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CHAPTER I 

OUUCTI 
. 

st resource 10 her neople. To 
~ 

or~anize and s numan resouroe in any walk of 

life, leadershi - rs in a democracy need 

or , ~ ..owledge.. and skills. They must 

ve cnaraelier, loh, perhape, the principal ele!l1ents 

are personn~ tnt ity, human sympathy, and a sense 0 

80C1&1 resDonaIbllity. Qaalitles of character develop rro 

thehablts and attitudes that one acquire~ from the totallt 

of life' 8 oxperienc...... 

ecessity demands that the God-~lven talents of ever 

ifted child be identified So that his talents do not lie 

ognltion and understanding qf the pature of th 

hysical, intellectual, emotional, and social characteristic 

of the ~lfted are needed. This is neoessary in order to pro­

vide ,un educntlonal pro~ram Which can challenge the abilities 

of the superior indiVidual. There 1s the need to provide the 

lfted stUdent in th lementary sehool wIth the types of 

'9 



un-derS'tanCl 'tnel.r bri-Jdlt and Rifted children, 

2 

in planning and executing the out-or~8chool education of 

ifted child. Financial aid must be made availa.b~e 

to the gifted/to help him advance his studies. 
/ 

that this research will helD toacners 

make tnem. aware 

or t~eir responsibility not only to develop their ~ifts 

fullY, but also to use their abilities constructively in 

better democracy. Wider recognition an 

rva'tlon of the gifted should lead to the devel 

nt of more oapable leaders 10 all fields; includLng ar_, 

ie, e~cation, government, and BciencQ. 

purpose of this paDer is to further such under-

Btand~ and guggest ways to develop the talents of superior 

cnildren in the classroom~ It also should serve as a Drac­

ieal aid to teachers, thus stimulating in their groups th 

exper~entation Which will lead to Rreater enrichment 0 

experience and personal develonmont for the ~iftGd child. 

Probl 

t of. ~ problam. This research will se 

to find an answer to one major question. This question is: 

ry teacher may discover overy bright Child, 

challe~e him to work to his full capacity,: and see that 

receives all the education from which he can profit. 
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. . rot>lem above has been broken 

.to three part~. 

1- ~fuy the teaoher should be concerned with speoific 

thods of ,. 

2. 

value conc

Why 

ernin

conf~nq~s and narents' 
/' 

g the "gifted" ob1ldren• 

meetinlts are of 

.. 
-~-3. Whv we should challe~e the "Il:ltted" children to 

nrieh their studies, to use their 'Ootontialitles to t~ 

fullest extent, and to instigate research. 

-


identirT~ n~lttedn children. 

of tho study.· 'I'his study develooed fr 

the desire to holp more effectively the talented boy: 

iris, and to challe~e them to new efforts and discoveries. 

Definitions or 

ine-luCie 

cher. The teacher is the ·regula.r classroom teacher
 

r any Qutnor1zea nerson who
 ~9truc~S a SDecial class or 

directs an activity of the ~lementary school. 

lld. :The "Il:lfted chlld,o as the term 1 

c~on~Y used, refers to the· child of high intelilgenc -
n Cle1ierDlmeCl bv standardized int 

tests. "Gifted" in its broadest senSe includes any child 

o 1s superior in some ability that can make h1m an 
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of, and quality of 

1 

outata.ndinCl c ributor to 

nnaylvanis. state 

Council of 

livl~ in, 

children inclu 

those 01' sue

heir educational needs. 2

rior 

essary 1n 

cial classes are 

d nec 

t the pr ment as 'to how 
.­

hiM the chi .telligene be for htm to be CO n ­

sidered f2:1ftQ'4. 

renort ~rom the United states Office of Educ&tlon 

tates that two children in 100 have IQ's of 128 or one in 

100 will exceed an IQ ot 130. 3 Berry designates the top ton 

r cent above 130 IQ and the hl~hest ten per cent above 

116 IQ,4 while Baker groups brlAAt chilt1ren into two 

--"the rapid-learning chi1dfl which includes one-fifth to 

one-fourth school population and those with an IQ ranae of 

, 

~~._~-~ 

Zuniverslty of plttsbur
 
Pitt8bur~1 Un1versit
 

s. Barr 
us: 
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110 to 125, and the lt~ift8dft thoso uith IQ'S fall 

between 130 and 140.5 

L~ta Ho11~orth ref o the gifted a3 "those 

t nerl"ormanC rage on standardize 

scales for the measure:nent 0 1 talents. 1t6 paul Witty 

osea that "a child to as 'gifted1 when his 
~ 

lIe t human endeavor is con­...­

sistantly r-emarkable. ,,7 

n noted, rrVa~ious terms have been used to 

convey the concent of superior-endowment: gifted, talented, 

,perior, rapid-learning, able, bright, exoeptional, and 

even !lenius. ltS These terms are often u 

rerer to outstanding abilities in several areas of-
ndeavor. 

The \-lriter, in this paper, has used the term "~iftedn 

to rofer to capacity for outstanding achievement as measured 

by standardized tests, cl 

lat iva records, and teachers' judgments: although other 

SHarry J. Baker,
 
dren, New York: ,1h
 

'-
__ ~d .. - ­

to Identify the Gifted," Childhood 
1953. 

· ill., p. 5. 
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pplioable t omet d to convey th ean­

1 • 

Historical Sl~niricane
 

hro out history,
 

the of 

r 

tion for uperlor 

children. ore Plato advocated u o 

e1 ith 

clal 

a r or t to discover the talente~ of his country 

Ii to train th for 1 rani' statv. 

e Romans doot of plato 1 ori anC1 2ave 

sU' lor yout order tha.t they 

rs in r, 'ermnent, 8 orato • other 

oountr the n youth, rollowed 

this patt 

DUr tb ixteent oha.I!medan lar sent 

r :hout the Turkis to scout for the 

est, and ~ost intel119.ent yout o be"faire 

tra1n s 1 rs. The effort ere reported to have 

1'1 successful. 9 

the seventeent d e1 centuries, 

org d education ~or th e r1.or d ,oat di~-

pearod. 1 .l.eH or t talent cnl1 were 

tion, 
Company 
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ided h o of or speeial eduea-

tion, th jorit re notf such students even reco u -

niz 

he mid-nineteenth cantur the beginnings ot" a 

fo 1 rican schools to Dlan sneeial 

or tne a~dem1ca~ g1rted. In the United states t 

school's interest in the eduott~on of superior children i 

divided tnt.()-tl1I"ee 8ooeha. The- first eooch, extendlmt from 

67 to 1899, describes the period of flexible promotion. 

illiam T. Harris was responsible tor instltutiD2 the first 

pUblic schools, located in st. Louis, Jofissouri, .io 1867. 

xtended tr 

terizad by the use or acceleration as the chief device for 

adjusting the school's offering to superior pupils. Th 

third epoch began about 1920 and introduced the idea of 

curriculum enrichment as contrasted with the ttme-savi 

ture Of the methods used prior to this time. Curricul 

lnrichment was fostered throuah differentiated assi~ent_, 

intra-class ~ouo~J ability grouping, and special classes. lO 

In preparation for Worl itl followed this 

practice with tal~y s ,rior youn o speciallz 

se or life in 1 countrl t orld, both1n 

ildren, 
York: 
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by study frOr:1 books and by travel, so that military conque 

..1J;';:ht be achieved more oas11,. .11 

1920 and 1930 educators tended to veer away 

fr~ acceleration and to favor enrichment 8S the more 
-----..::. 

