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CHAPTER I
THE PROBLEM AND DEFINITIONS OF TERMS USED

Introduction. Since the end of the Second World ¥War
there have been a number of changes in the education for li-
brarianship in the United States, Strengthening of the pro-
fessional spirit beceme manifest in these years, although
the need for profesasionalism had been advocated in the
Charles C, Williamson report some years before, in the 1920's,

The growth of professionalism in the fleld may be
partly attributed to the great demand for librarians since
the War, with the rapid development of science, industry,
urbanization, higher educstion, and population growth, The
positions which have been opening call for people to work
with the professional literature and on & level with profes-
sionals of other flelds, Also, the situation has been ripe
for the leaders of the imerican Assoclation of Library Schools
and the American Library Associatlion, who have been champions
of the cause of professionalism for years,

This phenomenon in the field of librery service has
been simultaneously reflected in the schools for library
training, The demand for professional preparation has care
ried with 1t the demand for higher degrees in recognition of
the new status, During the twenty years between the mid-1920's
and the mid-1940's, the great majority of the thirty-four
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library schools aceredited by the American Library Assoclae
tion had been granting either a fourtheyear or a fifth.year
bachelor!s degree, but the new demand for professional prepe
aration carried with 1t the demand for higher degrees in
recognition of the new status, At the same time, numerous
states had passed laws requiring one member of each slemen-
tary and secondary school faculty to have at least from
eight to fifteen hours of library science,

To meet the demand for all these librarians, many lie
brary schools were established which were not accredited by
the Board of Education for Librarianship of the American Li-
brary Association, There was much confusion in the curric-
ulum and the level of degrees awarded,

In the late 1940's, the movement begamn to reorganize
the academic structure of library schools to give the degrees
offered the graduate standing of a fiftheyear master's degree,
The standards for accrediting such degree prorrams were ese-
tablished in 1951 by the Americen Library Assoclation.#

With the new professionalism have come problems:

{1) the need to revise the curriculum to make it truly pro-
fessionale=that 1s, to include principles and philosophies
as well as necessary technigues, and (2) to srticulate the
graduate and undergraduate programs of the multitudinous

#3ee Appendix A, p. 100,
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schools in the country, so that they will supplement and not
duplicate each other, .

I, THE PROBLEM

Statement of the problem, The purpose of this study
is to survey the trends in present education in the twenty-
nine library schools in the United States which are aceredited
as of January 1959 by the American Librsry Associlation,

Importance of the studys Our society todey is becoming
increasingly complex in every way, The accumuletion of
printed and recorded knowledge is phenomenal, That librare
ians, who are in charge of orgenizing such materisl and who
must know the basic keys to its location end use, receive the
necessary and proper education required 1s, therefore, of
great importance, Leaders in the field of sducation for 1li-
brarianship at the present time feel that the preparation of
librarians must be an education of principles rather then one
solely of technical skills, in order to develop s philesophy
that will make librarisns dynamie leaders rather than victims
of our complex world of today.

This snalysis of the currilculums of th® lesding library
schoels in the United States today will show the existing pat-
tern of preparation being offered in the fleld and the attempt

$o progress and change to meet the demsnds of the present and
future,



Objectives of the stuiy. The various points which
will be brousht out in this study ere comparisons of: (1)

the undergraduate course programs and the total hours allowed
in undergraduate library educationj (2) the number of schools
with age and typing prerequisites to the graduate programg

(3) the undergraduate library sclence prerequisites to grad-
uate work; (i) foreign language reculremsntsj (5) the basie
graduate programs of required coursesy (6) the hours of elec-
tive courses (library science and cognate) in the graduate
programs; (7) schools whieh have programs requiring a mas-
terts projecty (8) the total hours required for the graduate
degree; (9) the total hours required and the courses in the
school 1ibrary progremse--undergreduate and gradustej (10) cone
version plans for people who hold a bachelor's degree; (11) .
the speciel courses and course areas available on the graduate
lavel,

II. DEFINITIONS OF TERMS USED

The following terms, listed alphabetically, are de-
fined accordins to the sense in which they are employed in
this paper, Each definition is composite, deweloped out of
the review of the literature concerning librery education
and the usage found in the catalogs of the twenty-nine 1li-
brary schools,

Audio-Visual Materials, "Audio-Visusl Materials”
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refers to courses which give instruetion in the use, upkeep
and repair, organization, the selection and application of .
such devices as projectors, recorders, pilctures of all kinds,
bulletin boards, and so forth, in libraries.

Besic Reguired Erogras. The "basic required progrem”
1s the part of the curriculum whieh all students must take,
regardless of their fields of specialization,

Sibliography of the Humanities., "Bibllography of the
Humsnities" refers to courses which provide & survey of the
literature and its reference use 1in the subject fields of
philosophy, religion, art, music, and literature,

Bibliography of the Seiences. "Bibvliography of the
Seiences” refers to courses which provide a survey of the
literature and its reference use in the subjeet fields of
mathematics, astronomy, physies, chemistry, biology, agri-
culture, and technology.

Gataloging snd Classifiestion. "Cataloging end Clase
sification” indicates courses which cover the philosophy and
principles of desceribing mnaterisls and determining their
sub jeet matter and where they fit into 2 collection at hand
in order to provide a key to tihe holdings of & library,
These courses involve the use of such aids as a classifica-
tion scheme and a 1list of subject headings,

Cognate., A "cognate” is a related course taken in a
field or department other than library science,



6

[+ nica ¢« "Communicetlions" refers to courses
which deal with the characteristics of the diffusion of ine-
formation and the use of mass commnication vehiclez in re-
lation to the role of libraries.

Cors, "Core"™ 13 a term used by a nmumber of librery
schools, and which was 2lso used by the 1954 workshop at
Chiecaco versity, to indicate the course areas which each
sthool requires because it feels they cover essential knowl-
edge for any librarian, 3ince this term signifles different
courses and varying numbers of hours in the various schools
using 1t, the term is used in this paper as little as pos-
sible, the phrase "basic required program” being preferred,

F1a8ld York. "Pleld Vork" is the practical experience
in an ectual library situstion, asccompanied by instruction
or supervision,

Genersl Librery Administration., "Ceneral Livrary Ade
- ministretion" refers to courses which include instruction on
the legal and financisl basis of the library, 1ts services in
relation to 1ts community, the collection, bullding, amd
equipment, as well as personnel problems,

History of Libraries and Librerisnship, “History of
Libraries and Librarisnship” indicates courses which discuss
‘the development of libraries from ancient times to the
present,

History of the Book., "History of the Book" refers to
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courses which deal with the processes of bookmaking and de-

sign from earliest times to the present, and include the
development of writing, the alphabet, and printing,

Introduction to Bibliography and Ref + "Intro-
duction to Bibliography and Reference” refers to courses in
which a survey and evaluation are made of basic reference
books such as encyclopedias, dictionaries, yearbooks, bilo-
graphical works, and indexes and bibliographies (lists of
sources for ‘.“‘.Ehll)q_ The use of such materiels by the
library patrons and staff may also be analyzed,

Introduetion to Librarianship, "Introduction to Lim
tr;:fhn:hip" is a type of course which introduces the proe
fession, its philosophy and ethics, and the general operation
of libraries today,

Library Meterials in the Classroom. "Librery Materiasls
in the Clesssroom” refers te courses which deal with the corre-
lation of librery materials and subject units in the school
curriculum, .

Msster's Project. The "master's project" may be any
one of several types of written work: e thesis, a paper
{(both based on research), or an essay based on field work
or other personal work experience,

Paper, A "paper" is a written presentation of original
research which is not so formal nor of such msgnitude as a
thesls,
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Professionalism, "Professionalism” is an attitude of
mind which is created by a broad cultural background, an edus
cation in the liberal erts, mastery of fundamental technigues
of librarianship, end by the grasping of the ideals of li-
brary service as flexible, chenging, & dynamie educational
force in societye.

Querter-Hour System. The "quarter-hour system" refers
to the organization of the academic year in four sessions,
each being of three month's duration, This results in the
total credits for the academic year appearing to be of &
larger number than the total in the semester, or twoesession
system, To convert gquarter hours to semester hours for pure
poses of comparison,; the quarter hours are multiplied by
two-thirds,

Reading Materials for Children and Young Pesples
"Reading Materials for Children and Young People” refers to
courses which include the reading interests, the books, the
guidance in reading, and the principles for selecting books
and other reading for eppropriate age levels,

Research Methods.: "Research Methods" refers to
courses which include the process of scientific thinking
end the various ways of gathering, orgenizing, and inter-
preting information,

School Library Administrations "Sehool Library
Administretion" refers to courses that deal with the
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organization and service of the library in the school--more
often treating the secondary than the elementery school,

Selection of Msterisls. "Selection of Materials”
signifies the courses on choosins books and m&n-
for librery use, It also includes the eids and sources that
are of help to librarians in making choices.

Storytellinz. "Storytelling” courses teach the fune
demental principles of the art of telling steries. Such
courses also include the planning of the story hour in
livraries,

Thesis. A "Thesis" is & scholarly, written presenta-
tion of original resesrch, erranged in a formal, prescribed
mAnner.

The terms on the tables showing special elective
courses and sreas of specislization are net defined here
because they are not pert of the required course progrems,

III, LIMITATIONS OF THE STUDY

The library school curriculum progrems studied were
confined to those of the twenty-nine schools™ in the United
States which were, as of Januery, 1959, accredited by the
American Library Assoclstion,

Ho two college catalogs are arranged in the same

—

*See Appendix B for full names and addresses of
these achoolas,
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manner, nor do they use the same terminology, nor are they
elways e€ll inelusive with regerd to the currienlum specified,
¥henever the catalog did not specify coneerning s certesin
point being investigated by this study, no record could be
made, and eny generaliszations could be made only with re-
gard to the lack of this informstion in the specific pro-
gram, No attempt was made to contact the institution ine
wolved for clarification,

For uniformity om the tables, titles which differ for
the seme type of course were disregarded, and courses were
grouped into areas seccording to the basic purpose and cone
tent deseribed in the cstalog annotations, Courses which
did not seem to it easily into any of the general areas
were arbitrarily put into an ares most closely fitting the
description,

IV, METHODS OF PROCEDURE

Pirst, background reading was located on the subject
of education for librarianship through Library Literature®,
This reading covered the development of the library school
eurriculum from 1887, when Melvil Dewey established the
first library school, to the present,

The latest catalogs were reguested from the twentye

*Library Literature, 1946-1948 to January, 1959
(New York: !;.ry H, W, Hﬂ.u; Company, 19!;8-1959)..
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nine library schools, As each arrived, it was snslyszed on
the eleven points mentioned in the objectives of the study, .
This information was recorded on note cards, The skeleton
tables were then dreawn up end the informetion wes trensferred
to them, A double check followed, with esch estslop being
re-read and easch item on the tables reaffirmed for accuracy.

