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def'inite objectives and ideals, towards which every phase of' 

camp lif'e will be directed. These objectives should include 

health, giving nature acquaintance, wholesome f'un, social 

adjustment, self'-reliance. joy of' achievement, leadership 

training. altruistic service, religious worship and character 

making. II 

The f'act that the camping environment is an ideal place 

to educate children and to help spread a more adequate 

ideal of' education is exemplif'ied by webb32 in the f'ollowing 

discussion of' educational experience. The verb to learn 

means certain past experience stays with one after it has 

been lived, so as to come back into present experience to 

help carry it on. One's lUe and what one lives stays with 

him after he bas lived it to come back again appropriately 

into his lif'e. Be:fore a thing can be learned it has :first 

to be lived. If' it is a :feeling, one cannot learn it until 

he has f'irst felt it. If it is a thought, one cannot learn 

it until he first thinks it. If it is a skilled movement, 

one cannot learn it until he fir st makes that movement. 

One learns only and exactly what he lives. This is why a 

camp is so good f'or children because it provides real living 

and so brings learning far better than does the older type 

school. 

3~enneth B. Webb. Light From ~ Thousand C~firesJ 
(New York: Association press. 1960) p. 43. 
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The fact that camping is an educational experience is 

exemplified in 'the way in which a camp experience can accom­

plish the basic aims of education. These aims are: (1) to 

help each child grow into a more adequate self-hood, (2) to 

help each one enrich his own life by upbuilding himself, and 

(3)	 to help each one grow into better social relationships. 

Camping .!!El!., objectives ~ character develOpment. 

The philosophy of camping is the basic concept concerning 

the primary values of life that are related to camping. The 

ultimate objective is a concise statement of the camp's 

supreme purpose. lIJajor objectives (goals and aims) are 

the basic classification of camp purposes. These come 

directly from one 1 s philosophy. General objectives are the 

simplest statements of these purposes. Specific objectives 

are the amplifications or broadening of the general objectives. 

r.lethods are the avenues of accomplishing these aims, techniques 

are the instruments of methods. 33 

The American Camping Association gives the following 

objectives of camping and same possible outcomes. 

1.	 The development of a sense o:f l! at-heme-nessl! in 
the natural world and the art of outdoor living. 

a.	 Increased understanding and appreciation 
of the world of nature. 

b.	 A keener sense of responsibility for the 
conservation of natural resources. 

c.	 Understanding of man's dependence on nature. 
d.	 Ability to use basic camping Skills. 

33Floyd and Pauline 'rodd, Cf:Pin2 :for Christian Y.out.!!.. 
(New York: Harper and Row, 1963 , pp. 55;" 56. 
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2.	 Education:for safe and health:fu1 living. 

a.	 Ability to use basic camping Skills. 
b.	 Improved eating habits and nutritional status. 
c.	 Iucreased vitality. endurance and strength. 
d.	 The :formation o:f positive health habits. 
e. Adjustment to physical de:fects.
 
:f. Safety Skills indigenous to the out-of-doors.
 
g.	 Freedom :from mental tensions.
 

3.	 Education :for constructive use of leisure. 

CI. •	 Abi1ity to camp with ease. 
b.	 Development of a variety o:f skills useful in 

adult li:fe. 
c.	 Creative ability in developing recreational 

activities. 
d.	 Increased understanding and appreciation o:f 

the out-o:f-doors. 

4.	 Contribution to personality development. 

a.	 Development of increased self-reliance and 
. initiative. 

b.	 Adjustment to physical defects. 
c.	 Development ox various skills. 
d.	 Increased creative ability. 
e.	 Freedom xrom parental. control. 
f.	 A sense of worth as an individual through 

belonging to a group. 
g.	 Development of ability to analyze, judge. make 

intelligent decisions. 
h.	 Freedom from mental tension. 
i.	 An appreciation o:f comeradeship. 
j.	 Ability to cooperate and be considerate of 

others. 
k.	 A sense of social understanding responsibility. 
1.	 An understanding and appreciation of persons 

of different religions. cultures, nationalities 
and races. 

m.	 A sense of kinship with and security in an 
orderly universe. 

5.	 Education :for democratic group and individual living. 

a.	 Understanding of our pioneer heritage. 
b.	 A sense of worth as an individual. 
c.	 Development o:f ability to analyze, judge and 

make decisions. 
d.	 Ability to cooperate and think of others. 



26 

e.	 A sense o:f social understanding and responsi­
bility. 

:f.	 Ability to :function e:f:fectively in a democratic 
society. 

9.	 An understanding of the worth o:f every individual. 

6. The development o:f spiritual meanings and values. 

a.	 An understanding and appreciation £or persons o:f 
other religions, cultures, nationalities and 
races. 

b.	 A deeper sense o:f religious values as expressed 
in all phases of living. 

c.	 A sense o:f kinship with and security in an 
orderly universe. 

d.	 A keener sense o:f aesthetic appreciation. 34 

Character trait s .!!!. learned through experience. 

Camping is one :facet o:f li:fe through which children have 

an opportunity to develop character traits. As the traits 

do not develop naturally they must be learned. Each child 

must have varied experiences which a:f£ord opportunity to be 

truth:ful, honest, :fair, trustworthy and just. By practicing 

sel:f-discipline in situations which 9:f:fer opportunities o:f 

this nature and by being counseled, erlcouraged and corrected 

when necessary, each individual develops patterns of behavior 

which can be carried over into situations not involving 

camping activities. 35 
I 

Through camping activities many personal qualities are 

developed which help provide better individual adjustment. 

34Camp Administration Course OUtline (Martinsville: 
American Camping Association, 1961), pp. 4, 5. 

35Leslie Irwin~ ~ Curriculum ~ Health and Physical 
Education, (St. Lou~s: C. v. Mosby company, 1951), p. 156. 
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Such attributes as courage, justice, patience, tolerance, 

fairness and honesty can be developed while children are 

living and playing together in a camping experience. Bad 

character is developed by the same process that develops 

good character and the types ox character development will 

36depend upon the conditions of the program. 

Mason37 has said, II contact , association is the educating, 

civilizing, socializing, humanizing factor in lixe and herein 

lies perhaps the greatest contribution ox organized camping. n 

~ enrichment ~ character development. Today most 

children are brought up in cities or city-like suburbs 

where park and playgrounds are the closest they get to the 

country. For these children summer camp provides their only 

experiences ox wilderness life, their only chance to see 

plants growing wild and animals in their natural state. 

camp offers youngsters a chance to learn canoeing, archery, 

woodcraft and other nature lore. It does not matter that in 

later life xew children will ever have to paddle a canoe, 

shoot an arrow, blaze a trail or make their own sandals. What 

does matter is that being able to do these things gives 

children a sense ox accomplishment and sel£-reliance. 38 

36Irwin, .2J?• .£!!.., p. 154. 

