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CHAPTER I
INTRODUCTION

Since the earliest organisation of schools, there have been
those who have left school before the completion of their formal
education. Since there was no well defined period of forml
educsation in the past, and there was a desmnd for unsikilled laber,
no serious problem was presmted. Today unsiciiled jJobs are fast
disappearing because of automation and teshnclogy and, thus, early
school leaving has becoms a serious problem, By the year 1970
unskilled labor Jjobs will total about five percemt of all other
types of jobs., By the same year the U, S. Departmsnt of Health,
Edusation, and Welfare predicts there will be 7,500,000 dropouts.
This problem is not Just a school problem, dut a national one
which every school, commanity, chureh, and sivic organisation
needs t¢ recognise and probe.

Skilled training in a salable akill or a high school
education should be a goal for every individual capable of
performing at one or both of thees levels. I1If he is to achieve
susoess in life, a student mst be developed to his optimm
potential.

Every school should examine its curriculum to see if it has
been adequately meeting the needs of its students. Educators must
try to diseover and eliminate those elememts in the school
environmsnt which tend to cause withdrewals before graduation.

1



1. THE PROBLEM

Statement;, of the problem. The purpose of this study was to
asoartain the needs of the students who drop out of the Hugoton

Public Schools; and how the school and commnity my meet these
needs in order to retain more of such students in the schools for
a longer period of time.

An aceumlation of dropouts can becoms social dynamite in a
commmity, therefors it shemld be imperative that commnities

attempt to ehange the attitudes of these youth "through meaningful,
wortindiile, and successful W‘l."l

Ihe hypothegis. It was the writer's hypothesls that
influences contriduting to early sehool leaving have their roots
in elemsutary school sxperiences and that efforts to reduce the
mm.u.m;mxmmmuuatmummm;
tory factors in elemsutary sehools.

Sews geesticns about thie pycbles. In order to determine
the validity of this hypothesis, the writer will seek answers to

the following questions: How do students who leave school early
regard the experiences which they have had in school? What do
these attitudes suggest about the quality of education which has

leiigh Schecl Dropouts of 20th Century " U. 3.
wnmwmm (1963).



been theirs? In wvhat ways could school and commmity ast to reduce
the incidence of early leaving?

II. SIGNIPICAMCE OF THE STUDY

Educators uswally think of early schocl lsavers as bedng
associated with Junior High School or Senior Migh School youth,
but dropping out of sehool at this level does not suddenly happen.

Its canses have boen developing for many years; ecmsequently, more

and more eduecators need to becoms aware of individuals in elemen-
tary schools who are on the road to dropping out of school.

We have many young people ocoupying a seat but, in
actuality, they-have dropped cut. They could more accurately
be called *Drop-inst becsuse e{aminachoolonhbocam
of parental or legal cempulsion.

Students, who walk in to the principal or cowunselor's office, and
sy, "I'n quitting sehool,” san rarely be persuaded to stay in
school. Therefore, it should be essemtial that teachers in
slementary schools learn to recognise these individuals and proceed
with a positive approach to helping these students obtain an
education.

Thirty-five perceat of this nation's students are dropping

out of schoel before they eomplete high school. Since there is a

decreasing market for unskilled laborers, it becomss insreasingly

z.r. R. Rombouts, "Reashing the tDrop-Lat Befors He

u " Michigan Bdugatlon Jowrmpl, Vol. 41, No. 6 (Nmmr. 1963).
P .



important that educators study their schools to ses what they may
do to inerease their holding power on these individuals,

A classroon envircnment conducive to mstery of the tool
siills and its satisfying rewards mist be evident to students. It
is here that educational stamina of youth is developed, bBut poor
classroom practices fix a child's gase on the nearest educational
axit. %A few changes in our concepts and more of such ingredients
as dedication, affectionats help, stimlation, encouragement and
determination,”> are needed by teachers and schools. Applegate
believes "dropouts begin their exit in the first four grades."

Many new approaches and programs have been used in various
commnities to combat this problem, but it will omly de through
the dedication of edusaters that a solution may be found to the

problam of school dropouts.

III, DEFINITION OF TERMS

e dropout. The dropout is any student who withdraws from
school and does not contimis his education in another institution.

Jhe Hugoten Publle icheolg. The Hugoton Publis Schools
refers to the Hugoton Junior High Sehool and the Hugoton Semior

38d. L. Applegate, "A Voice of Experiencs,” Yirginia jowrnal
of Educatisn, Vobo LVII, Mo. 8 (April, 106k)s B 17.

hrnig.



High Schocl. This does not includs the Hugoton Greade School as
none of these students dropped out of school prior to the end of
the xixth grede.

(1) a systematic group of courses or sequences
of required for greduation or certification in a mjor
Tield of study, for wampls, "social studies ewrriculum,”
"physical education cwrioulum;™ (2) a gmersl over-all plan of
the content or specific mterials of instruction that the sehool
should offer the studmt by way of qualifying him for greduation
or certification or for entrance into a professiomal or a
vocational field; (3) a group of courses and plamned experiences

which under the of the school
..gmmm guidance or

iV, PROCEDURES POLLOWED

The names of the early school leavers from the Hugoton
Public Schools were obtained from sehool records. Since no formal
marking system is used with regard to early scheol leavers, advice
was sought from the principal and the eownselor in determining the
namss. Some of the individuals were known to have transferred to
other schools, but scms ef the others left no reecords. Only
individuals who were definitely known to have termimated their
schooling were considered for this study. These individuals either
lived in the commmity or still had some relatives living in the
commnity.

*Roy A. Nerris, "A Survey of the Dropouts in Class AA
Public High Schools in Kansas," An unpublished thesis, Kansas
State Teachers College, Emporia, (April, 1964), p. 2-3.



mhtﬁivwnlsmomm:momsoldwwmer
were used for this study. mmmforty;«onttu&ntlinthh
group. Two of these individuals have their high scheol diplomas
now, one is doing work by sorrespondence, one is studying through
a nmaval training program and one is taking scademic work in a state
institutien. |
mmmmumwmu. A!‘onm:npmur
and questiormaire was sent to those who had not answered, and later
personal telephons calls were made. One telephone conversation
gave very definite negative attitudes toward the echools and the
teachers, but no questionnaire was returned., Seventeen question-
naires were returned.

Junior High School and Semior High School records were used
to obtain the age and grade of eash student at the time he left
school, His academic grade aversge and the subjects he wes
failing at the tims of leaving school were obtained from the same

recorda,
SIMARY

Hany students enter a sochool system through the years.
Some students stay long enough to complete their educations, but
other students elther tranafer to a different place or drop out of
school entirely. MNore and more students are dropping out of sehool



each year until the present dropout rate is becoming an alarming
problem of national concern.

The purpose of this study has been to attempt to find out
why students of the Hugoton Public Sehools have discontinued their
formal education. A better understanding of dropouts can be gained
through critically examining these individuals. If steps can be
taken to change some aspects of thelr educational envircmments in
the direction suggested by analysis of their characteristies,

sducational programs more appropriate to their development my be
achieved,



CHAPTER 11
REVIEN OF THE LITERATURE
I. INTRODUCTION

A tragedy of the 20th century is the high school dropout.
This is becoming s natiomal problam. Maxy edusators and school
systexs are experimenting and researching msthods and progrems to
advance education for all students which is a goal of American
sducation. There are far too many studmts dropping out of school
into a disappearing labor market; consequantly social problems are
beginning to arise from a restless youth. lany studies have bemn
conducted in regard to this drepping out problem in order to have
a better understanding. A few of these spesific school studies
are smummrised in the following.

