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PREFACE

The purpose of this study is to provide a framework
from which a testing instrument may be developed which would
test the intermediate school child for awareness of forelgn
cultures and pollitical actors. As the reader proceeds with
the examination of this study, it is of fundamental impor-
tance that the followlng conslderations be kept in mind:

(1) The questions that are presented are samples of types of
questions that may be used iIn such a testlng instrument, not
the final set of testing questions. The questions must be
examined i1n this perspectlve rather than as tested questlons.
(2) The author is aware of the difficulty of item construc-
tlon and evaluation. The reader must recognize that within
this study no attempt has been made to evaluate each specific
item, and the difficulty of constructing items which test
what the lntermediate chlld belleves rather than what soclal
sclentists think he belleves 1s quite evident to the author.
(3) This study is not a blueprint for the final construction
of a testing instrument, but instead is an attempt to present
to the reader an introduction to the investigation of the
intermediate school child's awareness of foreign cultures and

political actors.
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CHAPTER I
POLITICAL SOCIALIZATION AND FOREIGN AWARENESS

The world community‘is in a transitlional stage.
Because of the tremendous advances of sclence, technology
and their by-products; the 0ld nineteenth century system of
world politics has disintegrated. In its place a new world
community has developed in which each member has become,
willingly or unwillingly, more and more dependent upon the
other members of the same World community. Man is now liv-
ing, at one and the same time, on at least three levels of
human organization in international relations: (1) the old
nation-state, (2) reglonal organization, and (3) the inter=-
national community.1 Technologically, economically, and
politically all mankind 1s living in an ever-shrinking world.
With this drawing together of nations many critical, con-
fusing and paradoxical questions must be faced.

Besides the age=o0ld problems of inadequate food sup-
plies, unhealthful living conditions, unemployment, and the

exhaustion of natural resources, man and the nation-state

'Vera Micheles Dean, “"International Relations,"
Political Science in the Social Studies, Thirty-sixth Year-
book, National Council for the Soclal Studies, (Washington,
D. C.. National Council for the Soclal Studies, 1966), p. 92.
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will be forced to examine some very basic questions concern-
ing the future. Most lmportant of these questions is whether
the nation=state can learn to work together with other such
states in larger and stlll larger groups that cut across
national boundaries and rise above national interests for
the common good of a world community.2

The United States, because of 1ts position as a world
power, occuples a central place 1n the continuum of world
politics, It 1s clear from past experiences that the Unlited
States, whether it likes 1t or not, will continue to be in-
volved in relations between nations. The Unlited States and
1ts citizens have no real cholce but to concern themselves
deeply with the forces of change at work within the inter-
national community. If the goal of America 1s world peace,
cooperation among nations and understanding of others are
fundamental.’

Before cooperation among nations and understanding of
others can be achieved, the citizens within these nation-
states must be taught that these are desirable goals. 1In

order to educate the clitizen 1t 1s necessary to understand

21pid.

>Norman J. Padelford and George A. Lincoln, The
Dynamics of International Relations, (New York: The Macmillan
Company, 1962), pe 21,
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how he develops hls political beliefs and also the extent of
his awareness of forelgn cultures and peoples.

The basic concern of thlis study, therefore, shall be
the development of a frameﬁork from which a testing instru-
ment may be developed Which shall reliably and valldly deter-
mine the awareness of school chlldren between the ages of
nine and thirteen. The test instrument shall be desligned to
determine the awareness of these children in two fundamental
areas, First, when do children become aware of foreign cul=-
tures and peoples? Secondly, when do chlildren become aware
of the roles of the dominant political actors within these
forelgn cultures?

The study shall not attempt to develop a testing
instrument in its final form, but instead shall focus pri-
marily upon the development of the background and framework
for the construction of the testing instirument. This study
is only the beginning step in a serles.

The necessity of such a study i1s based upon the impor=-
tance of the early adolescent years upon the political beliefs
of a child and the dramatlic changes that have and are occur-
ring in the world community. During the period from ages
nine to thirteen, many critical soclal-psychological changes
are taking place within the child. It is during the last

three years of elementary school and the first two years of



Junlor high school that the child moves from a nearly com=
plete ignorance of adult politics to an awareness of the more
obvious features of the adult political arena.4 It is during
these age levels that the l-'soci.al and political learning. . .
become a part of the individual's basic psychic equipmént.“5
The fourth-grader and ninth-grader are, as & conseguence,
qulite different in thelr outlooks.

