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C:~ A~'rE:1 I 

TdE ilROBLEM 

I. I:Jr?O JUCTION 

During recent years there have been numerous changes 

in teacher education programs throughout the United States. 

In addition, there have been changes and ioprovements in 

school orientation programs and faculty in-service programs. 

I~ost of them have served to assist the first-year teacher 

in becoming oriented to his new role of teaching. 

Beginning l'Ji th those of the early 1930' s, many re

search studies have been made to determine the fears and 

problems encoQntered by first-year teachers. Emphasis has 

been placed on assisting them in having a satisfying and re

warding first-year teaching experience. 

Probably the broadest of the recent studies has been 

that of the Teacher Education and Professional Standards 

Committee of the National Education Association. Results of 

the study, in Which ~any colleges and universities across 

the nation participated, were made available in The Real 

;';orlj of the ~eginning feache~. Excerpts were published in 

tne ::J3A Journal. 

Although a segment of this broad study was conducted 

by the University of Kansas School of Education, very little 

comprehensive research has been made on this topic in the 
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State of Kansas. This study was designed to fill part of 

that void. 

II. DESCRIPTION OF ~~E PROBLE~ 

P9rpos~ of the Stud~ 

The purpose of this study was to conduct a fellow-up 

study of the teaching problems encountered by 1966 graduates 

of Kansas State Teachers College of Emporia who completed 

their first year of teaching in ~ay, 1967. 

Specific answers were sought for the following ques

tions: 

1. To What extent do first-year teachers in Kansas 

see themselves as having problems? 

2. what are the major problem areas encountered by 

first-year teachers? 

3. What differences in problem areas are found in: 

a. Urban and rural responses 

b. ~ale and female responses 

c. Elementary and secondary responses 

4. In what areas do school systems fail to ~eet 

the needs of first-year teac~ers? 

5. In what ways could the teacher education program 

at ~ansas State Teachers College be improved in order to 

eliminate or reduce specific proble~s faced by first-year 

teachers? 
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S~~n1fica_~~ of the Studz 

Teacher turnover is a serious problem faced by most 

school systems. Various studies have shown that ~ore than 

half of those first-year teachers across the nation who re

ceive certificates are not teaching two years later. More 

than half of those teaching in their first year do not in

tend to be teaching five years later. Many of theill leave 

for reasons such as marriage, pregnancy, transfer of spouse, 

and military service. However, many of these first-year 

teachers leave because of dissatisfactions and disillusion

ments with the profession. 

This study may assist them in facing their problems 

through the realization that others have similar problems. 

They may come to realize that they are not the only ones 

who become discouraged at the difficulties that arise. 

A knowledge of the problems to be faced by teachers 

assists students to evaluate the advisability of entering 

the field of teaching. They may be better prepared for 

the realities and disillusionments which are certain to 

come to basically idealistic youth. 

The entire curriculum of professional preparation 

and selection of potential teachers may be advanced by 

identifying the problems of first-year teachers. Weaknes

ses of the teacher education program at Kansas state Teach

ers College may be detected and ideas as to how to strengthen 
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it adva~ced by those who have struggled in the crucible of 

first-year experience. In addition, in-service programs may 

be strengthened and weaknesses detected. 

The implications of the study may be valuable to ad

ministrators and supervisors in Kansas schools in meeting 

the needs of first-year teachers. One of the main functions 

of supervisors and administrators is to help first-year 

teachers make necessary adjustments. ~fuen the supervisors 

are made aware of the problems they will be in a better 

position to lend a hand to those needing assistance. 

This study may serve to point out problem areas 

which are peculiar to elementary and secondary levels. 'I'his 

Inlowledge Will, in turn, strengthen the teaching effective

ness on these levels and in the various disciplines. 

Limitations of the Study 

The results of this study are useful only in studying 

a limited number of problems of first-year teachers as per

ceived by them, rather than the way that they may actually 

exist. A teacher may have a tendency to under-estimate or 

to over-estimate his problems. The validity and reliability 

of the opinion scale have not been established. 

Because of the semi-closed nature of the question

naire, significant problem areas may have been overlooked. 

T~e time involved in conduction of an open-ended survey 
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precluded esse.y or interview type reethods. An exception 

is the one general question as to how the teacher education 

program at Kansas state Teachers College could be improved. 

Teachers and young people ~ay be idealistic in na

ture, and many of the problems reported may be the result 

of a disillusionment on the part of those who have worked 

long and hard to become teachers. ~ow much of this can be 

directly attributed to weaknesses of our educational system 

cannot oe measured. 

Definition of Terms 

First-year teachers in Kansas. First-year teachers 

will be considered to be those who, regardless of age, have 

had no previous experience as a classroom teacher, who com

pleted their first year of teaching in Kansas during the 

1966-67 school year, and who were 1966 graduates of Y~nsas 

State Teachers College of Emporia. 

Problem areas. Problem areas in this study are de

fined as the seven major groupings of problems faced by 

first-year teachers. The myriad specific problems may 

usually be grouped under these broad areas. 
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r, "?III. :'" El'~~ C:J '-~ PRO CEDiJE.E 

To obtain the data for this survey a questionnaire 

was sent to each first-year teacher in Lansas who was a 

1966 graduate of Kansas State Teachers College of Emporia. 

Analysis of the data was handled by means of weighted 

problem area and percentage ~ethods. This method of pro

cedure is explained in greater detail in Chapter 3. 



C-L~PTER II 

_A. REVIEW OF T7-IE RELATED RESE.ARCI 

A review of the related research on the proble~s of 

first-year teachers reveals that there are many sources 

and techniques which have been utilized in surveying the 

problems. These include ad~inistrator observation, super-

Visor observation, objective analysis, and self-appraisal. 

Self-appraisal by the first-y~ar teachers is the 

most prevalent of the techniques utilized. ?or that rea

son, it will be the most thoroughly reviewed here. 

I. SELF-ANALYSIS BY THE TEACnERS 

In order to lend creditability to this ~ethod of 

survey, and overcome the limitations previously outlined, 

the first study to be cited is that conducted by Dropkin 

and Taylor1 at Queens Colleg~, New York, in 1961. 

In this study, a questionnaire With seven problem 

ar~as and ten categories in each area was sent to 100 

elementary first-year teachers who were graduates of the 

June, 1960, class. Each of the seventy ite~s was rated 

by the 78 respondents on a six-point rating scale with 

lStanley Dropkin and :~arvin Taylor, "Perceived .flro
ble~s of ?-eginning Teachers and Related Factors," The Jour
nal of Teacher Education, XIV (December, 1963), pp:-J84-390. 



(} 

lessE'ning degrees of difficulty. The intE:rnal consistency 

reliability was computed and an analysis of variance was 

used to prove the null hypot:"lesis that the means of the seven 

population areas were from the same population. The results 

indicated that teachers' perceptions of their problems can be 

assessed with a high degree of reliability. It appeared 

that teachers respond to an inquiry about their problems in 

a highly consistent fashion. 

Discipline, teaching methods, and materials and re

sources were the major problem areas reported. First-year 

teachers needed greatest assistance in areas of discipline 

and teaching methods. 

A comprehensive review of the research on this topic 

from 1930-1950 was included in a doctoral dissertation by 

Dr.~arry L. Wellbank at Korthwestern University in 1951. 2 

~is review reported that instructional methods, lack of 

professional preparation, subject matter deficiencies, 

discipline, classroom organizational problems, and meeting 

indiVidual learning differences were the major problems. 

In Wellbank's follow-up survey of all beginning 

high school teachers in Illinois in 1951, With a 40 per 

cent return and fifty personal interviews, he was able to 

2s:arry L. \vellbank, "An P.nalysis of the Proble:ns of 
,:eginning High School Teachers in Illinois," r-Jorthwestern 
J~lversity, 1951, p. 13. 
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sunmarize that caring for individQal differences was the 

~ajor problem confronting them. Over 71 per cent of the 

respondents reported this as a problem of major concern to 

them. ?ollowing in ord~r were motivating stQdents (67.9%), 

secQring and using teaching aids (67.53%), planning instrQc

tion (67.531), maintaining discipline (64.95;), helping 

pupils develop initiative (60.15~), d~veloping methods of 

evalQation (58.3~~), classroom management (56.83~), h~avy 

teaching load (53.15~), classroom presentation (52.4'), 

making meaningfQl assign~ents (51.29%), and using sQPple

mentary materials (50.55'). 

In a study of female first-year teachers graduating 

from Syracuse University in 1945 and 1946, Smith 3 fOQnd 

that failQre to Qnderstand and be sympathetic to the nature 

of stQdents was the major problem area. 50wever, the 

teachers expressed some dissatisfaction With their social 

acceptance in the commQnity. 

This stQdy was not inclQded in v..'ellbank's SQmmary 

of significant research. Perhaps this was dQe to its psy

chological analysis in that Smith conclQded that the pro

blems reported were attribQtes of the individual rather 

3Henry P. Smith, "A Study of the Problems of Be
ginning Teachers," Educational Administration and SQper
visio~, XXXVI (May, 19501, pp. 257-264. --
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than of th~ immediate environ~ent. In this s~rvey, oppor

t~nity for contact with other ad~lts and probless with ad

~inistrative officials rated high on the list of probleIs. 

Ey now it is a9par~nt that problems in handling 9~-

pi Is and meeting individual differences rate high on al~ost 

any survey, Bennie4 reported that the proble~ of meeting 

individual differences was also the major problem in a 

follow-up study of 171 first-year teachers who had been 

student teachers at the universi ty of rrexas in the s-9ring 

of 1964. Bennie's survey contained a listing of twelve facets 

of teaching com~only reported as problem areas. Me~ting 

individual differences was reported by 50.2 per cent of 

the respondents as a problem. After this came problems 

of classroom control, motivation of pupil interest and 

response, evaluating pupil progress, and lack of subject 

~atter knowledge. 

Ranked in descending order, wey5 reported that han

dling problems of pupil control and disciplin~, adjusting 

to defici~ncies in school equipment, physical conditions 

4'i;illiam'A • ?,E'nnie, ;'?roblems of New Teachers and 
i,';hat StudeYlt 'Teaching is Doing to ~1inimize Them, II 'rh~ 

?exas Outlook, IL (September, 1965), PP. 30-J1. . 

5-c: erbert W. '..Jey, liDifficul ties of 3eginningI'each

c-rs,":'he ,School 3.eviE>~;, LIX (January, 1951), pp. 32-37.
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and ~aterials. adjusting to the needs and abilities of pu

pils. motivating pupil interest and response. keeping r~-

cords and making reports. handling the broader aspects of 

teaching techniques. and being able to establish and main

tain proper relations with supervisors and administrators 

were the major problems. 

These conclusions were the result of a study of 95 

secondary school teachers who had graduated from Appala

chian State Teachers College in 1948 and were first-year 

teachers in 1948-49. These teachers reported at three reg

ular intervals during their first year of teaching. The 

information collected was classified into seventeen major 

categories and fifty-five specific categories. 

wbitman6 reported that understanding the school 

philosophy. interpretation ~~d understanding of materials. 

becoming adjusted to teaching facilities. adjusting to the 

teacher load. establishing a good relationship with the 

principal. organizing class work. and securing living con

ditions were major problems. His survey also revealed that 

80 per cent of the first-year teachers felt more effort 

s~ould be put into the orientation program. and only 30 per 

cent felt that the principal had oriented them fully. 

6Robert L. i-.1hitman. i1Pears of Beginning Teachers." 
Chio Schools. VIL (September. 1966). pp. 23. 44. 