desirable mod1fiC!~lon of sOhool experiences for the excen ­

.ble. The nredomiDant f"eeliIll! 'WllS th.a.t the haaIt!.. ­

est sehool environment for the child would be created if' the 

ra, regardless of his eauca­

favored acceleration 

considered grade-skipping less desirable than segregatl 

olasses of ~ifted students, equal in age as well as abilivJ, 

_or rapid advancement. Pew educators saw any need or would 

~~rit of acceleration bolow the secondar 

IlBaker, .2E. ill., t> • 289 • 



Company 

orth, .£E.. cit., • 2• 

• C. Heath 

t 

1 . D.uawis, R---~-R­
Thomas Y. Oro -­

_ _ _ 1 psychology, 
-­ _PI ~10.,f_ • 

lId, Boston, 

1. I,
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the past s8yeral ~eara, oonsiderable attention 

s been focused uoon the slow learner, and it 1s generally 

accented that special programs and oourses are desirable 1n 

order tnat he obta~ ~ducational oxperiences adauted to hI 

canac1ties and interests. It such a ohilosoohy of providing 

needs 18 Valid for the slov learner, it would 

soem thet nrovlsion should be made for the rn~ld 

well, and that speoial measures be taken to meet his intel­

ndividual dl~rerences 

roco£n1z Iv1 met chi1 

1s to devel to hiD otential. or .08t Dart, 

it b raco£!ni hese dlffer­

d .n a ourricul to the individual 

nee , he it be or th loll' learner or the rapid 

lea'mer. 

The Id that the capable child can take c of' hiln­



IDEETIFICATI 

studies that gift cnll­

o deTel os il1ty is 

reco2Iliz earl life,'rrom t st oint of both hi 

na reSearCQ8 

C II 

t h nt. Ruth 

str emDhasiz~8 the iIDPortano arlv identification 

hen she 

a national NEA conference on the identification and 

education of the academdcallv talented, a Danel or authori­

ties on testing agreed that early identifioation of the 

academicallY talented youtb 1s nossible and that advice as 

to pro~r~ of studies can be given with confldence. 2 

otto suggests that the earliest procedures ror deter­

mlnl~ ~lftedneas are lar2elv subjective rather than objectlvQ. 

o 
--e 

,
Thomas any, 

nTh 
pril, 

11y Talented PUpil," 
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Kindergarten and first grade teachers through observation 

nd ~est~ can set as1de a group to be watched for 21~t 

ness.- ~n~s ~oup wIll likely contain the obviously ~lfted 

s well as some who are not reallY ~lfted. It will probably 

omit a f6~1 truly p.Irted who unless discovered later may 

become the "l:tifted drifters." 

o~ted out that elasses and schools for
 

1 d
 ar c :h'rnllD'h out our untrY. Most 0 

it! hile o iite 

children l1.v rural areas.4 t t o 

iua n d childr 111 lIe in nds of 

rejlUlar c ru.
 

fo 1ft cbil n Portl regon
 

ur .1'IIT'tTiAn Ans 1 I or 1#he identl ­

f cr6~tive, 

pub1 

tual, artistic, 

cit! in t ourt c Is 

5 r ot:, ostt th •

I 

~paul Witty, "The Gifted Child," Exoeptional~-
~, 19:256, April, 1953. 

5Robert F. DeHaan and Robert J. Havlghurst, ~ducati;' 
Ifted Children, Chicago: University of Chicago press, 19~, 

p. 64. 
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extensive D~ ~or identiflcat 1s centered in th 1 

.G.u. tely one-thlr f th e children 

reeoDlllended tor test ina. 

public Schools of 1titel112tmCe tests and teacher'" 

observatl0 11 tno ··-th IQ's of 125 and• e 

chosen for eC1al attention. 7 

Ifted children are overlooked beoause they co 

from working classes, from fa~lles where parents are not 

looking for genius, and Where teachers are likely to antici ­

pate	 learning problems rather than ~lftednes8.8 

The percentage of children from this groUD who have 

been identified ifted in v OUB itY' studies is 

of (lift o ve n identified 

ehildr fro ddle 01 ho; • ithout c ul 

6~., p. 65. 

7Ib id. 

Ibid. , 6.• 

lower 



14 

cb. or the work1n~ claas ted are likely to b 

over;Loo • 

In t identification 0 ifted il D. ZUetUHU:e ­

or ~telli~ence should be supolemented with other 

tion. Physical. emotional. intellectual, and volitional 

traits operate in total nQttern combinations Wbich cannot 

parately without distortlD2 the total Diet 

re are some onl1dren who bave hi~ endowments in music. 

art, meohanics. science, social relations, leadership. and 

literary talents whose scores on various testa would not 

lace them in the category of ~ifted children. 

1 Witty believes that discoverin~ £irt~dness in 

childFen is t~~reaponsibllity of parents, teachers, school 
/

attc1nistratops, physicians. guidance counselors, and all 

others who live and work with children. 9 In determin 

ther a child 1s or is not ~ifted, Jtia.Iiy factors must be 

taken into consideration besides his perfor.mance in tests 0 

intelli2ence and aChievement. 

Educators in a conference directed by JamGB B. Conant 

the Bchool must be co~itted to unramitt 

earoh for talonted boys and ~irlB. Effeotive identifica­

tion is base~ upon school records and aotitude-intelli~ence 

oston: D. C. Heathitt" , 
1951, 



IS 
test scores. 10 Identification reQU close coooe~ation of 

lieaouer and d supDortof th UWIUJu.strato... 

In develop pr02r or identification 

talented Youngsters, exist in. ources into tion, suoh 

school record card~, cdotal terlals, meCUc 

psycnological reports, guittanc ra, c studi , 
chool leadership records, and ha na baclOZroun ta 

hould be oarefullY e ined. once t talented vo sters 

have been identified, ther lysis of the terial 

lIable will provl clues to their speoial abili­

ties, personality roun~. 

ntlficatlon 1 asy th nd finitions 

so (10 methodS 0 te~inatlon. I h tudy 0 ift-
clllldren and in speoial ohools of communitie hat 

ovide for thei th IS 

jU nt are the chi erlter for identification. Th 

l'rrit or th1 per 1 

tion, IQ leve 

t most of t info tion 

concern! th Ifted child may obtained from tnree 

s C8S: t tic 0 I'vation, object1 1uation, and 

cumulative recordS. 

lOJames B. C­ stadent, 
hington, D. C.: 1958,

• 7. 
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tematle Observatio 

Cl room oerrormanee. althou~ not fU~ly reliabl~, 

oes nay n 1mDortent role in identification. If a child 

xeels is school work. the teacher is likelY to con­

ider h uperlor child. It has been found that teacher~I 

u lpful, although these, too, are no 

Ill' • r­ pUplls, who ar o 

'lUJ.aren wn.o are chronolog;1cally younger, t s 

Jor 

brightrroneou ho haI".... 

n admirabl li~y ho is 

-,-- - - better r tne on o add th 

r'a burden. The t re only human and their 

nation usuallY ten to tak 001 

des and conduct. 
I 

The American Ass~ciayion for Gifted Chi 

in a survey that only 15.7 oer cent of tne cnlidron recoo ­

nized as gifted by their teachers aotually possessed abili­

ties that would have plaoed them in the category or th 

ifted. 11 

aeher 1 rr in their JU .ants b onfus 

In evaluat pu S' 

,bil , teachers today ar or 1'1 t those of a 

1 itt'V, .2£- ill-, • 16. 

re 

onool int 



ducational Policia 
Washington, D. C.: 

Education of the 
tion Association, 

oclatlon of nistrators, 1950, 
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to' rd end of f granA, since at this level more 

to t findings. Results of thist b 

dieat leh chil 

11 in the 1 rou~. Individual Intell1~ence 

testa oul be admt o lling in such 

• ho hl~hest potentials should 

ted in two years. cnlevament tests should be 

latered yearly to dete ine ir the childr&D ar orking 

to the full oapacity of thei bl11ty. Childron 

sunerlor intelleet are able to teats ~hieh may 

r lZ,rade level.r 

tto feels that objectIve tests s Id dministered 

in the third d a ~h8Ck fa cial abilities 1 aic, 

art, poetrJ , d nics. l ) 

itt ile current tests of 

enernl 

1ft 

11 

cnil 

no 

cnI,nrAn'uc 

out all t tal11 

tests are robably the 

al1nbl for select! 

poss s90 

Chi1.dre are eiftad in t 

cial ability in th 

ansa 

reas 0 

t they 

art, music, 

t 

130tto, ££. ~., p. 14. 

itty, ~. £!!., p. 15. 



lS 
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classroom teacher should have the help of a school 

olo&tist or J;tuidance counselor in the selection, admin­

istration, scoring, and interoretatlon of standardized 

tgU",g. 