The nine-year=-old, in a middle=-class family, is in
almost all respects,‘still a small child. He 1s dependent
upon his parents and other adults for his needs and behav=~
ioral guldelines, His world is one of games, toys, and make=-
believe., By thirteen, however, quite notlceable changes are
occeurring. The pubertal physlological changes have begun
for most girls and elso for many boys. Heterosexual inter-
ests are beginning to become important Influencers of behave
ioral patterns. PFor the eighth-grader the world 1s no longer
centered around the family, but now extends to such activi-
tles as meetings with frlends, dating, and discusslons aboutl

6

future life goals. David Easton and Robert Hess, therefore,

4pred I. Greenstein, Chlldren and Politics, (New
Haven: Yale University Press, 1965), p. 1.

5Ibid., p. 81.

6Ibid., pp. 1=2. It should be noted that the stated
description 1s limited to what may be termed a "normal"
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conclude that 1t is these early years that are "the crucial
time for training in citizenship attitudes."?

If this age 1s to be considered as the "crucial time"
for citizenship training, it i1s of fundamental importance to
the developing child that he become cognizant of the raplidly
changing world of which he is a member. The old nineteenth
century system of world politles has disintegrated and the
world community is now in what may be called a transitional
stage., The new world community which was brought about by
the tremendous growth of science and technology and their by-
products, 1s one of interdependence. Thls drawing together
of nations has created many critical, confusing, and para-
doxical questions which must be faced by future citizens.

If the population trend continues to spiral upward,
tomorrow's citizens will have to deal with a multitude of
critical issues, The overcrowded nations will be faced with
inadequate food supplies, unhealthful living conditions,
unemployment, and the exhaustion of natural resources. These

are, of course, not new problems to any age, but they shall

middle-class existence, Research of the other groupings
within American society is at this time lacking.

TRobert Hess and David Easton, "Role of the Elemen-
tary School in Political Socilalization," in The School
Review, CXX (1962), p. 264,



be much more complex questions than they have been hereto=-
fore. Because of the mushrooming advances in sclence and
technology, man faces not only a shrinking world, but also
the very real possibility that the world could be annlihilated
through nuclear war. The responses to these critical prob-
lems have created a confusing era.

The nation-states have attempted to maximlze thelr
position in the world community,8 and as a result they have
and are dividing into politically, ideologically, and often
emotionally antagonistic blocs.? But at the same time, there
1s a recognition that the nation-state 1s becomling less and
less effective in providing the standards of welfare and the
assurance of security that the citizen demands.'0 4As a
result, there 1s an increasing dependence of peoples on some
type of a system of world politics and a growlng sensltivity
to world affairs., There 1s more emphasis on people and on

individual leadership.!!

80tto Butz, Of Man and Politlics: An Introduction to
Political Science, (New York: Holt, Rinehart and Winston,
1960), Dp. 263.

9Gwendolen M. Carter and John H. Herz, Government and
Politics in the Iwentieth Century, (New York: Frederick A.
Praeger, 1965), DPe. 193.

10Butz, Of Man and Politlcs, p. 263.

11padelford and Lincoln, Internatlonal Politlics, p. 21.
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World politics cannot be studied apart from American
politics and nelther can the United States separate itself
from international politics. The two are intrinsically
linked.!2 According to thé President's Commission on Nation-
al Goals, "We [[the United States] should seek to mitigate
tensions and search for areas of accomodation." The corol-
lary for such lnterdependence i1s cooperation and understand-
1ng;13

It 1s important that citlizens learn of the difficul-
ties of developing a world in which nations cooperate in a
responsible fashion, and of the specific obstacles and
threats to peace. It 1s important that they learn to think
clearly about the solutions to world problems.14 It 1s also
important that citizens learn that they are dealing not with
general terms--region, nation; nor national, regional, inter-
national organizations; nor political, economic, soclal, and

ideological forces. Instead they are dealing with "people",

121pid., pp. 20-21.

13president's Commission on National Goals, "Goals
for Americans," in Crucial Issues in the Teaching of Social
Studies, Byron G. Massialas and AmMdreas Kazamlias, eds., (Eng-
lewood Cliffs, New Jersey: Prentice-~Hall, Inc., 1964), p. 6.

14National Councll for the Social Studies, Improving
the Teaching of World Affairs: The Glens Falls Story, Bulle-
tin Number 35, National Councll for the Soclal Studiles,
(Washington, D.C.: National Council for the Social Studies,
1964), p. 15,




with human belngs who are born, live, and die; who rejoice
and mourn; who triumph and suffer; who create and destroy
both ideas and institutions; who respond to persuasion as
well as bow to force.}? And it is of fundamental importance
for Americans to understand that world problems would not be
solved 1f only other people would feel, think, and act as
Americans,

Consequently, because the period between the years of
nine to thirteen is a critical time in the development of the
political bellefs of a child and also because of the dramatic
changes in the condition of the world community, an under-
standing of the awareness of forelgn cultures and political
actors is vital to the education of emerging citizens.
Therefore, the purpose of thlis paper 1s to probe the ages at
which the young cltizen acquires a heightened awareness of

foreign cultures and thelr principal political actors.

