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CiarTeER I

ouring recent years there have been numerous changes
in teacher educatlion programs throughout the United States.
In additlion, there have been changes and improvements in
school orientation programs and faculty in~service programs.
ost of then have‘served to assist the first-year teacher
in becoming oriented to his new role of teaching.

Beginning with those of the early 1930's, many re-
search studles have been made to determine the fears and
problems encountered by first-year teachers. Fmphasls hsas
been placed on assisting them in having a satisfying and re-
warding first-year teaching experience.

Probably the broadest of the recent studles has been
tnat of the Teacher Education and Professional Standards
Comnittee of the National Educatlion Association. Hesuits of
the study, in which many colleges and universities across
the nation participated, were made avallable in The Real

World of the Eeginning Teacher. Excerpts were publlished in

tne MNZEA Journal.

Although a segment of thls broad study was conducted
ty tne University of Kansas Schnool of Education, very little

comprenensive research has been made on thils topic in the



State of Kansas. This study was designed to fill part of
that void.

IT. DESCRIPTION OF THE PROZLEW

Purpose of the 3Study

The purpose of this study was to conduct a fcllow-up
study of the teaching problems encountered by 1966 graduates
of Xensas State Teachers College of Emporla who completed
their first year of teaching in lKay, 1967.

Sneclific answers were sought for the following ques-
tions:

1. 7To what extent do first-year teachers in Kansas
see themselves as having problems?

2. What are the major problem areas encountered by
first-year teachers?

3. What differences in problem areas are found in:

a. Urban and rural responses
b. Iale and female responses
c. Elementary and secondary responses

L, 1In what areas do school systems fail to uxeet
the needs of first-year teachrers?

5. In what ways could the teacher education progran
&t Nansas State Teachers College be improved in order to
elininate or reduce specific problems faced by first-year

teachers?



Significance of the Study

Teacner turnover 1s a serious problem faced by most
school systems. Various studies have shouwn tnat more than
half of those first-year teachers across the nation who re-
celve certificates are not teaching two years later. GIore
tnan half of those teaching in their first year do not in-
tend to be teaching five years later. Many of them leave
for reasons such as marriage, pregnancy, transfer of spouse,
and military service. However, many of these first-year
teachers leave because of dissatisfactions and disillusion-
ments with the profession.

This study may assist them in facing their probleas
through the realization that others have similar probleams.
They may come to realize that they are not the only ones
who become discouraged at the difficulties that arise.

A knowledge of the problems to be faced‘by teachers
assists students to evaluate the advisebllity of entering
the field of teaching. They may be better prepared for
the realities and disillusionments which are certain to
cone to basically idealistic youtn.

The entire curriculum of professional preparation
and selection of potential teachers may be advanced by
identifying the problems of first-year teachers. Weaknes-
ses of the teacher education pfogram at Xansas State Teacn-

ers College may be detected and ideas as to how to strengthen



it advanced by those who have struggled in the crucible of
first-year experience., In addition, in-service programs mnay
be strengthened and weaknesses detected.

The implications of the study may be valuable to szd-
ministrators and supervisors in Kensas schools in meeting
the needs of first-year teachers. One of the main functioans
of supervisors and administrators is to help first-year
teachers make necessary adjustments. When the supervisors
are nade aware of the problems they will be in a better
vosition to lend a hand to those needing assistance.

This study may serve to point out problem areas
which are peculiar to elementary and secondary levels. This
knowledge will, in turn, strengthen the teaching effective-

ness on these levels and in the various disciplines,

Limitations of the Study

The results of this study are useful only in studying
a2 limited number of problems of first-year teachers as per-
ceived by them, rather than the way that they may actually
exrist. A teacher may have a tendency to under-estimate or
to over-estimate his problems. The validity and reliability
of tne opinion scale have not been established.

Recause of the semi-closed nature of the question-
naire, significant problem areas may have been overlooked.

Tne time involved in conduction of an open-ended survey



precluded essey or interview type metnods. £2n exception
1s the one general question as to how the teacher education
progran at Kensas State Teacriers College could be improved.
Teachers and young vpeople may be idealistic in na-
ture, and many of the problems reported may be the result
of a disillusionment on the »art of those who have worked
long and hard to become teachers. How much of this can be
directly attributed to weaknesses of our educational systen

cannot Yte measured.

Definition of Terms

First-year teachers in Kansas. TFlrst-year teachers

will be considered to be those who, regardless of age, have
hed no previous experience as a classroom tegscher, who com=
pleted their first year of teaching in Kansas during the
1966-67 school year, and who were 1966 graduates of Kansas
State Teachers College of Emporia.

Problem areas. Problem areas in this study are de-

fined as the seven major groupings of problems faced by
first-year teachers. The nyriad specific problems nmay

usually be grouped under these broad areas.



To obtain the data for this survey a gquestionnaire
was sent to each first-year teacher in ¥ansas who was a
1966 graduate of Kansas State Teachers College of Fmporia.
Analysis of the data was handled by means of weighted
problem area and percentage methods. This method of pro-

cedure is explained in greater detail in Chapter 3.



A REVIEW OF THE RELATED R=SEARCI

A review of the related research on the problems of
first-year teachers reveals that there are many sources
and techniques which have been utilized in surveying the
problems. These include adainistrator observation, super-
visor observation, objective analysis, and self-appraisal.

Self-azopraisal by the first-year teachers is the
most prevalent of the techniques utilized. For that rea-

son, it will be the most thoroughly reviewed here.
I. SELF-ANALYSIS BY THE TEACHERS

In order to lend creditability to this method of
survey, and overcome the limitations previously outlined,
the first study to be cited is that conducted by Dropkin
and Taylor1 at QRueens College, New York, in 1961.

In this study, a questionnaire with seven problem
areas and ten categories in each area was sent to 100
elezentary first-year teachers who were graduates of the
June, 1960, class. FEach of the seventy items was rated

by the 78 respondents on a six-point rating scale with

1Stanley Dropkin and ¥arvin Taylor, "Percelilved Pro-
btlems of Reginning Teachers and Related Factors," The Jour-
nsl of Teacher Education, XIV (December, 1963), pp. 384-390.




lessening degrees of difficulty. The internal consistency
reliability was computed and an analysis of variance was

used to prove the null hypothesis that tahae means of the seven
pooulation areas were from the same population. Tae results
indicated that teachers' perceptions of their problems can be
assessed with 2 high degree of reliability. It appeared

that teacners respond to an inquiry about their problems in

a nighly consistent fashion.

Discipline, teaching methods, and materials and re-
sources were the major problem areas reported. First-year
teachers needed greatest assistance in areas of discipline
and teaching methods.

A coamprehensive review of the research on this topic
from 1930-1950 was included in a doctoral dissertation by
Dr.'%arry L. Wellbank at Northwestern University in 1951.2
%i1s review reported that instructional methods, lack of
professional preparation, subject matter deficiencies,
discipline, classroom organizational problems, and meeting
individual learning differences were the major provlems.

In Wellbank's follow-up survey of all beginning
high school teachers in Illinois in 1951, with a 40 per

cent return and fifty personal interviews, he was able to

ZHarry L. Wellbank, "An Analysis of the Problems of
eginmming High School Teachers in Illinois," Northwestern
Uriiversity, 1951, p. 13.

-



sunmarize that caring for individual differences was the
major problem confronting them. Over 71 per cent of the
resoondents reported this as a problem of major concern to
them. Tollowing in order were motivating students (67.9%),
securing and using teaching aids (67.53%), planning instruc-
tion (67.53%), maintaining discipline (64.95%), helping
pupils develop initiative (60.15%), developing methods of
evaluation (58.3%), classroom management (56.83%), heavy
teaching load (53.15%), classroom presentation (52.4%),
making meaningful assignments (51.29%), and using supple-
mentary materials (50.553%).

In a study of female first-year teachers graduating
from Syracuse University in 1945 and 1946, Smith3 found
that failure to understand and be sympathetic to the nature
of Students was the major problem area. However, tne
teachers expressed some dissatisfaction with thelr soclal
acceptance in the community.

This study was not included in Wellbank's summary
of significant research. Pernaps this was due to lts psy-
cholozical analysis in that Smith concluded that the pro-

blems reported were attributes of the individual rather

3denry P. Smith, "A Study of the Problems of Be-
ginning Teachers," Educational Administration and Super-
vision, XXXVI (May, 1950), pp. 257-204.
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than of the imnediste environment. In this survey, cppor-
tunity for contact with otner adults and problems with ad-
ninistrative officials rated hnigh on the list of problemrs.

Zy now it is azspparent that problems in handling su-
©l1ls and meeting individuval differences rete high on almost
any survey, Bennie“ reoorted that the oroblem of meeting
individual differences was also the major protlem in =
follow~un study of 171 first-year teachers who had been
student teachers at the University of Texas in the soring
of 19564, =Eennie's survey contained a listing of twelve facets
cf teaching commonly reported as problem areas. leeting
individual differences was reported by 50.2 per cent of
the respondents as a protlem. After this came problems
of classroom control, motivation of pupill ianterest and
respbnse, evaluating pupil progress, and lack of subject
ratter Xnowledgze.

Eanked in descending order, Wey5 reported that han-
dling problems of pupil control and discipline, adjusting

to deficiencies in school equipment, physical conditions

H11112m A. Zennie, "Problems of NWew Teachers and
What Student Teaching is Doing to Miniaize Then,"” The
Texas Cutlook, IL (September, 1965), pp. 30-31.

5terbert W. Wey, “Difficulties of Zeginning Teach-
¢rs,” The School Review, LIX (January, 1951), pp. 32-37.
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and materials, adjusting to the needs and abilities of pu-
pils, motivating puplil interest and response, keening re-
cords and making revorts, handling the broader aspects of
teaching tecnniques, and being able to estatlish and main-
tain proper relations with supervisors and administrators
were the major problems.