37Bernard S. Mason, C!!ping .!! Education (New York: The 
Mccall Co., 1930), p. 41. 

38william and Ellen Hartley, "There's A Summer Camp xor 
Every Child,lI Parents Magazine, 32:29-54 (April, 1966), p. 51. 
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Camping can enrich life because in our urbanized country 

the average child has little opportunity to swim, roam the 

woods, learn trees, build campfires or cook over a fire. 

Many o:f these things are offered by the camp. It is an 

entrancing life to youth and even 1h ough most o£ what is 

learned cannot be carried back directly to their lives, their 

lives are forever dif:ferent because of having lived these 

enrichments. Books have richer content and life has different 

hopes. 

camp li:fe can contribute to individual growth because 

the activities afford opportunity for campers to participate 

in things for which the camper feels a need rather than a 

required curriculum. Bonser39 has stated "in accomplishing 

all of these lUe puxposes--health, practical e:fficiency, 

civic and social cooperation and wise and wholesome recreation-­

the only means of growth is by e:ffective and satisfying par­

ticipation in these activities." 

Kilpatrick,40 one of America's greatest educators, has 

said "camping is (or should be) not just recreation, not 

primarily a business--or an 'industry' but in the :fullest 

sense of the word a 'leading out' of the richest potential 

o:f the human spirit. II 

39Fredrick G. Bonser. The Elementary School Curriculum,
 
(New York: The Macmillan Co., 1922), p. 57.
 

40William H. Kilpatrick, liThe Role o:f Education Today. If 
campipg, Magazine, (February 1942), p. 29. 
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Democracy ~ character development. Camping contributes 

to the development of better social relationships by offering 

opportunity to learn democracy because campers have the 

chance to live democratically. Because the camp does not 

have to follow traditional "fixed-in-advance" activities of 

learning, as the school does, it can sincerely build itself 

on living, on honest worthy living, and nothing else. 

One of the goals of education, that of training for 

democracy is stated by Dewey41 as follows: 

A democracy is lBOre than a form of government; it 
is primarily a mode of associated living. of con­
joint communicated experience. The extension in 
space of the number of individuals who participate 
in an interest so that each has to refer hi s own 
actions to that of others. and to consider the ac­
tion of others to give point and direction to his 
own. is equivalent to the breaking down of those 
barriers of class, race and national territory, 
which kept men from perceiving the full import of 
their activity. These more numerous and more varied 
points of contact denote a greater diversity of 
stimuli to which an indivi dual has to respond; they 
consequently put a premium on variation in his ac­
tions. They secure a liberation of powers which 
remain suppressed as long as the incitations to actio n 
are partial, as they must be in a group which in 
its exclusiveness shuts out many interests. 

The commission on the Reorganization of secondary 

Education has presented an interpretation of democracy which 

serves as an excellent guide: 

The purpose of democracy is so to organize society
that each member may develop his personality through 
activities designed for the well being of his fellow 

41John Dewey, Democracy and Education. (New York: The 
Macmillan Co., 1922) J p. 101.­
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members of a society as a whole. 42 

The camp can and does almost inevitably give young 

people the opportunity to live together on terms that 

normally make for the desired emotional security ard maturity. 

They have an opportunity to live in a camp situation as a 

personality among their peers with a minimum of adult dam­

ination. 

Ellwood43 states liThe knowledge more worthwhile in our 

human world is knowledge of hum.an beings in their relationships-­

of humans living together and the problems involved therein. II 

The summer camp is the most ideal place for these experiences 

of human relations to take place. 

Needs !!:!2. desires in relation !2. £haracter development. 

In dealing with each individual camper we must recognize 

he is a growing, plastic individual, a complete being who 

cannot be handled a part at a time--as his health, his play, 

his mind or his body. We must take into consideration his 

interests, abilities and needs in planning and conducting 

camp activities. 44 

42NEA, Cardinal Principles o:f secondary Education 
(Washin9fOn: United states Government Printers, 194'7), p. 9. 

43c . A. Ellwood, The SOcial Problem. (New York: The 
Macmillan CO., 1927), P:-224. 

~loYd Burgess Sharp, Education and the summer ~-­
An EXJ2.eriment. (New York: Bureau of PUOl'ieations, 'tea:cIiers 
Oollege, Columbia University, 1930), p. 36. 
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The program recognizes as an essential part of its 

purpose the supplying of immediate needs. 45 

Children are not interested in high-sounding objectives 

such as "personality development" or "growth in democratic 

processes" • A summary of the underlying motives of campers 

will reveal their goal is to "have a good time" or "to have fun. II 

The	 following is a listing of camper objectives: 

1.	 Above all, to have :fun 
2.	 Good food 
3.	 Excitement, adventure 
4.	 New experiences 
5.	 Approval and being liked46 

The objectives or goals that parents want camps to 

achieve in relation to their children are: 

1.	 Safety of the child, kept from accident 
2.	 Health guarded by proper :food, rest and cleanliness 
3.	 Reasonable control, not harsh, dictatorial, but 

set lXDlits to give the child a sense of security 
4.	 Some skills achieved, such as being taught to swim 
5. Progress in getting along with others
 
6 • Learning of some in~,ndence
 
7.	 Fostering of neatness 

It is true camp programs with their many objectives 

and aims are adult-made. The adult has aims of character-

building and personality-molding, et cetera, but the campers' 

aim in attending camp is fun. They judge every activity pn 

the basis of pleasure and interest. A camp program must be 

planned with this fact in mind. The adult aims may be met 

45Ibid., p. 37.-
46Floyd and Pauline Todd, £E,.-'£!!., p. 44. 

47Ibid., p. 45. 
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in activities planned to meet campers' aims. 48 

An understanding as to why people, campers, individually 

and in groups act as they do and what the driving forces 

behind their desires are, serves as a point of departure for 

planning a camping program and for human motivation. Thomas 

and Thomas49 offer the following formula for such planning 

as four classes of wishes, (1) the wish for new experience, 

(2) the wish for security, (3) the wish for recognition, 

and (4) the wish for re~nse. The desire for new experience 

is seen in simple forms in the prowling and meddling activities 

of the child and the love of adventure and travel in the boy 

and the man. In its pure form the desire for new experience 

implies motion, change, danger, instability, and social 

irresponsibility. The individual dominated by the desire 

for new experience S1 ows a tendency to disregard prevailing 

standards and group interests. The desire for security 

is opposed to the desire for new experience. It implies 

avoidance of danger and death, caution, conservatism. In­

corporation in an organization (family, community, state) 

provides the greatest security. 