I. POLITICAL SOCIALIZATION:
ITS ROLE WITHIN SOCIETY

A society, the most inclusive and continuous relation-
ship in terms of which man pursues his fulfillment and sur=-

vival, if 1t is to continue to exist must fulfill numerous

15Dean, "International Relations," p. 85.
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major condit:\.ons.‘6 One of the essentlial conditions 1s the

provision of an extensive process of education and re-educa-
tion of the new and o0ld members of that society. The citi-
zens must have instilled in them dedication to the ideals
that hold that soclety together and give it direction.l7

The citizen may acquire these ideals by imitating the adult
roles in his immediate environment, learning about the world
because of a motivation to satisfy emotional needs, or learn-
ing through actual instruction in the political ideologles
and accepted values of his society.‘8 If the individual is
aware of the roles in his soclety, he then may be able to
fulfill the role of the good citizen, the one who contrib-
utes effectively and responsibly to the management of public
business in a society.!9 When the citizen begins to conform
to the values of his culture, he has become socialized, and

when he begins to adapt to his society's political culture,

160tto Butz, Of Man and Politics, pp. 4-5. For a dis-
cussiog of these conditions see Butz, Of Man and Politics,
pp. 4-6,

171bid., p. 5.

18Byron G. Masslalas and C. Benjamin Cox, Inguiry in
Social Studies, (New York: McGraw-Hill Book Co., 19%65, p. 179.

19Education Policies Commission, "The Central Purpose
of American Education," in Crucial Issues in the Teaching of
Social Studles, Byron G. Masslalas and Andreas Kazamias, eds.,
(Englewood Cliffs, New Jersey: Prentice-Hall, Inc., 1964),p.10.
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he has become polltically soclalized.20

Pollitical socialization involves the following compo-
nent processes which an indlvidual must experience 1f he 1s
to become a "politicalized" member of the soclety: (1) learn=-
ing politically relevant basic behavior disciplines, such as
the willingness to postpone or forego immedlate personal
goals 1n order to achleve a long~range goal of the soclety
as a whole; (2) learning political aspirations, such as a
desire to take part in politics; (3) learning political roles
and attltudes that enable the individual to act 1n a soclally
sanctioned manner; (4) learning political skills so that an
indlividual may effectively partlcipate in the political ac-
tivities of his soclety; and (5) learning information about
political behavior, the structure of government, and the
political issues that may assist the individual in his polit=-
ical decisions.?!

The politiclzation process occurs both formally and

2OByron Massialas and C. Benjamin Cox define political
soclalization as "the process through which a person acquires
his basic political orientation from his environment."
Massialas and Cox, Inquiry in Social Studles, (New York:
McGraw-~-Hill Book Co., 1966), p. 179.

217ohn Patrick, "Pollitlcal Soclalization of American
Youth: A Review of Research With Impllications for Secondary
School Social Studles," a paper prepared for the High School
Curriculum Center in Government, Schoel of Educatlion at
Indiana University, March 1967, p. 2.
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informally, deliberately and incidentally. The home, the
school, and varlious Interaction situations with peers all
play important roles. The end toward which this process 1is
almed 1s the development of individuals who are integrated
into the political soclety of thelr culture; who accept the
soclety~sanctioned motives, habits and values; and who trans-
mit these attitudes to the future geqerations.22

The stabllity and to a great degree the continued
existence of polltlcal order depends ultimately upon politi-
clzation., Political soclallization determines what the indi-
vidual's political world is and whether or not he comes to
terms successfully with 1t or becomes allenated from it, and
whether a political system 18 maintained with gradual alter-
nation, or is subjected to radical‘reformation. Loyalty and
disloyalty, apathy and engagement, conformity and nonconform-
1ty are determined to a great extent by the nature of the
political soclalization process., If a society's political
éulture 1s transmltted effectively to each new generatlon,
the posslibllity of the continued existence of that soclety
1s greatly enhanced.2> Political socialization has been and

continues to be a majJor functlion of all systems of educatlon,
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regardless of the prevalling social phil@sophy or political

and economlc practices in a glven state,24

II. APPROACHES TO THE STUDY OF
POLITICAL SOCIALIZATION

The systematle studies of pollitical socialization are
of recent origin. During the period 1920-1950 only a few
pertinent studies in this area were made. In the late 1920's
and early 1930's, the more formal aspects of civic education
were examined in a collectlon of studies sponsored by the
American Historical Association. During this same era,
Charles E., Merriam edited a nine-volume serles on political
development. These studles were, however, 1lmpressionistic
and Involved little or no observation of the developmental
processes. The emphasls was placed upon the school system
and youth groups.25

In the ensulng years research continued to be gathered,
but more emphasis was placed on the accuracy of children's
textbook learning than in terms of thelr perceptions of pol-
1tics and their partisan motivations. In 1959, Herbert Hyman

assembled certaln of these earllier studles and reanalyzed

24Massialas and Cox, Inquiry in Social Studies, p. 179.