CumuLat1ve Recor 

A system ho.vl~ ~ood cumulative records \oIhie 

n studied by both Dresent and naat teachers will th 

foundation u"Con. -'hich 1udJ:al1ent of brl~ht-

• 

Cutts 'and I-loasley. "discussed good cumula.tive recor 

in the 

and 
sunl 

, charac­

hl1dt s interests, achle nts, and 

bilitl hwh inte at in t 112ht 01" 

hi ities t.I 

;licholas J"osele 
·ood C11ft's I Ii. J.: 

.~l reveal 

ions, ne 
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The whole child, then, needs to be studied and man 

sources utilized if the identification program iB to be edu­

tionally sound. personnel and facilities fer comprehensive 

lysis will of course vary with school systems, but it is 

ell to be aware of the kind or identification program that 

ideallY meets the needs of the situation. 

Characteristic,s 

ost ~ifted children '8 superior nta_l c cities 

d exhibit special talent nd aDtitudes sic, and 

science. ey ~r t fUn ntal owle sand 

Skills and ar .-...n~·tivel independent in their intellectual 

pursuits. otto s found that ~1fted children learn to read 

earlier wi less outside instruction and show superior read­

118i to t •

Hol1iDgwort ound ttl 1 cnl1d 

nerally larger troruter n the unselected. 11y 

rior chi1 n as a oup Wllat 600 t ver 

1n he t r their s. 

------17-0fto;-:2E. ill., P. 10. 

ISLeta Hollingworth, ture 
nd nurture, new York: p. 374. 

• I, 



1" 

00. cit., D. 11. 



3.	 Th erior student t to be outstanding in 
or1 lity. lnlt d intellectual curiosity. 

".--­ C 
Ele­- ­
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CHAPTER III 

CHILD: 

Id9nt the en, next 

proc e 1s to 1 evelop tion 

thelr tentlali a. ot1' races the , 
Itlon_, , d 1 of person. Sinoe motivation 

1s within th 8aucator e ot Ipulate it- ­

or
 or e e it, but he can direct it. 

Fol1owln :urv of "Th at· of Gifted 0011­

'TOAD .urst, like others, believed that if t ,nviron ­

t i3 not orable, t talent 1dO: ,velons. Children 

t 1;0 v their talents 1f the to succeed in 

to lves. ok of mot tioD 

result fr ..•

• ,noranee of potential ability • 

2. La oed wor, bits. 

3. Emotional disturbane"",. 

tat indifference or hostility to the talents 
. certain children DOSS9SS 

5. o the 
• 

certain talent e 
t oups of chl1dr • 
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7. Laok of otlportunity to display talents and be 

A basie need for achievement eXists to a much ~reater 

degree in aome people than in others. This is a tendency to 

one's best at anythi~ one tri~s. It is 2ener 

level ot aSDiration. The writer believes this 1s develop 

quite early as a part of the basic personality. Some Chil ­

dren set a hi~ conscious value on individual achievement. 

In some individuals there is a deeD desire to carry 

on a oertaLn k1nd or activity for the joy it gives. A 

perso ith thl Iud of motivation will work at the develop­

nt i 1 tnou o 1 

from out ru.IW:itJlf. Others desire to develop cert 

talent becau of t 50c1al presti~e it will br , 
it will D1 nta, or becau it will bring 

r rds of othe~ kind f soc1 living. 

cquisition of kn~~le intellectual skillS, 

finding answers to questions that beir natural 

curiositv~ and receivlng the approval of parents and teachers 

~ their intellectual achlevementa--experiances such as 

these are highly satisfying to most children and espeoially . 
to gifted children. Satisraction stimulates the a~petite 

r more. y~ t~es the assets which the typical ~1£t 

0:
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student brings to ituntio 1'8 wasted or even 

turned into failure b 01' the n to provide 8~CW­

t onou challeDP:e to evoiona1 __ 

chievement and give sati 

ire for popularit with 00.101 ' rOUD S t 

induces a highly able stud .t to cone 1 h~s gl£tedness 

deliberate non-achiev~ment. t r oounselor llSt 

understand the cause. Conf the student 

trected. and their p _ overcome thi It ,7­

iter contends t t elementiary ould 

.tion to t elonment 0 or 

intol 1",. r tu 

if't ohl1Clren nd youth c8n&cit t 

t in. t education. i ou1d be acc 11 d 

in 1r I'll 

TOClay, ohools h~ve recently been awakene to the 
! 

need for fitlv ttentlon to the ment and 

of all children and Youth. lou 

forces that motlvAt
 

.e individual wit
 

_ lract1o~. 

toward obtaining t
 

that cheractet-istloal1 out r
 11 hi 

hildren shoul b n clal anc ·a.K"LU'tln~ and 

torOl'.ch 1.1 _ 1'001 

7 



- -

les to 0 

2J 

tiono,tisfactlon rr1 

, manual work 

nts 01" 0 

ocial 

-
1ves a f'eell~ of belonging that 1s basic to the emotional 

cur1ty or an individUal at am aRe. 'i'he 2iI-.tod chil 

rent from other cblldren of the same age because of 

his interests. The child of hl«h IQ ability who feels 

-ocially rejected otten resDonds by exoludin~ himself rr 

yighurst and others believe that 80clal motivatIon 

can be max1m1zod in a school by setting up a system of 

for those who make a 200d achievement ~ a Wide rang 

reas. Tnere may be orlz8s, public __ ~ ___ 0--- ~_.~, 

honor rolls, honor societies, and scholarshiD awards. 2 

ith respect to promoting the emotloaal maturity and 

personal integration of gl£ted students in school, ve should 

let them· ?rOW up and help them develop into well-rounded 

2Ibid., P. 16. 
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them in 

_ th 

of the 

can be aceomolished by aid 

~, d b_ 

ther-than-lntellectual asnect 

•liv 

personalities. Thi 

the achievement of 

.ent of the 



OORESSL PESEARC 

n reo d t or­

,ne f tile ducat! 1 fiel • 

Education i p 10 eeks th
 

1 nt of
 ovan, 11'1 accord1 t is individual 

tur d bi bis conoept 19 co tible with the 

ocratlo ideal, s1 ~1n t .ocr , Ch oitizen 

contribut to re to the extent 1s 

ability. In 0 r t his test oon­

tr!bution, Buitabl Lea. l# ~ona1 hou~d be
 

rovi
 • 

Edlioator9 that J;t1 d children in cur 

001 b ne21ected. These chil h 

lO'Ded their BUnerio lIlt! of ok 

of a.\oL~y I.4a. o 1 1'0 10ns have n 

for th va been approprlat ,•
th ren 0 bility.are otten 

left to 10 liti 8aard1.ess of• 

this situ ifted ohil n ke progress, i1e 

others, orts', ~ar ,ore or Ie LJU,O\.1 b
 

e strullg1 n
 t y ...1 ere has been an 

1 _ -- - _d Child 
=_1 = • 279.Grows YR-, 

~ 
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a.un.o~t unlver~ that t 11 ten o t 

