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CHAPTER I
THE PROBLEM AND DEFINITION OF TERMS USED

For the past fifteen years, the Kansas State Teachers College
has been engaged in the preparation of counselors. Through its
counselor education program of the Department of Guidance have
passed many of the counselors who are presently serving the youth
of Kansas and other segments of the United States.

Out of deep-seated faculty concern regarding the effectiveness
of this program in preparing counselors to meet the ever growing
needs of students, this study has come about. It will represant an
analysis of the opinions of graduates of the counselor education pro-
gram of the Department of Guidance, Kansas State Teachers College,
Emporia, regarding the strengths and weaknesses of the program.
The o'pinions and their implicaticns will be reported, along with re-

commendations which may be of help in improving the program.
I. THE PROBLEM

Statement of the prokblem. Is the counselor education pro-

gram of the Department of Guidance, Kansas State Teachers College,

Emporia, adequately meeting the needs of the guidance and counseling



majors who, upon graduation, become public school counselors? The
purpose of this study was to provide the Department of Guidance with
follow -up information concerning the graduates of the program, and
to make recommendations which may be of value in improving its
counselor education program. This was done by ascertaining the ex-
tent to which the counselor education program of the Department of
Guidance has met the nzeds of its graduates. It was also a purpose of
this study to ascertain the opinions of the graduates of the Department
of Guidance as to the necessity of (1) meeting teacher certification
requirements, and (2) actual classroom teaching experience before

being certified as a public school counselor.

Questions to be answered. This study attempted to answer the
foilowing questions:

1. Where and in what positions are the graduates of the counselor
education_ program of the Department of Guidance, Kansas State Teachers
College, Emporia, employed?

2. In the opinion of the graduates, does the counselor education
program of the Department of Guidance, Kansa=s State Teachers College,
Emporia, provide adequate training and preparation for entry into the
profession of counseling?

3. In the opinions of the graduates, how and in what areas

could the counselor education program of the Department of Guidance,



3
Kansas St-ate Teachers College, Emporia, be improved to better meet
the needs of persons planning to enter the profession of counseling?

4. What are the personal opinions of the graduates of the
counselor education program of the Department of Guidance, Kansas
State Teachers College, Emporia, concerning the counselor certifi-
cation requirements of (1) meeting teacher certification requirements

and (2) actual classroom teaching experience?

Importance of the study. Curriculum development is one of the

most difficult problems with which the counselo.r educator is faced.
It is the cduty of the faculty of the Department of Guidance, Kansas -
State Teachers Coliege, Emporia, and other schools alike to provide an
educational opportunity that will help produce well qualified counselors.
This survey will furnish the Department of Guidance with follow -
up information concerning the graduates of tha prcgram. It will also
provide the Guidance faculty with opinions of the graduates conéerning
strengths and weaknesses of the counselor education program. From
these opinions of the graduates, recommendations will be made for the

improvement of the counselor education program

Limitations of the study. This stndy is limited:

—— —

1.) to 1952-65 graduates of the Department of Guidarnce, Kansac

State Teachers College, Emporia, who completed and returned the

questionnaire;



2.) by the accuracy and corapleteness of the records of the
Graduate Division, Kansas State Teachers College, Emporia;

3.) by the accuracy and completeness of the records of the
Placement Bureau, Kansas State Teachers Ccllege, Emporia;

4.) to the Department of Guidance, Kansas State Teachers

College of Emporia, Emporia,
II. DEFINITIONS OF TERMS USED

Listed below are terms and their definitions as they pertain to

this study.

Department of Guidance. ''Department of Guidance' is the

academic department at the Kansas State Teachers College, Emporia,
which is responsible for preparation and training of public scheol

counsclors.

Counselor education program. '"Counselor education prograrn'

is the academic program of instruction within the Department of
Guidance, Kansas State Teachers Ccllege, Emporia, for the prepara-
tion and training of public school counselors. (Hereafter, counselor
education program will be in refsrence to that of the Department of
Guidance, Kansas State Teachers College, Emporia. unless indicated

differently.)



Graduates. Those persons receiving either the Master of
Science Degree or the Specialist in Education Degree between 1953
and 1965 from the Kansas State Teachers College, Emporia, with a

major emphasis in guidance and counseling will be designated as

"eraduates. "

Guidance. Throughout this study, the term ''guidance' will be

defined as

Helping a person to find and select the opportunities and
activities that will yield maximum satisfaction and prorit,
especially in school {(EDUCATIONAIL GUIDANCE)} and in his
life work (VOCATIONAL GUIDANCE), !

