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INTRODUCTION

The antecedent to improvement of any program is the evaluation
of existing conditions leading to determimation of the strengths and
weaknesses of that program. The teacher educatioa program, along
with the other academic programs of an institution of higher learning,
must be in & continuous state of appraisal if it is to meet the ever-
changing needs of the school systems it ultimately serves. As Ryan
points out, it is ¥ . . . generally agreed that the 'goodness® of an
education progrem is determined to a large extent by the tesching."’
Consequently, & major part of a comprehensive evaluation of a teacher
education prograa necessarily involves a critical look at the product
itself.

In spite of its natural limitations, a follow-up study of
graduates is perbhaps the wost common means of gathering data for this
phase of evaluation. The data collected from the teacher products
and/or their administrators are often compsred with those from other
sources such as standardized tests or inventories or the graduates'
school xecords. Such studies can yield information relatiag to and
affecting all phases of the teacher education program. They can, for
example, make possible significant fimndings regarding the feelings of
gradustes toward their preparation; reflect upon the admission and

lpavid 6. Ryans, Characteristics of Zeachers (Washington, D. C.3
American Council on Rducastion, 1960), 1.



Tetention policies of s program; indicate possible relationships
between effectivenass as a teacher and such factors as college achieve-
ment, success in laboratory experiences, and personality; and reveal
strengths and veaknesses of the professional and gemeral education
programs.

X. THE FROBLEM

The purposs of this study was to investigate practices and
procedures used in follow-up studies which have bean helpful in evalu-
ating the effectivensss of teacher sducation programs of selected
colleges and universities. The survey was to provide answers to the
following questionss

1. What practices and procedures are used in collecting
end analyzing dats obtained in the follow-up studies
of thesa institutions?

2. What types of non-standardized dati-ptoduciu sources
or tools of measurement are used and to what extent
are they employed exclusively and in combination with
other types of measurement?

3. What standardized instruments sre used and to what
axtent are they employed exclusively and im combination
with other types of measurement?

Ieportance of the Froblem

This survey was designed to investigate curveat follow-up
practices and procedures. Data resulting from it were to form the
basis for the sstablishment of a follow-up program and would ultimately
be used in evaluation of the teacher education program at Graceland

College.



In 1939, Graceland College, a churcherelated liberal arts
institution im Lamoni. lowa, was accredited by the Rorth Central
Associstion to grant the Bachelor of Arts degres. As of June, 1965,
185 students had been gradusted from the teacher education program and
cartified to teach, with majors in nine fields of secomdary education
and in elementarxy education; 109 graduates of four classes have had
the opportunity to teach at least one year. This five-ysar period was
one of rapid growth snd changs in terms of teacher education emrolliment,
pumber and kind of course offerings, and faculty. With further
increases in enxollment predicted, the Tescher Education Committee felt
that an evaluation of what has been dome would be in order so that the
curriculum could be modified in respomnse to tha comstantly changing
demands of modern education. As Graceland College graduate return to
all paxts of the United States, it was considered even more important
that they be followed, as local needs would undoubtedly be more diverse
than if the student body had 2 more limited geographical distribution.

The survey itself could give direction to the organisation of
the follow-up program by revealing common practices as well as unique
or unusual ones; could serve as the first step in the process of self-
evaluation preparatory to filing & Report for Bvsluation with the
National Coumcil for Accreditation of Teacher Rducation (NCATE); and
could serve as s source of information to other institutions concerned

with establishing follow-up programs.



Assumtions snd Delimitations

Pazticipation in the survey was limited to certain colleges and
universities whose programe have beem accredited by NCATE. As this
accreditation is designed to assure qQuality programs, it was assumed
that the teacher education programs of the participeting institutions
represent such programs and that these institutions would be more
likely to have follow-up programs than non-NCATE-accredited colleges
and universities. However, the standards set forth by NCATE state the
primciples which should govern the teacher education program without
1isting in quantitative terms how the iastitution {s expected to
achieve them.?2 As their programs would not therefore follow a set
pattern, no generalizations were made regarding the follow-up programe
of the NCATE=accredited institutionms mot participating im the survey.
Nor wers the dats sssumed to be mecessarily typical of programs of
colleges and universities in gemeral.

The survey was intended to describe curreat practices and
procedures in the selected follow-up programs; no attempt was made to
evaluate the variocus programs or to determine their relative

effactivensss.

Limitations
The data-gathering device used in the study wvas designed to

reveal selected specific features of the programs rather than to yield

24MCATE~<Purposes, Policies and Procedures,” Midland Schools.
LXXXI (March-April, 1967), 36.



5
comprehonsive and detailed data. In part, this wes due to the necessity
for limiting the smount of information solicited in the questionnaire

form im order to emcourage as much participetion as posasible.

II. DEFINITIONS OF TERMS

Eational Coumcll fox Accreditation of Zeachex Rducstion (ECATR) -
This council is s monwprofit, autonomous, voluntary accraditing body

devoted exclusively to the evaluation and accreditation of tescher
education programs. It iz recognized by the National Commission on
Accrediting as the only natiomal accreditimg body for the field of
teacher esducation which includes the preparation of teachers for sll
grades and subjects at the elementary snd secondary school lavels and
the preparstion of school service personnel for these levels.>

Iellow-up study. This is an attempt to evaluate & teacher
education program through an examination of its product-~the graduate=--
primarily through contact with ths graduate snd/or the employer.

Critaxia meamiting sifschivemsss of sredustes. The criteris
discussed in this report shall in every case refer to the judgment or
standard revealed through the instrument used rather than to the
instrument itself; that is, the judgment of sdministrators is the
criterion wvhen refarence is mede to administrators' ratings. The

rating inatrument is merely the means of recording the judgment.

hid.



Likewise, the opinion of the observer is the criterion when reference
is made to observation as a criterion measuring the effectiveness of a

graduate.

Sizaduates’ svaluations of ssacher sducation programs. This
terminoclogy is used in a broad semse to include not omly actual evalu-

ations by graduates of their teacher educationm programs but to imclude
data-producing instruments designed to give personal and occupstional

information about the greduates as well as self-evaluations by them.

Administratoxs' xatings. This is used to refer primarily to
rvatings by principals of employee-teachers; however, ratings by
supervisory persomnel and superintendents are also included in this

term.

I11. METHOD OF PROCEDURR

By using every other name on the Rwelfth Anmmal List 1963-1966
of colleges and universities accredited by the Natiomal Council for

Accreditation of Tescher ldmtton‘. a8 list of colleges and univer-
sities was compiled for the first masiling. A list of the names and
titles of appropriate pexrsonmel for the 213 colleges and universities
was thea secured by consulting the Bducation Dirsctoxy 1964-65°. In

Anmnal List ~1966 (Washingtom, D. C.: National
Council for Accreditation of Tescher Education), l=24.

Sunited States Department of Health, RBducation, and Welfare,
Office of Rducation, Kducation Rixsstory. 1964-63. Paxt 2 Kishex
Bducation (Washington: Government Printing Office, 1965), 1-237.



7
most casee, the first mailing~-a double postcard--was eent to the dean

of faculty, the dean of the school of education, or the chairmsn ox
head of the department or division of education. In a few cases, the
card vas addressed to the president or, when known, to the director of
teacher education.

A double postcard asked for a “yes" or "no" checkmexk response
to the question of whether one or more followwup studies had been con=
ducted of the teacher education graduates of each college or univer~
sity. A cover letter, two questionnaire forms (one for the
respondent's Yecords), and a stamped addressed envelope were then sent
to each institution vhich had responded affirmstively in the postcard
mailing. This second and final mailing was sent to 126 colleges and
universities on December 4 and 5, 1966.

The five-page multilithed questionnaire waz titled “Graceland
College Survey of Tescher Rducation Follow=up Programs" and requested
information in shorteanswer form or by checkmark. The multilithed

cover letter was signed by the director of teacher education of
Craceland College.

In tabulating data, the 1964-63 Collese Xacts Chaxt. prepared
by the National Beta Club, was consulted to determine the type of
{nstitution of each respondent.b

A summary of the study was distributed to interested participants
and to others who requested the summary after learning of the atudy

61964~-1963 Shaxt (Spartanburg, South Carolina:
The Nationsl Beta Club, /n.d,/), 1-39.



through the February 27, 1967, issus of Jgpoxt on Questionnaires.
published by the American Council on Bducation.’

7Chariens Gleaser (ed.), 28 Susstionmaixes (Washington,
D. C.: American Council on Rducatiom), Re. 115 (FPebruary 27, 1967), 4.



lntreduction

It is gensrally agresd smong eduscators that the ultimate
objective of s teacher education program should be the development
of effective teachers, This criterion should be the determinant of
teachexr education curriculum development. All activities related to
teacher educstion should derive from this objective., As a part of the
teacher education program, follow=mp studies of graduates should
tharefore seek to determine the effectivensss of teacher education
prograns by evaluating the effectivensss of the graduates.

There 19, howevar, little agresment on the nature of teacher
effectivensss and ou adequate means of measuring it. According to
Biddle and Ellens, " . . . fov if any ‘'facts’ seem to have been
established concerning teacher effectivensss, no approved method of
neasuring cewpetence has besn sccepted, and no methods of prowmoting
teacher adequacy have been widely adopted.”l This situation is due
in part to the complexity of the tesching function, which mekes
sslection of criteria and adequate measuremsnt difficult.

Researchers sre aware of the limitations which affect the
nsasuremant of teacher education; they are continually attempting to

-

laruce Jesse Biddle and Willism J. Rllena (editors), SonkesmORaEy

hafshnmm (ew York: Holt, Rinehart and Winston,
1964), 2.



10
improve and validate mecasuring instruments and to discover more adequate
criteria or combinations of critexria. Continued ressarch should pro-
vids the basis for the development of mors sensitive tests and vating
instruments which will " ., . . facilitate . . . the development of
improved curriculums in teacher sducation . . . and the ability to
predict the future success of students as teachers."?