11 rlg:bt hool wIthout any soecial or 

onslderatlon. 

present resurgence of interest in the educatlon 

g1fted children is traceable to a considerable extent to 

he influence -of three books -about ~nel p::!.I1'6a. :L' 

Oden's THE GIFTED CaILD GROWS UP, published in 1947, pre­

nted facts which revealed the notontia1itiss and, to a 

the neglect of g~ft~d Children and 

yout;.n ..... The short trea.tise t1Eduoatlon of the Gifted, 

in 1950 by the Bducatlonal policies Oommission 0 

the National Edueatlon Association of School A~in1atrator_, 

tors. 3 I 

for helDinK more gifted 

I1tleo. In 1951. THE GIFTED CmLD, a 

of the nature and needs of the 

Itb. recommondatloq,s for his education, •." 

oelation for G1rted Chl1n~An 4 

ctlvities of the Association had f 

~feets UDon school neoole £eneral1~. 

ent Practices in Edueat th 
12~15, Fall, 1 

i ..... 

~ t, 



The a1ftod child in the el 

ttention, 

provide more 8uitabl urr1cul 

The latest 'available f1 

,frice of 

01 

how t follow1ng~ 

f 1fted children· in special schools 

d classes in 'Public sohools were 3,083 in 81 

schools (less than 1 Der cent of the total enrolled tn 

cla1 schools and classes). While total public-school 

enrol~ent tncreased 17.4 per cent from 1947-48 to 1952-53, 

nro~~en~ of gifted children in BDeclal schools and class 

increased 10.6 'Der eent.6 

In 1956, Scheppy requested from each of the fort v ­

i~ht states and the District of Columbia, information 0 

plans for the education of ~1fted Children. 7 Only two 

tates, Kansas and Oregon, reported state level pro~ams of 

special edUcat ion tor superior children. Other states, 

fully aware of the need for such a pro~ram, 103ft the 

5pQul Witty, "Today's Sohools Can Do MUch More for 
the Gifted Child," The Nation's Schools, 57 165-69, February,
1956. 

of' 
public 
1951. 

6 

____y of the _-------­
- - Haven, Co .­

.. 161. 



ducat ion of ~ifted children. 

eh educational literature, the fact of cent! 

the ~ifted has itself become :nerality. Thi 

tonded to cloud the generalization t t correlation 

raits, not compensation, is the 1 f tu • ernap it 

1s time a~1n to stuc17 the extent and ture of 

between the mentally superior and t pop tiona th 

rticular attention to thi 

Education 1s a process of br 

in the child'S endowment to full 

inject omethina: that not nt. o ner­

fo thl 11' and efficiently, it Is necess&r7 to 

iscover cn child's abl11tl nd Dotentlalltles; to 1 

what cond,1tlona best suited ';0 th development; 

to find moans or provld t conditions. 

The chil o Is successful in school is u 11 Id 

s a del. n th.is success is attainl t the expens 
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ot the development of a well-balanced personality, it should 

ooKed upon with 8usnicion and ffta~.o When interest in 

the aoademic·subject matter or the school becomes a pa~M-

aunt exPerience, to the exclusion of the various activitl 

sential for the development of a well-balanced personallt J , 

it would Qppear that such an 1nterest 1s filled with dangers 

and should therefore be carefull onsldered. 

Gift children should not be ~1V ifferent kind 

of education; tne emphasis 11as, ratber, securing oatar 

creativ ffort, greater intellectual Lnitiative, critical 

thinking, oclal adjustment and r onsibil1ty, and the 

developm.en f unselfish qual1ti o~ 1 rsnip.9 There­

fore, our tas s tors is to helD the chil rstand 

the worl he at live, learn the use of teols, 

to somethl of the Drinc 1, ch human 

behavior i overned. UCh understand. is Y to a 

.ppy d suco ful adjustmen'",. 

been devlsed to help th Ifted child 

develop hi ,biltties to the fullest. The C1uestlon ot how 

to t the needs of th ifted in the el room a 

B • Garrison, ce~ional 
Children.' ork: Th • 9. 

•	 otto, Elamentarf School organization and 
ew York: Atll:>le on-centurv-Crofts, Inc., 
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Y tYDe of well-nlanned school and class or2Qnizatlon there 

are innumerable Dossibilitles for developin2 8xoeriences in 

whioh ohildren with outstandirut mental abilities can nar-

Itiolpate to their ma.x1.imJm benefit. 

Aoceleration 

-
Some educators stress the 'desirability of offer! 

Ifted pupils broad and cha~lenging ppportuntties. Some 

reeommend ~idesDread adoDtion of acceleration, and still 

e,ther. endor acceleration onl orary measure and 

partial solution to the problem. It s been labeled a cure-

all by so nance by others. Acceleration offers 

ODDortunit or Ifted child t t a pace co tibIa 

to hi .bllity turity, t bv 0 leting an educa­

tional n ual 81Jan of time. 

the .-rifted child s to 

permit in over t rk of one !!!"&de d move into 

another without ha~i completed certain work. According to 

The 

Jenks12 this DIan of meet in of the superior student 

is not acceleration but rlppi He defines accelera­• 

tieD to the mov o child from one-level of instruc­

tien to other, but after he ha tared t ork of the 

12Ib1d., p. 1 

"G20a 
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other educators believe that1level • 

tcoeleration i 

1933, ilkins13 enm1lii:i. r i z th 

literature 0 1erat1on d found that moderate ount 

of acceleration seemed justlf1 or the ~irted. 

re rreauent ~rade-

sklDD~ for pupils of IQ 125 

rogram o£ aooe1er 

J. \'1. Trus1er14 18'ter r8CO 

1der the intel­

lectual, physioal, emotional, soc1.a1 eJ.o nt of th 

Child as a composite pictur d no se to units ii' 

the plan 1s to funot1on for the good of those concern 

Aeeord~ to Holli~rth,lS while the dangers of acee1e 

tien may somet1mes' have ·been overdrawn, its effect on the 

ersonality of tao child cannot be ignored. Fre----16 

defended acceleration, contending that social difticult1 

o caused oan be met by proper forms of school or~anization. 

tatuB ot 
inistrative prac­

t vision, 19:321-46, 

cceleration 10 the Ele­
-- -~~ _-------, 67: 16-17, OCtober, 1949. 

d _. _ 

FTeeman, "The Treat 
t of the Scientific EVltteno 

_-- ------, 24:652-61, May, 1924. 
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hild of high IQ 1s a mental misfit with his a~e_mat 

itty, The G 
• 200.c 

~- - . ­ .-..;::: ;-9­ ...-::;_.... ­ W,l. 

nd may be a social misfit with_his intellectual neers • 
.­

lieved that if the gifted child's intel­

lectual welrare was the sole criterion, promotion o~t to 

be based primarily on the mental~~'. The studies he reviewed 

1ndieat~d that the risk of maladjustment is less than is 

oommonly believed. He maintained that children with an I 

of 135 or higher should be promoted Burficiently to ent 

hi~h school at Rny early a~o. Further studies by Witty, 

,eY~, Hollingworth. and others see., to substant tat 

the position taken by Terman. 1: 

Same children are lesa injured by acceleratlon 

three or four years than others by one or two years. The 

-'Irlter feels that no rule can be made on how much aceel 

tion is desirable because many factors must be taken int 

onslderation. 