12 

rhe surv~y undertaken at the University of Kansas by 

Swartz and Richardson? was oriented toward ansvJering speci

fic student opinions of their expectations, quality of col

lege preparation, the quality of orientation and in-service 

programs, and the role of school district personnel. ~ow-

ever, results are applicable to this study in that almost 

half of the respondents believed that their professional 

preparation was inadequate or weak. At the sa~e time, a 

majority also indicated that, instead of seeking help from 

administrators and consultants, they first asked other 

teachers. This would serve to indicate that orientation 

progra~s resulted in confusion as to the role of adminis

tration and supervision on the part of the first-year 

teacher. 

In summarizing responses of first-year teachers 

themselves, the research indicates that handling of stu

dents and meeting individual differences, relationships 

With supervisory personnel, and methods of teaching are 

the most frequently cited problems. First-year teachers 

appear qUi te \'lilling to report and discuss their pro

blems. 

?:'1. Evelyn Swartz and Donald Richardson, "'I'he 3e
ginning 'reacher: Problems and Pressures, 1/ 'I'he Universi ty 
of Kansas Bulletin of Education, XXI (~ovember, 1906),
Pp.-1-0:- 
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II. A~;'ALYSI3 OF rEAC~lF.::iS BY ..~D.\nl~IS'rl1A:l'03.S AND SU,23?.VISO:::iS 

A review of the research of analysis of proble~s by 

administrators and supervisors indicated that less research 

has been done in this area than in the area of self-apprai

sal. 

h'ellbank8 reported. that discipline, lack of j ud.gment, 

deficiencies in instructional methods, deficiencies in schol

arship, problems of instructional planning, lack of sympa

thy for students, study habits of students, and classroom 

management are the major problems perceived by administra

tors. 

This study supported the work of stout9 who, in 1951, 

conducted an essay inquiry of problems of first-year teach

ers as perceived by eighty school administrators. TI~O 

thirds of the respondents indicated that discipline was 

the ~ajor problem. Inadequate and ineffective planning, 

Q~willingness to give one's best, lack of understanding of 

children to be taught, lack of cooperation, and inability 

to adjust to the slow learner were problems of major concern 

to the administrator. stout's conclusion was that first

8r,.rellbank, Ope cit., p. 19. 

9John B. Stout, "Deficiencies of Beginning 'reachers," 
I':-lE.' Journal of Teacher Education, III (:.1arch, 1952), pp. 
Zf3-45. 
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year teachers who have Tajor problems have them, not be

caJ.sc· they are deficient in cOllnand of subject ::natter, but 

because they lack adequate understanding of their students 

and so are unskillful in their efforts Within the C01l9lex 

processes of hu:nan relations. ~e also concluded that they 

have problems because they lack understanding and apprecia

tior. of the significance of their chosen work, and so lack 

those personal qualities and emotional drives that will 

make them worthy members of the teaching profession. 

In sum:narizing the research in the area of adminis

trator and supervisor appraisal it is apparent that disci

pline is the major problem, With deficiencies in teaching 

methods and lack of understanding of children following 

closely behind. 

II. AXJILYSI S OF 'TEACHERS BY OBJ ECTIVE ZEA~,rS 

3esearch in this area is very limited. However, 

rurner 10 has reported a study of beginning non-experienced 

teachers of grades one to six in thirteen Indiana school sys

teIs in 1961 and 1962. Three instruments were used. They 

were (1) Mathematics Teaching Tasks, Intermediate Grades, 

l03.i cr-ard L. Turner, I; Charac t~'ri sti cs of Peginning
 
TEachers: Their Differential Linkage With School-System
 
:'ypes, Ilrhe Journal of Teacher F.:ducation, LXXVIII (Spring,


a I" t: ) -.-4..-r-e-·-- -
l/o~ ,pp. o-~o. 
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wh:c~ diagnoses pupil learning difficulties and ability to 

organize ~aterials for instruction in arithmetic t (2) Reading 

Tasks for Teachers related to difficulties in teaching 

reading t and (3) Teacher Characteristics Schedule. 

'rhrough the use of pre-tests and post-tests t the re

search indicated that in scr.ools containing c~ildren of pre

dominately middle socio-economic class less problems were 

encountered than in schools containing children of a lower 

socio-economic class. First-year teachers in schools con

taining these middle-class children had fewer problems in 

areas of diagnosis of learning difficulties and organization 

of materials than in the schools containing the lower socio

economic classes. These skills appeared to be necessary 

in the schools With economically poorer students t While 

developing favorable attitudes toward pupils t the ability 

to maintain friendly relationshipst and favorable attitudes 

toward de~ocratic pupil processes were valued more by the 

middle socio-economic students in the contemporary America~ 

society. 

rhis study has also been cit~d to indicate that the 

same teacher With the same background and preparation will 

be faced with different problems when placed in varying 

teaching situations. 
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IV. SUrr.l'lAR.Y 

The research on this topic would seem to indicate 

that first-year teachers the~selves and their ad~inistra

tors see the problems differently. However, there are many 

areas of overlap. 

Administrators see more problems of discipline than 

the first-year teachers are perhaps willing to report. Ad

ministrators are also more harsh in criticism of personal 

characteristics and personal deficiencies. 

qowever, both recognize deficiencies in meeting pu

pil differences, preparation of materials, providing ade

quate ~otivation, and solving deficiencies in facilities and 

equip~ent. 
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MET~OD OF ?ROCEDURE 

As stated in the previous chapter, there are basi

cally three sources which may be used to determine the pro

ble~s of first-year teachers. Each of the three sources 

may be tapped by means of closed questionnaires, essay type 

oplnionaires, and interview techniques. Various combina

tions of these have also been used. 

This survey was of the combined closed questionnaire 

and essay type. Provision was allowed in each problem area 

for additional comments by the respondents. 

I. YriE GROUP STUDIED 

A list of all 1966 graduates of Kansas State Teachers 

College teaching in Kansas elementary and secondary schools 

in the 1966-67 school year was involved in the survey. 

Their names and addresses were obtained from files in the 

Elacement Office at Kansas State Teachers College of Em

poria. 

II. ~{E EVALUATION INSTRU11ENT 

A questionnaire as shown in Appendix B was devised 

by incorporating the most prevalent problems reported in 

previous surveys of this type. Like problems were organized 



18 

into seven proble~ areas with five proble~s in each area. 

T'~e seven problen areas 't"1ere ":,';ethods of 'Teaching," 

°i'lanning and Preparation, II 1':'Iaterials and Resources, tl 

It ;::valuation," ":IJi scipline," "Teaching 30utines," and "Per

sonal R.elations.1! Space was provided in each problem area 

for additional comments by the respondents. 

Columns headed l'l·:ajor Problem, \I "Difficult Problem, II 

"I'Iinor Problem," and 'IIJo Problem·' were provided and each of 

the respondents was encouraged to place a check in the ap

propriate column. The following criteria was suggested: 

1. i"~ajor problem. This is a serious problem which 

you have not been able to solve. 

2. DifficuI~ problem. This problem is present, 

but is not a serious handicap. 

3. Minor Eroblem. This problem is present, but 

is solveable. 

4. No problem. There are no problems in this area. 

An open-ended question was provided at the end of the 

questionnaire requesting information as to how the teacher 

education program at Kansas State Teachers College could 

be improved in order to eliminate or reduce specific pro

blems faced by first-year teachers. 11 

li'The a uestionnaire is reproduced in Appendix ~. 
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III. ?30CSSSSS USED FOR TiE STUDY 

An initial questionnaire was designed by the writer, 

assisted by Dr. Carol Earshall of the Division of Teac:.er 

Education at Kansas State Teachers College. Copies of this 

questionnaire were then given to the Analysis of Research 

class at the Teachers College by Dr. Marshall for critique 

and appraisal. In addition, copies were provided ten stu

dents ~ho had been first-year teachers during the 1965-66 

school year. Consideration was given to the comments made, 

and the final questionnaire was devised. 

The group involved in the study was mailed a copy of 

the questionnaire, preceded by an explanatory cover letter, 

on l':arch 1, 1967. 'The letter vias signed by the wri ter and 

Dr. Carol 2arshall. A follow-up letter and another copy 

of the questionnaire were mailed on April 1, 1967, for those 

not responding the first ti~e. 

IV. AK1\LYSIS OF TI-!E DATA 

The returned questionnaires were tabulated as to 

overall problem areas on master tabulation sheets. ~esults 

were broken dovrn into male-female, marital status, elemen

tary-secondary, and urban-rural categories after initial 

a~alysis had been made of the whole group. A breakdown of 

salary levels was also included. This was done in order 
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to draw further comparisons and obtain a deeper insight 

into the problem areas. 

Responses to the open-ended question were analyzed 

and sum~arizations and conclusions as to similarity of 

responses made. Comparisons were made as to how well these 

recommendations would assist in providing solutions to the 

problem areas advanced by the survey. 

ira th the assistance of individual i tern analysis, 

conclusions were drawn as to the significant problems faced 

by first-year teachers and how the pre-service education 

program at Kansas State Teachers College could be altered 

to prevent them. In addition, conclusions were advanced 

as to how school districts can assist in reducing problems 

of first-year teachers. 



C-iAPr3R IV 

'r:lE ?R03LFI";S OF FIRST-YEAR 'rE.t;C::ER,S 

The major purpose of this study was to analyze the 

problems of first-year teachers on the basis of seven oajor 

problem areas and on the basis of the specific problems. 

Analysis of the data will be considered in this order. 

A list of 381 first-year teachers in Kansas who were 

1966 graduates of Kansas State Teachers College was obtained 

from the Placement Office of the Teachers College. Ques

tionnaires were mailed to 376 of the 381 graduates. An 

up-to-date address could not be obtained for five of them. 

R~?lies totaled 291 or 77.4 per cent of the questionnaires 

~ailed and 76.4 per cent of the total group. Of these, 33 

were not first-year teachers, and thus were not included 

in analysis of the data. This left a total of 258 first

year responses for analysis or 68.6 per cent of the 376 

in the original population. 

I. PROBLEHS AS S::iO\m BY 'l'iEIGq'rED PROBLEH AREA RESPONSES 

The 258 responses were divided into sixteen cate

gories on the basis of personal and teaching status as 

sr.own in Table I. The responses for each question were 

weighted on the basis of 3 points for a major problem, 2 
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points for a difficQlt proble~, 1 point for a minor problem, 

and 0 points for a response indicating no problem. All of 

the Question responses in each area were then added together 

and a mean response for each area was obtained. It was felt 

that such a weighting WOQld provide a reflection of the de

grees of difficulty in each area. In addition, ease of an

alysis is obtained as the greater the difficulty that was 

reported, the higher the nQmber would appear. 

It is apparent from the table that for all except 

single, male, Qrban, elementary; single, female, urban, ele

~entary; single, female, rural, elementary; and marriec, 

~ale, rural, elementary first-year teachers, discipline is 

tr.e major problem. The problems of evaluation, planning 

and preparation, methods of teaching, and teaching routines 

were, respectively, the greatest problems for these four 

groups. This WOQld seem to indica.te that elementary teach

ers may experience less discipline problems than do secon

dary teachers. 

The area of "I'Iethods of -reaching" also seems to score 

rather high in almost all groQps except single, male, rural, 

elementary first-year teachers where there were only a total 

of five responses. 

The whole area of "Personal Relations tr has 10l~ prob

lem r8sponses for all groups. 