These conclusions were the result of a study of 95
secondary school teachers who had graduated from Appala-
chian State Teachers College in 1943 and were first-year
teachers in 1948-49, These teachers reported at three reg-
ular intervals during their first year of teaching. The
information collected was classified into seventeen major
categories and fifty-five specific categories.

Whitmané reported that understanding the school
philosophy, interpretation and understanding of materials,
becoming adjusted to teaching facilities, adjusting to the
teacher load, establishing a good relationship with the
principal, organizing class work, and securing living con-
ditions were major problems. His survey also revealed that
30 per cent of the first-year teachers felt more effort
saould be put into the orientation program, and only 30 per

cent felt that the principal had oriented them fully.

6Robert L. Wnitman, “"Fears of RBeginning Teachers,"
Chic Schools, VIL (September, 1966), pp. 23, 44.
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Ine survey undertaken at the University of Kansas by

Swartz and Richardson?” was oriented toward answering speci-
fic student opinions of their expectations, cuality of col-
lege prevaration, the quality of orientation and in-service
programs, and the role of school district personnel., How-
ever, results are applicable to this study in that alnost
nalf of the respondents Believed that their professional
Preparation was inadequate or weak. At the same time, a
najority also indicated that, instead of seeking help from
administrators and consultants, they first asked other
teachers, This would serve to indicate that orientation
programs resulted in confusion as to the role of adminis-
tration and supervision on the part of the first-year
teacher,

| In summarizing responses of first-year teachers
themselves, the research indicates that handling of stu-
dents and meeting individual differences, relationships
with supervisory personnel, and methods of teaching are
the most fregquently cited problems. First-year teachers
appear quite willing to report and discuss their pro-

blems.

71%. Evelyn Swartz and Donald Richardson, "The Re-
zinning Teacher: Problems and Pressures,” The Unliversity
of Kensas Bulletin of Education, XXI (November, 19060),
ppo 1"6—.
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II. AKNALYSIS CF TEACHIERS BY ADMINISTRATORS AND SUFPZRVISCRS

A review of the research of analysis of problems bty
administrators and supervisors indicated that less research
nas been done in this area than in the area of self-apprai-
sal.

Wellbank8 reported that discipline, lack of judgment,
deficliencies in instructional methods, deficiencies in schol-
arsnip, problems of instructional planning, lack of symva-
thy for‘students, study habits of students, and classroon
managemeht are the major problems perceived by administra-
tors. -

This study supported the work of Stout? who, in 1951,
conducted an essay inquiry of problems of first-year teach-
ers as percelved by eighty school administrators. Two
thirds of the respondents indicated that discipline was
the major problem. Inadequate and ineffective planning,
unwlllingness to give one's best, lack of understanding of
children to be taught, lack of cooperation, and inability
to adjust to the slow learner were problems of major concern

to the administrator. Stout's conclusion was that first-

8lellbank, op. cit., p. 19.

9John B. Stout, "Deficilencies of Beginning Teachers,"
Tne Journal of Teacher Fducation, III (Xarch, 1952), pp.
L}’B-Ll’go




year teachers who have major orcvlems have them, not be-
cause they are deficient in coamand of subject matter, but
because they lack adequate understanding of their students
and so are unskillful in their efforts within the complex
processes of numan relations. <e also concluded that they
neve problems because they lack understandingzg and apprecia-
tion of the significance of their chosen work, and so lack
those personal qualities and emotional drives that will
make them worthy members of the teaching profession.

Tn summarizing the research in the area of adminis-
trator and suvervisor appraissl it is sgpparent that disci-
pline is the major problem, with deficiencies in teaching
methiods and lack of understanding of children following

closely behind.
II. ANALYSIS OF TEACHERS BY OBJECTIVE VEANS

Research in this area is very limited. However,
TurnerlO nas reported a study of beginning non-experienced
teachers of grades one to six in thirteen Indiana school sys-
ters in 1961 =and 1962. Three instruments were used. They

were (1) Matheratics Teaching Tasks, Interaediate Grades,

10zicrard L. Turner, “Characteristics of Feginning
Teachers: Thelr Differential Linkage with 3School-Systen
Tyoes,® The Journsl of Teacher Rducation, LXXVIII (Spring,

1965), 9p. 4C-33.
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whicn dlagnoses pupil learning difficulties and ability to
organize materials for instruction in arithmetic, (2) Reading
Tasks for Teachers related to difficulties in teaching
reading, and (3) Teacher Characteristics Schedule.

Tnrough the use of pre-tests and post-tests, the re-
search indicated that in schools containing children of pre-
dominately middle socio-economic class less problems were
encountered then in schools containing children of a lower
soclo-econoaic class. First-year teachers in schools con-
talning these middle-class children had fewer problems in
areas of diagnosis of learning difficulties and organization
of materials than in the schools containing the lower socilo-
econonic classes, These skills appeared to be necessary
in the schools with economically poorer students, while
deﬁeloping favorable attitudes toward pupils, the abllity
to maintain friendly relationships, and favorable attitudes
toward democratic pupll processes were vzlued more ty the
21 ddle socio-economic students in the contemporary American
scclety.

Tnis study hes also been cited to indicate that the
same teacher with the same background and preparation will
be faced with different problems when placed in varying

teacning situations.



IV. SUMMARY

The research on this toplic would seem to indicate
that first-year teachers themselves and their administra-
tors see the problems differently. _However, there are nany
areas of overlap.

Administrators see more problems of discipline than
the first-year teachers are pernaps willing to report. 2d-
ministrators are also more harsh in criticism of personal
characferistics and personal deficiencies.

“Jowever, both recognize deficiencies in meeting pu-
pil differences, preparation of materialé, providing ade-~
quate motivation, and solving deficiencies in facilities and

equipment.
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METZ0D 07 PRCCEDURE

As stated in the previous chapter, there are basi-
cally taree sources which may be used to determine the pro-
blens of first-year teachers. Each of the taree sources
nay be tapped by means of closed questionnaires, essay type
opinionalres, and interview techniques. Various combina-
tions of these have also been used.

Tnis survey was of the combined c¢losed questionnaire
and essay type. Provision was allowed in each problem area

for additional comments by the respondents.
I. THE GROUP STUDIED

A list of all 1966 graduates of Kansas State Teachers
College teaching in ILansas elementary and secondary schools
in the 1966-67 school year was involved in the survey.

Their names and addresses were obtained from files in the
Placement Offlice at Kansas State Teachers College of En-

poria.
II. THE EVALUATION INSTRUMENT

A questionnaire as shown in Appendix B was devised
by incorporating the most prevalent problems reported in

previous surveys of this type. Like problems were organized
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into seven provlem areas witan five probleus in each area.

Tne seven problem areas were "Methods of Teaching,”

"rlanning and Preparation,” "Jaterials and Resources,®
"Zvaluation," "Discipline," "Teaching Zoutines," and "Per-
sonal Relations.” Space was provided in each problem area

for additional comments by the respondents.

Columns headed "iajor Problem,® "Difficult Problem,"
“iinor Prcovlem," and "No Problem" were provided and each of
the respondents was encouraged to place a check in the ap-
propriate column. The following criteria was suggested:

1. Major oroblem. This is a serious problem which

you have not been able to solve.

2. Difficult problem. Tais problem is present,

but is not a serious handicap.

3. #inor problem. This problem is present, but

1s solveable.
4. No protlem. There are no problems in this area.
An open-ended question was provided at the end of the
questionnaire requesting information as to how the teacher
education program at Kansas State Teachers College could
be improved in order to eliminate or reduce specific pro-

blexns faced by first-year teachers.ll

liTne questionnaire is reproduced in Appendix =.
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III. PROCESSES USED FOR THE STUDY |

An initial questionnaire was designed by the writer,
assisted by Dr. Carol iarshall of the Division of Teacher
Zducation at Xansas State Teachers College. Copies of tais
guestionnaire were then given to the Analysis of Research
class at the Teachers College by Dr. Marshall for criticue
and appraisal. In addition, copies were provided ten stu-
dents who had been first-year teachers during the 1965-6%6
school.year. Consideration was gliven to the comments made,
and the final questionnalire was devised.

The group involved in the study was mailed a cooy of
the questionnaire, preceded by an explanatory cover letter,
on ¥arcn 1, 1967. The letter was signed by the writer and
Ur., Carol l¥arshall. & follow-up letter and another copy
cf the questionnaire were mailed on April 1, 1967, for tnose

riot responding the first tine.
IV. ANALYSIS CF THE DATA

The returned questionnaires were tabulated as to
overzll problem areas on master tabulation sheets. Results
were broken down into male-female, marital status, e€lemen-
tary-secondary, and urban-rural categories after initial
enalysis had been made of the whole group. A breakdown of

salary levels was also included. This was done in order
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to draw further comparisons and obtain a deeper insignht
intoc the problen areas.

responses to the open-ended question were asnalyzed
and sumnarizations end conclusions as to similarity of
responses rade. Comparisons were made as to how well these
recomnendations would assist in providing solutions to the
oroblen areas advanced by the survey.

Wita the assistance of individual item analysis,
conclusions were drawn as to the significant problems faced
by first-year teachers and how the pre-service education
program at Kansas State Teachers College could be altered
to prevent them. In addition, conclusions were advanced
s to how school districts can assist in reducing problems

of first-year teachers.
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LFYS CF FPIRST-YEAR TEACZERS

The major purpose of this study was to analyze the
problems of first-year teachers on the basis of seven najor
problem areas and on the basis of the specific problems.
Analysis of the data will be considered in this order.