II. RESEARCH BY SCHOOLS

The Quincy Public School's study entitled Motivations Of
mmmmmunmmummmt
situation with research objectives in view. This was a longi-
tudinal study of data over am «ight year period using a ocontrol

group. "The dropouts were mtched with two control groups selected
from the stay-in population ssparately for intelligence and social
status.*t

1psul H. Bowman and Charles V. Matthews, Motivaticns of



This project is studying all school dropouts from one age
group in a smell city commnity with a wids rangs of socisl and
ocoupational levels. It tries to assess the number who leave
school, the conditions under which they leave, their motivations
and success as adults and their developmental background.®

The Hanstings, Nebraska, study found that closer teacher—
pupdl relationships were very valuable for their schools.’

In a study condugted by the Saint Paul Public Schools
numrous reasons for withdrawal from school were found. Some
suggestions were made as a result of this study for improving the
school?! s holding power: attempt to discover why more boys are
lsaving certain schools than girls, place students in classes with
others of their own age, direct efforts toward showing students
that they will benefit from high school education even though they
will probably be employed in an unskilled job, create a more
interesting and dynamic progran with less rigid sdherence to
uniform time schedules and traditional courses of study, recognize

the need for knowledge about merriags and family problems, improve
school attendance, help inmates from institutions to succeed,

% %g% Quiney Youth Development Project, Quincy,
e S tion, and Welfare Project No. 200
(W} 1%0)0 p' 3-

zg_g., P. 1-2,

3m. T. Jaques, "Hastings High School Work On The Dropout

Problem," Pergomnel and Guidance Jowrnal, Septesber, 1956,
PP. 39-40.



WMMQowMs,mpmof
uvu:urdmmmwmum1mm.m
mintain & wore systemtis chesk-up of graduates and non-gredustes.’
A study in Deds County, Florida, was mde to determine some
implications of the results for administration, instruction, and
guidance in the school system. They found that dropouts were not
interested in school. Soms suggestions for administration were to
have flexible scheduling so failing students oould be growped for
special or intensive work, permit prineipals to disregard standard
or traditional programming procedures, explors possibilities for
lesuing certificates for completion of special work, organise
special astivities for these youngsters, develop a program of home
eentacts, appoint teachers who were sympathetic to needs of )
potential dropouts, develop ungreded school organisation (elemen-
WMMM)MMIIM”"MM.S
In "Horisons Unlimited"”, Tisshler reported that Vassar
sollege students helped tutor students in Poughkeepsie, New York
elementary sechool. mwmmmmwm
ment to the three R's. ZKach college student spends cne hour with

bR, J. Bogebretscn and . A. Falk Sednt
Paul Public Schools, Mimmesota (August, iw, pp.'%:
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a student. Reading mterials were obtained from any source avail-
able. The idea was started to aid potemtial dropeuts by Patricia

Blumential, & junier in Vassar, but todsy this ides of help through
tutering has grown to include other solleges nearby.’

III, THE DROPOUT INDIVIDUAL

Our government and industry has been taking an interest in
the dropout problem from an economie point of view; whereas the
schools' interest is with the student as an individual and his
right to develop to the highest possible level. 3ince the sehools
are the steward of this treasure of children, then it mst acoown?t
for its stevardship.’

‘!hodmmtmbluianuucmmdnubdghtr:ﬂn
to ninety per cent of high scheol students dropped out of school
before completing it around the 1900ts, but in this last half
sentury our dropout rate has besn cut to adbout forty per cent as a
result of our educational systesfs trying to provide an education
for all of the children.® During this same period of time owr
scientific, technologieal, and educational horisons have widened

SChristine Tischler and Grace-0'lken, "Horisons Unlixdted,®

Shristisn Sqleace Nopiter, (February-Mareh, 1964).
7hequa, Jog. ¢it.
sﬂm, [-1- 8 mo, Pe 1.



requiring more skills and edusation be utilized on the jobs.

"The dropout is a result of many disruptive forces who fails
in the school situation and contimies this pattern of failure at
least initially into adult 1ife and the vocational world."”? More
than half of the dropouts are bdays, who leave after their sixteenth
birthdays and in the tenth grade. Many are seriously retarded in
reading and arithmetis. Probably failing in one or more subjects,
not sotive in athletics, or «xtre elass activities. Many have an
1.Q. which indicates they could greduate and come from families
where school achievemsnt and attendance are not sonsidered of mch
value. Seventy per cent of their msthers and eighty per cent of
thekfawwammmmmmv:ﬂnmmt
of their mothers and thirty per cent of their fathers did net go
beyond the sixth grade. Parents do physical labor and are often
out of work. They have litile time together and no appreciation
of the good education will do.m

M¥ore than thirty per cent of the students entering high
school leave before gredwation. Nearly fifty per cent of the
students discontimue school in Virgimia, South Carclina, Georgia,
Mississippl, and Xentucky; wheress New Jersey and Massachusetts

o9 Do ”-

School Dropouts a 20th Century "U.S.
Department of Heslth, Educetica, and Velfare, (1%



only lose twenty-six per cent, Mimmesota twenty-ons per ocent,
California twenty per cant, and Wiseonsin edghteen per cent of
their students. One fifth of the dropouts have the mantal ability
to complete this wrk. “The Amsrican dreem of giving everyons &
chanse to get ahead, . . . or the sames oppertwnity for all does
m¢nmommqmomwhmeémm.“u
The people whe drep out of sehool lack goals for life, an
interest in school, and are excluded from the soeial life of the
school. When he drops out some find work, but the United States
Departasnt of Labor statistics show that one out of every six
wmmthomum;mmmpismm. Most
dropouts will waste their lives because they cammot qualify for
Jobs in today's demanding world. President John P. Kermedy said,
*"The future of any comntry is . . . irrerarably damged vhenever
any of its children is not educated to the fullest extent of his

“MW.'E
IV, DISCOVERING THE DROPUTS

*A mllion boys and girls, young men and womem, each year
mmmemmmwmuml.m They are the

Ugaith G. Nelsser, "School Failures and Drepouts,” Public
Agfairs Paxpilet No. 346, (July, 1963), p. 3. ’

Lnpigh School Dropouts a 20th Century Tragedy," 1oc. Sik-
13109,
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last to be hired, receive the lowest pay and the first to be laid
off. Machines can often do thelr work. 7,500,000 youth will be
added to the already staggering msher of American citizens who
are academioally and vocationally unprepared for this changing and
challenging age by 1970. One out of every three in the fifth grade
now drops cut before high school gredustion.?

The school dropout has become a national problem, We have
always had dropouts, but never a problem before because they could
£ind work in the unskilled labor raunks. miaamiehctdia:
appearing and by 1970 less than five per cent of all available jobs
will be of the wnskilled variety. Whole categeries of jobs are
disappearing due to the development of automtion and technology.
The national wnemployment rats for the past five years has not
fallen below five per cent. mmmwtmtr:om,tho
figure is twelve to thirteen per cent, and this includes graduates
and dropouts, ?wmommnhﬂmhm:fmm
cent and even as high as seventy per cent in the depressed slum
neighborhoods in the large cities. Dropouts &rift to other aress
seeking jobs and join other migrants in large industrial cities and
then live in almost indeseribeble conditicns where their children
are almost {mmediately dropout candidates. A recent study in one
state shows that sixty per cemt of dropouts quit school during or

Wrnia.
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before their sixteenth birthday, forty per cent had less than ten
mdM,anoMmmmnthom
grade level or lower and sixty per cent of them had scores above
winimam necessary to complete high school, Fifty-two per cent of
itheir parents were either uwnemployed or in unsikilled jobs and
omwmmmmm&mm“hw
of their parents are indifferent or negative toward education.
Dmpcubnuamhn,thru,orfwﬂmmwymthot
mnority groups.l®

The Hastings, Nebreska, Righ Se¢hool began a program in the
Mwuwmmmwmm
istics. The characteristics used were excessive absence, placement
in lowest decils en a mental ability test, broken homs, failure in
school subjects, minimal fasily edusation, low fasily econcmic
status, mle sex, lack of participation in school activities,
school retardation, and low soore on a standardised reading test.
This school tried to discover drepout studmts by using studemts
with four or more of thess eritical eharacteristics. The classes
Gfl”;%mﬁm.

