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Located at the Haskell Indian Nations University in Lawrence, Kansas, the
Tommaney Library serves the students and faculty at this school, which is dedicated to
Indigenous Americans. The purpose of this study is to explore and understand the unique
position of Tommaney Library within the academic system that has been created
exclusively for Indians. The research question guiding this ethnographic study examines
what is unique about the library and how the library interprets and meets the university’s
academic mission and vision statements. The informant utilized the methodology of
ethnography, specifically participant observation, interviewing, and document review, in
order to gain the information needed.

The overall conceptual framework guiding this study was grounded theory.
Analysis of the data sought patterned regularities and comparisons with existing
standards. The data were coded into 8 sections that emerged as abandonment, time,
conflict, ignored, anger, pride, self-determination, and respect. These sections were
interpreted applying three main themes: Critical Race Theory, Collectivism vs.
Individualism, and Victor Turner’s Liminality framework. The research question was
consistently considered in the analyzing of the data. Both the mission and vision
statements are key components which are connected to maintaining the “Indianess” of its
students as well as seeking to integrate the indigenous vision into the larger world of the
thajority population in America.

The results of the study indicate that the library is currently not meeting either the
mission or vision statements of the university. The details of this study will contribute to
the improvement of library and information science education by articulating the
treatment of ethnic minorities and their needs. Moreover, Tommaney Library can benefit
from the study as it will aid them in their assessment of their services, student needs, and
planning for the future.
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CHAPTER 1
INTRODUCTION
Background of the Study

Libraries have long been a vital part of education in the United States; most
schools and towns have libraries and most Americans have come to depend upon them as
a part of their lives. This is not necessarily true for a portion of the American population,
that of American Indians. Many of our indigenous people have not been exposed to
libraries, and if they have, their libraries have been extremely small, sometimes a few
shelves of books in a schoolroom or a trailer on the reservation. The Indians who grow
up on these reservations often do not have access to larger libraries or are not cognizant
of the educational possibilities that libraries offer them.

The 1960’s saw a surge in the development of tribal colleges across the country;
however, it was not until the 1980’s that the development of tribal libraries began to
become a reality due to federal legislation (Patterson, 2000, p.186). Since 1891 there has
been only one library serving American Indians in existence and that library is at Haskell
Indian Nations University. There have never been any studies conducted on or about this
library, nor has anyone recorded the history of this institution. The purpose of this study
is to understand how the Tommaney Library at Haskell meets the mission and vision
statement of the university.

Haskell is the first four-year university dedicated to Indigenous Americans in the
United States and Tommaney Library is thus the first academic library at such a
university. The library serves a large variety of American Indian students from all parts of

the United States. From approximately 150 different tribes, each one representing a
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different culture, tradition, geographic locality, and language, the students endeavor to
overcome the differences in their social backgrounds as well as merge successfully with
the dominant American culture.

As such, Haskell has been in existence since 1884 and was founded as a school to
aid in the assimilation of Indian children from around the country. The university has a
rich history and one that mirrors the lives and historical beginnings of the assimilation of
American Indians in the United States. It is this history, as well as the stated mission and |
goals of the university, helps shape the Indian population in America today.

Today, the university is the only four-year school for Ameﬁcan Indians in the
United States and operates under federal guidelines set in place by the Bureau of Indian
Affairs for the education of all the Indians in the country. Haskell has a student
population of about 1000 students, though many more than that number applies. There is
not enough room for a larger number of students since most of them are housed on the
campus. Campus housing is important because the students have little money, come from
different states, and can live on the campus for much less than the cost of renting an
apartment in the town of Lawrence.

About half the students come from federal reservations or Indian designated lands,
which are areas of the country where large populations of American Indians were settled
in the late nineteenth and early twentieth centuries. Students who come from these areas
do not describe themselves as reservation Indians although they have grown up in an
atmosphere where the majority of the population is composed of their ethnic group.

Many of the students come from areas where access to libraries is scarce, and

many of them have never used a library. One of the library staff noted that even if there is
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a library where the students live, it is likely to be poorly housed with a very small amount
of materials for patron use. In addition, since many of the reservations have no telephone
lines, the use of computers is foreign to many students. Consequently, the introduction to
the library and its contents often comes as one of many surprises to the students in terms
of becoming enculturated in their new surroundings.

The library houses a computer lab for student use as well as the textbooks for the
students, so it is essential that all the students use the library if for no other reason than to
pick up their textbooks. Furthermore, students who do know how to use computers come
to access the Internet and their e-mail accounts as well. New students soon learn how to
use the computers since the instructors require them to submit their papers typed and/or
online. The first year at the university is a steep learning curve for new students.

Learning how to use the library in order to conduct research as well as the more
mundane tasks such as picking up their texts and using a computer is thus a vital skill that
the Haskell students need to acquire. It is the task of the library staff and personnel to
ensure that all of the students who need instruction in research and information skills
have their needs met. Fulfilling this obligation is a primary responsibility for any
academic library (Miller, R., 2007). In order to explore and understand how these needs
are met, one must have a standard of measurement. The university mission and vision
statements have been employed as the standard of measurement for this ethnographic
study. Mission statements are the ground rules of an institution, which express the intent
of the organization. They should serve as a plan for the employees and management of
the organization; they are guiding principles stated in the present tense in abstract terms

in order to allow for latitude of interpretation and achievement (Selznick, 1984, p.66).
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Vision statements are part of strategic planning for the future so the institution
knows what it is aiming for two, five, or ten years in the future. They seek to impart the
vision or future of an organization. It is what the employees and management are striving
to achieve within the organization (Wallace, 2004, p. 10).

Definitions
Tommaney Library

The library is named Tommaney Hall, but it is officially known by the
administration as the Academic Support Center (ASC) and this is the name used on all of
the official documents. However, the maj oﬁty of studenté, faculty, or staff do not use this
term and instead call it by its name Tommaney or just refer to it as “the library.” Thus,
for the purposes of this dissertation the Academic Support Center will be referred to as
the Tommaney Library, Tommaney, or just the Library at Haskell.

American Indians

The term Native Americans will not be used in this text unless it is utilized within
a direct quote. For the purpose of this study, the term American Indians and occasionally
Indigenous People, or Indigenous Americans, will be used to describe the culture that is
being studied. These are the preferred terms according to a study conducted by Dr.
Michael Yellow Bird (1999). The term Native Americans was “the least preferred label
among respondents” (p.16) because anyone who is’born in America can easily be called a
Native American.

Cultural Relativism
From the epistemological point of view, the relationship between the

ethnographer and subject(s) of study should be one of cultural relativism. Cultural
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relativism is the adoption of a nonjudgmental behavior on the part of the ethnographer so
the behaviors of others are not judged based on the standards and culture of the
investigator (Wolcott, 1999, p. 140-141).

In order to develop this point of view, it is essential that the ethnographer put
aside, or understand and admit, his/her cultural assumptions as much as possible in order
to conduct ethnographic fieldwork. Werner and Schoepfle (1987) maintain that this 1s
important because “...our work is unavoidably self-referential. We use our minds to
study the minds of others” (p. 41) and even though we come from differcm cultural
constructs, we are all the same species. Thus, as the authors point out, “all ethnographic
discourse is ultimately about ourselves” (p. 41). Consequently, epistemology and
ethnography go hand in hand since epistemology is needed to accomplish the difficult job
of an ethnographer.

Epistemology

Wilson (1983) states that “epistemology has to do with knowing, how we can
know what is real” (p. 2). There are many issues surrounding epistemology in
ethnography; however, the main issue involves the definition of knowing. In quantitative
ethnographic work, knowing is equated with statistical evidence; in a qualitative
ethnography, knowing is part of the investigation and the ethnography is a method for
linking all of the information gleaned together to form linkages and draw conclusions.

Ethnocentric or Ethnocentrism

This 1s a word utilized by anthropologists to explain a non-culturally relativistic

viewpoint. Kottak (2004) defines the word as “the tendency to view one’s own culture as

best and to judge the behavior and beliefs of culturally different people by one’s own
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standards” (p. G-4). This word is often used in this document to describe the approach
taken by the dominant white majority when dealing with the Indians. Thus, used in this
context, it indicates an approach that does not include the ethnically sensitive one of
cultura] relativism. Instead, it suggests that the cultural behavior and beliefs are seen as
less than those of the people in power.
Eurocentric

Like the word ethnocentric the word Eurocentric implies that the European way of
thinking and behaving is a standard in the culture. Such thinking often pervaded
anthropological and social thought in America through the 18" and 19" centuries. ”Of
particular relevance is the pervasiveness of European evolutionary thinking and the
widely accepted view that Europe, due to some inherent quality, has taken the lead on the
universal path toward progress--that is, perfection and happiness for all” (Mazama, 1998,
p-3). In addition, the author Lowy (1995) writes that: “In simple terms, Eurocentrism
signifies that Europe and European values became a foundational source of meaning
through which individuals, groups, and nations from the continent could develop attitudes
based on emerging ideologies of racial, religious, cultural, or ethnic supremacy over the
various indigenous peoples that they encountered during the period from about 1450” (p.
715). This word is most applicable to theoretical standpoints because the preponderance
of theories for those centuries originated in Europe and has carried over into our present
day thought processes.

Sovereignty
Sovereignty is used extensively throughout this document, partially due to the

fact that it is part of the mission statement and partly because it is part of the American
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Indian life from day to day. There are many different explanations and definitions of the
word, depending upon where you look for a definition.

The Institute for the Development of Indian Law in the book Indian Sovereignty
(1983) states that “Sovereignty is a difficult word to define because it is intangible, it
cannot be seen or touched. It is very much like an awesome power, a strong feeling, or
the attitude of the people” (Kickingbird, K., Chibitty, C.J., Kickingbird, L., & Berkey, C,
1983, p. 1). The definition that the Institute uses is “The supreme power from which all
specific political powers are derived” and the institute maintains that sovereignty is
“inherent” and that it “comes from within a people or culture”(p.1). Finally, the Institute
maintains that “some people feel that sovereignty, or the supreme power, comes from
spiritual sources. Other people feel that it comes from the people themselves” (p.1).
These are powerful words to use, especially when the idea of sovereignty is what virtually
rules the Indian presence in the United States.

On the other hand, the book American Indian Sovereignty and the U.S. Supreme
Court (1997) has a quote by Vine Deloria Jr. who asserts that:

It is impossible how the coordinate branches of the United States government

arrive at policy decisions regarding the constitutional and treaty rights of

American Indian tribes and individuals constitutional rights within these tribes,

without total immersion in a historical context. He argues that legal scholars,

jurists, politicians, and bureaucrats have reduced what is inappropriately known as

‘federal Indian law’ to such a point that legal theories are tested not by

comparison with reality, but by comparison with abstractions which idealize

human rationality in order to give events and incidents a sense of meaning which
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they would not otherwise enjoy. (p. 1)

Furthermore:

The process, Deloria says, represents what Alfred N. Whitehead once termed, in

different context, the fallacy of misplaced concreteness. This fallacy entails the

assumption that familiar abstractions represent absolute reality and is linked with
the belief that it is only when certain methodologies are used that truth can be
discerned. Deloria argues that federal Indian law is the epitome of this sort of

intellectual activity. (p. 1)

“It conveys” says Deloria, “almost no significant meaning, it is rarely tangent to the world
of human affairs and it covers a multitude of historical sins with the shellac of legality.”
®-1)

These quotes circumscribe the root of the problem defining sovereignty which is
that there is really no steadfast definition and that it is just as frequently used by Indians
to justify actions as it is used by the federal government to also justify their actions,
usually against the Indians. Sovereignty is a chimera, which mutates constantly
depending upon whose hands it lies in at the moment. This should be borne in mind
when reading this paper.

Problem Statement

The overall aim of this ethnographic study is to explore and understand the unique
position of Tommaney Library within the academic system created for American Indians
at Haskell University. The university’s scholastic system itself is rare in that all of the
classes taught at the university are taught from the Indian point of view. Although this

perspective is not different from institutions that teach from a religious perspective, one
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that chooses a cultural construct as a base is unique. Because of this, the library must
serve the needs of the faculty in terms of providing texts and research material relevant to
the curriculum. This ties in with both the mission and vision statements.

The mission statement of the university is that:

Haskell Indian Nations University, a land grant institution, is to serve

members of federally recognized American Indian and Alaska Native nations

as authorized by Congress and in partial fulfillment of treaty and trust
obligations. With student learning as its focus Haskell embraces the
principles of sovereignty and self-determination through a culturally based
holistic lifelong learning environment that promotes and upholds respect,

rights, and responsibility. (Haskell Website, 2007)

What part the library plays in this statement is entwined with the mandate to serve
the student population with learning as a focal point. What is especially important is the
idea of student learning embracing the principles of sovereignty and self-determination
through a culturally based environment.