Counseling. In this study, the term "counseling" will be defined

as

A relationship in which one person endeavors to help
another to understand and to solve his adjustment problems.
The area of adjustment is often indicated: educational coun-
seling, social counseling, etc. . . . Counseling is a two-
way affair involving both counselor and counselee, z

lHorace B. English and Ava Champney English, é,Comprehensive
Dictionary of Psychological and Psychounalytical Terms (New York:
Longmans, Green and Company, 1958), p. 234,

2bid., p. 127



Counselor. A 'counselor' is '"a professionally trained person

who does counseling. "3

Teacher certification requirements. Throughout this study,

""teacher certification requirements' will mean the requirements for
certification as outlined for the State of Kansas on pages 59-60 of
Requirements for Certification by Elizabeth H. Woellner and M.

Aurilla Wood. (Listed on pages 17-20 of the review of the literature.)

Counselor certification requirements. Throughout this study,

""counselor certification requirements' will mean the requirements for

certification as outlined on pages 52-53 of the Certificate Handbook,

State of Kansas, January 1, 1966. {Listed on pages 20-22 of the

review of the literature.)

ITi. DESIGN OF THE STUDY

General method. In an attemptf to ascertain the opinions and

recommendations of the guidance and counseling graduates regarding
the counselor education program of this Department of Guidance,
Kansas State Teachers College, Emporia, the following general

methed was used: first, a general reading of the literature

3Ibid., p. 128
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concerning follow -up studies has been done to provide this writer with
a background for understanding problefns that might be connected with
the study. Secondly, a questionnarie concerning the counselor educa-
tion program and a letter of transmittal was sent to all graduates of
the Department of Guidance, Kansas State Teachers College,
Emporia. The third step was a follow-up request for return of the
questionnaire. Lastly, upon return of the questionnaire, the data
were organized, tabulated, analyzed, and presented as a part of this

final report.

Subjects. This study will include all graduates, Master of
Science Degree or Specialist in Education Degree, from 1953 to 1965
of the Department of Guidance, Kansas State Teachers College,

Emporia, who complete and return the questionnaire by May 1, 1967,

Procedures. The questionnaire and letter cf transmittal with
appropriate instructions were sent to all graduates of the Department
of Guidance, Kansas State Teachers College, Emporia. The list of
graduates was ascertained from the records of the Graduate Division,
Kansas State Teachers College, Emporia. Current mailing addresses
were taken from the records of the Placement Bureau, Kanzas State
Teachers College, Emporia. The letter of transmittal explainecd the

purposes of the study, and requested that the guestionnaire be completed



and returned in the enclosed, self-addressed, franked envelope not
latezj than fifteen days after its receipt. Three weeks after the first
mailing a second request was sent to the nonrespondents. The second
mailing was a letter with a stronger plea for the completion and return

of the initial questionnaire.

Instrumentation. This writer chose to use the questionnaire to

gather data for this study. The questionnaire was selected due to the
large number and widespread locations of many of the graduates of the
Department of Guidance, Kansas State Teachers College, Emporia.

The questionnaire was prepared to survey the opinions and
recommendations of the graduates. It was divided int.o the following
three areas: (1) follow-up information about the graduvates; (2) eval-
uation of the counselor education program of the Department of Guidance,
Kansas State Teachers College, Emporia; and {3) personal opinions of
the graduates concerning the counselor certification requirements of
(a) meeting teacher certification requirements and (b) actual classroom
teaching experience.

The follow -up information included present address, present
employment and job duties, and additional education and/or trairing
beyond the lé.st degree received in guidance and counseling from the

Kansas State Teachers College, Emporia. Evaluative intormation
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covered the opinions and recommendations of the graduates concerning
the strengths and weaknesses of the counselor education program of
the Department of Guidapce. Kansas State Teachers College, Emporia.
The last section of the questionnaire covered their personal opinions
regarding the necessity of the two previously mentioned counselor
certification requirements.,

Prior to the completion of the final draft of the questionnaire,
a preliminary draft was formulated and distributed to fifteen of the
graduates and this writer's committee members. The questionnaire
was then discussed with them to help this researcher avoid poor word-

ing or ambigious questions.
IV. ORGANIZATION OF REMAINDER OF THE THESIS

The second chapter of this thesis is a review of the literature.
Chapter Three includes follow-up information about the graduates of the
Department of Guidance. Chapter Four will present the opinions of the
respondents concerning strengths and weaknesses of the program.
Recommendations of the respondents for improving the counselor
gducation program will be included in Chapter Five. Chapter Six will
present the respondents' personal opinions concerning counseclor certif-
ication requirements. Chapter Seven will be the summaries, conclusions,

and recommendations of this study.