The order of listing the names of the twenty-nine
schools on the tables in this paper follows the srrengement
of the list of these schools given in the December, 1958,
issue of the A,L.A, Bulletin, on page 867, In general, the
11st is in alphabetical order sccording to the State or city
associated with the title of the Institution,

V. ORGANIZATION OF THE PAPER

Chapter I has been sn introduction, in which the probe-
len was explained, defined, and limited, Chapter IT 1s a
review of the literature oonumiu the development of educs=
tion for librerianship and some of the current problems in
the fleld,

Chapter III presents the data concerning the present
curriculums in the twentyenine aceredited library schools in
a serles of tables, which are snalysed for ms jor points of
significance, Chapter IV contains a summary of the principal
findings, the conclusions, and some recommendations for further
studles,




CHAPTER II
REVIEVY OF THE LITERATURE

Brief history of library education befors 1900, "The
comuon objective of all library schoolz 1s to produce librare
fans who are educeted in the liberal arts and trained in pro-
fessional practiee,"t says Leon Carnovsky,

Previous to the ninsteenth century and back through
recorded history, the librarian seems to heve been more of
@ scholer then a techniclan, He was a "bookkeeper, a pro-
tector of the storehouse of knowledge, rather than an
educator, eager to have books used snd reed.,"2 TIn the
nineteenth century, the librerian (st this time not elways
a scholar) became a technician, learning skills by direet
spprenticeship in libraries or training cleases In these
libraries,3 The processes and methods varied, each insti-
tution developing its own system of arranging snd circulating
books, As iste as 1900, many librariens in England and

lieon Carnovsky, "Library FEducation in the Tnited

;3;:-&%M£gm_mm_.l ¢

2g1mer D, Johnson, C (m Brunswiek, New
Jersey: Scarecrow Preass, s

3Robert Devore Le e L m uaim
States (New York: colnbgh’m m%?rﬁﬁ
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America felt that apprenticeship was better than classroom
training.}

But Elmer Johnson reminds one that the earliest
librery education in Americs combined liberal education and
$reining in the technigues and processes of library opers-
tion, some colleges offering courses in historicsl Hidli.
ography in the immediate years after th.?iﬂlwu'a And in
1881, the University of Michizan begen to offer 2 course in
reference and bibliegrephy,’

In 1887, Melvil Dewey opened at Columbia University
the first school of librarianship in the United 2tetes,
Johnson points out that the curriculum was practicsl:

He taught the setusl processes of selecting, scouir.
ing, processing, arranging and cireulating librery
mﬁ-. His courses inclnded phases of lidrary werk
now considered clericel rather than professional, such
2s typewriting, libpary handwriting, beok lettering,
and book repairing,

Lowell Mertin polnts out that "formal training for

library science grew directly out of practice,” e explains
this further when he sayst

Instructional content was defined by the tasks then
i::r-l in libraries, and instruetisnal method fol-
actual or simmlated fleld conditions, When




1
librery education later moved into formal institutions

of dm’tn, much the same content eand method moved
'iw -i“

Early 1900 library education surveys smd reports.
Acecording to Johnson, in the yeers from 1900 to 1910, schools
~ offering library courses and library schools in the pudblie

- 1ibraries both emphesized the prectical sspeets of librerisne
ship, the main difference beinr that the colleges usually
required 2 libersl arts education as a prerequis?te for
admission to library schoel,

But the majority of "trained" librarians of this
period had only praetlesl backerounds, Tn 1913, the Bureeu
'l!' Bducation investigated the 900 and some colleges and
- universities of the United States and found thst omly ten
parcent reported offering any training in the use of books
and 1ibreries,® "or the fourteen sehools sterted vefore
1920, only three started in universitiesy the eleven others
were located in lidraries, vocatisonel iInstitutes or voecs-
tionel eollcgou.'q

The University of Visconsin offered the following as
summer librery courses in 1913:

eealibrary handwriting, book seleetion; bdeok buying
methods, accessioning, shelf listing, classification,

| —

TLowell 4, Martin, "Research in Education for Librar-
lanship,” Librery Tremds, 61207, Oetober, 1957,

Syommson, op, eltes Pe 187  Leigh, loe. site
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cataloging, bookplates, book labels, periodicals,
reference books, book binding, preparation of rea
ing lists, librery furniture, traveling libreries,l®

The United States Bureau of Fducation report of 1913
showed that there was no uniformity in the length and eontent
of the courses being given, nor in the credit or degrees
granted in library treining, Two yesrs later, "ten library
schools joined to form the Associstion of American Library
Schools, with the purpose of standardizing entrance require-
ments and reforming curricula,”ll Then in 1919, the Cearnegie
Corporation supported a thorough study of the library traine
ing field, done by Charles C, ¥Villiamson of the New York
Public Library, The program suggested in his report was
responsible for transforming library technical schools into
educetional instruments,l?

Among his recommendstions for preparation for librar-
fanship were the following: (1) that library schools should
be depertments or schools of universitiess (2) that they use
scholerly resources in the curriculumj (3) that the program
should be on the post<bachelor level with the bachelor's
required for entrance; (4) thet the instruction should be a
three=-year program, with one year of basie inetruction, one
year of experience, and one year of specialized trainings
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and (5) that this should be followed up by summer school
- programs and institutes for eontinued odnutien.n Also,
he recommended that schools teach only professional work, end
that there should be more standerdization in the curriculumse.
especially the first year.lY ILowell Mertin has summarized
William's influence in these words:
With the Charles C, Williemson report, background
and understanding were urged as the basis of library
education, rather then practice., Library schools
moved to the centers of background and understanding
the universities, and away from the ecenters of lpplioi
instruction, the training clessses and the institutes. 5
In 1926, Dr. Williamson became the hesd of the Columbia
Library School, where he was able to carry out some of his
own recommendations, "By 1929, greduate library courses
were offered at Michigan, Illinois, Califeornia, Columbila,
and Chicago,"16
Americen Library Associstion Accreditation of library
Schools. By 1938, the Board of Education for Librarilanship

(set up in 1924 by the American Library Association) had
accredited twenty-five schools according to the "Minimum
" Requirements for Library schools” which had been adopted by
the American Library Associatlon Council in 1933, These

schools were of three types: Type I, which l:oquirod a

o1, Usohnson, loc. cit.
Vpartin, ope cite, pe 208,
ml’uhnson, SPe cit., pe 189,
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bachelor's degree for entrance, end which gave advanced work
beyond the first year; Type II, which had the same require-
ments as Type I, but which gave only one year of trainingg
and Type III, which gave only one year of courses, on the
undergraduate level, In 1949 there were thirty-four accrede
ited library schools, with & majority being of Type IIj eonly
four were Type I,17T It 1s to be noted that these schools
varied greatly in size, scademic position snd instructional
resources,

In the late 1940's, what Harold Lancour has called
"a minor revolution in library education"1® took place, There
was a strengthening of the professional spirit in thet cure
riculumns were set up to prepare librarians for professionzl
service, with a minimum preparation of five years of univer-
sity work, BSut at the same time, most schools "felt 1t was
8till necessary to provide some introduction to the courses
in library sclence in the undergresduste years, siving the
student suitable foundation for the graduste program,"1? Tt
was reported that sixty pereent of the librarians sampled in
field were in favor of the new degree structure,20

171‘1813- ope 2it., P 206,

mmmu Lancour, "American Library Education Today,"”
Ssnadien Libravy Assoclation Bulle®inm, 13:287, Jume, 1957,

191n14.

20513ce Isabel Bryan Publiec Librarian (New York:
Columbia University Press, i‘)‘%, Pe &
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The Americen Library Assoclation decided in 1948 to
declsre & moratorium on accrediting any more schools end set
to work developing new standards, In 1951, the new standards
for scerediting library schools were recommendsd by the Bosrd
of Education for Librarisnship and aceepted by the imerican
Library Associlation Council im July of 1951, The committee
of the Board begsn visiting and re-accrediting library schools
in 19543 by June 1957, the visits were completed, Under the
new standards, there were in January of 1959, twenty=-nine
aceredited library schools in the United States end two in
Canada,

Lancowr has pointed out the two main effects of the
new standards: (1) no sceredited school in the United Stetes
now offers a fiftheyear program that does not give a mester's
degree fer that progrem, and (2) more srticulstion exists
between graduste end undergraduste levels in these schools,2l

Discussions of present-day courses end curriculums,
Thizs problem of articulsting the graduste snd undergraduate
programs was one of the major points of discussion at the
University of Chicago Vorkshop on the Core of Education for
Licrerianship, held in 1954,°2 The undergradnate schools

ZIMOMQ Spe clte; e 289,
22Gpeduate Library School University of Chicago, The

%ﬁ'! % L__IW {Chicago: American
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-d to kmow what kind of training their gradustes should
-}hn and what the graduate schools expect of them, and

vice-versa,

_ The Workshop brought out ideas on a matter closely
related to this situation, the probleam of whether or not any
courses in library selence should be taught on the underw

- graduate level, and/or what type instruction 1t should be,
"Some libraries profess to see very little difference in
performance of the four-year and five-year graduates and
that the progress of elther 1s dependent on personal ability
and ehn_notorhtics rather than the amount of college train-
ing,"23 The 1librarians at the Workshop who opposed any
undergraduate hours in library education based their argu-
ment on the following statements: (1) the general education
is watered downj (2) undergraduate howrs are inadegquate but
are used as terminalj end (3) sueh graduates receive profese
sional jobs, thus lowering the professional stending of
livrarianshipe2¥ The 1librerisns who felt that some under-
graduste work 1s acceptable, answered with these arguments:
(1) much of the content of some courses 1s elementary and
belongs on the undergraduste levelj (2) much of the content

23Katherine ¥, Stebbina, "New Look at 0ld Problems,”
¥ilson Librery Bulletin, 33:218, Nevember, 1958,

2hgraduste Library Sechool of Chicegze University,
oP. c1t., Pe 36, '



20
Is "liveralizing”; (3) undergraduste courses act ss en introe
‘duction to librerianship and ere & recrulting devicey snmd (})
ar courses comprise one-fifth of &8 five-year progrem, there
‘4s no watering down of total content, graduate level courses
in cognate fields being recommended.2® Harold Lencour end
others have also pointed out this last fact, It was stressed
~ at the Workshop that the spread of library school courses
- throughout several years produces more "oross-fertilisation”
~ of fielde end commonly held principles, better able to proe
- duce the librarian as a generelist, which is so much of &
‘necessity todey.
B But at the same time, the Workshop also brought ocut
he fact thet "there sre some alpieta of professiocnal educa=
which require maturity and experience beyond the undere
duste normes.s Each of the areas of the core has two
1st (1) en informstional level, end (2) & philosophical
research level,"26

Lowell Martin hes made this remark:
R e e R g g
education, The undergraduate knows, eand in tests his
answers can usually be identified as right or wrong,
The greduste libreriesn evaluates, chooses, modifies,

taking into account a mixture of factors which make
the answer in each given aitustion different, HMost

librery programs.,.do not go nearly far enouch in

251b1, 261p14,
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i s e el
accomplished,

"In genersl,” Eugene Watson has written, "the colleges
universities offering undergrsduste library science have
ell-orgenized curricula with a fairly wide renge of courses
mug with verious phsses of librery work and the technigues
dnvolved in each,"28 The typleal eighteen-semester-hour cur-
riculums include courses in the fleld of administration, book
‘selection, classificetion, children's literature, acquisitionm,
fteaching the use of the library and sctusl practice work,
louisiena teschers of library selence felt in 1956 thet their
‘eighteen-semester-hour training program for school librarilans
‘was serving well as a minimm progrem, It wes pointed out
‘that the course in administration emphesiged "prineiples and
- possible varigtion in prectice rather than & specific set of
 prectices,"2?

Wataon criticizes the undergraduste progrems in general
| for limiting the courses to the junlor and senior years, WHe
feels that although it 1s highly desirebdble from an instruetion

27Lowe1l A, Martin, "Implicaticas for the Tducation of
’1’5'35". Librarians,” .LSMZ Suarterly, 25:373, October,
E 3

z‘m Watson "leﬂ.n A Hore Virile Philosophy
of mwmm,.‘ i, November, 1954,

2" Louisisna Re-evalus mlﬁttm bid Progran,”
M m’ 81!2&50. OOtobO!' » 1 .m '
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viewpoint, the prospective librarian's interest may cool or
be sidee-tracked into other fields where he does not heve to
% it to take introductory courses, Undoubtedly, some
¢hanges in the undergraduate programs are needed, but Allan
Heyneman, Chief of the Personnel Office of the New York
Public Library, believes that before any more changes are
made, some survey should be made of librarians in the field
88 to what they went and expect of the four-heer graduates
in librarianship.3?

Of course, the needs and requirements of librariens
out in the field should form and develop most of the backe
ground of education for librarianship, Just what are the
demands made of librarians today? "The librarisn today must
be several things,,.bookman, scholsr in some discipline, a
technicisn, end administrator,"3l

Ernestine Rose makes this comment:

ese0fficient public library service requires a
nodding acgquaintence with many subjects and a
thcrovih familiarity with reference alds, sources
of bibliographic backgrounds, and methods of
research, These technigques make it possible for
the librarisn with 1ittle or no specislized subject
knowledge to give the specialist just the help he
needs, He knows the subject, the 1 ian knows
the source literature of the subject, .

