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coreeafion of the counselor by other neodle

Sae fhiirda sectiocn is a brief review of sone literature on prorrsmed

4

ieavtainy Lo suwoort and aild in the construction of the azogranad

The chapter concludes with a brief summary of way we

Inhe new technigue,
Chapter Three describes the develonment ol

she ratarials used in developing the hooklet are described and the

“rous used to validate the materials is identified.

construction of the booklet and scme of its limitations are then

Chanter Four describes the groups use
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control group has encountered varied gsuidance related experiences.

]

other groups have had limited guidance experiences as specified., <The

s
(23

chapter concludes with a description of the questionnaire and how

was constructed,

Chapter Five bezins with the hypotheses of the study. Tha
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X

by
m

nd more than one-fourth of the students indicated counseisors
had not helped them, Over one-half reported they were not sure what
constituted the activities of their zuidance program. Ore-third
recorted the nrogram had not been described, explained, or outlined

. 3
to themn during their hioh school career.

’

\( Srant studied the heln ziven to students by counselors in
educational »lanninz, vocational planninz, and wnersonal-emotionatl
sroblems, In his samnle, Grant discovered counselors were nreferred
as the first source of help in educational and wvocational nlannine,
but not preferred for nersonal-emotional nroblems, Punils nerceived

only a minor role for counselors in problems of a personal-emotional

He
e

i1fron, using a modified form of Robinson's questionnaire,

" = A
ashked

2unils to indicate the deerees of counseling various tymnes of
stucdents should need, Pupils felt that those who were brizght and
nerforming well in school did not need counselinz; and, those who
rere dull, or showed marked character disorders should have been

X . 1
ziven counselinz.

nvestization of the specific role of counselor-aid

e

Rerr, in his

Robert B, Gilhson, "Punil Opinions of Hixh School Suidance
,"" Bersonnel and Suidance Journal, XL {January, 1962), 453-4357,

(1C1il@ W. Grant, "The Counselor's Role," Personnei and
Quidance Journal, XXXIII (October, 1954), 74-77.

-
]

lfarilyn Heilfron, "The Tunction of Counselina as Perceived tv
sh School Students," Personnel and Guidance Journal, XXXIX (Cctohner,
%), 133-135,
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l

. G, Ter-uson, "Critical Is. '» in

io Jroctice, IV (October, 19.0), 132

.
.
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ceonoesxd and only for those stud noviat diT ¥
o018 is that few parents wive Ceairiess i T R IN
s3.2ilalists and are, therefore, uraware of Che nporiaal
Cley overfori, A comaunication factor also owists. The o
S list confusin:, co the lay oaliey difilersiia, oo
ol . S functions is often uncicar even Lo he . Comi=
PP
shertzer and stone declare teacher's perceati of conn o
. St aa excellent composite caricature paiantin:, JTacy Y
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S st wsoats amlanation oF vole dicoiacement as a reason Toy Cesclhyoon

) . . . 16
Tesoonsc co the counselin incvuder,

.

1assToom ceachiers olten fecel ¢he counsclor is a link to che

atidindstration and the principal's undercover arent,

OrLuLeL Ieacners perceive the counscliiney function as punil

any colldling.
4. 10 s e 20 . . . N .
aroucklie and uathewson ot emnhasize that counsciors ore

ol aoicistrative agents, hut in many sclhiools the phiilosonhiv of

s¢hoor hoards and administrators have placed the fuidance zervicos

[
»

an aditiaistrative line position. Admiuvistrators often loac conind. Lors

with Juties outside of the framework of their trainin-,

a:v: used for attendance officers, curriculum plannin-, disci
ollicers, and a variety of other non--uiuance functions,
Agninistrators appear to view counseliny by the counsecior

co.tac:s wnich they have had in the field., DLxtremely professioa.’

v
[

co yecant, and cdedicated counselors are able Lo chance a non=-~uir ..

C

orlcnced adninistration into one that supports and expands T @@ anral
Loe
sitance prosram, Other counselors have the effect on adninistratcors
B ' N

E Y

s
- . . - \
chat cause nany not to support the ~uidance pro«ram,

oI

wealfl found parents considered the iimortant function of

[ Qv

ruce Shericrer and Shelley
o Juniics: A Problem in Ool=s

I {Aaril, 1953), 697703,

. Stone, "The 5ch

inition," Peraonncl

PN . . [ ey -
~rouckie, on, cit., 0. 2L0-237,
? y
o
T S P . -1 e e
wiers dondry dlathewsoin, o0 vee Jeolicy ann drectice,

v Jeriit avoer and Jrother, 19%55, on. 156-191.
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Tha counselor Lo bo procran niaanind Counscl

e

np role clancen, g
piilososhy wodifications, have broadened the counselor's Tunctiou.
‘ersstein and Trant, after interviewlns 177 mothovs and 179
fathers in a small school, disclosed, parents consider the counnselor
iv a role similar to the role in llellfiron's and Caravello's stucies,
Yhae sarents felt the counselor shiould aid in functions other thsn
sevsonal problems of thelr children. They went on to —ention that
pareats cupect "ianstant inspirvation" for poor students and "instant

99
asHivation" for the able in finding a vocational role,”

e counselor
vito cannot produce the results expected, was considered by nsny parents
be excessive personnel in a school budret that causes :auch hi~her
caxes than it should,

Shertzer and Stone explored the nublic view of counselini.
haelr study showed that since the advent.of Sputnik I, the pudlic has
aot looled to counselin;; as directed towards well adjustced peonle,
Thue punlic view is that counseling should be towards identifyin~ and

e . . . . 23
tirecting the xifted towards national goals.