The desire for recognition expresses itself in devices 

for securing distinction in the eyes of the pUblic. Some 

48n. E. Parks and E. \'1. Burgress. Introduction to the 
SCience of SoCiOlm. (Chicago: The University o£ Ch:ic ago
Press, i§2l), p. • 

49w. I. Thomas and D. S. Thomas. The Child in America. 
(New York: A. Kptf and Company, 1928) ;1>7 34'. ­
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various modes of seeking recognition are through courageous 

behavior, showing off through ornament and dress, the display 

of opinions and knowledge and the possession of special 

attaimnents as in the arts. It is expressed alike in arro­

gance and in humility, even in martyrdom. The desire for 

re~nse is raving, not for recognition of the public at 

large, but for the more intimate appreciation of individuals. 

It is exemplified in mother-love, romantic love, family 

affection and other personal attachments. Homesickness 

and loneliness are expressions of it. Many of the devices 

50for securing recognition are used also in securing response. 

It is largely the wish for new experience which takes 

the boy or girl to camp in the first place. The adventure 

programs in camping give opportunity for new experience•• 

The camper is very apt to feel secure in camp and even take 

her security for granted. The camping environment gives way 

to feelings of security because of its small group structure 

and the counselor-camper relationship. 

The wish for recognition manifests itself in athletic 

contests, winning of tournaments, development of various 

skills, knOWledge of nature, striving for honors and awards, 

serving of camp, wearing of styles, use of popular slang 

and doing the unusual. An act may give satisfaction to many 

of our elemental wishes or all of them. Participation in 

50
W. I. Thomas, .9,2• ..£!!., pp. 231-289. 
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canoeing, for example, may mean new experiences and at the 

same time lead to recognition by others in displaying strong 

physical ability. Individuals desire not only recognition 

in large groups, but also response and affection from those 

who are dear to them. This can be seen in camp :friendships 

with pals, buddies, tent-mates and counselors. 

The end results desired must grow out of the present 

interests ~he camper has. However anxious the camp staff 

may be to accomplish spec~ic worthwhile results in character 

and personality and to develop skills in certain techniques, 

they must not fail to keep constantly before them the camper­

aim of fun and interest, remembering that the camper knows 

where her interests lie. 5l 

Character development .!!!2 change .!E behavior. There is 

no doubt that it is difficult to measure or even get a clear 

idea of what changes there have been in childre~IS attitudes 

and in their behavior. Yet it is evident that changes do 

occur during a camp season. SUch changes as more sturdy 

self~re1iance, more consistent honesty, more effective co­

operation and a host of other qualities ar e developed whi ch 

make for a well adjusted individual. 52 

webb53 states further that many of the relatively 

5lw. H. Kilpatrick. Foundations!?!. Methods. (Kew York: 
The Macmillan Co., 1925), p. 1~. 

52webb , .2I!.. £!!., pp. 31, 32. 

53Ibid., p. 144. 
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superficial things such as details about counselors, other 

campers, details of happy times and even good habits such as 

keeping their things in order, making beds, et cetera, may 

not be maintained after they are home and again are members 

of neighborhoods, schools, and clubs. However the gabs 

made in camp in greater emotional stability, the changes that 

the camp experience wrought in personality and character, the 

social adjustment and improved attitude toward authority, the 

increased feeling of self-confidence based on accomplishments 

in camp and being accepted by fellow campers as a desirable 

person will become such a part of the child that he will 

carry them over into his noncamp environment. 54 

C!JDPing develops character. The development of character,· 

self-discipline and self-reliance as objectives are realized 

through all of the activities and facets of the camping program. 

Sports which are included in every camping program necessitate 

the development of various skills, sharing, working together 

and an opportunity to gain recognition as an individual. 

The relationships maintained between campers and counselors 

involving small group activities and discussions give opportunity 

for campers to participate and contribute as individuals 

and develop responsibility for their own person as members 

of a group. Having to behave in an acceptable manner as 

part of a group helps to develop patterns of self-discipline 

and responsibility that cannot be learned by any other means. 

54webb, ,22,. £!!., p. 147. 



36 

The whole philosophy o:f camping is designed around o:f:fering 

such opportunities. 

Another vital :factor which must be CD nsidered when we 

analyze ,the realization o:f objectives and when we give con­

sideration to the ways in which desirable and constructive 

patterns o:f behavior can become a permanent part o:f their 

personal lives, is the kind ox environment to which the camper 

will return. It is not reasonable to expect the child to 

preserve gains made during the summer i:f he returns to an 

unchanged environment--certain :family relationships, overso­

licitous parents, a dominating :father, jealousy o:f brothers 

and sisters, causes unwholesome reactions in children. Camp 

may relieve these pressures but it alone cannot change the 

relationships. 55 

1£ young children do take on the color o£ their environ­

ment easily and i£ they cannot be expected to preserve changes 

in attitude and behavior upon returning to environments that 

work against such changes it will be most di££icult to 

retain the growth they have acquired. 56 

To help this situation camps have devised ways o£ 

interesting parents in the camp programs and welcomed advice 

and suggestions as to ways o£ dealing with their children. 

camping staf£s can make an e:ffort to bring about a closer 

55Webb, 22. cit., p. 154. 

56Ernest Osborne. "Home Again, So What?" c!!pinSl 
MaSlazin~. (October 1937). 35:29, 43. 
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relationship between parents and the child's camp experience 

by helping the parents to understand what may have developed 

in the child and to further encourage them to new desirabl.e 

57behavior patterns.

What makes organized camps really wor1:h while? They 

are engaged in a building enterprise, that of bui lding children 

into self-reliant, purposeful, unselfish and productive adults. 

Every builder has his problems; that is why the work is 

challenging. The problems presented in building with brick 

and mortar are elementary co.npared \'lith problems of building 

character. 58 

Psychological ~ ~ciologica1 Sharacteristics 

~ Nine-Year-Old Girls 

The nine-year-old is no longer a mere child: nor yet 

a youth, but an intermediate in the middl.e zone between a 

59child and a junior high teen. Significant reorientations 

take place during this intermediate period. The nine-year-old 

begins new forms of self-dependence Which greatly modify her 

relations to the family, the school, her associates and to 

culture in general. 

57webb , £2. £!!., p. 147. 

58~., p. 158. 