CHAPTER II
REVIEW OF THE LITERATURE

The review of literature has been divided into the following
areas: (1) conducting of follow-up studies in general; (2) a listing of
the certification require.ments for teaching in the public schools of
Kansas and counseling in the public schools of Kansas; and (3} similar

or related studies.

Follow -up Studies

According to Baer and Roeber,

The purposes and uses of follow-up studies have varied
considerably. Survey results, for instance, have been
employed for research only, for evaluating educational ard
guidance services, for indicating the need for new policies
and services, and for offering further assistance to
school leavers.

Baer and Roeber stated that the need for an evaluation of the
educational programs offered in a school seemed to be the principle
reason for conducting follow -up studies. They indicated that impor-
tant data concerning the value of school subjects, teaching methods,

~

and school policies are often yielded from such a study.”

—

4Max F. Baer and Edward C. Roeber, Occupational Informafion
{(Chicago: Science Rescarch Associates, Incorporated, 1958), p. 233.

5ibid., p. 235.
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In conducting a follow-up study, Baer and Roeber pointed out,
hat even though no master step-by-step plan has been derived, there
are several steps which need to be taken at the outset of such a pro-

., 6 ""Satisfactory results from a follow -up study depend to a large
egree upon the careful planning of activities before the survey actually
2ts under way. 17 According to Baer and Roeber, the planners must
ecide upon the purposes of the study, the rmethods to be employed,

1d the necessary personnel to be involved. They also included the

velopment of questions to be answered, the drafting of all letters

ad forms, the construction of tabulation forms, and the publicity

8

oceed concurrently as the total process of the study takes shape. 19
As Baer and Roeber also pointed out, "it is necessary for some

idual or some group to assume the inertia which all too often con-

nts those initiating this type of project. 110 They stated that this

®1bid., p. 233.
Tpid.
811id.
9@21.

101p5q,
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leadership must continue through the successful completion of the
project.

With reference to the collection of the data, Rummel credited
Schluter with the following list of four basic procedures:
1. Personal observations of phenomena under actual
or real conditions.
2. Personal observations of phenomena under artificial
or arbitrarily created conditions..
3. Personal interviews,
4., Personal correspondence, which includes the use of
letters and mailed questionnaires. 12
Runiniel stated that one of the basic considerations in research is the
gelection of one or more of these methods for collecting the necessary
evidence, He indicated that the micst valid approach is by perscnal
observations because the researcher knows what he is looking for., To
use the interview approach, according to Runimel, it is necessary to
ask someone else his point of view. Ile stated that the interview is
subject 1o misrepresentation and misinterpretation. Rummel pointed

out that the questionnaire permits the researcher to collect data from

sources that are inaccessible to hirn by other methcds. He indicated

Hibid.
IZJ Francis Rummel, An EL_)ECOJUCLIOI'I tc Resezrch Procedures
in Education (New York: Harpe; and Brothers, 1958), p. 6 c11:ng

L .in¢
W. C. Schluter, How to Do Research Work (Englewood Cliifs, New

Jersey: Prentice-Hall, Incorporated, 1926), pp. 78-79.
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that it also permits the collection of data from large numbers at a

13

small cost and a relatively short period of time. "Gathering the

data via questionnaire is a simple process if the questionnaire,

—

ac compénying letter, and the mailing list have been carefully planned

and worked out, nl4

Van Dalen stated that '"questionnaires are widely used by
educators to obtain facts about current conditions and practices and to
ke inguiries concerning attitudes and opinions. 15 Rummel pointed
ut that the legitimate use of the questionnaire is limited to preferences
or opinions and facts which are known only to the respondent. s
If a guestionnaire is to be used as a basic technique for

llecting data, Baer and Roeber stated that it has to be acconipanied by
letter of explanation. They suggested that the letter should explain

e purposes of the study and urge a prompt reply. 17 Rummel agreed

ith Baer and Roeber, but added that the letter of transmittal should

3 concise and should solicit the help of the individual. He continued

131pid.
14 ) -
) Baer and Rceber, op. cit., p. 253,

15Deobold B. Van Dalen, Understanding Lducational Rescarch
ew York: McGraw-Hill, Incorporated, 1966}, p. 301.