Each pupil was assigned as a spesial project to one teacher,
mmmmmwmmtmgy;mmmdbm.or
in which he was doing his best werk.

Lpantel Schreiber, "Helping the Potential Dropout,®
Education Pigest, XXIX (Jauary, 1964), pp. 8-10.

YJaoques, gp. gik., p- 39
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Thias tescher took a special interest in him. Each year the seventh
grade class has been investigated and a recheck was mede to find
pupils who wers overlooked or developed more of these character-
istics.

On the basis of scholastic ability edghty to d.ghtr:ﬁn per
cent probably had the ability to profit from a high school educatien
if they were able to put forth the effort. Some of the dropout
groups missed wers those foreed out by illness, girls who merried
or those who enter sehool for the first time and leave before they
had been integrated into the sshool program. The guidance committes
in Hastings Righ Sehool felt that progress was being mde in
identifying likely dropout pupils and the method devised wes a step
in the right direction for their school.l?

The munber of dropouts betwean states, e¢ities, and schools
within a city were different. This study also discovered the usual
dropout characteristics along with frequent absence from school,
rural or urben residence, size of school attended, smmubbed due to
dress, left out, and few teachers sesmed to care about the studemts.
Subjects offered were loss useful; dissatisfaction was found with
teaching methods; they were not allowed in sudjects they desired;
and they were not eligible for extra cwrricular astivities for

various reasons,

lv;m., P I;O.
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V. DIFFICULTIES OF THE DROPOUT

Dropping out of school is "a symptom or a syabol of »
problem which has been bullding up over a long period, and it
usually creates more difficulties than it solves.™® Nost early
leavers were almost always woridng below capacity, failing in their
studies, and taking no part in school activities. They had few
friends in school. Relatively stable youngsters continue in school
and the relatively unstable, whose scholastic attaimments tend to
be poor, quit school. The way to dropping out was paved with
fallures. To not master ocne of the tool subjects such as reading
in early grades my lead to utter discouragement in high school.
Three times more poor readers as good ones drop out. Empty spaces
in skfills and knowledge lead to an academic impasse. mm.
transfers develop an unstable situatiom and often lead to quitting
school, The grestest dropouts were in shifting populations of
almuhmmmty:ﬂnwmmdntypumtotughml
youth were disadvantaged Negroes, Pusrto Ricans, Mexicans, or
southern Mountain White people. "These are the youngsters whom Dr,
Conant has called social dymamite.”? Many schools in slum aress
had over-crowded olassrooms, and inferior teaching so changing the

mlmur, op. git., pr. 3.

lm.. P 5.



curriculum would not change the quality of ths youngsters
performance in sehool.

Dropouts were wnprepered for adult responsibility. They
lacked training and education required for many Jjobs and lacked
suffieient knowledge of their own adbilities of jobs to make wise
choices. More employers demand high school graduates. Job fiaslds
ware expanding to require more educatlion.

The enforcement of compulsory school attendance laws in the
commmity affecta the tims at which students withdrew from
school, but « « « enforced attendance does not make sohool more
msaningful to the student, nor dees it reducs his sense of
fallure ormkezaimfoelhoisavaluedmnbuofampof
his classmtes.

Only a little over half of the nation's youth stay in school
long encugh to graduste. mmw‘umm
this group, Allen reports.

Dropouts drift whappily from jeb to job and competing with
adults for low paying jobs. Assume ﬁttlo responsibility for
improving their sosmmmnity or mation.

In a California study fifty-seven per cent of the dropouts
were dissatisfied with sehool. They falt that the teachers were
unfair, the other kids were all mwbs, nobody cared about them, and
teasghers did not explain enough. Many of these cases are needing

treatment for emotiomal difficulties. A belligerent youngster who
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felt that sveryons and everything was against him was in tum
against them and felt like an ontsider.

Vi. NEEDS OF DROPOUTS

Albert J. Riendeau reports that youth were swelling the
unemployment ranks at a time when our nation was accelerating its
demands for skilled workers. Dropouts revealed they had four aress
of needs:

l. poor social relationships at school, 2. lack of personal
interest at homs or at sehool, 3. inability to see value in
school. mbjgts, 4. linited participation in extracurricular
activities.

To a lesser degres, esrly marriage, financial reasons, and

enlistment in the armed foroes also contribute to the high dropout.

Contributing to the broad catagories above are problems of
behavior, Mnsfm attitudes, poor work habits, truancy,
and aggressivensss.

They often coms from homes of families with unstable

relationships characterised by naglest, abuse, and rejection.

Our high school population needs are not being met. Perscns
lacking & high school diploms are the first to feel the results of
a diminighed demand for wunskilled laber. Juvenile delinquensy is
ten times more frequent among dropouts than among high school

gruhatu 02‘

22,)vert J. Rlendesu, "Pasing Up To The Dropout Problems,”
Cloaring House, May, 1962, p. 523.

e, ., pe 5%,
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Syrecuse, New York, tried to discover wiy many high school
‘students falled to graduate. They studied the dropouts of grades
seven through twalve during the fall of 1945-45. One hmmdred
ninty-four students were interviewed by comselors, uhooladndnia-:
trators, and visiting teachers. Some of their findings were:
sixt.y:one per cent of the reasons related to school directly and
w percent were personal. In descending order of fre-
quency the school reasons were: dissatisfaction with school,
inability to see relationships between school subjects and future
occupations, overege for the grade, unable to get along with
teachers, inability to learn, failure of sehoel to offer sultable
subjects, lack of sufficient credits for graduation, along with a
variety of other ressons. FPersonal ressons in order of frequency
were: lack of persomal funds, lure of a job, family support,
illness, and the feeling of being too poor in comperison with
others in the class.?’

This report indicates that curricular and teaching adjust-
mentes to individusl differences ars necessary to fit in with a
shanging social and educational demend for school populatioms from

8ll social and economic 3!.01!311,.:.:?6

23nanother Study of Dropouts,” The Scheol feview, Septesber,
1950, p. 319.
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Dropouts appraise themselves mich as their schools did, To
"keep the dropouts in school longer, he needs to succeed in school,
better relationships with age mtes, participate in extracurricular
activities, improve teacher-pupil relstionships and have soms faxdly
infiuence.27

VII. SOME NEW CURRICULIM CHANGES

To save the dropout it will take close coopsration of
parents, schools, and the individuals and organisations of the
commmity, employers, eivic groups, service clubs, ladber unions,
and social agencies. Commmities will have to plan job upgrading
programs by which schoels ard local employers cooperate in basic
acadexic vocational classes and on the job training. Work for
wages part time and stay in schoal the rest of the time, improve
social outlook of underprivileged groups, and provide sitmations to
mmnmmmmmmamm:umm
reveals value of the schools. mm-ama.:tmwm
forestry projects in summer camps which has dramatically revitalised
the intersst in school for scores of potential dropouts.>®

A more mseningful ewrriculum, enlightened guidance efforts,
and a program of financial aids is needed. "Amsrican public schools

27&11(!, 2p. m', P uo
28wHigh School Dropouts a 20th Century Tragedy," log. git.



are committed to provide for the academic, physical, moral,
emtional, and social growth of all youth."??

Subject offerings mist becoms more closely related to the
abilities and interests of these potential dropouts in order to
increase the achool holding power in the high school. The
elemsntary schools need to consider their counseling, guidance,
curriculum and teaching methods to ses if they are mseting the
demands of our rapidly changing society. Ons item, taxable income
from potential wages earned from the skill of dropouts would appear
to be justification for an all out effort to develop youth to
maxisun potential., The number of jobs available to unskilled
persons is decreasing each year while the number of people to fill
then increases. This leads to a dilesms of joblesmness and mass
unemployment. A strain is then placed on welfare and relief,
unemployment agencies, and juvenile courts. Allison David strikes
& blow for action whem he writes:

Acadexic culture is ome of the most conservative and

ritualised aspscts of human culture. Its formlisation,
its lack of functional comection with daily problems of
1life, has given a bloodless, fossili character to the
classrooa which all of us recognise.