25Greenstein, Children and Politics, p. 6.
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them in terms of their political implications.26 Most re-
search in this field dates from the seminal work by Hyman.

The most significant research in the area of the
child's awareness of politics has been done by Pred I. Green=-
stein, Robert D. Hess and David Easton. In 1960, two inves=-
tigations were reported; one by Greensteln and the other by
Easton and Hess,27 which led a series of investigatlions on
the 1lmpact of early learning upon a child's political atti-
tudes and actions., Greenstein, Easton, and Hess placed great
stress upon the strength of early learming. Greenstein in

his book Children and Politics states that early learning is

quite resistant to chanée, and that the early learning expe-
riences will shape those experlences that come later.28

Easton and Hess share Greensteiln's viewpoint about the fun-
damental lmportance of early learning. Through a series of
tests 1n which a comparative study of'high school and grads

school puplls was conducted, Easton and Hess found that the

26Herbert Hyman, Political Socialization, A Study in
the Pgychology of Politlcal Behavior, (New York: The Free
Press at Glencoe, 1959).

2TFred I. Greenstein, "The Benevolent Leader: Chil-
dren's Images of Political Authority," The American Political
Science Review, CIV, (1960), pp. 934=-43; Robert D. Hess and
David Easton, 'The Child's Image of the President,” The Pub-

lic Opinion Quarterly, XXIV, (1960), pp. 632-644,
28Greenstein, Children and Politics, pp. 80-82.
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fundamental political attitudes and values of high school
students concerning the political community were still quite
simllar to those held at ihe pre-nigh school level.29 These
three researchers have domiﬁated the area of research in
political soclalization since thelr appearance in 1960, 2°

Although Greenstein, Easton and Hess are acknowledged
leaders, much work has been done by other writers. Gabriel
Almond and Sidney Verba suggest in thelr work, The Civic
Culture, that exposure to higher education and opportunities
to participate in decision-making at one's place of work may
compensate for lack of family and school participatory expe-
riences., Almond and Verba conclude that despite the influ-
ence that early childhood learning may have upon politiecal
behavior in adult life, numerous other Iactors may intervene
between early chlildhood and the later adult political behave-
ior. In fact, these other experliences of later learning may
interact with family oxr school experiences, they may dampen

or helghten the effects of that early soclalization training

29Robert Hess and David Easton, "The Role of the
Elementary School in Political Soclalization, pp. 258-259,

30see Fred I. Greenstein, Children and Politics,
(New Haven: Yale University Press, 1965), pp. 6-11, for a
general bibliography of the major works in this area since
1920,
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or they may substitute for 1t.31

Yehudi Cohen has accepted parts of the Greenstelin=-
Hess-and-Easton theory, but has arrived at some conclusions
which do not agree with soﬁe of the findings of the earlier
researchers. Cohen belleves that early childhood learning
is unlikely to change 1f the belliefs learned at home are
consistently reinforced outside the home. He found this to
be true in primitive and/or agricultural societies where the
family is still the dominant force 1n the development of
behavioral patterns. Cohen concludes that in a modern, in-
dustrialized society where the family is no longer the center
of control over behavior, early childhood learning does not
play as important a role in shaping political bellefs because
the ihdividual is constantly influenced by fresh contacts
from outside the home.>°

These men in no way are all of the people who are in=-

volved in research in political socialization. The list

31Gabriel Almond and Sidney Verba, The Civic Culture,
(Princeton, New Jersey: Princeton University Press, 1963)
PP. 373-37T4. For a discussion of their concepts on political
soclalization see The Civic Culture, Chapter 12, pp. 323=3T4.

32Yehudl Cohen, Social Structure and Personality: A
Casebook, (New York: Holt, Rinehart and Winston, 1961), DD.
103-112. For a discussion of these outside influences upon
political socizalization see the above mentioned work, Chap-
ter 5, pp. 96-147,
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could be almost endless because with each passing year new
reports are published and new names are added to the growing
roster of men and women involved in thls area of research.
The above mentioned men aré, however, exemplary of the work
that has been conducted. Thelr research and conclusions
show the relatively new and unrefined nature of thls area of
study. The concluslions that have been reached are in many
cases highly tentative and sometimes conflicting. For
example, no exact answer has been found to the question,
"How are political beliefs formed?" However, even with all
the apparent shortcomings, the area of political soclaliza-
tlon research is well recognized as an important, if not
critical, part of assisting political sclientists and educa-
tors to understand the soclalization process.