1'11’1:(1.111'1me1, op. cit., p. 87.

17Baer and Roeber, op. cit., p. 244.
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to state that the form of the letter of transmittal and the questionnaire
should be dignified and look well prepared. He also suggested that
the researcher should avoid busy periods such as holidays, vacations,
the opening and closing of school, and examination periods in sending
out questionnaires. b5

According to Van Dalen, a researcher may cast questions in a
closed, an open, or a pictorial form. He stated that he can use one
type exclusively or a combination of them. According to this source,
the closed form is easy to administer and complete,; and will facilitate
the tabulation and analysis. However, he indicated that it may not
accurately express all of the respondent's ideas, and it may not dis-
criminate between fine shades of meaning. He indicated that the open-
form questionnaire does not force the respondent to choose between
rigidly limited responses. Van Dalen pointed out that it permits the
respondents to answer freely and fully within their own frame of
reference. However, he stated that catagorizing, tabulating, and
summarizing of the many different and detailed responses mey be
extremely difficult and time consuming. The picture form of question-

naires, according to Van Dalen, is used primarily with children

18Rumme1, op. cit., pp. 929-101.
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adults with limited reading ability. 19 Rummel pointed out that
a major consideration in planning the types of items in the question-
is the degree of objectivity necessary or desirable in tabulating
e responses., "'20
"In preparation of a questionnaire, it is usually wise to formulate
preliminary draft and to secure expert criticism of its make-up and
ontent. nel Rummel suggested that the researcher let a few individuals
lete a copy and then discuss it with them. / He stated that this may
avoid ambiguous questions and wording which may cause con-
18ion or misunderstanding. Also, he pointed out thet questions which
:trycaut group tends to leave out or answer superficially can be
‘ sed, 22

According to Baer and Roeber, the return of questionnaires
s to be affected by many conditions. They indicated that the
of return varies directly with the degree of achievement

by school leavers; a higher percentage is returned by girls

boys; and return is affected by length of time since graduation.

%Rummel, op. cit., p. 89.
2l1pia., p. 98.

221pid.

—_—
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They continued to state that it is frequently necessary to send non-
respondents a second or third letter or card. 23 Travers stated that

return of questionnaires rarely reaches the forty per cent level even

after these second and third contacts. 24

"The correspondence method has not only been the most

popular in extent of usage in research work, but it has also been the
‘ 25 : .

most misused method. "~ Rummel cited Abelson's list of most

frequent misuses:

1. Requests for information which is available in other
sources.

2. Sheer length of response often expected tends to
discourage the busy recipient.

3., Failure to arouse any motive io answer,

4. Frequent inclusion of questions of apparent
unimportance.

5. Employment of questions which, because they are
suggestiive or because they naturally encourage
responses which favor the respondents, results
in misleading answers.,

6. Common occurance of equivocal questions. 26

Whitney cited G. M, Whipple, Secretary of the National

ociety for the Study of Education, for the following list of seven

2?’Ba,er and Roeber, op. cit., pp. 241-242; 254.

2‘l'Robert M. W. Travers, An Introcduction t_cFJ_EducationaI
arch (New York: The Macmillan Company, 1964), p. 297.

25Rummel, op. E:_'L_t., p- 87.

2'é’Ibid., p. 88, citing Harold H. Abelson, Ths Art of
ational Research.
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sensible criteria to follow in the drafting of a questionnaire:

1. It should be within the comprehension of those who

are to answer it.

It should demand a minimal amount of writing.

It should be directed primarily to matters of ascer-

tainable fact and less often to matters of opinion.

4. It should elicit unequivocal replies, especially if
these are later to be subjected to statistical
treatment.

5. It should deal with matters that are worth investigating
and that will seem to be recipients to be worth
investigating.