-rhe above conclUsions are also borne out by the next 



25 

TJ\2L~ II 

\'iEIG:~rSD PROBLS::i A~EA RFS?c)l':SES FOR F_4LB ~IP..ST 

Y;:;'·lp 'rJ:i"'Ac:r:;,'::lC' IY K',~'~QAQ i:_"O 'T:;'c:l:;". 190""6",,'l""\ • .l. ..0,..1 ...""'\ "":' __ J;1"':> .... __:~ ..~ -J '..,J ~.~ •. _ Ih __~J-i 

GRADuAl'ES 0;;' KS'l'C 

.2roblem Area E.esponse 

Discipline 
~ethods of Teaching 
;·:aterials and Resources 
Evaluation 
Planning and Preparation 
?eaching noutines 
Personal Relations 

.l.- .....15 
1.04 

• /0"'(j 

.92 

.89 

.76 

.58 

'l'A3LE III 

..mIGE'rED PROBI'?;:I AREA RES?0?1SES FOR :5'ENALE FIRST 
YEAR 'rE..~C"'1ERS p.~ KP.:'}SAS ~{-IO HERE 1966 

GRA DUNl'ES OF KS'l'C 

Problem i.rea Response 

Discipline 
~ethods of Teaching 
Planning and Preparation 
~aterials and Resources 
:valuation 
~eaching Routines 
2ersonal Relations 

1.06 
.91 
.87 
.85 
.85 
.74 
.46 
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four tables. Ta8le II is a summary of weighted res~onses 

for ~ale first-year teachers, and fable III is a su~mary 

of weighted responses for female first-year teachers. 

Discipline is again the leading proble~ with the 

~ales indicating a slightly greater difficulty. The weigh

ted responses fell between a minor and difficult proble~ 

breakdown. «~ethods of Teaching" was the second greatest 

problem for both groups. ~owever, the females rated 

"Planning and Preparation" third at .87 while the ::nales 

rated it fifth at .89--about the same degree of difficulty. 

ThE'y felt that /Il'1aterials and Resources II and IlEvaluation II 

were greater problems to them. "Tf-aching Routines" and 

liPersonal Relations ll were rated sixth and seventh, res

pectively, by both groups. The responses for "Personal 

Relations" were .58 and .48, indicating that little diffi

culty was experienced in this area. 

From responses in each of the areas, it appears 

that females either experience slightly fewer problems or 

are willing to admit less problems than their male coun

terparts. 

When the weighted responses were categorized into 

r:lral and urban areas, as shown in 'Tables III and V, lIDis

cj ;>line ll and ~'~i:ethods of Teaching" were again ranked in 

first and second place. However, the rural teachers at 

.96 indicated somewhat Glore of a problem in III'Iethods of 
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'I.A. BLE I '.J 

'J:E1G~iT:m .2E03J:.,SI"1 AR.3:P. 3.?S.?mJSES FOR SURAL ?IRS? 
Yfi'AO 'T1~p'f""'~4'o"" 1'\T Y'7\IShS 1"";-1"0 UH'Q1:i' 1966..... ' .J.. J..c... '"" .. ~_>.:. .. .::> _\: _..r-I_. ~ l ... J.. "J,.;. ..... .,j"..ooI 

GRADUATES OF KSTC 

Problem Area Response 

Di sci pline 
~ethods of Teaching 
rf:.s.terials and Resources 
EValuation 
Planning and Preparation 
Teaching ROQtines 
Personal Relations 

1.00 
.90 
.93 
.91 
.36 
.d5 
.42 

TABL:3: V 

WEIGHTED PROBLEM AREA RESPONSES FCR URBA~ FIRST
 
YEAR TEAC2E3S IN KANSAS ~~O ~ERE 1966
 

GRADUATES OF KSTC
 

Problem Area Response 

:Jiscipline 
~~thods of Teaching 
?valuation 
Planning and Preparation 
~aterials and Resources 
reaching Routines 
~ersonal Relations 

1.09 
.6d 
.66 
.05 
.72 
.69 
.54 
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Teaching I! than did the urban teachers at a weightE-d res

ponse of .88. 

There was also a noticeable difference in the res

ponses to 1I2'laterials and Resources. rI The urban teachers 

ranked it fifth at .72 while the rural teachers ranked it 

third at a .93 weighted response. It would appear that a 

greater shortage of teaching supplies, equipment, textbooks, 

and supplementary reading materials exists in rural areas 

as th~se were the topics covered in this area. At any 

rate, rural teachers are experiencing some difficulty in 

obtaining necessary teaching aids and feel so~ewhat han

dicapped in the use of those presently available. 

30th urban and rural teac11ers ranked "'reaching Rou

tines/I in sixth place wi th responses of .69 and .84 res

pectively. This difference of .15 would seem to indicate 

that rural teachers experience more additional duties and 

extracurricular activities and receive less help from 

administrators and supervisors than do the urban first

year teachers. These are the items that were included in 

this area. 

Once again the area of "Personal Relations" rated 

seventh on both lists. Urban responses at .54 were 

slightly higher than rural responses at .42. This would 

s~eQ to indicate that urban teachers had a slightly har

der time becoming adjusted to their teaching role, the 
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realities of teaching, and their particular teaching en

vironment. 

II.	 l?ERCZNI'AGES OF ·rEAG·-IERS REPORI'ING E.;C~~ .22.0BLEll r C.I'..T'EGORY 

After the male-fe~ale and urban-rural weighted res

ponse breakdowns, the next step was to divide the total res

ponses into elementary and secondary categories. There 

were 134 elementary and 124 secondary responses. This data 

is reflected in Tables VI and VII. 

Again IIDiscipline ll and ":IIethods of Teaching" rated 

in first and second place for each group With "Personal 

Relations· l ranking seventh in order of difficulty. 

Percentages on the specific problems indicated that, 

for secondary first-year teachers, the problem liMy pupils 

seem to be more interested in obtaining a grade than in 

learning" 't'ias considered a najor problem by 21 per cent 

of the respondents With a total of 84 per cent indicating 

some difficulty. To them, motivation seemed to be the 

nU!l1ber one problem. However, for elementary first-year 

teachers, it ranked twenty-third, With only 3 per cent 

considering it a major problem, and only 39 per cent in

dicating that it involved some difficulty. 

Ele~entary first-year teachers felt that meeting 

i~dividual learning differences was the main problem With 

11 per cent considering it as a major problem and 73 per 
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-::P'.3L0' VI 

j?:~':RC'5~:rr~G ES C~.~ f{,~E'S?O~J Sl~S ?O R. 2..~ c'~: 11F:"1 ?o:s ~'L?~(E:···::rA:LY 

?IRST-YEAR TSAC1BRS I~ KANSAS 

Proble~ ~es~onse 

?roblE'ffi 1';Iajor Difficult :':ir.or xo 

A3.:i.A I. ;.IF'l':WDS o?r?~\cc.{rJG 

I do not feel adequately prepared 
in the subjects which I am teaching. 

I qUite often have difficulty in 
2 8 46 44 

formulating stimulating questions 
and obtaining enthusiastic class 
discussion. 1 10 40 49 

:,:e€'ting individual learning differ
ences of pU9ils gives me trouble. 

reaching methods which I learned at 
KSTC could have been more practical. 

11 

6 

23 

17 

39 

38 39 

27 

J:he methods of tE:aching I learned 
at KSrC often cannot be used because 
other teachers are somewhat tradi
tional. 5 10 18 67 
AREA II. PLMT?JI:';G A~m PREP p.R.p.'rIO~ 

I often do not have adequate time 
in which to prepare my lessons. 6 10 40 44 

I have trouble finding out just 
What I am expected to cover in my 
classes. 10 15 23 52 

Organizing presentations and pre
paring lesson plans is more 't'lOrk than 
I had expected. 3 15 32 50 

\y preparation is often handi
capped by lack of pupil initiative and 
interest. 2 10 28 60 

I am expected to teach more stu
dents than I feel I can and this re
duces my effectiveness. 15 9 15 61 
AR2A III. ~ATE3IALS A~D RSSCURCES 

I do not have the necessary audio
visual aids which I had anticipated. 5 6 16 73 

I cannot obtain materials and sup
plies which I need. 

::] classroom is too small for group 
wo~k a~d this gives me difficulty. 

8 

4 

9 

15 12 

16 

69 

67 

rextbooks and supplementary mater
ials for use by my classes are in
adequate. 5 15 21 59 
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"4 DT .~'.J.. "" __..,,,w _.. IT"" (r'o".... tinuE'a' ) ... ~ \,.,..... ... • 

-----
.?roble:n Respo~se 

.2roble:n ________I_'Ia..-Jor Difficult :';ir..or No 
;,~-------

I have difficulty getting my stu
dents to use available supplementary 
materials. 3 
AREA IV. ?'ll~LU!\TImJ 

Evaluation-0f pupil progress and 
assigning grades is difficult for me. 8 

I have to spend too much of my time 
grading papers. 10 

Reporting pupil progress to parents 
is difficult and ti~e-consuming. 2 

Construction of tests is hard for 
me. ° 

~y pupils seem to be more interested 
in obtaining a grade than in learning. 3 
AREA v. DISCIPLI~E 

The studE-:-nts-often try to take ad
vantage of me and become too friendly. 2 

I sometimes don't lQ10W what to do 
in a situation requiring discipline. 6 

;:Iy pupils had not learned disci
pline prior to entering my class. 11 

I Qon;t seem to be very effective 
with the more-trying students. 7 

Setting of practicai standards for 
student conduct is rather difficult. 5 
AEEA VI. 'rE'J"CHIKG RoU'rIN£~.s 

EXtracurricular actiVities after 
school take too much of my time. 2 

I feel that my principal is not 
giving me e~ough help. 6 

I find myself in a rut with an 
~~varying classroom method. 2 

I have too many special duties 
suc~ as hall patrol, collecting monies, 
cafeteria supervision, etc. 10 

fi~e spent in teacher's meetings 
is often wasted. 16 
Aa2A VII. PERSO~AL RELATIO~S 

':2he people of-the c-oC1llunity make 
little effort to make me feel at home. 3 

~t ~oox me a long ti~e to get to know 
~s~y of the other faculty me~bers. 1 

:eople are often critical of ~y teaching. 
~ ~ad trouble at first adjusting to 

t~e teaching role. 4
 
The realities of teaching are harsher
 

in many aspects than I had anticipated. 5
 

1
 

6 

11 

22 

10 

6 

9 

10 

20 

20 

19 

11 

4 

4 

6 

14 

15 

5 

3 
2 

5 

14 

25 

44 

27 

41 

18 

27 

31 

44 

27 

33 

33 

15 

18 

27 

23 

30 

10 

17 
15 

25 

30 

66 

37 

41 

47 

76 

61 

57 

30 

42 

41 

51 

79 

72 

65 

53 

39 

b2 

79 
82 

66 

51 
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rX3.I..? VII 

:P4S~;'CE.~'TT~;GES	 Oli' 3~Sl)O:"J3:::S FC<3. E~~C:: 11'5:1',1 Fe'n S~CO~\:DP.4~Y 

?IRST-YE.Af{ 'r:~J\c:~~~rtS I2~ KA~"JS,A3 

":;robleB ?:.esp0::1sE: 
?roblem :<ajor Difficult ;'.inor No 

AREA I. ~ET~C83 C? T?AC\IKG 
I do not-feel adequately pre?ared 

in the subjE:cts which I a~ teaching. 3 13 43 41 
I qUite often have difficulty in 

for~ulating stimulating questions 
and obtaining enthusiastic class 
discussion. 3 20 51 26 

Eeeti:ng individual learning differ
ences of pupils gives me trouble. 

Teaching methods which I learned at 
I~S:rC could have been more prac ti cal. 

7 

18 

29 

31 

44 

30 

20 

21 
TCle methods of teaching I learned 

at ESrC often can.'1.ot be used because 
other teachers are somewhat tradi
tional. 

