the
proposition. The counter-plan mmst represent a change in
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rrinciple from the proposition. It must not be merely
another method for putting the propesition into effect or
for administering the proposition. It must not be another
affirmative plan,

In the "education” example, the counter-plan provided
for loans instead of the grants ealled for in the proposi-
tion and for an increase in tuitions, It is important that
this difference be shown in the firat speech to prevent con-
fusion about the area of dlsagreement between the affirmative

and negetive teams,

Review legative Stand, BEach step of the organization of the
first negative speech should be reviewed, The area of agree-

ment and the area of disagreement should be plainly stated.
This is important as it limits the debate to the area the

negative has chosen to debate.

Second Negetive Constructive Speech

Show how eounter-plan wlll solve affirmative and negstive
need. Just as the affirmative must show how their plan will
solve the rroblems they present, the negative rust show how
the counter=plan will solve both needs, The negative should
use evidence in this step. Hach need should be considered
individually to demonstrate how it will be solved by the

counter-plan.
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In the "education" counter-plan, the negative showed
how students eould obtain monmey to enable all qualified stu-
dents to obtain & college edueation., They showed further
that sufficient funds to provide needed classrcom space would
be available when students paid the actual cost of their
educetion, Evidence was also given to show that students

would borrow to finance their educationﬂ

Develop Contentions Showing Counter-plan is better than
affirmative plan. Contentions should be developed with evi-

dence tc show problems that exist in the aifirmative plan,
Care should be taken te illustrate that the same problems do
not exist in the counter-plan, In the "education" example,
the negative showed that the affirmative plan would be
expensive and unfair to taxpayers,

Review Negative Stand. Review the entire negative stand in

the same manner as before,

Rebuttal Speeches
The rebuttal speeches will vaery somewhat in accordance

with the adjustments the affirmative makes toc the counter-
rlan. In most debates the {irst negative ;obuttnl speaker
will rebuild the new need snd make a direct attack on the
affirmative plan, IHe must be careful in making direct attacks
on the affirmative plan that he does not rresent arguments

that apply equally well to his own plan.
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In most cases the second negative rebuttal speech
will be used to compare the two plans, The negative speaker
will, of course, attempt to show the counter-plan as being
better than the affirmative plan.

Defending the counter-plan
A counter-plan will change the debate. The next move

is up to the affirmetive. The initiative has been taken
from them, They no longer heve to contend that there must
be a change. That i1s agreed, But they must regain the
offense irf they hope to win the debate., There are six
methods for doing this: (1) They may adopt the counter=-plan
in addition to the affirmative preoposal; (2) They mey show
that the ccunter-plan does not involve a change of principle;
(3) They may deny the new need; (L) They may solve the new
need through the proposition; (5) They may deny the claimed
disadvantages; and (6) They may present disadvantages of the
counter-plan and try to show 1t worse than the affirmetive
proposal,

The afflirmstive will probably attempt a combination of

several of these attacks,

Adopting the counter-plan. The affirmative may adopt the
counter-plan i1f (1) It is not inconsistent with the affirma-
tive proposal; and (2) If it does not remove the necessity

for the affirmative proposal, The negative's best reply to
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the adoption of the counter=-plan is to show that the counter-
plan is either inconsistent with the affirmative proposal
or that it mekes the affirmative plen unnecessary. Of
course, these replies must be true if made. Before proposing
a ecounter-plan, a team should be certain that this reply can
be made,

A good technigque Tor an affirmative team to use in
adopting & counter=plan is to pretend thet 1t had always
been their intent to have it as a part of thelr plen. The
best way te do this is to number the points of the plan,
giving the counter=-plan & number as well, For example, they
might say, "The first point of the affirmative plan 1s...,
the second point 1s the same as the negative counter-plan,
and I am happy te hear that they agree that thils needs to
be done, and the third point is..."

Showing Counter-plen does not change rrineirle. The second

answer, showing that the counter-plan does not involve a
change of prineiple, attempts to show that the negative is
merely proposing ancther affirmative plan, For example, if
the negative team pronoses basically the same prineiples of
the affirmative but advocates a nlan that will bring them on
slowly, they are probably not disagreeing with the proposi-
tion, They are disagreeing only with the method of putting
the plan intec action, If the alffirmative team recognizes
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this sitvuation, they can suggest that the negative team elso
agrees to the proposition and is actually proposing only
another affirmative plan for adopting the proposition. To
be on the safe side the affirmative should attempt to show
that thelr method for adopting the prOpbsition is better than
that proposed by the negative team.

If the affirmative can Torce a debate on onse of these
two prineiples they will probebly win, Therefors, a negative
team that chooses to debate a counter-plan should be certain
that: (1) The countere-plan is different in principle from
the affirmetive proposal; (2) The counter-plan 1s inconsistent
with the affirmative proposaly and (3) The counter=-plan
removes the necessity for the affirmative proposal.