6. Although demanding only brief replies, it should
stimulate supplementary communications from the
recipients.

7. It should promise the respondent a copy of the
published results, 27

w N

As Baer and Roeber had stressed previously, there are many
purposes for follow -up studies.2® They stated that if curriculum

7

planning or evaluating various school services is a purpose of the
tudy, ''the report and interpretations of the data bear directly upon

courses, and other activities making up the school's program, n29

lgacher Certification Requirements

Woellner and Wood listed the following requirements for

ertification as a publizc school teacher in the State of Kansas.

27Frederick Lamson Whitney, The Elements of Research
York: Prentice-Hall, Incorporateqd, 1937), p. 236, citing G. M.
hipple, '""The Improvement of Educational Research. "

ZSBaer and Roeber, op. cit., p. 267.

291bid.
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KANSAS
Elementary School

I. Elementary Teachers' Provisional Certificate.
(Valid from date issued to following June 30).
A. Graduation from High School. |
B. Professional requirements:
1. Bachelor's degree

2. Residentcredit . . . . . . . ¢ ¢ oo v oo v o« 90
3. Elementary School Methods
and related subjecks’d, . % . . 0 . o . o 00 0. . 12

C. Certificates on less than a degree
issued since 1-1-60 may be renewed
on an additional 8 semester hours credit.
II. Degree Elementary Certificate
A. General Education, semester hours. . . . . . . . .
1. Oral and written communications,

literature and foreign languages . . . . . . . . . 12
2. The natural sciences and

mathematics . 4y w ®e & & & 5 o« « v o 5 v+« 5 . 12
3. History and the social and

behavioral sciences . . . T 4

4, Electives from the above and/or
from religious education,
philosophy, and art and music
history, literature and

apprecialion JJdfie » v w0 1 v 2 » v o« w8 w & 1B
B. Professional Education--
semester hours . . . . . . T
1. Understanding the 1nd1v1dua1 L U

Courses in Educational Psychology,
Child Psychology, Child Develop-
ment, Human Growth and Development,
the Nontypical Child, Guidance,
Theory of Personality, etc
2. Understanding the function of the
-school as a social institution. . . . . . ... .. 6
3. Competence in instruction at the
elementary level, including 5
semester hours in directed
teaching & s s & % @ & & % % & 5 @ i 4 & « & § w
4, Electives . . . . . . v v v dh ., 4

o

50

24



C. Specialized courses designed to deal
with content and method of the
elementary school exdusive of
courses used in this section in
item 1 -- semester hours . . .

D. Bachelor's degree.

High School

I. Secondary Certificate

A. Bachelor of Arts, B.S., B. Ed., or B. Ph.

from an accredited four year college.
Note: This is a blanket certificate legally
qualifying the holder to teach any subject in
the secondary schools in which subject or
field requirements are met.

B. General Education -- see Elementary
School II, A.

C. Professional Education -- semester hours

1. Such courses as Educatianal '
Psychology, Child Psychology,

Child Development, Human Growth
and Development, the Nontypical
Child, Guidance, Theory of
Personality, etec . . « »

2. Understanding the school as
a social institution . . . . .

3. Competence in instruction at the
secondary level, including 5
in directed teaching

D. Academic Requirements.

1. English -- 15 semester hours in
basic English {minimum of 6 in
the particular subject taught,
including debate, dramatics,
speech, literature, composition,
and journalism) e e e e e e

2. Foreign ILanguage.
a. Latin -- semester hours .
b. Modern -- semester hours
15 in the modern language to
be taught i{ the teacher

holds 24 in another modern language,

19

. b
6
8
24

15
24 or

15

20
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3. Mathematics -- semester hours .. ... .. ... 18
4, Sciences -- semester hours

(minimum of 12 semester hours

in the particular subject taught) . . . . .. .. .. 24
5. General Science -- semester hours . . . . . ... . 24
6. Social Science -- semester hours

(minimum of 6 hour in each

subject tanght} « « « « « o o + 5 5 5 & s « & « 5 0 4 2%
7. World History -- semester hours in

social sciences with 6 hours in
Farly Roman or early Greek history,
together with modern European
history and American history.

E. Classes Minimmum -- Schools meeting school
standards satisfactorily and whose
teachers have at least 15 college hours
with at least 5 in specific subject. 30

elor Certification Requirements

The Kansas State Board of Education listed the following re-

- Secondary School Counselors: (Effective September 1, 1963)
Standard Qualifications (Counselor I)

The Counselor shall:

I. hold a valid teacher's certificate at the

secondary school level or be eligible for it.

have had at least two years of successful teaching
experience in an accredited school.

have completed a pre-professional nucleus of at

least fifteen semester hours in supporting areas

as determined by the recommending institution.