Selected readin~s on procravad learnin~s devices., 5. L. Pressey

-0 LN

4l e e Skinner are the psycholoaists who developed the frameworx

ne
L, . N . R .
Jillianm Evraiff, YPercentions of the Counselor," School
Soon o sioe, VIIT (1961), 79-02,
22,
warry . Dernstein and Clande ¥, Trant, '"low Parents I'mircaive
e Ceunselor's Role," Personaci aad “uidance Journal, XKAXIX (v,

L751), G08-703,

3 . p
Shertzexr and Stone, g2, ci%., 7. 690,

©



13
won widch nrorranmed learning has develoned, Pressey, durin: the
1950%s recommended the use of tcachin~r machines based on his nsycho-
lotical tieory of learnin;;.2A World War II placed a priorty oa i
develonaent of "quick" trainin~ machines based upon research dnvolopeé
vy Prossey, The Link-trainer for fihter pilots was one teachin
saacnine that proved invaluable, ilachines were developed to rapidly
increese the skill of women assciibly line workers and the army develonert
waay alds for "six week soldiers'.

Skinner, in 1953, bewan the research in developuent of teachin
acaines which has continued to expand with many of his students
relining both machines and theory. Skinner has based hiis work on the
conccpt of stimulus-response-reinforcement. This gives the student
some infommation, asks the student to act upon the information in
sonc manner, and (his unique contribution to projramed instruction)
orovides the correct response for the student to see his success ov
explain his error before he multiplies it.z6 Skinner's techaique has
boen‘questioned by Crowder who favors use of intrinsic pro~ramain;,.
e "scrambled book" was the device best showing this concept. In

this form of prozranming, the student is directed in his zaining of

information along several different routes dependent upon his under-

/ . M ~ )

“*A. A, Lumsdaine and Robert Zlasser {eds. ), Teachin~ ilac
nnd 2ro-ramed Learning, A 3ource ook, (Washinﬂton, D, C.: Natio
-ducation Association, 1960), p. 4.

...n-
/‘)

231uid., pp. 94-96.

251v1d., pp. 99-113.



14
standinr of the material before "im, The hranched learning foi,
a3 Jdescribed by Crowder has thie advantare 6f lettin~ each student
find "is own way to the solution of a problem. Debate continues
betwean the followers of 3Skinner and Crowder as to which theory is

. 5 . . 2
best Jor the teaching of materials in a classroom,

T

noser Haufman declared the development of systems approacii co

s . 27 .
the Lehavioral sclences has only begun in recent years. Linstrxeu
stated that the systems approach used for various purposes in the
atmed services and business, was a basic methodologsy for establishin~g
of pro;ramed materlals into an ordered, purposeful media for transmission

- . 29 .
of infommation, The entire fleld of pronramed materials is chan~ving
. , . . 0
so rapidly that what was theory yesterday is applied fact todayv.
Skinner and llolland in their studies at Harvard University
established certain general principles relating to the construction of
a pro~ram, <These be~in by stating that the length of a total »rojramed
course is determined by what materlals are to be covered, and to what

extent., Secondly, each set, a daily lesson In a total progremed course,

snould include about thirty frames and be of a difficulty level in

27

T Ibid., pp. 2°6-279,

“’sabriel D, Qlfiesh and Wesley D, leierhenry, Tronds in
sxo_romed Instriuction, (Washinmton, D. C.: Hational Education Association,
1254), po. 2°-30,

fa}

?JOtis Linatren, Y"Lecture on Systems and Pro~ramed Instimction,”
Taaper vead to worksliop on personnel manazement, niversity of Colorado,
Snmaer 1265),

2

7 lorman A, Crowder, "Automatic Tutoring by Iatrinzic Pro wa  din Y
Se A, Lumsdaine and Robert Glasser (editors), Teaghi- - lnchinen 00
oo »oo Learnins, (Washincoton, D, C,: National Ediication Association,

- -

8
~
000, ne 200,
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eoar rnadine whdch trould ba%e avoat tveaty ninutes for the avelva -
Thucint.  Sultable Tensth, to a cerivein extent, is determinnd Hy e
tyre ol matevial. The thizd osrinciple deals with the lensth of
Transe and emphasizes that leanthy frames arc often skippad over by
'

students.  The skipninng often deletes from the learnines nrocess in

that the nissiny -aterial leaves a zap In the sequence o

h

D

Im¢ final princinle states that excessive blanks in a frane lead to
student confusion.31

Try, in describint the develomment of a prowram, su~vestoed
thct each frame be no longer than two sentences, e coatinued savin-
roadenility should he taken into account, Verbal promnts and cues
vera a third consideration in developin~ frames, Positioniny of
fresws to ma%e them have a nore definite efifect was discussed and the
st estion made that repetition of answers within the center of a
set mi at bolster the entire program, This was based upon studies
in learniny material in serial order which indicated pecople moxre ofiten
reaenber the bYesinning and end of series and forget the nmiddle, Error
rate wes digscussed and the conclusion drawn that no sisnificant study
had heen nade, Try declared that Crowder and Pressey favor a relatively

]

i1 1 initial error rate while llolland and associates favor a relatively

39
1 Tror R
107 T Tor Trate.