A veview of current litexsture reveals a definite inmterest in
the area of tescher effectivensss, the principsl indieation being the
great number of followeup studies doms annually. Thess studies are, of
course, most meaningful to the imstitutions concerned sand their effect
is primarily immediate. Other studies which have perhaps a more far-
veaching effect in terms of gemeral comtribution te the research in
teacher education utilize data obtained i{n follew~up studies bDut are
primarily concerned with determining the adequacy of various predictors
of teaching success, providiag a critical analysis of criteris used to
deterine teacher effectivensss, or probing the nature of teacher
effectivensss. These represent efforts to identify relisble and valid
means of measurement and will ultimately affect the very nature of the
follow=up studies themselves by determining which records and what
combinstions of data-gathering instruments will be used.

The review which follows will comcentrate en research on evaluative
instruments. In this way, the emphasis will be on the practices and
Ma zathexr then upon the findings of specific follow-up studies.

-

Zyergil K. Ort, "A Study of Some Techniques Used for Predicting

:l;;‘;u:;u of Teachers,” Jha Jouxnal of Xesshax Rducation. XV (axch,
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Ibe Queastionpaixs as A Commen Xgol
The most comson tool used in the follow=up study is the

questionnaire. It is fregquently sent to former students and to their
principals. In a study of selected tescher education graduates of
La Grange College, for example, informstion from quastionnairves semnt
to teachars and their principsls was cowpared end analyzed.? In s
follow=up study mede to evaluate the Adelphi New Teacher Bducation
Program, questiomnaires were seamt to teachers and their principals in
both a control and an experimsntal group. In addition, the evaluative
records of the cooperating teschers who supervised thess graduates as
student teschers were examined.® In an evaluation of the student and
the teacher product of the Queens College Teacher Bducation Program,
questionnairve forms, filled out by teacher education students and
graduates, cooparating teachers, administrators, and members of the
deparcment staff, were the primery source of data.’

SEikaxia of Zeachax Rffechivenass
In the studies mentioned above, the commonly used criterion of

rating or evaluation by one or more judges was used. Despite the fact

3Albert Kemmeth Cadenhesd, "A Study of a Selected Group of Teacher
Bducation Graduates from La Grange College, with Implications for Teacher
Education at La Crangs College,” Rissextation Abstracts, XXV, 3989.

43, C. Schaffer, "A Study of the Gradustes and Professional
Curriculum of tha Adelphi Rew Teacher Education Program at Adelphi

College,” Rissextation Ahstxasis. XXIV, 1089.

me.mwtlm.hwuw
Aspects 2f the Suasna Sollasa Zeachex Bducation Rxesxam (Flushing, New
Yorks Rducation Department, Jume, 1934), S.
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that ratings sre 50 commonly used, opinions vary regarding their
sdequacy as & method of sppraisal of teacher effectivensss.

Borg and Namilton, in a study reported by Barr and Jones,
concluded from a test of performance and effectiveness ratings that none
of the ratings of teacher effectiveness was significantly correlated
with performance test ratings.® In their study, Morsh, Burgess, and
Saith found 1little relatiomship between supervisox or fellow instructor
estimstes of instructor effectivensss and pupil nl.n., Yot Bister M.
Long reported an increased interest in the value and use of student
retings®; and from bis study of some teckmiques used for predicting
the success of teachere, Ort comeluded that the best predictions of
ths future success of a student tescher, even though limited, can be
made by the supervising tescher and the campus supervisor.?

Gowan, Connar, and Kemnedy, in following 285 teacher education
graduates, studied the relationship between training ratings and tests
of student teschers st Los Angeles State College with the principals’
ratings (field ratings) of these teachers several years later.l0

65, 8. Barr and Robert R. Jones, ™easurement snd Prediction of
Teacher Rfficiency,” Aevism of Rdusaticnal Rassssch. XVIII (Juns, 1958),

257,
Tinid.

8gister M. Brideen Long, "A Synthesis of Recent Ressarch Studies

on Predicting Teaching Efficiency," Sathelic Rducaticoal Reviex. LV
(pril, 1957), 229.

Sort, gp. gis.. 70.
103, ¢, Gowan, Carita Comner, snd Phyllis Kemmedy, “A Yo a:’p
(x-’ $

8 of Some Los Angeles State College Teaching Candidates”
[ﬁ. » Maxeh, 1957), l1«2. (timeographed.)
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Cxoss~validation studies were also conducted. They found that the most
significant correlation between a training statistic (Minnesots Teacher
Attitude Inventory, Experimantal Personality Test, grades in s begin-
ning education courss, and class sevaluation in this course) and the
field consensus wvas between class evaluation and field consensus.
Grades in the education class in which the evaluations were mads were
also significantly related to fiald comsensus. It was concluded that
¥ e e s in gensxal . . . the way in which tescher candidates are seen
by their fellows is the best predictor of the wey they are going to be
sesn snd evaluated by both training suthorities snd field suthorities.”ll
In discuseing the principals' ratings, Gowan, Conmer, and
Kennedy stateds
It is well known that prineipale’ ratings are probably
not the best method to assess teaching effectiveness . . .
sinse they are ususlly velated to factors involving social

distance, and there may be lcgo halo effects. Subject to
their limitations, however, the study does indicate some

common core Jn Lhe NAX & 2eKs88 12 nercsived By othexa.
wvhether these othars are fellow candidates, training

suthorities, or field raters. It is here sssumed . . .

that this kulﬂ! social perception extends to children in
the classroom.

Biddle and Ellens predicted greater use of behavioral observation
during the nsxt decade and exprassed the belief that progress in undex-
standing teacher competence depends upon such methods.!d One such study
utilizing obsarvation as a measurement of tescher effectivences wes that

7044, 7.
1 ., 10.

1yruce Jesse Biddle and Willianm J. Sllena (editors), COnLemROKArY
m- Zaschex Rifactivanaas (Wew York: Nelt, Rinshart and Winston,
[ .
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of lury.u‘ In this study three types of observers were used--a general
observer, professional educators, and individuals from other pro-
fessions} their ratings formed the criteria for teacher effectiveness.
The study reported by Hedlund employed an expert observer combined
with pupil and supervisor ratings.lS

Another criterion generally sssumed to be the ultimate criteriom
of tescher effectiveness is change in pupil behavior. The traditiomal
measure of growth has been by means of achievement tests. The limita-
tion of this measure is that such tests do not sppraise all facets of
pupil growth. According to Ackerman, if learning is a change in
behavior, measurement of pupil growth must recognize more than the
gains or losses on schievement tests. "The achievement of skills and
knowledge is not necessarily a messure of understanding, interpretation,
spplication, spprecistion, or reasoning."16 Hall studied firsteyear
elementary teachers who had been subjects in the l-cy" study comparing
the effectivensss of beginning teachers with and without professionsl
preparation.l® In Nall's study, however, the criteria of teacher

30hn R. Beery, ng‘am wm Effectiveneas
(Coral les, F1 ] l!lrhg Axts Press, mﬁuty

Aaxinning
of m’ 1 ’ 52.53-
139aul A. Medlund, "Cooperstive Study to Predict Effectivensss in

m:ml Teaching,” Zha Jovznal of Xeacher Rducation, IV (March,

164sltexr Ackerman, "Teacher Competence and Pupil Change,” Barvexd
Rdusational Ravisy. XXIV (Fall, 1954), 284.

17‘“” » m- m. » “1‘-

18garry 0. Hall, "Professional Preparation and Tescher
Bffectiveness," Tha Journal of Zaashex Bducation. XV OMarch, 1964), 73.



eoffectivenses were pupil gains as reflected through the Stanford
Achievement Tests, He concluded that as the sole critervion to judge
teacher success, pupll gain as reflected through achievement tests is
of questionable value since such tests evaluate only a small portion
of the total curriculum.

Rxsdiciora of Xeachax Efisckivenass
Several factors are ussd as criteria in one study and predictors

in snother. 7This fact has caused aome confusion and mekes & definite
delineation impossible. However, for ths purposes of organisation,

those factors used more frequantly as predictors of tsacher effectiveness
will be discussed in this section.

Probably most of the predictors of teacher effectiveness fall
within the categories of inventories of attitude and persomality,
ability tests, achiesvement tests, and aptitude tests. Many of these
psychological tests are in the process of being validated in terms of
mmerous criteris. The Minnesota Tescher Attitude Inventory (MIAL) is
one of these tests, about wvhich considerable literxature can be found.
Sister M. Long stated that the MFAI would sppear to have possibilities
as & predictor of sstisfactery humen relations in the classroom.}?® Barr
and Jones also exprasssed the opinion that the MIAI is on its way to
baing established as a useful instrumant for msasuremsnt and prediction

19gister M. Brideen Long, "A Synthesis of Recent Resesrch Studies

on Predicting Teaching Effici o CGathelic Rducational Revims. LV
(April, 1937), 229. sl
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of teacher effectivensss.20 Hoyt and Cook reviewed studies of validity
of the MIAL ever s period of yeaxs and with the use of various criteria.
The results indicated predictive value.2l Ort, howsver, concluded that
in his study the MEAI (and the Mimmesots Multiphasic Personality
Inventory) di4 not have any predictive valus as to teacher effective-
nees.?? Gowan, Comner, and Kemnedy found no significant relationship
mmmwummtuuummuuw.”

In his survey of evaluation and selection instruments of teacher
education programs, Farr stated that ¥ . ., . the use of the Mimnssota
Teacher Attitude Inventory for evaluation of program {s . . . questioned
on the grounds that its relationship with teacher competemce oxr the
~ objectives of the teacher sducation program have not yet been satise
factorily estsblished."?® Ne did, however, endorse the use of the

205, g, Barr and Robert E. Jones, “Msssuremsnt and Prediction of

‘;;;cw Rfficiency,” haviex of Adusational Resasxch, XXVIII (June, 1938),

21oyril 3. Moyt and Walter W. Cook, "The Stability of MIAL Scores

During Two to Seven Y £2 o R
D ng ‘Txm,::}'&.:;."“" Iha Jouznal of Xeasher Education

22yergil K. Ort, "A Study of Soms Techniques Used for Predicting

ﬂ;-“:uo;-u of Teachers." Ths Jouxmal 2f Xeachex Bducation. XV (March,
1964) , 70.