Same educators believe that acceleration ahould b 

racticed In the early grades. Worcesterl9 states t 

rl5{ht students even elJZht months younger than the rOJlUl 

17Terman, .2E. ill·, p. 278. 

lId, Bostone D. C. Heath_ 



Advano 
1954. 

EXc 

this c e aceo ected d-n 1i 

n nt of dividual projects. 

Jao • lrch, 01' ial education 1n tb­

pittsburg public Sohools, reports that in three years 1951­

19$3 the Pittsburg Schools accepted forty-three ohildren of 

early admission to the first ~ade.2l Children over five 

years of age were allowed to enter the first grade upon 

reoommendation of a publIc-school 'DSYcholo£1Dt. 0:011 

re evaluated by Intervl to oolal, emotional, and 

physioal i , d by test of read -readi and 

ricular Enrichment for the 
13,232-35, January, 1956. 

School Admission for Mentally 
Children, 21:84-87, December, 
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d 

,vised. 

otlonal, 

the children 

tisfactory school 

11y an IQ of 130 

indicat 

r 

--Mcademic, social, 

t 

ctt,.. U1 

t 

djustments in all oar 

ltted to the r 

uperlor 

rollow-up 

physical. 

,bIie School itted to kinder~arten, 

cbildren who beeame 1't e o efor ,ruary 1. 

A co, rison, to school rks, standardized test 

d ratinR by teachers as t 

nd 

, 
nt, s de of the early
 

trane
 on e 

s tnos o b d lr • 

none 0 r ones Who rated 

stronsz-averaae or ove­

J~l1et 

ntal found 

at of the first ada to be less read,. for 

those in t ontrol oup_ 

Y of 1tl.more h Bucce ,ly used com ­

blnf.ld acooler nrichment plan whie nabl the 

bri~ht Dupil to rinJsh th y IZrades in two and 011"' ­

half years, oompleto the lnt dlate Ja'ades in the 

time, and thus save at least 0 year out o~ slx. 23 

u-nlversity 

uperior 
•i1_, 

Some Young Children 
, fl Lineolnt 
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n nas given evidence that failure to accelerate 

be harmtul. Children ~"ith IQ's averaging 127 '-110 war 

accelerated from two to five se~ester8 were better adjusted 

than those of the S~e IQ who were retained in a re2ul 

de. 24 

e Rev yorK City school system offers "special­

progress classes" in sixty-two junior hi2h schools for about 

three thousand ~upils. These classes comolete th 

year Junior high. sehool program in two years and thus enter 

nior high school with a year of acceleration.2~ Balt1Dlore 

two junior high schools in whioh brill;ht pupils may do 

the work or three Years in two Tears' timB. 26 Oareful oon­

ideration is given to the physical-maturity level of ohil ­

n who are accelerat -
leration has taken a number of forms at every
 

ducationallevel. In the olementary and junior hlv.h
 

ohool, grade-skipp1Dg, double promotion, seotionl~ ~~o
 

rapidly moving olasses, offering extra eourses, and ex 

tlon from certain subjeeta because they have met toe 

r 

ighurst,• 
Chioago pro 

Superior 
tion 

t~ 
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scholastic standards of the sohool. have all been practiced. 

Any program or acceleration should be based upon the asp ira­

ions and characteristics of the individuals concerned. 

r~ acceleration claim that it 

ot1vat1on, prevents discipline nrob­

lemB, and Drovides the child with more challengi~ wora. 

Its greatest benefit is to the student in that it allo~s 

him to f1:b.lsh sohool in & shorter time, thus providing extra 

years for his career. Goldber~ concludes that acceleration 

1s a sui'ficientlv respectable and certainly accurate descrip­

tion for the various nrovisions of more rapid learning for 

rsnld learners. 27 

Acceleration has %l'.any disadvantages which usuall,. 

It can have undesirable effeots 

on the per 1 o Child. probl ve10p among tne 

ift cnildren beoause of o cert fundament 

d skills. These 2aDB may never be adeQuately 

filled. Many times this kind of acceleration may Drove 

stln~ to the Child, and he may not be properly 

.otivated to do lZood work. Another serious problem; namely, 

skipping, 1s that it 1s often dii'ficult to a-ccelerate a 

child enou~h to provide for his intellectual challeng 

27_-
i r_i -

Semantics of ovisions 
for Gifted ----r----- .........ldren, 22:277 4,

.pril, 1956. 
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Ithout acceleratin~ him into ~oups whioh are beyond his 

own 1ndiv1dual phases of development. 

It is unfortunate that we haven't any S~Udles WblC 

reliably oampare the merits of various methods o~ oarLng ror 

the needs of the ~ifted. Studies of acceleration Show suo­

cessrul results in ry er trend i 

reoent owar ,combination 0 eoeleratior- with 

nrlO nt ien oid ost of t critioi lmed at 

grade-skipp • 

lent summary stud! cceleration has 

• rceste stres th 

values of eeleratlon~ 

ree , 

1. Usual ehildr of ter :a.ueJD..Le tentlal-. ­

,or tur oolall tiona 11y and 

11 d lop 10a11 thoso not 

subject t ooaleratlou. 

2.	 ---.;;0-- - involved failure to accel t e 

behavior robl , promotlon 

or lazy e ork bits oaused by 

oeiation in onolo~lcal ou of non­

ccelerated pupils. 

o~cester, • cit. • 33-34• -' 



Ichment th st co' nt used to cribe 

both t roc the content of nt 

in t: aro .01' rlor children. 

11 learn itu, 1 tlle 

nd further t bllltles; it u1 

t is de nd nd ened to fIt d 

level It affar the chil o lv, 

de8lJer 0 ore sivel i tOOl, 

SOC1.&l, an rt1 rienoes t tb vidual 

uallv do lonu, ot accompanied b ccelera­• 

tion or speoia.l ou , the talented child b
 

g
 chi en of various level lity.
 

obert DeHaan r
 t 10 d on th r"T'­

ciple t for x learni lace, t eauc... ­

tional enviro nt set learn ks t r 1 15thtly 

ore 0 lex and advanced t too the dlvidual has 

lready known. 29 

icbment of the curriculum h.as been propose,d e.s
 

ns of avoidin« the undesirable affects attributed to
 

cceleration. In advQoatinsr: enrichment, Norris, 30 Mart
 

,d Ravl rat, ~. ~., p. 97. 

SUDer lor 

o. 
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rk 

d the 

nt.10 

d better 

the teachers 

rlences beyond 

ood 

orth,33 expre 

udles indicate the 

and 

possible. Althou~h the 

is of education through 

Its in mo'" 

worK 1s not 

nl 

011n 

1 

nt; r 

ro 

h,32 

t .... 

relat 

e1 

nrlchment over acoeleration. 

nt prol:tr 

t conclusive, several 

Ivlng 

uoh enric 

ub 

c 

thew.s 

eriority 0 

avid 

opinion 

in regu 

and others 31 Brumbs.'
I 

th 

11Enrichment oe deal of t Itort on 

tb. eacutJr' 1s. to b enerielsl to pun!l. 

That r dy the aKnesaes of eac un!l; his 

eanabillt! is interests d then plan car l1Y to be 

sure t .... ,· "'its. he noeds d int ts of tho cill1d 

stimu1.at activit! T t offer• 

t 11't e op th reatl abilities 

cial interest fields: they should 

Invol vnri of' both tel1eotual and non-intellectual 

others, Teachers' proble~ 

hington, D.. C.: Super,intendent 
tln£ Orfiee, 1~33, p. 45. 