303tebbins, doc. cit, 31cmml1, ope cite, Do b
32ppnestine R The Public Libr Ameri
Iife (Wew ?o;k:n;olg:;inﬁfimnicﬁ Press, igb‘ﬂ. p:m%.
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In his 1946 report, Joseph Wheeler noted that there
had been complaints that the schools were slow to introduce
terature on adult educetion, public speaking, group
leadership, community contects, on new types of material,
films, records, radio seripts, and televisionj; and on prep-
aration for librarienship in meny subjeet fields to be
applied in public, university, and specilal libraries,33
Leon Carnovsky observes thet from its begimnings
librery educetion has been dominated by the four major sube
jects which largely define the modern librery: (1) cata-
loging and classification; (2) prectical bibliography=-=
guides to book selectionj (3) reference tools--dictioneries,
yearbooks, etc.3 and (4) edministration--problems of finance,
personnel, and daily operations, He i1s speaking ten years
later than Wheeler, and in addition can mention the
following:
gy~ Ay

society today...As libraries have taken on new
types of activity, the training programs have
reflected them in the curriculum, which includes
courses on work with chlldren, bibliography of
subject fields, the use of microfilm and other
non--book materials such as films and records, 3
adult education, and even srchival administration,

co fo Lripaeiamants ” T EERI....

on, » Ps .
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Lancour has brought attention also to new courses in

communications, the theory of administration, &s well as the
- production and use of nm..35

Developments that have influenced the planning proe
grans of curriculums have been enumerated by Jean Wiesner
as follows:

l, Materials other thsn books have greatly increased
in libraries,

2. Subject specieslization in other fields of interest
is reflected in the use of the library,

3+ There is a new interest in scholarly research,
e Progrems of sdult education have been encoursged,3®
Partly responsible for the realizetion of these new

trends of service osut in the field by educators in libreriene
ship was the Public Library Inguiry of 1949, Bryan's report
stated thet "libreriens think thet treditionsl library
school courses, especlally history of libraries, history of
books and printing, and cataloging and classification were
overstressed in their professional training,”37 The report
went further:

35“1100“. ODe _._i_".. Pe 288.

367e8n Wiesner, "A Brief History of Education for
Librarianship,” Bdusation, 75:176, November, 195k,

373’”&, OPe _C_Eo. De 6’.



Lioreriens wish to become more famillar with
modern technigues of reaching their public..ee
would emphasize courses in nonbook materiasls,
reading interests of adults, the psychology of
the reader, applied psychology for librarians,
reader gugru, and public relstions and
publicity,-
Since there are so many new demends on librarians
and more and more new courses are being added to the
rriculums in the various schools, the problem of what 1s
ntial material that all librarisns, recardless of their
clalization, should know has arisen, This was a matter
f concern before the reorganization of the programs, while
they were yet undergraduate level, as Wheeler pointed out:

In general the basic subjects are book selection,
cataloging and classification, reference, adminise
tration, and the history of books and libraries,..
As each term of a one-year course is commonly built
on flve subjects, the forezoing may be cons . a
oor.—omutl-.j’
‘!i explained further that a great amount of study, care and
intelligence hed been concentrated on condensing into the
first half or semester of a one-year course this basic coree
eurriculum and to provide in the last helf year a riech
variety of electives,

The participants of the Chicago University Workshop

on the Core of Education for Librarianship also gave this

matter much eonsideration in 1954:

-~ -

”m_. ”‘h.‘l”. Sb. mt. Pa 590



The concern of the partiel 8 in the workshop
was to set up & goal program s which the
library schools could aim, but a program which
would permit the individual schools maxzimum free-
dom of control over the arganigzation of the material 1o
and the means for sccomplishing the recommended ends,

Their conupt of "eore" included only preperation for
_rwofnsimll librearisnship; the kinds of training which lead
h clerical positions were not considered, The workshop did
;.t treat courses, but rather considered areas of knowledge
t t every librarian should heve mastered to an meceptable
inrn. These seven areas of essential inowledge for sll
1ibreriens are:

ls The Library in Suioty-tko study of thelr relatione
ship to each othar,

2¢ Professimalisme<its meaning and characteristies,

3¢ Materials--theilr interpretatl on, appreclation,
evaluation,. selection and use of books and
BOUrCOBe

4e Servicese--ths organization and characteristies
of internal and external services in relation
to the users of the servieces,

S5e¢ Administratione-the basic principles and various
patterns of library organisetion and menagement,

»

6 Communications--an introduction to the character-
isties and functions of the communication process
throughout history end in the present,

L 40graduate Library School of Chieago University,
» €154, Pe 33.
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findings il

There were some librariens st the Workshop who dise

1 with the core idea, "Where certain broad areas of

subject matter seem to be common to all types of library

work, the approaches sre so different that special orientae

tion 1s better than any basic introduction upon which se

alterations will have to be imposed,"2 But on the

: s the theory of a core was acceptable even though

éﬁuuni programs were not.

. There are some psrticulsr aspeets of present library

‘sehool curriculums thet have received mentiom in library

literaturs, with regard to thelr effectivenesz in the essen-

:.‘im preparation of librarians, One aspect bearing on the

1ibrary school curriculum 1s the pre-library school educa-

‘$ion, The Workshop felt it essential to say that general

“education should be a prerequisite to the professional

e And as to the content of this pre-professimal
‘educaticn, Bryan's report stated that “"publie librarians

‘felt that their pre-professional training placed too much

| hasis on mathematics, classical langusges,- snd education,

and thet too little was glven to the socisl sciences, modern

umia ps 51. uﬂ&a: Pe U



28
8, fine end epplied srts, and clerical skills,"43
s thirty percent of the publiec librariens interviewed
ired more knowledge of modern languages, Twenty-eight
recent of these used one or two foreign langusges
enauy,.u‘

An aspeet of librery school curriculum proper thot is
discussed often is that of whether or not field prectice 1is
& necessery part of the school treining perlod, V¥heeler

ted out in the middle 1940's thet pre-professionsl prace
» workestudy, and field progrems "promise to relileve
yhat the pressure on the curriculum to subtrect from 1t
and more routine detail, and to give the students more
contacts with real situstions,"d5

p Lowell Martin feels that field experience 1s necessary
In the development of the trait of judgment because 1%t pro-
s the relstion between classroom instruetion and setual
tices He feels that the "develepment of the workestudy
] which involves progressive work sssigmments 1s one
spprosch to the problem,"¥® In sddttion, he hes pointed out
jhat other professions such ss medieine, socisl work, and

$5eyan, ope eltes pe 660 mia.
USyneeler, ope cites P 69
4Syartin, Library guarterly, pe 37he
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ng, see field work as the capstone of thelr prepara-
lon of prutitimerlJT
Frederick Veseman, Associate Professor of the Tniver-
of Mimmesota, in a talk given in September of 1957,
i providing clm experiesnce under professional
direction as & part of the curriculm,® He suggested thet
-:‘!t could be done by arrangements with libraries in the srea
of 8 library school, In 1958, Fatherime Ctebbins of Detroit
] lled the trainee program the "newest trend," end mentioned
Columbia, Prett Institute, Rutgers, snd the Tniversity
it Kichigen librery schools are now employing the nrk-atuﬁ:
,ha in their library pregrm.” But earlier, in 195!;. the
Workshop "was agreed that prectice work i1s not & necessary
part of the core progran,"50
T An:!:thar item of conecern in the curriculum is the
matter of research work, The Vorkshop In 1954 chose to
nnu freedom to the schools as to whether they should
Poquire a thesis or other individual resesrch, Lester
uhnh has pointed out the trend towsrd courses in research,
but added that "over the years e trend exists where the

4Tuartin, Library Trends, p. 215.
¥stebbins, loce eit.  4%Ibid., pe 217,

. 5°amm- Library School of Chicago University,
ope cit., pe LB,



thesis is optional or dropped as & requirement for the

; .'51 Where this is the case, a paper 1z usually
required in connection with a particulsr course, Wheeler
made this remark:

The studies mede for advenced degrees have been
distinetly useful, Many were badly needed,..and 1t
is regrettable that several of the schoecls no
longer require the thesis as a partial requirement
for the master'!s degree, Those who made these
advanced studies for degrees have in nearly ell

cases gone on to eonﬁibute even more substantially
to library progress.

Education for special library work is also an aspect
under scrutiny in 1library curriculum, Jean Wiesner places
such courses in two main categories: (1) courses aimed
towsrd special libraries in gemeral, and (2) those aimed
toward a specific type of special library, These may be
either required or elective, depending on the progrem
taken,”3 Lester Asheim has stated thst "specisl 1ibrarians
are calling for the schools to gi_n special courses insteed
of '"special libraries' in gomru.'ﬂ‘ He then explsins that
it would be necessary to divide the flelds among the schools,
that is, the medieceal librarian course could be at Columbia,

S5liester E. Asheim, "Educetion for Librerienship,”
Ihe Library Quarterly, 25:83, January, 1955,

52‘!1:0010:-. loc, cit, 53Hiomr. doc, cit.
Slasheim, op. olt., P 85,
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the art librarian course at Chicago, #nd so on, He points
out, too, that this kind of program would force an early de-
¢ision on the library student as to the type of csreer he
wanted in librariesnship. Wheeler was of this opinion ten
yeers esrlier when he wrote:

The student knows little of the possibilities

and often has no valid basis for choosing s life
speclalty until he has gradusted and observed with
the background of his trg;nlng what really goes on
in sctual librerianship,

Because of the inadegquacy of present special library
courses, some special libraries reeruit their librariens with
no hours of library science from the perticular field of
specialization, Lawrence Thompson i1llustrates this idea in
 this way: -

An antiquarian bookseller or & bibliographiecally

skilled eollector ia nkol{.to be better
for custodianship of a2 eollection of humanistie
rariora than a library school graduaste with no more
knowledge of the_pook trade than most of our curri.
cula providececse-
Also, he says, "the intricaciles dr geologlical, chemiceal,
pharmeceutlical, or musie literature often suggest the need
for a book custodian $7eined In these fields rather than

umrhnnhip.'s" But ¥heeler iz not of this opinioni he is

55vheeler, op. tite, ps 6.

B & Gatenmeines Sevtr o e Ky e L
ship a Categorica ative can sociation of
Library Schools Newsletter, 1016, Jenusry, 1953,
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in agreement with the 1des expressed emrlier by Ernestine

Rose, that the speclalist knows the subject snd the librer-
ian knows the source literature. Wheeler suggests that
subject-specialist librarians need more courses to help
them master bibliogrephical tools, He strongly feels that:

As "informetion officers" in esny such fleld, they
will approach thelr own closely knit clienteles more
ottntinl{ with as much general library knowledge
and genersl viewpoint as they cean have as a pgtuo
to the narrow speclal training they mmst get,

Courses almed toward school librarisnship ére a mate
ter of consideration in many curriculums, Such courses are
being offered and recognized by many states in their teachers
colleges, in en effort to fill the need for school librare
ians, The Workshop treated this problem, seying:

School librarians must have some training but
the recruits for it cannot afford the time and
money for a full curriculum at first nor do thelr
initisl salaries--in many schools-=justify the
additional training, If a good basiec program 1s
not provided by the library schools, would-be 59
school librariens will settle for something less,

Wheeler has made a few criticisms and suggestiona
along this line of school librarisnship curriculum:

More instruction is needed in the prineciples
and methods of cwrriculum bullding and in the tech-
niques of skimming, summarizing, and utilizing the
contents of current educational magagzines for
teachers' use,..+At all the library schools which
train school librariens to help teachers use printed

584nheeler, ope cite, Pe 63e

5%raduate Library School of Chieago University,
ODe £1tay Pe 376
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materials in their subjeet classroom teaching,

this preparation too often takes only the easy
line, It is bullt on the traditions]l requests

in literature, English, and history, while teachers
of social studies ruo{u much less uttonueg and
shop end vocational instructors slmost none, o

Lowell Martin has some forwerd-looking ideas on
1ibrary school curriculum, He would not go along with
people who advocate thet library education should follow

1like dog-after-master with regard to accepted library prace
tice, He decleres the following:

Formal edueation at all levels has a dual responsi-
bility to prepare graduates qualified to deal with
present conditions and st the same time qualified to
meet future changes,...It is not only a matter of
accepting and adjusting to change,..it 1s equally
a matter of enticipating and controlling change....
Fresent librery uhoolg have usually not developed
the split personslity,®l
Nor does he feel the curriculum benefits by being revised in
response to each new twist in the communication drama, He
has made five suggestions for library education:

First, he recommends that there be c¢larification in
instruction of the basie tenets of library practice, as they
apply to new es well as to old users and uses of libreries,
He claims that students ecan see the whys end wherefors and
develop a feeling for methodology "when basic prineciples

are applied to a new formet," He fllustrates this as followst

6%’1”, g?_; &o) De 82-
6lyartin, Library Guarterly, p. 363.