Twenty«five years ago American edusation was around 8.4

grade; whersas today we are a nation of high school Juniors. We

29R1¢:dau, op. git., p. 5lk.
(F] p. 525.
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nndtodcnlopmmh:mimmm.mdnwm
" and vocational counseling to reach beyond the in-sehcol puplls,
expand availadbility of voeational, technical, and sommercial
training programs to out-of-sshool youth, widen the employment
opportunities for youth in summer forest camps or simdlar camps,
develop commmity or public works programs for the employment of
youth in urban renewal work. Successful plans dealing with high
school dropouts will hinge upon cooperntion of school officials,
teaghers, and commmnity agawiu.n

Some programs needed to conmbat the dropout problem are those
that get parents involved, starting educational experiemce yprograms
in mursery and kindergarten areas for disadvantaged children
because the tools, experienses, or security of middle class child-
ren is lacking. Fducationsl programs are needed for elementary
and high school students vhere they can improve reading and English
speaking skills during the sumer. Some states are organising
after school study centers with volunteer help from colleges and
other adults. Cultural enrichment and special attention from
guldance counselors are being used in soms areas. Other places
are using a work-study program with satisfying results.

In the instructionsl ares organise reading programs, levels
of fundamental skills and understanding, provide tutoring and

A1pid., p. 526.



special study program, offer subjects with posaibilities for
developing salsble skills, use a block of program in a guidance
setting, and double pariods for the same subject in soms cases and
provide in-ssrviee training for teachers to help them understand
the lixitations of dissdvantaged puplls indieated by test results.>>
"0ur hopes for wniversal secondary edusation will not de
reached merely by persuading or compelling youth to enter high
school.”3> There remains the problem of keeping them wntil they
graduate. At the Rura) Education Association Conventienm in
Detroit, repressntatives of rural and big eity schools mst to
consider wmys to reduce edwoational problems of rurel migrants in
the big cities. Perley E. Ayer asked that emphasis on job traiming
be shifted to prepare individuals to be competent and eontributing
citizens in the ecity if they migrate and in the cowntry if they do
not, "Education has prostituted itself as job opportunity,” Ayer
said., '"what can we tell a student when he Inows that many dropouts
do pretty well financially and when we Ilmow he can graduste from
high school and still not find a Job."® Ayer feels that a spirit
of adventure and a sense of aspirstion should be added to education.
Most people wish “to climb further or investigate deeper than his

”ﬂimnamn, ep. git., p. 39-hi.
3wmpncther Study of Dropouts,” op. ait., p. 318.

5 %“*mummmcm«.-mmm. Novenber
» 1963,
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parents want him to. The aspiration to do what has not been done
before and to do better than before is inherent."35

American schools retain youngsters, but never give them a2
chance to make up any of the lost time. Years later a discouraged
youth drops out of sohool. An experiment with thirty-four older
children was carried on in California where the overage youngsters
of norml ability were given a chance to skip a grede. These
youngsters averuged one and one-half years older than the rest of
the seventh graders with mental age above the school msan, but
their school scores lagged behind their classmtes. Their weak
self-imuges revealed low self-esteem and marginal school adjustment.
They were also denying the valus of school by using overly-
aggressive or overly-withdrawn behavior pnttm.“

In Jamary of 1960, the school advanced a new idea to these
students. Since sach of them had lost one or more years of
schooling for varicus reasons would they be willing to work as hard
as they ocould 0 earn back that year? BEach student was very glad
to be given this chance. Conditions thay had to meet were: get
parentsl consent, work up to his ability, and be a satisfactory
eitizsen, This group was called Core Eighty-seven for work was

31vag.

. 36303'“ L. Chamberlin and Gllﬁn D. Clttm]l, TAcceleration
or the Education

(Jarmary, 1964




bdngdmmbothmdosﬁthmzuyeighth:gmdemrkbeing
‘mnntod in as mech of an individulised method as pouible.y’
In Pebruary, they were tested with a complete Metropolitan
Achievemant Test Battery and then tested again in June with results
indicating a median growth ranging from 100-524% of the usual
expocted growth. Twenty-five out of thirty-four students stayed
in the program during that period. Two moved away, two asked to
return to their old classes, and five were dropped for failure to
work or to behave. Twenty of these students were traceable two
and a half years later. As high school juniors, eighteen were
still in school and fifteen of these were rated as having a
satisfactory, good, or very good adjustment. Two dropped out and
thres were reted as being poorly adjusted.’®
In looking back through the test records of these five
students it shows they probabdbly could not have successfully com-
pleted the work of the advanced grads.
The overage students who received and responded to the
sncouraging attention and the chance to gain accelers
did as well or better than typical high school students.>?

This experiment supports the conclusion that adjustment to
school and achdevement are likely to improve if students are placed
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in thedr own age groups. Average underachievers can gain a great
deal if they are properly motivated, and skipping s grade seemed
to have a high motivating factor.*0

The implications of the Quingy Youtk Development Project
counseling over a longer period of time is needed which involves
the student as well as the parents. PFlexible and versatile school
scheduling of subjects, and a commmity that understands and
recognizes the need of its help in respect to the elemmtary and
high school students and especially the disadvantaged students who
tand to becoms the largest dropout group is needed.’!

VIII. PARRNTAL ATTITUDES

Neisser says, "Schools are the channels through which our
way of living is handed on and responsible citisenskip fostersd,™=
The education provided amd insisted upen to age sixteen in most
states, is invaluable to boys and girls, and indirectly to their
parents. Mers living demands the ability to desl with many
complicated processes and relationships.

"Educational climate has an influence."3 The attitude of

Mg,
“!mn and Matthews, gp. git., p. 85-106.
“21101:-&. op. git., p. 2.

hjm.’ Pe 9.
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people toward education dees affect its ultimate objectives. Many
people are anti-intellestual or at best non-intelle¢tual. We are
more interested in getting to the moon rather than in trying to
understand the ferces that centrol the universe.

Prevention of dropouts begins at home through developing
self-confidence and self-respect. It takes courage and persistance
to follow some things through and this §s where the home can give
mich help,

Parents must help build a respect for learmings. Parental
attitudes greatly influence a child's conscientiocusness toward
school. They can help the child to realizs that what one learns
in school brings satisfaction, contributes to a fuller, more
interesting life long after schocl is over. Parents who try to
encourage their child, rather than blame the school when things are
amiss, help the child to seek a new approach to his problenm.

Today many companies are demanding that their employees have
& high school diploms. They try to select applicants who can make
the routine advancements. Many employers feel that if a person
does not finish high school, something must be wrong so why take
on this fellow's problems. Not to finish high school indicates
one is a quitter and most employers camnot afford to train somsone
who may soon quit.,

Dropping out is socially inherited if cne's parents have
little education and live in a neighdorhood of low soclo-economic
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levels A survey in Iowa indicates that seventy-nine per cent of

the dropouts had fathers who did not finish high school, and in a
commmnity where eighty per cent of high school graduates went on

to college and adults had a high regard for education the dropout
rate is less than one per cent.

Sehreiber says that,

Contrary to the studies indicating that paremts of dropouts
genarelly see little value in education, I oontend, from my
experience, that most of these parents, hope, far more than
they can say, for their child's sucoess in school. Py and large,
sghools haventt begun to take advantage of m desire and hope
of parents to see their children get ahead.

Schreiber fesls that the P.T.A. needs to help resolve this

problem as it is not Just a school problem.

IX, SUMMARY

The dropout problem must becoms the problem of every
individual within the commmity, but educators need to take the
lead in helping commmity and civic organisations, homes, churches,
and schools to see each child as an individual with individual
rights. One of the basic tenets of American democracy is the
supreme worth and dignity of the individual, yet we tend not to
treat children as individuals, It is only human nature to want to
feel worth while. Every boy and girl needs a goal and a challenge
to become successful. He can never feel successful if he has an

%Mw. 2R m" P 10.
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I.Q. of eighty-five and has to be graded against 2 student with an
I.Q. of one mmdred twenty. Yet, we contime to teach as though
the tawo had equal opportunity to swmeceed at any task.