21
TT3. T Sninner and James . Tlolland, "The Use of Teachin~ !'ach
nllrze Instruction,' A. A. Lunsdaine and Robert Slasser (editers),

_zhin e tlaghines and 2ro~vemed ILeariins (dashinwton, D, C,: uational
Zancation Association, 10G69), »p. 159-161,

32
Zdward B, Fry, Teaching !'nghines and Pro~rerad Instriction,

(ew York: McSraw-ilill, 1963), pn. 130-142,
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o oooreiicnl dtmlicntions of fhe veseaveh,  Sthndents,

teachors, and administrators tended to have a limited concept o7 the

tocal role of the school counselor. The apparent trend was that

/
o by

n

tudents who used the available tuidance services had a hetter under-
standing of the counselor's function than those who nad only forma
or i1atfornal orientation. nese students learned about the true “unctions

of the couaselor in the senior year and as a result nany had alssed
!
ot A

tlic heaefits of suidance in some of their decision making untii it

was too late to make changes. The earlier students learned the purpose
LI

S

of gu&haAce'services, the more they could use the services to heln
in becoming self-directed individuals with a concept of their true
aotentials,

The techiniques that have been used in descrihbing the role of the

1
counselor are: orientation lgetu:es, group meetinrs, referrals, strdent
handbook- sections, and voluntary counselinz sessions. h%l‘;hese
.méthoday if ;h;y were successful, took considerable counselor time
or wcre secondary learning and not totally related to the motivation
witich prompts students to use available services.,

An effort should be made by counselors to cefine their role to
students in a self-directed and well constructed program of some soxt,.
Jroruned learninc appears to bhe one method that has not been usec in
infori-ing students of the counseling organization in the school settin-,
A ororraned learnin~ system, if suitably constructed, misht be used as

a Jdevelopiiental tool to describe the role and function of the counsclor.

T construction of such a device would entail the consideration of



many variables and should begin in a simple form and then be expanded

- » * . . N\
it it proves siznificantly valuable,

N
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CHAPTER III
DEVELOPHENT OF INSTRUIENTS
I. THI PROGRAIED DOOKLET

The bhooklet used in this study was constructed in a linear
nro«ram as described in Fry33 and followed the pattern used in Apjnendix 3
of Fry's book. The hooklet construction followed a pattern described
by Fry.za

The first consideration was the student for whom the booklet
was ceveloped. This was a student in Unified District 441, Kansas,
who had reached the eighth zgrade or transfered into the district
from another district at the besinning of ninth grade. These students
come from a low edﬁcational attainment background. Many of the
students! parents have only an eiqghth grade education and only a very
small per cent have attained a collese degree, The parental influence
is perceived through a general neutral educational attitude displayed
by the students.

The students have not encountered the guidance services in a way
which they would define as guidance until they reach hich school
sre-enrollment in the eighth ﬁrade. Their concept of the assistance

offered them by the services are often tinged with psychological

3Edward B, Fry, Teaching liachines and Programed Instruction
(New York: McGraw-Hill, 1963), Appendix B.

31pid., pp. &0-44.




overzoaess such as, "if voun are a little 'nutty?, you will have to see
the Mith school counselors.” This is not true of the hizh school
students vho have been in the orientation nrosram, but is a nroblen
in the junior hiash school.

cinated that the booklet would have an influence

e

It was ant
on the eishth orade students' concent of the guidance services and their
rewards. The booklet was cdeveloned to exnlain exactly what services
vere available, The studentsvshould use the gsuidance services o hetter
understand themselves, their personal vocational soals, and the necessary
cualification to reach their personal zoals,

The subject matter for the prosram was developed throughout the
first semester of the school year 1966-67. The basic outline of the
wrozraw started as the background for a newspaner article,35 which was
requested by J. A. Cleavinzer, Superintendent of Schools, Unified
sistrict 441, To write the article, it was necessary to peruse several
books and articles by auidance specialists. From this reading it was
nossible to determine what services were being made available which
the experts declared were necessary.

The counseling staff deducted that the most emnphasized areas
vere testing, vocational counseling, college counseling, information
services and personal counseling, It was evident that the weakness
in the prosram lay with follow-up and research services, The attemnt

in develoving the prozsramed hooklet was to emphasize those areas where

g

’News item in the Sabetha Herald, September 27, 1966,
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the oreatest anount of service was available,

The booklet was developed with counseling, appraisal, information,
placement, and follow-up and research as the areas which students
neaded to understand, The origqinal set had fifty frares describing the
services provided in the district. The five academically top ranking
seniors were asked to assess the frames and tell which ones they felt
were not accurate in their description for the district. Twenty-seven
frames were considered accurate by all of the seniors, Ten other
frames were appropriate, tﬁey stated, but were difficult to internret,
Of the ten frames, two were verf similar. In reconstructing the
booklet, thirty-five frames were included,

Four groups of Sabetha Hish School juniors were selected to
judze the completed programed booklet, Fry36 recommended the use of
student zroups to judge prozram validity. Random selection and the
school schedule limited each of these groups to ten members, In the
rennaining description of the programed booklet development these
7roups are identified as Group A, B, C, or D. Group A was the first
group to judze the programed booklet, Groups 3, C, and D followed
in consecutive order, Group A read through the booklet and answered
each frame, After completing the hooklet, they were asked about the
individual items, They stated there was more emphasis on research and
follow-up than was actual fact, In analyzing their responses, (see

Tigure 1, paze 21) it was found that the fewest frame errors was six.

ry, op. cit., p. 44,
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Four ol the frames were missed by all; three dealt with testing and

T

onc vwith follow-up and research. These {rames were deleted from the
next trial boo%klet as they added little to the zeneral knowledse which
was to be imparted.

iiodifications were made iﬁ.the wordiny of frames and the orcer
in which the frames were to be read., Two new frames concerninzg the
informction service were added. ThQ added frames had the same ansver
to heln reinforce the center of the nrozram. TFry stated that students
tend to achieve less in thé middle of a set than at the beginninz or
end and need this reinforcement.37

Troup B read the revised programed booklet. During oral question=-
in:, the students stated they felt the prégramed booklet explained
the juidance services in the district very adequately. Questions
coacerning their frame errors, shown in Figquye 2, page 21, brousnht
two responses: they had misinterpreted the question, or some fiames
were difficult to understand because of poor sentence construction.