Denying the new need. In denying the new need the affirmative
will use the same techniques suggested for a negatlve team

debating a status gquo stand.

Solving the new need. If the affirmative team chooses to
solve the new need through thelr proposal, they must anslyze
it esrefully. If they have studled as suggested in preparing
their own case, they should know immediately if it 1s within
the scope of their plan, If it is within the scops of the
affirmative plan, 1t 1is an indication that the negative was
gullty of one of two sins, neither of which a champlion dares
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to risk. They were either eareless in preparing their
counter=plan or they underestimated the affirmative team,

Denying the claimed disadvantages. Using this defense the
affirmetive wlll attempt to refute the charges made against
their plan., They will use the normal methods of refutation.
They may also show that 1f the disadvantages exist in the
affirmetive plen, they alsc exist in the counter-plan., A
properly prepared counter-plan will not have the same dis-
advantages as the affirmative plan.

Shovwing disadvantages of the counter-plan. This technique
is usually used along with the other methods, The affirmative

attempts to show that the gsounter-plan has scme disadvan-
tages, The negative has the advantage in this exchange of
charges against plans because they kmow the affirmative plan
in advance and e¢an prepare disadvantages in contention form,
The affirmative should use evidence, if availlable, when show-

ing disadvantages of the countver-plan,

Desirability of debating a counter-plan
The debater should reslize after reading this far

that the counter=-plan is & lethal weapon. It must be handled
with s¥k1ll and care, Careless handling can result in con-
fusion that is almost certain to give the affirmative teem
the decision., Handled properly it can defeat many teams that
would not be beaten without it.
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The ecounter=plan should be considered an advanced
technisue that requires detailed preparation. It should
be debated many times in practice before trying it im a
tournement. It i1s not recommended for use by most beginning
debaters, It relles on the skills of refutation, extemporane-
ous speaking, and adaptabllity to arguments. These skills
should be learned thoroughly before attempting the counter-
rlan in tournament competition.



CHAPTER XIII: CROSS EXAMINATION DEBATE

A popular variation of debate includes a questloning
period after each speech, The National Forencis League, a
high school forensic association that sponsors the natlonal

high school meet, uses this variation.

Cross=examination debate i1s similer to the traditional
debate form discussed in the first twelve ehapters. Cases
are constructed the same., The goals of each team remain the
same, Refutation and strategy remain essentially the same,

Time limits vary according to the tournement direc-~
tor's preference. The Natlonal Forensiec League uses the
following time limits,

First Affirmative Constructive~-Eight Minutes

Questioned by Second Negative Speaker--Three Minutes
First Negative Constructive--Eight Minutes

questioned by Firast Affirmative Speaker-- Three Minutes
Second Affirmative Constructive--Eight Minutes

Questicnsd by First Negative Speaker--Three Minutes
Second Negative Constructive--Eight Minutes

Questioned by Second Affirmative Spesker--Three Minutes
First Negative Rebuttal--Four Minutes
First Affirmative Rebuttal-~Four Minutes
Second Negative Rebuttal--Four Minutes
Second Affirmative Rebuttal=-=Four Minutes

In eddition to the usual debate 3kills the skills of
questioning must be learned to compete suceessfully in cross-
examinaticn debate. They sre:

(1) Selecting questions

52; Asking questions
3) Using the answers

(4) Answering questions
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Method of seleesting guestions
There are only two times for selecting gquestions,
before the round begins and during the round, A combination
of the two is advantageous,

Advance preparation. Advance preparation should consist of
three stepss
1. Determine the purpose of the gquestions.

2. Word the questions properly.
3. Make duplicate coples of the guestions.

{1) Determining the purpose. The two purposes that are most
justifiable are (1) settinz up arguments, and (2) exposing

wealmnesses in the opponent's erguments, Valuable construe-
tive speaking time can be saved by obtaining agreement on
facts thet would otherwise have to be proved. Need 1ssues
and plans will bescome standardized and gquestions ean be pre-
pared in advance to expose weaknesses in the opponent'a

arguments,

(2) Wording the guestions, Questions should be short and to
the point, They must ask for only one opinion or feaect.
Questlons should be worded sc they can be worded with a simple
"yos" or "no". :

The list used when asking gquestions should not be typed.
Some Jjudges assume that these questions rust be entirely spcn-
taneous. Therefore, the debster should let it aprear that

they are,
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(3) Melking dupiicate copies. Duplicate lists of questions
will make it easy for the questioner's cclleague %o record
the answers accurately. A duplicate list is casily prepared
for questions worded in advance.

Obtaining duplicate lists of questionz prepared during
the round 1s a little more diffiecult. Carbon paper can be
used to provide duplicete coples of questions prepared during
the debate.