Many improvemsnts have beem made in the schools today in
regard to extensive curriculum offerings, expanded pupdl personnel
services, better facilities, equipment and teaching mterials.
Many remedial and special) programs of instruction have been added
elong with better prepared and qualified teachers, but this has
not always resulted in detter programs for the individual who is a
potential dropout.5

Our classrooms are ineluding greater rnumbers of the
physically, emotionally, and mentally handicapped. Many young
people of this nature, once confined to institutions or their homes
are now found in classrooms where they hops to becomw self-
sustaining msnbers of o:m!.e‘by."6 "Theoretically, the teacher agrees
that our schools are for all children and that we should take thenm
as they are and help them develop into what society thinks thay
should \:»eemnn."l*7

45, ) o
eynold Erickson, "The Dropout - Whose Failure? %&%
Jourpal of Edugation, Vol. 45, No. 1 (Septexber, 1964), p.
J. Novak and Mina E. Sundh "Careers for
Po?.?’;m Dropouts,™ Eduoatdan, Vol. 85, No. 4 (Decexber, 1964),
Pe .

h7m°km, 8P. m.. pe Al.



With regard to the Job Corps organisation, R. Sargent
Shriver told Congress it

mst do more than provids basic education, skill training

and work experience. Itmtsheminéiffmto
interest, ignorance to awarensss, resignation to ambi
ad an attitude of withdrawal to cne of partieipation,

The above could be considered tremendous charges against
the methodology of educators. Nevertheless, we as educators must
assume part of this responsibility in developdng youth with such
characteristics and begin recreating a sense of ambition, incentive
and competition within each individual. A teacher needs to Lmprove
the learning enviromment in his own glassrcom and serve as a Mark
Hopkins to his students. Teachers mmst show warmth, affection, and
confidence in their students.*’ "Good human relations and good
teaching are two effective approaches™’ for helping each student,
whoether he is the underachiever, the overachiever, or the ons who

is just drifting along.

b8y qrnon B, Alden and Jot(m A.YM” "When Classrooms

!‘c:ll g_u_w gﬂ% Regord (New York: Columbia Univeraity

l 5 p. »
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CHAPTER IIX
PRESENTATION AND INTERPRETATION OF DATA

In this study relating to the dropouts in the Hugoton Public
Schools, attempts were made to discover the needs of studemnts who
discontinued formsl education before graduation. The writer
believes that a better understanding of these students was needed
in order to help them pursue sducation throughout the sehool years.

The writer was interested in finding out the capabilities of
esach student, his general school progress, and his reading and
arithmetic ability as recorded on the school records. Through the
questionnaire an attempt has been made to ascertain the attitudes
of these students concerning their likes and dislikes regarding
school subjects, their likes and dislikes concerning their teachers,
and changes they would like to make in the schools and the
commnity. Additional information was colleoted with respect to
their employment and the wlqmtandmcrdoduuﬁonofthdr
parents,

Because of the smll sample involved in this study, statisti-
cal analysis was necessarily limited. Although the dropouts were
scattered throughout the United States, the questionnaires returned
tended to be from those students who still lived in the commmnity
or those with relatives living there. As shown in Table I only
seventeen of the forty<seven questionnaires miled were returned.
Nins were from boys and eight from girls. Among the boys were two

32
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with unique situations, one who was in the Boys Industrial School,
the other one who had dropped from school for several yesars and had
Just returned. According to the psychologist at the Boys Industrial
School, the former had decided to contimue with study at that
institution. Since the latter had actually left school earlier, his
reasons for doing so were desired.

TABLE I

DISTRIBUTION OF QUESTIONNAIRES TO DROPOUTS
FROM HUGOTON PUBLIC SCHOOLS, 1960-1965

Mailed Returned Returned
BOYS 25 9 36.00
GIRLS 22 8 36.36
TOTALS 7 17 36.17

I, EDUCATION ARD EMPLOYMENT OF PARENTS

The edusation of the parents in Table II indicates the
education of most of the father's was terminated during the
elementary years or at the end of the eighth grade. Only four
fathers had a high school education or above. Since five of the
mothers are high school graduates and one high school dropout went
went to business college, education of the mothers was scmewhat
higher than that of the fathers.



TABLE 11

EDUCATIONAL LEVELS OF PARENTS OF DROPOUTS
FROM HUGOTON PUBLIC SCHOOLS, 1960~1945

EDUCATION GIRLYS PARENTS  BOY'S PARENTS
Fathers Jiothers Tathers Mothers

TOTALS

Elenentary 3
Eighth grade 2 1
High School (dropout) 1
High School Graduate 1

Collegs (four years)
Do not know 1 1

%One mother entered business college for some time.

1
3
2%
3

T T
wv—'mrSQ

Study of the educationmal level of these parents reveals an
nwmumurhutormmmﬂthmlywthm
school graduates and one ocollege graduate among the parents.

The employmsnt of most of the parents was to be found in
the unskilled and sawri-skilled labor class for the fathers and the
few mothers who worked outaide of their homes. This was to be
expected wvhen the educational levels of these parents were studied,
this was a reasonable finding. The ccoumation of the parents can
be found in Appendix C.
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I1I. CHARACTERISTICS OF DROPQUTS

The eharacteristics of the Hugoton Dropouts were studied in
regard to their present employment, participation in school and
commnity activities, and general sehool progress. Their attitudes
toward reading, arithmetic, school practices, vocaticnal emphases,
their teachers, and commnity responsibilities were evaluated.
Checking the present employment of these youth, showed the boys
were engaged as follows: apprentice butcher, furmitwre upholsterer,
in the Navy, truck driver, student and farmer, inmte of jail,
unesployed, and two in the Boys Industrial School. The girls were
engaged as follows: three as housewives and mothers, three
unexployed, one as a regular baby sitter, and one as a housemid,

An atteapt was made to ses how active these students were
in school and commmity organisations. Three boys did not parti-
cipate in any organisation for boys and only one boy partieipated
in as many as four of thess programs. It can be seen in Table III
that Boy Scouts and Puture Farmers of America seem to be the best
liked of these programs. Ko interest was demonstrated in the A~H
program.

A study of Table IV shows the girls wers no more active
than the boys in organizations for youth. Three girls belonged
to no youth group and anly one girl belonged to four groups. Girl
Scouts seem to be the most popular organisation among the girls.



TABLE III

PARTICIPATICN OF BOYS FROM HUGOTON PUBLIC SCHOAQLS
IN SCHOOL AND COMMUNITY QRGAMIZATIGNS, 1960-1965

BOYS Cub Boy Baseball P.F.i. 4-H Dedolay Youth Organiza~
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TABLE IV

PARTICIPATION OF GIRLS FROM HUGOTON PUBLIC SCHOOLS
IN SCHOOL AND COMMUNITY ORGAMIZATIONS, 1960-1965

—t e ~ —w:__—' mw—m

s oo
e

ans Brownie Mrl

Charoh  Wazber of
Kayettes bl Rainbows Youth Organizations

Seouts Seouts Groupe
l X 1
2 o
3 X X 2
& o
5 X X X X b
6 X X 2
7 0
8 X X X 3
TOTAL 2 I 2 0 1 3 12

LE



In sunmarising activities in which youth participated in
Table V, page 39, one discovers that six students participated in
various church youth groups, the largest area of participation.
Boy and Girl Scout organiszations also attracted soms of the dropout
students. The only school organisation which was selected by
several students was the Future Farmers of Amsrica. It is interest-
ing to note that no student had belonged to the A-H organisation
which has a varied program of projects, activities, camps, and
fairs. This leads ons to believe that the dropouts did not fesl
adequate to participate successfully in 4~H activities; therefore
they pess over this organisation rather than meet the possibility
of additional fallures.