2 1list of 331 first-year teachers in Xansas who were
1966 graduates of Kansas State Teachers College was obtained
from the Placement Office of the Teachers College. GQues-
tionnaires were mailed to 376 of the 381 graduates. An
up-to-date address could not be obtained for five of then.
Replies totaled 291 or 77.4 per cent of the questionnaires
mailed and 76.4 per cent of the total group. Of these, 33
were not first-year teachers, and thus were not included
in analysis of the data. This left a total of 258 first-
vear responses for analysis or 68.6 per cent of the 376

in the original population.
I. PROBLEKS AS SHOWN BY WEIGHTED PRORLEM AREA RESPONSES

The 258 responses were divided into sixteen cate-
gories on the tasis of versonal and teaching status as
snown in Tavle I. The responses for each guestion were

veizghted on the basis of 3 points for a major problem, 2
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points for a difficult problem, 1 point for a minor sroblem,
and O points for a response indicating no problem. All of
the question responses in each arez were then added together
and a mean response for each area was obtaeined. It was felt
that such a weignting would provide z reflection of the de-
grees of difficulty in each area. In addition, ease of an-
a2lysis is obtained as the greater the difficulty that was
reported, the higher the number would appear.

It i1s apparent from the table that for all except
single, male, urbzn, elementary; single, female, urban, ele-
rentary; single, female, rural, elementary; and married,

zele, rural, elementary first-year teachers, discipline is

tihe mzjor problem. The protlems of evaluation, planning
and preparation, methods of teaching, and teaching routines
were, resvectively, the greatest problems for these four
groups. This would seen to indicate that elementary teach-
ers may experience less discipline problems than 4o secon-
dary teacners.

The area of "Methods of Teaching® also seems to score
rather high in almost all groups except single, nale, rural,
elexnentary first-year teachers where there were only a total
of five responses.

The whole area of "Personal Relations'™ has low prob-
len responses for all groupns.

The above conclusions are also borne out by the next
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Problem Area

Discipline

methods of Teaching
taterials and Hesources
Fvalustion

Planning and Preparation

Teaching noutines
FPersonal ZRelations

WEIGHTED PROBLEY A
YEAR TEACIER
Gh

Problem Area

Response

Discipline

“ethods of Teaching
Planning and Preparation
saterials and Resources
Zveluation

Teaching Routines
rersonal Zelations

1.06
.91
.07
.35
.55
o7k
40
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four tables, Table II is a summary of weighted responses
for male first-year teachers, and Table III is a suamary
of welighted responses for female first-year teachers.

Discipline is again the leading protlem with the
males indicating a slightly greater difficulty. The weigh-
ted responses fell btetween a minor and difficult problea
breakdown. “Ffethods of Teacaing" was the second greatest
probiem for both groups. Zowever, the females rated
"Planning and Preparation” third at .87 while the males
rated 1t fiftah at .89--about tne same degree of difficulty.
They felt that "laterlials and Resources?” and “HEvaluation®
were greater problems to them. "Teaching Routines'" and
“Personzl Relations™ were rated sixth and seventh, res-
pectively, by both groups. The responses for "Personal
Bélations“ were .58 and .48, indicating that little diffi-
culty was experienced in this area.

From responses in each of the areas, it appears
that females either experiencé slightly fewer problems or
are willing to admit less problems than thelr male coun-
terparts.

wnen the weighted responses were categorized into
rural and urban areas, as snown in Tables IV and V, "Dis-
cioline™ and “MNethods of Teaching" were again ranked in
first and second place. However, the rural teachers at

.95 indicated somewhat more of a problem in “Methods cf
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TABLE IV

WEIGATED PROCZBLTM ARZA 2WSPCNSES FCR RURAL FIR3T

YEZEAR TEZACHER

S IV

KANSAS WHO WERE 1966

GRADUATES OF KSTC

Problem Area Resvonse
Discipline 1.00
Methods of Teaching .90
¥aterials and Resources «93
ivaluation .91
Planning and Preparation .35
Teaching Routines 35
Personzl Relations A2

WEIGHTED PROBLEM

YEAR TEACHZERS IN

TARLE V
AREA RESPONSES PCR URBAN FIRST

KANSAS Wi0 WERE 1966

GRADUATES OF KSTC

Problem Ares Response
Discipline 1.09
setnods of Teaching <33
Tvaluation .06
Flanning and Preparation .35
rateriaels and Resources .72
Teaching Routines .69

rersonal Helations

. 5k




Ieaching' than did the urkan teachers at a weighted res-
ponse of .33.

There was also a noticeable difference in the res-
ponses to '"laterlals and Resources."” The urban teachers
ranked it fifth at .72 while the rural teachers ranked it
third at a .93 weighted response. It would appear that a
greater shortage of teaching supplies, equipment, texttooks,
and supplementary reading materials exists in rural areas
as these were the topics covered in this area. At any
rate, rural teachers are experiencing some difficulty in
obtaining necessary teaching alds and feel somewhat han-
8icapped in the use of those presently available.

| Both urban and rural teachers ranked "Teaching Rou-
tines” in sixth plece with responses of .69 and .34 res-
?ectively. This difference of .15 would seem to indicate
that rural teachers experience more additional duties and
extracurricular activities and receive less help from
administrators and supervisors than do the urban first-
year teachers. These are the itemns that were included in
this area.

Cnce again the area of "Personal Relatiocns” rated
seventh on both lists. Urban responses at .54 were
sligntly higher than rural responses at .42. This would
seen to indicate that urban teacners had a slightly har-

der time becoming adjusted to their teaching role, the
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realities of teacning, and their particular tezsching en-

vironment.
JI. PZRCENTAGES OF TEACAFERS REPORTING EACH PRCBLEM CATHEGORY

After the male-female and urban-rural weighted res-
ponse brezkdowns, the next step was to divide the total res-
ponses into elementary and secondary categories. There
were 134 elementary and 124 secondary responses. This data
is reflected in Tables VI and VII.

Again "Discipline® and "Methods of Teaching® rated
in first and second place for each group with “Personal
Relations? ranking seventh in order of difficulty.

Fercentages on the specific problems indicated that,
for secondary first-year teachers, the problem "My pupils
éeem to be more interested in obtaining a grade than in
learning was considered a nmajor osroblem bty 21 per cent
of the respondents with a total of 84 per cent indicating
soxe difficulty. To them, motivation seemed to be the
nunber one problem. However, for elementary first-year
teacners, it ranked twenty-trnird, with only 3 per cent
considering it a major problem, and only 39 per cent in-
dicating that it involved some difficulty.

Elementary first-year teachers felt that meeting
individual learning differences was tne nain problem with

11 per cent considering it as a major problem and 73 per
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LrRCINTAGES CF RESPCNESFS 7C0R ZACY IDF FO8 ILIWEWDAZY
SIRST-YEAR TZACIFRS IN KANSAS
Froblem Zesponse
Problem Hajor TAfficult “irnor Mo
ARIA I, UVBRTNODS OF TRACIING
I do not feel adecuately prepared
in the subjects which I am teaching. 2 3 L6 4y
I quite often have difficulty in
formulating stimulating guestions
and obtaining enthusiastic class
discussion. 1 10 L0 49
deeting individual learning differ-
ences of pudils glves me trouble. 11 23 39 27
Teaching methods whicn I learned at
X3TC could have been more practical. 6 17 38 39
The methods of teaching I learned
at XSTC often cannot be used because
other teachers are somewhat tradi-
tional. 5 10 18 67
AREA ITI, PLANNING AMD PRFPAZATION
I often do not have adequate tTinme
in which to prepare my lessons. 6 10 40 L4
"I have trouble finding out Just
what I am expected to cover in nmy
classes. 10 15 23 52
Organrizing presentations and pre-
varing lesson plans is more work than
I had expected. 3 15 32 50
My prevparation is often handi-
capped by lack of pupil initiative and
interest. 2 10 28 60
I am expected to teach more stu-
dents than I feel I can and this re-
duces my effectiveness. 15 9 15 61
AXZA TII. MATFEIIALS AND RESCURCES
I do not have the necessary audio-
visual aids which I had anticipated. 5 6 16 73
I cannot obtain materials and sup-
plies which I need. 3 9 16 67
“y classroom is too small for group
work znd this gives me difficulty. 4 15 12 69
Pextbooks and supplementary mater-
iglis for use by my classes are in-
adequate. 5 15 21 59



TAZLE VI(Continued)

Zroblem Response
sroblen ligjor Difficult inoxr lo

I have difficulty getting my stu-
dents to use availlable supplementary
materials. 3 6 25 66
AREA IV, ZVALUATION

tvaluation of pupll progress and

assigning grades is difficult for me. O 11 Ll 37
I have to spend too much of my time

grading vapers. 10 22 27 41
Heporting pupll progress to parents

is difficult and time-consuaning. 2 10 41 47
Construction of tests is hard for

me., 0 6 13 76
'y puplls seem to be more interested

in obtaininz a grade than in learning. 3 9 27 51

ARZA V. DISCIPLINE
The students often try to take ad-

vantage of me a2nd become too friendly. 2 10 31 57
I cometimes don't know what to do

in a situation requiring discivline. 6 20 Ll 30
Ay pupils had not learned discl-

pline prior to entering my class. 11 20 27 42
I don’t seem to be very effective

with the more-trying students. 7 19 33 41
setting of practical standards for

student conduct is rather difficult. 5 11 33 51

283 VI, TPACHING ROUTINES
Extracurricular activities after

school take too much of my tinme. 2 L 15 79
I feel that my principal is not

giving me enough help. 6 L 18 72
I find myself in a rut with an

unvaryinz classroom method. 2 6 27 65

I have too many special dutles
such as hall patrol, collecting monies,

cafeteria supervision, etc. 10 14 23 53
Time spent in teacher's meetings
is often wasted. 16 15 30 39

AnmA VII. PERSCONAL ZELATIONS
The people of the community nake

little effort to make me feel at home. 3 5 10 82
It took me a2 long tire to get to know

zany of the other faculty meabers. 1 3 17 79
seople are often critical of =y teaching. 1 2 15 32
I nad trouble at first adjusting to

the teaching role. 5 25 66

The realities of teaching are harsher
in many aspects than I had anticipated. 5 14 30 51
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o

roviem Response
rroblen viajor Difficult

Yinor

AREA I, MNETHCD3 CF TZACYING

I do not feel aceguately prevared
in the subjects which I am teacning.