59winifred Richmond, The Adolescent Girl. (New York: 
The Macmillan Company, 1925); p. 72. 
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$e1£-motivation is the cardinal characteristic or 

nine-year-01ds. They have a growing capacity to put their 

mind to things, on their own initiative or on only slight 

cues from the environment. 60 

There are innate differences in the depth and patterns 

of the ethical sense; but under ravorab1e cultural condition~ 

the nine-year-01d is essentially truth£u1 and honest. They 

are dependable and responsible and like to be trusted. They 

want a little freedom without supervision. Nine is pre­

eminently an age when individuality seeks to reassert and to 

reorganize itse1£. An active nine-year-01d is not too 

dependent on praise,61 may even show surprise when she gets 

it, but accepts approval and benefits from it. 

There is a marked decrease in the more obvious tensional 

outlets at nine. They need to 1I1et o££ steamll Nine is• 

apt to groan, mutter, sulk or find rau1t in relation to 

speci£ic happenings. 

Nine is finally becoming what her parents have been 

striving for. They deserve and receive outright compliments 

such as J IT she takes more responsibi1ity'l J ,I she is both more 

independent and more dependent", 11 she can be trusted", and 

60~., p. 39. 

6\taryhe1en Vannier, Mary Foster, Teaching Physical 
Education in the Elementary School. {piiiIade1phla: \'1. B. 
saunairs Company, 19~4J. . 
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62llshe obeys well ll 
• 

The nine-year-olds are coming within the rea1m of the 

more positive emotions. They may say that they hate certain 

activities, but will try to do them anyway. They may be 

impatient and quick tempered, and may flare up, but all of 

these responses are very shortlived. They may cry but only 

if they get mad enough or are really hurt. Nine-year-olds 

are more likely to be upset and apprehensive about their 

. 63 own act J.ons. 

Nine is an age when the child becomes impressed with 

whatever she is told. Strong feelings often prevail. She 

may show def'inite signs of empathy. some of her established 

emotional reactions, like other characteristics, are variable 

and she may swing quickly from one extreme to another, as 

for instance from marked shyness to extreme boldness. Another 

extreme is shown in her alternation between a "don't caret! 

attitude and an extreme sensitivity to criticism and desire 

64to please. 

She still wants same adult supervision during baths and 

dressing, but on the whole is fairly independe.nt. She still 

needs to be reminded to brush her teeth and wash before meal~ 

62Groves, E. R., personalit~ and Social Adjustment.
 
(New York: Longmans, Green and ~iiiPiny, 1923).
 

63Ibid., p. 59.-
640 . A. Thomas. Eve~daY Problems of the Eve~da~ Child. 

(New York: o. Appleton ~ company, 1927).pp. 1 -2 1. 



40 

but usually takes the suggestion good naturedly as though 

she had. been planning to do so herself but had forgotten. 

The nine-year-old is not yet very interested in 

clothes, and prefers to have someone else select them for 

her. She is more apt to lay them on a chair than hang them 

up. Girls are interested in trying to do their own hair. 

The nine-year-old is very curious and has a growing 

capacity for information and a lengthening o£ the interest 

span. There is a broadening interest in people and the 

community. She is developing an awareness o:f associates, 

both as individuals and members o:f the same group.65 

Nine-year-olds need a great deal ox reminding. They 

are less involved with routine chores, and accomplish more 

tasks o:f the moment both when asked and spontaneously. They 

want to please, to perform a personal service and may pre:fer 

a pat on the back :for a job well done to a material reward, 

or even to praise. 

It is usually not di:fficult to discipline the nine­

year-olds. O£ten they are controlled by a look.. At times 

they may need a short isolation period, especially from 

other children. They accept it and soon return subdued. 

Nines respond well to a warning or to an actual deprivation. 66 

65Gesell,2£.. £.!!., pp. 188-205. 

66Freeman , Dowling, Lacy, Tippett, Helping Children 
Understand Science. (Chicago: The John t. Winston company,
1954. ~. . 
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The nine-year-old really wants to be help:ful, but lacks 

spontaneity in doing things. She is, however, f'eeling the 

demands of' her age with more privileges and more responsibil­

ities. Although there are f'ewer battles over chores at 

nine, if' too much is demanded she resents it and speaks her 

mind. The nine-year-old is so busy that she has little t~e 

f'or chores. Her decisions are made rapidly and easily. She 

also shows a considerable degree of' f'ore-thought f'or she 

can set her mind to a task and can thus carry it through to 

completion.67 

To nine-year-olds the gang is more important than the 

f'amily. Nines are always hurrying somewhere and this may 

be the reason they cannot keep themselves neat or take the 
68time to worry about personal appearance. However, nine­

year-olds begin to show same independence in personal matters 

of' cleanliness, appearance and care of' clothing. O'Keef'e69 

states that children of' this age have a longer atten'tion span 

and will continue one activity £or a long time. These nine­

year-olds are more skill£ul in their motor perf'ormances and 

enjoy displaying their skills in team participation, competi­

tive games and self'-testing activities. Nine-year-olds 

67Gesell, 2,2. £!!., p. 206. 

6~artha Mary Reynolds, Children E2!!! seed !2. ~lin9s, 
2nd ed. (New York: McGraw Hill Book Co., Inc., 195J:~ p. 173. 

69RUth Pattric O'Kee:fe, Education Through Physical 
Activities, 2nd ed. (st. Louis: The C. V. MosEy ~o., 1955), p. 24. 
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have a strong sense o£ £air play. 

P~2cholo9ica1~ Socio~o9ica1 ~aracteristics 

o£ Ten-Year-old Girls.......
 
The distinctive characteristics o£ the ten-year level 

are best interpreted in terms o£ the maturity traits o£ the 

nine-year-old. While the nine-year-olds are engaged in 

mastering skill, they work with channelized intentness and 

are not too easily diverted £rom one activity to another. 

In comparison, ten is relaxed <md casual, yet alert. They 

have themselves and their skill in hand and tal<.e thi. ngs in 

stride. The ten-year-olds o£ten show a genuine capacity to 

budget their time and energy. Their general behavior, their 

demeanors, and orientation to the household are more modulated. 70 

The ten-year-olds are becoming more capable o£ little 

courteous amenities 'vhich have motor basis. Since their 

whole organization is less channelized, their attitudes are 

more £lexible and they are more responsive to slight cues. 

This relative £luidity has important cultural implications. 

It makes the ten-year-old peculiarly receptive to social 

information, to broadening ideas and to prejudices, good 

and bad. It is relatively easy to appeal to their reason. 