. cit. J PP • 298 - 300. 
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ctivitl••• cau of iteci t n ~erials, enr1ch­

nt procedures t 1 ro are oft of' Door 

t tive telliil.enoe 

creative il1tv 0 lented student.... 

ry dl,ff1cul.t t rovid. actiyitles that keep several 

n of tI,\;U.l.t1 t. 

nta for t he time to ~id8 

these effort lower IQ 

pun1ls. freQuently, becau of e or lack of 

rior stu­

y 10 inoorrect sense of' 

s\lt)eriorit.ro ine tudent e scientist., 

1 r_, eamers, and bUilders, the at be t t more 

than just facts; they t b au t to use their ntal 

capac it ies. Dunle.p34 y t 1 ttltu , tudy habits, 

of 10112 wit that tho objec­

tl or tne o nt studies. 

unlit,. 1 to 

itr 

directions,rio1 

e s hall sS1gn­

'1ftr.pnner its. Talented 

at disc litt th.ey c till 

t , not fit la.ted to 

great nt 

_-- -r ~-~-- -----­ , 
lchedd Childr 
1955.pro --, 21,135-37, 



G1ft~_, 
and the 

polici 
D. C.: 
elation 

en 1 ni 18 constructlv n1iiJlful, olv­

menl;al nroc the learn is rela­

t 1,. nermnnen Such learn! involves un1 oals, 

and when th tl of all oup are 

1. Uferenc re riod ot 

Ie 1 to Cutts d MoseleyJ5 an enrichett pro­

•• 

1. o he fUll u aol1itl • 

2. o den r	 1 • 

3.	 deaDen understanding.
 

t 1 ills.
 

s. o d 10 love • 
6. of learning. 

d 

7. o ag t 

8. o play to creatlvit 

cnilaren p With the chars and cIa te_, 

they 1 n to , espons1bility~ exercise 

judgment lu ricnc respe others' points 

of vi • Thea contribute 'to owt :J indlvldus.l _iv·· 

luo.b exoerien· in the del:tOcrati 5. 36 T 

lcholas Mosel 
Clif.fa J N. J.! 

p. 63. 
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day let children 

cide 0 cour o 

t sees o it1e 

ss ions Should b 

part of ch daY'S pro 

dividu rOject that is to cont1nue 

over a cons1derable length of t~e should be based on written 

plans, formulated by the pupils and sanctioned by tne 

teacher. usually these include a statement of purpose, a 

descriDtlon of how the Droject fits into the curriculum, 

lists of books and materials that can be Drocurea, names 0 

Ie who may be expected to helD, what form the project 

1 take, when it is to be completed, and how the results 

are to be evaluated. 

jor factors that will influence your 

tt1tude to enrichment and the means you emnloy to provide 

it as set by Cutts and •. 
1. de taulttlt d the methods used 

2. he amount of detail the ourriculum 

3. The daily and weekly Bchedul 

m4. eBources of your buildi d commtlDlty 

5. inlstratlon's polleie 

6. o of your pun1 in and out 

1. Tb olal interests of individual pupils3 

31cutt d Moseley, 2E. £1!., p. 31. 
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estthdiscussione1... 

-------­ ~_p-~-, 

b for tt int n nt pro 

rou' iscu p provide oDDortunities to 

are r rc d id c rlcu1um• 

content shoul d around 1 units or ob1el!"..s. 

Oaok)ts stresses that Ch unit should be or~anized with th 

allowing in mlna: 

1. osslble 8.1 to 1'1 dti'ferent 

d to utilize to th x the 2reat 

riety of abilltle.... 

• the utilization of a Ith of 

terial leet to ensure a wi 

1culty, cant n ints of vi 

3. a nrovi o or use of i riet,. 

o t latin t ia1s from boo , .udio-visual 

ida, field trips, excursions, s , ournal_, 

and ob tl • 

4. To stimulate and an 1 ariet 

ot activiti for different'purpo 

• u f: rel'er ,p-, d diag • 

ritten 1 , In'ter­

vi • 

fted, th ra , and the 
23:8-12, , 1 

;.­



lanning, or~aniz1 , d construct 

pr • 

n r tion of sic• 

narall-Quant tl tt:l1.nlC1ng nC1 davel 

ions. 
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• 

ure 

rs. 39 

r 

idly tnan 

th 

111 do so 

rehend 

ted child should 

to r 

Ilv c 

nt 

iscovered that 

years the 

level an 

invitation to read bOO 

001 

l"..n ...,..c:rtand 

ed s'tUQen 

to 

n 

1etY ot r 

of nine or t 

; it 

rsonal-sooial develato 

lp 

, 
Becau 

selt-eat 

amount 0 

; 1t 

ul1 

By t 

children will r _ 

beyond their assumed read 

their content ... 

the 

be do1n2 a 

contribut 

:1ithout Id there 1 onool lit>rar,. 

that book ible. It is t 

school I1br teachers to t vast quantity of 

uitable Iiter.. + ......... .ilable for children 0 11 s. 

t 1 ultabl rat n Ifill the child's 

.terest lit o .ntity iety of• 

r o ortant qualitv. Once t hild 

11k for , th l:fted child "1111 

come to prefer t tter to the less desirable. 

'he suDer lor child i3 likely to show a pre'ferenoe for books 

preferred by older children. SUrve in sohool Sho 

3 
youth., 
p. 491. 
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In Glencoe, Illinois, the workshop idea bas been u 

to benefit both the slow and rapid lenrner. 42 This pl.8.D haS 

n without any increase in the school budstet. 

set up work centers for projects or 

creative actlvit~es for their stUdents. A ~lork center may 

be only a corner of the roam, a table-, a bookcase, or a set 

01" snelT'OB JUSt; so that children have a designated plaoe to 

that 1s or interest to tham. 43 A center 

~Or creative activity should contain materials such as clay, 

pa.s'tG, sc1ssors~ paints, and paper. If room 1s available, 

terials for weav~, for metal work, and for woodwork c 

Seiene 

3t>enaan d 

Child, Chicago: 
2. 

hurst, ~. ,£,!!., p. 141. 

- -
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develot)ment of the ohild who participates in them, but they 

t special talents which should be c 

idered in makingedueational and oocUpational cholov.... 

eversnd J.nks~ believes the social nd1ustment of toe 

Ifted 1s often facilitated by the more f9rmA1 ntmospner 

other organizations which are characterized by 

a ·'21ve a.nd takeu relationshlD within t 

44Je , ~. ~lt.J p. 159. 

45 v urst, stivers, an 'eJ:1t1.Illl, ~ • ~., p. B. 
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should be reco@lzed that eTen tbouEZh a tHofold or t 

-


fold $lrOUD~ 1s used, there will also be a 2reat deal 0 

te interclass ~ou~l~. Group projects, 1ndivldu­

lized work, contract methods_ and social1~ed recitatio 

can be adapted to interclass grouoiMs. The intercl.ass 

roup will furnish opportunities for leadership. IndivId: 

pupils may apply theIr knowledge, experiences, special 

tlities, and intelligence in Q very desirable manner it 

the teacher knows her puPils and enlists their interest 

hell' in pla.n:hlng these units of experienoe. 

nterolass ~rouoin2, unless carefully Dlanned 

xecuted, tends to promote habits of lazines 

icial thinking among gifted ohi1dren. 54 The gifted child 

eeds materials that will chal1eD2e his abilities to th 

1lest extent. 