I quite often have difficulty in
formulating stinulating questions
and obtaining enthusiastic class
discussion.

Feeting individual learning differ-
ences of pupils gives me trouble.

Teacning methods which I learned at
¥STC could have been nmore practical.

Tne methods of teaching T learned
at K37C often cannot te used because
other teachers are somewhat tradi-
tional.

ARZA IT. PLANNING AND PR fRATION

1 often do rot have adcguate time
in wnich to prepare ay lessons.

I nave trouble finding out just
wnat 1 am expected to cover in my
clacses.

Orgzanizing presentations and nre-
naring lesson vlans is more work
than I had expected.

Ny preparation is often handi-

capvred by lack of pupil initiative and

interest.

I an expected to teach more stu-
dents than I feel I can and tals re-
duces ny effectiveness.

AREA IIT. VATERIALS AND BESCURCES

I do not have the necessary audio-
visuel aids wrich I had anticipated.

I cannot obtain materials and sup-
pliles which I need.

¥y classroom is too small for group
work znd this gives me difficulty.

TexThooks and suppleméntary mater-
iels for use by my classes are in-
adequate.

On
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10

12

12

15

19

13

20
29
31

22

16

21

13

13
19
11

22

k3

Li

30

23

33

22

37

b1

23

29
26
26

27

20
21

66

29

66

43



TARLE VII (Continued)

rrovclen reslcnse
crcblem “ajor Difficult vinoex Vo

I nave difficulty getting my students

to use available supplementary materials.3’ 30 36 31

AREA IV FVATUATICN
~valu atﬁon cof 2upnll drogress and as-

s;zniw grades is 3difficult for me. L 13 1 L2
L ve to spend too much of ay time

gralding papers. 15 17 1 37
Reporting vupil progress to varents

is difficult and tize-consuming & 10 30 54
Construction of tests is harc for nme.l 11 29 59
Ay puplls seem to be mors interested

in obtaininz =z grade than in learning.21 29 34 16

ARZA V, TISCIPIINH
The students often try to take ad-

vantape of me and become too friendly. 4 19 1 26
I sonetimes don't know wast tc do

in = situation requiring discipline. 10 27 43 13
iy pupils nad not learned disci-

pl_ne orior to entering my class. 15 23 43 19
I don't seem to be very effective

witn tne more-trying students. 6 24 Lg 24
Setting of practicel standards for

student conduct is rather difficult. 5 24 43 23

ABRTA VI, TEACITING ROUTINIS
Sxtracurricular activities after

scnacol take too much of ny tire. 13 15 29 L3
I feel that my orincipal is not

giving me enough nelp. 11 10 14 65
i find myself in a rut with an

unvarving classroom method. L 11 42 53
I nave too many special duties such

as hall vatrol, collecting nonies,

cafeteria supervision, etc. 11 4 23 67
Tize spent in teacher's meetings

is8 oftcen wasted. 19 19 27 35

A272 VIT,., ZXERSCWAL HRLATICYS
Tne people of the comnunity make

l1itcle effort to make me feel at home. 7 6 21 66
It tock me a long time to zet to

mow many of the other faculty meabers.y 4 15 77
feople are often critical of oy

TiaCAINZ. 1 3 19 77
I had trouble at first adjusting to
e teachinz role, 3 12 34 51
fq: reglities of teaCQng zre harsher

in rcany aspects than I had aﬁtiCiDach L 13 35 42
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cent indicating some difficulty in this area. Secondary
first-year teacners rated it fourtah with 7 per cent in-
dicating it as a major problem and 80 per cenf responding
to it as a nminor or more serious problen,

Thne problem that tney sometizes didn't know what
to do in situations requiring discipline was rated second
by both elenentary and secondafy first-year teachers with
70 per cent and 82 per cent, respectively, admitting sone
problems in this area. Secondary respondents followed
this with their third greatest problem from the same area.
That puplls had not learned discipline prior to entering
their class was the complaint registered by 31 per cent.
Gnly 53 per cent of the elementary teachers felt this to
be a problem.

Tlexentary respondents indicated that evaluation of
pupil progress and assigning of grades was a problenm for
some 63 per cent. Tnhnis was the third greatest problen
for then. \t the same timne, 53 per cent of the secondary
first-year teachers showed concern with this. Following
in order for elementary first-year teacners were dis-
satisfaction with teaching methods learned at XSTC (613),
waste of time in teachers meetings (61%), ineffectiveness
witnh the more-tryinz students (597%), having to spend too
nach time grading papers {597%), the fact that pupils had

not learned discipline prior to entering their class (55%),
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not being sdequately prepared in subject matter (55679),
lack of time for oreparing lessons (56%), and difficulty
involved and time spent in reoorting pupil progress to
parents (534).

Followingz the resoonses mentioned z2bove in order of
difficulty for secondary first-year teachers were disszatis-
faction with teaching methods at XSTC being ixzmpractical
(793), lack of effectiveness with the more-trying students
(76%), difficulty in foraulating stimulating questions and
obtaining enthusiastic class discussion (74%), students
taking advantage of them and becoming too friendly (7573),
difficulty in preparation because of lack of pupil initia-
tive and interest (72%), and setting of standards for stu-
dent conduct (72%).

It is apparent from the above vercentages that secon-
dary teachers either exoerience nmore difficulty or are
willing to admit greater problems than elementary first-
year teachers. 0On thirty-one of the thirty-five questions a
greater percentage of secondary respondents indicate that they
have major, difficult, or minor problems. Cnly in emount of
difficulty in finding out what they are to cover in their
clzsses, in evaluation of pupil progress, in reporting of

vunil »rogress, and in verforaing special dutlies such zs

1

b

v

1211 patrol, collecting money, cafeteria supervision, and
Py b Wl 9

the like doesg a greater percentage of elementary teachers
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adnit thet =z croblem exists to ¢ deszree.
Fernsos sone of this is & 20 cverwelghting of the
guestionnaire with secondary itens. ‘iowever, every at-

teanpt was made to preveant this, both tefore and after the
pilot study. Tt would bve difficult to logically contribute
sucn a large discrepancy to this azlone.

When only the “fajor Préblem" responses were consid-
ered, on only 7 out of the 35 questions did elementary
first-year teacners experience greater difficulty. These
were reeting individual learning differences, finding out
what tney were to cover in their classes, having to teach
too many students, evaluation of pupil progress, ineffec-
tiveness with the more-~trying students, adjusting to the
teacning role, and fécing the realities of teaching.

This may be partially explained by referring to
Tatles I, II, and III again. From these tables it was
concluded that female first-year teachers either have less
probleus or are willing to admit less. Zecause there are
nore females than males in elementary teaching the res-
ponses for eleaentary teachers will logically be lower.
Wnich ¢of these responses, if elther, is correct in real-
ity cannot be concluded here, and would be an interesting

avenue for further and more scientific researchn.
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III. PERCENTAGES OF TEACIERS EESCRTING EACT PROBLEY

Table VIITI reflects the percentazes for each spec-
ific problem and the degrees of difficulty for each problenm
area. These are pnlaced in rank order in Tu... 77. The
percentages in Table IX reflect a total for 21l the e o2,®
"Difficult,” and “¥inor" responses for each question.

Although the protlem area of "“Discipline® has tae
highest weilghted response with an average of 1.01, the
specific problem of meeting individual learning differ-
ences from the "idethods of Teaching" area was the most fre-
auently mentioned specific problem. Some degree of diffi-
culty in this area was reported by 73 per cent of the res-
pondents. This is in harmony with the previous research
cited in Chapter II. The conclusions in the Summary to
Chapter II also stated that the first-year teachers them-
selves and their adainistrators and supervisors see the
problems differently. Administrators nad seen discipline
as a greater problem than had the first-year teachers them-
selves in the previous surveys. Thls 1s not the case here
as the first-year teachers themselves see both discipline
and meeting individual learning differences as major
problems.

Second on the list of specific problems was the con-

cern that 76 per cent of the first-year teachers felt in
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PEHECENTAGES C7 RESPONSES 703 mACT ITEM ™0
FIRST-YEAR TTACHZRS IN XANSAS W-C WLEE
1966 GRADUATES OF XSTC
Sroblenm mesponse

Froblem e “ajor Difficult ¥inor o

AREA I, WETICDS 02 TIACTING
I do not feel =2cequately orevared

in the subjects wnich I an teacninsg. 3 10 45 42

T quite often nave difficulty in
formulating stimulating questions
and obtaining enthusiastic class

discussion. 2 15 L1 L2
“eeting individual learning differ-

ences of pupils gives me trouble. 9 27 42 22
Teaching xmethods which I learned at

XSTC could nave been more practical. 12 25 33 30

The nethods of teaching I learned
at KSTC often cannot be used because
other teachers are somewhat tradi-
tional.