The development of a means for testing awareness of
forelgn cultures and political actors, which to date has not
been done, would be of significant value to the understanding
of the political soclalization of the individual and also to
the fleld of social studies education. Through the admini-
stration of such an instrument and the analysis of the re-
sults, a better understanding of the child's awareness of
- forelgn peoples would be galned. The questionnaire would

permit an approach to answering the following gquestions:
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1. At what age does the child become aware of
forelgn peoples?

2. At what age does the child beccome aware of the
governmental organization of a particular country
and of the role or roles of the political actors
within these systems?

3, What are the child's attitudes toward the foreign
peoples and governments?

4, What changes occur in the child's awareness and

attitudes during the intermediate school years?

The analysis of the results of the testing instrument
may also be of significant value to the area of soclal
studies education. Curriculum revision and changes in teach-
ing methods may result from the study of the results of the
above listed questions. Because the educator would have a
better understanding of the child's awareness of, and atti=-
tude toward foreign peoples and governments, it would be
possible to devise a social study curriculum which would be
geared to the child's readiness to understand foreign peoples.
Thus the education process would have a greater possibility

of being a rewarding experience for the child.

III. THE DEVELOPMENT OF A FRAMEWORK TO TEST FOR
AWARENESS OF FOREIGN PEOPLES AND POLITICAL ACTORS
PREVIEW OF CONTENTS:

The remainder of thlis study shall be devoted to two

primary areas--the discussion of the political awareness of
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the selected age group, and the development of a framework
from whilch a questionnalre to test for the awareness of
forelgn peoples and pollitical actors may be constructed.

Chapter Two of the étudy 1s devoted to the discussion
of the political awareness of children in the age group nine
to thirteen. Within this chapter a general picture shall be
drawn concerning the political awareness of children toward
government and the political actors of the political system.
The material found within this sectlon shall set the stage
for the following chapters.

Chapter Three 1s devoted to the development of the
framework from which a testing instrument may be constructed.
The elementary school curriculum in the area of international
understanding is briefly examined. Also, the various testing
instruments that are currently avallable are reviewed. The
major sectlion of Chapter Three 1s devoted to constructing the
framework for the testing instrument. Within this section
the purposes of the questionnalre, the Justification of these
purposes, the types of questions, and a series of exemplary
questions are presented. This sectlion states specifically
the goals and methodology of the testing instrument.

Chapter Four shall be 2 summary of the materlal pre-
sented, shall make suggestions for further research, and shall
relate the significance of this study to the area of politi-

cal soclalization.



CHAPTER II

A SUMMARY OF THE POLITICAL BELIEFS
OF THE INTERMEDIATE SCHOOL CHILD

The complex and imperfectly understood feelings of
ciltizens toward political authority are vital to the equl=-
librium of soclety. All citizens have concepts about the
political authoritles and institutions within thelr own par-
ticular soclety. These assumptlions, depending upon the suc-
cess or kind of political soclallzation process, may elther
continue or disrupt the pollitical stabllity of that body
politic.

Research in political soclalization in the past
decade has shown that politlcal stablllity depends upon gen-
erally favorable popular attltudes about government, politi-
cal authority, law, political leaders, and the political
system 1n general. These positlive, supportive attitudes
appear gqulte early and are well-developed by the fourth
grade of elementary school.! Much of this learning 1is in-

cldental and precisely because it is incldental, it has a

1Jonn Patrick, "Political Soclalization of American
Youth: A Revliew of Research With Implicatlions for Secondary
School Soclal Studies," a paper prepared for the High School
Curriculum Center in Government, School of Education at
Indiana Univeristy, March 1967, p. T.
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more lasting effect on the écquisition of political values
and behavior.?

In this chapter the political bellefs and attitudes
of the intermediate school child will be examined. Discus-
sion will be centered on the over~all political awareness of
the intermedlate child and those external and internal stim-
ull that shape and determine his political attitudes and
actlons. By galning such an insight into how the intermed-
iate chlild views politics and political actors within his
own soclety, the constructlon of a framework for a question~
| naire to test for the awareness of forelgn people and polit-

ical actors will be made easier.,
I. THE GENERAL POLITICAL AWARENESS

The political world to a child is a strange and be-
wildering phenomenon. The marks of the world are engraved
early upon the child and are refurbished thereafter. The
experiences with government are analogous to his early ex-

periences of the famlly in that they involve an i1nitial

2Roberta Sigel, "Assumptions About the Learning of
Political Values," The Annals of the American Academy of
Political and Social Sclence, CCCLXI (September, 1965), pp.
-50
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context of highly acceptable dependency.3 Through these
early years of development, a positive bond 1s welded be-
tween the child and his views toward government. This posi-
tive bond 1s difficult to break, even though by the seventh
or eighth grade the child sees government in a much more
realistic perspective than he did in the primary grades.4