This translates to, according to the January 2004 catalog, the students learning
how to function within their own culture with the rules and principles of sovereignty as
the criterion within their education and learning environment (p. 47). The same catalog
also points out the belief that “all students also need a general knowledge of American
Indian/Alaska Native history, culture and philosophy, art, music, literature, and
contemporary tribal issues” and furthermore, “to understand and tell the story of the
people” (p.47). Additionally, the catalog points out that “the university emphasizes the

need for graduates to honor their debts to their ancestors by either serving as role models
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in their tribal communities and larger society or by practicing their professions in the
tribal venue” (p. 47).

Furthermore the university vision statement written for the year 2008 indicates
that Haskell is:

The premier national intertribal university (it) empowers American Indian

and Alaska Native scholars for leadership and service to sovereign first

nations and the world by virtue of its excellent academic programs and
research, creative activities, and culturally diverse student experiences.

(Haskell Website, 2007)

Thus, the emphasis of the university is to prepare their students to function in a
highly competitive and technological world without losing their sense of cultural identity.
Haskell has the unique position of serving a variety of cultures and meeting the needs of
those cultures while working to blend that with the prevailing culture in the United States.

The previous library director and librarian, both of whom resigned in July of 2006
(after working for Haskell’s Library more than 8 years), talked about working hard to
fulfill this academic vision by supplying as many materials as financially feasible to meet
the needs of the university. They both recognized that it is essential to educate and
prepare students in order to go beyond the boundaries of both their reservations and
cultures. In addition, they spoke about striving to acknowledge the student’s needs to
identify with their roots by working on enhancing the collection of Indian books,
continuing the subscriptions to tribal newspapers, and by adding new materials in various
formats that dealt with American Indian History and law (personal communication,

Winter,2005-Spring,2006). The 2003 Haskell Self-Study states that in response to the
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need shown during the comprehensive study in 1998, a head librarian was hired and that
“she has improved the library, the facilities in the library and the holdings extensively,
she was selected Federal Librarian of the Year for 2001” (Haskell, p. 2-19).

Significant Library Information

Currently, the Interim Director who served as a library paraprofessional for almost
30 years and the new director who started in January of 2007 are both dedicated to
serving the students as well as possible. The fact that both past and present management
and staff are American Indians helps them understand the needs of their patrons.

The library also serves as the center for textbook distribution on the Haskell
campus. What this means is that students have to come into the library for their texts
before they begin their classes each semester. This helps both the staff and students
become familiar with each other as well as with the library. While waiting for their
textbooks to be pulled, many students browse the new books on display, and this helps
them become acquainted with the resources in the building as well as familiarizing them
with the checkout system. Furthermore, this actively helps fulfill the mission statement in
that the students are experiencing a holistic learning environment at the very beginning of
their education at Haskell. The books on display offer both topics of interest to American
Indians and to mainstream America, thus demonstrating that Haskell endeavors to
educate students in both sectors.

Furthermore, the library also houses a fully equipped television studio which is
used to produce and direct distance learning classes for those students who still live on
reservations as well as teaching tools for media students at Haskell. Currently the studio

is also being used to produce local television shows of interest to Indians. In addition,
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short films are produced in the studio by the classes, and these are available to the Indian
community as well. The use of media to portray the Indian point of view fosters a sense
of pride in the students’ heritage, especially when they see each other talking about Indian
issues or topics on television. Recently one of the staff members of the library, who
teaches as an adjunct instructor in the media department, won an award for a film that
they created concerning the history of the Kickapoo tribal elders (personal
communication, May, 2007).

The complicated role that the library plays in the academic world of Haskell is
further convoluted by the mixture of books the library houses. The Indian Collection is a
separate section of the collection that is devoted to the American Indian cultures and
which only contains books about Indians or books authored only by Indians. As part of
this section there is also a separate Indian Collection reference section containing books
pertaining to Indians. This division within the library is an indication that the library is
seeking to meet the needs of the students by providing them with a sense of cultural
identity and pride in addition to providing an alternative to traditional “white” literature
concerning American Indians. This is especially important since the university classes
are taught from the American Indian perspective.

Studies (Aguirre and Turner, 2004, p. 136-137, Ward, 1995, p.416) indicate that
American Indian students do not do well in traditional American schools; thus, Haskell is
striving to help students bridge that gap between reservation schools and traditional
American schools. Part of bridging this gap is the library’s effort to provide the students
with materials that allow them to identify with others of their background who have

become successful in the world. Indian poets, storytellers, artists, politicians, authors,
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playwrights, and many other people of Indian heritage are included in the collection.
Students learn about these people in their classes, and they can come to the library to read
their works and learn more about the accomplishments of these people of their own
culture. By providing positive role models, their educational experience is enhanced
through the library’s efforts.

The complex job of both the library and university have not been documented or
studied in the past and this study has attempted to overcome that problem by examining
several factors that help circumscribe the mission and vision of Haskell and Tommaney
Library. Consequently, the overall aim of this qualitative study, utilizing grounded
theory, is to explore how the library is meeting the mandate of the mission statement and
realizing the vision statement of the university.

Significance of Study

Conducting an ethnographic study at Tommaney Library can assist the library and
university personnel in many ways. It can help to determine if the statements within the
academic mission and vision of the university are being met as well as enable the library
staff to gain a different perspective of its services. Furthermore, the study could support
the need for additional funding by documenting the work accomplished by library
personnel and the needs within the organization.

Haskell’s mission statement contends that it seeks to serve recognized tribal
members with “student learning as its focus™ and that it “embraces the principles of
sovereignty and self-determination through a culturally based holistic lifelong learning
environment that promotes and upholds respect, rights, and responsibility (Haskell

Catalog, 2005, p. iv). One of the key phrases here 1s that the school embraces the
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principles of sovereignty. Sovereignty, according to the American Indian Policy Center,
implies that “American Indian tribal powers originate with the history of tribes managing
their own affairs”( 2002, p. 1). However, an article on this subject by Peter d’Errico
(2000) states that the definition of sovereignty is ““an ambiguous concept from the start,
surrounded by disagreement, sovereignty is perhaps most cryptic in federal Indian law”
(p. 691). Therefore, one can possibly conclude that the use of sovereignty in the mission
statement means that the people have the power to govern themselves, within the
ambiguity of federal law.

The second half of that declaration states that sovereignty is gained through a
“culturally based holistic lifelong learning environment that promotes and upholds
respect, rights, and responsibility”(p. 691). Therefore, the right to self-government within
the Haskell mission statement appears to mean that the academic environment will

- support and encourage the rights, respects, and responsibilities inherent within the
American Indian community as a whole.

Finally, the most telling phrase is “with student learning as its focus.” This phrase
1s highlighted on the website of the university (2007) and is therefore, important.
Additionally, this phrase falls in the middle of the mission statement, thus making student
learning the focal point of sovereignty and the support of the American Indian
community.

Consequently, the library, as the Academic Support Center (its official title), has
the burden of supporting the academic community by sustaining and nurturing the
learning process. In addition, the library must uphold the rights, respects, and

responsibilities intrinsic in the sovereign American Indian community. How the library
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accomplishes this can be defined and delineated by a comprehensive study that can
further aid the library in determining policy and procedure matters as well as collection
development and usage.

The fact that Haskell’s vision statement asserts that it empowers “American
Indian and Alaska native scholars for leadership and service to sovereign first nations and
the world by virtue of its excellent academic programs and research, creative activities,
and culturally diverse student experiences” (Academic Vision) implies that the university
1s committed to assisting tribal constituents in their efforts to address social, cultural,
economic, educational, and environmental development. The role of the library in this
vision statement is whether or not it meets the needs of students and faculty who are
engaged in research and creative activities. Such academic exercises require a library that
can meet the demands of research, such as having a good reference department, providing
easy access to documents not held by the library, and hiring librarians who are willing to
help their patrons find what they need (Miller, 2007, p.‘ 1).

In the self-study document from 2003 a discussion about how the university meets
the criteria of its vision and mission statement was presented. The components of the
statements were analyzed and discussed fully. The following is a quote from a section of
the document titled “Haskell is Mission Driven”.

First established as a partial fulfillment of treaty and trust obligations of the

federal government of the United States to federally recognized American Indian

tribes, Haskell has moved beyond obligation to ideology against odds created by

the rub between bureaucracy and academia.
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This has been accomplished by following the philosophy of Haskell’s Academic
Mission (2003) statement which explains that:

...as it is an intertribal university the academic community at Haskell additionally

believes that all students also need a general knowledge of American Indian

/Alaska Native history, culture, philosophy, art music, literature and contemporary

tribal issues, i.e. American Indian /Alaska Native citizenship, to understand and

tell ‘the story of the people. (p. 3-4)

What part does the library, as the intellectual heart of the university, play in this
philosophical directive? Obviously from the wording of this statement the library should
play an extensive part since the knowledge of the American Indian culture, philosophy,
art, music, literature, and tribal issues is contained in the library. Thus, for this study, all
parts of both the mission and vision statements will be taken into consideration. In
addition, since the research will be the first such study conducted in a four-year American
Indian University library, it should reveal some interesting and useful data about the
library patrons, the personnel, aﬁd the collection.

Haskell is a unique school and the only such school in the United States, which is
an indication of the significance of this study. The former director of the library pointed
out the fact that no current studies had been done of either the library or university and
lamented the reality that she did not have the time to do so herself (personal
communication, Fall 2005). From both an anthropological and sociological standpoint,
the university is alone in serving a diverse population that few Americans know about.
There are more than 500 different tribal cultures present in the United States. All of these

cultures have different languages, customs, and belief systems.
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The stated purpose of the university is to teach its students the value of their
diverse cultures in our society. This purpose is in direct opposition to the oﬁginal
mission of the school when it was founded in the late 1800’s in order to assimilate
Indians into the white American culture. This researcher believes that a different culture
is beginning to emerge in our society: that of the blended Indian who is called the Pan
Indian. This person is one who is proud of his/her roots, works to maintain his/her
heritage, and at the same time is educated and functioning within in the dominant
American culture. Students at Haskell often refer to each other as Pan Indians, reflecting
their new outlook. The information from this study should prove valuable to this new
emerging community as well as the traditional American Indian nation and the academic
community at large.

The Library and Information Science academic community can benefit from
information about indigenous library systems as well as the culturally relative point of
view, which has been lacking in many western library systems. Finally, from an overall
perspective this study will aid in the recognition of the diverse indigenous population of
America and its information needs.

Research Questions
How does the library interpret and implement both the academic mission and vision
statements of Haskell? In order to address this issue the following research questions will
guide this study:
1. How do the library personnel assist the students in their use of the library for research

and education?
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2. Does the library staff participate in any manner to help students learn in a culturally
based holistic learning environment that promotes and upholds respect, rights, and
responsibility?

3. How does the library ensure that it meets the mission statement of the university?

4. How does the library work towards meeting the vision statement of the university?

In order to answer these questions the following will have to be considered as part
of the study: a) library procedures concerning collection management, selection, and
development; b) materials usage; c¢) how the library director utilizes the directive of the
academic mission statement to make policy decisions in the library; d) the part that the
library plays in the social interaction of the students and; e) how the library personnel
educates the students in their use of the facility and its resources. Understanding these
issues will help inform the research questions concerning Haskell’s library.

Limitations of the Study

Academic libraries are places dedicated to serving the students, faculty, and staff
in a learning community and are commonly defined as places where information can be
found and/or disseminated. The fact that Haskell’s library exists at the first four-year
school for American Indians and serves more than 150 different tribes is a complication
that most academic institutions do not have to contend with in the United States. “Haskell
University occupies a unique place in U.S. higher education. It is one of only two
colleges for American Indians/Alaska Natives to admit students from all federally

recognized tribal nations and fully supported by the Federal government” (Haskell, 2003,

p. 1-6).
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Each tribal group has its own culture and way of doing things; thus, a danger at
Haskell is to assume that everyone is the same. In addition to being individuals, the
students also carry with them their tribal roots, customs, and awareness. A Navajo has a
different way of viewing the world than a Sioux, and an Osage sees things differently
than a Kickapoo. One of the limitations of the study is to understand that this premise
must be understood and respected at all times.