AREA II. PLANNING AND PREPARATICN

I often do not have adegusate tine
in waich to prepare my lessons. 12 17 33 33

I nave trouble finding out just
what I am expected to cover in ny
classes. 3 11 22 59

Urganizing presentations and pre-
paring lesson dlans is more work
than I had expected. 4 16 25 45

Yy preparation is often handi-
capped by lack of pupnil initiative
and interest. 7 20 35 33

I ax expected to teach more stu-
dents than I feel I czn and this re-
duces my effectiveness, 11 12 20 57
ARZA TIT, VATWRRIALS AWD RESQUACHS

I do not have the necessary audio-

U
o

21 66

visual alds waich I had anticipated. 10 10 23 £7
I cannot obtzain materials and sup-

plies wnich I need. B 15 21 56
sy classroom is too small for group

word and this gives me difficulty. 10 13 19 53

Textbooks and supplementary nater-
izls for use by my classes are in- v
adeguate. 12 19 24 L5
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[ABELE VIII (Continued)
- o Problem sesponse
rroblemn fajor Difficult ¥inor lo

I nave difficulty getting ny students

to use available sucpplerentary naterials.3 i9 32 L6

AZEA IV, EVALUATICM
zvaluation of pupll orogress and as-

signing grades is difficult for me. 6 12 L3 39
I have to spend too much of my time

grading oavers. 9 19 29 L3
Reporting puvil prozress to varents

is difficult and time-consumning. 3 10 35 52
Construction of tests is hard for me.l 9 24 66
2y puplls seem to be more interested in

obtaining a grade than in learning. 11 20 30 39

A%Ep V., DISCIPLINE
The students often try to take advantage

of me and become too friendly. 3 15 40 L2
I somnetimes don't know what to do

in a situation requiring discipline. 8 24 Ly 24
A1y oupills nad not learned disci-

pPline orior to entering my class. 12 22 33 33
I don't seem to be very effective

with the more-trying students. 7 22 L0 31
Setting of practical standards for

student conduct is ratner difficult. 6 18 33 36

ARZA VI, TRACIING BOUTINHS
ExXtracurricular activities after

school tazke too much of my time. 7 10 23 60
I feel that my princiovael is not giv-

ing me enough assistance. 9 7 16 68
I find ayself in a rut with an un-

varying classroom method. 3 3 36 53
I nave too many special duties such

2s nall vatrol, collecting monies,

cafeteria supervision, etc. 10 9 25 56
Tine spent in teacher's meetings

is often wasted. 18 17 29 36

AZZA VII. =2ZFYSOMNAL RELATICNS
The people of the cammunity make

little effort to make me feel at home. 5 5 16 74
It took me 2 long time to get to

kncw many of the other faculty members.2 3 16 79
feople are often critical of nay

teacnhing. 1 2 i7 30
I nad trouble at first adjusting to

the teacahing role. 3 29 59
e realities of teaching are harsher

in many aspects than I anticipated. 5 16 33 46
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“roblen Zercentage
1. Jeeting individual learniny <.lie¢rences of
pupils glves me trouble. 75
2. I soretines don't know what to do in a situ-
ation requiring discipline. 76
3. Teaching methods wnich I learned at XSTC could
have been more practical. 70
4L, I don't seem to be very effective with scme of
the more-trying students. 59
5. #y pupils nad not learned discipline prior to
entering ny class. 67
6. Time spent in teacner's meetinegs is often wasted. 64
7. I often do not nave adequate tinme in walch to
prepare ny lessons. 62
3. Xy oreoaratio is often handicapped by lack of
puoll initiative and interest. 62
9. 3etting of practical standards for student con-
duct is rather difficult. 62
1. Evaluation of pupil progress and assizning
grades 1s difficult for ne. 1
11. ¥y pupils seenm more interested in obtaining a
crade than in learning. 61
12. T do not feel zdequately prepared in the sub-
jects wnich I ax teaching. 58
13. I quite often have difficulty in formulating
stimulating gquestions and obtaining enthusiastic
class discussion. 58
i4. The students often try to take advantage of ne
and become too friendly. 53
15. I nave to spend too much of ay tlme grading
D5 2eTrS. 57
16. Jrzanizing presentations and preparing lesson
olans is more work than I expected. 55
17. Textbooks and suppleznentary materials for use
by my classeg are 1naquuate. 55
lc. I nave difficulty xetting ay students to use
zvailable supdlementary msterizls. 54
19. The realities of teasching are harsuer in many
ssoects than I had anticioated. 54
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TABLZE IX (Continued)

Frovlen rercentage

20. Reporting »upil prozress to parents is 4dif-

ficult a2nd time-consuning. Lz
21, I find myself in a rut with an unvarying

classroom metnod. L7
22. I cannot obtain materials and suoplies which

I need. Lly

23. I have too many special duties such as hall
vatrol, collecting monies, cafeteria supervision, etc. 44
24, I am exoected to teach nmore students than I

feel T can, and this reduces ny effectiveness. L3
25. 3o not have the necessary audio-visusl supn-

plies which I 2a2d anticipated. 43
26, My classroom is too small for groud work and

tnis reduces ny effectiveness. L2
27. I nave trouble finding out just what I an ex-

vected to cover in my classes. 41
23. I nhad trouble at first adjusting to the

teacning role. L1
29. ISxXtracurricular activities after school take

tco nuch of ny tinme. 40

30. The methods of teaching wnhich I learned at
LSTC often cannot be used because other teachers

are somewhat traditional. 34
31. Construction of tests is hard for me. 34
32. I feel that ny principal (or supervisor) did

not give me enough help. 32
33. The people of the comamunity make little ef-

fort to maXe me feel at home. 26
3L, It took me a long time to get to know many

of the other faculty menters, 21

35. reodle are often criticel of my teaching. 20




42

not xnowing what to do in situations reguiring discipline.
{he ZTourth and fifth ranked »roblems were, respectively,
lack of effectiveness with the nore-trying students (69.7)
and the fact that pupils nad not learned discipline vrior
to entering their class (674). This brought a total of
three out of the first five protlems originating from tne
area of "Discipline.™

Suggestions for correction of these two major probv-
lems are discussed in the next chapter. However, there
appears to be a definite and genuine concern on the part
of first-year teachers in these two areas. Specific com-
mnents cn each of the problems may be found in Appendix C.
Six of the first-year teachers blamed weak administration
for their discipline v»robtlems. 7This is not a great number
except thaet only 11 first-year teacnhers made ccmments in
this area thnat could not be included in other specific
problens.

The third oroblem, criticism of teaching methods
at X3TC as lacking practicality (70%), received much more
individual comment than did meeting individual learning
differences. They seemned to feel that these two went
together and that the reason for the first one originated
froxr this lack of practicelity. Aslis shown later, few
actuzl specific suzgestions for xaking the training more

realistic were made.
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The teachers? concern with time was fourd in the
sixth and seventh rated problerns. asted time spent ia
teacher's neetings was indicated Ty 64 ser cent of thre
resoondents. Lack ¢of tize to adeguately prepare lessons
was reported by 62 per cent. Cne teacher evidently keot

a record of time spent bteyond class time and revsorted it

o

as '“950 hours so far." Wowever, the probletr of havinz to
spend toc much time with extracurricular activities after
scnool ranked twenty-ninth with only 40 per cent reporting a
rroblen. Time spent in grading papers ranked fifteenthn with
57 per cent showing concern.

The problem area of “llaterials and Eesourcesy fell
near the middle of the list of problems with complaints of
inadeguate textbooks and materials ranking sixteenth at 55
ver cent. Cther problems in the ares ranked eighteenth,
twenty-seccond, twenty-fifth, and twenty-sixthn.

“Planning and Prevaration® rerked third in diffi-
culty of oroblem areas. Specific items in the area ranked
seventh, eighth, sixteenth, twenty-fourth, and twenty-seventh.
Difficulty in prevaration being handicapped by lack cof pupil
initiative and .interest was considered a problem kty 62 per
ceat. Yet only 43 vper cent felt that they had too many stu-
dents.

In the broad field of ‘‘Evaluation® which ranked
fourth, specific questicns again fell in the middle part

of tne list. Sixty-one per cent reported that evaluation
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cf oupil progress and assigning grades was difficult

Loe
O
=

them., Sixty-one vner cent also reported ccncern with their
pupil's sreater interest in obtaining a grade than in
learning. Two teachers reported that taeir students were
neither interested in grades nor learning. The comuents

in this area, reprcduced in 4ppendix C, are many and varied,
ey range from blame on weak administration and wezk col-
lege oreparation to the parents of the students.

With the exception of the complaint on teacher's
reetings, the problems of the "Teaching Routines® ares
rated very low. Only 44 per cent reported that they nad
too many special duties, and only 32 per cent felt that they
had not received enough help from thelr principal or super-
visor.

once again the problea of *Personal Relations®
rated at the bottom. Only 20 per cent felt that pecple
were often critical of their teaching. 4 possible reason
for this is that teachers have not been made sware of the
criticism which may actually exist. In addition, first-
year teacners may be hesitant to admit this as a definite
problem., The questions in this area were personal in
nature. It is human nature to look outside of one's self
for the source of probleams. ¥Xo one wants to consider
hinmself as inadequate or inefficient. The determination

s to how significant this may be in reality cannot be



made nere as 1t would require a different spproach--a
psycnological one. owever, its effect cannot be over-
looked,

Tae results are not in herrony with the findings of
Stoutl? who concluded that first-year teachers lacked =ikill
in the complex vrocesses of aumnan relations. They anpeared
to adjust well to the teaching role and got along guickly
end satisfactorily with the veople of their respvpective com-
runities and thelr fellow faculty members. This is also
not in agreement with snith'sl3 conclusion that the prob-
lens encountered are attributes of tne individual rather
than of thne immediate environnment.

OCnly three teachers registered complaints against
thelr supervisor or princinal. An interesting comment in
thls area was made by one of the respondents who stated
thiat "too many teachers complain about everyone and every-

tning--they just think too dictatively."

IV. SALARIES OF FIRST=-YZAR TEACT

&3]

RS

No study of the problems of first-year teachers
would be complete uithout a mention of salary levels, Ta-

tle X reflects the first-year teachers in each salary group.

123tout, loc. cit.