What 1s most apparent to the child in the realm of
politics 1s the existence of an authority outside the family
and school.> During the elementary school years, this au-
thority 1s represented by two separate areas. The first 1s
the well-defined and concrete authority figures of the
President and the policeman. The second area which 1is not
understood as clearly as the former, but yet recognized as
possessing some authority, is the conglomeratlion of govern-
mental institutions which make up the structure of govern-
ment.® The child formulates his attitudes toward these two

areas of political authority on an emotional rather than a

5David Easton and Jack Dennis, "The Child's Image of
Government,' The Annals of the American Academy of Political
and Social Sclence, CCCLXI (September, 1965), DP. &3.

41pid., p. 52.
5David Easton and Robert Hess, "The Child's Political

Wzrld," Midwest Journal of Political Science, VI, (1962), p.
240,

A 6Easton and Dennis, "Child's Image of Government," p.
2.
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rational basis.?! This first step is initially completed with
essentially no information about the political figure except
that he 1s an authority figure, and that his authority ex=-
ceeds all other authority figures he has ¥nown,8

The child transfers his sentiments from the social
objects of hls environmeant such as parents, home and school
to the newer, less-known polltical ones. As a consequence,
these sentiments generally tend to be warm and positive.d
He tends to transfer the attitudes to the political authori-
ties that have been held toward other authority figures.
These beliefs are shaped by the child's contact with other
authority flgures such as hls parents, especlally the father,
and/or the concept of the king or prince that he meets
" through books, televislon or cohics.’o The political flgures
represent the extension of these parental or king-llke fig-
ures. The political personality becomes an ldeal parental
model, which in turn results in: (1) an ease in the develop-

ment of the attachment to the regime, and (2) a means by

TEaston and Hess, "Child's Political World," p. 236.

8Fred Greenstein, "More on Children's Images of the
President," Public Opinion Quarterly, XXV, (1961), p. 650.

9Easton and Hess, "Child's Political World," p. 237.

10Robert Hess and David Easton, "The Child's Image of
the President,"” Public Opinion Quarterly, XXIV, (1960), p.634.
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which the child gives value to the entire system.11

The child idealizes political authority because he
sees himself as quite vulnerable in the face of adult power
and this creation of a positive feeling is a method which he
uses to deal with this insecurity.'? It is a way to seek a
congenlial form of accomodation, and by idealizing the child
is able to allay fears and anxleties and turn the potentially
threatening figure into a benevolent protector. Thlis inner
need on the part of the child to create a benevolent image
of authority coincides with and is thereby strongly rein-
forced by the partial, idealized, and idealizing view of
political life communicated to him by protective adults.
Adults tend to shelter the c@ild from the true nature of the
political struggle and as a result the young child views
politics through rose-colored glasses.13 Because of these
feelings and other attitudes, the child tends to belleve
that the political leaders of the nation are generally be-
nevolent, the authority of government 1s legitimate and Just,

and that the nation is righteous and virtuous.

11Easton and Hess, "Child's Political World," p. 242.

12Robert Hess and David Easton, "The Role of the
Elementary School in Political Socialization," School Review,
LXX, (1962), p. 262.

12Baston and Hess, "Child's Political World," p. 244,
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For the child, the political authority of the govern-
ment 1s an ilmage viewed in personal terms. His initial point
of contact with government authority and elected officlals is
through the President. The Preslident is the focal point and
he serves as a c¢entral orientation polnt from which the child
may explore other areas of government. In fact, the Presi-
dent 1s the government.14 To the child, authority flows
downward from the President. The elementary child would be-
lieve that the "President gives orders to Congress."!2 This
bellief has been'influenced by the family; the home 1s one
possible source of the assumption that individuals and groups
relate to each other in terms of one telling the other what
to do.16

There 1s, however, a developmental, or age-related
change in the level of response to the role of the President.
The first response which is held by the seven-to-nine-year-
old 1s the acceptance of the office of the Preslident as one
of personal authority. The man 1s the office and there is

very little knowledge as to his specific role or duty. If

14Hess and Easton, "Child's Image of the President,"”
ppl 634—635' :

15Greenstein, "More on Children's Images of the
President," p. 652.