Conslderation of the cateloging of phonograph
records or making a bibliography of films can be
eagerly qwmmwwmmmma
opportunities to gein new light on old methods,

Second, he advocates the promotion of judgment as
- part of library school programs, so that basic tenets can be
applied both to groups considered in school and to groups
wvhich will be encountered later, S3Some of the new groups
that he feels libraries are called upon to serve are “home
managers” (the new form of the old housewives), the applied
research workers, and specialized industrial workers {engl-
neers of all types) who are in search of sources of teche
nical background, He explains by saying:

If important groups are neglected in basic courses,
if they do not deal in prineiples which -311 to

special as well as to general library ser zs, it 1s
the basic courses that need re-examination,

Instead of new and speciel gou{n leading away
from the core of professionel knowledge, they can

and should be used to examine afresh the discipline
upon which librarienship as a profession rests,

Third, he suggests the Integration of the concept of
communication and of the verious media of commumnication
throughout the program of study, He points out that:

cation 1s an essential pe s of the orientation of

the library student, He should understand the
content and function of the mass media and the

62_1_!&0‘ Pe 368, 63_!_!&‘_0. Pe 373
&Mu Pe 371.
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similarities and dmorcgo" ep between the library
and compsrable egenciles,

does not approve of the fact that non-book materials are
ated In the schools as sn addition, something over and
sbove and speclal to be considered in the fringe,..."®®
Fourth, he strongly recommends the inclusion of the
function of interpretation of materials eslong with those of
ction, cataloging, and reference., He feels that "intere
' retation” 1s the new dimension in library service, "It 1is
the taking of steps beyond the location o»f the printed page
to some action which makes that page more usable,"®7 This
will include making bibliogrsphies, mierofilm coples,
a cting, digesting and evaluatinge-which traditionally
hﬁo been -htt to the reader, But he does not think this
new function to interpretation of meterials calls for e new
‘course to be added to the eurriculum, He sees 1it:
seetied in with end an extension of, basie funce
tions of seleetion, cataloging, and ni’mmo al-
1ty il :?1:m11‘5'u§:1?”ﬂ£;‘$
g%:.:’w::ie:; m&r.to any one part of ‘bo
Fifth, Martin suggests introduction of newer machines
' inl devices into the currlieulum, not as gadgets but as perts

65%" Pe 367, d.s Pe 368,
67&'0 Pe 3Tl 68&1_‘,-0 Pe 373



library processes, He supports this suggestion by
sayings
Modern machines, devices, and processes intrude

on the librery eurriculum, ever &s do modern media

of communication, They are another manifestation

of the electronics age, which affects the handl

if not the role, of the booksss..The student _

find out not only what these various alds do but

also what they camnot do ggd what they do less well
than established methods,
. adds that they should be treated in the currieculum by
process rather than by mechsnism, that "they should be
examined where they naturally arise in courses in acquisi.
documentstion, and sdministration,”70 But he feels

~ that just to mention them 1s not enoughj; either they should
be brought to the students, or the studemts should be taken
~ to them, as the case may be,

Underlying most of the curriculum problems in library
educetion today is the factor of developing the professional
attitude, The basic courses must contain the kind of mate-
- risl and presentation which will ereate this ettitude,
There are so many functions, sudiences, and materisls which
face the librarian today that 1t is necessary for students

to develop & flexible rather than a rigid point of ﬂmn

691b1d., p. 369 T01p14.

n'ar‘dmtc Librery School of Chicage University,
op. eit,, p. 25,



stine Rose points out that:
Sngactasy oo mush Se SIS Taen Tn Youte Spmseet
duties, or even to develop their capacity for sime
ilar or more complex jobs, but rather to stir theilr
::::fgc, enlarge their vision, end mature their

But the fact that librarianship 1s a service profes-
sion and that the actual paoﬂu muet be faced was pointed
ut by the Workshop. "Part of the librarisns' professional
spirit..«1s a proper respect for professiomal technigquese..e
in the administrative positlons, the llbrarian must
know routines in order to supervise them correctly,"73
Wheeler also mentioned this,Th
| Because he feels there is much truth te such as the
preceding statements, Lester Asheim has questioned the right
of a school to give a "professional® degree and to demand
the status and salaries that go with 1t for graduates 1if
they are not ready to take protnyionnl responsibility
' immediately, "If the library school graduate steps in as
administrator of the one-man library, from whom does he
obtein his on-the-job training” in the practical things?T>

Lowell Martin eslso has 2 reminder for the schools

71!0”. ODe cite, Pe 93s

73Greduste Library School of Chicago University,
= mO. Ps hz.

Thyneeler, ope cite, Pe Slhe
Toasheim, op. cit., pe 81.
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which are so proudly declering that their curriculums are
1ly professional, "If the schools are to depend wupon
theory and understanding at all in library education,..then
the depth end quality of imstruetion depends direetly on

its foundations in roumlrr‘“ which he points out is lacke
ing in the fisld of librarianship,

. Asheim offers & reassuring note with the reminder that
the rorl.giml theais of technicel treining was followed by an
antithesis perlod--education in prineiples, He feels that
the next phase should be a synthesis,

Leon Carnovsky reminds library educetors that future
librarisns need training in the "grend strategy of national
library plenning,” which is only possible with the realisa-
tion on the part of every librarian that no library can be
sufficlent unto itself,’! But even so, nationsl library
planning 1s only the foothill to world librery plamning,
which will take much training in professionalism and under-
standing, Luther Evans warned in 1953 theat:

tti.n fairly g:y '“‘iy.::ch::%:di;mi;g:r:;: ::r-
ly adjusted to the complex of social, economiec,

proper
and politicll conditions of 1tz immediste environe-
ment,eee¥e have to clear our heads of the-idesa that

™Hartin, Librery Trends, p. 208,
"cm"lh‘n ﬂ' el oz De 50



because a certain type of institution works well in
the United 3tates, for example, exactly the same
organization will work well in places where the whole
environment and cultural climate are different and
where library service has to weet the needs of people
with basically different cultural traditions and
enjoying a dlfferent stage of sociel dovelmt.,n

In eonclusion, elthough the problems are meny and
with regard to the present curriculum of education
librarianship, Jean Wiesner's ststement seems to sum 1t
. ups

T ey Ay g ey

Associlation board, is ccnunuﬁ its attempts to meet
the demands of tbo present and t to the increase

ingly complicated nd q,;crliﬂ.od fi s of humean
knowledge and activity,

78Jack Dalton, "Librery Development Tarough Livrary
- Bdueation,”™ Ameriecan L{ uoohtioa Bulle 523
’ m ___M 48,

s 1950,
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CHAPTER III
PRESENTATION AND ANALYSIS OF THE DATA

It was more prasctical for the writer, eonsidering her
limited time and experience and the sources of the data, to
make & quantitative rather than a qualitative study of the
curriculums of the twenty-nine library schools in the United
States which are sceredited by the Ameriecan Library
Assoclation,

The brief descriptive annotations of courses given in
the school cetalogs are not sdequate guides for evaluation
of the courses, Cood ocriticel judgment of the actual cone
tent of a course could be made only through exsmination of
the course syllabi,

This study hes value in thst it 1s a concise survey
of the types of courses being offered as well as the require-
ments in the aceredited librery schools, The data has been
arranged in such a2 way as to facilitate comparisons through
compact tables of the proprams with each other, showing
similarities and differences, strengths and weaknesses, The
information in this paper could be used in cuwfriculum plane
ning by educators in any library school,

It is noted here, although the fact is not pointed
out in any of the following tables or discussions, that a
bachelor'!s degree with above average grades 1s the pre-



h1
requisite of besic consideration in all the graduate library

‘school programs analyzed in this paper,
I, UNDERGRADUATE LIBRARY SCHOOL PROGRANMS

The date on the undergraduate library school programs
are ziven in Teble I, page 42, VWhen this table is read from
left to right, it shows the requirements in each school,
Following the name of each school are the individual courses
- and hours of credit offered for eachj the total hours
allowed to complete the program; and the type of programe-
whether 1t is a school library progrem or & general progran,
Where the school catalog made a ststement, the table indi.
cates whether the program is considered a mejor or & minor,
The table also shows the achools which offer undergraduate
programs but do not state esither the courses or total hours
required, It is to be noted that some schools offer two or
three different progrsms on the undergraduate level,

When the columns are read vertically, the table shows
the number of schools in which a perticulsr course is
required; a comparison of the total number of hours allowed
for the progreams in the various schools; or the number of
school library programs offered,

Some of these schools operate on the guarter<hour
systemj for a true comparison of total hours in these pro-
grams with the semester<hour programs, the guarter hours
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be converted to semester hours by multiplying the guarter

rs by two=-thirds,
Table I, upon analysis, shows that only seventeen of
twenty-nine aceredited library schools offer an undere

uate program, Seven of the seventeen that offer under-
uate work have only one posaible program; the other ten
offer st least two progrems, while two of these ten (Kene
‘tueky end Oklahoma) offer three, Fourteen of the schools
»_;pniry that at least one of their programs is to prepare
school librarians, Six schools (Texss Woman'sg, Floride,
Illinois, EKentucky, Ceorge Peabody, and Oklahoms) offer pro=-
grams of over eighteen semester hours, There is no uni-
 formity as to the total number of hours reguired in the
undergraduete programs in these schools-<the requirements
range from ten to twelve semester hours (converted from
quarter hours) at Emory to forty semester hours at Floridasee
some being minors and some mejors, It is interesting to
note that three schools (Texas Woman's, Florida, and Indlana)
offer at least one course that may be taken by freshmen or
sophomores, but that this course 1s a2 different one in all
three schools: Introduction to Librarianship-and History of
Librarianship at Texas Woman's University, Selection of
ﬁltnhls at Floridas, and Introduction to Bibliography at
Indiana,
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| Sehool-library program totals on individusl courses.
Before the individual courses are considered, the fect thst
‘three of the fourteen school library progrems do not speeify
any perticular courses must be mentioned, The working total
for comparison, therefore, 1s eleven, On the followinz pege
is a summary of the number of schools specifying the indi-
vidual course areas shown on Teble I, The individusl course

areas are given ot the left, and the number of schools spece
ifying each course area 1z given at the right:
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s Fumber of Schools

Cataloging and Classificetion
Introduction to Bibliography

Selection of Materials
School Library Administration

Hist of Librarianship
Administration
Reading Materilals for Children and
Young Pecple (one course)
Reading Materials for Children (Both of
Reading Materials for Young two
People courses)

Library Materials in the Classroom
Field Work
Audio-Visual Haterials

Introduction to Librarianship
History of the Book
Reading Materials for Young

People (one course)
Storytelling

It can be seen gquickly thet no one course ares 1is

Hie M N WWWw e S O 00

specified by all eleven schools, for the course sress men=
~ tloned most often were specified by only nine schools,

Genersl-progran totals on individual courses. The two
programs offered by EKEentucky and Loulsiana as prerequisites
to the graduate programs which are shown on Table 1, page 42,
. willl not be ineluded in the discussion here, but they will

be dealt with in the interpretation of Table II, page 50.

The other progrems shown on Table I either form a major or
minor on the undergraduste level or simply offer electives




for students in other departments of the university or
eollege, These programs will now be considered.