—————

133mith, loc. cit.
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NUMBER CT FIRST-VYIAR TEACYZAS IN KANSAS
WHC WERE 1966 GEADUATES OF XSTC
IN BACY SALARY GROU?
ynder $5000- $5200- Cver
$5000 $5200 55400 $5400
rale 6 Lo 21 32
Fenale 34 95 14 10




£tlthouga no particulzr covortunity was vrovided
for comment on satisfaction with salary levels, it is ap-
narent that many of the teachers are receiving low sal-
aries, especielly tane ferales., Almost 21l of those re-
ceiving over %5400 had special assignments such as coaching,
nmusic, or special education.

A complaint was maede that ‘'teaching is certainly
not wnat I expected ... %y work is never done." A com-
plaint was made that A course should be offered to show
a student the triteness of teaching ... Then the intelli-
gent veople could enter another profession before they en-
countered unhappiness as a teacher.” However, it was no-
ticeable that not a single complaint was registered per-

taining to inadequate salaries.
V. SUMIARY AND CONCLUSIONS

The entire problem area of "Discipline” was the
zajor difficulty reported by the 258 first-year teachers.
Taree of the svecific problem items in this area rated in
the too five of the problems. However, the problem of
reeting individual lesrning differences was the most fre-
guent difficulty reported by 73 ner cent of the respon-
dents. 2Recause of this, anéd the 70 per cent response to
tae lack of practicality of the teaching retnhods learned

at ©SIC, the area of "lethods of Teaching® rated second.
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his was followed in turn by “Flanning and Freon-
aration, ".aterials and Hesources,? frvaluation,!” ¥lTeaching
Joutines, " and “Fersonal delaticns.” The latter ares scored

very low in per cent of difficulty.

“nen broxen dovn into categories, basically the szme
results were obtalned., Tale teachers reovorted nore prov-
lets tnan did femazle teachers. 3Jural teachers had a grester
weighteld droblem response than did tne urban teachers, znd
elenentary teachners reported fewer problems than did secon-
dary teachers.

First-year teachers in Kansas who were 1966 grad-
uates of Kansas State Teacners College reported difficul-
ties in harmony with those in previous researcn. They ap-
peared to be nore perceptive of discipline problems than
those in previous surveys of this tyge.

Salaries reported by first-year teachers were low
with 52.4 per cent reporting salaries between 55000 and
55200, =owever, not a single complaint of low salaries

was mentioned on any of the returned questionnzsires.
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Tre second purrpose of thnis study was to obtain
suggestions for improving the teacher education prozran
at Xansas 3tate Teaschers College of Ifmporia in order to
elininate or reduce specific problems faced by first-year
teacners,

Of the 253 respondents, 211 placed a comment on
this oper-ended question. These comments were tabulated
and surznarized into seventeen categories as shown in
Table XI. Cther replies, wnichn were not easily definable

or especially pertinent, are revroduced in Appendix D.
I, IVPERCOVING TEEF TEACIIER EDUCATION PRCGRAY

An expressed desire for more student teaching was
made by 49 of the 211 respondents to this question. The
coxaments in this area suggested that throuzh more student
teaching the students could learn more of the practical
asoects of teaching. Of the 49 teachers suzgesting this,
31 felt that at least a semester should be required, and
10 suggested a recuirement of one year. Ten first-year
teachers sugrested that the campus laboratory schools be

abolisned. The complaint was that these schools are too




Sugzestion wunbe

“ore student teaching 49

“ake education courses more reslistic L7

Include more emphasis on how to discipline students 31

“ave problem-oriented methods courses in each sub-

‘¢t eres 29
Include more direct work with actual content of

rriculum on »nublic school levels 29
frovide more work in assisting the slow and the

st learner 21

nclude nmore instruction on assigning grades, mak-

renorts, handling money, and ordering supplies 20

rFlace greater emnhasis on meeting reading problems 19

~z2ke more charts, tulletin board displays, and

rercise sneets 17

20 awey with methods courses and have more work

in subject area

1i. Zo away with laboratory schools

12, YNothing--you learn by experience

13. =ave nore »rohblem-oriented workshops and have

Tirst-year tescners talk to education classes

. Place grester emvpnasis on administration and school-

poard relationshios

15. Reguire more psychology courses

16. Feculire an audio-visual aids course

17. Start over--the program is “in bad shape¥
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idealistic, and thus were not providing enougn of the
“rnarsh realities? of teachirng.

Tals guest for realism in vredaration wes the second
most frequently mentioned suzzestion. Forty-seven of tre
first-year teachers felt that the education courses were
nst realistic enougn. Taey iandicated that the Teachers
College should teach less theory, do away with methods
courses, nave more reallstic discusslions, and unify teaching

theories.

This is by no means peculliar to graduates of Xansas
State Teachers College of Emporia. The following comments
were made bty Dr. Robert N. Zush at the Wineteenth National
Teacnher Tducation and Zrofessional Standards Conference in
New York City on June 22, 1955:

The main charge leveled by those who stay in
teaching and those wno leave is that the two worlds,
tnat of the college and that of the schools are
different, often contredictory, and that wnat hapoens
duringz preparation does not fit what ne finds in
pvractice. The theme has infinite variastions. %
popular one just now is that prospective teachers, all
of niddle class, are trained only on middle-class,
gquiet, conforming youngsters (Where are they?) and
cannot stand the shock of reality when they land in
a sluzn school in the decaying part of the city.

Ariother inage is that of the new teachers
conming froxr the preparing institutions, their
"Deyey” eyes fillled with dreams of innovation: un-
grsded schools, teams of teachers working harmon-
iously dividing up the lator, offering the new cur-
riculun in carpeted, wall-less schools filled with
accustical perfune. Then they suddenly go to pileces
waen confronted with the reality of overcrowded,
self-contained classrooms, with only meager teaching



raterials, limited budgets, seniority prsctices, and
hesvy extra-class and slaysround duties.i

<is final comments on this problen were that only

A

members of thne profession--zdministrators and fellow
teachers--acting with cvrofessional congetence, can neet
these harsh reslities z2nd disapoointments and overcone
tien., The disillusionments of ideslistic youth z2re often
severe, but always certain. freparing institutions can
take steos toward allevieting this problem, but probadbly
cannot solve it entirely. Thls adjustament process ap-
oears to be the heart of the problem. Almost all of the
other suggestions in Table XI are geared toward solving
it. 3Some, but not all, of the blame can be placed on the
preparing 1pstitutio“.15

In agreerent with the problem response tanat dis-
cipline is a problem of major concern to many first-year
teacners, 31 of the respondents suggested that more en-
Dnacsis be placed on this in the college curriculum. Just
how this was to te done was largely left unsaid. ¥Yost

3 Y

then indicated that more vractical exoerience in tnis

of

area could be zchieved throuzgh more student teaching.

14Robevt N« Bush, #The “ormative Year° W The hezgl
orld o‘ tﬂe Leginning Teacher (wasAington Hational

15Ib1d.
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The suggestion was also made that more rezlistic,
problem-centered discussions be held in order to provide
a greater knowledge of what to do in specific situations
requiring discivline. Iists of disciplinary guidelines
made by various educational writers could te utilized.

It was also mentioned that self-discipline often
did not work. They felt that it was a good idea, but lacked
proficiency in obtaining it. Specifically, they requested
melo in developing their own personality so that it would
be conducive to developing an environment of self-discipline.
Cne filrst-year teacher desired to know how to originate
this concept from within the nmind of the child, rather
than forcing it upon him from the outside., This teacher's
comment was typical of the group.

The inclusion of problem=-oriented methods courses
in each subject area was suggested by 29 of the first-
year teacners. In this area they seemed to be asking for
2 conference-type course in which students of a particular
discipline could get together and discuss problems pe-
culiar to their field. The majority of tnem felt that
actual elementary and high school teachers could te
brought in to field and answer questions. =owever, 173
first-year teachers felt thnat the methods courses should
be abolished entirely so that they could recelve nmore

work in their own subject arez.
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Tnis carried over into the fifth most frequently
pentioned suggestion-~-tnat teacher education students
should have more direct work with the actual content of
the curriculum on the elementary and secondary levels on
which they would be teaching. Junior high teachers were
especially concerned with this. They seemed to be saying,
"I Xxnow how to teach calculus, but can't teach general
math." A need was expressed for greater familiarization
with nilegh school texthooks and curricular materials. In
addition, one teacher requested a complete review of sub-
ject matter on the high school level.

Providing more work in assisting the slow and the
fast learner was suggested by 21 of the first-year teachers.
No specific suggestions for achleving this were mentioned.
This again is the problem of meeting individual differ-
ences, and i1s one of the most difficult challenges re-
maining in education.

Twenty first-year teachers requested more instruc-
tion on the practical duties of assigning grades, making
out reports, handling money, and ordering supplies. Al-
though this was not reported as a major problem, they
seemed to desire more of this included in tnelr prepara-
tion. The suggestion was made to have a unit in one
of tne methods classes on keeping attendance records,

calculating Average Dally Attendance, establishing and
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maintaining cumulative record books, prevaring reguisitions,
nowing what to recuest, recommendine students for re-
redisl work and special education, and maintenence of sim-
ple monetary accounting records. Althouzgh this was most
prevalent on the elementary level, it was mentioned by
six of the secondary teachers.

The placing of greater emphasis on meeting reading

rotlens was suzgested nineteen times. 211 but one of these

were elementary teachers. Genuine concern was apparent fronm
the intensity of the replies. Eowever, again no specific
suggestions were made as to how this problem could be
solved otner than additional course work on solving var-
ticular reading problems and individualized resding.

The next item was much more specific. Seventeen

Pl

of the respondents (azain mostly elementary) felt that
they should meke more charts, bulletin board displays,
and exercise sheets while still in college so that they
would have them when they started teaching. Suggestions
were also made to start collecting more free and inex-
pensive materizals and to teach more on how to use the
resources avaiiable in the community. One first-year
teacher expressed this with the statement, "less talking
and more doing, not with fancy eguipment, but everyday

seraps.”