161bid., p. 653.
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there 1s a concept of the duties of the President it is
usually one of benevolence. With this attitude the child

! "taking care of,"

describes the political leader as helping
and/or "protectiné" people.!? It is unlikely that the child
has any knowledge about the other aspects of government, and
in many cases has difficulty disentangling religion and poli=-
tics. The child at this level would see the Pledge of Alle-
glance as a prayer to God.18 However, even with the basic
lack of knowledge concerning the aspecis of government, the
seven~-to-nine~year-o0ld child will feel that he understands
the word government.19

After the first three grades of elementary school,the
child in a sense moves from thlis very personalized conception
of government authority to one better characterized as legal-
rational,?0 Durlng the fourth grade and the followlng years,
the child becomes more aware of the group character of gov-

ernment. A greater awareness of government institutions 1is

shown and the child appears 1o reflect a greater'awareness of

17Greenstein, Children and Politics, (New Haven: Yale
University Press, 1965), pp. 38~42.,

18Easton and Hess, "Child's Political World," p. 239.

" 19Easton and Dennis, "Child's Image of Government",
P. .

201bid., p. 47.
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the representative character of these institutions. The
emphasis changes from peréonal identification to one of role
1dentification.?! During these intermediate years, the child
sees the positive evaluation of political authority become
differentiated into components of role performance and com-
ponentglof personal merit. The intermediate child is more
aware of the difference between the office of the Presidency
and the personal characteristics of the incumbent. This en-
ables him to respect the office, but yet criticize the occu-
pant.22 It 1s also during this time that the child becomes
more aware of some of the international dutles of the Presi-
dent.23 Not only does the child's attitude and knowledge
change concerning the executive, but also there are changes
in other political attitudes and knowledge.

No longer is the President seen as the dominant symbol
of government; to the lntermedlate schdol child, Congress now
fulfills this position. David Easton and Jack Dennls in a
study of school-age children found that between the fourth
and fifth grades this shift occurs. Whereas 27.51% of the

211p14.

22Hess and Easton, "The Role of the Elementary School
in Political Socialization," p. 264.

23Greenstein, "More on Children's Images of the
President," p. 649.
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selected study 1n the fourth grade felt that Congress was
the symbol of government, 57.39% of the selected fifth-
graders felt that Congress best represented the government.
Thus, with increasing ége, law becomes the most visible pro-
duct of government; but government still retains its benign,
helpful, protectlive and responsive qualitles as its major
characteristics.24 However, the child 1s more able to select
between governmental and nongovernmental roles.2> The post-
fifth grade chlld 1s capable of disentangling the religious
and politlical aspects of his life. He now would see the
Pledge of Alleglance not as a prayer to God, but as an ex-
pression of loyalty to his country.26

It is also during thls period that the child recog-
nizes the other levels of governmental authority. TFrom the
early focus upon the role of the President, the modal inter-
medlate child recognizes the national and the local and then
finally the state government, the latter occurring during
the sixth grade. The recognition of the difference between

the executlive and leglislative functions emerges first at the

8 2%4Faston and Dennis, "Child's Image of Government,"
p. 48.

251pid.

26Easton and Hess, "Child's Political World," p. 239.
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national level and then downward to the local and then the
state. The executive, however, always tends to overshadow
the legislative until about the seventh grade when the under=-
standing of legislative attitudes are equivalent to the com=-
prehenslion of executlve functions.27 It is during theée
intermediate grades that the child begins to become more
aware of the scope of the authority and role of government
within his soclety.

Not only doeskthe child begin to understand more
fully the scope of the authority and role of government, but
also begins to be aware of the role of the individual in the
political process and posslbly of some emergent sense of his
own mastery of the politlical world as well. He begins to
carve out for himself a2 small plece of political authority--
one which 1s at his own level of consclousness. He 1s still
quite some distance away from any actual role that he nor-
mally would have in the pollitical process; nevertheless, he
begins to feel his political power when 1t still involves a
high degree of projection to those around him and to his
future role as an adult member of his particular political

system.28 Between the fourth and fifth gradesof elementary

2Tgreenstein, Children and Politics, pp. 60=63.

28Easton and Dennis, "The Child's Acquisition of
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school, the child becomes more positive about his role with-
in the system.29 After the fifth grade, the child develops
some feeling of political efficacy.3o

In general, the child in his elementary years moves
from the idealization of political leaders to a more real=-
}stic ppderstanding of the leadership position; becomes more
aware of the different institutions of government; attalns
the capaclty to differentliate the government from the non-
government systems; and develops attitudes toward his posi=-
tion in the political system.31 It 1s apparent, however,
that regardless of his age he approves of government, likes
it the way that it is, and does not want it to change &
great deal.’2 It is also during this time that the attitudes

Regime Norms: Political Efficacy,"” The American Political
Science Review, LXI (March, 1967), p. 33.

291pid.

50political efficacy 1s used here to mean "the feeling
that individuzal political action does have, or can have, an
lmpact upor the political process, i.e., that 1t is worth-
while to perZorm one's civic duties. It is the feeling that
political and soclal change 1s possible, and that the indi-
vidual citizen can piay a part in bringing about this change.'
Angus Jampbe.l, Gerald Gurin, and Warren Miller, The Voter
Decides, (Evanston, Illinois: Row, Ple-erson and Co., 1954),
P. 187.