After additional modificationt of the frames to eliminate.chaﬂce
of errors, Group C worlked the prorzramed bgoklet. This aroup, except
for one student who missed fourteen frames, as shown on Figure 3,
pare 23, declared they thoucht the booklet was easily understood. It
was later discovered the student who had missed fourteen itens'was a

very poor reader, No two nersons in the groun missed the same franme,

Since Sroup C had not made any consistent errors, 5roup D was

3rry, op. cit., p. 137,
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civen the booklet to read, [Frame errors for Group D are showm on
Jiwure 4, paze 23. Group D's response to oral questioning was that
the booklet helped them to understand better certain areas of the
;uida;ce services.

The programed booklet was not chanzed after Group € or Group D
read it. The assumption was made that the error rate had been lowered
to a sufficient level to use the programed booklet in the study. This
assunption was further supported by the study. The group using the
booklet in the study had the error rate,shown in Fiagure 5, pawe 25,
The reliability of the programed bhooklet to 1mpért knowledge was
neasured by the results 6f its use in the study, It should be noted
that all students who had more than ten frame errors later qualified

for basic remedial reading classes during the summer of 1967.
II. THE QUESTIONNAIRE

The questionnaire (see Appendix C) used in this study was
evaluative rather than a test of understanding guidance concepts, The
questions are similar to those recommended for evaluation by ilatch and
Stefflre.38 Sociology and psychology course work has emphasized that
attitudes are difficult to measure through-testing. This gave irmpetus
for using this type of questionnaire in this study. It was assumed

that knowledze of the terminology did not necessarily mean use of

available services. The questionnaire, therefore, is directed toward

38Hatch and Stefflre, op, cit., pp. 460-464,
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cerstandiny and usanre of the available services

o4
VD
0
cf
e
o}

ns one throuon seven of the questionnaire were to deter-

ne understanding of the general zuidance program. Cuestions eirht

;n

throurh eisnteen are related to the area of student annraisal. (uestions
rineteen through twenty-two deal with the personal counseliazr services,
Luestions twenty-three throuxzh thirty concern the information service

and

question thirty-one was directed towards nlacement. o cuestions
were inciuded on the the area of follow-un and research as th
are so weak at this time in the district that student information on
these services was too limited.

The scoring of the questionnaire =zave two noints for each ¥X53

ansver, one point for each answer of XNOT SURL, and no »noints for an

e

snswer of ND, The YIS answers showed an understanding or usase of the

services., A HCT SURE answer showed little knowledpe or usarfe of an

area. 0 was a definite newative answer showing no interest and a

>

“veluctance to use that particular duldance service or a reasonab»le

III. STATISTICAL TOOLS FOR ANALYSIS

Prelininary Statistics. Arithmetic Means (A1) wvere calculated

for alil zrouns used in the study excent the very small sroums used to

construct the prorraned hooklet, Standard Deviation (8D) and Standars

N

Lrrors of the lieans (3EIH) were also calculated, It was also necessary
o . N e v
to calculate the Standard Error of the Difference between the l‘zans {(SIT)

Zor those <rouns which were adnini roed the questionnaire in order

[n)
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to comrlete statistical calculations.

£ test foxr consistency. A T test was calculated to determine

netner the grouns used for the study were comparable and could be
assuueG to be a nart of the same ponulation., It was also used to

erniine 1f there was a consistent variance in the way Doys and xirls

vesnoncged to the questionnaire,

H.

i

e
[

. . 39 .
The Table of T Yalues™ ~ was entered at the .05 level of si~n
canco, nis is necessary to determine the consistency of the variance,

(Sce Appendix D for formulas,)

LA ]

c
-—

n

test for si-ni:

“icance, To determine if the hypotheses of the

study were to be rejected or retained, a "t" test was run on the

40
questionnaire mean scores between qroups, The Table of Y&" = wvas

entered at the .05 per cent level to find significance of the differences

=

of means, {See Appendix D for formulas.)

o
Sh - “ o R e ; = 1n 3 3
Allen L, Edwards, Statistical Methods for the Iehavio

Sciences (New Vork: lolt, Rinehart and Winstom, 19561), TAILE VIII Aooendix.

e} )
"Ibid., TABLE YV Appendix,
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PESCRIPTICH CF TIE ERQUPS

The ~roups involved in the study are £rom Sabetha Unified ScHo§1
District 441, lansas. They are seniors, freshmen, and eizhth 7rade
atudents, To determine whether there was any variation in the test
sroups, the F test was calculated on the Verhal Reasoning and Vurmerical

Ahility total percentile scores on the Differential Aptitude Test

or the senior and freshnen. As the eichth srade students had not
cakzen this test, an T test was calculated between results of the
#ishith rrade iletropolitan Achievement Test-Languanme Total percentilo
scores and the freshmen and senior Differential Aptitude Test Verbal
Jecasoning and Numberical Ability total percentile scores (r = ,55, boys

aad r = ,73, _r;irls).41 It was found that no significant difference

in consistency of the zroups existed (see Appendix F).
I, GROUP T

Group I, Senior control qroup consisted of Seniors enrolled in
Jsycholozy at Sabetha High School., The gsroup had been under a ~uidance
oriented situwation throushout hizh schoo}. As freshmen, they had
taken a one half-unit credit orientation course that included intro-
duction to the various ~uidance services, A counselor had kept contact

with the group through testing and vocational and nersonal counselin:.

1

“Jeorme K. Bennett, et., al., Tourth Edition Manual for the
Tif7.rontial Antitude Test (New York: The Psycholonical Corporation,
1956), pp. 5=35,
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vuring their junior aad senior years, they had narticinated in Careecr
and College Hizhts. In Psycholoszy class, the counselor had heen

resnonsible for exnlaining personality and had administered the

PN

3
IS

nnesota Counseline Inventorv.