Nine teachers felt that nothing could be done to



improve the program and that the prcblems can be overcone
only through experience. 7Two of the respondents felt that
the college should start over as the program is "in bad
snhape,*®

The final item for consideration is the suggestion
that greater emphasis be placed on administrative and
scnool board relationships. Tnis was not a request for more
assistance on getting along with the adzninistration. Rather
it was a desire for more understanding of school board
policies, salary schedules, assignments of special duties,

and clerical responsibilities.
IJI. SUMMARY

The inclusion of more student teaching in the
teacher education program at Kansas State Teachers Col-
lege of Emporia, Kansas, was the most frequently made
suggestion for improving the program. Forty;nine of the
211 respondents felt that this would be desirable.

The suggestion that the education courses should be
made more realistic was made by 47 of the first-year
teacners. This recommendation 1s not at all peculiar to
graduates of Kansas State Teachers College, and it was
pointed out that few specific suggestions were provided
as to how thlis can be accomplished. Cften 1t 1s a syazp-

ton of zdjustment or loss of soume of the idealism of youth.
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dany of the other suzgestions were for more prac-
tical assistance in particular areas. Forty-nine of them
felt that the inclusion of more student teaching in the pro-
gram would be of most benefit in meeting this challenge.

The first-year teachers felt that more problenm-
oriented emohasis on meeting discipline problems would
help to alleviate many of the nroblems they had revorted
in the first pvart of the survey.

Pollowing in order of freguency of mention were the
following suggested improvements: more problem-oriented
methods courses in specific subject matter areas, nore
direct work with the actusl content of the curriculum on
the various levels, assistance in meeting problems of the
slow and fast lesrners, more instruction on clerical res-
ponsibilities, greater emphasis on meeting reading prob-

lems, and the making of nore displays and exercise sheets,



CIAPTER VI
VI. SU¥HARY, CONCLUSICNS, AND RECOMHENDATIONS

Tne primary purpose of thls study was to conduct a
study of the teaching problems encountered by 1956 grad-
unates of Kansas State Teachers College of Emporia who cox=-
pleted their first year of teaching in the 1966-67 school
year. Specific answers were sought as to the problems
which first-year teachers saw themselves as having, the eX-
tent of these problem areas, the areas in which school sys-
tems falled to meet the needs of first-year teachers, and
ways the teacher education program at the Teachers College
might be improved.

Questionnaires were mailed on ¥arch 1, 1967, to 376
first-year teachers in Xansas who had been 1966 graduates
of Kansas State Teachers College. Cf these 376, a total of
258 first-year responses was received for a return of 68.6
per cent.

Analysis of the data revealed that first-year
teachers were quite willing to report the difficulties
which they had encountered with 20 per cent being the
lowest amount of difficulty reported on a specific problen.
he entire problem area of '"Discipline" was the major dif-
ficulty reported when considered both by weighted response

and percentage methods.
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Tne problem of meeting individual learning differ-
ences was the most frequently mentioned specific protlenm
with 78 per cent of the respondents indicating some diffi-
culty. Tails was followed by lack of knowledge of what to
do in a situation reguiring discipline (75%), cozplaints of
impracticality of teaching methods learned at the Teachers
College (70%), and lack of effectiveness withlthe nore-
trying students (69%).

In terms of decreasing difficulty the areas of
"ethods of Teaching," "Planning and Preparation," “Mater-
ials and Resources," "Evaluation," "Teaching Routines,"
and "rersonal Relations' followed "Discipline.” Male
teachers reported more difficulty than female first-year
teachers and secondary teachers réported more problems
than 414 their elementary counterparts. A slight differ-
ence in urban and rural responses was reported with the
rural first-year teachers reporting more difficulty in each
area. |

Tne first-year teachers expressed little dissatis-
faction with the school systems in which they were teaching.
Iess than half reported any difficulty with materials,
facilities, supplies, or the administrator. Waste of time
in teachers meetings was reported by 64 per cent.

In the reporting of salaries, 52.4 per cent re-

ported salaries between 35000 and 25200, although no
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soecific dissatisfaction with salary levels was encoun-
tered.

When it came to making suggestions for improving
the teacher education progran at ¥Yansas State Teachers Col-
lege, the following suggestions in order of fregquency were
made: have more student teaching (49), make education
courses more realistic (47), include nmore emdhasis on how
to discipline students (31), provide more subject area
problem-oriented methods courses (29), and include more
direct work with the actual curriculum content on eleuen-
tary and secondary school levels (29).

It was suggested that dissatisfaction with the
teaching methods learned at the Teachers College was a
normal phenomenon. FPart of this problem can be alleviated
by the prepering institution itself. However, part of it
will have to be resolved in the process of adjustment.
Certainly increased student teaching would reduce some of
the dissatisfaction by providing practical experience in
nore of the phases and dutles of teaching.

The conclusions advanced suggest that further re-

search in securing more specific recommendations for im-

proving the teacher education program at Xansas State
Teachers College might te profitable. Additional infor-
mation is needed as to how this vast array of suggestions

can be integrated into the present, time~limited curriculum,
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The oroblemns reported and the recommendations advanced would
seexr to point more and more in the direction of an extended
progran, or a fifth year. TFirst-year teachers feel that
there is a definite need for additional assistence. Uhat this
asslstance should include has not been definitely defined.

For these first-year teachers there have been problems,
and there have been disillusionments. They have many dis-
satisfactions, but, for the most part, they feel that they
have been able to resolve most of them. A conment made by
one of them would seem to represent this whole feeling. “This
nas been a very good year. I have had troubles, but I have
learned nuch. dMost of 211, I enjoy what I am doling and plan

to continue in this field."
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APPENDIX A

Correspnondence



Kansas State Teachers College
Emporia, Kansas

March 1, 1967

Dear Plrst-Year Teacher:

A study is being conducted to determine the problems of
first-year teachers who were graduates of the 1966 classes at
Kansas State Teachers Coilege of Emporia. Secondary purposes
of the study are to identify the problem areas where school
systems fail to meet the needs of fiist-year teachers, and to
suggest ways that the teacher education program at XSTZ could
be improved, It is felt that teachers themselves are the best
Judges of this,

According to records of the Placement Office at the
Teachers College you were a 1966 graduwate., For that reason,
your cooperation in completing the inclosed inquiry form
and returning it in the inclosed envelops 1s requested, Your
early attention to this will be appreciated,

Your responses will be treated confidentially. It is
not required that you sigm your name. However, if you desire
an account of the results of the study, please so indicate on
the form in the space provided., The results should be avail-
able some time in the next three months,

Sincerely, _ _
' <7 .
Céi;éZvm¢1<;L§(<47é%C;/ﬁi{5{7
1 Irlcl EdWard H. Gerhardt
= Graduate Student

Qo aduld

.Dr, Carol Marshall
Elementary Education



Xansas State Teacners College
“moporia, Xansas

Loril 1, 1967

Dear #irst-=-Year Teacher:

Recently you recelved an inqguiry pertalining to
prcblens encountered by first-year teachers. The general
response to the inquiry has been good, and it would be
desirable to include your reply 1n the data.

tnotner inquiry form has been enclosed because
the information you can provide is very important in
assessing the vroblems of flrst-year teachers., If you
nave not mailed the previous form within the past few
days, 1t will be appvreciated if you would fi1ll out this
fore and return it in the enclosed envelope which requires
no postage.

Thank you for your cooperation.

Sincerely,

/i Livrs // \/L /// /..’{7/

Edward Z. Gerhardt
Graduate Student

1 Incl
as
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The Questionnaire



Kansas State Teachers College
Emporia, Xansas

March 1, 1967
SURVEY OF PROBLEMS OF FIRST-YEAR TEACHERS
Your responses to the questions below are necessary in order to deter-
mine the problems encountered by first-year teachers,

Are you a first-year teacher? Yes Teaching Fileld: Elementury

No Secondary (specify
- T subjects)
Aporoximate size of your school: Students .
Composition of the student ___Mostly urban Salary:  Under $5000
body of the school: ___Mostly rural — $5000-35200
$5200-55L:00
Marital status: __ Married __ Single __ Divorced —_Over $5L00

If you desire a record of the results of this study when completed
please list your name and swmer address on the blank belows:

, X Ry XX XA
DIRECTIONS:

1. Place a checlt in the columm marked "Major Problem' if you feel
that this is a serious problem which you have not been able to solve,

2. Place a check in the colurm marked "Difficult Problem" if you
feel that the problem is present, bubt is not a serious handicap.

3. Place a check in the column marked "Minor Problem" if you feel
that the problem is present, but that you are able to solve it.

i. Place a check in the colunn marked "No Problem" if you feel thab
you are having no problems in that area.

5. You are encouraged to list any additional Droolems or comments
and vlace a check in the appropriate column,

Major Difficult Minor No
AREA I, METHODS OF TEACHING " Problem Problem Problem Problen

I do not feel adequately prepared in the
suojects which I am teaching.

I quite often have difrficulty in formu-
lating stimulating questions and obtaining
enthusiastic class discussion,

Meeting individual learning differences
of pupiis gives me trouble,

Teaching methods which I learned at KSTG
could have been more practical,




AREA I, METHODS OF TEACHING (Continued)

Major Difficult Minor No
Problem Problem Problem Problem

The methods of teaching I learned at
KSTC often canno®t be used because othexr
teachers are somewhat traditional,

Other

AREA IT, PLANNING AND PREPARATION

I often do not have adequate time in
which to prepare my lessons,

I have trouble finding out just what I
an expected to cover in my classes,

Organizing presentations and preparing
lesson plans is more work thar I expected.