Another aspect of student charecteristics which seems of
significance is the way they view their effectiveness in study.

In comparing attitudes of dropouts toward reading and arithmetic
with their actual school achievement records, one finds they assess
themsalves rather accurately in reading dut tend to underrate
themselves in arithmetie, as shown in Table VI, page 40.

The abilities of these students were checked against their
I1.Q.%2 as given by the Otis Intelligence Test which was administered
during the fifth and seventh grades. The intelligence quotients
used are thoss reported for the fifth grade except that when these

were missing, scores from the seventh grade were used. As indicated
in Table VII, nine of these students were found toc be in the ninety



TABLE V

PARTICIPATION F BOYS AND GIRLS FROM HUGOTON PUBLIC SCHOOLS
IN SCHOOL AND COMMUNLITY ORGANIZATIONS, 19601965

. - R O
SIUDENTS Cub  Boy Brownle Ofrl pa17 Kay- F.F.A. A Demolay Fadn- yogth Organis-
Scouts Scouts Scouts Scouts megy ettes bows  Groups ations
BOYS 1 L 3 L 0 1 3 16
GIRLS 2 A 2 0 1 3 12

6¢



©C = N W w9

&

TABLE VI

COMPARISON OF ATTITUDES AND SCHMOOL RECORDS OF DROPQUTS
FROX HUGOTON PUBLIC SCHOOLS WITH RESPECT TO ACHIEVENT
1IN READIEG AND ARITHMETIC, 1960-1965

KEADING AKITINRTIC
Nusber Students Below  lNusber Students  Below
Average & Above iverege Average & Abeve Average

—

Quastioomaire 10 6 & 12
School records 8 7 9 5

ROTE; The questiormmire was not answered by ome student for
resding and arithmstic. Reading resords were not availabls for two
bays, and arithmetic records were not awailable for two boys and

TADLE VII

DISTRIBUTICN OF 1.Q.'s OF DROPCUTS IN
HUCOTON FUBLIC SCNOOLS, 1960-1965

- "

=7 80 - 89 9% - 109 10 - 119
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to one-hundred nine I.Q. rangs, three in the one~inundred ten to one~
hundred nineteen range, with only two seores falling below ninety.

Acoording to school recerds, these students seem to have
ability to do school work effestively but they have lost all desire
to pursus tasks to the finish. When asked if they were interested
in trying to improve their skills in order to get jobs or better
jobs, fifteen were willing to try to improve their skills, but only
eleven were willing to enter a voeational school if one should
becoms available.

The school records were checked at the Junior and Senior
High Schools concerning each of the dropout students to obtain
information in regard to his academic ability, age and grade level
at the time he discontinued school. The nunber of sudbjects he was
failing at the time of leaving school was noted.

The academic grade aversge for these studemts in the Junior
and Senior High Schools revealsd sleven students with an average
ofan;m,mmmmmwnnnm
with an average grade of D, The high school records show four
students with a B or C average, but the grade school had nine
students with a B or C averags. A distridution of the grudes is
shown in these results:



~Srades Slsmsntary ~Jundor or Senior
B 3 1
C 5 3
D 5 n
F 0 1
Unimown 3 1
Total students 17 17

The attitudes toward education developed by the student while
in the alementary school change as he moves into the departmemtal
atmosphers of a Junior High School; as indiffsrence to school
increases, hias grades gradually decline. Only one student with a B
averege still retained this grade avernge when formal education was
terminated. With the exception of five students who oontimued to
receive D's, gredes of other students had declined by the time they
discontinusd school. Eight of these students were failing no
subjoct, and only one student was falling every subject. Seven
students were failing one or more subjects. No record was avallable
for one student.

Study of grade lsvels at which students drop out of school
revealed more students were leaving at the ninth and sleventh grade.
8ix students dropped out during the eleventh grads, and five during
the ninth grade. A detalled report in Table VIII shows the number
of students who dropped cut of school during the differsnt grades.
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TABLE VIII

GRADE LEVEL WHEN STUDENTS IN HUGOTON PUBLIC SCHOOLS
DISCONTINUED THEIR EDUCATION, 19601965

Totsal 17

The most common age for dropping out of school was seventeen
with seven students in this group. Three students dropped out at
age fifteen and three at age sixteen. Additional information in
regard to ages of the early school leavers is given in Table IX,
page hl.

The capabilities of thess students were considered with
respect to 1.Q.'s, academic aversges at high school and elementary
school, subject matter, age, and grade in €able X. The five
students with D's at both the elsmentary and high school levels
were probably working at their meximsm ability. Nine students wdth



TABLE IX

AGES OF RUGOTCN PUBLIC SCHOOL STUDENTS
LEAVING SCHOOL, 1960-1965

Total 17

grade averages of C or B in elementary school appesared to have
potential for gaining an edueation. The 1.Q. ranges for these
students run from a low of ninety-seven to a high of one hundred
ninetoen. It is with such students that a progrem of prevention

of dropouts should have major ooncern, not only for the welfare of
the students but of soclety as a whole.

When the students are looked at individually, one discovers
that one student returned several years later to finish high school.
Another student has taken Cosmstology training, but has not passed
the Cosmstology State Board Dxaminations. One student entered the
Havy, two are in the Boys Industrial School, and the others are
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TABLE X

DROPOUT'S ABILITY, GRADE AND AGE OF LEAVING SCHOOL, AND
ACADEMIC AVERAGE IN GRADE AND HIGH 8CHOOLS WHILE
IN HUCOTON PUBLIC SCHOQGLS, 1960-1965

Student 1.Q. Subjects Age Grade Academic Average

Nuzber Failing Leaving High Sch. Elem. Sch.
1l 11 14) 17 11 B 54:
2 99 ALl 15 9 r C:
3 0 17 1 C:

h 103 0 16 1 D c'l'
5 92 5 14 8 D- D-
6 % 3 15 9 D- D
7 100 3 14 7 D- D-
8 104 0 17 11 b)) C;
9 119 0 18 12 D+ B-
10 0 17 1] D

n.

12 106 0 15 9 D c=
13 114 3 17 11 C= B';
14 7 2 17 9 - D
15 83 1 1% 10 D- D
15 104 1l 17 10 C-: B-:
17 97 0 1 9 D- c-

b ]

"shis student's records sesm to be misplaced or else he is
listed under another name.
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either unemployed or working at unskilled jobs, If an individual-
ized curriculum and guidance program had been established for thess
students, possibly they would have finished their high school
educations at an sarlier time.

III, STUDENT'S ATTITUDES CONCERNING SUBJECTS AND TEACHERS

An endeavor wvas mds to see if any specific subject seemed
t0 have given the students trouble, or if any certain subject
seened to be the casiest for them, but in each case no definite
subject was the hardest or the easiest for them. Nearly every
subject was named as the best liked by soms and nsarly every
subject was also named as the most disliked. The favorite subjects
ware selected because the students found the material easy, inter-
esting, challenging, and taught by a teacher interested in helping
students. Unfavored subjects were selscted because students found
the material too difficult, uninteresting, and taught by a teacher
they did not like. Details with respect to this question may be
found in Appendix E.