Preparing during the debate. Some preparation of questions
can be and should he done during the round. Prepared ques-

tions should be adapted to the manner in which the arguments
were presented by the other team. This method may be used

to show weaknesses in unusual arguments that are presented.
It may also be ussed to expose the unreliasblility of an
opponent's sources. A tesm that has not done encugh research
to thoroughly understand their arguments can be rapidly
exposed.

It 1s diffiocult to think of snd word properly all of
the questions that will be asked in @& round. Therefore,
many of the questions should be prepared in advansce. But
scle reliance on prepared questions with po adjustment will
prevent the achleving of some worthwhile goals and make the
questions appear "ecanned.™ A combination of the two seems

tc work best.
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Two suggestions will help determine what to ask.
First, the debater should have e reason for asking every
question, He should know what that reasom is. If he can not
say why he asked any question, he is probably just searching
in the derk, Against a skillful oppenent he would probably
serve the opponent!s purposes more than his own if the ques-
tioner does not know his purposes,

Second, the debster should know the answer to eny
question he asks. He 1s supposed to be as well Informed as
his opponent. He should ask guestions to get admittances,
not information., Of eourse, at times the questioner will
ask for details of thelr plan., In such = case he should
understand the alternatives end the meaning thut each alterna-
tive will have to the debate,

Asking the guestlons
The debater must be fair in asking questions. He must

appear to be honestly seeking informetion., As already men-
ticned he should word his guestions to ellow for short
answers, Insist; in a firm but polite manner, on getting
ghort answers, The questioning time belengs tc ths persen
asking the questions, He should keep eontr;1 of 1%t but be
fair while doing it.

A series of guestions should lead tc a cenclusion.

The guestioner should plan for this to be a conclusion that
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strengthens his case or weakens his opronent!s, He should
esk questions only to the point that his conclusion becomes
obvioua., The guestioner should not ask if the conclusion is
true., The gquestioned speaker will almost certalnly qualify
it to reduce the damsge of his szdmissions. His answers
should be guoted in speaking periods and eccnelusions drawn
from them,

Questions should not be asked in the manner of a
television attorney., A4sk questions with the sincerity and
honesty of a modest young lady or gentleman, The debater
trying to sct the part of Perry Mason (one of the author's
faverites) will probably have a win-loss record similar to
Hemilton Burger's. If opponents get belligerent and heostile,
the debater should be extra nice, It makes him look better

and his opponent worse.,

Using the answers

Probably the most common error is not using the answers
after they are obtained, The best authorilty in debate is
always the reluctant source. The opinion of the opposing
team as expressed under guestioning is the best source not
only because 1t was given reluctantly but ni.lo, because they
can not mateh an authority's opinion egainst it and remain
consistent.

If questions ere prepared in advance it is a simple

matter te record answers, The debater may either do it



156

himself as he asks questions (by using "Y" for yes and "N"
for no) or his colleague may record answers as he asks
questions., On guestions prepared during the round, 1% works
best if the solleague does the recording. Sometimes he may
have to be content with recording only the coneclusions that
are admitted.

When possible, it is good techmigue to gquote both the
question and answer when using the information obtalned. The
judze will probably remember the answer if this is domne,

Answering guestions
The zkill of asking questions is only half the fun.

Answering is alsoc a skill,

Questions should be answered with a sincere confident
manner, The debater must not avpear evasive or give the
sppearance of being cocky, He zhould stand stralght and
answer questions immediately when asked, He should never
appesr surprised by a question or slarmed sbout any admission
he may make,

Only the guestion should be answered, Addltionmal
information should not be volunteered, The debater may
voluntesr to prove an answer 1if that answer 1s likely to
help him, If asked for specific facts, he should offer to
read evidence. If the gquestioner will let him do thls he 1is
answering their question fairly and redueing the number of

questions they may ask.
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If the questioned debater sincerely does not understand
a question he may ask them to rephrase it. This should not
be used as a stalling technique.

If asked for an opinion, the speaker should try to
give the names of authorities who support the same opinion.
This will allovw him to support his answer on the questioner's
time.

If asked a question that may be answered with a2 yes
or no, but answering it in that manner will more serlously
damage his astand than the same questlon would 1f he had an
opportunity to explain his stand he may answer, "It would
have tc be qualified before I could give you an honest answer,
so I will give you & qualified yes (or no),"

Cross-examination debate determines very rapldly who
really knows the answers and who is bluffing, The only way
to be sure to know the answers 1s to Tind the questions first
and then research to find the answers, The technigues of
preparing the refutation (See Chapter IX) are useful for this
purpose also.

Praetioo\dnbatlng at every cpportunity. The debater
will be surprised at some of the answers his colleague will
give to questions, They should agree on the stand they will
take and know why they are taking that stand. Freguent prae-
tices will help in finding the best stands,
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