This is a golden period £or planting liberalizing ideas. 71 

The channelized characteristics o£ the nine-year-old, 

70Reynolds, ~. .2!!., p. 94.
 

71Gesell, .2£. E!., p. 231.
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and the fluidity of the ten-yeAr-old readily lead to bully­

ing and delinquent forms of behavior in an adverse environ­

mente A gang may simply organize their traits for better 

or for worse. 

It is said that the ten-year-old sometimes esteems her 

gang or club more than her family. This may be partly true, 

but on the whole she has a fairly critical sense of justice. 

She is cognizant of partialities and frequently surprises 

one with the judiciousness of her observations. 72 

Individual differences apparent at nine years of age 

become still more manifest at ten. They may show fineness 

of character, graces of deportment, executive ability, per­

.ceptiveness of interpersonal relationships and a. wide range 

of personality traits which have great prognostic import 

as to their potential vocation or career. In the management 

of interpersonal relationships they may a1ready show a kind 

of skill and a sense of justice which signify capacity for 

leadership. 73 

Girls are more aware of ,interpersonal relationships than 

boys are at ten. Girls are also more aware of their persons, 

their clothes and appearance. Girls are interested in family 

life and they are most perceptive of differences in family 

7~artha Mary Reynolds, Children ~ §.!!2. ~ SnlingS,
 
2nd ed., (New York: McGraw-Hill Book Co., Inc., 1951 _
 

73Groves, ,22- £!!., p. 71. 
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living and thus are able to adjust to them as they arise. 74 

Gesell has done extensive studies and tests upon various 

ages of children. He found that the sense of fairness is 

shared by ten-year-olds. Gesel175 cites that ten I s standards 

for right and wrong acts of others are very high. Children 

ten years of age evaluate their own assets principally in 

terms of abilities such as those in school or in athletics 

and in terms of individual personality traits. Ten-year-old 

girls do not stay angry long and most of them. have a best 

friend, often several friends. They have a strong desire to 

do the same things and wear the same kind of clothes as those 

worn by the other girls in the group.76 They are generally ~. 

~ 
tlcareless of personal appearance, dislike bathing, caring 
III 

for their clothes, brushing their teeth and tend to shrug 

off responsibility. 

Ten-year-olds have a great interest in club activities. 

They form. and reform their own short-lived secret clubs. These 

children are generally easy going and well balanced. Their 

parents think of them as direct, matter of fact, simple, 

clear-cut and childish. 77 

7'\;esell, ~. £!!., pp. 49-62. 

75Gesell, Ilg, Ames, Youth The Years From Ten-Sixteen. 
(New York: Harper and Brothers,-W56), pp:2'84-486. 

76Gesell, Ilg, Ames, ~• .£!1., p. 490. 

77Ibid., p. 492.-



OlAPTER III 

DISCUSSION OF DATA 

The questionnaire used in this study was constructed far 

the purpose of obtai.J?ing data to support the purposes of the 

study. 'rhe study was to determine the in:fluence that a 

residence camping experience can have on the development of 

sel£-discipline and self-reliance in its participants. The 

questionnaire was accompanied by an introductory letter to 

the parent. The parents' questionnaire was constructed 

from information gathered by the author from talking with 

parents and campers and from personal observation during six 1<'I'~ , 

~' years as director of the camping program. The author also 
til' 

~!l 
researched the areas to be included in the survey form to 

determine what should be included. 

The questionnaire was divided into two areas, self-

discipline and self-reliance. Twenty-one questions were 

placed under discipline and ten under reliance. Each question 

was designed to measure or determine development of a par­

ticular kind of behavior related to one of the two general 

areas. The form used by the counseling staf'f was explained 

by the author in person. The questionnaire, counselor form 

and the introductory letter may be found in the appendix. 

Construction of and Validation of the Questionnaire 
,. -- ----- - ----. ......._----­

The validation of the questionnaire was determined by 

a pilot questionnaire which was sent to seven parents not 
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participating in the survey. Also the questionnaire was 

evaluated by a former camp program director and by the 

executive director of the Young Women's Christian Associ­

ation. The evaluations from the participants in the pilot 

questionnaire indicated to the researcher sufficient informa­

tion was included in each of the areas to measure development 

during the camp experience. They also felt the questions 

were clear and could be easily understood and responded to 

by participating parents. 

Method 2! selecting Recipients
 

~~ Questionnaire
 
IIThe enrollment at the Young Women's Christian Associ- ml!1. 
~li 

\11ation Camp at Wichita, Kansas, was approximately two hundred 

fifty girls in five one-week sessions in residence camp. The 

questionnaires were mailed to fifty parents of girls enrolled. 

The selection of participants were the following: (1) the 

participants were all girls nine and ten years old, (2) the 

participants were chosen by selecting fifty girls from camp 

registrations with no particular thought as to whom they were 

or their previous camping experience, (3) thirty-three per 

cent of the participating campers had had previous camping 

experience and sixty-seven per cent had none. 

A questionnaire similar to the ones completed by the 

parents was completed by the senior counselors. The counselors' 

questionnaire was constructed by grouping the thirty-one 

questions on the parents' questionnaire into fifteen general 
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areas of behavior. At the end of the week the senior counselor 

to whom the girl was assigned during her week at camp com­

pleted the form. The counselor rated the camper on each item 

with always good, good, fair, sometimes or never. The 

counselor was also aSked to make any comments that might help 

clarify her response. 

_R~e_s_u_l_t_s 2! ~ Questionnaire 

Two identical questionnaires were mailed to parents of 

fifty campers enrolled in one or more sessions at the Wichita 

Young Women's Christian Association Hesidence Camp. The 

questionnaire was first sent to the parents two weeks before 

the child attended camp, and again two weeks after the com­

pletion of the camp experience. 

From the first fifty questionnaires sent out thirty-

five were returned, fifteen were not returned. Seventy 

per cent of the total number sent out were returned. From 

the second fifty questionnaires mailed twenty-four were 

returned. Three of these were returned without a signature 

making them of no value to the study. There were a total of 

twenty-one pairs of questionnaires or forty-two per cent of 

the total that could be matched from which data could be 

obtained to include in this study. 

The actual total improvement was made on the basis of 

the fact that parents rated the participants by four degrees 

of acceptability. Many were rated under the number one class, 
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or that their behavior in a particular area was always 

acceptable, therefore no improvement was possible. The 

number classified as such has been deducted from total 

responses, the overall per cent of improvement made was 

then determined. 