Several questions were asked to find the attitudes of drop-
outs toward school discipline, teachers, counselors, and principals.
All of the students believed teachers should have discipline so the
students could have a chancs to lesarn. The main things they seemsd
to like abeut teachers were their ability to wnderstand pupils,
prezent material in an understandable way, and treat pupils on a
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basls of equality. Some of the things they did not like shout
teachers ware privileges granted to somw students, qualities which
made them difficuit to work with, and fallure to oreate profitable
learning situstions. More detailed answers can be found in
Appendix F. With regard to counselors and prinaipals only two of
the students said they had seen a counselor or prineipal on their
own conserning problems. TFourteen of the others indicated they had
never sought such help and cne student did not respond to the
question. Nine students did feel that they could talk to a friemd
or teacher, usually a friend, about their probloms. Tsachers who
were selected as their favorites and teachers who were remenbered
as not favorits teachsrs were selected from every grade beginning
with the first grads on through senior high school., They were
teachers teaching in every area the school offers,

IV, CHABGES DESIRED IN SCHOOL AKD COMMINITY

Dropout students were alsc asked what changes they would
like to see made in the grede school, the Junior high school and
the senior high school. Soms of the shanges they would like to
ses in the grade school are betier diseipline, not so mmch taught
in too short a time, teachers willing to take time to help the
slow students, and teachers without faveritism. In the jundor high
they want understanding teachers, no favoritism, and more time for
studies. Changes suggested for the senior high included better
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discipline, lesa favoritism, more emphasis on partieipation in
activities, and teachers with greater interest in students.
Student answers to school changes may be found In Appendix G.
Conmmity changes suggested inaluded more wholesome, super-
vised recrsation, better understanding for slow students, and
greater stress on the importance of contimued edusation. They
balieve the commmnity could implement their suggestions in the
following ways: secure help from the Federal government or from
people who were in a position to domate funds; elect people to the
city council who are really interested in young peopla. Commnity
changes suggested by the students may be found in Appendix H.

Ve SUMMARY

Many interesting aspects are discovered concerning the drope-
outs of the Hugoton Schools. Almost as many girls as boys dropped
out of school and nearly all the dropouts had ability adequate to
attain a high school education. Twelve students had intelligence
quotients in the ninety to one-hundred nineteen range. Over half
the students had reading and arithmetic achlevement of average or
above at the sixth-grade level. No subject stood out as being of
especially high or low interest to ths group. Most students dropped
out in the ninth or eleventh grade and were fifteen, sixteen or
ssventeen years old. The grades of these students seemed to slip
from C's and Bts to D's by the time they dropped out of school.
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Though school and comminity organisations did not attract
these students into thedr activities, they expressed strong desire
for recreational facilities which are not of an organizationsl
nature. Very poor rapport with comselors and principals was
tyrdeally expressed and many students felt that favoritism was
shown ocertain pupdls. These students seem to have low opinions of
themselves and apparently expsct to meet rejection from adults whom
they contact.



CHAPIER IV
SUMMARY, CONCLUSION, RECOMMENDATIONS

Summry. m-hmonuwmmmorth.mpm-
in the Hugoton Public Schools, this study attempted to ascertain
attitudes and abilities of students who discontimed their academic
education before completing high school. It is hoped that through
using a longitudinal approach of study from elemsntary through
Junior high school and or senior high school a more complete ploture
of the individual will develop.

The problem studied was to ascertain the needs of the
students who have dropped out of the Hugoton Publiec Schools; and
how the school and commmity my meet these needs in order to retain
more of such students in school for a longer period of time. It
was the writert!s balief that influences contriduting to early school
leaving have their roots in elementary school experiences and that
efforts to reduse the incidence of early schoocl leaving must give
attention to eontributory factors in elementary schools. This
study thus represents an effort to determine the nature of these
influences and what may be done to alter them.

Informtion concerning this study was acquired through
school records and by questicmmaires to individual dropouts. From
information obtained in commection with the dropouts, it was
discovered that most of thess individuals fell within the norml
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range of intelligense, lack initiative to complete school, are
inactive in school and commmnity organisations, have parents with
only an slemsntary education, view many of their teachers with
rejection, and seemingly do not know how to cope with their school
environment .

Student responses to the questiomnaire seem to indicate that
very few things in school interested them sufficiently to get them
to participate in school activities. It appears that by the time
the dropouts had reached junior and senior high school they felt
there was no opportunity for them to becoms active participants.
Many of these students were doing some complicated things: for
instance, repeiring radios, workdng on electronic equipment,
reading Shakespeare, studying historical literature, setting hair,
painting portraits, and even working with people. Yet the responses
of students suggest that they felt uncomfortable around their
teachers. They balieve many teachers had pets and showed favorit-
ism, Some teachers did not oconduct interesting classes and needed
better discipline in the classroom. Selecting teachers they like
was usually based on their ability to conduct interesting classes
and be liked by students.

Attitudes suggested about the quality of the dropoutts
education, gave evidence that they need teachers who can establish
a good rapport with a potential dropout. KRot enough time was
allowed to grasp some subject materials, and a tsacher interested
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in helping the slower student was expressed. It does appear that
these would be drastic handicaps for a slower student or a student
handicapped by his social background. In order to reduce this
early school leaving, the schools must more critically evaluate the
curriculum and teschers in light of the effect this has on
culturally deprived studets. They probably have normal ability to
learn, but not the experiential background or paremtal initiative
to stimlate interest and instill a desire for learning.

The dropouts expressed a desire for some recreational
facilities wvhich they might attend such as a skating rink, and a
recreational hall with music to enjoy, place for soft drinks, and
a place to visit with friends. Other kinds of recreation need to
be provided, as this town has limited activities in which youth my
participate outsides of school hours.

Conglupions. Only through the dedication of educators in
all areas of instruction toward becoming aware of future dropouts
ean any real in~roads be made in meeting needs of these individuals.
In every classroom we have the "drop-in" stwdent who attends school
through parental or legal force, Educators must begin meeting the
needs of the dropouts before thay begin looking for the nearest
exit. If teachers expesct to see more individuals with skills which
my be applied in future occupstions, then the teachers will have
to show greater interest in each individual student.
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A greater effort mist be expended at elementary levels in
moeting each student'!s needs for basic aldlls and in helping to
creats a desire within the student to secure an education or skills
adequate to enable him to earn & living. Nsither can the junior
high school or senior high school teacher take for granted that the
basic skills have been taught because this is an on going process
which should comtinne throughout his school years. Every teacher
mist asswad his responsibility for teaching sicdlls needed to under-
stand the type of material he is teaching. Concentrated effort is
needed from all educators to see that each child has a chance to
achieve some valld success. A false sense of success camot be
condoned at any level, if the overall progress of the individual is
to be met. This fealing of success must be gained when the
individusl begins school and must continue throughout his schooling,
a8 he 3000 learns t0 assess himself in the same way his school does.
If he does not find elsments of success within the school, he
eventually begins looking for a way out of this deplorable situation.
For some students this ""giving up" on school work begins early with
& rigor mortis effect which becomes naxt to Iimpossible to alter.
In this study every student exscept two had the potential to
acquire a better education than he had, but because of school and
teacher influences, he found the school room not a place tc be
desired. Furthermore, his home sltuation does noi indicate that he
is likely ever to retwrn as his parents usually did not complete



54

their education. When this student finally lost interest in school
and quit, he lost more than an education. He lost his self-esteem.
Knowing that he wvas a failwe at school, as he had proved to him
many times throughout the years, he has an astronomical load to
1ift hefore he even regains his confidence in his own ability to
succesd. Lacking an education or training in a skill is almost
certain to doom him to a subservient existence.

Regommandations. As a result of this study it is recommnded
that schools establish a swrriculum which more adequately meets the
needs of individual students by helping them to consider acadexic
and vocational curriculums rather than choosing unrealistic patiways
10 goals. A mowe personal guidance program should be initiated to
help the student mset his needs at school, at howme, and in the
cosmurdty. Educational systems should adjust to a child and his
problems instead of the child's trying to adjust to school and its
standards. Individual achievement must be based an perseonal rather
than group progress. Extracurricular programs designed to attiract
the dropout~prone student are noeded.

Potential dropouts should be discovered early in thedr
school years, and an effort should be made to establish closer
pupll=teacher relationships. The charsecteristics of the potential
dropout should be mde available to all faculty mexbers. A more
sympathetic attitude is needed ameng teachers toward the problems
of the low social status, academically wnsuecessful student.
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Faculty members mst take tims really to listen to a child to hear
his immer feelings as well as his surface problems. The potential
dropout nesds help in learning to live within his comamity and
among his peers. He should have more family-living and appropriate
sex instruction at an earlier age.