My preparation is often handicapped by
lack of pupil initlative and interest,

I am expected to teach more students
than I feel I can, and this reduces my
effectiveness. ,

Other

ARKA TIT, HATBERIALS AND RESOURCES

I do not have the necessary audio-visua
alds which I had anticipated,

I camot obtain materials and supplies
which I need.

My classroom is too small for group
work and tais gives me difficulty.

Textbooks and supplementary materials
for use by my classes are inadequate,

I have difficulty getting my students
to use available supplementary materials,

Other

AREA TV, EVALUATION

Evaluation of pupil progress and assign-
ing grades is difficult for me,

I have to spend too much of my tims
grading papers.

Reporting pupll progress to parents is
difficult and tims-consuming.

Construction of tests is hard for me,

¥y puplls seem to be more interested in
obtaining a grade than in learning.

Cther




Major Difficult Minor o
ARGA V., DISCIPLING . Problem Problem Problem Problen

The students often try to take advan-
tage of me and become too friendly.

I sometines dont't know what to do in a
situation requiring discipline,

My pupils had not learned discipline
prior to entering my class,

I dont't seen to be very effective with
some of the more-trying students,

Setting of praciical standards for stu-
dent conduct is rather difficult.

Other

ARKA VI, THEACHING ROUTINES

Extracurricular activities after school
take too much of my time,

I feel that my principal (or supervisor)
is not giving me enough assistance,

I find ryself in a rubt with an wnvarying
classroon methods

I have too many special duties such as
hall patrol, collecting monies, cafeteria
supervision, etc.

Tine spent in teacherts meetings is
often wasted,

Othex

ARZA VII, PERSONAL RELATIONS

The people of the community make little
effort to make ms feel at home,
It took me a2 long time to get to know
many of the other faculty members,
Peovle are often critical of my
teaching,
I had trouble at first adjusting to the
teaching role.
The realities of teaching ars harsher
in many aspects than I had anticipated.
- Other

AREA VIIL, COMMENTS

How could the teacher education program abt KSTC be improved in order
to eliminate or reduce specific problems faced by first-year teachers?



APPENDIX C

Probvlems of Tirst-Year Teacners in Zach Problem Ares
Which Could Not Be Included in
Specific Problem Statements



rronlens of Tirst-Year Teachers in Fach Problem Aresz Wnich

Could Utot Te Included in Svecific Zroblen Statements

ATRTA ATTIIATG AT TTAOTTTATA
33;&;1 I. IO PYBNSE PR s LiuA \—I T

[

XNo real help given on motivation--never any practical helo
Yeed nelp for the slow learner

Teacners of subjiects at @ISTC often are traditional and tnus
not hneving any experienceés outside of the education depart-
ment teachers using the new methods it becomes a2 problenm to
really understand how it actuzlly works.

Laclkk of training in practical-everyday situations

Zrincinal and others fail to see value in new methods

Yie need practice in more than one nmethod of teaching reading.
AREA II, 2PLANNING AND PREPARATION

Textbooks nmust be covered sequentially by first-year
teachers.

Forced to teach physical education with 2 hours training
or guit

The amount of time or emphasis put on certain subjects has
not been clarified.

I an an elementary school librarian and no definite guide-
lines have been established.

Too nany different levels at once

-

T teach 16 classes a day in physical education--one every
20 minutes.

AREA TIT, MATEZIALS AXD RESOUICES

Tnis system places more emphasis on econony than adegqusate
education.

T have no classroom of my own. (2 responses)

Outdated textbooks (2 responses)
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ARFA IV, SVALUATICK

I have trouble Jjustifying my theory of evaluation to

otner teachers.

Administrative head doesn't believe in failing lazy stu-
dents. Therefore, you are taking a risk to grade as you
see things.

I think marents are often more concerned about grades than
vhat is learned.

that scale can you comdare your students against, as con-
cerned with the amount of work and progress they should be

1.2
raxing?

EeY

¥ost students just don't care about grades or learning
either one.

They don't care if they get a low grade.

Zrincipal would rather a teacher send home o good grade
ratrner than the deserved grade in order to avoid argunments.

vy purlils for the most part seem neither interested in
zrades nor learning.

To00 much emphasis is put on grades.

weed more emphasis on evaluation in college.
AREA V, DISCIPLINE

Lweak adainistrator

Some students have no respect for anyone in authority.

Sore students get no discipline at hone.

I was not trained to handle discipline in emotional children.
Sup't demands almost nothing from the students in self-
discipline. ‘

o pack-up and no approval of forms of discinline,

"o example set by upper grades

Yo discipline back-up from the administration



74

o principal bvacking

tands-off policy by parents

I nave trouble finding enough for non-readers to do to keep
them out of trouble,

AREA VI. THEACHING RCUTINES

The zonount of time required beyond clacss time has been 950
nours so far.

Trere is a definite laclt of teacher's meetings and cooper-
ation.

I would rather have gotten my degree in extra-curricular ac-
tivities because that's where my time is spent.

Too meny meetings for first-year teachers that are of no
valueg,.

suodervisor and orincipals give too much assistance.

In order to get 3 grades of subject matter in one day it is
a rut.

Ny principesl gives too much assistance. He allows ne no
responsibility.

Students out of classroom on principal's errands
ARZEA VII. PIRSOUAL SELATIONS

Wno has time for personal relatlons?

In a2 small conmunity there is often one person who creates
plenty of trouble. This problem is seldom solved, just
iznored!

e people of the comnunity couldn't care less sbout their
schools.

In the reginning I was so tired., It was a big adjustment
from college 1ife,

farents aren't interested in their child's work.

They do not prepare you for the relationships with parents.
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A onexative parentel attitude in this particular school is

e oroblenm. The princinal has failed to protect The teacher
fron the brunt of such verval attacks Ly a few unhappy
oarents,

e cooperation from the administration.

“oo many teacners complain zbout everyone and everything--
ey Just think too dictatively.

Principal and supervisor do not comment on good--only vad

and wrong.
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Comments on Inmproving the Teacher FEducation Program
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& sucgested teacrer's guide on curriculur would be avail-
Te 1t would heln ... The state puts out a curriculunm
~ulde:, but it is too brief.

T 2ave found teaching very revarding--especially witn the
slower children who need more heln and guldance then any-
one, "nd I'm sgrateful to I3TC for ny training. I'm droud

to be one of its graduates. ‘

1 nave €“Jojtd this year a great deal and I'm already looking
Torward to and planning for next year.

411 tne Imowledge we have 1s useless unless we can relate

it to children,.

Discinline is the only area I was totally unprepared for ...

%Ave nany, many times felt lucky to be a graduate of
C. I think XSTC has a very complete and practical
rozach to traininz teachers.

etrods classes don't gilve an idea of the smell school
protleas.,

feel that I was not vrenared to teach on the junior high
level, e study far nore zdvanced ideas in college and
Torget wnat we really need. I had no idea what junior high
students could learn.

Do away with methods courses,

Ton't teach vnrospective teachers to think of themselves as
"prefessionals.y In real situwetions that's malarkyt! It
nay ve something to work for, btut it does not yet exist.

-~

.y

Tne ar in which I teach 1s not typical or average. The
st'cenus don't care, because thelr parents, if they have
any, couldn't care less,

feactinz is certainly not what I expected. I spend 10-11
aours st school every day. Iy worX is never done., The
first year has been very nard for ne.
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T owould surTest th at the teacher education vrozram a2ad
subnject Tields at L3IC *eview the results of this study
quite seriously and take action in the areas of wesglness,

¢ only way it could be imdroved would be to have the
{gent do some teacning ocafore they take sone of their
’ods classes., Then they ailght realize the imvortence of

-

They snould zet ofT their idealistic high horse and
nere practical. Unification of teaching theories in
te instruction would nheln a sreat desl. They lose scli
and point of view by employing too mnany ovinions toward
uinat ctcaching is,

urse should be offered to show a student the triteness

eachiing., It should tell abtout administration, attending

‘tinszs, filling out revorts, etc. Then the intellizent

nle could enter another profession before they encoun-
*d unnapniness as a teacher.

I think the teacher education program at KSTC is adequate.

in order to elinminate or reduce specific problems I feel

tihe College would nave to screen thelr teachers by person-

21ity as well as by ability.

any problems and routine Jjobs assoclated with teaching are

never mentioned.,

ne need sone ideas on waat to expect of groups., It should

vary, put we do need soxze ldeas,

I don't feel like a first-yesr teacher--2l1l A-C¥ nere!l

o= -

Discipline must te met witn definite ideas.

¥y student teaching proved very valuable; however, I don't
Teel thet I got much out of obvservation.

estelt theory and other information sounds imoressive,
ba: is aquite worthless right at first.

Jeach less theory and more realistic application. Less
tellzinz and more doing, not with fancy equipment, but
everyldzy scrans!

celieve Tmporia State has an excellent elenentary progran
>~d nothing needs to be chanzed.

S‘) b
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o connenti They're doing fine!
Yv only real vrorlem is that I have too many students (20
irst craders).

cent teachinrs done in the core situation at the col-
Uto Y ﬂc*ool e, in far too nmany asnects too
6, 32, and 37. Thazt is
s almost punishnent &s
are concerned., 4£S & re-
I often feel that I haven't
rsonally ianteract with =3

) istic. Some Jﬂv
reparation and zradi
sult of such & heavy class lo
ennousn time to exicctivmly and
students. It's disappointinz.
3tress that there'’s more to teaching than the classroon.
This has been a very good year. I have had vrortlems, but

I heve learned much. ost of 211, I enjoy what I am doing
and olan to continue in this field.

T iack icdeas on vwhat to do with bright students while
keening slower ones up with the class.

mave realistic discussions about discinline with solutions
cffered by those who actually have taught in oublic schools.

iar
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