,,
o 5 23 66 

A?:.':f.~ II. PL.l\=-TNDJG A~TD P?.~:::_::;/.~AI'IOl\1 

I often do not have aCi~quate -time 
in which 

I have 
to prepare my lessons. 
trouble finding out just 

16 22 33 29 

what I am 
classes. 

expected to cover in my 
5 7 22 66 

Organizing presentations and pre
paring lesson plans is 
than I ~ad expected. 

more work 
4 16 37 43 

~y preparation is often handi
capped by lack of pupil initiative and 
in terest. 10 21 41 23 

I am expected to teach more stu
d~nts than I feel I can and this re
duces my effectiveness. 12 13 23 52 
AREA III. rATERIAL3 A~D EFSOURCFS 

I do not have the nE'cessary audio
visual aids w~ich I had anticipated. 12 13 29 46 

I cannot obtain materials and sup
plies which I need. 

Xy classroom is too small for group 
':Jork and this eives mE:! difficulty. 

9 

15 

19 

11 

26 

26 

46 

43 
~eztbooks and supplementary ~ater

lals for use by my classes are in
adequ.ate. 19 22 27 32 
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:f",":::r'::;, rV"T":'" «('o·"'ti"'uoa~)_r.. .-~__ .. _ ....;.. ~~ ' 

~~' ro ·::1 E.::J .:,:c· 2"?Cn.s~, 
ircbleITl .	 ---:.'~ 9. j 0 r ='1 f f i cuI t :-::i:-"l 0 ~ :} 0-_-::....::--::;-. 

I	 nave difficulty getting my students 
to use available supple~entary ~aterials.3 30 36 31 
...~3:·.~:\ I'l. I1~T,J!~,I~,tTp..TIC~'!· 

j~valuatiO"Yl"of--:-::luQil DrO,Q"Tess and as
sisnin~ grades i~ ~ifficuit for me. 4 13 41 42 

= nave to spend too ~uc~ of ~y time 
3 rad ing papers. 15 17 31 37 

~eporting pupil progress to Darents 
~I'is difficult and ti~e-consQ~ing. 4 10 30 )0 

Construction of tests is hard for me.l 11 29 59 
!y pup~ls seem to be more interest~d 

in obtaini~~ a grade than in learning.21 29 34 16 
AR:"~-'~, \T. :=: ~,l~I?~,Ii.\:E 

The stuaents of~en try to take ad
vantag~ of me and become too friendly. 4 19 51 26 

I so~etimes don't know what to do 
in a situation requirin~ discipline. 10 27 45 18 

.:y pupils had not learned disci-
p:ine prior to entering my class. 15 23 43 19 

I don't seeT to be very effective 
wlt~ t~e more-trying students. 6 24 46 24 

Setting of practical standards for 
student conduct is rather difficult. 5 24 43 28 
A??,? VI. r?o'G·~ING s.Ol7rn,:5'S 

Extracurricular activities after 
sc~ool take too much of my ti~e. 13 15 29 43 

I feel that my principal is not 
giving me enough help. 11 10 14- 65 

I find myself in a rut Hith an 
unvarying classroom method. 4 11 42 43 

I jave too Toany special duties such 
as ~all patrol, collecting ~onies, 

cafeteria supe~vision, etc. 11 4 23 67 
~i~e spent in teacher's meetings 

~s of~cn wasted. 19 19 27 35 
...:.; _~ ;."7' t~ ~lI I • ?~·R.~~~; :~<;. f\ L 5 ?II,P. TIC :\~ S -- . 

21 66 

15 77 

t,~	 acc~:I:,g. 1 3 :!-9 77 
I had trouble at first adjusting to 

'-~o ~E,~c~i~~ role	 3 12'<J_ ... \:': \,., 0, ~ ... Jo-b •	 3'+ 51 
f~e realities of teac~ing are ~ars~er 

in ~any aspects than I had anticipated.4 18 35 42 
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c~nt indicating some difficulty in t~is area. Secondary 

first-year t~achers rated it fourt~ with 7 per cent in

dicating it as a major problem and 80 per cent responding 

to it as a minor or more serious problem. 

~he problem that they sometimes didn't ~ow What 

to do in situations requiring discipline was rated second 

by both elementary and secondary first-year teachers with 

70 per cent and 82 per cent, respectively, admitting some 

p~oblems in this area. Secondary respondents followed 

this with their third greatest problem from the same area. 

That pupils had not learned discipline prior to entering 

their class was the complaint registered by 01 per cent. 

Only 58 per cent of the elementary teachers felt this to 

be a problem. 

:Slementary respondents indicated that evaluation of 

pupil progress and assigning of grades was a problem for 

some 6] per cent. This was the third greatest problem 

for them. At the same time, 58 per cent of the secondary 

first-year teachers showed concern With this. Following 

i~ order for elementary first-year teachers were dis

satisfaction With teaching methods learned at KSTC (61S), 

waste of time in teachers meetings (61i), ineffectiveness 

with the more-trying students (59~), having to spend too 

~uch ti~e grading papers (590), the fact that pupils had 

r..ot learned discipline prior to entering their class (5cFb) , 
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~ot b~ing adequately prepared in subj~ct oatter (56~), 

le.ck ot timE' for pr~paring lessons (56'~), and di fficul ty 

involved and time spent in reporti~g pupil progress to 

pare'nts (53:~:). 

F'ollQ1."i'ing the rf:'S90nsE's mEmtione-d above in order of 

difficulty for secondary first-year teachers were dissatis

faction with teaching m~thods at KSTC being i~practical 

(79~), lack of effectiveness with the more-trying students 

(76:;), difficulty in formulating stimulating questions and 

obtaining enthusiastic class discussion (74%), students 

tal'::ing advantage of thE.'ffi and becoming too frif'ndly (75;;), 

difficulty in preparation because of lack of pupil initia

tive and interest (72~), and setting of standards for stu

dent conduct (72~). 

It is apparent from the above percentages that secon

dary teachers either experience more difficulty or are 

willing to admit greater problems than elementary first-

year teac~ers. On thirty-one of the thirty-five ~uestions a 

greater percentage of secondary respondents indicate that they 

have major, difficult, or minor problems. Only in amount of 

difficulty in finding out what they are to cover in their 

classes, in evaluation of pupil progress, in reporting of 

pupil progress, and in performing special duties such as 

hall patrol, collecting money, cafeteria supervision, and 

the like does a greater percentage of elementary teachers 
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admit that a ?roblem pxlsts to E degree. 

?erhaps some of this is d ~o overweighting of the 

questionnaire with secondary ite8s. ~owever, every at

tE':upt ·W6.S made to prevent this, both before and after the 

pilot study. It would be difficult to logically contribute 

such a large discrepancy to this alone. 

Hhen only the "i·:ajor Proble:n ll responses were consid

ered, on only 7 out of the 35 questions did ele~entary 

first-year teachers experience greater difficulty. rhese 

were meeting individual learning differences, finding out 

what they were to cover in their classes, having to teach 

too many students, evaluation of pupil progress, ineffec

tiveness With the more-trying students, adjusting to the 

teaching role, and facing the realities of teaching. 

This may be partially explained by referring to 

Tables I, II, and III again. ?rom these tables it was 

concluded that female first-year teachers either have less 

problems or are willing to admit less. Because there are 

~ore females than males in elementary teaching the res

ponses for elementary teachers will logically be lower. 

Which of these responses, if either, is correct in real

ity cannot be concluded here, and would be an interesting 

avenue for further and more scientific research. 
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III. P~:~RCEI'·;'rp,G3S 0;;' 'TE..tl,C:::E3.S Ei:L?CETDTG E.I1,C:-I PROBLE:;: 

Table VIII reflects the percentages for each spec

ific problem and the degrees of difficu~ty for each problem 

-- -,'"area. 'These are placed in rank order in 'I'i.:;;.._ .. ;:'he 

percentages in ~able IX reflect a total for all the J; ~•• e:.... '~-"" n
"" "'" -- ) 

liDifficult, D and '~:<inorrl responses for each question • 

.l\lthough the problem area of "Discipline" has ttle 

highest weighted response With an average of 1.01, the 

specific problem of meeting individual learning differ

ences from the a;'lethods of Teaching ll area was the most fre

quently mentioned specific problem. Some degree of diffi

culty in this area was reported by 73 per cent of the res

pondents. This is in harmony With the previous research 

cited in Chapter II. The conclusions in the Summary to 

Chapter II also stated that the first-year teachers them

selves and their administrators and superVisors see the 

problems differently. Administrators had seen discipline 

as a greater problem than had the first-year teachers them

selves in the previous surveys. This is not the case here 

as the first-year teachers themselves see both discipline 

and meeting indiVidual learning differences as major 

problems. 

Second on the list of specific problems was the con

cern that 76 per cent of the first-year teachers felt in 
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TJ,1:.LE VIII 

?F3C~::\'r/\GELS CO? Rf3.PC~\;S?S ?O~ 2.~C-: IrrEJ'~ ?UR 
?I~;S'r-YE}\R r?:.ACr{33.S I~\J K.~.L\~ISltS :.j~:C l.·iERE 

1966 GRAD~AfES OF KSTC 

-----_._---._._-----_.
21:0bTE~c1-Re sponse 

Di-f"f" ~I.Problel1 :.,"_~.,J0r~ .;. lt --inor H __ lCU ::'10--- ---. 
AREA I. )~ET~8DS C? T?~C:I~~ 

I do not-fe;t-aCfea~uately :5repared 
in the subjects wnich I an teaching. J 10 45 42 

I qUite often have difficulty in 
formulating sti~ulating questions 
and obtaining enthusiastic class 
discussion. 2 15 41 42 

:·:eeting individ ual learning differ-
E'nC€-S of pupils givE's me troublE'. 9 27 42 22 

'Teaching ~ethods 1>lhich I learned at 
KSTC could have been more practical. 12 25 33 30 

The x.etClods of teaching I learned 
at KSrC often cannot be used because 
other teachers are somewhat tradi
tional. 5 8 21 66 
.A.HEA II. 1?LP~\TNnYG ,t,CIJD PR2:.2,f.c]ArIO;'~ 

I often do---n'Ot":l1ave ad-equate time 
in which to prepare my lessons. 12 17 33 35 

I have trouble finding out just 
what I am expected to cover in my 
classes. 8 11 22 59 

Organizing presentations and pre
paring lesson plans is more work 
than I had expected. 4 16 35 45 

ry preparation is often handi
capped by lack of pupil initiative 
and interest. 7 20 35 38 

I am expected to teach more stu
dents than I feel I can and this re
duces my effectiveness. 11 12 20 57 
A32A III. YAr~RIftLS AND R~S8URCES 

I do not have-thE:::-necf.ssary -audio
visual aids which I had anticipated. 10 10 23 57 

I cannot obtain materials and sup
plies w~ich I need. 8 15 21 56 

~y classroon is too small for group 
wor~ and this gives me difficulty. 10 13 19 5a 

rE-xtbooks and. supple~E'ntary :na ter
ials for use by my classes are in
adequate. 12 19 24 45 
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rfl,BLE VIII 

.t'robleT.----_.- .-=------
I nav~ difficulty getting ~y 

(Continued) 

-_._-- .2ro blem -~iE.·s::lonse--
Vajor Difficult !inor No-_-: 

students 
to use available supplementary ~aterials.3 19 
A.iKA IV. FVt\LC:.l\'rrcY 

F;valuation -or-pupil -orogress emd as
signing grad~s is difficult for me. 6 

I hgve' to spend 
grading 9apers. 