I feel it is important for all people to recognize that indigenous people of color,

especially peoples of more recent tribal descent (500 years or more) really are, in

some ways that matter significantly, sometimes different from the déminant
culture. In the ways that we cognitively structure how we exist in the world, we
are already at home in the Americas, and have a sense of belonging in our own
lands. We have no need to return to a lost continent over the waters, or to study
the “golden age” of scholarship. This sense of belonging is crucial to our ability

to relax cognitive dissonance. (Waters, 2004, p.160-161)

Thus the approach of cultural relativism is essential for this study and something
that the researcher must be aware of at all times. This can be much more difficult than
imagined since the very act of recommending a book is part of this awareness. Often
students do not want “old information,” or “white information,” yet they are too polite to
say this. Instead, they keep saying that what the library has is not “right.” To believe that
white people have all the answers is an ethnocentric point of view and one that is

frequently an assumption that is Eurocentric in actuality.
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Organization of Chapters

There are seven chapters in this dissertation. Chapter 1, the introduction, is
intended to set the parameters of this study, and the definitions are intended to enhance
comprehension regarding the culturally relevant pattern vital to the study.

The second chapter examines the historical background of Haskell Indian Nations
University. This is an essential section of the document since a complete understanding
of the American Indian history in terms of schooling and education is needed in order to
comprehend the manner in which the students act and react today. As is pointed out in
this chapter, the Indian culture is sepafate from that of the dominant white culture in
America. This portion of our population, despite years of indoctrination and attempts of
assimilation, still constitutes a part of the American population that is separate and
unequal to the white population.

An understanding of the reasons why the Indian culture is not part of the
mainstream culture is the key to awareness when it comes to both dealing with and
understanding Indian culture throughout the academic system. The information-seeking
behavior is apt to differ from that of the majority who utilize libraries in the overall
American population. As author Lotsee Patterson (2000) wrote, “the relationship
between Native Americans and librarianship is fundamentally different from that of other
ethnic groups” (p. 182).

Chapter 3 includes the literature review in which literature from Native American
community college libraries is discussed. Since the Tommaney Library at Haskell is the
only academic library that exists at a four year indigenous university in the country that

serves more than just a specific tribal population, the only complete studies and
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references to Indian libraries is contained in materials and studies conducted concerning
community college libraries. Both that literature and the studies conducted concerning
challenges that such libraries face on a regular basis only give a sense of what to expect
from a four year institution. Included in this chapter is also a section on the cultural
warrant of Indian libraries and the importance of tolerance concerning this point of view.
Also included is a literature review on mission and vision statements at academic
institutions.

Chapter 4 encompasses a discussion about the literature concerning the
methodology of the study along with a few words about triangulation and grounded
theory. These are fundamental deliberations concerning the dissertation and assist in
creating a framework for the study that is essential to the interviews, participant
observation, and document examination.

Chapter 5 concerns the data collection for the study itself, the interviews,
observations, and coding are all included in this chapter along with the questions that
were asked, and a full ethnographic account of the library. This chapter contains the
essential portions of the study, the experiences of this author concerning the interactions
of the students and library staff with a constant regard for the part that the library plays in
the academic community. Transactions between the library staff and students are
recorded along with data about information seeking behaviors. Cultural differences are

" noted and discussed as well in order to help establish an understanding of the goals of
American Indians concerning library usage.
In chapter 6 the three main themes that emerged from the data are introduced in

order to promote greater understanding of the results of the study. Since it is important to
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understand the American Indian approach to librarianship and the information seeking
habits of this population, these themes seek to explain the overall approach and
expectations concerning library services in this particular academic community. In order
to understand whether or not the mission and vision statement of the university are being
met by the library one must understand how this is comprehended from the indigenous
point of view. The three different themes offer three different viewpoints that triangulate
the study results and provide a system of checks and balances concerning the information
gained from the study.

Chapter 7 is a discussion of the mission and vision statements and whether or not
the library 1s meeting those standards set by the university concerning academic
achievement. Included are suggestions for change, a summary of the research questions,
and conclusion. The place of the library in the academic community is often seen as the
heart of a university and as such needs to function within the guidelines of both academia
and librarianship; this is addressed in the conclusion. Finally, there are suggestions for
further research in the domain of indigenous libraries, which are a rarity in our society

and deserve more attention and discussion.
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CHAPTER 2
BACKGROUND
Historical Background

In order to understand the current problems and pressures that all American Indian
students and teachers have to cope with in their educational institutions, especially at
Haskell since it is a melting pot of tribal cultures, one must understand the historical
background of such institutions. One must also understand the pressures surrounding
such schools and cultures. That the doctrine of colonialism existed and still exists is a
reality within the world of the Indian and this is a factor that must be dealt with by
researchers when interpreting both the minority and indigenous cultures in America.

The cultural construct underlying the pedagogy at Haskell has much to do with
overcoming the affects of colonialism. The students at the University have been, and still
are, taught the laws and regulations that mandate their lives. From the time they are born
to the time they become students who must fulfill federal regulations to attend Haskell, to
the end of their lives, they live with the fact that the Bureau of Indian Affairs is a central
figure that has and will always exist. (Haskell catalog, 2005). They are constantly aware
of the government’s influence upon their lives and are taught how to intégrate this
influence into their everyday life as students and functioning adults. This eternal shadow,
along with that of colonialism and imperialism, has done much to influence the Indian in
the past and still has an enormous impact today. Unless one understands the history
behind the American indigenous people, one cannot understand how they act, react, and

think.
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Indian Boarding Schools

Haskell Indian Nations University is a federal land grant school located in
Lawrence, Kansas. It was originally founded in 1884 as the Kansas State Industrial
Training School for the purpose of educating American Indian children in the field of
agricultural sciences. At its onset, the school focused on the children learning to speak
English, to dress and behave like white Americans, and to learn a trade. Within a year the
original enrollment of 22 students increased to more than 400 (Ames, 1936, p. 4). The
founding of the school was a direct result of the efforts of the United States government
to assimilate the indigenous peoples into the American culture.

The Federal Indian policy that existed between 1850 and 1879 gave rise to the

policy of cultural assimilation. The Indian assimilation policy, which started in

1879, set the stage for off-reservation boarding schools that took aim at excising

away anything culturally related to Indians and replacing it with European

agricultural traditions. Haskell, as well as other boarding schools, were founded
with the policy goal to detribalize and ‘civilize’ Indian children by forced

assimilation. (Haines, 2006, p. 2)

The schools were organized around military principles and run accordingly;
however, they stressed and taught Christian values. Thus the students, ranging in age
from five to twenty years, were organized into platoon systems and were expected to be
busy from dawn to dusk.

According to the American Indian Education by Reyhner and Oyawin- Eder
(2000, p. 60-61), the first Indian school, Hampton, was started in 1868 by General

Samuel Chapman Armstrong, a Congregationalist minister, as a non-denominational
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private school for ex-slaves. In 1878, a friend of Armstrong’s, Lieutenant Richard Henry
Pratt, suggested to Armstrong that he bring some Indian prisoners of war to Hampton,
which then became the first industrial training school for Indians. Pratt brought 17 adult
prisoners from Florida and later recruited another 40 boys and 9 girls from the Dakota
Territory. Pratt and Armstrong had commanded Black troops during the Civil War and,
due to the success of the Indian students at Hampton, Pratt decided to start his own school
for Indians in Carlisle, Pennsylvania in 1879. A remarkable fact about Hampton and
Carlisle were that although the Indian students were encouraged to speak English, they
were not punished for speaking their own language. This was not true in the many more
schools that soon followed. By 1902, there were 25 such boarding schools in the United
States (Reyhner, et all, 2000, p. 71).

In 1893, Cora M. Folsom followed up on the Indian graduates of Hampton and of
460 former students, 37 had graduated; 98 were reported to be doing excellently, 219
good, 91 fair, 35 poor, and 17 bad. Those who were reported to be poor and bad were
students who had resumed their tribal ways (called “going back to the blanket™) or had
taken to drinking or other vices. Of those who were reported doing well, nine had
become teachers, nine were other school employees, 22 were attending other schools, 15

~ were missionaries, and 45 were Indian agency employees including two who became

physicians. One of the éraduates, Thomas Miles of the Sac and Fox Agency, wrote back
to Hampton that it was his observation that they were “disgusted with some of the people
sent out to educate the Indians and that in some ways the savage can educate them”
(Reyhner, et all, p. 194). Such a statement reflects the fact that many of the people sent

out as educators were not successful at their jobs.
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One reason for this is that when they sent out graduates of the Indian Schools they
had a difficult time surviving after living at school so long and then returning to the
horrible living conditions of their reservation relatives. Of the 640 graduates who were
sent out to teach, 110 died within 13 years. Furthermore, once the graduates became
teachers and earned a salary, many of their relatives moved in with them and expected to
be supported by the only person in their family making a living on the reservation. In
addition, after being gone for so long, it was difficult, if not impossible, to return and fit
in to a culture that had become foreign to the graduates. This was because they had been
taught that the Indian ways were primitive and superstitious. As one educator of the times
wrote, “hardship and disillusionment await these youths upon leaving their boarding
schools. They are trained for a job which cannot be found” (Reyhner, et all, 2000, p.196).
How could these youths who had been taught to behave and think like white people not
have great disdain for their families? Additionally, their families did not understand their
new ideas and innovations; they wanted their children to come back to them and to be
dressed like them and acting like them. Most of the students who returned had one of two
choices—go back to Indian ways or work for whites. They were not accepted by the tribes
as teachers since they had become like white people and, therefore, not qualified to teach
since the Indians did not trust whites.

Another reason was the fact that white teachers who were sent out were not
qualified; one such teacher who took the Civil Service Examination in 1901said that she
expected “...to be tested on my fitness to teach children of a savage race to whom the
word education was unknown and who were without knowledge of a written language.

No such test was given” (Reyhner, et al, 2000, p. 58.) Reyhner and Oyawyn-Elder
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maintain that the exams were designed for mainstream teachers and that it was this
cultural bias that excluded many potential Indian teachers. The teachers, or educators, at
these schools were often less than satisfactory for this reason. Furthermore, the textbooks
that were supplied were either for more advanced pupils or useless since the students
seldom spoke English and none of them could read.

The combination of unqualified teachers, military discipline, and religious training
made the schools less than attractive to Indian parents who had heard of them. In
addition, attendance at these schools was not necessarily voluntary and often “Indian
parents were jailed or had their rations cut off for not sending their children to these
schools.” (Reyner, et al, 2000, p. 87) One man, Albert Yava, a Hopi who started school
around 1893 wrote in his autobiography:

You have to remember that this school business was new not only to the children

but also to most of the people in the villages. There had been a big commotion

when the government gave the order that all the children would have to attend
school. There was a lot of resistance...The conservatives—you can call them that
or Hostiles—felt very strongly that the white man was cramming his ways down
our throats. Many people felt that the Government was trying to obliterate our

culture by making the children attend school (Reyner, ét al, 2000, p. 88).

‘Of course this was exactly what the government had in mind. Americans had
come to feel that their success was God’s will and that it was their manifest destiny to
overspread and possess the whole continent which providence had given them. As part of
this realization of manifest destiny it was mandated that the indigenous peoples be either

eliminated or assimilated into the more civilized culture (Reyner, et al, 2000, p. 41).
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In his book American Indians (1961) William. T. Hagan explained the beginning
of the problem as a clash between two complex cultures that were mutually
incomprehensible. He remarked that “the weakness of the Articles of Confederation was
nowhere more apparent than in its feeble efforts to cope with the Indian problem™ (p. 57).
Oliver Perry Chitwood (1948), in the book, 4 History of Colonial America, said that the
Indian Wars in New England and Virginia were “conflicts of two economic systems,” the
systems of Indian hunting and white man’s agriculture (p. 172).