The following Tables I and II show the percentages of 

improvement made by the campers as a result of their camping 

experience in each of the thirty-one areas of behavior from 

the 21 matched parents' questionnaires. The percentage of 

improvement ranges from fifty-six per cent on item number 

twenty-one to no improvement on item thirteen. 

The following graph Table III groups the thirty-one 

questions on the survey questionnaire into five catagories: 

sociability, citizenship, attitude toward authority, respon­

sibility for person and ability to make decisions. 

The solid area shows the per cent of improvement made 

in each of the catagories prior to considering the area 

Where no improvement was possible. The solid section, plUS 

the crisscross section shows the adjusted actual total 

improvement made ~n the bas~s of the fact that parents rated 

the participant s by four degrees of acceptability. Many 

were rated under the number one class, or that their behavior 

in a particular area was always acceptable, therefore no 

improvement was possible. The number classified as such 

has been deducted from total responses. The per cent 

deducted from the total responses can be read from bottom to 
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TABLE I 

DEGREE OF JMPHOVEMENI OF CAMPEl<S 
FR~ PARENT QUESTIONNAIRES 

Number responding 
Question under No. 1
 Number Number Per cent 

(Those where no remaining showing showing 
improvement was where improvement improvement 
possible within improvement 

the framework ox was 
the survey) possible 

1 6 15 3 20
 
2 3 18
 7
 39
 
3 3 18 6 33
 
4
 
5
 

5 
2 

16
 
19
 

2
7
 

13
 
36
 

6 12 9 3 33
 
7
 1 20 8 40
 
8 3 

2 
18
 
19
 

7
7
 

39
 
37
9
 

10 1 20 4 20
 
11
 
12
 

11 10
 2
 20
 
1 20 3 15
 

13 5 16 o
 o 
14 6 15 1 6
 
15 6 15 6 40
 
16
 9
 12 5 42
 
17 3 18 4 22
 
18 7 14
 
19 8 13
 

4
4
 

29
 
30
 

20 3 18 5 28
 
21 5
 16
 9

7
 
56
 
37
22
 2
 19
 

23 1 20 9 45
 
24
 
25
 

6
7
 

15
 8 43
 
14
 8 57
 

26 10 11 3 27 
27 2 19 5 26 
28 3 18 6 33 
29 10 11 5 46 
30
 7
 14 3 22
 
31
 6 15
 4
 26
 

Total responses were 21. Numerals were assigned to the four 
possible questionnaire answers as: always 1, usually 2, some­
times 3, never 4. Questions 2-6-8-10-12-13 were negatively 
worded questions, hence the numerals to these six questions have 
been reversed in this chart to coincide w±th the other 25 questions. 
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TABLE II 

PE::-~CENTf\.GE OIl IHP:;,OVEI,IENT ON 
THE THI=-~TY-arm QUESTIONS 

Percentages 

Items 10 20 30 I/J 50 60 70 80 90 100 
'~'::"7~1 
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3 ::?;:'~l:~1fII 
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i~ 
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26 
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~"7---~4:~~'j":,i?~!~~.28 
29 
30
 .,:::~,~"
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the left. The overall per cent of improvement made was then 

determined and is reflected by the solid area, plus the 

crisscross section. Note in question number 25, under 

ability to make decisions, the parents rated the participant 

as thirty-five per cent under the number one classification 

which indicated according to the survey framework that no 

improvement could be made in this area. Only a sixty-five 

per cent improvement was possible. Therefore, the number 

responding which make up this sixty-five per cent was 

accepted as one hundred per cent possible improvement. The 

actual per cent of improvement made therefore was fifty-seven 

per cent as indicated by the solid section plus the criss­

cross section. 

Table .IV indicates the number and percentage of no 

change and retrogression in each of the thirty-one areas of 

behavior compiled from the twenty-one questionnaires completed 

by parents of the campers involved in the study. The per­

centage of no change ranged from ninety per cent in items 

eleven and fourteen to forty-two per cent on items twenty­

eight and thirty to no retrogression on items eleven, fifteen, 

sixteen and eighteen. Table V shows by means of a line 

graph the comparison of the percentage of improvement and 

percentage of retrogression. 

Table VI indicates the percentage of counselor evaluation 

identical to the parents' evaluation of the child following 

the camping session. The counselor evaluation was completed 
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PE:~CENTAGE OF Ii'lPROVm'lENT, ADJUSTED rrviPTIOVEfo1ENT,
 
POSSIDLE nlPROVEf\1E.NT, AND NO HIPHOVEi,lENT
 

POSSIBLE, IN FIVE CATEGORIES
 
'ercents-Ir~nrovcr;]ont 
L~J,,',;:m3 Ur.~djusted
 
~ A,'3justec1
 
W0i'1 Possible
 Percentages


t!2:'!. pos3j.ble
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TABLE IV 

NUMBER AND PEH CENT OF CAttlPERS SHOWING 
NO OlANGE AND REL{OGRESSION 

QUESTIONS
 

1 
2 
3 
4 
5 
6 
7 
8 
9 

10 
11 
12 
13 
14 
15 
16 
17 
18 

-19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
31 

NO CHANGE
 

Number Per cen~ of Total 

17 81.0 
13 61.9 
13 61.9 
15 71.4 
12 57.1 
17 81.0 
12 57.1 
13 61.9 
10 47.6 
14 66.7 
19 90.5 
16 76.2 
18 85.7 
19 90.5 
15 71.4 
16 76.2 
16 76.2 
17 81.0 
15 71.4 
13 61.9 
10 47.6 
12 57.1 
11 52.4 
11 52.4 

9 42.9 
16 76.2 
14 66.7 
10 47.6 
13 61.9 
13 61.9 
13 61.9 

RETROORESSED
 

Number Per Cen~ of Total 

1 4.8 
1 4.8 
3 14.3 
3 14.3 
2 9.5 
1 4.8 
1 4.8 
1 4.8 
4 19.0 
3 14.3 
0 0.0 
2 9.5 
3 14.3 
1 4.8 
0 0.0 
0 0.0 
1 4.8 
0 0.0 
2 9.5 
3 14.3 
2 9.5 
2 9.5 
1 4.8 
2 9.5 
4 19.0 
2 9.5 
2 9.5 
5 23.8 
3 14.3 
5 23.8 
4 19.0 
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at the end of the week on the basis of observation throughout 

the session. In all but four items agreement between parent s 

and counselors was well over fifty per cent. 