233, ¢. Gowan, Carits Conner, and Phyllis Xennady, "A Vollowwup
Study of Soms Los Angsles State College Teaching Candidates™ (Los
Angeles State College, March, 1957), 7. (Mimeographed.)

g, pavid Parr, "Rvaluation and Selection Instruments in Teacher
RBducation Programs™ (Buffalo, Mew York: State University of New York at
Buffalo, CAP Preject Nkmber 8-005, Pebruary, 1964-August, 1964), 7.
(Miceographed.)
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Rational Teacher Examinations and the Teacher Bducation Exsmination

Program for this purpose: "While these two batteries have received
some criticisms from teacher educators, they represent the most fully
developed efforts of this type . . . . "

In Parc's study, 162 out of 443 institutions reported using 325
tests for evalustion of program, with the msjority of schools reporting
one or two uses. The Graduate Record Examinstion Area Tests, the
Sequentisl Test of Rducationsl Progress Battery, snd the Coeperative
Ceneral Culture Test were the most frequantly msuticned. The Rational
Teacher Examinations snd the Teacher Education Exsmination Program were
also freguently mentioned. 26

Studies seem to involve the Mimnesota Multiphasic Fersonslity
Inventory more than any other persomality inventory. Thare seem to be
no consistent findings, however, regarding its predictive ability. The
fow studies imvolving intelligence tests and eptitude tests have
yielded no censistent results.?’ Mo definite predictive value of
schievement tests has yet been sstablished,?8

A statemsnt by Walthew of the Rducational Testing Service in a
letter zeporting the results of a survey of messurement needs in teacher
oducation summrises the difficulties in the development of a testing

22hid.

263pid.

2Nong, Jgc. sit.

28gi gtexr M. Brideen Long, "A Synthesis of Recent Research Studies

on Predicting Teaching Kfficiency,” Gatholic Mducational Reviey. LV
(April, 1957), 227.



18
program designed to assess non-cognitive areas in the education of
teacherss

Instrumsnts sre currently svailsble to aid fastitutions
preparing teachers in sppraising some of the cognitive
“1".:“‘““*.:."”“‘&.““‘..-: The
won~cognitive area, howevex, represents s completsly
ditferent mstter. While there ave numesous published
measures of personality, attitudes, intervests, and values
currently in use, not all of them are divectly related to
teacher education. The development of a nationwide
testing program that iscludes measures of certain non-
cognitive variables requires soms agreement smong educators
as to which dimensions of each variable ave important in
the prepazation of teachers. Kven should such agreement be
veached, there still would remain the by no msans simple
task of oonlgueung the necessary valid and relisble

instruments.

School grsdes and practice tesching grades have aleo been studied
as predictors of teaching efficiency. Ort concluded from his study that
the farther the tescher gets sway from his college record the less
corzelation theare is betwoen his success as a teacher and hie point
aversge.¥® On the other hand, Sister M. Long commented in har synthesis
of litarature that it would seem from the studies cited that the best
single predictor of teaching suecess is scademic average or & scholastic

uhim.n

29John K. Walthew, a multilithed letter written as assistant
director of teacher examinations of the Rducational Testing Service,
Princeton, Rew Jexsay, to those institutions returning the questionnaire
entitled "Questiommaire Concerning Measurement Needs in Teacher
Education™ (Februaxry 1, 1966), 2.

Nore, gp. git., 69.
iong. op. gis.. 230.
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SEary

The ultimate objective of a teacher education program is gemerally
considered to be the development of effective teachers. Follow-up
studies provide a basis for evaluatiom of the teacher education program
by sseking to determine the effectivensss of gradustes. The most
common tool used in the followeup study is the questiomnairs, frequently
sent to the former students and to their principals.

Because of the nusber of varisbles in operation, tescher
effectivensss is difficult to define and measure. Criteria for
judging teacher effectivensss are many, with ratings by supsrvisors,
students, fellow teachers, or expert observers being used frequently.
Pupil gain is snother common criterion.

There axe many factors and combinations of factors being
investigated to Jetcymine their validity as predicters of tescher
effectivensss. These include attitude and personality inventories,
ability tests, achiecvement tests, and sptitude tests. Of the partie
cular tests being studied, the Minnesota Teacher Attitude Iuventory
is perhaps the ons most frequently under investigation. Grade point
sverages and student teaching grades are also considered as possible
predictors.



CRAPTER IIX
PRESENTATION AND ANALYSIS OF DATA

To investigate the practices and procedures used in follow-up
studies of sslested NCATR~scoredited colleges and universities was
the purpese of this survey, the fisdings of which are reported in the
following pages. After prelimimary sectioms devoted to the response
to the survey and the sise and type of participating institutions, the
remainder of the chapter reports the practices and procedures used
and presents a gensral analysis of the data by type of institution.

Ibs Raspanss
From the fixvst mailing of 213 posteards to half of the

institutions listed ia the 19635~66 Annual Ligk of MCATR-sccredited

colleges and mm-utul, & veturn of 171, or 79.1 per cent, wes
obtained. The postcard, shown im the appendix, called for a “yes" or

"2o" reply to the statementt 'One ox more followeup studies have been
conducted of the teacher education gradustes of our college or university."”
Following is the breakdown of the responses:

"fes" responses 129
Study in formulative stage 1
"go" responses 38

Studies coneidered or anticipated —
Total 171

‘mxiﬁ] Anpual List =1966 (Washingtom, D. C.: National
Council for Acereditation o!%ichct Bducation), 1-24,
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The primary mailing, in the form of a questiomnaire, was sent to
126 of thoss who had responded affirmatively in the postcard retura.
No questionnaires were knowingly sent to gresduate schools, of which
there were two, nor to & respondent replying affirmatively in the
postcard mailing with volunteered information. A copy of the question-
naire and the cover letter appear in the appendix. Of the 126 institu~
tions, 86, or 68.3 per cent?, responded. The data from both mailings
provided the following Tresults:

TABLE 1

FAGER. A FERCENTAGE OF 171 COLLREGES AND UNIVERSITIES
WEHICH BAVE NOT COMBUCIED FOLLOW-UP STUDIRS OF
TRACHER EDUCATION GRADUATES AS OF 1966

Bumber Per cent

Respondents having conducted one or more

followeup studies (including ome in

the process of formulation and two

graduate schools) 124 72.5
Respondents having conducted no followeup

studies 47 27.5

Total 171 100.0

The difference in figures obtained in the postcaxd tabulation
sod the questiomnaire tabulation resulted from the fact that aix

2511 pexcentages in the study were rounded off to the fixst
decimal place.
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atffirmative postcard responses were negative when returned as
questionnaires.

It would seem appropriate to mention at this peoint the fact that
eight of those who reported having cenductad one or more followeup
studies aleo made comments about the atudies being done on a limited or
an informsl basis. Pour of these were among ths 73 who comprised the
final listing. Four of those who responded negatively in the postecard
Teply also stated their studies were very informsl.

Zha Ramendsats

Pata from 73 rvesponsas, or 358.8 per cent of those having some
type of follow-up program, formed the bssis for the study. Thirteen
additional respounses were not used for various ressons: the data were
not available, the dats given were incomplete, no recent or real studies
bad been conducted, or the respondents expressed regret at not being
able to take the time necessary to answer the quastions properly.

Table II indicates that 45, ox 61.6 per cent, of the respondents
were publicly supported by the state, district, or mmicipality.
Twenty-thres churcheaffilisted and/or sponsored institutions accounted
for 31.5 par cent of the respondents and five private or independent,
6.9 per cent. A majority of the institutions had from 201 to 300
elomantary end secondary teacher education graduates in 1965~66, with
all but three of these being publicly supported institutions. Approxi-
mately one~fourth of the institutions had from one to 100 teacher
education graduates, with a msjority of these being church-sffiliated
colleges of universities. Approximstely ome-fifth of the respondents



TANLE II

DISTRIBUTIION OF TEACHER EDUCATION GRADUATING GROUPS OF 73
NCATE-ACCREDITED COLLEGES AND UNIVERSITIRS ACCORDING
TO SIZK AND TYFE OF INSITIUTION, 1963-1966

Teacher
Education Numbex

Graduates of Pex Publicly Church= Private or
(1965+66) Schools Cent Supported Affiliated Independent
1-100 18 25.7 2 13 3
101-200 13 17.8 5 7 1
201-300 22 30.1 19 2 1
301-400 5 6.8 4 1 0
401-500 5 6.8 S 0 0
501600 b 5.6 4 0 0
6014 6 8.2 6 0 0
Total 73 100.0 43 23 L3
Pax cent 100 61.6 31.5 6.9
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had from 301 to 600 teacher educstion graduates in 1965-66, with all
but one of them being publicly supported.

Thirty-eight states wers represented by the respondents.

Rexmansntly Kstablished Follow-up RXosisas

Yorty=-eight, or 63.8 per cent, of the 73 colleges and universities
reported that their followwup studies were conducted as a part of a
pornanently established follow-up program. Fifteem of them, or 31.3
per cent, had established their programs during the 1960~66 period.
Twenty=four of the 73, or 32.9 per cent, indicated their studies were
not & part of & permanently established program. One of the respondents
reported affirmatively for some of its studies, nsgatively for others.
Two of them left this item unanewered.