Since it was decided that it cost the government more money to fight constant
battles with the Indians, the idea of forming schools across the country was promoted. In
his book about Haskell, Dr. Chuck Haines (2006) stated that:

There was no singular force more powerful than boarding schools in diminishing

native cultures and replacing them with a capitalistic-based agrarian economy and

Christian values. The agrarian-based Christian-oriented boarding schools did

more than replace one culture for another with a different set of values, they also

dramatically changed the reservation’s ecosystems when the students returned

home and took up their new life style and set of Valﬁes. (. 2)

Thus, when the idea of establishing such schools became a popular idea, politicians
pushed for the government to fund and provide monies for the purpose of educating the
Indians. Pratt led the push to educate the Indians instead of killing them and the old libel
against the indigenous people that “the only good Indian was a dead Indian” (Meider,
1993, p. 39-40) was replaced by what was believed to be a more civilized statement by
rationalists who utilized the words of poet Alexander Pope, “Lo the poor Indian”

(Berkhofer, p. 79), thus raising sympathy for the supposed plight of the Indian people.
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It was with this in mind that:

By act of Congress of the United States there was approved, July 31, 1882, an

authorization for the setting aside of vacant army posts, or barracks, or the

purchase of new ground, for the establishment of schools for the Indian youth of
the nation. By this same Act of the 47™ Congress, $150,000 was appropriated for
the founding of three such schools to be located ‘within the confines of the United

States.” One of these three was to be located in Nebraska, one in Oklahoma, and

the third in Kansas. (Ames, 1936, Introduction)

This third school began as ﬁaskell Industrial Training School and eventually
became Haskell Indian Nations University, which is the location of this study.

Finally, it should be understood that Indian boarding schools are not a footnote in
our history and that as of 2002 “there are currently 72 Indian boarding schools in the
United States funded by the Bureau of Indian affairs which house more than 10,060
American Indian/Alaska Native children” (és quoted from the Bureau of Indian Affairs by
Colmart, Robbins, and Schultz, 2004, p. 22). These schools often take “children as young
as six years of age” (p. 22). Children in these schools are still being abused and some
people “link abuse suffered in boarding schools to a generational cycle of rampart
alcoholism, drug abuse, and domestic violence that (continue to) plague Indian country”
(as quoted in Grover, 2000 by Colmart, Robbins, and Schultz, 2004, p. 22).

Haskell’s Beginnings

It is important to understand the inception of Haskell since the history of the

school is one of the vital surrounds to this study. American Indians have long memories

and during the course of this study they have never failed to remind me, often repeatedly,

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



30

that they paid for the school and their eduéation with the blood of their ancestors.
Therefore it is essential that the history be taken into account since it aids in the
understanding of the mindset of today’s modern indigenous people in America.

Haskell had its beginnings in 1883 when the citizens of Lawrence donated a tract
of two hundred and ninety acres of farmland and pasture near the southwestern cify limits
for the site of the new school. They were urged by Congressman Dudley C. Haskell to
take advantage of the $150,000 that Congress had authorized to be expended on three
new Indian industrial training schools (Haskell Institute, 1959, p.1). Congressman
Haskell doubtless saw the advantage of having such a school in Lawfence. His
arguments to Congress were: Lawrence was one of the only cities with electricity in the
Midwest, and the countryside was fertile and easily adapted to agriculture which meant
that the subject of agriculture could be taught at the school. In addition, there were many
Indian tribes already living in the area, and they could help recruit students from other
tribes. The University of Kansas was also located in Lawrence and Haskell argued that
both the new Indian school and the university could benefit from its establishment.
Finally, he pointed out that three of the country’s major railroad lines crossed through
Lawrence. These facts went a long way toward convincing Congress to locate the school
in Lawrence. The final convincing factor was that Congressman Haskell had persuaded
the citizens of Lawrence to raise money to purchase “280 acres of choice farm land just
south of the city, which they then donated for the school” (Haskell Institute, 1959, p.4).

Consequently, in 1883, Congress appropriated $50,000 for three primary buildings
to be built on the property and finished by January of 1884; however, due to a severe

winter the buildings were not completed until April of that same year. There were three
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limestone buildings, each three stories high, with accommodations for up to three
hundred and fifty students in the dormitories along with quarters for the teachers and
other staff (Ames, 1936, p. 2).

School Opening

In July of 1884 an orchard of four hundred fruit trees including apple, pear, and
peach were planted in preparation for the opening of the school. In addition, quantities of
vegetables were planted for summer and winter use. A school farmer was engaged and a
few Indian boys drafted to help with the planting (Ames, 1936, p. 2) so there would be
some food supplies available for the students for the winter.

The school opened on September 17, 1884 with great fanfare and, at the
ceremonies Chancellor Lipencott of the University of Kansas spoke to the audience
present for the dedication. He said: “When one Indian boy or girl leave this school with
an education, the ‘Indian Problem’ will forever be solved for him and his children”
(Haskell Institute, 1959, p.5).

The next day, September 18, 1884, twenty-one (accounts vary as to the number-
some say 22) pupils arrived at the school. There were seventeen boys and five girls;
seven were transfers from a school in Oklahoma and the remainder were recruited from
the Ponca and Pawnee Agencies and the Ottawa Reservation (Haskell Institute, 1959, p.
4).

On September 21, 1884, several wagons filled with Indian families arrived. There
were 42 Cheyenne and 36 Arapahos, none of whom spoke English. They arrived with
their parents and brothers and sisters; small children and babies included. They had come

to enroll their children in the school and spend the winter, thus swelling the enrollment to
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about 100 pupils. They were all dressed in skins and feathers, wearing paint, and had no
way of communicating with the whites who ran the school (O’Brian, 1975).

By the first of October a total of 124 students had been enrolled; however, this
total changed to 176 by the first of November. The totals changed again in December and
January so that by the end of January, 1885, the total number of students was 280 and this
included 61 girls who were housed in a girl’s dorm.

A variety of historical documents (anonymous and uncataloged items from the
Tommaney archive folders) indicate that the school was not ready for occupation as ﬂlere
was no heat in the buildings because the fall weather had been exceptionally wet with
nine inches of rain which rapidly changed to cold weather before a steam system could be
installed in the buildings. In November, another warm spell brought more rain, but
before winter set in, it became very cold. Not only was there no heat in the buildings,
there was no water supply since the cistern had not been finished. The exceptionally
damp fall weather added to the uncomfortable conditions since nothing had had a chance
to dry out and this provided a breeding ground for many diseases. Furthermore, there
were no sanitary conditions and there were sparse food supplies. The lack of a medical
facility meant that many of the children as well as the Indian adults suffered from
malnutrition, tuberculosis, typhoid, and pneumonia. None of the Indians was allowed to
be admitted to the Lawrence hospital, and there was little medical help available. The
children suffered mainly from pneumonia, trachoma (eye infections), typhoid, and lung
ailments combined with other complaints such as coughs and colds which weakened their
already malnourished bodies.

Thus was the beginning of Haskell fraught with problems and heartache for the
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Indians and their children. News of this unfortunate winter made its way back to the
tribes, and many Indians decided not to send their children in the fall.

The medical records for 1884 and 1885 are missing from the National Archives in
Washington, D.C. (Haines, 2006, p. 4); however, it has been established that between 11
and 14 people died that winter. The first death was Harry White Wolf, a Cheyenne baby
six months of age, who is buried in the Haskell cemetery. There is widespread
speculation that many of the people who were close to death were taken out on wagons so
they did not die at the school and that these peoples’ bodies were left in the wetlands area
south of Haskell. For this reason the school is currently fighting the town of Lawrence to
prevent a right-of-way through this area. This will be discussed further in the chapter
about Haskell today.

During that first year many students deserted, and parents urged the children to
come home after hearing of all the bad conditions. The superintendent, Dr. James Martin,
suggested that in the future studerits who were of sound health should be selected to avoid
health problems. However, in spite of all of the problems, the school was proclaimed a
success and remained open (Haines, 2006).

During the next five years, conditions at the school worsened because of an

inappropriate budget, crop failures, and devastating fires. Buildings could not be

rebuilt or repaired, and equipment could not be replaced, sometimes supplies
never reached the school. Sanitary conditions were appalling, for there were no
sewers nor city water. Forty-nine deaths were recorded during these five years.

(Haskell, 1992- Handout for Memorial Ceremony)

These conditions were not helped by the fact that in 1886 Kansas suffered from
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the worst winter blizzards ever recorded. There are many stories about frozen

men and animals that did not survive in the blistering, freezing winds of that

blizzard. Additionally, in 1888 a long-term intense freeze of unprecedented cold

wreaked havoc with the farms and people. (Haskell Institute, 1959)

In 1889, reports sent to Washington about the problems finally reached
sympathetic ears and the Superintendent of Indian Schools, Daniel Dorchester, ordered
investigations. After that, supplies began to arrive along with money and improvements.
Despite that, there were still 10 deaths that year (O’Brian, 1975).

| Schooling

The goal of the school was to teach the boys a variety of trades that included
blacksmithing and farming. The girls were to learn homemaking skills such as sewing,
cleaning, and cooking. The students were supposed to produce most of the food for the
school through farming; however, there were several problems that had not been
anticipated by either the government or the school administration. Indian boys were, by
birth, unused to working, especially on a farm. They were expected to be hunters and
warriors; the Indian women did the work of the villages. Consequently, the first problem
was to convince the young men that they needed to change and to learn the white man’s
way of life. In order to deal with this particular problem, the school elected to teach the
boys how to make useﬁl items as well as how to use tools (Ames, 1936).

The next problem was the Indian language. In order to teach the students the
ways of white men, they had to teach them how to speak English. This was accomplished
by banning all indigenous languages and songs and destroying all clothing and artifacts of

Indian origin. There were two reasons to rid the children of their belongings. One was to
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force them to live like whites, and the other was to rid them of any pestilence that they
may have brought with them. Thus, new pupils at Haskell found themselves stripped of
all their clothing and belongings, which were then burned. Boys had their heads shaved
while the girls had their hair cut short, and both were bathed thoroughly and scrubbed.
For Indians the cutting of hair is frequently seen as a sign of mourning and so this was
extremely disturbing along with everything else that happened. Reports of crying and
keening deep into the night are often mentioned in older texts about Indian Schools since
this was both an embarrassing and emotionally painful induction into white life. All of
these events are still remembered today by their ancestors, many of thm attended or
currently attend Haskell (personal communications, 2005-2007).

The children were then assigned to dormitories. “Dormitory life consisted of
overcrowded barracks with mattresses aligned side by side, nailed down windows and
locked fire escapes (to prevent escapes). In the boys’ dormitory two to four boys slept on
the same 36 by 40-inch mattress. There were inadequate toilet and sewage facilities and
this resulted in numerous illnesses (Haines, 2006, p. 3). Children were generally allotted
one blanket and one sheet and most had little warm clothing. Canvas shoes were worn
and these typically did not fit, nor were they suitable for cold or wet weather.

Many of the children’s illnesses were related to poor diets. Indian children had
previously been accustomed to diets high in protein with supplemental grains, nuts,
berries, and fruits with no sugar and no white flour. At Haskell they were fed hardtack
rations left over from the army, oatmeal, flour and lard, beans, and occasional meat and
vegetables, mainly cabbage and potatoes. Sometimes the boys were allowed to go

hunting and the rabbits and squirrels that they killed provided the meat for some meals.
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The children were expected to rise at 5:30 a.m. dress and report outside for
marching exercises no matter what the weather. They had no raincoats, gloves, or
overshoes. After a half-an-hour of marching they were led into the dining rooms for
breakfast which usually consisted of oatmeal, stewed prunes, and bread with flour gravy.
Afterward, they were expected to march in groups to their assigned jobs. Boys went to the
shops or farms and girls to the kitchens or sewing classes. The girls made all the clothing
for the students. Girls also performed farm chores such as gathering eggs from the
chickens, feeding livestock, and churning butter (Ames, 1936).

After lunch the students were marched into classrooms where they spent the
afternoons learning how to read, write, and do arithmetic. Then they were marched to
prayers and then to dinner. While the younger children went to bed, the older ones were
allowed some free time before bed and encouraged to pursue white activities such as
singing, playing musical instruments, reading, or discussing books or poetry (Ames,
1936). Haines (2006) reports that there were numerous letters to the Office of Indian
Affairs of concerns about the school and that field inspectors consistently reported
problems in the areas of diet, medical care, rampant communicable diseases, inadequate
toilet and sewage facilities, clothing of poor quality, crowding, a lack of soap, towels, and
toothbrushes, malnutrition, overwork, accidents due to sicknesses and physical
weaknesses, and harsh discipline (p. 3).