Cleveland, Obio, present he best example of lar 

cit that has bad yst --id oiZram of ec1al classes 

for irted children 0 r on erlod or y s.55 

ery child in the C lIe School i ivan 

of tests soon ter th
 

chool.
 test probable ..earning -Rate 1s der1ved. 

hos o ar li~ible to andidat r iven 

5 rrison, ,22.. cit., p. 254.
 

5'otto, 2£. cit., p. 506.
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st ord-Binet Individual Intollijtonce Test. If t test 

dioat I f 125 or .above, the child is rec nd 

f r wor 

chool then info h arents of childts 

superlor ability. With sion the child will ~e 

enrolled in ~. Major Work 01 is-may occur at any 2rad 

om the first throu2h t ntary des, but usually 

ns around. the t~......... &"............ 

In Cleveland there ar jQr wor twenty 

different schools' and tore 101' h chools. In so of 

the elementary schools there a veral Major Work Class 

while in others tnere are none. V1.2hurst stat that this 

pro~am consists of 11 y tellectual ability 

into two, t , or four oup on the number ot 

56cl.'.lildren at In the thre unior i schools 

theI' 'u~-ll or Work Clas t eac d9. 

·rou,- consist usually of twenty-five students. 

Usually Grad I, II, and III, are housed in one room, and 

Grades IV, V, I in another. Classes are informally 

arranged, and re 19 maintained. Thea 

chlldren, b or thelr ability to learn.more quickly, 

branch out ark suitable to their ages and 

.tereets bu at encroaoh1nR unon the work of 2I'ades beyond. 

56 lahurst, Stlver_, d Denli.-a.n. . .£!!., p. 22. 

-
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of the oharaoteristics of the Clevo~and pr 

oo1al development and adjustment 

~1 a8 to other Ddeveloomental needs" of 

lId. The ~eateat dl£ferenoea between the Major Work plan 

the ordlnarJ olassroom DIan lie in the elementary school 

ocettnres. vls1tor~ to the e!eme~tary sohoo 

re~rk on these raotB: 

1. Children speak without first holdi~ up thei 

2. Dl _ .._ __ re solved by student I;> • 

3. aontl~tlon of it of work 1s dec1d, 

n' • 

rt1eiDatio the r ,nsibll1ty of t4. 

5. e presented by pUD11s. 

6. tiOD 0 d aroup reports is given by 

7. primary grades begin stud.,. 0... 1:'" QU,",U. 

8. PUpils manifest ea~erness to learn. 5
 

It 1s the de~ee to which these~ facts are carrieC1 au.,
 

t~eir erfeetiveness, that is outstandtn«. The teacher 

1s not the leader, but an aotive participant in o::>nduet1n2 a 

class. A child known dS ErOUD leader 1s usuall 

5o~., • 56. 

-
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T last half of th om t children take skill 

subject hich t tally s rior children leav 

for their workshops. In 1c int ork­

shops, the oh1l n r:ov .bout d consult one 

nother when neC.,::J::Jtu'y. 1 ary 1 I, and 

th or d t of 11 leader.... 

C· rkshop o.ontai many DUD11 a rogu c s so 

the nr02r has not required an ra tee.e • The workshop 

teacher ~nasize both individual and group project d 

the laboratory er nta.1 &nproacu. 

In the afternoon the children ~o to classes of art, 

sio, science, library, gy.mnasium, and sw1mm1n~ with their 

own QAQ etA. ...004!-' .... 

The HUnter Colle~e Elementary School in New YOI' 

City, e laboratory school for ~iftad o~dren between toe 

es or three and eleven, illustrates tne situation in which 

,n entire elementary school iD maintained for children of 

superior mental abillty,be::: The pro~am is best described as 

an enriched program offerinR a wide variety o£ activit! 

6lIb1d;-
62scheifels, ~. ~•• p. 11 . 

•
 



st meet the following requirements: relZ:u1ar ~ade "place­

t of fourth, fifth, or sixth grades, IQ of 130 or abo.~, 

ment-test scores, enrollment in a school within 

s to one of the special schools, sDDroval or nr 

clDal and re~lar teacher, consent of parents, and pupil 

.terest. 

63neHaan Havlithurst, .2E,. cit., p. 111. 

64.Ib1..h 



Oliver reports that an entire sohool is set aside in 

Baltimore for gifted junior high school students, while 

, _rings superior students fram ove 

the city to one sohool tor "Opportunity Classes. n66 

A soecial library read1n2-disouBsion .p~ogram for ~ood 

readers and intellectually gifted children in the sixth 

been successful in Lo~ Beach, Ca11fornia. 67 

116 retarded readers are having their special instruc­

tions, gifted ohildren in the olas8 ~eet with a special 

teacher to engage in aotivities that are more intellectuall 

65seheifel_, · ill., p. )7.
 

66Albert I.
 tive probl du-
eating the Gifted, 48:44-46, ,
951.
 

67Ruth strang, "HoW About Sap
 Classes tor Gifted 
Children," Grade Teacher, 75,18-19, er, 1957. 



the opinion of some educators and psycholof2:1st 

the advantages oT special classes are oonsiderable. Gertrude 

Hildreth ~1ves the fol~ow~ advanta~es: 

1.	 Pupils arechallen«ed to nGe their lntellectua.l 

powers to a fuller extent than in the hetero~ene-

Qua ~oup. 

2. ore duatrlousand efficient work habits are 

11dreth, or Gift ew 
-;).-Yor lT • rothers, 



iven opportunities that are not enjoyed by 

1. Bvabil1t rouping, the 

73 

I-endowed child i 

undemooratio situation.others, t cr 

2.	 The plan fosters a stigma that violates the Dr 

ciDIe of respect for personal1tv. 69 

The advocates of this plan truly believe that, 1.ft 

necessary equiDment 1s available and 1f comnetent teachor 

are e~loyed, the education that the ~ifted ne 

provided thro~h the soecial olasses. The classroom will 

offer someth~to st1.mllate tho ch1.ld, and since there ar 

no se~ patterns of achievement- to 'meet, the child can work 

according to his own ability. The success of the speoial 

classes in Los AnReles and Cleveland clearly point out th 

dvanta~es of br1.wdrut together children of such potential, ­

ties. By br1n2ing to~ether children with t 

curiosity, an atmosphere 1s Dresented that lends itself t 

oconrollshment. 

9Ib........
 



good teachers.l. 

to the parent, the teaoher exerts the most 

ortant Inf1U&!100 on the develOpment of gifted chl1...... v.u.. 

The teaoller 

vidual who 1s ~enu1nelY resDonsive in human relatlon~. 

Excerpts from Witty' 8 article give an excel1,ent ulcture of 

the Dersonulitv and behavior of teaohers. He cites: 

opL..." 
or 

irable 

on of ~ifted children reQuires gifted 

teaehers who have the ability to recognize giftedness, t 

n atmosnoere and climate favorable to its devel 

menti, and to provide conditions that ~ive it a chanoe to 

row and enter society. Tho teaoher of the gifted must not 

only have a fertile mind but p16nty of 1ma~inatlon. He must 

be able to inspiro the gifted pU~i1, to draw out all the 

best in h~, to direct his attention to higher goals, and 
. 

to create an anpetlte for batter th~s. 