Most of these students visited the counseling o

Fh

fice at least
twice during their senior year. Vocational information was one nrime

concern. Thelir other concern was aid in collece plannine and information.
It was assumed that this group was the most suidance-oriented
renresentative sample in the district,
To determine whether there was a significant difference in the
Questionnaire responses of boys and girls, an I test was calculated
(see apnendix G). It was determined that there was no sienificant
difference at the .05 level in their responses, Therefore, no sex

)

liscriminate was calculated in the study.
II. GROUP F

Grounp F consisted of freshmen students at Wetmore and lorrill
dizh Schools. These students had contact with counsalors once a week
durinz the school year., Very little formal exnlanation of counseiling
vas offered this group, These students had not been acquainted with the
suidance services prior to this year.

Suring the year, the counselors administered the district testingz
prosram and interpreted all tests to the students and their »narents,
Zome studentes apneared eazer to accept the guidance prozram wiile nore

of the students were reluctant. Some of the groun had a nreconceived
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survices, This idea was reinforced b counselors

ol

s5choo
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n
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shercd office snace with the school asvcholorist and school nurse.

III. SROUP 73

Groun T consisted of freshriea st Sabetha Mish School, Thaze
stidients were at the end of the S5th six weews in a half-1rnit credic

oriencation course at the tine of answerin: the guestionnaire,

During the school vear these students were Iin contact witih hoth

counsclors in the orientation classroom settins, The distr
Drosran was administered fo them, CGroun and indiwvidual intevnretation

of test scores was provided for the students and their narents.

IV, GROUP H

Sroun 1 consisted of eishth grade students in a randomly selocted

roun from vetmore, and Sabetha Grade 5chools The only

-1

srevious counselor contact with the students was durino Righ scheol

sre=cnroliment in Februsry of 1967, They had been under the school

naycholozist's jurisdiction and she had develoned their testins nrogram,

In the study, this group was given the questionnaire without any

Zroun I consisted of the other half of the random sample cf eighth
;rade students The only difference in srouns H and I was that ~rous I
g L4 J e :

iewine the prerraned bhoolkict,

[t
9]
i
i U
o
H

was jiven the questionnairs
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Y otest limited the study further. Caly two grouns can he compared

I. STATLVEVT OF HYDPOTHIZSES

1. There will be no sionificant difference in the accentancs of
the suidance services by seniors who have had four years of
suidance contact and:

a, freshnen with ~uidance orientation
b, freshmen with limited counselior contact

c, elishth osrade students who used the nroeramed hooklet

d. eixnth »rade students with limited counselor contact

]

. There will be no significant difference in the acceptance of the

suidance services by freshmen who have had an orientation course

and fresnmen who have had limited contact with the services vhen
measures hy an evaiuative cuestionnaire,

=

There will “e no sionificant difference in
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zuidance services by f{reshmen who nave had an orientation course
ana eighth vrade students who have worked throu~h a »nvrozramed hoolile

1en measured Dy an evaluative guestionnai



b, There will be no siznificant difference in the acceptance of the
zuidance services by freshmen who have had an orientation course
and eighth zrade students who have had limited contact with the
service when measured by an evaluative questionnaire.

5. There will be no significant Qifference in the acceptance of the
zuldance services by freshmen who have had limited contact with the
services and eizhth grade students who have worked through a
proaraned booklet describing the services when neasured by an
evaluative questionnaire,

6. There will be no sisnificant difference in the acceptance of the
suidance services by freshmen with limited contact with the services
and eishth grade students who have had limited contact with the
services as measured by an evaluative questionnaire,

7. There will be no significant difference in the acceptance of the
zuldance services by eighth qrade students who have worked through a
programed booklet on the services available and eighth zrade
students with limited contact with the-guidance services as measured

by an evaluative questionnaire,

IT. ANALYSIS OF GUESTIONNAIRE RESPONSES BETWEEN GROUPS

Table I, paze 33, the "t" values related to hypothesis 1,
indicated that in all instances there was a significant difference
in responses to the questionnaire., Therefore, we may reject the first

nypothesis which was established for this study,

32
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Calculated
L]
Beft yalue 2.01 2.51 2,00 L.25

Table II, pare 34, shows the value of "t" tests which would

lead us to reject hypotheses nunmber 3, 4, and 7. Hypotheses 2, 5,

(W]

A
Ly

this study may be retained as shoim in Table III, parze
There wvas no difference in resnonses as measured on the questionnaire

Ly a ""t" test between groupns for freshmen who had had an orientation
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had only linmited counselor contact. There was

orientation class and eifhth ~rade students who had been administered
the provraned booklet prior to the questionnaire., There was no

simmilicant differcnce in the responses of the eizhth zrade groups

vhaen compared betuween themselves,
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NS

Jrouns T H r+ 1 T+ H
¥ value 3.08 2.37 2.07
TABLE III
CALCULATED Yeh VALUZS EBETWEEN COMBINATIONS
OF SROUPE F + 3, 5+ I, AXD 11+
Zrouns F+4 S+ 1 H+1I
e o value 0.55 0.95 1.63

The means of the zroups (See Table IV, pagne

serniio

]

Zroup

2ave the highest positive resnonse to

The eizath zrade students with limited contact had

score and thereby, zave the most negative resnonse

5) show that the
the questionnaire.
the lowest mean

pattern.