Discipline

Many of the students tried to run away, and they were caught and confined to the

jail on the campus. During this time they were fed hardtack and water until they were

deemed reformed and ready to conform to the standards of the institution. Other offenses
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that earned discipline were being late to formation, talking or not paying attention, talking
or singing in their native language, possessing Indian articles, stealing food from the
kitchen, and being too tired to work. According to Haines (2006), “corporeal punishment
for major violations resulted in floggings with a belt or harness strap administered by
staff” and “during classroom hours students were forced to stand in corners for hours for
minor offenses” (p. 4). Additionally, Haines (2006) reports that:

Children who ran away, or repeat offenders of rules, were severely punished by

confinement in chains that were sometimes placed so tightly their hands or arms

or even their upper torso were mutilated. There are some reports of
disciplinarians using their fists, hard objects, and kicking children. During
quarantines insubordinate children were quickly confined in lock-up rooms, or the

jail for violating visiting rules. Some children were forced to wear a chain or a

hamess to keep them from repeatedly running away. Metal rails along the walls

of the dormitory sleeping areas that were used to chain problem children to their
mattress. There are also reports of enforced sterilization for young adults who

exhibited what the authorities considered vulgar behavior. (p. 4)

One must remember that this was a period of time in America’s history that the
rule of child raising was “Spare the rod, spoil the child.” Such conditions of punishment
existed in many boarding schools and especially orphanages across the country. In the
book The Underground History of American Education, Gatto (2000/01) maintains the
following:

Whipping and humiliation seem to have always been an eternal staple of

schooling. Evidence survives from ancient Rome, Montaigne’s France,
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Washington’s Virginia—or my own high school in western Pennsylvania in the

1950’s, where the teacher’s personalized paddle hung prominently at the entrance

to many a classroom, not for decoration, but for use. The football coach and, if I

recall correctly, the algebra teacher, had paddles electrified by addition of a dry

cell battery with which to prod the recalcitrant. (p. 6)

Furthermore, the Encyclopedia of American Education has the following entry:
Until the 20" century, classroom discipline was maintained by physically
enforcing a strict code of student silence. Students were expected to remain alert
but virtually immobile in their seats, while teachers lectured and students took
notes assiduously and answered questions only when asked. Students caught
napping or otherwise violating rules of behavior were summarily whipped, either
with an actual whip, stick or ferule. Intellectual lapses—giving an incorrect
answer—earned either physical punishment or the humiliation of sitting on a high

stool. (Unger, 2001, p. 336)

Nevertheless, the punishments meted out to both indigenous and Black children
were often above and beyond that considered essential for educational reasons at this time
period in our history. This may have been the result of a combination of things, including
racism and the fact that most of the teachers and staff believed that such punishment was
needed in order to “kill the Indian, but save the person” (Garrett, 1996, p.1). This phrase
occurs often in the rhetoric of the day concerning American Indian boarding schools.

The widespread moral theory of the time period was that it was the “will of God”
to remove the savage from the child by means of education. This education

became a common practice as a way to assimilate the Indians into the mainstream

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



39

of society (Aguirre, 2004, Introduction).

It was not until January 10, 1929, that the Bureau of Indian Affairs released a
circular prohibiting corporal punishment and the confinement of children. On March 20,
1930, they issued a memo that quiet rooms instead of jails were to be used for student
control. Haskell administrators used the guardhouse as a jail from 1884 to 1910 when a
three-room jail was built and used until the early 1930’s. When the jail was full, the root
cellar was used and students were locked in there overnight (Haines, 2006).

Working to Assimilate

Haskell combined militaristic and educational standards to shape and mold the
students into preconceived images of what useful Indians in the American society and
culture should be in order to be accepted by the general public. Religion was an accepted
part of this training and students had a choice of attending Catholic or Protestant services
on Sundays. These services usually lasted several hours and many times the students were
expected to attend more than one service. |

Another method of assimilating the Indian children was called “outing.” The
school adopted the outing process in order to continue the educational process of making
the Indians into citizens. Outing was a system similar to internships in today’s school
system; however, it was not specifically designed to help the students grow in skills, but
in reality was part of the detribalizing process. Students were placed in homes or on
farms according to their skills. The school officials reasoned that this was an excellent
way for the students to put their educational experience to use. It also served to
discourage them from returning home for the summer and allowed them to earn some

pocket money.
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Usually the places chosen were far from their original homes so they would find it
difficult or impossible to leave and go home. In some instances this experience proved to
be good, although in a majority of cases the families that they stayed with took the labor
of the students for granted and often did not want them to go. The system provided a
good source of cheap labor to anyone who applied to have an Indian youth for the
summer and it was not unusual that the students were overworked and underpaid. The
boys generally worked on farms alongside the farmer and the girls were utilized as cooks,
cleaners, seamstresses, nannies, and for general domestic help.

The book Essie’s Story: The Life and Legacy ofa Shoshone Teacher (1998) is the
true story of a former Haskell student. She recounts her experience of outing as a positive
one. Essie was a domestic in the home of a woman who was held in high esteem in the
comxﬁum'ty and she reported that she was not only treated well, but had some acclaim
once it was learned that she was a distant relative of Sacagewea, the famous Indian
woman who lead Lewis and Clark’s expedition. Her story is unusual, though, and most
children never recorded their outing experiences. In many instances the students were
taken advantage of as shown by this statement from Reyhner and Eldef (2000): while the
“idea was to place Indian children in white homes as another son or daughter, in the West
it quickly became a way for white families to obtain cheap servants” (p. 139).

In 1885, the original superintendent of the school, Dr. Marvin, resigned and the
administration was taken over by Colonel Arthur Grabowski of the United States Army.
At that time 200 remained at the school for the summer, representing 31 tribes with the
preponderance of enrollment from the Cheyenne, Arapaho, and Osage tribes. During this

time period many improvements were made including the erection of a hospital building
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that contained facilities for up to thirty patients, a dispensary, consulting room, dining
room, kitchen, and storerooms. Landscaping was added with the help of students and
benches were placed on the grounds along with playgrounds for the smaller children
(Ames, p. 4).

The new administration was to survive until January of 1887 when Colonel
Grabowski left and was replaced by the Hon. Charles Robinson, the first ex-governor of
Kansas. His first task was to discover what was happening to the food allotments for the
students, as they were very unhappy with a decline in their already meager meals.
Robinson solved the problem and the students appreciated his effort and the better meals.
Under Robinson’s administration an additional 210 acres were added to Haskell, making
the school a total of 490 acres. Students were put to work quarrying rock for building
materials, excavating basements, digging wells, making mortar, doing carpentry, and
hauling materials and products. Haskell’s vocational industrial school included
shoemaking, wagon making, blacksmithing, painting, engineering, tailoring, and
dressmaking for the girls (Ames, p. 4). Such intense work by the students meant that they
were developing a feeling of ownership for the school, one of the goals of the
administration.

In 1889, Charles Francis Meserve succeeded Mr. Robinson. Up until this time, the
school had been known as the Indian Training School at Lawrence. In 1890, Congress
formally conferred the name of the distinguished Congressman Dudley C. Haskell upon
the school. He had been the chairman of the House of Representatives Committee on
Indian Affairs and died in 1883 before the school had opened. Under Meserve the school

continued to improve by the addition of more courses of study which were added by the
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administration and teachers, teacher training, enlargement of the school hospital, and the
addition of better foods for the students (Haskell Institute, 1959, p.6).

In 1890, Congress also approved the additional purchase of 153 acres of land to
meet the growing needs of the school, thus increasing the total acreage to 650. There
were 692 pupils actually enrolled, though the average was about 500 since students
dropped out or were sent home during the school year (Ames, 1936, p. 7).

In 1893, Haskell arranged a demonstration school at the Chicago World’s Fair for
three weeks in July. There were a total of 46 students at the fair, 16 of them in the Indian
Band that performed on a daily basis. In addition, there was an exhibit of schoolwork
from each grade, songs, and a variety of documents available to view. Students were
stationed inside the building to answer questions asked by viewers. The exhibit was a
huge success with the public and people were “thrilled to see real live Indians” going to
school. The total registered attendance at the exhibit was 262,000 people. Men and
women prominent in educational and philanthropic circles were impressed by the work
done by the Indian students (Ames, 1939). This demonstration did much to impress upon
the public that the Indian schools were doing a good job of assimilating the indigenous
people of America.

In 1904, Meserve resigned and J.A. Sweet assumed the position; he had served as
Meserve’s assistant. For the first time in the history of the school, 37 new students who
had not been recruited enrolled in the school of their own accord (Ames, 1939, p. 8). It
was during this time period that the library is thought to have been established (personal

communications, 2005-2006).
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Haskell’s Tommaney Library
Library Beginnings

During the first few years of Haskell’s founding, various books were kept in a
room in the basement of Sequoyah Hall. Many of the books were old texts, some were
bibles, and some were donated to the school from the community. There are no reports of
a library existing until the early 1900’s. Until that time the books were kept in storage
although they were accessible. It was not until 1904 that Haskell formally established a
library with the hiring of Miss Hglen Ball (Indian Leader, 1924, V. XXVIII: N.1).

Miss Ball, the first librarian, began her work at Haskell in 1889 as a teaciler;
however, when it became obvious that the school needed a print shop and school
newspaper she took the job as manager and editor. She was chosen because she had
worked as an editor and reporter for newspapers in Larned and Kansas City. When the
need of a library became obvious, she volunteered to become the librarian, but she
retained her job as a reporter on the newspaper (Jndian Leader, 1924, V. XXVII: N.1).

Miss Ball came from Rushville, Indiana, and was a direct descendent of Jonathan
Ball, the brother of Mary Ball, the mother of George Washington. Another of her
ancestors was Governor George Walton of Georgia, who was one of the signers of the
Declaration of Independence. Her parents settled in the Olathe community, and she
received her early education at the Olathe schools. After graduation, she entered Kansas
University in Lawrence, thus knowing of Haskell at an early age. She did not graduate
due to family problems, but she was hired as a staff member at the Larned Chronoscope
newspaper (Indian Leader, 1924, V. XXVIII: N.1)

Miss Ball was excited about newspaper work and applied for a position as a
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reporter on the Kansas City Times newspaper. She was given a minor position because of
her gender; however, her work impressed her bosses and she was soon touted as the “best
paid newspaper woman west of New York™ (Indian Leader, 1924, V. XXVII: N.1). In
any case, she “lacked the physique for the work™ (Indian Leader, 1924, V. XXVIII: N.1);
however, she applied to Haskell for a position in 1889 and in 1904 became the librarian.
There was no explanation of why she could not do the work, although one must
remember that ladies did not discuss health problems at that time.

Miss Ball was to retain both positions until her death in the summer of 1924.
During this time she worked to build the library into a fairly impressive site and at the
same time she wrote much of the newspaper. Her quarters were in an apartment above
the library that was housed in the basement of Sequoyah Hall.

Sequoyah Hall, was one of the original three buildings built on the campus (also
known as the Academic Building). Sequoyah Hall was named after the Cherokee who
conceived and perfected a syllabary of the Cherokee language in the 1820’s. Built as
classrooms for students ranging from ages 5 to 35, there were originally five large
classrooms in the building. Over the years there were many fires and additions to
Sequoyah Hall, in 1957, it was finally condemned and a new hall was built to replace it in
1961. Apparently, one of the many additions contained room for a library and an
apartment above it, although there is no mention of it until 1925 when a winter
supplement of The Indian Leader , the campus newspaper, described the library:

A spacious library and reading room occupy the greater part of the basement of

the academic building. It is in the charge of an experienced librarian who is

present at all times to assist pupils in research work and counsel them regarding
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their reading. The library contains 5,000 volumes and subscribes for (sic)

magazines aﬁd newspapers. The reading room is open every evening except

Sunday as well as during the daytime, and the pupils are encouraged to visit it

frequently during their spare time. In addition, a definite time is set aside

regularly for various classes to visit the library and become familiar with the

treasures at their disposal. (1925-26, p. 5.3)

The article continues:

When the weather is disagreeable one of the rooms is kept open during the

forenoon Sundays when the boys may have an opportunity to read and write in a

quiet, home-like place. In every way the liberal use of this department is

encouraged, extra credits being given for books read and reports given. The
authorities believe the library is as educational as the school, and it aids,

supplements, and extends, the work in the classrooms. (1925-26, p. 53)

The article ends with a quote from the journal, Public Libraries (no cite given):
“After all, an education is only knowing how and what to read. Behind the principle,
behind the teacher, behind the student body and the spirit of the school stands the
librarian with the books” (Indian Leader, 1925-26, p. 53).

This particular article was written after the founding librarian, Miss Helen Ball,
died and information gleaned from combing the Indian Leader from the early 1900’s on
indicates an ongoing interest in building the library and a widespread respect for the
former librarian.