Isliow-up Atudiss Sopducted fxom 1930 s 1966
Table 111 reveals that during the 1960-66 period a total of 266

studies was veported, 140 more than were done in tha 1955-59 period.
The increases in number of studies made during the 1953-39 period over
the previous period was not as great, with only 49 additional studies
being completed. Almost twice as meny respondents conducted follow-up
studies in the 1960-66 period as did in 19535-59. The incresse in
numbar of institutions meking studies in the 195539 period over the
previous period was not 0 pronounced, with only thirteen institutions
being added.

Although the figures would be somewhat affected by the fact
that the wost recent period includes seven yesrs while the others,



TARLE IIX

TOLLOW-UP STUDIES COMDUCIED BY SKXLECIED NCATE-ACCREDITED
COLLEGES AND UMIVERSITIRS FROM 1950 THROUGH 1966

Mo. of

Schools ¥o. of Average Avexrage No.

Making Studies No. Studies Studies per
Period ftudias Made per Yearx Institution
1960~-1966 6™ 266 38.0 4.0
19551959 36 126 25.2 3.5
1950-1954 23 n 15.4 3.4

e T ———— S —

%This 1tem checked or left unsnswered by six respondents.



only five, they should not be affected to such a degree that the
results would be significantly altered. In actuality, as most classes
are not followed for at least one year after graduation, there ave
only six years in the period. Also, the fact that the average mumber
of studies made per year has risen steadily should support this
conclusion.

Teble IV shows the modal distribution of the otudies wade in
the thres periods. 1In all thres, the primary mode was one and the
second mumber in prominence was equivalent to the totsl number of years
in each period. The primary mode in the 1960+66 period reprassnted the
mumber of studiss conducted by 16 respondents. The secondary mode, 6,
represented 13 respondents. Together thase reprasented 43.3 per cent
of the iustitutions msking studies in that period. The four respondents
reporting seven studies wight in actuality have conducted six studies
since studies conducted on an amnual basis would have involved only six
classes. If this were the case, six would then be the primery mode.
Twenty=seven of the 67, or 40.2 per cent, who reported follow-up studies
in the 1960466 period had not conducted any in the previous years.
Bvidently 15 of these 27 established permsnent followeup programs in this
period, for they reported having such programs.

In analysing the data in Tables III and IV, allowence should be
made for the fact that as the years pass, records sometimes become
insccessible or difficult to find; consequently, the figures for the
1960~66 period would be sore exact than those of the two previocus
periode, which would tend to be somewhat understated. Yor both of the
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TARLE 1V

MODAL DISTRIBUTION OF FOLLOW-UP STUDIES MADE IN TIRER PERIODS
IR SELECTED NCATE-ACCRRDITED COLLEGES AND UNIVERSITIRS

araremcrey o
—

1935-1959 1950-1954

Mo. of Ro. of
Schools | Studies

Ko. of
Studiac

Bo. of Ro. of
Schools | Studies

No. of
Schools

16 1 10 1 9 1
13 6 9 3 ? 5
10 2 6 2 3 4
6 5 6 4 2 2
6 3 2 8 1 8
6 4 1 3 1 9
4 1 7
4 1 9
1
1

pt
>0 0D
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periods 1955~59 and 1930-54, for example, four institutions specifically
indicated the records vere not available or they could not give an
accurate anawer. And although an unanswered item was interpreted as
megning that no study was condusted during that period, somes items left
M could vepresent the unaveilability of data. In spite of
these conditions, however, it could be assumed that the variations
would be too minor to sffect the results significantly, particularly
considering the marked increases in mmber of studies and number of
institutions making studies over the three~period span.

Rasoonaibilicy fox Sonducting Kellew-up Studies
A ctotal of 20 different persons or entities were responsible

for conducting follow-up studies of teacher sducation graduates in the
73 participating institutions, as shown in Table V. The placement
office conducted studies in a total of 313 institutions, or 47.9 pexr
cant. The departmsut, division, or school of education or a member or
menbers conducted studies im 19 institutions, or 26.0 per cent. %The
director of tsachexr educatiom conducted studies in 16 institutions, or
21.9 per eent. Through conducting studies separately or in conjunction
with other entities, these thres emtities were partially or entirely
responsible for studies in 80.8 pexr cent of the institutions. Miscel-
lasnecus entities accounted for the studies in 13 colleges and universities,
or 17.8 par cent.

In some institutions., omly ome person or entity conducted
follow-up studies. In others, more than one person or entity conducted
joint or separate studies. In 58 of the 73 responses, or 79.5 per cent,



TARLE V

FOR COMDUCTIING FOLLOM-UP SIUDIES IN 73 MCATR-
ACCREDITED COLLEGES AND UNIVERSITIRS, 1966

Number
of
Rexscn. of Raticy ; Schecla.  Jex cent.

Placement office 35 47.9
Departusnt, division, or school of education 19 26.0
Pirector of teachsr educstion 16 21.9
Dean 4 5.5
Tesacher education committee 3 4.1
Director or department of elementary educa~

tion; director or depariment of secondsry

education 2 2.7
Graduate staff and/or students 2 2.7
Faculty studies committes 1 1.4
Alummi office 1 1.4
President's office 1 1.4
Libraxy division 1 1.4
Btudent persormel office and doctoral

candidates 1 1.4
Faculty member within committes 1 1.4
Piv. imstitutional office 1 1.4
Pirector of pupil personnel 1 1.4
Coordinstor of student teaching and

placemsnt 1 1.4
Director of elsmantary student teaching 1§ 1.4
Yaculty mambers 1 1.4
Cooxrdinatox of field services 1 1.4
Director of testing 1 1.4

NOTE: 1In this table and in succeeding ones where the entries
total wore than 100 per cent, some of the institutions used more than
one item under consideration.
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oDne person or entity was solely responsible for conducting the follow-up
studies. The placemsnt office, as shown in Figure 1, was solely
responsible in 20, or 36.4 per cent, of the 55 institutions for cone
ducting followeup studies. The depavrtment, diviaion, or school of
education was responsible in 14 institutioms, or 25.4 per cent. The
director of teacher education wes third in frequency with eight insti-
tutions, or 14.5 per cent. In 13 other institutions, a variety of
persons or entities were entirely respensible for the studies.

- HMgure 2 revesls that in cases where more than one entity
conducted follewsup studies in a given institution, the predominant
entity was ence again the placement office. 1In 15 out of the 17 cases,
the placemsnt office served as ons of the entities. PFrequently
involved was the director of teacher education; to a lesser degrea, the
department, division, or school of education or one or move of its
menbers. In soms cases, it was spparvent that the studies were the
rasults of the joint efforts of the respensible entities; in others,
the studies were conducted separately. A few of the respondents,
including ong or two who did not have followeup studies of teacher
sducation gradustes, reported that ome o more of the subject-~matter
areas conducted followwup studies of thair graduastes.

Ixesuancy of Studian and Iheix Subisgts

By compering the number of follow-up studies with the number of
graduating classes followsd since 1949, it was generally possible to
determine how often !ollMp studiess wera conducted in the respondent
institutions. The distribution is shown on page 33.



(1.82)
(1.8%)
.80
(1.8%)
(1.8%)
Q.80
- (1.8%)
(3.7
(3.7%)

}.;1121__1;! I

Coordinator of field services

Paculty mambers

Faculty member within committes

Faculty studies committee

Coordinator of student teaching, placement
Pirecter of elementsry studemt teaching
Teacher sducation comxittee

Greduate staff and/or students

Pirector or department Pirector oxr department
of elementary education; of secondary education

FERSONS OR ENTITIES ENTIRELY RESPONSIBIE FOR CONDUCIING
FOLLOW-UP STUDIES IN 35 NCAIR-ACCRERITED

COLLEGCES AND UNIVERSITIRS, 1966

K} §



i iy
08 ¥
(44
» AL BCH !
A 4 L

Mmto&' a
Mnctm' o! ,

32

Dept. s dlv.. ach.

38 5 S50 P :
* ‘»'t ’ 2
AR o &) A e TRF

Birector of

Director of

tv., ‘Qto' “Bs ’

Doctoral

fent's

>4 a0

"Library educ. l

STUDIES 1IN 17 BCATR-ACCREDITED OOGLLROES AND
UNIVERSITIES, 1966



33
Rumber conducting follow-up studies on

an annual basis 38 (52.1 per cent)
¥umber following an sverage of more
than one class per study 13 (17.8 per cent)

Yusber following an average of one

class per study, conducted less

frequantly than sanually 8 (11.0 per cent)
Sumber conducting studies on other

than an anmual basis but with

incomplete informstion 5 (6.8 per cemt)
Numbex of programs, the uature of

which could not be determined 7 (9.6 per cent)
Exploratory studies 3 (4.1 per cemnt)

One institution conducted studies both on an amnual basis and
less frequently.

Only 13 of the 73 colleges and universities, or 17.8 per cent,
reported that a sampling was tsken of the graduating classes followed
rather than following the entire class. The bases for selection were

as follows:

Basss Anatituiions
Zbess sctually taking Lasching positions 4
» such as every third name

on graduating list or 50 per cent of
teacher education graduates 4

of the classes (two, all
elementary education majors; one, lay

students in public schools) 3
lecation (thoss employed in the state;
those in cities within 350-mile radfus) 2

Only 13 institutions, or 17.8 per cent, had followed a teacher
education greduating class more than once. One sdditionmal respondent
zeported that this had bsen done but was not a regulax practica.
Table VI reveals that the primsry mode for the mumber of times a group
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wvas followed was two, While Table VII reveals that three-to-five year
intervals was the most frequent time lapse between longitudinal studiea.
It would nevertheless appear that no one practice was widespread among
the thirtesn schools. These dats, it should be noted, do not reveal
whether or not this 1is a regular practice of these institutions or
how many classes had been followed in this manner.