Reporting pupil 
is difficult and 

Construction of 
iy pupils seem 

obtaining a grade 

too much of 'fly ti::Ie 
9 

pro~r€'ss to parents 
time-consuming. 3 
tests is hard for me.l 

to be more interested in 
than in learning. 11 

A~3P V. DISCIPLI~E 

rhe stude:.Yitsoften try to take advanta.ge 
of me and become too friendly. 3 

I sowetimes don't know what to do 
in a situation requiring discipline. b 

:/[y pupils had not learned disci
pline prior to entering my class. 12 

I don't seem to be very effective 
with the more-trying students. 7 

Setting of practical standards for 
student conduct is rather difficult. 6 
P,R:':A VI. ,r?AC1PJG RourliTES 

Extracurricular activities after 
school take too much of my time. 

I feel that my principal is not 
ing ~e enough assistance. 

I find myself in a rut With an 
varying classroom method. 

I have too many special duties 

7 
giV

9 
un

3 
such 

as hall patrol, collecting monies, 
cafeteria superVision, etc. 10 

Tioe spent in teacher's meetings 
is often wasted. 18 
A~~A VII. FESSO~AL RELATIC~S 

Tne people of the comm~~ity make 
little effort to make me feel at home. 5 

It took me a long time to get to 
k~ow many of the other faculty members.2 

2eople are often critical of my 
teac~ing. 1 

I nad trouble at first adjusting to 
the teaching role. 3 

rhe realities of teaching are harsher 
in many aspects than I anticipated. 5 

12 

19 

10 
9 

20 

15 

24 

22 

22 

18 

10 

7 

8 

9 

17 

5 

3 

2 

9 

16 

32 46 

43 39 

29 43 

':\"./) 52 
//24 00 

30 39 

40 42 

44 24 

33 33 

40 31 

3d 3d 

23 60 

16 6a 

36 53 

25 56 

29 36 

16 74 

16 79 

17 ao 
29 59 

33 46 
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'r;, TCLi I 

~J~;::C '?>"~T p, G·}t~S C\? "213.5 -r- Y',~~':\?~ 

~~):2E3I:S.\ICI~',~G· S8~'." F" 
1\" E.~ C': p, 

::,:~ S·-":_.: I l'-I 
?ICC:':-::Y 

;<P. :',.; Sf, S 

I 
:-roblem ?ercentage 

1. ::eeting individual learni~s c.:..t:{;::rences of 
pupils gives me trouble. 78 
2. I sO:T.E'tirnE's don't knot'l 'VJhat to do in a si tu-
a tion req ui ring discipline. 76 
). Teaching ~ethods wnich I learned at Ksrc could 
have been more practical. 70 
4. I don't seem to be very effective with some of 
t~e more-trying students. 69 
5. .~y pupils had not lE'arned discipline prior to 
entering my class. 67 
6. Time spent in teacher's meetings is often wasted. 64 
7. I often do not have adequate time in which to 
prepare my lessons. 62 
d. ~y preparation is often handicapped by lack of 
pupil initiative and interest. 62 
9. 3etting of practical standards for student con
duct is rather difficult. 62 
10. Evaluation of pupil progress and assigning 
grades is difficult for ~e. 61 
11. ~y pupils seem more interested in obtaining a 
grade than in learnin~. 61 
12. I do not feel adequately prepared in t~e sub
jects which I a~ teaching. 58 
i). I qUite often have difficulty in formulating 
stimulating questions and obtaining enthusiastic 
class discussion. 53 
14. The students often try to take advantage of me 
and become too friendly. 58 

'i 
.~ " 15. I have to spend too much of my time grading 

os~ers. 57 
i6~ ur~anizing presentations and preparing lesson 
plans is more work than I expected. 55 
17. ~extbooks and supple~entary materials for use 

! ~y ~J classes are inad~quate. 55 
lc. = have difficulty ~etting ~y students to use 
~vai~able suP?len~ntary materials. 54 
1') .r:1E· reali tiE'S of te8,chi~g are harsher in many 
as)c'cts than I had anticipated. 54 

i 
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rABLE IX (Continued) 

·_·__, ·_· __ ._·.· ._... .·_N_"_-. __ ·_. ... . .. ._~· -_._---_._--------_._--,--_._---------_._--------------------------
Problem .2ercentage 

20. Seporting pupil progress to parents is dif
ficult and ti~e-consu~ing. 46 
21. I find ~yself in a rut with an unvaryir.g 
class~oom method. 47 
22. I cannot obtain illaterials and sU9plies which 
I nE·E:d. 44 
23. I have too ~any special duties such as hall 
pat~ol, collecting ~onies, cafeteria supervision, etc. 44 
24. I am expE.·cted to tE'ach more students tha:'l I 
feel I can, and this reduces my effectiveness. 43 
25. I do not have the necessary audia-visual sup
plies w~ich I had anticipated. 4J 
26. ~y classroom is too small for group work and 
tnis reduces my effectiveness. 42 
27. I have trouble finding out just what I am ex
pected to cover in my classes. 41 
23. I had trouble at first adjusting to the 
tE'aching role. 41 
29. ?xtracurricular activities after school take 
too much of ny time. 40 
30. The methods of teaching which I learned at 
i{S'?C often cannot be used bE-cause other teachers 
are somewhat traditional. 34 
31. Construction of tests is hard for me. 34
32. I feel that my principal (or supervisor) did 
not give me enough help. 32 
33. :rne people of the community make little ef
fort to make me feel at horne. 26 
34. It took me a long time to get to know many 
of the other faculty members. 21 
35. 2eople are often critical of my teaching. 20 
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~ot ~n01I:ing .'!hat to do in situations rE:'quiring discipline. 

rhe ~o~rth and fifth ranked ?roblems were, respectively, 

lack of effectiveness with the more-trying students (69;) 

and the fact that pupils had not learned discipline prior 

to entering their class (67i). rhis brought a total of 

three out of the first five proble~s originating from the 

area of ,: Di scipline. " 

Suggestions for correction of these two major prob

lems are discussed in the next chapter. Eowever. there 

appears to be a definite and genUine concern on the part 

of first-year teachers in these two areas. Specific com

~ents on each of the problems may be found in Appendix C. 

Six of the first-year teachers blamed weak administration 

for their discipline problems. This is not a great number 

except that only 11 first-year teac~ers made comments in 

this area that could not be included in other specific 

problems. 

The third problem. criticism of teaching methods 

at KSTC as lacking practicality (70~). received much more 

indiVidual comment than did meeting indiVidual learning 

differences. They seemed to feel that these two went 

together and that the reason for the first one originated 

from this lack of practicality. As is sho~n later. few 

actual specific suggestions for making the training more 

realistic were made. 
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'I'he tt:8.ChE:rs i concc'rr:. wi th tir.2E' 'V]8.S found in thE' 

sixth and seventh rat~d proble~s. ~asted time sp~nt i~ 

tE'achE'r f S T1E,€:tings v~as indicated cy 64 ;JE'r CE:l'lt of t::E' 

respondents. Lack of ti~e to adequately prepare lessons 

was reported by 62 per cent. Cne teacher eVidently kept 

a record of time spent beyond class ti~e and reported it 

as t1950 hours so far. 'I C;OV)eVE'r, the problE'T. of having to 

spend too ~uch time With extracurricular activities after 

school ranked twenty-ninth With only 40 per cent reporting a 

problem. 'I'ime spE:nt in grading papers ranked fifteenth with 

57 per cent showing concern. 

I'he problem area of::::aterials and RE'sources ti fell 

near the middle of the list of problems With complaints of 

inadequate textbooks and materials ranking sixteenth at 55 

per cent. other problems in the area ranked eighteenth, 

twenty-second, twenty-fifth, and twenty-sixth. 

'Planning and Preparation:' rar..:{ed third in diffi

culty of9roble:n areas. Specific items in the area ranked 

seventh, eighth, sixteenth, twenty-fourth, and twenty-seventh. 

Difficulty in preparation being handicapped by lack of pupil 

ini tiative and .interest was considered a problem by 62 pE'r 

cent. Yet only 43 per cent felt that they had too many stu

dents. 

In the broad field of ';:2valuation" '{,Thich ranked 

fourth, specific questions again fell in the middle part 

of the list. Sixty-one per cent reported that evaluation 
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of 9u,il progress and assigning grades was difficult for 

the::l. Sixty-one yer cent also reyorted concern ·~)i th their 

pupil's greater interest in obtaining a grad~ than in 

learning. Two teachers reported that their students were 

neither interested in grades nor learning. The co~ments 

in this area, reproduced in ~ppendix C, are many and varied. 

rhey range from blame on weak ad:ninistration and 'tileak col

lege preparation to the parents of the students. 

With the exception of the co:nplaint on teacher's 

meetings, the problems of the "Teaching Routines tl area 

rated very low. Only 44 per cent reported that they had 

too illany special duties, and only 32 per cent felt that they 

had not received enough help from their principal or super

v-isor. 

llOnce again the problem of ;'Personal Relations 

rated at the botto~. Only 20 per cent felt that people 

were often critical of their teaching. A possible reason 

for this is that teachers have not been made aware of the 

criticism which may actually exist. In addition, first

year teachers may be hesitant to admit this as a definite 

problem. The questions in this area were personal in 

nature. It is human nature to look outside of one's self 

for the source of problems. ~o one wants to consider 

timself as inadequate or inefficient. The determination 

as to hoW significant this may be in reality cannot be 
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ffisde ~8re as it would require a different app=oach--a 

psychological one .:::owever, its effect cannot be over

looked. 

T~e results are not in har~ony with the findings of 

Stout12 who concluded that first-year teachers lacked skill 

in the complex processes of hu~an relations. They appeared 

to adjust well to the teaching role and got along quickly 

and satisfactorily with the people of their respective co~-

~unities and their fellow faCUlty members. This is also 

not in agreement with S~ith's13 conclusion that the prob

le:ns encountered are attributes of the individual ra.ther 

than of the immediate environment. 

Only three teachers registered complaints against 

their supervisor or principal. An interesting comment in 

this area was made by one of the respondents who stated 

that ~too many teachers complain about everyone and every

thing--they just think too dictatively." 
:. 
~ 

IV. SP.LARIES OF FIRST-YS1\R TE.t\C'IERS 

No study of the problems of first-year teachers 

would be complete Without a mention of salary levels. Ta

ble X reflects the first-year teachers in each salary group. 

12Stout, loco cit. 

13- Smith, loco cit. 
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'I'~!\BLE X 

i(J)1BER O? :'1Rs'r- Y?A 3. T EP-. C~ EHS IN KA:"1' SAS 
~SO WERE 1966 GRADUATZS O? Ksrc 

PT EAC:-I S_~LARY GROu.? 

--
Un.der $5000- $5200- Over 
$5000 "' .... 4$5200 J¥.)'OO $5400 

::alE" 6 40 21 32 
?e:nale 34 95 14 10 

Total Iil._ 115 :15 42 
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Alt~oug~ no particul~r opportunity ~as provided 

for comnent on satisfaction with salary levels, it is ap

parent that ~any of the teachers are receiving low sal

aries, especially the females. Alnost all of those re

ceiving over $5400 had special assignments such as coac~ing, 

music, or special education. 

"~ co:::tplain t ~7as made t:.'1a t "teaching is certainly 

not ~'Jhat I expected ••• 11y ~'1Ork is never done. H A com

plaint 1'JaS made that ".b.. course should be offered to show 

a student the tri ten€'ss of teaching ••• 'I'hen the intelli

gent people could enter another profession before they en

cOQ.Yltered unhappiness as a teacher. It However, it was no

ticeable that not a single complaint was registered per

taining to inadequate salaries. 

V. SU:·EC.Cl,RY .;:'JD CO~'JCLTjSIOJ\:S 

rrhe entire problem area of llDiscipline" ~las the 

major difficulty reported by the 258 first-year teachers. 