A hicgher mean for the freshmen without orientation than for
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ndicated, The spread of scores,

as described by the Standard Deviations, indicated that freshren with

L] Py

linited Lnowvledse of the puidance services peaked hisher and their

[ N

ranze of scores from 20 to 46 raw score points was the narrowest,
showing more confornity of answers. {(Sce Appendix I,) The freshmen
orientation grous had the =reatest range, from 12 to 51 raw score
points with a ~ap in responseé from raw score 13 to raw score 20, This
may indicate one person was extremely prejudiced agzainst the guidance
services as evaluated in the questionnaire. The freshmen orientation

Standard Deviation was the largest which indicated an internal variation

that was not anticipated.
TABLE IV

THE MEANS AND STANDARD DEVIATIONS Or ALL GROUPS

IN THE STUDY CN TIEZ QUESTIONNAIRE

Group o ¥ G 51 I
Al 39,25 34,08 32,98 28,02 30,95
SD 7.81 3.19 13,12 9.49 6,68

Table V, paze 37, indicates that the question which most

consistently discriminated between hizh and low scores on the question=-
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naire was question 4, Juestion 2 on the questionnaire discriminated
between those with zuidance contact and those without guidance contact,
The guestionnaire does not show a definite pattern of answers for the

outside quartiles, This would tend to indicate individuality in

responses,
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CCLCLUSIONRS AND RECCQITZINDED FUTURE STUDIES

Previous resecarch by others was reaffirmed by this study.
Seniors having had four years of association with the rewards of the
guldance services were significantly more positive in their answers to
the evaluative questionnaire than the others involved in the study.
weither orientation or the programed booklet appeared able to replace
the four years of varied conﬁact with the services., It was gratifying
to learn the four vears of contact increased their percention of the
services offered, It would appear the research fortified the concept
that the greater the exposure, the greater the acceptance.

It was anticipated that freshmen havinz had orientation would
differ in their acceptance of zuidance services from freshmen with
limited counselor contact. The impact of the freshmen orientation
sroup on the total study was not as significant as was expected,

The freshmen orientation course now offered would appear to

have many weaknesses, The study reveals that freshmen without the

0]

.
Ccel

s}

efit of the course did not respond to the questionnaire sisnificantly
different from those who had the orientation experience, If the piresent
system of orientation cannot be improved, another form of orientation
pronram would appear necessary.

The relationshin between the orientation group and the group
usiny the programed booklet would suzzest that the booklet micht havg

merit in introducing the values of guidance services to freshmen.



stis relationsuip was tempered by the fact that there vas no siznili
difference in the eixhch grade students who had the ovonortunity to use

the »rorraned booklet and those vho did not,

Ariother study using different criteria misht »orove a prorraned

J e Cal

T

booklet more valuable since knowledze of the quidance services was not

s
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in this study. From this study, it is felt a more comurehensive
nrorrancd system consistinz of not less than five sets of frames niaght

be anpropriate, The sets could be administered one at a time, over

[

& six weeks period. This would allow for study in =reater depth.
The questionnaire used appeared to have a built-in aze or «rade

level factor which it was measuring, If this was not true, in futur

m

studies, aze and grade level are factors that must be taken into account,
This factor might appear differently if the questionnaire were «iven
with the prozramed hooklet to freshmen in the fall when the guidance
services were closer at hand, as they might see the immediate need or use

1

of the services,

rh

As a nilot investization, this study apnears to show the possi-
bility that prozramed instruction could be used to help students
understand the guidance program. The hypotheses rejected in this study
may limit future studies to within grade level investigations,

+ It should not be anticinated programed rmaterials could renlace
actual contact with the counselors in the ~uidance pnrogram for accentance
of the program. Understandin~ combined with contact should bring greater

acceptance, A&s in other arcas, prozramed materials used through the

oy
el

suid

[

nce services, could enhance the available materials and make



them nmore meaninsful hut in all 1ikelihood would never replace any of
the services now provided,

It could be envisioned that at some future date, a comprehensive
oroiraned unit mizht be used to assist the individual counselor duriﬂg
zroup counseling sessions. The unit would have sets to help with
various test interpretations., Cther units would explain the use of

Bed

informational f{iles. Some units could help with vocational counseling
and ezven the uses of the placement service., Units established from
the research areas of puidance could help with prediction and under-

standing of present conditions for students, school personnel and

parents,

.
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APPINDIX A

THS PROGRAIED BOCKLET

The following frames were constructed into a booklet four
inches wide and six inches long, L[ach frame was a separate centered

pace of the booklet.
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GUIDANCE SERVICES IN SABETHA
UNIFIED DISTRICT 441

INTRODUCTION

This booklet has been prepared to help explain the guidance
services available in District 441.

In reading the booklet you will find one or more words missing
from each paze. You should fill in the word for yourself, and
then look at the top of the next pagze for the correct word, It
is hoped that this form of presentation will help you better
understand the services of the guidance department,

The services in District 441 are divided into
five (5) areas.
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2
SHIDAUCE .

areas of zuidance services in District 441,

The services are (1) Counselinz (2) Appraisal (3) Information

o
k]
(&) Placement (5) Tollow-up and Research.

2
3]
-

=i

Iy
i

The Service is the core of the program. This
service is to help any student, teacher, or parent with a problen,
schosl or non-school related, The help is given through individual

or mroup interviews,

1A
COUNSELIRG

Counseling is not for the mentally unstable, but for anyone
with a that is difficult to resolve personally to the
individuals sa

EXAMPLE: WH

s GO TO SCHOOL AFTER HIGH SCHOOL? COLLEGE,
TRADE SCHCOL, NURSES TRAINING,

OR MAYBE NOT AT ALL?

In counseling, the person and the counselor attempt
to view as many aspects as possible concerning a problem. From

this analysis, it is possible for the person to reach a conclusion

that will more satisfy his own needs,
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0 TUDIVIDUAL
n counseling, several people look at problems they
have in common, The other people become a sounding board for the
parson’s ideas about his nroblems, and help him to sain more self-’
understanding about his problemns.,
4
7
SRCIR
vhich are often broucht to a counselor concern
teachers, nareats, peers (those neople the same a<e as the counselee)
and nroblems concerning the individual and who, what, and why he is
as he is,
\
8
SROZLILIS
may be used to explain a test to a class or to
zive zeneral assistance in career selection,
Problems such as colleze selection or admission procedures may
also be explained through .
2
SROUP COUNERIII
The derived from one of the forms of counseling
helps the individual to understand similar problems and the solutions
of those nroblems,
10
SELF-UVDERSTADING

llany times takes place while the counselor is
helininz the individual with another area of the zuidance services,




4

11
ccu

o o
Ziie second
students to dete

3Q

rvice, , 1s
raine thelr stren~ths

concerned with helpinz . .
and weaknesses as far as

o)

ability and antitude are concerned,
4
12 R
APERALSAL
of ahility and aptitude are used so that the student
will Imow lils strencths and weaknesses and help in makinz vocational
choices,
13
L i ae Thl
PR
is the »novrer to perform or learn while
is the readiness to learn or the natural canacity to leaxrn.
14
ARTLITING AT ARTITILD
Another tyne of testine for is tests of interests
which help the student see how his interests acree with people in
different jobs.
13
TCOATIGUAL D010
Aatitude, ability and interest tes are given to all of the
freshiien. hese tests help the student to his high
school »roszanm.