Gredustes’ Rvalustions snd Administrators' Ratings

Tha two most commwon practices of the followwup programs of the
colleges and universities surveyed were the use of graduates'
evaluations of the tucm‘ education programs and sdministrators’
ratings of graduates. Seventy-two used graduates' evaluations and/or
administrators' ratings. As a first follow-up study was just in
process, one respondent left this item unanswered. According to
Pigure 3 on page 36, 60 vespondents, or 82.2 per cent, used
graduates’' svaluations; 55 used administratows' ratings. Iwelve, or
16.4 pexr cent, used ratings by sdministrators but mot evaluations by
graduates. Seventsen, or 23.3 per cent, used graduste evaluations
but not ratings by admimistrators.

Several copies of the forms used by variocus colleges and
universities were returned with the survey questiommaire. Most of
these were forms sent to graduates or to their administrators. Although
an evalustion of these forms was beyond the scope of tha study, a
sumary is presented below in exder to provide an overview of the
contents not only for Graceland College but for the colleges and

universities requesting copies of the findings,



TABLE VI

FRMRER OF TIMES A TRACHER EDUCATION GRADUATING ClASS
WAS FOLLOVED IN PACH OF 13 NCATE-ACCREDITED
COLLEGES AYD UNIVERSITIES, 1950-66
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TANX VI

INTEAVALS BETWERN LONOITUDINAL STUDIES FOLLOWING TRACHER
EBUCATION GRADUATING CLASSES OF 13 NCATR-ACCREDITED
COLLEGES AVB UNIVERSITIES, 1950-66

3«5 yaars

1 year or move

1235 years

9 months

1, 5, or 10 years (depending
on study)

35
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12 Kumber using administratora' rating

(16.4%) but mot graduates' evaluations
17 NBumber using graduates' evaluations
(23.3%) but not administrators' ratings

Number using bdoth gtmmsu'
ADG AGWIL NI SEEAROT

evaluations A3
e e 4 A S0

| (58.9%)

55
(75.3%)

60
(82.2%)

Number using gtlduaut'.mluuim 72
!o E ; I 50 60 %

FIGURR 3

NCATE-ACCREDITED COLLIGES AND UNIVEASITIRS USING GRADUATES'
EVALUATIONS OF TRACHER EDUCATION PROCRAMS AND/OR
ADMINISTRATORS' RATINGS OF GRADUATES, 1966
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In the fourtesn sample graduate guestionnaire forms returned
with the survey responses, there were three major areas of emphasis.
One of theses was an evalustion of ths teacher education program,
including professional education courses, student teaching, subject~
matter areas, genersl education, methods courses, most and least
favorable festures of the program, and suggestions for improvemsnt of
the prograa.

A second sres of emphasis elicited informstion on the current
occupationsl status of the graduate with questions regaréding subjects
taught, graduates’ feelings of competency in emch, extra-class activi~
ties, salsry, and location. A third msjor srea sscured personal data,
some of which was background informstiom related to undergraduate
curriculs end activities. In this category were plans for the future,
sstisfaction with career choice, post-bachalor education, sand personal
data, such as merital status. Bome questions in the gradustes' evalu~
ation forms were of a self-evaluative nature. Items in this category
included graduates' feelings of compstence in such sress as discipline,
classroom management, selecting and directing learning expariences,
student motivation, and evaluation. PFrofessional spirit, community
interest and imvolvemsnt, and areas of wost and hut success were
mentioned as & part of self-ewalustion.

The msjor items of concern in the sample rating forms for
sduministrators, returned by fourteen respondents, included a general
rating of teacher competence, professional spirit, personal qualities
and personality traits, personal relationships, professional
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qualifications, community intersst snd involvement., and skills. Such
factors as discipline, classroom management, understanding children
and pupil needs, and motivation were some of the more fregquently
mentioned skills. Suggestions or couments were often solicited.

The above summexy would seem to indicate that among the
fnstitutions using these forms in their follow-up studies, there were
common areas of concern, although there were s variaty of areas of
emphasis and the types of data sought wers numercus. An outline of
the categories covered in the ssmple forms appears in the appendix,

Sritazia Meamxing tha Rffectivanass of Sxadustes
Fifcyefive institutions, or 75.3 per cent, used one or more

criteria msasuring the effectiveness of m« in their follow-up
studies. No criterion approached the popularity of ratings by
sdministrators. As shown in Tgeble VIIXI, these ratings were used by
all 35 institutions, while no other criterion was used by more than
ten. They weTe used as the sole criterion msasuring the effectivensss
of graduates in 40 institutions, oxr 34.8 per cent of the 73. 1In the
remaining 15, all the criteria were in combination with sdministrators®
ratings. Figure &, which indicates the various combinations of
eriteria, shows cbgervation was used as s partial criterion in ten
cases. Pupils’ ratings. pupil achievement, and fellow Limstructors'
ratings were each used by no more than four imstitutions.

Seventesn of the 73 colleges and universities, or 23.3 per cent,
used none of the criteria inm their follow-up studies. This did not



TARLR VIII

FREER AND FER CENT OF 73 NOATE-ACCREDITED COLLEGES AND UMIVERSITIRS
IN WNICH SKLECTED CRITERIA MEASURING THE XFTECIIVENRSS OF
TEACEER EDUCATION GRADUATES VERR USKD
IN FOLLOW-UP STIDIRS, 1950-66

of of

Sxitexia SBchools  Scheols .
Muinistrators' ratings 55 75.3
Observation 10 13.7
Pupil achievement 4 3.5
Pupils® rvatings 3 4.1
Fallow instructors’ ratings 2 2.7

Conferences with principals,

supervising tsachers, and

individual teachers 1 1
Controlegroup data 0 0
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COMBINATIONS OF CRITERIA MEASURING GRADUATE EFFECTIVENESS USED
IR TRACHER EDUCATION FOLLOW-UP STUBDIES OF 13 NCATE-ACCREDITED

COLLIGES AND UNIVERSITIRS, 19350-1966

*In one case, visiting faculty members 4id not alwxys observe.
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include one which reported a study in process but did not indicate the
nature of the study.

Basonds Uasd in Nollew-up Studies Othex Than
Standacdised Instrument Scoxas

Fortye-ons respondents out of the 73, or 56.2 per cent, used at
least ons of the Tecords made in the collegs student's undergraduate
work in follow-up studies, ss shown in Tgble XX. The table, vhich
does not includs data on standardized instruments used, reveals that
the two most frequently used were ths supervising college instructors'
ratings and the cooperating teachers' ratings, the former being used
by 33 of the 73 zespondents, or 45.2 per cent, and the latter by 31, or
42,5 per m:.. The student teaching grade and the college grade point
average sach ware utilized by 23 respondents, or 34.2 per cent. Grades
in professional education courses and college imstructors' ratings were
used by 14 (19.2 pex cent) and 13 (17.8 per cent) schools respectively.
In all but six of the 41 cases, more than one record was used, but
there was no pattern to the vartous combinations of records mor to the
number of records used i.n the follow~-up programs. The modal distribution
of the records appears as followst

Bunber of Wumber of
Bassondenta —~BESRR4R

- W N B R A
W rhinp P
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WMBER ARD PER CENT OF 73 NCATE-AOCREDITED COLLEGES AND UNIVERSITIES

IN WHICH REOORDS OTHER THAN STANDARDIZED INSTRUMENT
SCORES WERR USED IR FOLLOW-UP STUDIES OF
TRACHER FDUCATION GRADUATES, 195066

Number of Poxr cent of

Records Schools Schools

Supervising college instructors' ratings
Cooperating teachers’ ratings

Student teaching grade

College grade point average

Grades in m!uuoul sducation courses
Instructors’ ratings

Faculty recommendations

Grades in major field of concentration

(ueoum students)
Pup:l.lu ntuu at time o! studont

saching

chmtu ratings

om w» wLERREES

or > PompBLR

. GEERSS

O e
.
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Perhaps mention should be made here of the possibility, however
negligible; that these figures may be overstated. Unless the respondents
read the question carefully, soms may have checked items which were
used in the broader context of the tescher education program or included
28 a matter of routine in each student’s folder rather than used
specifically in the follow-up progreu.

0f the 73, 31, or 42.5 per cent, used none of these records.

Atandandized Instxumants Used in Follew-up Btudica

Thirty-one, ox 42.5 per cent, of the respondents used a total of
37 different standardized instruments in their follow-up programs. A
total of 112 instruments were gnd. As shown in Table X, the majority
of the standaxdized instruments were used by only ons or two colleges
oxr universities and several others were used by three or four.

The American College Testing and the Graduate Record Exsmination
Axes Tests were each used by the greatest mmber of respondents-~ll, or
35.5 per gent of those institutions using standardized instruments in -
their followeup programs. The Natiomal Teacher Examination was used Isy
ten respondents, or 32.] pex csnt. The Collage Entrance Exsmmination
Board, Minnesota Teacher Attitude Inventory, and Cooperative BEnglish
Examination were each used by six of the respondents, or 19.4 per cent,
of tha colleges and universities using standardized instruments. The
other instruments were each used by fewer than six of the respondents.

The informal table on page 47 indicates the points in the college
prograns at vhich standardized instruments were administered.
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College entrance or freshman year
Senior year or graduate study
Adwiagion to teacher education
Aduigsion to student teaching

At time of followe=up study

Not known

LY

Total 121

While the American College Testing was generally administered
at the time of colliege entrance, the Graduate Record Examination Area
Tests and the National Teacher Examination were oxdinarily administered
during the senior year or during graduste study.

The nunber of instrumsnts used by the iastitutions varied from
one to 16, with ten using two instruments (the primary wode), eight
using four, as shown in Table XI. Beyond this, there was no pattern.

‘ Bleven of the 31 institutions which used standardized instruments
d1d not use any other records made during the college student'’s career.
In each of these cases, howsver, administrators' ratings and/or
graduates’ evaluations were used. In the remaining 20, the records
most often used along with standardized imstruments were the ratings
of supervising college instructors, college grade point sverage,
cooperating teschers' ratings, and student teaching grade.

Once again, mention should be wede of the possibility. however
remote, that some respondents wight have checked instruments vhich were
used in the teacher education program or included as a matter of routine
in each student's folder, rather than used in followsup programs.