Over the years, stories and notices about the library appeared in the school

newspaper; some of them were humorous and some just notices: “In January, 1911, a
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young man named Martin took out a book, however, he returned it within a few hours
saying that it was too big and he wanted a smaller one.” On Feb. 11, 1911, it was reported
that some library books were absent and not accounted for and may have been mislaid
during the moving of books. This seems to imply that either a book shift or new shelving
had necessitated a shifting of the books. In March of the same year, the retired former
Superintendent Fiske (of Haskell) gave the library a gift of new books and his wife gave a
new plant. Also, in March a Miss Edith Dabb, a worker at the YWCA expressed an
interest in the library suggesting new books be bought for it. Included in the newspaper
are pleas for the return of missing books and a notice that all library books must be
returned before commencement. There are many notices in the newspaper of various
people presenting books to the library over the years as well as the addition of new
shelving, usually built by the boys in the woodworking shop.

In 1922 two new bookcases and a dictionary stand were added to the library and
favorite books among the students were The Jungle Book, The Merry Adventures of Robin
Hood, Tales from Shakespeare, Rebecca of Sunnybrook Farm, A Christmas Carbl, A
Boy'’s Life of Theodore Rooseveldt, Wild Animals I have Known, and Stories of Great
Americans.

In January of 1923 a total of 119 books were added to the collection as well as
new bookcases to hold the larger collection; also added were more chairs and tables.
Then, again in February of 1924 another 129 new books were added. Moreover, it was
reported that the librarian added two student library aides, whereas before she had only
one.

Such small items published in the newspaper produce a picture of a library that is
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very well used, that many other people cared about, that is important enough that the
administration remembers it after they left the campus, and that people other than
students and faculty used the library. In the year 1912, the newspaper reported that the
library is always a busy place after school and that the girls seem to go during the |
afternoon and the boys in the evening. This does not mean that the library was segregated
since the few older photos found show the library with both boys and girls studying
together. A 1924 report about the students’ displeasure that they could not use the library
during the installation of a new floor reflects the popularity. Miss Esther Horne, a former
Haskell student, “remembered that Haskell had a good library and up to date textbooks” |
(Reyner, et all, 2004, p. 153).

There are many reports of Miss Ball having speakers, poets, readings, and other
entertainment in the library over the years. She had tea parties for the young women and
faculty as well as other social events for the students. Library Evenings were a popular
form of entertainment—talks about favorite books, speakers from other libraries, even a
band was invited to play one evening. They also had junior and children’s evenings when
the younger children who attended the school were encouraged to participate in talks or
singing in the library. Apparently the librarian also encouraged other groups to use the
library as there are also accounts of meetings held in the library, food sales, and even the
Kansas Library Association met there at least once. Miss Ball also took her aides out to
dinner and decorated the library for the holidays. All of these events were reported in the
Indian Leader campus newspaper.

Many of the students kept in touch with her over the years, and she reported their

letters and news in the campus newspaper on a regular basis. When she died on July 17,
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1924 the newspaper printed many letters from former students and employees who
recounted remembrances of their beloved librarian. The account of her death indicates
that her health began failing in the spring of 1924 and that she frequently had to be helped
up the stairs to her room over the library (Haskell Indian Leader, 1911-1924).
A New Era for the Library

The main source for information about the library, aside from some former
Haskell students, was the Indian Leader newspaper. During the late 1920’s, up until the
1940’s, the library was a very active place and was mentioned regularly in the campus
newspaper. It is fortunate that journalists wrote these reports; otherwise there would be
very little known about the history of the library. However, due to the fact that the Indian
Leader only printed information essential to its readership, the reports are often tidbits of
information that serve only to tantalize this researcher. I have added comments to the
information in an endeavor to make the information flow more clearly. It is certain that
after the death of Miss Ball the library entered a new era which made it an essential part
of the school’s social and academic life.

. After Miss Ball, there were a series of librarians, none lasting more than a year or
two. In 1929, Miss Julia Wik became the librarian, and she inaugurated a new plan for
the library. She began a library-training program for students in the hopes that these
students who showed an interest and aptitude could find work as librarians when they left
Haskell. The Indian Leader newspaper had a full article about the program as well as an
announcement of the newest librarian, Miss Esto Hatfield, being appointed. It was
obvious that the new librarian was as enthusiastic about the library training program as its

founder, Miss Wik.
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There were nine students enrolled in the library classes in January of 1930, with
four of them men. The class was called a Roundtable, and the reported purpose was
three-fold:

First, the class will receive some professional training, which will enable some of

the members to obtain work in other school libraries to help pay their way through

schools of higher education. Two members of last years’ class have secured
positions in Dartmouth; second, the class will gain an appreciation of good books
and literature; third the opportunity to read the current criticism of new books
creates in the student a desire to know more about modern authors. (Indian

Leader, Jan. 10, 1930. p. 2)

Enlarging on the class work the article went on to say that:

...professional training consists of desk work, checking books in and out of the

library to borrowers, filing, cataloging , learning the principles of the Dewey

Decimal System as to shelf reading and book location, and the more complex

work of the classification of books. (p. 3)

The library class was given assignments in many different types of library work
and visited other local libraries as well as the main library at Kansas University. In
addition to learning how to become librarians, another goal of both the students and the
librarian was to make Haskell’s library bigger and better. The administration expressed
that it was aware of this and fully cooperated with the library towards the same goal
(Indian Leader, 1930, p. 3).

The information about a library school existing at Haskell at this time is

remarkable and, it is this author’s belief, that few people know or remember the existence
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of this training program that existed exclusively for American Indians. Additionally, it is
pleasing to see that Haskell students were accepted at Dartmouth and that they were hired
to work in the library at the school. They must have received good training from the
library program. The coﬁstant turnover of staff did not appear to diminish the program
and the fact that Haskell now had its own library staff training program meant that the
library thrived.

During the 1930’s there was a larger staff at the library, and the Indian Leader
published a regular column in the paper. They reported the number of students who used
the library and the number who had never used their library cards; they reported when
books had been taken without being checked out; and they reported students who failed to
pay their fines. A Book-Chat-Hour was held on Tuesday afternoons by Miss Morse, the
librarian at the time. She discussed useful books such as “How to Improve Your
Conversation™ and “The Secretary’s Handbook™ (Nov. 5, 1936, p. 7).

In the same column it was reported that the count of the total number of books
belonging in the upstairs library was 4,976 and that 796 of these were fiction. It was also
mentioned that during the month of October (1936) 1,290 books were checked out and
that 1,110 of these were fiction and 180 of them non-fiction. Apparently the library was
very popular since the average number of books checked out each day was 47.7 and the
total number of students checking out books was 470. These were excellent circulation
statistics for any small library.

Miss Morse trained her student employees how to repair books (she reported that
fiction books are more in need of repair than non-fiction) and taught them many library-

related skills including accessioning and cataloging. During the winter evening months
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the library was very popular; records show that an average of 100-200 students used the
library during the hours from 7:00 p.m. to 9:00 p.m. (The Indian Leader, Year-end
Edition, 1936-1937).

The library was indeed a popular place for the students and this indicates that the
librarians were doing a wonderful job of promoting their services. The fines that were
charged for overdue books were used to pay for subscriptions to the newspapers in the
library, which included the Tulsa Daily World, the Denver Post and two Kansas City
dailies. It was mentioned in a column that “the interest that the students show in reading
the newspapers‘suggests that no student should regret paying a fine of a few cents
occasionally especially when he forgets to return a book on time”’(March 12, 1937, p. 8).

Another indication of the popularity of the library, and one that attests to the
marketing skill of the librarians, is the fact that the Indian Leader printed a list of books
added to the collection complete with the authors and the sections to which they were
added. The list from October 23, 1937 indicates that the sections were as follows: Books
relating to boys trades; Crafts; Home Economics; Science; Etiquette, Manners, and
Recreation; Books of Special Interest. A note at the bottom of the list added that other
books in the areas of new fiction, biography, travel, and adventure were in the process of
being cataloged and would be added soon.

In the same issue the library reported the wonderful statistics for the month of
September, 1936, which included the total number of books checked out as 739, the
number of days the library was open as 23, the amount of fine money collected as $.42,
the number of monthly magazines as 20, the number of new books cataloged as 302, the

number of books repaired as 10. At that time the acting librarian was Retha E. Breeze (p.
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9). This is an average of 32 books per day checked out on a campus that had about 900
students. This information is remarkable since there are few small academic libraries
today that have such high statistics. This is another testimony to the marketing skills of
the librarians (/ndian Leader, September, 1936).

One of the newspaper columns mentions that the library is two stories and this
researcher must conclude that the upstairs section of the library was originally the
apartment that the former librarian, Miss Ball, occupied during her tenure at Haskell.
During the time that she was at Haskell, Miss Ball’s apartment was above the library and
there were no upstairs library rooms. Thus it seems that this was a temporary solution to
the need for more room in the library. There are allusions to the fact that the library is
crowded throughout the 1930’s era and that it needed almost constant repairs. One
former student reported that it was “infested with rats” (Reyhner, et all, 2004, p. 153).
Part of the problem appeared to be the building that the library was housed in, Sequoyah
Hall. Many improvements to this building were made over the years, but, no matter how
much the administration tried, it was difficult to find more space within Sequoyah
(Indian Leader, October, 1936).

These problems continued to plague the library and university until 1957 when
after many additions, fires, and renovations, Sequoyah Hall was found to be too old to
adapt and was condemned. The present Seciuoyah Hall was built in 1961, and the library
was included in the plans. During the time that they rebuilt Sequoyah it is believed that
the library was moved to Tecumseh Hall, a building just to the south of old Sequoyah
Hall (Haines, 2006).

On May 24, 1962, the new Sequoyah Hall was dedicated and the library was
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moved from its temporary home in Tecumseh to Sequoyah. The new building housed
twelve classrooms, offices, and the library (Havertz, 1975, p. 47). But the new Sequoyah
Hall eventually proved to be too small, and, so, in 1972 the present library building was
erected. The current library at Haskell was built on the old site of Winona Hall, originally
a girl’s dorm built in 1899. Winona Hall was razed in the summer of 1962, and in 1977
the new library was built over that spot. The staff and students formed a chain that
transported the books from Sequoyah Hall to Torﬁmaney Hall. A staff member who
worked at the library at that time reports that it was a “mess” until they got everything
shelved (Indian Leader, September, 1978).
Haskell and the Library Today

Like the library the school itself underwent many changes, but it stayed in the
business of educating indigenous children. During the late 1920's, Haskell became a high
school, and in 1927 it received accreditation by the State of Kansas. The depression in
the 1930’s forced the school to include industrial training, and by the end of the decade,
Haskell had evolved into a post high school with vocational education training programs.
This trend continued until the last high school class graduated in 1965. The American
Indian Movement of the late 1960’s produced many changes in the education systems of
American Indians, and, by the 1970's, Haskell had once again altered its curriculum to
become Haskell Ihdian Junior College.

During the 1990's the goal of the school was to become a four-year university, and
in 1993 the U.S. Department of the Interior approved the change to become Haskell
Indian Nations University, the only four-year school for American Indians in the United

States. Furthermore, in 1994 Haskell qualified to become a land grant school, meaning
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that it could benefit from the Morrill Act of 1862 (Haskell Catalog, 2005), which granted
the state of Kansas land to establish institutions of higher learning.

The mission of a land grant school is to focus on the areas of teaching, research,
and extension. Currently, Haskell has a population of about 1000 students and this
population is composed of 149 different American Indian tribal cultural groups. It offers
a full range of degrees from the College of Arts and Sciences, School of Business, and the
School of Education. Some of the degrees offered include native studies, environmental
science and engineering, elementary education, natural resources management, and
business.

Of the 33 tribal college libraries in the United States, only one, the Tommaney
Library at Haskell, is located at a school that serves more than a few tribal communities.
This is an important fact, since there are no other schools in existence in this country that
offer a four-year degree to American Indians exclusively which serve a large population
of Indians from all over the country. Indeed, the admissions requirements state that, in
order to attend, the student “must be an official member of a tribe eligible to receive BIA
(Bureau of Indian Affairs) education benefits or at least one-fourth degree Indian blood
descendant of an enrolled member of a tribe eligible for BIA education benefits” (Haskell
Catalog, 2004). In the spring of 2002 there were 149 different tribal cultures represented
at Haskell with the top five states represented as Kansas, Oklahoma, Arizona, New
Mexico, and South Dakota (Historical document: History of Haskell file at Tommaney
Library, 2002).