There are thirteen qf these general progrems, but
three of thesze do not specify any perticular courses, leaving
‘8 working total of ten programs for purposes of comparison,
Out of these ten programs, there are actually nine schools,
‘because Oklshoma offers two of these ten progrems, specifye
ing both a mejor end a minor, But since the basic courses
specified by Oklahoma for both of its programs are exaetly
the same, this school will be considered here to offer only
one program of specified courses, This leaves an actusl
total of nine different school programs for purposes of
comparison, A summary follows of the number of schools
specifying ths individual course ereas shown on Table It
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Number of Schools
Course Area

Cataloging and Classification
Introduction $o Bibliography

A Selection of Haterials
Geoneral Library Administration
Introduction to Librarianship
Reading Materials l:" Children
Audio-Visuasl Materials

Hist of the Book
l!ht:,y of Librarianship

School Librery Administration
Library Materials in the Classroom
Reading Materiasls for Children
Reading Materials for Young People
Storytelling

COOO00 MM NN N W 4 VO

The two foregoing summaries show that Cetaloging and
Classificetion and Introduction to Bibliography are at the
top with regard to the number of schools specifying courses
in the general as well ss in the school library programs,
Also close to the top in both 1s Selection of Materials,
School Library Administration 1s not mentioned at all by the
general programs, but 1s replaced by the Cemersl Library
Administration course, History of Librarianship is mentioned
by three more schools in the school library programs than in
the general programs, Reading Materisls for Children and
Young People, &= one course, is mentioned less often in the
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 general programs than in the school library programs, As

- two separate courses, Reading Materials for Children and
Reading Materials for Young People are not mentlioned st all
as required in the general programs; nor are the courses
Librery Materials in the Classroom or Storytelling,

II, PREREQUISITES TO THE GRADUATE LIBRARY 3SCHOOL PROGRAMS

Hon-academic prerequisites, Although there is ne
table included to show the none-scedemic prereguisites to the
graduate library school programs, sixteen of the twenty-nine
sceredited library schools mention in their catalogs that
they limit enrollment to people of thirty-five years of age
or under, ~ In one other school, the age limit 1s given as
fifty years at the most.” 1In the great majority of these
schools, the catalogs qualify this ege limit further by say-
ing that 1t may be walved if the person is currently employed
in & library or has been engsaged ‘in some type of intellectual
endeavor, The other twelve schools do not mention any age
limits of any kind,

“These seventeen schools are: Atlanta Univ,, Univ, of
California, Carnegis Inst,, Catholie Univ, 001\‘5.1 Univ,,
N R L R T

ate v es ollege
Univ, of Southern California, Unive, Univ, of Texas,
Univ, of Washington, and Mv. of V!.nmin.



49
Seven schools™ specify in their catalogs that they
require entering students to have typing aedbility, Four other
schools recommend 1t,”" The remaining eighteen schools do
not mention typing in thelr requirements or recommendations,

Undergraduate library sclence prerequisites, Table II,
page 50, presents the data concerning the individual under-

graduate library science courses and total hours of these
courses required for entrance to the graduate library schools,
The column on the extreme right of the table indicstes the
schools that will give an examination to test the entering
student's knowledge in the course aress marked, if the pro-
spective student has no transeript eredits, The numbers on
the table aro the hours of eredlt given for the individual
courses in each school,

When the table 1s read from left to right, it shows
the requirements in each school, ¥hen each colum is read
vertically, the table reveals tho' number of schools speel-
fying a particular course as a prerequisite; also, it provides
a comparison of the total hours end courses required in the
various schools, For purposes of comperison, the hours given

*The seven schools are: Univ, of California, Cernegle
Inst., DPrexel Inst,, Emory Univ,, Indiana Univ,, Ceorge
Peabody, and Tniv, of Texas,

“the four schools sre: Atlanta Univ,, Catholie Univ,,
Ioulsiana State, and Syracuse Univ,
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for schools organized on the gquerter~hour system msy be cone-
verted to equivalent semester hours by multiplying the gquarter
hours by two-thirds,

Vhen analysed, Table II shows that nineteen of the
twenty-nine schools require students to have courses in spe-
eific areas before entering the graduate program, The total
of these courses required varies with the school, from two
{six hours) %o six (eighteen hours), Thirteen of the nine-
teen schools give a test as an alternative to transeript
eredits, Schools which do not give the test require the
transceript hours in the specific course areas named, either
from their own school or another acceptable one, A summery
follows, showing the number of schools specifying the indie
vidual course areas shown on Table II:

Wumber of Schools

Course Area
Cataloging and Classification 17
Bibliography and Rofm 13
Selection of Materials 12

Administration and Theory of
lenﬂ.uuhlp (es one course)

5
Library Ad-:l.nhmuon " 3
Theory of Librarianship 3
History of Libraries 2

Library Administration {Both of two
Theory of Librarianship courses) 1
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Some comparisons may be made here between the course

area summsries from Table I, which ere found on pages 45 and
47 and the course area summery of Table II, given on the
preceding page, It appesrs that the undergraduate offerings
in the school library programs a&s well as in the general
programs satisfy the entrance requirements for the top three
ecourses mentioned &s prersquisites, But School Library Ade
ministration in the school library programs does not suffice
in place of the General Library Administration course thst
| is offered in the general programs,

Foreign language requirements, Teble ITI, page 53,
shows the requirements for a2 reading imowledge of 2 foreign

language for e graduate degree in 1library scienmce, W¥hen the
table is read from left to right, it gives the requirements
in each school, Indiceting wvhether the school raguires or
recommends & reading Imowledge of a foreign lansruage, whether
the reguirement must be met before entrance to the graduste
progran or during 1%, what lanruage 13 required or suggested,
and whether or not a competency examination 1= required or
offered as an alternatlive to transeript howrs for language
study, VWhen each c¢clumn is read vertically, the table shows
the number of schools specifying on a partlcular phase of
the langusge requirement,
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TABLE IIX
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A study of Table IIT reveals that all but two schools

require a reeding knowledge of st lesst one language other
than English, Of these two schools which do net regquire e
foreign language, one recommends 1tj; the other does not
mention a foreign language, Twenty of the twenty-seven
schools that require a reading knowledge of a foreign lane
guage specify that this regquirement must be met before
entrance to the graduate program, Of the seven schools
remaining, five specify that the requirement msy be met
during the course of graduate study in librarianship, but
eannot be used es credit toward the degree, The other two
of the seven schools do not meke any statement as to when
this roqniruont mast be met,

Two schools (Catholie Univ,, and Tniv, of Chicago)
require that the student have a reading Imowledge of two
foreign languages, Of the six schools which specify a
definite choice or alternative, the languasges mentirned in
all cases are French and German, Russian is suggested as
acceptable and desirable in five schools, Twentv-one
schools do not specify what foreign lsngusge the student
must know, But thirteen of these twenty-one schools do
limit the language to a modern one, Ome school (Univ, of
Chicago) specifies that one of the twe regquired lencuages
mast be modermi the other mey be ancient,
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George Peabody, University of Denver, and Floride
State are the only schools which do not require & resding
knowledge of some leangusge for the Master of Arts degree;
‘however, George Peabody does have this requirement for the
Haster of Science degrees, The Tniversity of Celifornia by~
passes the requirement for those specializing in children's
work,

Three of the twelve schools which specify either yesrs
or hours of study on the transcript will accept an equivalent,
Four schools require 2 competency examination, while six
other schools will offer an examination as an alternative to
A& lack of transeript eredits,

III. GRADUATE PROGRAMS IN LIBRARY SCIERECE

Master of Seclence degres. The data for the Master of
Sclence degree programs, including the undergraduste prereq-
uisites, the basic required courses, and eleetive courses,
are given on Table IV, page 56, The numbers on the table
indicate the hours of eredit given for the pertienlsr courses
in each school, ¥hen the table i1s read from left to richt,
it shows the requirements in each school, Vhen esch columm
is read vertically, the table shows the number of schools in
which a particular course or number of elesctives ere regquired,

The eredit hours in schools operating on the guarter<hour
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Aceording to Teble IV, twenty-three sechools offar the
degree, Master of Sclence in Librery Science, It should be
noted that Ceorge Feabody's Master of Sciense 1s 2 sixthe
year degree and that Emory's Master of Science is given only
in the field of chemlstry. Also, it must be pointed out
that the estalog of the Tniversity of Illinois gave units of
‘basic required courses, not hours of eredit, For the sake
of wniformity on the table, these units were given the arbdi.
trary mmiber of three hours of credit each,

Three of the twenty-three schools whieh offer the

- Haster of 'Sc‘ionoo do not specify any courses in the basic
regquired progrem, leaving a total of twenty schools for
purposes of comparison,

From & study of Teble IV, on page 56, the following
susmary is made, showing the number of schools specifying
required coursse areas on the mdmﬁo level for the Master
of Science degree, and a comparisonm with the number of
schools requiring undergraduste prerequisite cowrses in
the same areas, as shown on Table II, page 50«
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Humber of Schools Number of Schools

Course Area m Irereq, Eﬁ Irersq,
. Bibliography and '
Reference 20 8 0 0
Ceteloging end ; '
Classification 18 9 2 0
Research Methods 13 "
Selection of

Materiesls 11 0 9 2
Administraetion 10 2 10
Fleld Veork 10 - 10 3
Theory of Librarian-

ship 10 0 10 5
History of Sooks and

Libraries ) 0 1k 13
Audio-Vismal

Materials 1 ks 19 %
Communicetions 1 = 19 S

Aceording to the foregoing figures, the basle course
specified by all schools atating basic requirements at the
graduate level 1s Bibliogrsphy and Reference, Cotaloging and
Classification is a ¢lose second, and Research Methods 1=
third, Administration, Theory of Librarisnship, and Pleld

*There are no flzures glven In these spaces bHacaunse
the courses are not listed on Table II,
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are all required by one=half of the schools speeifying
basie courses, Approximstely one-half of the schools
: require the two most often mentioned courses on the
graduste level also reguire & similsr introduetory course
es an undergraduate prerequisite,

Two schools do not mention & book selectlon course as
required--elther on the graduwste or undergraduate level, as
shown by the figures in the richt hand column of the summary
~on page 583, Fight schools do not require an administratien
eourse on either level; five do not require theory on either
level; end thirteen do not specify a history course at
either level,

Tedle IV, page 56, reveals some interesting faets con-
cerning the eleetive program of conrses allowed in the schools
that give a Master of Sclence, All twenty-three of the
schools offering a Master of Science degree provide end allow
for a certain number of hours that the student mey choose as
a fileld of specializetion in library science, The number of
such electives allowed range from & low of fowr semester
hours in ome sechool to 2 high of twenty semester hours (econe-
verted from thirty quarter hours) in two othey schools, The
school with the low of four semester hours (Catholie Univ,)
is one of the two schools with the lowest number of total
hours required for the degree, The two sehools with the high
of twenty hours of electives in librery science do not
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require any specifiec courses on the graduate level, but let
the students develop as they wish end need in any phase of
the schools' progrems,

Twelve hours of library science electives ere the
- most commonj this is the pattern in five schools, Three
schools allow ten hours, and three others allow thirteen
hours of library secience electives, ¥Nine, fifteen, eighteen
and twenty hours of electives in library secience are given
as the pattern by two schools each, The remaining progranms
ellowing four, seven, and eleven hours of library science
electives are mentioned once by each of three schools,

Table IV, page 56, also shows that eleven schools
mention cognate electives in addition to the library science
electives, Of these eleven, seven schools require that a
certain number of hours be chosen as cognates outside the
field of library sclence, but relsted to it, One of these
seven schools requires a forty-hour cognate, but this is an
exceptional program, leading to & specialization in the
field of chemistry, Another of these seven schools regquirves
twelve hours of cognate electivesj this 1s also a very
unusual program, being a sixth-yesr master's program, not
the usual fifth-year program., The cognate In this instance
i1s definitely an alternstive to 2 surfelt of hours in the
one field of library science, when a specialization outside
but related to the field is in order,
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The more usual pattern concerning cognate courses is

A required six hours, as specified by three schools, Two of
the three schools which reguire a six<hour cognate also have
eleven and twelve hours reguired prerequisites in librery
science; 1t 1s very possible that the cognates are seen as
helpful in filling e gap that may have been left by the
taking 'of library science howrs during the undergraduste
general edueation years, But 1t is interesting to notice
that the third of these three schools (Univ, of Califarnie)
does not have any preregquisites in library science for which
to compensate,

HMoster of Arts degree. The data for the Master of Arts
degree programs, including the undergraduate prerequisites,
the basie required courses, and elective courses are gilven
on Table V, page 62, The numbers on the table indicate the
hours of eredit required for the particular courses in each
school, ¥when the table is read !‘n- left to right, it shows
the requirements in each school, Vhen each column is read
vertically, the table shows the number of schools which
require a particular course or number of elective hours,
Again, the eredit hours in schools operating on the marter-
hour system may be converted to equivalent semester ecredit
hours by multiplying the querter hours by two-thirds,
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:
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“I&nohuthmuqi\-. To oonwrt quarter to senese
ter hours, miltiply quarter hours by 2/3,

Omuis mevicing indicates that the item is eptional, being sllowed
in place of something else.
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Table V shows that eleven schools offer the degree,
Master of Arts in Library Science, Two of the eleven schools
do not specify sny basic required courses, leaving a total of
nine schools for purposes of comparison, It should be noted
that the University of Chicago stated required course areas
in its catalog, but did not give hours of ecredit in each
 area, For the sake of uniformity on the table, eech area
was given an arbitrary eredit of three hours,