The sonhomores Harticinate in a state prosram for -weasuring
inzellirencs, This test is used by and counselors
iz helpinz students who are havine difficenlcy with school oxr to
plan more advanced nrosrans Zor the more intelligent,

TN AT
R ]
ettt st

Some juniors, if thay are »lanniny to no to s
in Vational Merit Qualifyinc Test Pro~ran.

~T T AT
Lzu“_ - i

3

w
(4]
19}

The non~colleve bound juniors take the Flannizan Aptitude
hich =ives 19 different scores of aptitude to help in

z
alanninz,
1°
CAREER

lany seniors take various tests which are recuired for entrance
into or other advanced trainin~ schools,

Cthers falke tests to determine job placement, The Civil Service
stenoxranhers and typilsts exams are an examnle of these examinations,

In]
o]
4]

Individual tests a ometimes recormmended by the
to deternine specific areas that are causiny difficulties for the

scudent,
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O

i
-

™

e thilnd counselinn service, , malkes available .

'
N v

-

a wveried library in the guldaace office,

concerning vocations, career plaanin~, jobs, schiools,
stucy skills and othex skills, plus interpersonal 191::1 onshins
are made available by this area of the guidance services.

23
ATIOH
Materials includinz pamphlets, catalogs, vocational files,
collene raterials and books explaining vocational nlannin~ are all
2 part oi the library.
34

YT . o '
The i ibute a larze amwount of information directly

=

huha
to the students who have declaraed iaterest in materials about

the subject that is in the catalog or pamphlet.

1ts and teachers often request specific _ from the
s, vho then locate the in their files or
he from some outside source,
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28
TUTCATIC '
The counselors search continuzlly for nev sources of infornatién
angd waterials for the zuidance , and attempt to renlenish
susnlies that are frecquently used by those that are served by the
~uidance .
4
27
LIZRARY
The fourth =~uidance service, , deals with locatinn
students in jobs durinz school and durine the summer, Also, the
counselors heln students to =zet their materials ready for entrance
in post hizh school trainins, Other students are helped to locate
jobs after hizh school.
23
PLACLUENT
The work with such outside services as the State
ZImployment Service, Armed Forces representatives, and various local
or federal agencies in helping some students find jobs.
20
AT TN wn
KT AT RIS PR W e |
Throush the testing prosram, student grades, and the student's
desires, the counselors assist the student in career nlanning and
hunting.
30
JC7

The fifth service, follow-up and is to help the
teachers, administrators and parents of future high school students
to provide an even better program of studies,
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Some of the rasecarch will help students to nlan a better prorran
of = i school to meet the of people in their
choic school ecucation of career,

4
32
NLoUS

The auidance prozram in the school is for all, as this booklet
has attemnted to explain. The counselors hone they can be of sonme
sexvice to vou., The office in the mobile unit is onen every day for
your convenience, Tha counselors awve happy to helo even with simnle

uestions, if they can find the answer or heln you to find the ansver
foxr yoursell,




APBZIDIN D

TRESTUVIATT QRITHTATION
CCURST QUTLINE .
CRJZCTIVIS:
1. To thorbdu *hly acquaint each freshman student with the school

the school rules and re gulatlois, the faculty, and the values
of education.

2, Yo assist each freshman student in improving his study skills
an

»shyman student to better understand himsel:l

ch fre
including his strenzths and weaknesses,

&L, To assist each freshnman student in learning how he can best
live and contribute in the society in which he lives,

5. To zive each freshman student as much information as possible

concerning jobs, vocations, career, colleges, trade schools,
etc,

UNIT I

RIENTATION TO SCHOOL

AREAZ 70 DE COVERED:
1. Orientation to buildinz
2, OCrientation to life as a citizen of the school

3. OCrientation to proner study habits and how to develop themn

UNIT II

IMPROVIKG YOUR VERBAL SKILLS

ARSAS TO BE COVERTD:

-

1. Determination of present reading level



2. Presentation of susestions for readlnay inmprovenment
3. Qeadinw immroverent exercises

£, Introduction to public sveaking

5. Presentation of speeches

UrIT III

GETTING TO KNOW IYSELF

ARTAS TQO ZE COVIRZD:
1. Problems students have
2. Interests students have

3, Discussion of student interests and problems

UHIT IV

VOCATIONS

AREAS TO BE COVERED:
1. Building a basis for wise vocational planning
2. Gaining an understanding of vocations in general

3, Providing vocational information



35

APPERDIX C

THE GUESTICKNNAIRE

SCHOOL GRADE (CIRCLE ONE) BOY GIRL

GUIDANCE QUESTIONNAIRE
5 .
DIRECTIONS: Answer each of the questions as honestly as you can by
placinz an (X) in the appropriate box. There are three answers for
each question. If you are not sure if an answer is definitely vyes
or no, nlease use the Yot Sure box. Are there any questions?

STy
A

=3

3
-
2

-
%
)

)

1. Could you tell a new student the important
ninzs that he should know to get off to a

=
=1

«zood start?