T~ree of the specific problem items in this area rated in 

t~e top five of the problecs. qowever, the problem of 

meeting individual learning differences was the most fre

quent difficulty reported by 70 per cent of the respon

dents. 3ecause of this, and the 70 per cent response to 

t:.... e lack of )racticali ty of tl~J.e teaching methods learnt':d 

at ;·:SI'C, t:1e area of ":''lethods of I'eaching ll rated sE:cond. 
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i'l-:.is VJas follO'tJed in tu.rn by ::PlaYlning a:-.d PrE-p

ara tion," \'.:8. terials aYld Resou.rces," "Fvaluation, 11 :;I'E:aching 

:::ioJ.tines, >! and t1f'ersonalaE:laticns. it ri~.e latter area scored 

very low in ~er cent of difficulty. 

~hen broken down into categories, basically t~e same 

rE'sLllts 't,liE:,rf> obtair..f'd. ::.ale teachers rE'~90rted :nore prob

le~s t~an did female teachers. Sural teachers had a greater 

~eightec prooleT. response than did the urban teachers, and 

eleoentary teachers reported fewer problems than did secon

dary teachers. 

First-year teachers in Kansas who were 1966 grad

uates of Kansas State Teachers College reported difficul

ties in harmony With those in previous research. They ap

peared to be aore perceptive of discipline problems than 

those in previous surveys of this type. 

Salaries reported by first-year teachers were low 

With 52.4 per cent reporting salaries between $5000 and 

$5200. 30wever, not a single complaint of low salaries 

was mentioned on any of the returned questionnaires. 
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,S0GGE,ST'IO:\TS ~()3. I>i.23C:1"JI:,;,} 'r:~~3 I·i!~AC~.:~2 

_=i"STJCArIOT 1?:r.OGP'D.L J\ r r:S:::C 

T~e second purpose of this study was to obtain 

suggestions for improving the teacher education progra~ 

at Kansas State Teacters College of Eill90ria in order to 

eli~lnate or reduce specific problems faced by first-year 

teachers. 

Of the 256 respondents, 211 placed a comment on 

t~is open-ended question. These comments were tabulated 

and su~~arized into seventeen categories as shown in 

Table XI. other replies, which were not easily definable 

or especially pertinent, are reproduced in AppendiX D. 

I. P.~PROVING Y:-::E TE.!~C:-IER. EDUCATION ?RCG:::LD..~iI 

An expressed desire for more student teaching was 

made by 49 of the 211 respondents to this question. The 

co~~ents in this area suggested that through more stUdent 

teaching the students could learn more of the practical 

aSgeots of teaching. Of the 49 teachers suggesting this, 

J1 felt that at least a semester should be reqUired, and 

10 suggested a reqUirement of one year. Ten first-year 

teachers suggested that the campus laboratory schools be 

abolis~ed. The complaint was that these schools are too 
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T:.~ "2LE' XI 

SuGGl~3I'I()I'JS '?O:1 I~/~P-RO'II~\G ir~'IE I'~~A,C==~3 EJTJCA'-rIOl'J
 
?~OGTIAY A? KS'Ie ~:AJE 3Y FIRSr-Y~A2 r2ACiE:~S
 

I~'~ I~ ..(\·~·: s:\ S ~jr'10 ~'~~~~C::l5: 1966 GFL~:JJ.L~'TIES O~:r ~:s'rc
 

Suggestion -,-:"u:J.ber 

1. ~ore student teaching 49 
2. Yake education courses nore realistic 47 
J. Include ~ore emphasis on how to discipline students 31 
4. ~ave problen-oriented methods courses in each sub
ject area 29 
5. Include more direct work With actual content of 
curriculum on public school levels 29 
6. ?rovide more work in assisting the slow and the 
fast learner 21 
7. Include oore instruction on assigning ~rades, mak
ing reports, handling money, and ordering supplies 20 
b. Place greater eophasis on ~eeting reading problems 19 
9. .:ake :nore charts, bulletin board di splays, and 
exercise sheets 17 
10. :Jo 8.itJa.y t';i th methods courses and have more work 
in sU~ject area 13 
::'::'. ;)0 a'l'Jay Hi th laboratory schools 10 
12 .:'~othing--you learn by experience 9 
1J .:":'ave DOrE: problem-oriented ~wrkshops and have 
first-year teachers talk to education classes 9 
:4. ?lace greater emphasis on administration and school-
board relationshi?s 8 
15. Require more psychology courses 7 
16. ~eQuire an audio-visual aids course 3 
17. Start over--the progran is t1in bad shape'l 2 
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idealistic, and thus wer~ not providing enoug~ of the 

"harsh reali ti es: 1 of tE'aching. 

Tnis quest for r~alis~ in preparation was the second 

most frequently mentioned su~gestion. ?orty-seven of the 

first-year teachers felt that the education courses were 

not realistic enough. They indicated that the Teachers 

College should teach less theory, do away with ~ethods 

courses, have more realistic discussions, and unify teaching 

tl"..eories. 

This is by no means peculiar to graduates of Kansas 

state Teachers College of Emporia. The follOWing comments 

were ;nade by Dr. Robert N. 3ush at the Kineteenth l~ational 

Teacher Education and :?rofessional Standards Conference in 

:'~evJ York Ci ty on June 22, 1965: 

The main charge leveled by those who stay in 
teaching and those w~o leave is that the two worlds, 
that of the college and that of the schools are 
different, often contradictory, and that what happens 
during preparation does not fit what he finds in 
practice. The theme has infinite variations. A 
popular one just now is that prospective teachers, all 
of middle class, ar& trained only on middle-class, 
qUiE't, conforming youngsters (l~here are they?) and 
cannot stand thE' shock of reali ty when they land in 
a slu~ school in the decaying part of the city. 

Another image is that of the new teachers 
coming from the preparing institutions, their 
"Devleyil E.·yes filled wi th dreams of innovation: un
graded schools, teams of teachers working harmon
iously dividing up the labor, offering the new cur
riculum in carpeted, wall-less schools filled With 
acoustical perfume. T~en they suddenly go to pieces 
w~en confronted with the r~ality of overcrowded, 
self-contained classrooms, with only meager teaching 
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naterials, limited budgrts, seniority prsptices, a~d 

h~avy extra-class and )laY3round duties.1~ 

~is final comments on t~is probleo were that only 

J1E::nbe:'rs of the profE:ssion--adrrrinistrators aYld fellow 

teachers--acting with professional co~pFtence, can meet 

t;"':Ese ~18.rsh rE'8li tiE'S 8.nd dis8.,9point::nE-nts and overcome 

t~en. The disillusionments of idealistic youth are often 

severe, but always certain. ?reparing institutions can 

take steps toward alleviating this problem, but probably 

ca~not solve it entirely. This adjustment process ap

pears to be the heart of the problem. Almost all of the 

other suggestions in Table XI are geared toward solving 

it. Some, but not all, of the blame can be placed on the 

preparing institution. 15 

In agreeIent With the problem response that dis

cipline is a problem of major concern to many first-year 

teachers, ]1 of the respondents suggested that more em

phasis be placed on this in the college curriculum. Just 

how this was to be done was largely left unsaid. ~ost 

of them indicated that more practical ex~erience in this 

area could be achieved through more student teaching. 

14B.obert ,L 'Sush, H'I'r.e ?or:r.ative Years,"rhe Real
 
·.'orld of the 1?eginYlinp: Teacher (~IJashington: lJatio-nai-
----- ._- ._--- .. --~._------ --'-L"?"\--- " 
Education Association, 1905), pp. 7-0. 

15 I bid. 
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fhe sug~estion was also ~ade that more realistic, 

problem-centered discussions be held in order to provide 

a greater knowledge of what to do in specific situations 

requiring discipline. Lists of disciplinary guidelines 

made by various educational writers could be utilized. 

It was also mentioned that self-discipline often 

did not work. They felt that it was a good idea, but lacked 

proficiency in obtaining it. Specifically, they requested 

help in developing their own personality so that it would 

be conducive to developing an environ~ent of self-discipline. 

One first-year teacher desired to know how to originate 

this concept from within the mind of the child, rather 

than forcing it upon him from the outside. This teacher's 

comment was typical of the group. 

The inclUsion of problem-oriented methods courses 

in each subject area was suggested by 29 of the first

year teachers. In this area they seemed to be asking for 

a conference-type course in which students of a particular 

discipline could get together and discuss problems pe

culiar to their field. The majority of them felt that 

actual elementary and high school teachers could be 

brought in to field and answer questions. iowever, 13 

first-year teachers felt that the methods courses should 

be abolished entirely so that they could receive more 

work in their own subject area. 



54 

Tnis carried over into the fifth most frequently 

mentioned suggestion--that teacher education students 

should have more direct work with the actual content of 

the currlculu~ on the elementary and secondary levels on 

which they would be teaching. Junior high teachers were 

especially concerned with this. rhey seemed to be saying, 

"I k.'10W how to teach calculus, but can't teach general 

math. a A need was expressed for greater faI:liliarization 

with high school textbooks and curricular materials. In 

addition, one teacher requested a complete review of sub

ject matter on the high school level. 

?roviding more work in assisting the slow and the 

fast learner was suggested by 21 of the first-year teachers. 

~o specific suggestions for achieving this were mentioned. 

This again is the problem of meeting individual differ

ences, and is one of the most difficult challenges re

maining in education. 

Twenty first-year teachers requested more instruc

tion on the practical duties of assigning grades, making 

out reports, handling money, and ordering supplies. Al

though this was not reported as a major problem, they 

seemed to desire more of this included in their prepara

tion. The suggestion was madE> to have a unit in one 

of t~e methods classes on keeping attendance records, 

calculating Average Daily Attendance, establishing and 
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~aintainins cumulativ~ record books t pre?aring requisitions t 

k~owing what to re~uestt recoffioending students for re

~edial work and special education, and ~aintenance of sim

ple monetary accounting records. Although this was most 

prevalent on the eleDentary level, it was mentioned by 

six of the secondary teachers. 

The placing of greater emphasis on meeting reading 

problems was suggested nineteen times. All but one of these 

were elementary teachers. Genuine concern was apparent from 

the intensity of the replies. Eowever, again no specific 

suggestions were made as to how this problem could be 

solved other than additional course work on solving par

ticular reading problems and indiVidualized reading. 

The next item was much more specific. Seventeen 

of the respondents (again mostly elementary) felt that 

they should make more charts, bulletin board displays, 

a..'1d exercise sheets While still in college so that they 

would have them when they started teaching. Suggestions 

were also made to start collecting more free and inex

pensive materials and to teach more on how to use the 

resources available in the community. One first-year 

teacher expressed this With the statement, "less talking 

and more doing, not With fancy eqUipment, but everyday 

scraps. ,1 

~ine teachers felt that nothing could be done to 
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iwprove the program and that the problems can be overcome 

only through experience. Two of the respondents felt that 

the college should start over as the program is llin bad 

shape. iI 

The final ite~ for consideration is the suggestion 

that greater emphasis be placed on administrative and 

school board relationships. This was not a request for ~ore 

assistance on getting along With the ad~inistration. Rather 

it was a desire for more understanding of school board 

policies, salary schedules, assignments of special duties, 

and clerical responsibilities. 

II. Sm11"'-ARY 

The inclusion of more student teaching in the 

teacher education program at Kansas state Teachers Col

lege of Emporia, Kansas, was the most frequently made 

suggestion for improving the program. Forty-nine of the 

212 respondents felt that this would be desirable. 