Itty, The Gifted Child, Boston: D. C. Heath 
'meany, 1951, p7112. 



ion, _------­lel 

75 
that a gifted teacher must 

ot onlv be a scholar with academic baelatround, but a stiJ­

dent or the learning process as well. The teacher of th 

gifted must understand the psychology of the g:tfted and 

their special learning Droblams. 2 He must be able to 

the notentialltles in eveM Child, know nhen to give pral 

ncouragement as well as now to oriticize without 

offending the child's feelings. It is the teacher's 

resnonslbl1ity to help a child realize where his aohieve­

allen short of the mark and to show him wais of 

rovement. 

I Policies C~sslonJ in discuss 

the kind of teaoher needed for ~ifted children, 9~sted 

ood regular teacher;, and possess the following 

I1ties: 3 

SUperior intelll~enc 

rloh fund of informat1on 

3. Versatility of interest 

AU 1i1au1ring• 

• ,Ability to inspire and stimulate 

2aertrude Hl1dr ew 
Yo~k~ Harper and Brot 



16 

6. Modesty, and a sense of sooial and ~rofess1onal 

sDonsibl11ty 

tram -iealou.sy 

Freedom rrdm excessive 'sensitivity to critici 

bo instruot the superior Im1s1i: 08. -
1th the principlec o£ curriculum design and have had eXDer1... 

enee inproRram making. In tcaeh~ the 'lifted.. any teacher 

the ~enuity and oreative ability he pos 

tn-ere 1s never any telling 1n what direotion t 

turn, or what questions. Q. ohild may raise; 

thereforo, he must .b~ able-to meet cons"1iructively any situa­
. 

tion that may ~riso. Hence, flexibility and versatility 

ential traitf.1. Teachers tor gifted children-

are those who in "the re~lar classroom alae have the point 

of	 view that individual dtrferenoes among children ar 

ortant. The effective teacher 1s one whom a gifted child 

1 remember as a significant t>erson Who has made a d 

erence ~ his life. 

Ability to work with parents 1s: ,another essential 

qua1iricatlon of tea.chers of' IOtUted children. The teae 

role extends beyond his own sohool in his WOl'k with oth 

chool and community personnel for the development o£ 

oommunit7-W1de prOViSion ror the ~lrted. His contributi 

take the t>orm of partioipation in parent study groups, 



, n 

ro .......,
 
i95j,
 

ty, 

e 01" the Girt 
er, 1957. 
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uonaut defines t o:f the gifte 

re that Q'.:OO demands :fresh 

6
• A teaoh.e 

e to r o ful to llonge or 
th .fmll.callY talent tUdent. 

interest. 

The uational Education AssQclatlon has found tha 

pennsY~VaD2Q is the on1y state that requires a soeclal 

cer~~~ca~e ror teachers of the giftod although several 

other states have classes for these children and attempt to 

lect teaohers considered qualified to teach +l-oc....... 7 

This writer feels that a good teact16 

aU" and tl1B neeClS and does not exoloit his power over 

enl1dren for his own ~urpoaes. The outstanding teacher 

reoo~lzes the importanoe of interpe'rsona.l relations. He 

trlves for teaching that will have positive rather than 

ne~ative resnlta. The tnspirational teacher does not permit 

tract10n and waste. He ia oonstantly trying to locate 

6James B. conant. Tbe 
"ash ton, D. a., National 

p. 5. 

7NatlonalEducatlon Association, "The Education of 
Gi1'ted Children," Researoh Bulletin, 35',166, De-c embor, 1957. 
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ining. He must 
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the 8pecl~l talents in Ch child and to arouse in him t 

111 to apply h.1..,C,>:Stl.L.L. iU~ests" assigns, challeMes in 

to fix , ....." .. "."'.!"'wo ..,om·ldence in 801_. 

kill, promotes curiosity, and uses 

imaginat lo~ .... 

iKTlnlJl 

-




rs assist parents in ~atnin2 a better under­

tanding of their p;ifted children throw;:h «roup and indi­

conferences. Teachers are prenared to advise narents 

conce~ ~be hame, adjUS~ment oroblems of these children 

to understand ~he Darents' Doint of view in child train-

In p;eneral. parents of tal.ented children are very• 

cocoerative and ea~er for help. Professional knowleds:e of 

child deve~op~nt often enables one to give advice on points 

that mi2bt not have occurred to others. In this manner an 

ilZht into the child' s back~ound and personality ained. 

n there i rea.son to b that there is & serious 

probl invol , consultatio ith eated. 

nd Bicho]. oseley, 
- ----~-.e-Ha!l,the 

ood Cliff_, . J.: 
lnol"l!tA 

..
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.ese eo ranees hel tabl! _rlendl lat10n betTtl0en 

home and school. 

o	 r e y held beror ono
 

.oon hour~
 t cnool. They
 

hou1
 lIl..LUall-'.,S each. I
 

i-annual
 t rents shoul r~ 

ehool t • 
Ho: laltat10n 1e a ti ctory of hoI' a 

friendl e. parent are proud t 1­

ou, 1n first of tho child's 

lund. Tne lu 01" ho' o well-established 

th.at m cnool va -teachers t off to e t 

visit"". o send into th chool children decided! 

ooncerned wit 



1957, 
ca~ 
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VII 

CHALLEHGE OF THE GIFTED CHILD: 

In the vast, discussibns of the educatlau of t 

Ifted have consld~red the problem oz'·1ma.rlIY from the 'Doint 

f the gifted individual and his rights in a demo­

cratic society. / Today, the ~terest shown in the education 

ifted st~den~s derives more tram realization of societ 

or developed talent than our concern for opuortunlti 

for the indlvidual. ! 
It 1':l.Q,~ become increasing clear that one of this 

country's chief problems is meeting the challenge of t 

ifted. providing for the cont1nu~ and full QevQ.VU~U~ V. 

the girted person througnou~ n1~ 8n~~e scnoo~1ng. Tne oon­

aorvation of human talente is imDortant because many 0 

1fted navel' reach a traction or potentials. 

_ortnnt aspeet of the continuing cha-lle 

O~ a!l currioulum planners--that of builC11Dg a pro 

ich will cultivate every individual"s maximum potential, 

consistent with his own self-fulfillment and the requirH ­
~ 

nts of a free society, 1s p~ovid~ approvriate educational 

opportqnitio~ ~or talented st~G&nts. Heretorore. schools 

in no~ perrorm1ng tne1r prLmary purpose; 

or the nation's brain power to its 

otential. We sha.ll not do justioe to our talent 

-
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prodUotive, but it is not necessarY that he himself be 

intellectual or artistic genius. He needs insight to 

penetrate to the eore of the Dotentialities inherent in each 

o~ his students. 

riean neoDle must tnveat a lar~er portion ot 

their economic resouroes in the education of individuals or 

rior talent. More monoy will hel~, but more tnan mon 

is needed to provide the education that talented children 

ould have. The Anerlcan Deoolo should aCQuire a olear 

&Dprec1ation or the need for able leaders in our SOCiety. 

ueators should devolop asharpenod awareness of the Droblam 

xert de~lnite efforts to ~ke AneriCBn schools mo 

tlon and devel 

talen .... 

he girted children'S offectiveness and success a 

adults in a democracy depend upon their general intell1gano 

on their motivation, drive, personal adjustment 

nd des:lre to serve thoir oountrv in l-1,aYB for which they a.re 

est qualified. 

It is to be hopod that the futuro will bring 9. general 

sam~tion of inrormatlon concer 

the gifted and a widespread effort to orfer th 

opportunitios in the home, the school, and the communit 

,
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that will result he c t10n 0 tion's 

szreatest resouro U'ted talent Idren., 2 

Th iter found that t e basic t t b 

in1tiatin for the 21ft childrenpro~r 

1.n th : 

tty, ...,-- --- ------, oston: D. C • th 
ana. Gomoany I 951, 

..
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