2. Could vou tell a new student what guidance
services and activities are carried on in
this school?

3. Do you know what faculty members are respon-
sible for student cuidance and counseling?

L, In your opinion, does the guidance nrogran
inz

add anyth of value to your school?

id,

5. Sco far as you can determine, do your school
~uidance prorram and its activities have
faculty support and approval?

€. Zzs the school qui
understand it, ass

any way?

dance prozram, as you
sted you personally in

7. las the guidance mrogram of this school
r bzen described, explained, or out-
lined to you?

3. Have you had the opportunity t
school record card and have it explained?

7.  Jave you taken any zuidance tests?

e T =

10, If you have talken any ~uidance tests,
have you usually bdeen informed of the
results?
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your Lest

11. If vou ware intorned o
. that vou

12, ould vou have liked further inter-
sretations of vour test scores?

13, So vou reasonahly sure that vou could,
st Zhis @, identifyv any swnecial abilities
or ant you nay have?

14, Tio 21 Toasonably sure that you can
idantify your s»acial interests?
15, Bbo vou fecl that vou “Mnow 1nost ofF tho
'

sttron~ and weak noints of your nersonality?

13, ‘o you underztand yourself to your owm

17. Have you writteon your autohiosranhy at
any fine duriny vour school vears?

17, If vou Aid vritce your autoblogranhy! do
rou that Chis ewneriences was helniul

IS

to yvou in any woy?

! a you aver had a e@*iowr nrohlem that you
rould have 1i%ed to have di s immediately
vith some faculty member ( a teacher
o a counaseleor

18
eit.;lﬁ'

'\’(f

11t
\
/

20 IF gour answer Lo the nroeceding guestion was
s

o was it or would it have been possibdle,
revarcless of the hour of the school day,
no scuss this problem with a Taculty —ember?
21, lavo vou cvaer hal g problem that vou would
over with a nmerticular
adidn't hBecause you wezrd
£ conlda't £i-~ure out a way
“c avssroach this person with your nroblem?
22. To you over youxr

sersonal ents rather
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29, lave vou particinated in any field trins
to business or industries?

33, rflave you had o»nportunities throush school
activities to discuss job onnortunities
or training sroerams that interest you
with neonle enzazed in the field?

31. Could you secure assistance from your
school in securing a part time job?
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STAT - O A
D Iu-.l.‘u‘mL -uiu.LusS

~1 m

A~ Total numher of items

Standard Deviation

Standard Error of the lMean

Standard Zrror of the difference hetween leans

ED i/géﬂlz + SEMZZ

(]

test for variance in group consistency

<D 2 3D 2
o e or =l

o 2 2 2

Did 2 - l

Waichever ~ives F greater than 1

5. Y™ test for sivnificance of differences hetween lleans
vloo- Al
- : 2
t_=
SED
Xlle L. Tdwards, Statistical llethods for tns 3ehavioral
Sciences, (Yew York: Holt, Rinehart and Winston, 1081),
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APPEDNIN B

TABLE X

QUZSTIONMAIRE ITZIN! ANALYSIS FOR GROUP I

GUISTICH HIGHEST LOWEST
SUNITER SCORIS SCCRES
Yes Ho Not Yes o Yot -
Sure Sure
1 g 2 A ol 2 7
2 12 2 1 19 2 3
3 1 10 A 4 19 1
4 10 2 3 11 2 2
3 7 1 7 ] 2 5
6 4 3 3 2 a |4
7 5 G 1 2 10 3
3 2 19 3 0 14 1
S 5 5 5 4 3 3
10 4 S S} 3 10 2
11 5 3 7 2 7 &
2 S 0 6 5 5 5
13 2 3 10 7 5 3
14 12 0 3 5 5 A
3 14 1 0 3 7 s
16 9 3 3 3 0] 3
17 7 8 0 5 7 3
18 2 A 3 9] 0 5
1% 6 7 3 0 9 6
20 6 7 3 0 9 6
21 7 6 2 4 8 3
22 3 4 3 S 2 4
23 A 7 4 0 15 0
24 4 10. 1 0 15 ]
25 7 A 4 2 10 3
25 £ 1 5 5 5 4
27 4 3 3 4 8 3
23 b) 4 6 0 10 5
29 10 4 1 & 7 4
3D 5 g 1 0 13 2
31 ) 3 6 0 10 5




D.A.Te TEST AND METROPOLITAW TEST RESULTS
UNGRCUPED PERCEWTILE SCORES

SELIOR DAT VZ4lA FRESIZIAN DAT VR+NA SIZUTH RRADE
METROPOLITAN
LANGUAGE TOTAL
a5 45 0 %) 50 30
23 35 70 15 380 15
15 40 45 70 20 75
30 70 20 55 80 75
35 35 a5 60 490 75
30 85 25 95 80 £5
70 30 70 50 25 95
a5 75 L5 a7 ) 50
a0 Q5 75 an o8 25
95 23 75 20 &3 75
20 a0 10 70 ' 29 £
o7 83 25 95 83 75
15 30 75 70 29 990
01 85 70 40 an 75
20 55 70 80 80 5
383 &0 3 40 Lo 02
&e 40 5 75 45 15
95 90 an a9 80 20
75 25 50 70 &0 S
55 £5 20 65 90 60
43 53 15 35 15 49
G5 45 85 o0 10 55
55 55 35 60 95 855
a9 75 65 70 80 70
30 85 30 e 75 90
35 29 70 70 85 20
G5 75 75 G7 70 65
45 73 3 45 RO 95
30 50 Oh5 m 40 75
79 ah 29 a8 15
oD 40
a0
= 50 38 = 21.5%5 § = 63 S% = 22,43 N = &0 SD?=
= 55,53 357 = 445,82 ANl = 84,73 SDT = 503,821A = 53,36307=
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