The data in Table XII, when compared with those in Table II on
page 13, wvould suggest that the number of teacher education gradustes



MODAL DISIRIBUZION OF STAIDARDIZED INSTIRIRGENTS
VEED BT 31 COLLEGRS AND UNIVERSITIES
IN THEIR FOLLOW-UP FROGRAMS, 1966

Bumber of Bo. of
Institutions Tests Used
10 2
8 &

3 1
3 3
2 7
2 S
2 9
1 i6




EDUCATION GRADUATES, 1965~1966

e e e e e e el

Bo. of Fumber Fer cent
Teacher Using Using
Bducation wua Standaxdized
Sradustes Inetruments Instruments
1-100 8 235.8
101+200 6 19.4
201«300 10 32.2
301-400 2 6.5
401+300 3 9.7
301600 0 0.0
6014 2 6.5

49
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that these institutions had was irrelevant to the use of standardized
instruments in their follow-up programs. The distxibution in the size
categories was almost identical.

Forty-two institutions, or 57.5 per cent, did not use standardized
instruments in their follow-up studies. Right of these specifically
nmentioned the fsct that some of the instruments were used in their
teacher education programs (oftem in counseling situations) but not in
the follow-up prograns.

Siensxal Avalysis of Bata Ly Ivee of Institution

The data regsrding the practices and procedures used in follow-up
studies of the participating institutions were organized by type of
institution into three categoxries-+publicly supported, church affiliated,
and private or independent. They were then analyzed to locate signifi-
cant variations from the results of the study of the institutions as a
vhole. The per cemt of respondents in each of the three categories was
compared with the per cent of the response made by each group to easch
item. In general, the data analyzed in this manner showed variations
which appeared to be minor or insignificant.

As shown in Table XIII, the follow-up programs of the three
types of iastitutions have many features in common, as most of the
follow-up practices and procedures were used by the three types of
institutions in a percentage distribution comparable to that of the
entire group. There were, however. certain features which enjoyed

greater acceptance smong a particular group. The churcheaffiliated
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institutions, for example, had a tendency to mske greater use of grades
in professional education courses and, to a lesser extent, college
grade point averages than did the publicly supported or private and
independant groups. As a group. churcheaffiliated schools slso
tendad to follow portions rather than entire graduating classes and to
follow a graduating class more than once, more than did thes other types
of institutions. The percentage of total studies conducted by the
private or independent and the church-affilisted colleges and univer-
-1£1§n zose stesdily during the sixtesen+year period and these groups
accounted for a greater proportion of the permanently established
followeup programs. On the other hand, the publicly supported inati=-
tutions and the private or independent colleges and universities made
greater use of observation.

Anssexest in Rellew-un Ixesxams
There appears to be considerable interest in follow-up programs,

as ovidenced by the fact thet 64 vequested copies of a summary of the
findings. Three others who were om the original mailing 1list but were
not & part of the questiconnaire malling, requested summaries. Thare
were 22 additionsl requests from imstitutions as a Tesult of a brief
statement about ths study appearing in the February 26, 1567, issue

of Renort an Questionpaizas. published by the American Council om
RBducation. Only two respondents did not want summries.



CHAPTER IV
SUMMARY , CONCLUSIONS, AND RECOMMENDATIONS

One of the wmost common moans of gathering dats for evaluation
of a teacher education program is the follow-up study of graduates.
In order to provide a basis for the establishment of an effective
teacher education follow-up program at Graceland College and for the
ultimste svaluation of ths program, this study was designed to investie
gate the practices and procedures used in follow-up studies of certain
NCATR-sccredited colleges and universities. The survey was to provide
answers to the following questionsi

1. What practices and procedures are used in collecting
and analysing data obtained in the foellow-up studies
of these institutions?

2. What types of nonvstandardized datacproducing sources
or tools of measurement are used and to vhat extent
ares they employed exclusively and in combination with
other typss of messurement?

3. Vhat standardised instruments are used and to what

extent are they employed exclusively and in combination
with other types of messurement?

The descriptive nature of the study vas designed to reveal
selected specific features of the progrems rather than to yield compre-
hansive and detailed data about the current practices and procedures
of the participating institutions. Ne gensrslisations vere extended
to the programs of other colleges and universities.

By using every other name on the Iywelfth Aunual List 1263-66 of
colleges and universities accredited by the National Council for

Accreditation of Teacher Bducation, 8 list of colleges and universities
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wvas compiled for the first meiling. A double postcard asked for a
“ges" or "mo" response to the question of whether one or more follow-up
studies had been comducted of the tescher education graduates of these
institutions. The primary mailing--s cover letter and duplicate
questionnaive forme--vas sent to those institutions which had

responded affirmatively in the postcard mailing. This involved 126
colleges and universities.

Summaxy of Ravisu of Rslated Litsratuxe
Although there is genersal agreemeant smong educators that the
ultimate objective of s teacher education prograa should be the

development of effective teachers, there is little agreement on the
nature of teacher effectivensss and on adequate means of measuring it.
Researchers are continually attempting to improve and validate
measuring instruments and to discover more adequate criteris for
measuring effectivensss.

A review of current literature reveals a definite interest in
the area of teacher effectivensss, not only through the great number
of follow-up studies conducted ammually but also through studies which
utilize the data gathered in follow=up studies, yet are primarily
concerned with determining the adequacy of various predictors of
teaching success, providing a critical analysis of criterisa used to
judge teacher effectiveness, or probing the nature of teacher

effectivensss.
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Prom a raview of literature, the most common tool used in the
follow-up study would appear to be the questionmnaire, frequently sent
to the graduates and to their administrators. Despite the fact that
thess ratings or evaluations are so cosmmonly used, opinions vary
regavrding their adequacy as & method of appraisal of teacher effective-
negs. Ratings by supervisors, pupils, fellow teachers, or expert
observers are also used as criteria for judging teacher effectiveness.
Another criterion frequently under investigation is pupil schievement
as measured through various standardized instruments, although the
resasrch to date recognizes the difficulty of messuring total pupil
gain.

Although several fasctors are used as criteria i{n one study and
predictors in another, probably most of the predictors of teacher
effectivensss fall within the categories of inventories of attitude
and personality, ability tests, achievement tests, and aptitude tests.
Often under investigstion have been the Minnesota Teacher Attitude
Inventory and the Mimnesota Multiphasic Personslity Inventory. Grade
point averages and student teaching grades have also been studied as
predictors of teaching efficiency. In general, there have been no
consistent findings regarding the predictive value of the standardiszed
instruments and the student teaching grades or college grade point
averages.

Sumeary of Kindinge
1. Approximately three-fourths of the 171 postcard respondents,
oxr 126 colleges and universities, have conducted one or more followe-up
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studies. Seventy~three of thaese colleges and universities, representing
38 states, comprised the final list of participants. Forty~five were
publicly supported; 23 were church affiliated; and five were private
or independent. The majority of the participating institutions had
between 201 and 300 teacher education graduates in this period.

2. Twow=thirds of the 73 respondent institutions had permanently
established followwup programs. The remaining one~third conducted
followvwup studies on a wore informsl basis. There was a total of 77
followeup studies conducted by 23 inmstitutions in the 1950«54 period;
while in the 1960-66 period, there was a total of 266 studies conducted
by 67 institutions. 1In terms of number of schools and studies involved,
this represented an increase to somevhat more than three times.

3. Approximetely 33 per cent of the 73 respondents conducted
followsup studies annually. Only 13 of the 73 institutioms reported
that a sampling was taken of the graduating class rather than following
the entire class. Similarly, only 13 institutions had followed a group
mors than once. Most of these followed a group twice, with three to
five years the most frequently used interval between longitudinal
studies.

4. In almost 80 per cent of the 73 cases, one person or entity
was vespomsible for conducting follow-up studies. In 17 cases, however,
more than ons person or entity had conducted follow=up studies. The
placement office conducted studies in almost half of ths institutions.
The department, division, or school of education or a member or membexs



thereof comducted studies in spproximately one-fourth of the cases.

The directer of teacher education conducted studies in a little over
one~fifth of the iastitutions. By conducting studies separately or in
conjunction with other entities, these three entities ware partially

or entirely vesponsible for studies in 80.8 per cent of the institutions.

5. Seventy-one institutionse~-that is, all but two, vhose first
studies were in procass~-used graduates' evaluations and/or administra-
tors’ ratings. Approximately 80 per cent used graduates' evaluatioms
and 75 per cent used administrators' ratings. Fifty-seven per cent
used both graduates' evaluations and sdministrators’ ratings.

6. TFifty-five institutions, or 75.3 per cent, used one Or more
criteria measuring the effectivensss of graduates. Administrators’
ratings were used as the sole coriterion in 40 institutions and were
combined with other criteria in 13 othex cases, 10 of which used
observation. Other criteris, used by no more than four institutions,
were pupil schievement; pupils' ratings; fellow instructors' ratings;
and teacher, administrator, and supervising teacher conferences.

7. As s paxt of their follow-up pregrams, 41 of the 73
respondents used at least one of the recovds, other than standardized
instrument scores, made during the student’s college career. Supervising
college instructors’ ratings and cooperating teachers' ratings were
used by 33 and 31 of the institutions respectively. Student teaching
grades and college grade point averages wers each used by 23 respondents.
Used by 14 and 13 respondents respectively were grades in professiomal

education courses and college imstructors' zatings.
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8. Thivty-one of the 73 respondents used a total of 38 different
standaxdized instruments in their followsup programs. The American
College Testing, Graduate Record Examination Avea Tests, and the Rational
Teacher Examination were the predominant instruments in use, each being
ugsed by ten or eleven of the colleges and universities. The College
Entrance Examiuation Boaxrd, Minmesota Teacher Attitude Inventory, and
Cooperative ¥nglish Exsmination were sach used by six. About half of
the instruments were administered upon college entrance; almost one-
fourth were administered in the senicr year or at some point in graduate
school; and almost one~fourth, at the time of adwission to teacher
sducation. Less than five wvare sdwinistered st the tims of student
teaching or follow-up study.