30Elizabeth H. Woellner and M. Aurilla Wood, Requirements
ication (Chicago: The University of Chicago Press, 1966},
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2

have completed a master's degree with a minimum

of eighteen (18) semester hours or equivalent in

professional guidance courses at the graduate
level. He must have a minimum of two semester
hours in each of the following areas:

(2a) Basic course in guidance and counseling
(this may be at the undergraduate level).

(b) Individual and group appraisal (measurements
in guidance, tests and other psychological
measurements).

(c) Occupational, educational, and sociological
(environment) information and observation.

(d) Counseling theory and techniques.

(e) Supervised practice in counseling.

(f) Program planning of guidance services.

accompany his request for approval as a guidance

counselor with a recommendation of the parent

institution that he be so approved. 31

Elementary School Counselors: (Effective July 1, 1967)
The Counselor in the Elementary School shall::

hold a valid teacher's degree certificate at the

elementary school level or be eligible for it;

have had at least two years of teaching and/or

counseling experience in an accredited elementary

school;

have completed a pre-professional nucleus of at

least 15 semester hours in supporting areas as

determined by the recommending institution;

have completed a master's degree with a minimum

of 18 semester hours or equivalent in appropriate

professional guidance courses at the graduate level,

with preparation in each of the following areas:

(a) basic concepts in guidance;

(b) educational measurements (basic understanding
of educational measurement concepts and use of
standardized tests);

31Kansas State Board of Education, Certificate Handbook
ka: Robert R. (Bob) Sanders, State Printer, 1965), pp. 52-53.

21



22

(c) child study and appraisal (use of cumulative
records, sociometric techniques, case studies,
and other psychological measurements.)

(d) individual intelligence testing (verbal and
performance);

(e) counseling theory and techniques (appropriate
for counselors in the elementary school);

(f) supervised practicum in guidance and counseling
in the elementary school;

(g) development and operation of guidance services
in the elementary school.

5, accompany the request for approval as an elementary
school counselor with a recommendation of the parent

institution that he be so approved. 32

elated Studies
Thorton, in evaluating the counselor training program
e Depa rtment of Guidance and Special Education, Texas
uthern University, found that it:

. « . can not be said that the counselor training program
‘at Texas Southern University has achieved an altogether
satisfactory record of developing counselors who are (1)

- competent in understanding individual students and their
;yroblems, {2) proficient in the use of the tools and
techniques of counseling, (3) effective in their relation-
ship with students, parents, other faculty personnel,

and community agencies, (4) resourceful in terms of
securing information regarding occupations and educational
matters, and (5) well—3grou‘nded in the basic principles and
concepts of guidance. 3

321hid., pp. 53-54.

3:"llt’ta'ter B. Thorton, ""Analysis of the Counselor-Training
n at Texas Southern University' (unpublished Doctor's
tion, Colorado State Cecllege, Greeley, 1962), p. 101,
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b Thorton stated that from the analysis the greatest strengths
peared to be in the indoctrinatlion courses -- basic principles and

pts of guidance. He pointed out that ninety per cent of t.hose
terviewed felt that they were adequately prepared in this area. He

0 indicated that they were competent in securing and using occupational
d educational information. However, he stated that the graduates were
t competent in conferring with parents, faculty personnel, and

nmunity agencies. 3 nps to their attitudes regarding their competency
helping individual students, only forty-four per cent of the graduates

t capable of performing this function. 135
According to Thorton, the greatest weakness of the program was
 preparation of the graduates in the use of the tools and techniques of
1seling. He pointed out that the ineffectiveness of the graduate's

ining was in the inadequacy of the supervised practice. He pointed out
he graduates indicated that a more adequate, supervised practice

se would have re-enforced their learning of the various skills.

also indicated that the graduates suggested that they would have

ferred more practical experience in testing. He reported that the

341bid., p. 102.