The suggestion that the education courses should be 

made more realistic was made by 47 of the first-year 

teachers. This recommendation is not at all peculiar to 

graduates of Kansas state Teachers College, and it was 

pointed out that few specific suggestions were provided 

as to how this can be accomplished. Often it is a symp

tom of adjustment or loss of some of the idealism of youth. 
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:'Iany of the other suggestions "I:E·re for morE' prac

tical assistance in particular areas. ?orty-nin~ of the~ 

felt that the inclusion of ~ore student teaching in the pro

gram would be of most benefit in meeting this challenge. 

The first-year teachers felt that more problem

oriented e~phasis on meeting discipline problems would 

help to alleViate many of the problems they had reported 

in the first part of the survey. 

Following in order of frequency of mention were the 

following suggested improvFments: more problem-oriented 

methods courses in specific subject matter areas, more 

direct work with the actual content of the curriculum on 

the varioUS levels, assistance in meeting problems of the 

slow and fast learners, more instruction on clerical res

ponsibilities, greater emphasis on meeting reading prob

lems, and the making of more displays and exercise sheets. 



C-:- .A?'TEB. VI 

VI. SUI"EIARY, COl'~CL\jSIO:\}S, Al:·ZD RECO:'1HE:.IJDAI'IONS 

The primary purpose of this study was to conduct a 

study of the teaching problems encountered by 1966 grad

uates of Kansas State Teachers College of Emporia who co~

pleted their first year of teaching in the 1966-67 school 

year. Specific answers were sought as to the problems 

which first-year teachers saw thems~lves as having, the ex

tent of these problem areas, the areas in which school sys

te~s failed to ~eet the needs of first-year teachers, and 

ways the teacher education progra~ at the Teachers College 

might be improved. 

Questionnaires weremailedon~arch1.1967.to376 

first-year teachers in Kansas who had been 1966,graduates 

of Ka~sas State Teachers College. Of these 376, a total of 

258 first-year responses was received for a return of 68.6 

per cent. 

Analysis of the data revealed that first~year 

teachers were qUite willing to report the difficulties 

which they had encountered with 20 per cent being the 

lowest amount of difficulty reported on a specific problem. 

?he entire problem area of "Discipline h was the major dif

ficulty reported when considered both by weighted response 

and percentage methods. 
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The problem of meeting individQal learning differ

ences was the most freqQently ~entioned specific problem 

With 78 per cent of the respondents indicating some diffi

cuI ty. rrhis ~ras followed by lack of kno~rledge of ~~hat to 

do in a situation reqQiring discipline (76~), complaints of 

i~practicality of teaching ~ethods learned at the Teachers 

College (70~), and lack of effectiveness With the more

trying stQdents (69~). 

In terms of decreasing difficQlty the areas of 

"~\:ethods of Teaching," "Planning and Preparation," "I"1ater

ials and ResoQrces, 11 II EvalQation," .trreaching ROQtines, I' 

and t1.?ersonal Relations jf follo'iiJed "Discipline." Hale 

teachers reported more difficQlty than female first-year 

teachers and secondary teachers reported more problems 

than did their elementary counterparts. A slight differ

ence in Qrban and rQral responses was reported with the 

rQral first-year teachers reporting more difficQlty in each 

area. 

The first-year teachers expressed little dissatis

faction ~iith the school systems in which they were teaching. 

less than half reported any difficQlty With materials, 

facilities, supplies, or the administrator. Waste of time 

in teachers meetings was reported by 64 per cent. 

In the reporting of salaries, 52.4 per cent re

ported salaries between $5000 and $5200, although no 



60 

s-Pf>cific dissa.tisfaction wi th salary levels was encoun

tered. 

When it came to making suggestions for improving 

the teacher education progra~ at Kansas State Teachers Col

lege, the following suggestions in order of frequency were 

made: have more student teaching (49), make education 

courses more realistic (47), include more emphasis on how 

to discipline students (31), provide more subject area 

problem-oriented methods courses (29), and include more 

direct work With the actual curriculUm content on elemen

tary and. secondary school levels (29). 

It was suggested that dissatisfaction With the 

teaching methods learned at the Teachers College was a 

normal phenomenon. Part of this problem can be alleviated 

by the preparing institution itself. However, part of it 

will have to be resolved in the process of adjustment. 

Certainly increased student teaching would reduce some of 

the dissatisfaction by providing practical experience in 

more of the phases and duties of teaching. 

The conclusions advanced suggest that further re

search in securing ~ sDecific recommendations for im

proving the teacher education program at Kansas State 

reachers College might be profitable. Additional infor

mation is needed as to how this vast array of suggestions 

can be integrated into the present, time-limited curriculum, 
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The .9roblE'TJ.s reported and the recommendations advanced v.JOuld 

seE'::n to point :::lore and more in the direction of an extE.'nded 

prograTJ. t or a fifth year. First-year teachers feel that 

thE'rt:' is a defini te nE'E'd for addi tional assistancE:. j'i!'.at this 

assistance should include has not been definitely defined. 

?or these first-year teachers there have been problems t 

and there have been disillusionments. TDey have many dis

satisfactions t but, for the most part t they feel that they 

have been able to resolve most of them. A conment made by 

one of thE.~m 't'JOuld seem to represent this Whole feeling. :;This 

has be~n a very good year. I have had troubles t but I have 

learned ~uch. Most of alIt I enjoy what I am doing and plan 

to continue in this field." 
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Kansas	 State Teachers College 
Emporia, Kansas 

March 1, 1967 

Dear First-Year Teacher: 

A study is being conducted to determin~ the problems of 
first-year teachers ..rho were graduates of the 1966 classes at 
Kansas state Teachers College of Emporia. Secondary purposes 
of the study are to identify the problem areas vlhere school 
systems fail to :meet the needs of fiJ.'st-year teachers, and to 
suggest ways that the teacher education progrem at KSTJ could 
be improved. It is felt that teachers themselves are the best 
judges of this. 

According to records of the Placerr..ent Office at the 
Teachers College you were a 1966 graduate. For that reason, 
your cooperation in completing the inclosed inquiry form 
and returning it in the inclosed envelope is requested. Your 
early attention to this will be appreciated. 

Your responses ~dll be treated confidentially. It is 
not required that you sign your name. HOHever, if you desire 
an account of the results of the study, please so indicate on 
the form in the space provided. The results should be avail 
able soma time in the next three months. 