From the information in Tables I and II it seems evident 

that there is more carry-over value in the areas of responsi­

bility for personal matters and in the ability to make 

decisions, or it may be that these areas which show the most 

improvement could be more easily observed by parents. A 

significant part of the camp program is designed to help 

campers develop skill in caring for themselves in all areas 

from keeping their personal things in their proper place in 

the cabin to taking responsibility for what they wear and 

their appearance. They are completely responsible :for 

these aspects of living while at camp. They receive correction 

i£ they neglect these duties. 

Also the camping program is designed to help the campers 

make choices and decisions that will affect them as individuals, 

as well as in a collective group. Each camper has opportunity 

to plan her week's activities within the framework of the total 

camp program. She has opportunity to select the classes in 

Which she will participate such as swimming, canoeing. 

archery, crafts and horseback riding. She also decides as 

a part of a group what many of her meals will be and in What 

special events she will participate. Each camper also may 

decide in which cabin she wishes to live, with which counselor 

she wishes to be and to some extent her cabin mates. 
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It was brought out in the review of literature an 

important value of camping is that it gives the participants 

a Chance to make choices and decisions which will help develop 

patterns of conduct to be carried over into the non-camp 

environment. This fact is verified in the responses to 

questions 7, 21, 23, 24, 25, and 29 in the study. 

The responses next in line showing most improvement 

were in the area of the camper's reactions to authority and 

to other members of the group. For many campers the experience 

at camp is a first for them in 1iving as a part of a group 

and they have to learn to give and take to belong. The 

informal personal relationship of the counselor as a leader 

is new to most campers. The counselor's position lies some­

where between the intimate relationship they experience with 

parents and the formal one they experience with teachers in 

the public schools. They find it easy to respect a figure 

o£ authority Wlder these circumstances. 

For further clarity the author in Table III has grouped 

the items on the survey questionnaire into :five general 

categories of behavior: (1) sociabi1ity (2) ~itizenship 

(3) attitude toward authority (4) responsibility for person 

(5) ability to make decisions. The author defines sociability 

or socialization as a process in which a chi1d acquires a 

sensitivity to the pressures, expectations and obligations 

of the group and learns to behave in a manner which is 

acceptable, to that group, so she may become an active part 
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of it. seven of the ques1:ions were designed to "try to determine 

the in:fluence a camping program could have on campers in 

situations where interaction with members of a group take 

place. 

The author defines citizenship as the responsibility 

of every person as a. part of a group to fulfill her duties to 

make congenial and successful living possible. Such things 

as respect for other people I s property, obeying rules, being 

truthful and displaying fairness in relationships with family 

and friends compose some re~nsibilities of citizenship and 

are exempli..fied by the four survey questions, numbers 11, 

17, 18, and 31, in this area. Percentage of improvement 

ranged from 20% to 26%. 

Attitude toward authority incorporates the feelings 

expressed OPenly or secretly toward figures of authority, 

in this case counselors. The experience a camp provides in 

relationships with authority are unique in that they are of 

an in:formal nature which is a new experience for most children, 

especially during a first experience at camp. This kind of 

situation lends itself to an understanding, appreciation and 

growth of desirable attitudes toward this important ideal in 

democracy. These eight items, numbers 1, 3, 4, 5, 9, 10, 

15, and 28, in the area o:f attitude toward authority were 

designed to measure growth in this area on the basis of the 

philosophy of campJng which maintains that camping will provide 

opportunities for these things to happen. Percentage of 
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improvement ranged from 13% to 40%. 

The author interprets responsibility for person as 

meaning the ability or skill to care for oneself in personal 

matters. It implies an independence from adults. These 

two questions, numbers 21 and 23, were designed to determine 

the growth made in these areas because this is an important 

aim ox camping. Percentage of improvement ranged from 45% 

to 56%. 

The ability to make decisions is sel£-explanatory. 

This area is included in the basic objectives ox camping 

because the ability to make decisions is one ox the most 

important ways a child gains maturity and strength as an 

individual. T~ items. numbers 6, 7, 12, 13. 19. 22. 24, 

25, 26. and 27, on the survey questions dealt with thi s 

aspect becaus'! of its importance. It can be nottao that 

many of these items were among the ones showing the highest 

percentage ox improvement ranging from 0% to 57%. Residence 

camping provides a great opportunity through choices of 

activities and experiences for campers to make growth in 

this area. 



CHAPTER IV 

S~lAnY AND CONCLUSIONS 

This study was conducted in order to investigate the 

relationship between a residence camping experience and the 

development of self-discipline and self-reliance in partici­

pants in the Young WOmen's Christian Association camp at 

Wichita, Kansas. There were 50 campers selected for the 

study. Investigation was made to determine what consti­

tutes self-discipline and self-reliance. Information about 

each participant's degree of sel:f-discipline and self-reliance 

was obtained from the parents be:fore the camping experience. 

The participant was observed and rated during her experience 

at camp by the staf'f. A :follow-up survey from the parent s 

was conducted to determine to What extent the participant 

had grown or developed in these areas as a rewlt of the 

camp experience. 

On the basis o:f this particular study the following 

conclusions appear warrante~: ( 1) all of the responses but 

one showed an improvement. Percentages range from 56% to 

4.~~, (2) there was a small percentage of retrogression in 

all but four areas ranging from 23.8% to 4.8%, (3) the 

camping experience makes no observable ela nge in a large 

number o:f participants in some areas, (4) self-discipline 

and self-reliance can be developed through participation in 

a camp program such as the Young Women's Christian Association 
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camp, (5) the objective. o~ deveLopment of self-discipline 

and selI-reliance are realised and do became a part of the 

child I S behavior as a reftlt of the camping experience, 

(6) the camping period .... too short in duration to allow 

time ror developmen~ 10 t~ place in observable proportions, 

(7) there was improv..ent OOftsidering the small number of 

returns for the concluaion ot the survey. 

The probable reasons tor the percentage of no change 

are: (1) no opportun:l:ty on 'the part of the parent following 

the camping experience 'to observe the change if it had occured, 

for example the child' 8 behavior as a. part ox a group, 

(2) the camping period was o~ too short duration for noticeatlB 

development to take place (3) the camping program did not 

offer enough opportunity :for improvements to take place 

(4) the child may have alzeady achieved as much as is possible 

for her age group 'before a.ttending camp, (5) for many campers 

the camping experience ia the first time they have been away 

from their home for an, period of time, and they are struggling 

between having a happy and enjoyable experience and xeelings 

of loneliness or possibly homesickness. This struggle to 

adjust may hinder possible development or improvement. 