351bid., p. 103,
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raduates had indicated that the schools of apprenticeship had inadequate

¥

cilities, and that the physical facilities of Texas Southern University's

36

"‘fselor training program were inadequate.
From his research, Thorton made the following recommenda -
ns to the Department of Guidance and Special Education, Texas

thern University:

1. That the course "Tools and Techniques of Counseling
and Guidance!' be divided into two courses, each
carrying three semester hours;

2. That at least two other courses in testing be added;

3. That the off-campus practicum be carried on only
in schools which have adequate counseling facilities;

4, That more on-campus practice in counseling techniques
be offered; and .

5. That the University increase its facilities for on-
campus training experiences by setting up a well-
equipped counseling laboratory. ’

Hogan, in following-up graduates of the Industrial Arts
artment, Kansas State Teachers College, Emporia, found that the
duates sugge-sted a need for the addition of particular courses to the
_.::"::";a curriculum. He also pointed out that the graduates would have

ferred more practical experience. 38

361bid., pp. 103-105.
37Ibid., p. 105.

-38Robert D. Hogan, "Follow-up Study of 1948-1963 Graduates of
State Teachers College, Emporia, with Twenty or More Hours in
1 Arts" (unpublished Specialist's ficld study, Kansas State

rs College, Emporia, 1965), p. 58.
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Cooke, in evaluating the business education curriculum of the
ivision of Business and Business Education, Kansas State Teachers
ege, Emporia, discovered that the graduates felt that they were

ot properly instructed in the methods of instruction for high school
1siness courses. He also pointed out that the graduates did not feel
hat they were properly oriented in the responsibilities of sponsoring
tra-curricular activities. 7
Fujii, in a similar study to Cooke's, stated that the graduates
gi have preferred more on-the-job training in their particular

as of specialization. He also pointed out a need for the use of more
pplementary materials for classwork. He indicated that this could

ke the class more interesting and it would provide students with a
ter perspective of the subjects. 40

Pierce evaluated the sales and insurance programs of the

ivision cf Business and Business Education, Kansas State Teachers

lege, Emporia, by contacting graduates of the two programs. From

39Harvey J. Cooke, "A Follow-up Study of the Graduates of the
ision of Business and Business Education from 1918 to 1958 Directed
d Curriculum Evaluation in Business Education, ' (unpublished
r's thesis, Kansas State Teachers College, Emporia, 1959), p. 75.

4Owallace Fujii, "A Follow-up Study of the Graduates of the
vision of Business and Business Education from 1918 to 1958 Directed
rd Curriculum Evaluation in General Business Education, ' {(un~
lished Master's thesis, Kansas State Teachers College, Emporia,
L p- 87.
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research, he recommended the addition of specific courses in both
¢as in an attempt to make the programs more complete.4l
Trimble, in reviewing the accounting curriculum of the

ivision of Business and Business Education, Kansas State Teachers

ollege, Emporia, pointed out that the graduates suggested the addi-

ated that the graduates would have preferred more emphasis be
laced on theory. 42

Seth, in evaluating the business programs of the College of
mporia, stated that the graduates felt that there was too much of an
asis on theory. He continued to say that the graduates would have

ferred more actual work experience. However, according to Seth,

majority of the graduates felt that they had received adequate preparation

v 41Robert B. Pierce, "A Follow-up Study of the Graduates of the
ision of Business and Business Education from 1918 to 195& Directed
d Curriculum Evaluaticn in Sales and Insurance” (unpublished

r's thesis, Kansas State Teachers College, Emporia, 1959), p. 50.

42pichard L. Trimble, "A Follow-up Study of the Graduates of
ivision of Business and Business Education Directed Toward
culum Revision in Accounting' (unpublished Master's thesis,
as Staiec Tcachers College, Emporia, 1959), pp. 61-63.
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sntry into the business world. He pointed out that the graduates
that certain specified courses should be added, and that they
cated that some of the courses in which they were required to
were not challenging. Also, according to Seth, the graduates

ited out a need for more professors with actual work experience

1'areas that they are teaching. 43

"

' ”43Laryl Eldon Seth, "A Follow -up Study of the Graduates of
Department of Business and Business Education of the College of
oria from 1930 to 1960" (unpublished Master's thesis, Kansas
Teachers College, 1966), pp. 58-63.



CHAPTER IIL

FOLLOW-UP OF THE GRADUATES

Follow-up information pertaining to the graduates of the Depart-

‘_t of Guidance, Kansas State Teachers College, Emporia, will be
resented in this chapter. The information will include the following:
raduates by year graduated and degree received; total number of
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