9. An amalysis of data by type of institution revealed little
significant variation from the results obtained in the analysis of the
totalegroup data.

10. An exemination of questionnaire forms sent to graduates and
to adninistrators by twenty-four colleges and universitiss revealed
common axess of conmcern but a variety of aress of emphasis. Numerous
types of dats were sought.

11. Bixtyefour respondents requested ¢opies of the summary. In
addition, three institutions in the pestcard mailing requested copies,
as did 22 others as & result of a brief statement in the Rspoxt on
Suastionnaixes of the Americen Council on Bducstionm.



Szscific Sonclusions

1. Jsug the 171 colleges and universities which responded to
the fivst mailing, it vas a commom practice to comduct followsup studies
of tascher eduscation graduates. There was indication, however, that
some of these astudies were dove en a very informal basis.

2. PFolloweup studies have coms into increasing use in the last
sixteen ysars among tha 73 colleges and universities studied in the
survey, particulaxly among the churcheaffilisted and private or
independent institutions. Namy of thess schools have permsnently
astablished follow-up programs.

3. It was & move common practice to endow one person or entity
with the responsibility for conducting follow-up studies than to engage
wmore in joint or separate studies. Although a variety of antities were
responsible for conducting follew-up studies, the placement office was
by far the predominant entity, with the department, division, or school
of education snd the dixector of teacher education alec commonly used.

4. The use of questiounmsives sent to graduates was the most
common charssteristic of the followeuwp programs, with the use of
siministraters® vatings mext in frequency. The widespread use of thase
instruments was consistent with the practices veported ia curremt
litexrature.

5. Altheugh not a common practice, observation of the teacher
education graduste in the context of the classroom was used by a
substantial numbar of institutions. This would parhaps lend suppoxt
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to the prediction of Biddle and Kllema® that grester use will be made
of observation in the next decade.

6. The use of pupil schisvement, pupils’ ratings, fsllow
instructors® watings, and teacher and administrator confersnces as
criteria for msasuring the effectivensss of gradustes was extremely
limited. Fexhaps the lack of general comsensus om the validity of such
measures is reflected in their limited use by these colleges aud
universities.

7. Thers would appear te be a somewhat grester reliance upon
data forming & part of the college record of the graduate than upon
data from standavdized instruments, although no onme record or
standardized instrument scote was used by a majority of the colleges
and universities. Specifically, thare was sowswhat grester veliance
upon supervising collage instructeors’ ratings amd coopersting teachers'
zatings than upon student tesching grades and college grade point
averages. MNuch less velismce was placed upon grades in professional
education courses sad instructors' ratings.

The fact that a variety of resowds were used would again ssem
to reflect the lack of consemsus in the scademic community in gemeral
vegarding their validity as predicters or msasures of teacher
effectiveness.

8. Approximately as many institutions used standsrdized
instrument scores in their followeup programs as thoss using ratings

Ipruce Jesse Biddle and Williem J RKllena (editors), GoRLemROZALY

Resesarch on Jeachax Rffectiveness (Mew York: Holt, Rinehart and Winstom,
1964), 23.
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by supervising cellege instructors and cocperating teschers. Yet
Amexicen Gollege Testing, Graduate Record Exsmination Area Tests, and
National Teacher Examination--the predominant instruments--were each
used by only 15 per cent of the institutioms. Consequently, there
seams to be little consensus regarding the superiority of ona instru~
nant over another as a predictor or measure of teacher effectivensss.
It would appear, in fact, that the majority of collages and univere
sities under study reflected reservations regarding the validity of
standardised instruments in gensral as predictors or msasures of
teacher effectivensss.

It wvas assumed that the data forming a part of the college
record of the graduate and the standardized instrument scores would
be compared with administrators® ratings and perhaps gradustes’
evalustions, if they ware to function in the follow-up process. In
this capacity thsy would probably be examined in terms of their value
ss pyedictors of teacher effectivensss. It would appear that this was
the case in all but a few cases in which the college records were used.
In the twenty-one cases in which none of the recovds or scores on
standaxdized instxuments were used, the data from administrators’
ratings and graduates’ evaluations would appear to have been gathered
with no subsequent comparison mede.

9. Standardized instruments used in the follow-up programs
of the 73 participating institutions were aduinistersd at three major
points in tha college programt upon entrance into college, at the
time of adunission to teacher education, and during the senior yesr.
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Very fow weze administered at the time of admission to student teaching
or of follow up.

10. It was a more common practice to follow an entire graduating
class, conduct studies annually, and follow each class only once than
it was to sample a graduating class, study & varying mumber of classes
at greater intervels, or follow a particular class more than omce.

il. In general, there were no practices or procedures exclusively
typical of the publicly supported, church-affiliated, or private and
independent institutions. The church-affilisted and private or
independent colleges snd universities, however, became increasingly
involved in followesup programs over the yeaxrs. The church-affilisted
group also relied more upon grades in prefessiooal sducation courses
and were more likely to follow portioms of graduating classes rather
than entire classes and to follow a group more than once than wers the
publicly supported and private or independent schools. On the other
hand, the use of observation was more typical of the publicly supported
snd privats or independent institutions.

12. The varisty of informstion and sreas of emphasis characterizing
the questiomnaire forms sent to graduates and their administrators by
some of the colleges and universities would appsar to support the
attitude that there is little sgresment on what sre the characteristics
of effective teaching. It would also appesxr that a variety of objectives
govern the content of the forms.



13. The participating institutions reflect the acedemic
community's interest in the area of tescher effectivenesss and its

measurensnt, as revealed through current literature.

Sensrs) Sonclusion
Although a variety of practices and procedures were used in the

follow-up programs under study, & pattern of ussge emerged which
revealed cextain practices and procedures as being used by & sub-
stantisl nuaber of institutions. Examination of this pattern would
sppear to support the conclusion that in general the programs are
characterized by a conservative or conventional approach, as opposed
to sn experimsntal one. The review of literature, for examsple, reveals
experimentation with several standardized instruments for walidstion
as predictors of teacher effectiveness. These same instruments were
used by very few of the respondents in their followwup programs.
Criteria such as pupils' ratings, pupil achievement, and fellow
instructors' ratings were ravely used by the respondents; they were
{actors, however, which were frequently under study for validation in
current literature.

1t would appear that experimentstion is considered to be &
function more appropriately belonging to vesearchers. This attitude
may be dus in part to the fact that responsibility for the ﬁollm
program was im every case that of en entity for which this responsibility
was secondary to its major function. FNor exsmple, the placement
office~-~the entity most often responsible for such studies==obviocusly
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has as its major function the placement of graduates. Similarly, for

the divector of teacher education, the responsibility fox conducting
follow-up studies would also be one of many duties. Under thase or
similar circumstances, the follow-up program could conmceivably be
denied desexved attention because of the need to fulfill responsibili~

ties more uxgent and perhaps more pertinent to the nature of the
office.

Rasommendatioos

The purpose of this study was to provide a body of dats which
would be helpful in establishing & follow-up program at Graceland
College. These data have indicated the increasingly significant role of
follow-up studies as & part of tescher education programs in colleges
and universities throughout the United States; as such, they lend
generous support to the position that a follow-up program should be
undertaken at @Graceland College. Yet the data from this atudy need to
be expanded upon to provide information of an evaluative nature. %This
atudy has described current practices and procedures used in followwup
programs. Such information can sexrve as a guide in the developmental
stage of a program; however, further and continued ressaxch is required
to attempt datermination of the more adequate practices and procedures.
To this end, the following recommsndations are made:

1. That & study be made to revesl in specific terms how and to
what extent and by whom the data gathered in the follow-up studies are

used. There is indication thst in some casas the data are not used in



sctusl evaluation of the teachsr education program. If this be so,
such followwup studies would appear to be of limited value.

2. That a study be conducted to determine the relative importance
of each standardized or non«standardized, data-producing source or tool
of measurement used in followeup programs and how these factors are
used in combination one with another. A related study might seek to
determine the philosophicsl bases for the selection of each source and
set of information.

3. That a study be made of programs vhich follow graduates more
than once to compare the firsteyear results with those of subsequent
studies. The atypical nature of the first year of teaching would seem
to render partially invalid the follow-up data gathered at the end of
the firet year of teaching. 1f such were the case, both quastionnaires
to graduates and ratings by administrators would tend to yield more
valid information wvhen sent after two or more years of teaching.

4. That a study be made to evaluate the various programs and
attempt to determine their relative effectiveness.

3. That a study be made to analyze, compare, and evaluate
currently employed ratiag imstrumeats, questionnaire forms sent to
graduates, and observation procedurass.

6. That institutions preparing teschers seek to determins the
feasibility of establishing offices im which the primary function is
the responsibility of follow-up progrems. The establishment of such
offices would seem justified on the bases of the important function
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of follow=up studies in evaluation of teacher education programs and
the naed for finding the most adequate means of evaluation.
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October 17, 1966
Dear Dr. Durrenberger:

We are gathering data regarding the practices and
procedures used in follow-up studies of teacher educa-
tion graduates of NCATE-~accredited colleges and
universities.

Your checking the appropriate blank on the attached
addressed postcard and dropping it in the mail at your
earliest convenience will be appreciated.

Yours very truly, .

- f, .- . L 4_ "—-;&._,-...//
Mary Beth Evans, Director
Teacher Education
Graceland College
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Doctor Evans:

One or more follow-up studies have been conducted
of the teacher education graduates of our colliege or
university.

Yes

No
(Signature)
(Title
(Institution




GRACELAND COLLEGE

LAMONI, IOWA

[£]

Division of Health & Education November 30 1966
»

To give direction to the establishment of an effective follow-up
program of graduates, our Teacher Education Committee has recommended
a study of follow-up programs of NCATE-accredited colleges and uni=-
versities.