An analysis of Table V, page 62, makes possible the
following summary, showing the number of schools specifying
- required course areas on the graduate level for the Master
of Arts degree, and & comparison with the number of schools
requiring undergraduste prereguisite courses in the same
areas as shown on Table II, page 503
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Fumber of Sechools l-b:r‘at Schools
—Bequirdng _ _ Not Requiring

. Undergrad, Grad, Undergrad,

Course Ares Prereq,  Level _Frereg,
Bibliography and 9 S 0 0

Reference
Catalog and

Cless! tlon 7 5 2
Research Nethods 6 » 3
Administration L 1 5 2
History of Books

and Libraries i 0 S 6
The of Librarisne

:gp 0 6 3
Fleld Work 2 * 7
Selection of

Materials 2 0 7 2
Auvdio=«Visual Materials 1 -

Communications 1 ® . 8 o«

According to the foregoing figures, all the schools
statinz basic required course areas for the Master of Arts
deszree specify Bibliography and Reference, Cataloging and
Classification is second, Resesrch Methods 1s.third, and
Administration 1s fourth, Thus far, the pattern of requiree

#There are no figures given in these speces because the
courses are not listed on Table ITI,
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 ments 1s exectly the same for the Master of Arts degree as
1t is for the Master of Selence degree, There 1s another
similarity between the two degree patterns of basic reguire-
ments in that History of Books and Libreries 1s least often
mantioned in the undergraduate vrerequisites,

As in the Master of Seclence programs, sgain in the
Master of Arts programs approximately one-half of the schools
which reguire the two most often mentioned courses on the
gradvate level also require 2 similar introductory course
as an undergraduate prerequizite,

Audio-Visual Materiels end Corsmmnications are men-
tioned by only -one school each, as is true also in the
Master of Science program schools, The two courses which
seem to have been reversed as to populerity, in compering
the required courses in the Master of Science and Master of
Arts degree programs, are History of Books and Libraries and
Selection of Materials, In the Master of Science degree
prograns, Selection of Materials is reguired in roughly one-
half the schools specifying required courses, and History
of Books end Libraries is required in roughly oneethird of
the schools, In the Haster of Arts degree schools, the
situation is vice-versa, In the Master of Arts programs,
Theory of Librarienship and Field ¥Work are specified by one-
third and Just less than one-third of the schools, and are,
therefore, less popular than in the Master of Scilence
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programs, where these two ecourses are specified in exactly
one-half of the schools stating required course aress,

The extreme right-hand colunm of the summery on page
64 shouws that one school does not mention Cataloging end
Classification a3 reguired on either the undergraduate or
graduate levelj two schools do not require Administrationg
six sechools do not require History of Books end Librariesy
three schools do not regquire Theory of Librerianshipj two de
not menti-n Selection of Materials as a basic reguim & course
aroa,

Table V, page 62, also shows the electives 2llowed in
library science courses for the Master of Arts degree., All
eleven schools offering this degree provide and allow for &
certain mmber of hours that a student may choose as a field
of specialigzation in library scilence,

The number of eleetives alleowed in library sclence
ecourses ranges from & low of six semester houwrs (8 guarter
hours) to & high of elghteen semester hours (27 guarter
hours), One other school allows sixzteen semester hours of
library sclence eleetivesj both of the last two mentioned
programs, however, have this high nmumber because they do not
specify any basic required courses, Only one school that
specifies the basie courses also has & total of electives
as high as fifteen; 1t is also the program requiring the
largest number of total hours for the Master of Arts degree,
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Teble V, page 62, alse shows the cognate electives,
which are in addition, ususlly, to the librsry science elece
tives in the Master of Arts degree programs, Seven of the
eleven schools require cognete coursesj all of these schools
have & fairly lerge number of undergraduate prerequisites in
library sclence to be balanced in this way with other fields
of study, Three schools suggest cognate hours be taken, tw2
of them strongly recommendine them, These schools also have
a strong undergraduate library science prerequisite program,

Master's project reuirememts, The deta on schools
which require or have an optional mester's project ere pre-
sented on Table VI, page 68, The table 1s divided inte two
main puh;-wojnn in the Haster of Arts degree programs
and in the Master of Science degres programs, This is done
so that the overall pieture of regquirements may be more easily
seen in relation to Table IV, page 56, which shows the
required and elective courses of the Master of Selence
degrees, and with Table V, page 62, which shows the required
and elective courses of the Master of Arts degrees,

Under each type of degree, Table VI is further divided
by the type of project--a thesis or a paper, and indication
is made as to whether the project is regquired or optional and
the number of hours credit given for the work, There was
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space enough on the table, so the gquarter hours have been
converted to equivalent semester howrs,

¥hen the table 1s reed from left to right, it shows
the requirements in each school, ¥hen the columns sre read
vertically, they show the number of schools in which a thesis
or paper 1is required or optiomal and the hours of eredit
given for the work,

TUpon analysis, Table VI, page 68, reveals that six
schools (Chicago, Texss Women's, Fmory, FKentucky, Minnesota,
and Oklahoma) reguire a thesis for the Master of Arts degree,
At Minnesota, a master's paper may be substituted for the
thesis, Three schools (Denver, Florida State, and Indisna)
state that the thesis is optlonal for the Master of Arts
degree,

Two schoola offering a Msster of Arts degree require
a master's peper (Indiena and Minnesota), Mimmescta was
stated above as requiring elther a thesis or a peper, At
Indiana, the master's peper is required, but the thesis is
optional, TFlorida makes the paper optional, as it does the
thesis, Seven schools, then, make a definite requirement for
either a thesis or a master's pasper for the Master of Arts
degree,

For the Master of Science degree, Table VI shows that
six schools (Atlente, Catholie, Emory, North Ceroline, Ceorge
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Feabody, and Texas) require the thesis, Three other schools
(Louisisna, Southern California, and Yashington) state thet
~ the thesis is optiomsal,

Three schools (Texas Womsn's, Tllinols, Vestern
Reserve) requirs a mmster's paver for the Master of Sclence
degree, ' Four schools (Drexel, Pratt, Syrecuse, and Wiscone
sin) 1list the peper as optiomal, Vhen all schools offering
e HMaster of Science degree &re considered, nine require a
master!s project,

From the preceding firures, seversl generalizations
can be made, FEleven schools require a thesis far either ome
or both degrees, Six schools make the thesis optiomel for
elther degrec, Five schools require & master's paper far
either degree, and five other schools make the paper optional
for either degree, Six schools make no statement concerning
the master's project for either degree, Nine schools make
the master!s project entirely optional, TFinally, fifteen
schools of fer degres procrams thet do not require & master's
project,

Iotals on the three main divisions of the individusl
Exeduats degree programs, In Table VII, page 71, the totals
are given for each school, concerning the nwber of basie
required hours specified, the number of elective hours spece
ifled, and the sum of these--the number of hours reguired
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TABIE VII

TOTALS ON THREE MAIN DIVISIONS OF
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for the degree in the wvarious schools, The guarter hours
have been converted on the table to equivalent semester hours,
The column on the extreme right indicates the type of degree,

When the table is read from left to right, the totels
in each school may be seen, Vhen each colwm is read verti-
cally, the table shows the totals in all the schools, esccorde
ing to the columm heeding,

A summary from Table VII of the number of baslc
required hours specified in the graduate programs can be
read more meaningfully when given by the type of degree as
follows:

HASTER OF SCIENCE DECRES FASTER OF ARTS DECREE

NUMBER REQUIRED WUMBER SCHOOLS NI?BFR REQUIRED NUMBER SCROOLS
HOURS SPECIFIED _ SPECIFYING _ HOURS SPECIFIED

oﬂR%S’G‘SO&
(= I R S L R
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Aceording to the foregoing figures, the hours of baesie

~required courses specified in the twenty-nine aceredited

1ibrary schools range from @ low of six semester howrs to as
many as thirty semester hours,

In the HMaster of Selence degree programs, the range
in the number of basle required courses speeified is from &
low of nine semester hours in ome school to e high of thirty
semester hours in snothsr, The most common number of houra
required ilas eighteen, required in six of the twenty schools
offering the Master of Sclence degree, Second to the most
common number of reguired hours is a tie between twenty-four
semester hours and twelve semester howrs, required in each of
three schools, Third most common 1s fifteen required basie
course hours, spscified in two schools, All six other re-
quired programs are specified 1n ounly one school each,

Tabls VII, page 71, elso shows the total elective
bours specified in the graduate programs., A sumary of
these total elective hours follows, listed under the type
of degree:



BASTER OF SCIENCE DEGREE MASTER OF ARTS DEGREE
NUMBER ELZCTIVE NUMBER m&tmmm SCHOOLS
BOURS SPECIFIED _ SPECIFYING  HOURS SPECIFIED _ SPECTFYING

12 5 19 2
18 b 18 2
15 3 15 2
10 3 11 2
40 1 30 1
30 1 1y 1
28 1 10 1
17 1 v 1
16 1
13 _ 1
11 1
8 1

According to these figures, the elective hours speci=-
fied in the twenty-nine accredited library schools renge
from & low of eight to as meny as forty semester hours,

In the twenty-three schools offering a Master of
Science degree, the reange in totsel elective hours specified
is from a low of eight semester hours to a high of forty
semester hours, The most common number of elective hours
specified is twelve, as stated in five schools, Wext most
common is eighteen semester houra, as stated in four schools,
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Third are fifteen and ten semester hours, as stated in three
schools each, The remaining eight programs are specified in
only one achool each,

In tﬁ schools offering the Master of Arts degree,

' the number of hours of electives specified will have to be
compered by twelve programs rather than by eleven schoels,
for Minnesota offers two Master of Arts degrees, each with
a different number of electives, This has ceused a discrep-
ancy in the extreme right-hand colummn in the summery on page
76 The heading of this columm 1s labeled "Number Schools
Specifying," which should total eleven} but sinece there are
twelve programs which needed to be recorded, this ecolumm
actually shows the teotal nmumber of programs in these eleven
schools, which is twelve,

The range in the mumber of electives specified in the
twelve programs offering a Master of Arts degree 1s from a
low of nine semester hours to & high of thirty semester hours,
There is no common program of number of electives, Fleven,
fifteen, eighteen, and nineteen semester houra are each
stated as electives by two schools each, The other four
programs are given in only one school each,

Table VII, page 71, also reveals the total hours ree
quired for the graduate degrees, A summary showing the %total
hours required in the various schools according to the type
of degree follows:
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BASTER OF SOIGNCE DEGREE MASYER OF ARTS DEGREE
TOTAL HOURS NUMBER SCHOOLS TOTAL HOURS NUMBER SCHOOLS

30 . 30 7

36 4 2l 1

2 3 3l 1

28 2 40 1

32 2 Lk 1

40 2

39 1

The foregoing figures show that in both the Master of
Science degree and the Master of Arts degree, thirty semester
hours is by far the most common requirement. The range in
total number of hours required for the degree in the twenty-
nine schools 1s from & low of twenty-four semester howrs to
a high of forty-four semester hours, The forty-four semester
hour Master of Arts degree includes twelve semester hours
(eighteen quarter) of undergraduate prerequisites, and so is
actually equivelent to the regular thirty-twoe semester hour
degree,s This leaves forty semester hours as the highest
requirement, which is found in three schools,. -

The four schools which require a low of twenty-four
total hours for the graduate degree actually require more
than 1is lypu;cnt, for they 2ll require at least eight hours
of undergraduate prerequisites in library science, making
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the grand total of library sclence hours required thirty-two,
But two of the three forty-howr programs also require size-
gble numbers of prerequisite hours in addition to the forty
graduste hours, It is not possible to 1ist all the pre-
requisite hours here in relation to the totel graduate l_uun
required, but by using Table IT, page 50 with Table VIT,
page Tl, the situation may be seen with regard to each
school's program.