Indian Nations having the highest number of students are Navajo, Cherokee,

Creek, Kiowa, Prairie Band Potawatomi, Kickapoo, Oneida of Wisconsin, White
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Mountain Apache, and Oglala Lakota. Students come from many different community
structures: Indian Reservations, Alaskan villages, or small or rural communities as well as
urban communities where Native cultures are barely visible. Thus, although all Haskell
students share an identity as American Indian or Alaska Native, they bring a diversity of
cultural backgrounds to the campus. Recognition of similarities and differences among
urban, rural, and reservation students and between traditional and nontraditional students
and cultures is a daily experience for members of the student body (Haskell’s Self-Study
Program, 2003).

Haskell is one of only two higher education programs supported by federal
appropriations. The other school is the Southwestern Indian Polytechnic Institute (SIPI)
in Albuquerque, New Mexico. Haskell and SIPI are the only two post-secondary
institutions to receive full federal support (Haskell’s Self-Study Program, 2003).

In any given year Haskell may have 140 plus different cultures represented in its
melting pot of academia. The current library seeks to make these students feel at home by
ordering and making available tribal newspapers from their particular cultures. In order
to help students feel at home, the library contains many Indian photographs, posters of the
different tribes, and art and artifacts from around the US. Additionally, the library has a
number of magazines from different tribes and regions important to the students.

All of the students speak English; some may be bilingual because their parents or
grandparents speak their tribal language. However, there is a strong movement within the
American Indians to return to the roots of their ancestors, and the school offers several
different tribal languages and classes on differing tribal cultures. In addition, there are

also strong movements within Indian populations to reclaim their history and, in some
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cases, to rewrite history from their point of view. For this reason most of the classes
taught at the university are taught with an American Indian perspective.
The Library

Tommaney Library is located in the center of the campus and serves the faculty
and students of the university. The library houses a collection of 75,000 volumes of
which 10,000 are written by or about American Indians, relating the content to the
university curriculum. The library also houses the school textbooks, a microcomputer lab
for students, and a full television studio to produce classes for distance students and for
students in the media classes.

A coordinator, who also serves as the Disability Support Service Coordinator,
runs the computer lab. The lab contains 40-50 computers that the students access with
their university passwords in order to write papers for their classes, access the internet,
and deal with their e-mail. As expected, the lab is usually half-full or full on most days.

At the time that I began my research and writing, the library did not have a
director or a librarian. In July of 2006 both of these people resigned and the university
has jusf recently filled the director position. The person who served as interim director
before the new director was chosen is a para-professional who has worked there since
1972 and is an alumnus of Haskell. This is not the first time she has held the interim
position; she did so in 1988 when that director retired, and until 1992 the library had only
acting directors. The positions of director, as well as the position of librarian, require
master’s degrees in library and information science. The positions are advertised in the
appropriate library journals and online, and the job position states that preference will be

given to American Indians. The university hires American Indians whenever possible to
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fill faculty, staff, and administrative positions. (Note: As of January, 2007 a new Library
Director has been hired who has a Ph.D. and is a recognizéd member of an Indian tribe).
Indigenous Libraries
A few words of explanation are necessary concerning the difference between
Tomméney Library and other American Indian Libraries. There are two other types of
indigenous libraries that exist in the United States. One type is called a tribal library,
which is generally located on a reservation and serves that population. The tribal elders
usually have a great deal of input with tribal libraries, and, because they are located on
reservations, there is usually a problem with getting enough funding to afford supplies
and books. The second type of library is a college tribal library. These libraries are
associated with a two-year community college library that is either located on a
reservation or serves more than one reservation. The tribal elders are usually part of the
board of education and have input in decisions made for the school and library.
Haskell’s Tommaney Library is located at the only university in America that is

exclusively for American Indians. However, for the convenience of the federal
government, Tommaney Library is often called a tribal college library, a term that many
of the staff resent since it is not true. There is no governing tribal board and no board of
education or reservation affiliations. The library is unique in that it is the first of its kind
in the country. For the most part, research done on indigenous libraries in the United
States concerns both tribal libraries and college tribal libraries. Haskell’s Tommaney
library has never been a topic of study.

- The library is part of the Haskell academic institution, which is part of the Office

of Indian Educational Programs, which, in turn, is governed by the Bureau of Indian
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Affairs (BIA), a part of the United States Department of the Interior.

In 1849 the United States Department of Interior became a reality and part of its
mission was to “Meet our trust responsibilities to Indian tribes and our commitments to
Island communities” (Haskell Indian Nations University, Self-Study program 2004, p. 2-
9). Therefore, the university is a federally funded institution, and as such, must comply

with the rules and regulations put forth by the Federal Government.
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CHAPTER 3
LITERATURE REVIEW
Community College Libraries

An exploration of the literature concerning American Indian Institutions of higher
learning indicates that it is concentrated in the area of two-year community colleges and
their libraries, most of which are located on Indian Reservations. The libraries that exist
on college campuses are considered to be tribal college libraries because they serve more
than the traditional college population; such libraries also serve all of the tribal members.

Elizabeth Peterson (2004) stated that “The tribal library is a community center that serves
the unique information needs of an American Indian community” (p.24). Tribal college
libraries and tribal libraries are usually one and the same and thus, “tribal libraries
therefore serve as a hybrid of public and special library, with the general material found
in most public library collections, as well as the resources specific to the tribal
community” (Peterson, 2004, p.24). Haskell is not located on a reservation, and it is the
only four-year university in existence for Indians. As such, Tommaney Library cannot be
considered a college tribal library, although, since the federal government does not have a
legal description of it from that standpoint, they classify it as such.

Aside from a history of the first 20 years of Haskell, it has not been a subject of
study from current perspectives. However, this is not to say that studies involving
community college tribal libraries are not useful in understanding the overall influences
on American Indian education. Information from these studies can aid in setting

standards for all libraries that serve Indians.
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One community college study, originally conducted in 1990-91 by Cheryl
Metoyer-Duran (1991), involved the staff at tribal college libraries and revealed that there
are 33 such libraries in the United States. In another study, Dilevko & Gottleib (2002)
reported that the total personnel working in these libraries, including librarians and staff,
both full and part time was 92. This means that there is an average of 2.78 people
working in tribally connected libraries (p. 317). Furthermore, the Dilevko and Gottlieb
(2002) study revealed that only ten of the library directors of tribal libraries had MLS
degrees and 16 of the directors reported having had at least one year of experience
working in a library. Of the non-directorial staff some had four or fewer years experience
working in a library. Their conclusion was that “Based on these demographic statistics,
the overall picture of staffing in tribal college libraries shows a marked divide between
directors and non-directors in terms of work commitment, related work experience
external to their present position and formal education” (p. 309).

At the time this study began, Tommaney library had two librarians who have MLS
degrees and three staff members who have BA degrees; thus, it was operating within the
national average for a tribal college library. One librarian was the director and the other
librarian served as the cataloger as well as executor of the duties of both acquisitions and
collection development. Currently the new director has a Ph.D, and a new librarian is
being hired; she/he will have an MLS degree.

Tommaney is not a tribal college library; it serves the university and is an
academic library. This is in contrast to the fact that tribal college libraries often serve the
ﬁibal public as well as their students. The distinction between Tommaney and tribal

libraries is important (Metoyer-Duran, 1991) although the federal government still classes
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it as a tribal college library. Haskell’s library only serves the university and has no tribal
affiliations at all and thus does not have to answer to tribal authorities, only federal
authorities. Although tribal authorities are welcome to make comments and sometimes
do so, it is rare. Tribal libraries answer to the tribal authorities as well as federal
authorities.

The library at Haskell serves only the student body, staff, and faculty. It does not
serve the general public, although they may come in to do research occasionally. The
library does not offer a guest borrower’s card and does not cater to the general public
outside of Haskell. In fact, there are only four library computers that can be used to
access the online databases and they are password protected for students, staff, and
faculty only.

Another study of American Indian libraries was conducted when Microsoft
Corporation donated a number of computers to such libraries on tribal reservations. Not
only did they donate the computers, they donated the time and expense of hooking them
up and training the library personnel to operate them. A number of articles were written
about this; however, Haskell was not a part of this largess and so is not included in this
research (Dorr & Akeroyd, 2001).

These articles are important in that they relate how the indigenous peoples reacted
to the computers and computer usage. In several cases Microsoft personnel had to work
hard to convince the tribes that they needed computers since the tribal elders saw no use
for them and the elders often have the final word on such decisions (Dunn, 2004).
Because Tommaney Library contains a computer lab and students are expected to use

computers, part of their library education is learning this skill. The library computer
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technician works with the students on the operation of computers, and there is always
someone in the computer lab to help them if they need it. The technician has a master’s
degree in education and is a great resource for the students as some students have never
had an opportunity to use the technology since their reservation may not have online
access.
Tribal Libraries verses Tommaney Library

At this point a word about the elders and their impact upon tribal college libraries
may be appropriate: American Indian tribal elders are respected when they make
suggestions concerning the operations of a library, or, for that matter, anything that may
influence their people. Mark Holman, a recent MLS graduate, who is the director of the
college tribal library at Sitting Bull College, a two-year school, said, “Elders in the
community have an impact in that I respect what they have to say. Many have ideas and
ways of thinking about things that help me develop the library in new ways” (E-mail
correspondence, 2003). Mark is also the only person who works in the library with the
exception of volunteers.

The librarian at Haskell’s Tommaney Library (personal conversation, Spring
2004) reported the identical situation which indicates that even though the university is a
federal institution, tribal leaders/elders sometimes have a say in how decisions are made.
This is an important diétinction when compared to the administration of most college and
university libraries in the Western tradition and one that must be taken into consideration
when looking at the difference between indigenous and non-indigenous libraries.

Both Bonnie Briggs and Loriene Roy have conducted several studies on tribal

libraries. These studies concern single tribal libraries and tribal college libraries. They
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deal mainly with services to American Indian Libraries, tribal college libraries at
community colleges, and Indian archives. Such libraries, as mentioned, serve as the
academic and literary heart for the entire American Indian community in which they are
situated. Roy (2000) conducted a study that addressed the need to promote library
services to Indians. In her article she discussed who the supporters of tribal libraries are,
the federal assistance available, and presented goals concerning the education of Indian
children. Briggs (2003) has written about the need for tribal librarians to unite—
something that has taken place with the formation of a group of tribal librarians who are a
part of the American Library Association (American Indian Library Association) and the
establishment of a website, newsletter, and listserv. These contact points have been
exceptionally helpful in terms of networking among the indigenous library community.
Librarians and staff can now ask questions about library services and literature, share
problems, and let others know when they have a specific need within their library that the
group can help fill.

The literature available on American Indian Tribal College libraries is sparse at
best when addressing the policies and procedures utilized at such libraries. However,
there have been some writings concerning the “nuts and bolts aspects of collection
management, personnel, and problems in such libraries. Elizabeth Peterson (2004)
addresses one of these aspects when she says that “what is missing from the literature,
however, 1s how to develop a tribal library collection...namely what to purchase, and
where to obtain the materials” (p.130). She adds that even when a needs assessment
identifies what the immediate requirements are “one must be very selective, with a mind

to acquiring affordable materials that will not require updating for several years” (p. 132).
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The willingness to pass up reference materials that need frequent updating is indicative
of the lack of funding that plagues most tribal libraries.
Challenges within Tribal Libraries

No literature review on the subject of American Indian libraries would be
complete without mentioning Lotsee Patterson, who is credited with beginning the
movement towards establishing American Indian libraries across the country. Patterson is
best known for her work in developing tribal and tribal college libraries for the past 30
years. Patterson is an enrolled member of the Comanche Tribe, has been instrumental in
‘the founding of many libraries throughout the Southwest, is one of the founders of the
American Indian Library Association and has served as its president. She is a professor
of Library Science at the University of Oklahoma and is a venerated name in both library
science and within the Indigenous Nations (Camp, 2007).

Patterson has done extensive work with American Indian tribal college libraries
and has written many articles, including co-authoring a federal report, on the status of
American Indians in the United States. The report, entitled 4 Quiet Crisis, found that
education for Indians is extremely under-funded and, in fact, it is estimated in the report
that “tribal colleges and universities receive 60% less federal funding per student than
other public community colleges” (U.S. Commission on Civil Rights, 2003, p. xi). In
addition, “Tribal colleges and universities remain the most poorly funded institutions of
higher education in the country, a situation compounded by the failure of most state and
local governments to provide funds for non-Indian students attending these institutions,
thus further stretching their limited resources” (p.92). This opinion is mirrored by the

director of Tommaney Library when she indicates that “funding has been consistently cut
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for both the library and university for the past few years” (personal communication,
Spring 2004). The issue of funding is one that appears to be getting worse instead of
better, and Tommaney’s director is coping with staffing cuts as well as other financial
problems.