This study will provide information about current follow-up
practices and procedures which should be helpful to Graceland College
and to other institutions which share common problems. By merely
making checkmark responses to most of the attached items and short-
answer responses to others, you will be able to contribute substan-
tially to this body of information, the results of which will be made
available to you.

If you have on hand a printed report of your follow-up studies
which provides the information requested in the enclosed form, you
may send that report in lieu of or in addition to your responding to
the form. I would also very much appreciate receiving samples of any
questionnaires, rating forms, nonstandardized tests, etc., used in
your follow-up program which you would care to furnish. Any request
to maintain information in confidence will be honored.

Two forms have been enclosed--one to serve as a copy for your
file and one to return in the enclosed stamped, addressed envelope.
A reply at your earliest convenience will be appreciated.

Very truly yours,
iifié;ZZ;/Evans
Director of Teacher Education

MBE:mja

Enclosures
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- GRACELAND COLLEGE SURVEY OF

TEACHER EDUCATICN FOLLCW-UP PROGRAMS

What were the total elementary education graduates from your college
for the school year 1965-1966? for 1964-1965?

What were the total secondary education graduates for the school

year 1965-19667? for 196L-19657

What person and/or entity has conducted follow-up study(ies) of teacher
education graduates in your college?

Qe

d.

Dean Division, Department, or
Director of Teacher Education School of Education
Placement Office Other (please specify)
Teacher Education Committee

Please indicate the number of studies which you have conducted within
the time intervals listed below:

1960-1966 1955-1959 1950-195L

Are your follow-up studies being conducted as a part of a permanently
established follow-up program?

Yes

No

How many graduating classes or portions thereof have been followed in
each of your follow-up studies since 19497

If the entire graduating class has not been followed, what have been
the criteria for selection of the sample?

If a group has been followed more than once, how many times
has it been followed and what has been the interval between

studies ?

As a part of your follow-up studies, are your graduates asked to evaluate
your teacher education program? Yes

No

Yes

your college's program?
: No

76
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5. Please place a checkmark in the appropriate columns indicating the standardized instruments made use of
in your follow-up studies of teacher education graduates.

When Administered

o Q o
.. 4+ + “ .ﬁ
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Instruments Used OR |<dem@ | |<mmn [ C-mments

Allport A-S Reaction

Allport Study of Values

American College Testing (ACT)

Am. Council on Educ. Psycho.
Exam for College Freshmen

Am, Council English Exam.

Bell Adjustment Inventory

Bernreuter Personality Inv.

Calif. Achievement Test (CAT)

Calif. Mental Maturity, Math.,
and Reading

Calif. Personality Test

Calif. Psychological Inv.

Clark-Thurstone Person. Inv.

Ccllege Intrance Exam. Board

Cooperative Contemporary
Affairs Test

Cooperative English Exam.

Cooperative Gen. Culture Test
Cooperative Reading Comprehen.
Test (Higher Level), Form Y
Cox-Orleans Prognosis Test of

Teaching Ability
Detroit Advanced Intell. Test
Edwards Personal Preference
Schedule
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5. (continued) _ Yhen Administered
o o 2
* » oy a2
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Instruments Use O = < V) B et By o) =g
Jraduate Record Ixaminations
Area Tests
Suiliora-Zimmerman lemperament I -
Suarvey
MwwmMﬂmnsmmesimm:umwmuwa;wwwﬁsamm )
of Tsachers
denmon-nelson Test of llental
Adbility
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ery Pupil Test
cnt aeading T
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Tilier 4n Jouu Test

innesola hocbmmwpbm Inventory

Timmesota lultiphasic Perscnality
Inventory .

mw:: sota Teacher Attitude Inv,

m ional Teacher Sxamination

Telson-Derny Reading

Ohio St. U. Psychological Exanm.

Test of Mental Ability

nbﬁ@ﬁ%

frian Relations (ACKY

v v

Lo x;\HPmp Placement

Rudisill Scale for the Measure-
ment of the Personality of
Elementary School Teachers
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5. (continued)

Instruments Used

When Administered

College
Entrance

Admission to

=1
Q
oA
o+
S o
0 Q
s 5
R

Admission to
Student

Teaching

At time of
Follow-up
Study

At Other Time
(Specify)

Comments

Scholastic Aptitude Test (SAT)

Scholastic College Aptitude
Tests (SCAT)

Sequential Test of Educ.
Progress (STREP)

16 Personality Factors
Questionnaire

Spitzer Study Skill

Stanford Arithmetic Test

Strong Vocational Interest Blank

TAT (Aptitude and Ability Test)

Teacher .nducation Axamination
Program

Temperament Test

Washburne Social Adjustment Inv.

Wrightstone Scale of Civic
Beliefs

Yeager Scale for Measuring
Attitudes toward Teachers and
the Teaching Profession

QOther Standardized Instruments:




6.

10.

11.

12.

5

Please indicate by checkmark in the column to the right any of the following
records which are used in your follow-up studies.

Comments or explanations

Supervising college instructor's rating

Cooperating teacher's rating (employed
by cooperating institution)

Classmates' ratings

Instructors' ratings

Student teaching grade

College gradepoint average

Grades in professional education courses

Others:

Please place a checkmark in the columns indicating your use of any of the
following criteria measuring graduate effectiveness.

Comments or explanations

Principals' ratings

Pupil ratings

Fellow instructor ratings
Pupil achievement
Observation (If so, by whom?)

Control group data
Others:

Any comments (and/or copies of forms used) which will clarify or further
explain the practices and procedures used in your follow-up studies will be
very much appreclated. Comments may be made on the reverse side.

May your name and that of your institution be mentioned specifically in
connection with the data you have submitted? Yes No

Do you desire a summary of the findings of this study? Yes No

Please send this form and any enclosures to:

Dr. Mary Beth Evans

Director of Teacher Education
Graceland College

Lamoni, Iowa 50140

Name and place of your college or Your name and title
university
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OUTLINE OF CATECORIES APPRARING ON INQUIRY FORMS SENY
TO ADMINISTRATORS OF TRACHER EDUCATION GRADUATES
OF 14 COLIEGRS ARD UNIVERSITIES, 1967

I. Human relations

A. Teacher=-commmity (11)%
B. Teacher-pupil (10)

C. Teacher-adwinistrator (9)
B. Tsacher-celleague (8)

E. Teacher-parent (5)

I1. Professional spirit (14)

(Professional sttitudes, activities in professional organizastions,
professionsl growth, professional interest, intarest in work,
interest in educational literature, interest in new methods and
devicas of teaching, attitude toward continued study)

III. Teacher competenciss

A. General rating (10)

B. Diseipline (10)

C. Classroom mansgement (7)

P. YTechnigques, procedures, msthodology (6)

B. Rffective plaming (6)

¥. Abilicy to motivate (5)

G. Rffsctive use of teaching materials snd equipment (5)
H. Provides for individusl differences (&)

I. Bvaluation (4)

J. Undexstands childrem (3)

K. Ability to communicate with pupils (2)

L. DPupil achievement (1)

M. Extva-class sectivities (2)

M. Bkill in eelecting and directing learning experiences (1)

IV. Adequacy of preparation

A. Subject-matter ares (13)
B. Gemeral preparation (4)

C. From ssminar mestings (2)
D. Professional education (1)
E. In wminor field (1)

¥. UFrom mathods course (1)

G. TFrom student teaching (1)

#iunbers in parentbeses refer to number of item responses.
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viI.
Viil.

82
Personal qualities and parecnality traits

A. Relisbility (7)

B. Enthusiamm (6)

C. Appearance (3)

D. Initiative (5)

E. Use of English (S5)
F. Voice (3)

€. Heslth (4)

H. Poiss (§)

K. Tactfulness (2)

M. BSense of h-n (2)

H. Mnetuality (2)

0. Selfecontyol (2)

P. Goed judgment (2)

Q. Couxtesy (2)

R. Bslance (1)

$. Maeptability (1)

T. GCoafidence (1)

U. Acespts criticisa (1)
¥. Istelligence (1)

W. Freedom from physical defects (1)
K. Soecial acceptance (1)

Y. Understanding (1)

Strengths and wesknesses of graduates as teachers (5)
Suggestions (5)
htu!utm with placement office service (2)
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IIl.

QUTLINE OF CATEGORIES AFPEARING ON INQUIRY FORMS

Personsl data (family, professional organizations, civie and

eultural activities) (3)*

Mm information

A,
B.
C.
D.
K.
r.

Years taught (4)

Undergraduate curriculum (3)

Pagres and date sarned (2)
Extra~class activities (1)

General aducation - specific areas (1)
Studant teaching (1)

Additional education

Credite (6)

Major f£ield (2)

School (1)

Degreas zarned (1)

Bducational plans for future (1)

Present employment

A.
B.

Grade or subject taught (10)
Hame and location of school or job (6); Lf not teaching,

)
Extra~clase vesponsibilities (4)
Strengths and weaknesses of self as teacher (3)
Setisfaction with job (3)
Satisfaction with pupil progress (2)
Approximate of commnity (1)
Approximate mmber of students in school system (1)
How position was secured (1)
Tesching in major or minor field (1)
Opportunity to use initiative (1)
Is income supplemented; if so, how (1)

Musbers in parentheses refer to number of item responses.



V. Ruture plans (7)
VI. Adequacy of preparation

A. Professional education (oftentimes specific courses) (10)
B. Strengths and wesknesses (9)

€. PFProfessional education = student teaching (8)

D. Major field (8)

E. Suggestions for improvemsnt of program (6)

F. General education (3)

G. Greatest contribution to preparatios for teaching (4)

H. Professional education - methods courses (4)

1. Mrofessional education - suxiliary courses (3)

J. Mimor field (3)

K. BRdueation faculty (1)

M. Fiveryesr program (opinion on) (1)

N. Importance of specific concepts, skills, understandings (1)
0. Library facilities (1)