Churches and civic organizations nsed to consider their
programs and recreaticnal facilities to see if thay are adequately
meeting the needs of the underprivileged children.
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APFENDIX A

Fugoton, Kansas
April 30, 1965

Dear

1 am making a study of the "early achool leaver" in our
schools, I hope that by doing this study I can help improve our
schools in the areas in which you indicate there is a weakness.

Will you please help me by filling out the enclosed
questionnaire? I am malling this questionnaire to all or our
sarly school lsavers. The information received from you will be
kept confidential,

Pleass £i11 out this questiomnaire as soon as possible and
meil it back in the enclosed envelope.

Thank you for this help.

Sincerely yours,

Mrs, Ray Morgan



APPENTIX B

QUESTIOHNAIRE

NAME
PRESENT JOB

(You may make additional comments on any question. Use the back,
if needsd.)

1. Did you belong to any of these youth groups? Check the ones.

Cud Soouts
Brownie Scouts
Boy Seouts
@rl Scouts
Baseball teams
Kayettes
?.F.A.

h=H

DeMolay
Rainbow
Charch Youth Groups

Cheok answars YES or NO YES Xo
2. Did you read a daily newspaper?

T

3. Did you read magasines?

he Did friends visit you in your home?

5. Did you visit in yowr friends' homes?

6. Did you have a oar?

7. Were you allowed to use the family car?

8. Did you have money to spend for ceocasionsl
treats, special lunches, or school lyceums?

9. What is the ocoupation of your parents? (Hamples:
clerk in drug store, farmer, salesman, highwy
maintsnance, etc.)

Father Mother




10.

11.

15.

17.

18.

19.

What was the education of your parents: Check.
Father: EKlementary School Graduated

63

High School Graduated
College Graduated
Mother: Elementary School Graduated
High School Graduated
College Graduated

Did either of your parents quit school?
Why?

Were you a good reader as compared to other
students in your class?

Were you a good student in arithmetic as com-
pared to other students in your classes?

What was your favorite subject in

RO

Grade School, Why?
Jr. High (7,8,9) Why?
Sr. High Why?
What subject did you dislike the most in
CGrade School Why?
Jr. Hgh (7,8,9) Why?
Sr. High Why?

Were you free to select subjects of interest te you?

Did you ask questions when you did not understand
something?

Was there a teacher or other friend to whom you
felt fres to talk out your private problems:




21.

23.

27.

6l

Who was your favorite teacher in
Grade School

Jr. High
Sr. High
Why did you ghoose these people?

Which teacher did you dislike the most in
Grade School

Jre. High
Sr. High
Why did you select the above teachers?

IES RO

Do you think tesachers should have diseipline
in thedr classes?

Why?
Did your teachers seem to like you?
Did you ever feel there was partiality in choosing

Athletic teams
Music contestants
Class play members
Class officers
Somsone for special
Jobs

Were you aver passed to another grade when you fslt unprepared?

Weres you ever held in a grade when you felt you should have
passed to the next grade?



29.

33.

3.

35.

65
Are you interested in trying to improve your skills in order
to get a jJob or a better jJob?

If a vocatiomal school was available, would you be willing to
go to scheol in order to improve your skills?

What do you like to do”

What changes would you make in the grade school to help mke
it a better school if you were going there?

How would you change the Junior High School to improve it if
you were going to school?

How would you change the Senior High School to improve it7

What would you suggest that ocur community do to help more
students?

How would you have the commmity do the things you have
suggested?



APFENDIX C

OCCUPATIONS OF PARENTS OF BACH DROPOUT STUDBNT




APPENDIX D

AVOCATIONS AND HOBBIES OF THE DROPOUT STUDENTS IN
HUGOTON PUBLIC SCHOGLS, 1960-1965

P

Students Read Deily Read Friends You Visit Have a
Nowspaper Magazines Visit In In Friends Car
Your Home Home

Qirls 5 7 7 7

Boys 5 ) 7 7 3

Special

Students 1l 2 2 1l 1l
(Boys)




APPENDIX E

RESPONSES T0 QUESTIONS REGARDING SUBJECTS STUDIED

Tavorable answers.

I liked them all
I like to drew



APPERIDIX F

ATTITUDES OF STUDERTS TOWARD TEACHERS

mtter across to be understandable

I liked them personally and thought they wers excellent
teachers even if I vasn't a good student

I felt at ease in their class

I could understand what they taught

Because they seemed to be able to teach me more than other
teachers

They all helped me out a lot at school

Unfavgrable snswers.

They all had pets

This teacher told the class that 1 missed all the guestions
on a test but three

Because I wamn't a cheer leader who was privileged to do as

Teacher wouldn't answer when I'd ask a question

They didn't try to get along with me or teach me anything

Snoopy, blaming me for what other people do

They had special students, ones that received more privileges

Mostly because they were excessively strict

I oculdn't get along with him or he with me

They sesmed too grouwchy and hard to get alomg with

I didn't select them it?s jJust the way it happened

They either didn't care whether they taught the student
anything or were too laxy to prepere lessons properly
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APPENDIX G

CHAKGES IN THE SCHOOL SYSTEM SUGGESTED BY DROPOUTS

Suggestions for the grade sehool.

Don't teach them too much in too short of a time

Teachers that would take their time to help kids that were
behind and can?t understand how to work the harder problems

Select teachars that have better understanding and aren't
prejudiced

Mainly for the teacher to not play favorites

More and better workbooks

Shouldn't try to teach the kids 20 mmuch all at once
Studying what I would like to do

Better discipline

Have classes for faster students, according to ability

I would make the teachers more strict with the children

Suggestions for the Jjunior high sehool.

I would have the tsachers to treat all the kids the same and
not have pets

Too many parties and games and no time to study

Selsct teachers that have a better understanding and arentt

prejudiced

Mainly for the teachers to not play favorites

Not enough tims for learning

I would have more recreation than just gym on Saturday night

Junior high is best in the state don't change it

Better discipline

By letting each student select his own electives theredy
letting him prepare for his vosation

I would have more study hours and stricter teachars

Suggesgtions for the senjor hizh schoel.

I would have the teachers to treat all the kids the same and
not have pets

Too many parties and games and not time to study

Stop them from wearing shorts and short dresses

Let the girls that don't have a chance to have anything in life
to let them become football queen



Mainly for the teachers to not play favorites

English, history, and science classes need more paper work

Need to have kids give talks

Get more teachers intersested in students more than themselves

I think an extreme affort of the teacher and the student to
got along would help greatly. This is one of my mistakes

Better discipline

By putting more emphasis on activity participation, sports,
misic, etc.

I don't know, but surely there should be a few teachers that
would tske time for us slow students



APPENDIX H

CHANGES SUGGESTED IN THE COMMUNITY
AND WAYS TO IMPLEMENT THEM

Suggestions for the gommunity.

We need more dances and more activities, that'!s why so many
of us get into troudble

A siating rink for them to use

A place to meet, listen to records and have sodas

Have a center just for kids and not for cliques; kids from
the ages of 14~20 years

Have more c¢leen recreation supervised where children would
keep ocut of trouble

By getting more activity for the tesns in this town so they
won't have to rodb stores or go park for excitement

Teen clubs or resreation centers

A place where kids could meet and enjoy themselves

Having more recreation that everybedy can join in

Stress the importance of staying in school

Have a confersnes with the

Bulld better understanding for slow stwients like myself

Our commmity should make more efforts to keep young people
around

Our town had little to offer in the way of life's vocational
opportunities for the newcomer

Itd like to have them build more recreation places

Ways suggested %o lmplemnt the eowmsmity changes.

Get up petitions

By speaking to other people about it

By having soms of the people in this commmity with money to
spare to lst go of soms of it

Get help from the government and the pecple in the commmity

Use the recreation club for help

Put up posters or other msans of advertisemsnts

Get someone an the clty council and sechool board that is
really interested in the youmg people, someone interested
in the future of our town, someone we know will do something