1 In
as 

cl 

Sincerely, 

Eduard H. Gerhardt 
Graduate Student 

efr"t.'~P;(~~iCl-t-

~~~ ~L~~O-ll
 
,Dr. Carol ¥.IEtI'shall 
Elementary Education 



Kansas State ~eachers College

Emporia, ;(ansas
 

.;pril 1, 1967 

Dear First-Year Teacher: 

~ecently you received a~ inquiry pertaining to 
problE:'8s encolL"'1tered by first-year teac:'lers. iI'he g~neral 

response to the inquiry has been good, and it would be 
desirable to include your reply in the data. 

Another inquiry form has been enclosed because 
the information you can provide is very important in 
assessing the problems of first-year teachers. If you 
have not mailed the previous for~ Within the past few 
days, it will be appreciated if you would fill out this 
form and return it in the enclosed envelope which requires 
no postage. 

'rhank you for your cooperation. 

Sincerely, 

-, (~ '/-') ! '>/ .;/;- .' . I"lcl'vc, 'I.\"' 1/ ," /.{.?(h.; -(;./1
Edward ~. Gerhardt 
Graduate Student 

1	 Incl 
as 
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Kansas	 State Teachers College 
Emporia, Kansas 

Hareh 1, 1967 

SURVEY	 OF PROBLEMS OF FIRST-YEAR TEACHERS 

Your responses to the questions below are necessary in order to deter
~ine the problems encountered by first-year teachers. 

Are you a first-year teacher? Yes Teaching Field.: Elementary 
-No -Secondary (specifY 

-subjects)
Approximate size of your school: Students --- 
Composition of the student Hostly urban Salary: Under $5000 

body of the Scilool: Hos"Uy rural -$5000-$5200 
-$5200-$5400 

Marital status: Married Single Divorced Over $5400 

If you desire a record of the results of this study 1-men completed 
please list your narr..e and summer address on the blank below: 

..:r~-~-~~-~-~~-~-~-~.o{~ 

DIRECTIONS: 
1. Place a chede in the column marked "11ajor Problem ll if you feel 

that this is a serious problem~hich you have not been able to solve. 
2. Place a check in the column marked IlDifficult Problemll if you 

feel that the problem is present, but is not a serious handicap. 
3. Place a check in the column marked "Minor Problem" if you feel 

that the problem is present, but. that you are able to solve it. 
4. Place a check in the colurnn marked IINo Problemll if you feel that 

you are having no problerns in that area. 
5. You are encouraged to list any additional problems or comments 

and place a check in the appropriate column. 

Major Difficult Minor No 
AREA I. METHODS OF TEACHING Problem Problem Problem Problem 

I do not feel adequately prepared in th 
subjects which I am teaching. 

I quite often have difficulty 1.'1 formu
lating stimulating questions and obtaining 
enthusiastic class discussion. 

Heating individual learning differences 
of pupils gives me trouble. 

Teaching methods vlhich I learned at KST 
co~d have been more practical. 

12 

\oJ 

I 
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Ar\EA I.. NETHODS OF TEACHDm (Continued) Y.ajor Difficult Hinor No 
Problem Problem Problem Problem 

The methods of teaching I learned at 
KSTC often Cffilnot be used becauss other 
teachers are somewhat traditional.. 

Other 

iAREA II. PLANlillm AND PRBPARIl..TION 

II often do not have adequate tirre in 
which to propare my lessons .. 

I have trouble finding out just Hhat I 
am expected to cover in lrr:! classes .. 

Organizing preserrtations and p)~paring 

lesson plans is more worl~ thar.' I expected.
}q prepar~tion is often handicapped by 

lack of pupil initiative and interest .. 
I a..>n expected to teach more students 

than I feel I can, and this reduces rrr:r 
effectiveness. 

Other 

AP..EA lir. Htl.TERIALS AND RESOtiRCES 

I do not have the necessary audio-~lisual 
aids which I had anticipated. 

I cannot obtain materials and supplies 
v;hich I need. 

My classroom is too small for group 
work and this gives me difficulty. 

Textbooks and suppleroontary materials 
for use by ~y classes are L~adequate. 

I have difficulty getting rrrJ' students 
to use available supplementary materials. i 

Other 

.AREA IV. EVALUAT.lON 

Evaluation of pupil progress and assign
ing grades is difficult for me. 

I have to spend too much of my time 
grading papers .. I 

ReportLr~ pupil progress to parents is 
difficult and tL~-consuming.. 

Construction of tests is hard for me. 
liy pupils seem to be more interested in 

obtaining a grade than in learning. I 
Other 
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Hajor Difficult Hinor No 
.tffii!:A V. DISCIPLDJE Problem Problem Probl~m Problem 

The students often try to take ad:van
taGe of r.l3 ~~d bccomz too friendly. 

I sOT:1etinos don't kno~-r vrhat to do in a 
situation requirin~ discipline. 

}~ pupils had not learned discipline 
prio~ to enteri~ my class. 

I don't seem to be very effective l-rith 
some of the more-trying students. 

Setting of practical standards for stu
dent conduct is rather difficult. 

Otl:er 

ARE..:\ VI. T'EACHJJ:JG ROUTThTES 

" 

I 
; 

Extracurricular activities after school 
take too mllch of rrflJ time. 

I feel that my principal (or supervisor) 
is not giving r.lC enough assistance. 

I find myself in a rut with an unVary:ln2 
classroom method. 

I have too many special duties such as 
hall patrol, collecti."1g monies, cafeteria .. ... 
superv~slon, evc. 

Time spent in teacher's meetings is 
often uasted. 

Other 
I 

AREA Vil. PERSONAL RELA.TIONS 

The people of the community make little 
effort to malee me feel at home. 

It took me a long time to get to knoW' 
man:! of the other faculty members. 

Peo!'le are often critical of my 
teaching. 

I had trouble at first adjusting to the 
teaching role. 

The realities of teacl1ing are harsher 
in ~zny aspects than I had anticipated. 

other 
, 

I 

, I 

~ 
A..'qEA -VITI•. COHHENTS 

Ho~v could the teacher education program at }(STC be L"1lproved in order 
to eliminate or reduce specific problems faced by first-year teachers? . 



APPEL':DIX C 

Problems of ?irst-Year Teachers in Each Problem Ar€~a 

\'illich Could )Jot Be Included in 
Specific Problem Statements 



iroblens of 7irst- vear Teachers in ?ach Proble~ Area ~hich 
80-uld~~_·::::E'-rn-cl_uded in s~DE~cTfic-?robr("3-st~'TIents--- 

J~ R3~'\ I. ~:J 3::\-.:::: CDS 0 ~ 'rE1; C~~ I ~.j G 

:·~o real help givt.'n on mativation--never any practical help 

:::E:E',d help for the slo'!') learner 

TE'achE'~s of subjects at KSTC often are traditional and thus 
not havins any experiences outside of the education depart
ment teachers using the new ~E'thods it becomes a problen to 
really understand how it actually works. 

Lack of training in practical-everyday situations 

?rincipal a~d others fail to see value in new methods 

He need practice in more than one oethod of teaching reading. 

f;RE.CI, II. PLA:,mnTG AI\TD PREPARATION 

Textbooks must be covered sequentially by first-year
 
teachers.
 

Forced to teach physical education with 2 hours training
 
or qUit
 

The amOQ~t of time or emphasis put on certain subjects has
 
not been clarified.
 

I am an elementary school librarian and no definite guide

lines have been established. 

T'oo nany differ€'nt levels at once 

I teac~ 16 classes a day in physical education--one every 
20 minutes. 

P.?!.?A III. ::iATE2Il',LS A:-r D RESOTJ3.CES 

~his system places more emphasis on economy than adequate
 
edu.cation.
 

I have no classroom of my own. (2 responses)
 

Outdated textbooks (2 responses)
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!\RS.~ IV. lTVALUA1IO:'; 

I have trouble justifying my theory of evaluation to 
other teac''1ers. 

Adoinistrative head doesn't believe in failing lazy stu
dents. Therefore t you are taking a risk to grade as you 
see t~in~s. 

I think parents are often more concerned about grades than 
"Vlbat is learned. 

t'i~lat scale can you COffi?are your students against, as con
cE.'rned wi th the amount of work and progress they should be 
making? 

:':ost students just don't care about grades or learning 
either one. 

'I'hey don't care if they get a low grade.
 

?rincipal would rather a teacher send home a good grade
 
rather than the deserved grade in order to avoid arguments.
 

~:y pupils for the most part seem neither interested in 
zrades nor learning. 

~oo much emphasis is put on grades. 

Xeed more emphasis on evaluation in college. 

AREi\ V. DISCIPLIIJE 

~eak administrator 

Soo€: students have no respect for anyone in authority. 

SOIe students get no discipline at home. 

I ~'Jas not trained to handle di scipline in emotional children. 

Sup't demands al~ost nothing from the students in self

discipline.
 

~~o back-up and no approval of forms of di scipline.
 

~o example set by upper grades
 

Ko discipline back-up from the administration
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~o principal backing 

~=al1d.s-off policy by parents 

I have trouble finding enOU€D for non-readers to do to keep 
them out of trouble • 

.AP..S;\ VI. 7 E.4C:;L~G RCUrnT:5:S 

The amount of time required beyond class time has been 950 
hours so far. 

~~ere is a definite lack of teacher's meetings and cooper
ation. 

I \'Jould rather have gotten my degree in extra-curricular ac
tivities because that's where my time is spent. 

Too ~any meetings for first-year teachers that are of no 
value. 

SU)C:'rvisor and principals give too much assistance. 

In order to get 3 grades of subject matter in one day it is 
a rut. 

:.;y principal gives too much assi stance. He allows me no 
:-esponsibility. 

students out of classroo~ on principal's errands 

ARE/I, VII. P 3ESO:J.:\L REL."-dIm~S 

~00 has time for personal relations? 

In a snaIl community there is often one person who creates 
plenty of trouble. This problem is seldom solved, just
 
ignorE:d!
 

The people of the community couldn't care less about their
 
schools.
 

In the begi~~ing I was so tired. It was a big adjustment
 
from college life.
 

~arents aren't interested in their child's work.
 

They do not prepare you for the relationships With parents.
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A ne;ative 9arental attitude in this particular school is 
a ?robleD. The principal has failed to protect the teacher 
fro~ the brQ~t of such verbal attacks by a few Q~happy 
parE'nts. 

:·~o cooper.:J.tion fro:n the ad:ninistration. 

~oo many teachers complain about everyone and everythins-
they just think too dictatively. 

?~lncipal and supervisor do not comment on good--only bad 
and i'Jrong. 



APPE:JDIX D 

Com~ents on Improving the Teacher Education Program 
at KSTC vihich Could Not Be Included 

in the Tabular Analysis 



2C'C,'"c:ct2 01, IT:·orovir...-:c the ~'('ec:1E'r ;'~u.c8.tior~ .?rorrrsr:1. at :Ce.nsas 
:?:~~.~-:""-:--:--i::;~-:r"l '··1:- 1 :rc-;:--~' ,--7;:: ~ r\~ - -"T",-'-~_. - '- --:-:~---"---1 -~- ;-;:rr~~-i -- r -Q-
_'v. ,,'c. '-~,.c"C,.(_0 Co~l(,E ,Ihic:. \."ould. ...·ot.E.: ~nc~u".<:.:c" _r.. tnc: 
~i-~;i:~~?·~;iE~rY:S-if----._-- --_.- ---- -- .-.-.---- -- ._

2"f' [". su:-':Scstc'd teacher's E::uide on curriculu:r. ~';ould DE:' avail
ab10 it would h~l) ••• The state puts out a curriculum 
~uid~, but it is too brief. 

:= ":D.ve found. tee.ching very rE.:~':arding--E'spf·cially\'Ti th t~(; 

SlO1'.)E':r c~-:.ildrE:'l:' 'tJho nE:ed rr;ore he-I:? 8.nd gUid.a~ce than e:!ly
0~1(' .·'.nd I' r1 c;ratE'ful to ==S'I'C for ny training. I':T. proud 
to be ODe of its graduates. 

T :l8,Ve enjoyE·d this year a Great deal and I'm already 1001:ing 
~orward to 2nd planning for next year. 

~\ll tr.e }mo~]ledGe v]e have is useless unless we ca.Y1. relate 
it to cl1ildre~. 

::;1 sci.91ir~e is the only area I ~Jas totally unprepared for ... 
::. 1~19.ve many, many times felt lucl{y to be a graduate of 
".Ie.'-,-''''__ '-" ..... T tn' in1-_'\. '(((l're.... 1...... ~ a ve"('y cOr:"ol""te':'ll,:." an~ practic;::>lc::'0,.,1. -. _ L.L"'as ,_ \.4. <--'-_ 

aJproach to training teachers. 

:.Et'r,ods classes don't give an idea of the small school 
probless. ------ ------

:: f€.'pl that ! 1;';as not pre~~8.red to te8.ch on thE' junior high 
h·vel. T.~E' study far more advancE'd ideas in college and. 
for~;E.t ~·\h8.t I'Te really need. I had no idea what junior high 
s-:udents could learn. 

j)o a1':ay \'Ji th methods courses. 

~on't teach prospective teachers to think of themselves as 
"'i,)rofessionals." In real si tue.tions that's malarl{y! It 
Eay be something to work for, but it does not yet exist. 

T:-lE' 8.rea i::1 Hl1i cn I teach is not typical or average. l'f1€ 
students don't care, because their parents, if they have 
a-::y, could..'l1' t care less. 

T(ac~ing is certainly not what I expected. I spend 10-11 
~our2 at school every day. ~y work is never done. The 
first year has been very hard for me. 
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:::: ~T.:)uld su==cst V1at the teclcDf~r education pr02~r8.m 8.::10 
SUb~f:ct f'iclc:s at l'~SrC; reViE'1,'7 the rE'sults of t:iis stu.cl;y~ 

qUi tc seriously and takE: 8.C tio~"1 in t!le areas of 1';('8.l:::E'SS. 

~':1E' only 1':8.y it could be ii.l_)rovE~d. "dould be to he.vEe' t:1E: 
StU.C:'f::1t do SO:r.E' t(~aching beforE' t:1E;y take sOr:J.t' of ti-:.eir 
:;lE::tl-,ods classE.;s. 'I'l1en they :'ui:::-;ht realize the irnyorte.nce of 
t':1 E' Cl. 

:';;.('y snould:-cet off their idealistic hiSh horsE:' and '::;(':CO::,E' 

Dore 9ractical. Dnificatio~ of teaching theories in rE'zard 
to instruction ~ould hel~ a great deal. They lose sclidity 
a::1J )OL1t of vie1'; by e:nploying too :nany opinions t01,;3..:....d 
Wh3.t t€ncl~i~c is. 

A course should be offered to show a student the triteness 
of teac~ing. It shOUld tell about administration, attending 
CleE' clnss, fillin,'!, out reports, etc. Then the intelliCE::::lt 
peo)le could enter another profession before they encoun
tered unhappiness as a teacher. 

I thin~: the teacher education prograo. at KSTC is adequate. 
In order to eli:ninate or reduce specific problems I feel 
tte College would have to screen their teachers by person
ality as well as by ability. 

:·:8.i.1Y problems a:'1d rou.tine jobs associated wi tYJ. teaching arE: 
nE.:VE:r :nentiol1.ed. 

\e need some ideas on W~8.t to expect of groups. It should 
vary, but we do need so~e ideas. 

I don't feel like a first-year teacher--all A-C~ here! 

Discipline must be met With definite ideas. 

Ey student teaching proved very valuable; however, I don't 
~eel t~at I got much out of observation. 

Gestalt t~eory and other inforwation so~~ds im)ressive, 
but is qUite worthless risht at first. 

':':'csc\r. less theory and rr:ore realistic aPl)lication. Less 
ts.Ecinc"'; and r:ore doing, not wi th fancy equip:nent, but 
E.;V2ryd.s.y scr8.pS! 

I ~elieve ~~poria State ~as an excellent ele:nentary prograrr: 
8.~d nothing needs to be chan3ed. 
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fi rs t srad E:rs) • 

;_] stuc.ent teac!1in~ done in thE' core si tuation at t!:E.~ co1
l~SE' laboratory school was in far too many as)ects too 
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not fven rE'alistic. 50:::12 days it's al:nost 9Ul'lis:,JJ.E:.nt 2.S far 
as clo.88 preparation 9~"1d grading are concerned. ;'.S a r~'

sult of such a heavy class load, I often feel that I taven't 
e'noU,r;I1 ti:ne to effectively and personally interact 1'Ji th x.y 
students. It's disappointins. 

stress that there's more to teaching than the classroo:n. 

I'his :H?S been a very good YE:ar. I ~'1ave had probler.1s, but 
I ::D.Yf2 lE'arned much. :I[ost of all, I enj oy Hhat I am doing 
8.l':d plan to continue in this field. 

! lack ideas on What to do With bright students while 
:{E:E')ing slO1\;er ones up vJi th the class. 

~ave realistic discussions about discipline With solutions 
offered by those who actually have taught in public schools. 