School librarianship specialization, The speecilaliza-
tion in school librarienship is of great interest end impore-

tance to educators because of the various state requirements
for trained school librarians, Comparisons will now be made
of this speclalization with regard to the total required
hours for the other more common programs of specialization,
which include publie and university librarianship,

Although there 1s no uceqpnuying table to show the
statistics grephically, in twenty-six of the twenty-nine
aceredited library schools, the slective hours specified
may be chosen in school librarianship, The graduate school
librarianship programs in all these schools follow the
ordinary graduate degree program pattern, roq;n'irg the same
basic courses that all students must take plus the electives,
In only three of the twenty-six schools is the total number
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of hours for this specialisation different than than the
~ total number of hours required for the other speclalisetions,

Florida State's Program of Study in Area of Librerian.
ship, their gensral program, reguires forty howrs, while the
Program of Study in Ares of School Materisls Service 1s only
thirty-gixe-one hour less in the required subjects and three
less in the specialization courses, At Indiana University,
the school library service program is given as a Master of
Arts for Teachers, which requires thirty-six hours of
credit, whereas the regular Master of Arts reguires thirty
hours, The school library program &t Syracuse 1s thirty-
six hours instead of the regular thirty hours, to help
students neel the requirement for the state's Permanent
Certificate for full-time school library work,

Three of the twentyesix schools mention that the
specialization is provided in the area of school librariane
ship, but do not specify courses or total hours, This
leaves, sctually, twenty-three schools that indicate the
total mmber of hours reguired for a degree with this spe-
clelization, One of these twenty-threc, as explained above,
requires four hours less for this degree than. 1s neceasary
for the general library work degree, Two other schools
require an extra six hours for specislization in the school
library area, This leaves twenty schools, or the great
ms jority of then, requiring the same rumber of hours of
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work for the school library program as for the regulsr publie,
university, or general library service graduste degree,

It 1s interesting to see how strong the school library
programs are with regard to the srea of bibliography in
courses other than those directly concerned with nm
for children and young people, Table VIII, page 80, presents
the data on the schools which regquire the literature courses
in the subject filelds of the social scieneces, the humsnities,
end the natural selences, for the graduate degree in school
librarianship,

~ The table shows which schools have these courses es |
part af the basic requirement for all students, regardless
of their specialisation, which schools regquire them espe-
eially in the erea of specialization, and which schools do
not require these cowrses at all, Vhen the teble is reed
from left to right, it shows which courses and the number of
courses that are required 1n esch schosl, Vhen each columm
is read vertieslly, the table shows the number of schools
requiring each of the courses,

Table VIIT, on page 80, shows thet fourteen of the
twenty-six schools offering specializatisn In school librariane
ship include at least one of the basic literature courses in
the basie requirements thet all students must take, Only one
of the twelve that do not require these courses smong the
basic courses on the graduate level allows the generasl
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literature courses as alternative to required e¢ourses on
peading for children and young people, TFour of the schools
that do reguire literature courses, specify all three courses
n the three diffeorent fields., Six specify two of the three
urses, and three of these six schools ellow free cholce as
y which two of the three courses to take, The other four

: speeify only ome of the literature courses, and in

11 cases this one course iz some kind of combination of two
# all three of the subject fleld literature courses,

Conversion programs, Several schools offer & conver=
on progrem for changing the bachelor's degree in library
' u_a-nu'.m. es is shown on Teble IX, page
The table shows how many hours of library sclence and
' are specified in these programsi the total hours
red; and whether or not a mester's project is ineluded
in, or 1s in eddition to the total hours.
Teble IT shows that twelve schools sre sttempting to
‘help librariens who received a fifth-year bechelor's degree
in library science to obtain degrees of graduate stending,
The minimm number of library science and cognate hours
required to convert the bachelor's to a master's degree is
fifteen (22} quarter hours) semester hours, The highest
number required is thirty semester hours, All but one of
these programs recommend cognates to avoid repetition of
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CONVERSION FROGRANS (FFERED
FOR GHANGING BAGRELOR'S TO MASTER'S DE(REE
I LIBRARY SCIENCE
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library sclience courses taken previously, The most common
nunber of library science hours in these programs is twelve
semester hours, Three of thess schools require a thesis +o
convert the lower degree to a master's, Two schools state
that the thesis is optionmal, and seven schools do not specify
on this point,

Teble X, pege 8!, shows some of the special elective courses
offered on the graduste level in the various schools, The
numbers on the table indicate the eredit hours given for
each course in each school,

When read from left to right, the table shows the
specific courses offered in each school, When the colurms
ere read vertically, the table shows the number of schools
offering & particular eourse,

According to Teble X, page 3, the most commen of
these more specialized electives are the courses in College
and University Libreries, Govermment Publications, and Spe-
cial Libreries (in general), Others which are somewhst
popular with regard to the nmumber of schools offering them
ares the courses in Bationel, Regional, and cen;nty Librariess;
Modern Book Fublishingj and Documentation,

Areas of specialization available, The aress of
specialization offered on the greduste level in the various
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schools are presented on Table XI, page 86, This table shows
that the great majority of the twenty-nine eccredited library
schools state that they offer specieslization in the areaes of
publie librarianship, school librarisnship, end college ond
university librarianship, It. i1z assumed, upon consultation
of the courses listed in the schoel cetalogs, that those
schools not speeifying that they offer public librarisnship,
did not do so because the offerings in this field are taken
for granted,

The other more mmusuasl ereas of specialization shown
on the table do not lend themselves to much generalization,
but are interesting to notice and of importance to people
speciallzing in these sreas,
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CEAPTER IV
SUHMARY AND CONCLUSIONS
I, RESTATEMENT OF THE PROBLEM

The purpose of this study has been to survey library
education in the twenty-nine sccredited library schools in
the United States, as of Jemuary 1, 1959, The particular
requirements and specificetions in each of the schools were
obtained from the published catalog of the school or departe-
ment, The tables show programs, prerequisites, regquirements,
special courses, conversion plans, compsrisons between grade
uate and undergraduate programs, and hetween the M,A, and
¥,8, degrees, No data has been gathered on doctoral programs,

From the presentation and anslysis of the date on the
preceding tables, certain similarities and differences may be
seen, No uniform pattern of education for librarienship
exists in the United States; however, & number of the require-
ments are generally accepted in all of the twenty-nine schools,
vhich are summarized as follows,

II, PRINCIPAL FINRDINGS AND CORCLUSIONS

Undergraduate Programs, Little uniformity as to the
number of hours of library secience on the undergraduste leavel

existas; some schools glve 8 major while others give s minor
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or less, About eighty percent of the schools offering an
undergraduate program specify this program as preparation
for school librarians, The three most often mentioned courses
given at the undergreduste level are Cetaloging and Clessifi-
ecation, Introduction to Bibliogrsphy, and Selection of
Materiels,

Although there has been disagreement asbout offering
library sclence courses on the undergreduate level, fifteen
of the secredited schools offer what can be considered, at
the least, good strong minors, Some of the participants at’
the University of Chicago Core Vorkshop felt undergraduate
library science courses lessen the hours of liberal arts edu-
cation, But it 1s very likely that amn early introduction to
the field can stimulate an interest that mey lead to specisl-
ization in the future, Also, the books studled iIn the intro-
ductory courses would seem t5 have liberal arts velues, And
because the states are requiring school librarisns to have
training, a definite need exists for introductory and basle
courses at the undergraduate level,

Most schools limit the undergraduste library science
courses to thg Junior and senior yeears, It has been pointed
out that while this mey be desirable from 2 teeching point
of view, it 1s possible that the prospective reerult maey be
side-tracked during the freshmen or sophomore year, A%
least three schools (Texas Woman's, Florida State, snd
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Indiana) have realized this fect and now offer at least one
course which may be taken in the lower division undergraduate
years, It seems contradictory that some sechools (Catholie
University, Michigen, Rutgers, and Simmons) do not offer
undergraduate library science eourses for credit, yet they
do require them of students entering their graduste programs,

Non-icademic Frereguisites. About sixty persent of
the schools state that students must be under thirty-five

years of age or be currently employed im a library or other
intellectual pursuit to be acecepted for study toward e gred-
uate degree, About one-fourth of the schools regquire typing
ability on the part of enterins students at the graduste
level, uhi-h fourteen percent recommend typing ability,

The age reguirement for the graduste program seems
reasonable, The couwrse of study in librerianship entails
many hours of detailed study, which are diffieult enough to
maintain when the student is an alert end healthy young
personj the program would certainly be more difficult for
persons of middle years who have not been aceustomed to such
an Intensive pace, The difficulty of placement of older
gradustes is undoubtedly a factor too, )

The typewriter is such a common mechine today and so
essential To good written commmnication in any ficld of
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endeavor, that it seems appropriate that its use be required
of library students,

Academic Prerequisites in Library Seience, Again,
there 1s little or no nira‘nity among the verious schools
as to the hours of academiec prerequisites to the graduate
programs, Nineteen of the schools give an examination to
test the knowledge of people with experience but no transe
eript hours in the prerequisite course areas, In general,
the ecourses offered in the undergrsduate programs are the
same courses which are required as prerequisite by the grade-
uate schools, Cataloging and Classification, Introduction
to Btbliog?lphy. and Selection of Materisls are the three

most often mentioned courses on both levels,

Foresign Language Reguirements, All but two of the
schools require students to have a reading knowledge of a

foreign language to be eligible for the graduate degree in
library science., Twenty of these schools state that the
student 1s to have met this regquirement before entrance to
the library sclence graduste program, The great majority
of the schools specify only that the languege .be a modern
one, some mentioning Russien as & possibility, A very small
number of schools require a competency examination, and a
few others give 1t as an alternative to transeript hours,

Thet only two schools reguire & reading knowledge of more
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than one foreign language may bs too reasonable, But that
some of the schools suggest Russian is significant in view
of the fact that many Russian journals being published cannot
be used nor appreciated in Americsn libraries today because
of the language barrier,

Graduate Programs, £s was pointed out earlier,; all
twenty-nine schools offer a fifth year graduate degree pro-

gram, and some offer two or three other possibilities. The
programs ere so organized that the student is required to
take a certain number of courses and may choose the remainder
in an area of specialization,

Among the basic required course areas specified, the
three noat. often mentioned are Sibliography and Reference,
Cataloging and Classification, and Reseerch Methods, in that
order, The number of basic course hours required in the
various schools is not uniform, renging from a low of six
semester hours to as many as thn;ty hours, with the common
requirement being eighteen semester hours,

The number of elective hours allowed is not uniform
either; the span is from elsht semester hours to forty, with
twelve being the mode, Fourteen schools reguire that psrt
of the electives be cognates; most of these schools require
a sizeable number of prerequisite library seienece hours also,
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Differences Between the N,3, and M,A, Prosrems, Some
interesting points of comparison cen be made between the
Master of Science degrees and the Master of Arts degrees,
Three Master of Arts programs do not require a foreign lan-
guage, whereas all the Master of Scilence programs do require
e foreign langusge,

In the basic required programs, the Master of Arts
degrees mention History of Libraries more often that Selece-
tion of Materials; this situation is reversed in the Master
of Sclence degree programs, Fleld Vork and Theory of Librare
ianship occur more often in the Master of Selence degrees
than in the Master of Arts degrees,

Seven out of eleven Master of Arts programs require a
master's project, whereas only nine out of twenty-three
Master of Science programs require such s project, Thirty
total hours is the common reguirement for both degrees, but
proportionately more of the Mester of Arts programs require
this number,

The main generalizations that can be made here cone
cerning the differences between the M,S, and M,A, programs
ere that proportionately fewer M,2, programs require a
foreign langusge, and proportionately fewer M,S, programs
require a master!s project,
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School Library Frogrems., The school library programs
at both the undergraduste and the gradunate levels are Jjust

as strong as the other specislizations offered, requiring
just as many totel hours for the degree,

Conversion Programs, Twelve schools enable librariens
with the bachelor's degree in library selence to convert this
degree to the master's, These programs are so organized that
the librarians are not required to repeat cowrses talken pree
viously, A surfeit of library sclence is offegset by recome-
mending cognate courses in &8 subject fleld related to library
science, and in this way, the total hours may be achieved

without overlapping,

Master's Project Requirements, Less than one-third
of the schools specify a reguired thesis; about one-sixth of

the schools specify 2 required paper, Uot gquite one<half of
the schools, therefore, require & master's projeet, This
last statement 1s interesting when the faet 1s conszidered that
the field of librerienship has many problems which need study
end reseerch if library development and service is to progress
from & firm foundation, It may be grented that there are many
students who meke good precticing librarisns who are not
interested in research, The fact may be deplored, however,
that six of the sccredited graduate library schools do not



mention @ thesls or a paper as being optional even if a
capable student shouvld be interested,

Specisl Elective Courses and Course Aress for Speeisle
isstion, It is significant that a number of schools ere
of fering special elective courses such as govermment publie
cations, documentation, meehine litereture seerching, and
indexing and abstractingj while some schools offer degrees
in special areas such a&s chemistry, law, end medical 1lbrer-
isnship., These programs ere growing becsuse of the demands
made In the field.