In 2004, the American Library Association Task Force on Rural School, Tribal
and Public Libraries presented a final report on the issues and challenges facing these
libraries. The results of their survey indicated that such libraries need help, specifically in
the areas of funding and employees. The report cited that “the unsurprising majority (718
or 61%) of the respondents identified lack of money as the greatest challenge to their
libraries, with old buildings, lack of qualified staff, poor collections...”(ALA Task Force
report, 2004, p. 3). Currently, the American Indian Library Association, works actively to
help tribal college libraries deal with the problems. The former president of the
association is now the president of the American Library Association so there are hopes
that improvements can be made in the field (Website for American Indian Library
Association).

American Indian libraries are not alone in suffering from a lack of funds, oid
buildings, and a lack of staff. There are many libraries in this country that have the same
problems. Nevertheless, the fact that tribal college libraries are connected to a minority
group in the United States under the purveyance of the federal government that has
traditionally ignored them is notable. Indians have been under-served and disregarded as

a general population for centuries (Deloria and Wildcat, 2001).
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The Cultural Warrant of Indian Libraries

The term cultural warrant is one that has frequently been applied to information
use specifically by author Clare Beghtol (1986) who used the term in a paper on
classification in order to point out that other cultures were not thought about when the
systems were designed. What this term means is that the cultural warrant of libraries
owned and operated by American Indians and those that are owned and operated by
mainstream Americans is different for both types of libraries. This is important since
there are several examples of Indians seeing a library as being more than a collection of
books or other research resources. Their cultural point of view is that a library is also
used td t'ell stories: “The library collection includes stories from elders about one of their
sacred sites, Bear Butte, sacred and public songs and stories related to photographs. The
photographs have been scanned and placed on CD-ROM so people can come in and look
at photographs while listening to the stories” (Ambler, 1994, p. 20).

American Indians may or may not define a library in the same terms as Westerners
do, and this is a difficult concept to deal with when approaching the research task. This,
t0o, is part of the strong movement within the Indian communities to recapture their
roots, language, and land. American Indians want their children to learn their native
languages, customs, and rituals. One Indian said that Indians are forever “looking for a
middle path”(Personal communication, November 16, 2004). This is reflected in their
libraries and institutions of learning as Haskell demonstrates by teaching indigenous
languages along with traditional western classes such as biology, English, and sociology.

In 1992, Lotsee Patterson wrote “Native American Library Services: Reclaiming

the Past, Designing the Future.” This article was one of a series about Indian libraries
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that was published in the Wilson Library Bulletin. Included in the series was a section
about “Developing a Native American Collection” by Mary Davis. In her article, Davis
(1992) makes a point of indicating that “the driving force in the development of many of
these libraries was the need to overcome the deficiencies in much of the material written
about native people” (1992, p. 23). The author felt strongly about the need to give her
people the information that they needed about themselves—information that was written
by and for American Indians.

Indian ideals and ideas are essential to this study; therefore, authors such as Philip
Deloria, a Dakota Sioux who currently directs the Program in American Culture at the
University of Michigan, is an important voice. Deloria (2004) deals with the stereotypes
of Native Americans and suggests how these images have affected the perceptions of his
people today. He also deals with the violence that today’s Indigenous Americans still
face coupled with racial inequality and the government sanctioned separatism that exists
on reservations.

Since many of Haskell’s student population come from reservations and have
little knowledge of “outside” life, they face a dichotomy of existence when living at a
university located in a town where there is another university of consequential size that
has a largely white population. The University of Kansas has more than 30,000 students
who swell the population of the town of Lawrence, Kansas, each semester and
intermingle with the residents of Haskell in the town. In the past this has caused
problems, especially since Lawrence has been fighting with Haskell University for several

years in order to run a highway bypass through Haskell’s land which includes a sacred
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medicine circle and the wetlands area and wildlife preserve (Personal conversation with
the library director, Spring, 2005).

The interviews conducted by this researcher indicate that there are still numerous
problems with both the students at Haskell and the University of Kansas students. The
Haskell students complained that merchants in the town of Lawrence often refuse to
allow them thé same student discounts offered to University of Kansas students, although
the Haskell students have the same discount cards. As may be imagined, this has lead to
strong resentment against the townspeople. There is also a contingent of Haskell students
who feel that they are targeted by the local police. Many students have told this researcher
about being followed by police until they reached their destination or about being stopped
for no apparent reason (Focus group interviews, Haskell, Jan. —Feb., 2006).

Furthermore, the battle between the townspeople and Haskell concerning the
highway bypass appears to be an ongoing problem. Complicating this is the fact that the
federal government, that does have the last word in this argument, controls Haskell. In
the past, the federal government has usually conceded to the town and given up land
belonging to Haskell in order to keep the townspeople happy. At this point it appears that
many other people have begun to side with the faculty and staff at Haskell and believe
that the wetlands specifically should be preserved (personal interview, 2005).

Even though resentment between American Indians and whites may be thought to
be a part of our past, focus group interviews (2006) revealed that the stereotypical image
of Indians has done much to damage their reputation. Many people see them as being
lazy, alcoholics, drug dealers, and non-conformists.

Berkhofer (1979) also addresses the stereotypical image of American Indians and
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discusses the damage that that concept has brought upon the American Indian history in
this country:

From this survey of the idea of the Indian over time, two dramatic historic trends

emerge. What began as reality for the Europeans ended as image and stereotype
for Whites, and what began as an image alien to Native Americans became a
reality for them. For Native Americans the power of the Whites all too often
forced them to be Indians. (p. 195)
Berkhofer (1979) continues by saying “that the idea of the Indian originated and
continues up to the present as a White image poses major dilemmas for modern Whites as
well as for Native Americans” (p. 195).

Thus, the cultural warrant of libraries that concern American Indians may be that
they become a way for the people to express their interests, knowledge, art, ideas, and
heritage which are separate from those of the white population. In this manner the
indigenous people of this nation will no longer be bound to the images that were alien to
them in the first place. A library that reflects the current American Indian views offers
them the opportunity to explore their own politics by the contents of their collection, as
well as housing the materials which describe their rich heritage and beliefs.

Mission and Vision Statements

The value of mission and visions statements lies in the fact that they “can be used
to articulate the goals, visions, values, and strategic behavior of a library” (Kelsh, 2005, p.
323). In addition, a mission statement can be used “to act as a road map for future action
(p. 324) and finally, “the statement (which) provides a sense of stability and reassurance

for employees and institutional stakeholders” (p. 324).
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There appears to be a lack of information pertaining to the mission and vision
statements regarding American Indian College libraries. In addition, there is no
information on how these libraries meet their academic vision or mission statement.

A survey of mission statements conducted by this researcher indicated that
mission statements are much more than the cursory mandatory writings of an
organizational scribe. They are often the guiding affirmations and ideals that
organizations strive to achieve. They are also the founding principles of an institution’s
vision. Therefore, Haskell’s vision statement is an ideal for the school to strive towards
while fulfilling the mission of the institution.

A survey conducted by Douchett, Richardson, and Fenske in 1985 indicated that
mission statements failed to relate institutional goals and missions to concrete and useful
objectives (p. 190). This is especially important because mission statements are
considered the foundation of institutions and are the most important marketing tool
available for the majority of schools, libraries, organizations, and companies (Bart, 1997).
Christopher K. Bart (1997) indicates that:

The power of mission statements rests in their ability to achieve two key results:

(1) to inspire and motivate organizational members to exceptional performance-

that 1s to influence behavior; and (2) to guide the resource allocation process in a

manner that produces consistency and focus. (p. 26)

This is an iﬁpoﬂmt statement in that it implies that mission statements are the
beginning points for the development of the institution, the direction it will take, how it
uses its resources, and how it serves to influence the behavior of the employees. Thus,

the simple mission statement becomes, according to Bart (1997), both a marketing tool
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and a form of Adam Smith’s “invisible hand” (Smith, 1880) that guides the more self-
interested endeavors of capitalism. Adam Smith is seen as the father of capitalism
because of his theory which states that if you put the guiding principles and laws in place,
everything else will run by itself, “as if an invisible hand were directing it”’(Smith, 1880,
p. 15).

Universities and libraries may be institutions devoted to the edification of the
public; however, they are also businesses, and like all businesses they cannot survive
without the resources that make it possible for them to exist. So, when such
organizations create a mission statement they are creating a guiding principle for their
marketplace just as much as IBM, Hallmark, or Goodyear Corporation are doing with
their statements (Bart, 1997).

Consequently, much of the concern about mission statements comes down to
whether or not they are effective, because if they are proven to be effective methods of
communicating the values and ideals of an institution, then their impact is considerable.
There are not many studies concerning the impact of mission statements, especially
targeted towards education; however, there is one by Weiss and Pidert (1999) that
examined public schools in Michigan. Their work indicated that the style of the mission
statement influenced learning for the better, once the students and parents learned of the
statement. Bart (1997) indicates that mission statements create opportunities to accelerate
perfoﬁnmce (when well written).

The creation of mission statements is a critical action. Bart (1997) asserts that
confusion and chaos is the natural state of large organizations and that a well-conceived

mission statement is needed to help overcome this state of affairs. Creation is innovation.
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Rogers and Shoemaker (1971) define innovation as “an idea, practice, or object that is
perceived as being new” (p. 20). To enlarge upon this concept, Rogers and Shoemaker
(1971) indicate that “the innovation process is an information seeking and information
processing activity in which an individual obtains information in order to decrease
uncertainty about the innovation (p. 20). Rogers and Shoemaker (1971) maintain that
there are five steps in the innovation process: knowledge, persuasion, decision,
implementation, and confirmation. These steps are needed in order to work through the
creation/innovation decision process that is required to craft a mission statement.

Furthermére, a consideration in terms of what sort of institution is writing the
mission statement is needed before crafting one. Universities tend to be hierarchical,
which means that they are “structured, inflexible, and process driven” (Schachter, 2005,
p.- 19). These institutions are apt to maintain a traditional culture with
departmentalization, which often is built into the mission statement.

Attempts to relate institutional goals and missions to more concrete and useful
objects have been unsuccessful principally because they have assumed relationships
between qualitative goal statements and qualitative objectives that are more apparent than
real (Coucette, Richardson, and Fenske, 1985, pp.190-191).

This is not obvious or true in the Haskell mission statement. It is clear that the
school’s statement is meant for everyone, not just one department of the school.
However, implementation of such a broad-based statement is difficult to enforce across
the academic boundaries of each department. Rogers and Shoemaker (1971) pointed out
that awareness of the knowledge can be individualized thus, “Generally, individuals tend

to expose themselves to those ideas which are in accord with their interests, needs, or
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existing attitudes™ and the fact that, “we consciously or unconsciously avoid messages
which are in conflict with our predispositions” (p. 105).

Finally, the very best, well-crafted mission statement is not worth the paper that it
is written on if no one knows about it or how to adopt, or adapt, it to their work. This
means that the people who work at institutions such as libraries or universities need to
know and have access to the statement. Rogers and Shoemaker (1971) say that in order
for the adoption/adaptation or diffusion to work it is essential that everyone knows about
it and understands what it means. Time is an essential component in the process since
people adapt an “over-time sequence” (p. 106). They assert that there are different
categories of development which are innovators, early adaptors, late majority, and
laggards. Early adopters usually consist of opinion leaders, the people influenced by the
statement and the ones who carry it through. Once adopted by these people the rest are
likely to adopt it as well. Opinion leadership, according to Rogers (1995) “is earned and
maintained by the individual’s technical competence, social accessibility and conformity
to the system’s norms” (p. 27).

Organizations often see the creation and adoption of the mission statement as the
first step in the planning process or reorganization. New mission statements (Barkus, B.,
Glassman, M, & McAfee, 2006) can serve as a control mechanism for keeping the firm
on track and to renew and revitalize institutions (p. 86). Denton (2001) indicates that
“mission statements and strategic objectives are often created in the hope that they can
help push the organization toward some desired direction” (p. 311). In reality, the
organization will stay the same unless the mission is adopted.

In conclusion, a good mission statement can serve as an inspiration to the

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



74

employees of an entire institution. Those that are well written and activist in orientation
will help enhance the performance of students, staff, and faculty. They are not easy to
write, but the considerable time and patience needed to do so will help enhance the
institution. The topic of mission statements is one that is not studied a great deal,
especially concerning indigenous institutions and thése few studies are aimed at
American Indian college tribal libraries which are mainly community colleges.
Indigenous American Indian institutions, libraries included, have not often been subjects
of research studies very ofte<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>