Some probable reasons :for the retrogressions are: ( l) con­

flicts with counselors and/or other campers creating an 

undesirable experience since the questions showing the most 

retrogression are in the areas of sociability and ~he response 

to authority, (2) the home environment may have been of such 
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a nature to cause retrogression because it may seem l~e a 

"let down ll from the fun, happy environment they had been 

experiencing for a week at camp away from brothers and 

sisters and possibly "bossy" parents, and returning to this 

lIsameness" might cause resentment resulting in observab1e 

retrogression; (3) the chi1d may have experienced homesickness 

or loneliness during her week at camp which might have 

created a state of mind which would cause retrogression to 

take place in many areas, (4) the child may have experienced 

illness or injury during her week of camp which may have 

upset her, thus creating an inner conflict which could result 

in retrogression in some areas; (5) because some parents force 

their children to go to camp, and many times go on vacations 

or do things the child wou1d enjoy the child has strong 

feelings about this and may experience inner conflicts 

or frustrations because of resentment for the parents. If 

this situation does exist there is a strong possibility there 

may be retrogression in some areas as a result of such feelings. 

The child may project the feeling she has for the parents, 

or figures of authority, or other campers, and the feelings 

may become so much a part of her behavior that it is observable 

by parents following the camping experience. 

In a1l but four i tams, agreement between parent s and 

counselors was well over fifty percent. This facet of the 

survey lends credence to the va1idity of evaluation by the 

parents. This strengthens their evaluation because many times 
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parents are not over1y objective when evaluating their own 

children. 

As a result of this study the author wishes to recommend 

the fo11owing: (1) the camping session should be for a longer 

duration, (2) more conscious effort by the camp staff should 

be put into the areas of this survey which show retrogression, 

(3) an improved program of informing parents in what can and 

does happen to children from a camping experience shou1d be 

developed. 
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Introductory Letter to Parents 

Dear t-'1rs. 

WE NEED YOUH HELP I 

This summer I am doing some research for my masters 
degree. Since my interest for the past six years has been 
in camping I have chosen to write my thesis on the Relation­
Ship of a Residence camp Experience to the Development of 
self-Discipline and self-Reliance. 

You agree the importance of the camping experience 
cannot be overstated. My desire is to improve the camp 
program to assure eutn a greater experience for the camper
and to exert even more influence toward helping the camper 
to become disciplined and self-reliant. 

The survey will include two questionnaires, one I am 
enclosing with ~is letter. The second, a follow-up question­
naire, I will send to you after your daughter has had the 
camping experience. 

Your daughter' s name will not appear in the finished 
report. The ratings will not be seen by myself or the counselors 
before camp. We are not testing your child, but rather 
we are testing our camp program. I would like you to answer 
each question as you feel it ~plies to your daughter at 
the present time. Then following the camping experience 
there mayor may not be a change in any of the given areas, 
we want to know this. The important thing is to be objective 
in your evaluation of your daughter both before and after 
the camping experience. 

You may be interested in a copy of the survey when it 
is completed, if so please indicate on the form. If you 
have questions feel free to call me, or perhaps you could 
talk with me when you bring your daughter to camp. 

Please use the enclosed, stamped, addressed envelope
for returning the questionnaire at your earliest convenience. 

Sincerely, 

Beulah (BootS) Ott 
YWCA Camp Director 

BMO:ct 
Enc. 



70 

Questionnaire for Parents 

I.	 SELF-DISCIPLINE 

one)QUESl'IONS	 RAT I ifGS - (chec 
NEVER.SCMETIMES.ALt~AYS. USUALLY. 

1.	 Does your child have re­
sPect for authority?
 

2.	 Does your child pout
 
when things do not
 
please her?
 

3.	 Does your child accept
 
correction without
 
t>Outina?
 

4.	 \'lhen being talked to,
 
does your daughter
 
listen?
 

S.	 Does your child dis­
play an acceptable
 
attitude toward
 
discipline?
 

6.	 Does your child spend
 
excessive time day
 
dreaming?
 

7.	 Will she accept res­
ponsibility £or her
 
own actions?
 

8.	 Does she make big
 
things out of little
 
issues?
 

9.	 Does she accept correc­
tive criticism without
 
getting her feelings
 
hurt?
 

10.	 Does your daughter argue 
when aiven orders7 

11.	 Does she res,pect other 
P!S?le t S propertl? 

• 'II 
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Page 2 

ALWAYS. USUALLY. SGlETIMES. NEVER. 

12. 

13. 

14. 

15. 

16. 

17. 

18. 

19. 

20. 

II. 

21. 

Is she inclined to jump 
into a new activity with­
out thinking thXough what 
discipline may be neces­
sary to complete the 
activity? 

When discouraged with 
things, does she just 
give up the Whole thing? 

Does she work harmoniously 
with others? 

Does she accept the 
decisions o£ groups 
and leaders? 

Does sbe take turns and 
share with others willinaly? 

Does she obey rules even 
when there is no one 
around to see that she 
does what she is supposed 
to do? 

Is she truthful about 
her experiences? 

can she be trusted 
with personal freedom? 

Does she display 
patience and tolerance 
while with :friends 
and :family? 

SELF-RELIANCE 

Does your child take 
responsibility for 
personal cleanliness? 
(hair, nails. etc.) 

I 
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22. 

23. 

24. 

25. 

26. 

27. 

28. 

29. 

30. 

31. 

Page 3 

ALWAYS. 

-
Does your cbild assist 
with the re~nsibility 

OI the home without 
continual correction? 

Does she take respon­
sibility Ior keeping 
her personal items in 
their proper place? 
(such as clothes. etc.) 

Is she able to make small 
decisions and carry them 
out? 

Can your daughter adjust 
to situations in the 
home when the parents 
are not thee? 

can your daughter adjust 
to changes in routine? 

Is she able to think 
and reason things out 
:for herself? 

Does she :follow given 
instructions? 

Does she make acquain­
tances easily? 

Does she enter into 
new activities without 
excessive hesitation? 

Does she display :fair­
ness in her relation­
ships to members o:f 
the family and friends? 

USUALLY. SCXvtET IMBS. NEVER. 

Signed--_.--_._-------_._._­
Parent I S Name 
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Questionnaire for Counselors
 

ITEMS CGtNENTS
 

1. I~espect for authority 

2. Pouting 

3. Attitude toward discipline 

4. Accepting responsibility for 
own actions 

5. Arguing about decisions 
made by leader or group 

6. Respect for proPerty 

-
7. Working with group 

8. Taking turns and sharing 

9. Truthful 

10. Adjusting to routine changes 

11. Responsibility for personal 
cleanliness 
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Page 2 

12.	 Patience and tolerance 
with associates 

13. Following instructions 

14. Making acquaintances 

15. Putting her things 
where they belong 

***
 