Total Hours for Degrees. The common mumber of total
hours for the master's degree in library secience, thirty

gsemester hours, 1s on & par with the secepted pattern in
most other fields, The concern for the curriculum and reis-
ing of standerds of library education rests not alone with
the schools, Tor the imericen Library Association Committee
on Acereditation, voluntary groups like the University of
Chicago Core Workshop, the University of Mimnesota TUnder-
gradvate Institute™, as well as other regional and profes-

’uu-u-y School of mumsuy of !hnosot-,

001. 19590
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sional accrediting agencles 2ll have the problem of library
education as their foecus,

RECOMMENDATIORS FPOR FURTHER STUDY

As previously suggested, & gualitative study of the
actual course c-ntent of the various curriculums could only
be made from thorough examination of course syllabi, upon
the consent of schools involved, Perhaps it would not be
possible to analyze all the eourses in ell the schools, but
& spot cheeck of either the schools or particular courses
could be made,

Also, individusl studies might be made, domparing the
present curriculums of the accredited schools with their
curriculums under the old standerds, previous to 1951, Other
studies could be comparisons of currifculums in non-aceredited
librsry schools with those of the present scoredited schools,

A useful study could be mede throuch questioning
appropriate libreries as to how well the curriculum of the
library school in their area 1s meeting thelr needs, Another
way of approaching the subjeet might de through questioning
graduates of the various schools as to how sdequate their
treining was when they entered the actual prsetice fleld,
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APPENDIX A

STAUDARDS FOR ACCREDITATION

PRESENTED BY THE AIA BOARD OF EDUCATION FOR

LTSRARTANSHIP AND ADOPTED BY THE ALA COUNCIL
CRICAGO, JULY 13, 1951%

The Board of Education for Librarianship is authorized
by the Council of the American Library Assoclation to serve
@3 an accrediting agency for programs of library education,
The standasrds herein set forth provide principles for eval-
uvating the basiec program of education for librarianship
covering five years of study beyond the secondary school,...
The term "lilbrary school" as used in these standards means a
professional school or a department or division organized and
maintained by am Institution of higher educaiion.e..

Curriculum

The basic program shall include (a) general education
which comprises a systemaetic survey of the various fields of
knowledge, concentration in one or more subject fields, backe
ground courses of specisl value in library service and (b)
study of professional principles and methods comuon to the
several kinds of librarles and of library service, A stud
of specialized service im gemeral or special libraries buillt
on a sound foundetion of general escademic and professional
educatlon may ocoupy a place in the Lasic program, This pro-
gram shall require a minimum of five academic years of study
beyond the secondary school level,

Frofesaional library conteni should constitute approxe
imately one-fifth of the five-year program, Such content may
be concentreted in the final ysar or distributed over the
later years of the program, and should be so placed that
students have necessary prereguisite prepsration, Und
uate programs of library education shall be sccepted as part

of the [ive-year program insofar &s they contribute to its
objectives,

*The 1951 Stenderds for Accreditation sre not given
here in entirety; excerpts were teken which have direet
bearing on the subject of this study., These omcrgtn ine
clude part of the introdueticn to the Standerds, all of the
section on Curriculum, most of the section on Admission
Regquirements, and the section on Degree,.
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The cwrriculum should be charecterized by the follow=-
ing underlying aims: It should be animated by a sense of
purpose through ecmphasis on ths s icence and funoctions
of the subjects taughtj; it should lop professional
librarians {ro\mdod in the fundamental prineiples and prooesses
commen to all types of libraries end all phases of 11
service; it should stress understanding and abllity to apply
basic principles and methoedsj 1t should keep abreast of cure
rent trends in librery Zevelopment and professional eduwsetion
1t should stimulate continuous professional growth, The o
riculum should show sound eonstruetion, It should be euﬁﬁ:
mented by conferences of faculty with students as & means of
helping each student to reslize his potentialities,

ldmission Reguirements

Intellectual strength, personal balence end adjustment,
eptitude for library urviui and promise of professionel

i:‘zrpeso and development sh be given primary considerstion
admitting students,

Librery schools which concentrate the professisnal
library content of the fivee-year program in the final year
lh;}-l. baumad:iuig:, “ﬁ) (J zndn-:%c:. froa an l,glplrond
college or university, adequecy c 4in general
and speciel subject eduostion, snd (e¢) uh‘otﬁ::‘hip to meet
the standerds for graduate study in the institution. Library
echools which admit students at an earlier level shall estabe
lish (a) requirements that make posaible the completion of the
basic program as outlined under "Curriculum” in a mianlmum of

five years of study, and (b) scholarship reguirements to meet
Institutional standards for greduate study....

In conformity with the polieclesz of the institution, &
library school sh regerve the right to interpret admission
requirements in favor of the occaslonal applicant of excep-
tional ability who fails to meet formal requirements, The
school should have the right to refuse admission to persons
who present proper academic credentials but who fail to meet
standards indicating personsl balance and adjustment, aptitude
for librery service and promise of professional purpose end
development,

Degree

The appropriaste credential for satisfactory completion
of the flve-yeer program i1s the master's degree,



 APPENDIX B

HAMES AND OF THE TUENTY=-NINE A.L.A,
IDITED LIBRARY SCHOOLS

ATLANTA UNIVERSITY, SCHOOL OF LIBRARY smvmn.
Atlanta, Georgia,

UNIVERSITY OF CALIFORNIA, SCHOOL OF LIBRARTANSHIP,
Berkeley, California,

CARNEGIE INSTITUTE OF TECHNOLOGY, CARNRNTE LIBRARY
SCHOOL, Pittsbwrgh, Pennsylvenia,

CATHOLIC mvmm OF AMERICA, DEPARTMENT OF LISRARY
SCTENCE, Washington, D, C

UNIVERSITY OF CRICAGO, CRADUATE LIBRARY 3CHOOL,
Chicago, Illinois.

COLUMBIA UNIVERSITY, SCHOOL OF LIBRARY SERVICE,
New York, New York,

TEXAS WOMAN'S UNIVERSITY, SCHOOL OF LIBRARY SCIEWNCE,
Denton, Texas,

UNIVERSITY OF DENVER, SCHOOL OF z.mnnm,
Denver, Colorado,

DREXEL INSTITUTE OF TECHNOLOGY, GRADUATE SCHOOL OF
LISRARY SCIENCE, Philedelphia, Pemmsylvanis.

EMORY TNIVERSITY, DIVISION OF r_mummm.
Emory University, Georgiea,

FLORIDA STATE UNIVERSITY, LIBRARY SCHOOL, ralhhlm.
Florida,

UNTVERSTTY OF TLLINOIS, LIBRARY SCHOOL, Urbana,
T1linoias, . -

INDIARA UNIVERSITY, DIVISION OF LIBRARY SCIENCE,
Bloomington, Indiana,

UNIVERSITY OF KENTUCKY, DEPARTMENT OF LIERARY SCTENCE,
Lexington, EKentucky.
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LOUISIANA STATE UNIVERSITY, LIBRARY SCROOL, Universl
Station, Baton Rouge, Louisiana, -

UNIVERSITY OF MICHIGAN, DEPARTMEWY OF LISRARY SCIFNCE,
Ann Arbor, Michigan,

USIVERSITY OF MINWESOTA, LIBRAFY SCFOOL, Mimespolls
Mnnesota, ) '

mmsm OF WORTEH OAROLI!!A, SCHOOL OF LIBRARY SCIENCE,
Chepel H1ll, North cmm.

UNIVERSITY OF OKLANOMA, SCHOOL OF LIBRARY SCIENCE,
Norman, Clklshome,

GFORGE PRABOPY COLLEGE FOR TERACHFRS, LIBRARY SCHOOT.,
Neshville, Tennessee,

PRAT? INSTITUTE, LIBRARY SCHOOL, Brooklyn, New York,

RUTGERS UNIVERSITY, GRADUATE SCHOOL OF LTBRARY SERVICE,
New Brunswick, NWew Jeraey,

SINMONS COLLEGE, SCHOOL OF LIBRANY SCIENCE, Boston,
Massachusetts,

UNIVERSITY OF SOUTHFRN CALIFORNIA, SCHOOL OF LIBRARY
SCIENCE, Leos Angeles, California,

SYRACUSE UNIVERSITY, SCHOOL OF LIBRARY wnm,
Syracuse, New York,

UNIVERSITY CF TEXAS, GRADUATE SCWOOL OF LIBRARY SCTENCE,
mth' Texas,

UNIVERSITY OF WASHINGTON, SCHOOL OF LIBRARIANSHIP,
Seattle, Washingtom,

VESTERN RESERVE UNIVERSITY, SCHOOL OF LIBRARY scm,
Cleveland, Chio,

UNIVERSITY CF WISCOWSIN, LIBRARY SCHOOL, Madison,
Wisconsin,



APPENDIX C
KZY TO ABBREVIATIONS USED IN THIS THESIS

Eech term 1s defined under the table in which 1t is
first used and not defined again if used in a following

table,

IABLE I
INTRO, TO BIB. & REF,

INTRO, TO LIBRARIAWSHIP
HIST, OF LIBSHP,

HIST, OF BOOK

SCH. LIB, ADNIN,

GEN, LIB, ADMIN,

LIB, MATERIALS IN CLASSROOM

93° READING MATERTALS

A=V MATERIALS

ZARIE XX
QUART.

TABLE X

BIB. OF BIOMED, & PHYS,
SCTENCES

BUSINESS INFORM,

INTRODUCTION TO BISLIOGRAPHY
AND REFPERENCE

INTRODTUCTION TO LIBRARIANSHIP
HISTORY OF LIBRARIANSHIP
HISTORY OF THE BOOK

SCHOOL LIBRARY ADMINISTRATION
GERERAL LIBRARY ADMINISTRATION

LIBRARY MATERIALS IN THE
CLASSROOM

gglm m;ws READIRG MATERTALS

AUDIO=VISUAL MATERIALS

BIBLIOGRAPHY COF BIOMEDICAL AND
PHYSICAL SCIENCES

BUSIRESS INFORMATIOR



TABIE X, continued,
CHEMICAL LIT,
COLLEGE & UNIV, LIBS,

ENGINEERING LIT,
GOVERNMENT PUBS,
HOSPITAL LIB, SERV,
LAW LIB, LIT, & ADNIN,

IC CLASSIPICATION

MACHINE LIT, SEARCH,
MEDICAL LIT, & LIBS,

MOD, BOOK PUSLISH,
MUSIC LIT, & LISS,

NATIONAL, REGIONAL, COUNTY
LIBS, OR BIB,

IABLE X1

A-V LIBSHP,

CHIN, & JAP, COLLECTIONS
SCIENCE LIBS,

MEDICAL LIBS,

REL, & THEOL, LIBRARIES

MED, REC, LIBSHP,

CHEMICAL LITERATURE

COLLEGE AND UNIVERSITY
LIBRARIES

ENGINEERTING LITERATURE
GOVERNMENT PUBLICATIONS
HOSPITAL LIBRARY SERVICE

LAV LIBRARY LITERATURE AND
ADMIRISTRATION

LIBRARY OF CONGRESS
CLASSIFICATION

MACHINE LITERATURF SEARCHING

MEDICAL LITERATURE AND
LIBRARTES

HODERN BOOK PUBLISHING
HUSIC LITERATURE AND LIBRARIES
OEALE Mﬁ COUNTY

TIONAL AND
RHGIOIAL BIBLIOGRAPHY

AUDIO-VISUAL LIBRARTANSHIP

CHINESE AND JAPANESE COLIECTIONS

SCIENCE LIBRARTES
MEDICAL LIBRARIES

RELIGIOUS AND THEOLOGICAL
LIBRARIES

MEDICAL RECORD LIBRARIANSHIP



TABLE XI, continued,
HIS?. SOCIETIES
GOV'T LIBRARTES
BUSINESS LIBS,
SPECIAL LIBS,
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HISTORICAL SOCIETIES
GOVERNMENT LIBRARIES
BUSINESS LIBRARIES
SPECIAL LIBRARIES