51Eastor and Dennisr "Child's Image of Government,"
p. 51; Easton and Dennis, "Child's Acquisition of Regime

Norms," p. 33.

32Easton and Dennis, "Child's Image of Government,"
pPp. 52-55. :
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toward political participation and partisan motivations are
being formed.

The elementary school child is disposed favorably to
political participation. He feels that 1t is important to
be involved in political activities and that it is quite im-
portant to vote. He believes that he will vote when he
reaches twenty-one and also that it makes a great deal of
difference who wins the election.’” The pre-adolescent
emotionally ldentifies with a political party at an early
age, even though he has little knowledge as to the pariy's
ideology, its leaders, or what makes it different from the
other major political parties. By fourth grade the child
can glve the partiy of his choice, but more than likely can-
not name even one public representative from that party.34
The source of these early preferences to party may be attrib-
uted to the family. It 1s the rare child who gives alle=-
giance to a different political party than hls parents.->

The party identification is similar to the development of

33Greenstein, Children and Politics, p. 36.

341bid., p. T1. Greenstein found that 60% of the
fourth=-graders ldentified with a party, but little more than
30% of this same group could identify a public representa-
tive.

55Ibid., PP. 72=73. The influence of the family shall
be discussed in a later section.
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ethnic and religious identifications. It may be sald then
that party affiliation is established in its most complete
form during these pre-adolescent years.36 Whatever the
development, the child identiflies with a party and this
gives him some sense of identity, as well as establishing a
link between himself, his parents, and other significant
individuals and groups.37

It 1s not until the seventh or elghth grade that'the
child becomes aware of any differences between the political
parties. Even then these responses are often close to tau-
tological or are vague in reference to the differences
among the personnel of the parties. During these years
there 1s also an increase in 1ssue orientation, but again
the comprehension is vague. ‘Greenstein points out that it
i1s the rare child who may be so aware of 1deological issues
as to be able to articulate them.38

The child's viewsof the candidates for political
office are still highly influenced by the earlier positive

feelings. The child is in no way reluctant to pass Jjudgment

36Herbert Hyman, Political Soclalization, A Study in
the Psychology of Political Behavior, (New York: The Free
Press at Glencoe, 1959), p. 406,

37Greenstein, Children and Politics, p. T4.
381bid., pp. 67-69.
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on the candidate or public officials, and he is able to make
some sort of evaluative response to theilr job., However, his
response shows repeatedly that he 1s quite reluctant to eval-
uate leaders unfavorably. This suggests what Greensteln
calls an lmmature patterﬁ of candidate orientation: Il1mma-
ture being a pattern which is typical of childhood and dis-
appears with lncreasing age, and evidently also in the sense
of indicating an unformed critical capacity.>®

The general pattern of development in the area of
partisan motivatlon may be seen as the recognition of party
preference before issue orientation, and issue orientation
before the development of a "mature" candidate orientation.X0

While still in the elementary school, the child learns
to accept or at least tolerate the kind of partisan political
conflict assoclated with campaigns and electioas. Through
the political conflicts assoclated with elections, the child
learns to accept the rights of other lndividuals to align
themselves into opposing political partlies and then to com-
pete for election to publlic office. It 1s here that the

child learns that political power won according to the "rules

>91vid., pp. 66-67.
401bid., p. 75.
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of the game" 1is legitimate.41 Through these experliences the
child learns to accept political conflict as a natural in-
gredient of the political process and that socme change 1is
inevitable.%2

These attitudes toward authority, institutions of
government, political participation, and political parties
are shaped by two broad forces. The first set of stimuli
that influences the child is the conglomeration of external
forces. The most powerful of these are thcocse stemming from
the social, economic and political systems of which the
¢hild 1s a part., These factors narrow the alternatives open
to the child and legitimize only those existing alternative
responses that are reasonably congruent with the prevalling
soclial structure. The second set of factors is the internal
stimuli that influence the complex makeup of the child's
individual personality. If perceptions are to some extent a
reflection or extension of the personality, they are impor-
tant factors in attitude development. The attitudes that
the child holds determine how he will react to the external

stimull of his environment.

> 41Baston and Hess, "Child's Political World," pp. 229-
246,

ﬁ231ge1, "Assumptions About the Learning of Political

Values, De. 9.
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II. EXTERNAL STIMULI

The Family And Political Socialization

The fundamental political attitudes of the young
child are initially mediated through the family, and as a
consequence the family unit becomes the primary agency of
political socialization.#3 It is through this unit that the
child acquires philosophical, social, and political values
and the soclal and political skills with which to act upon
these values. He acquires these without being aware that he
1s learning or that there may be other lessons with other
morals.44 The learning or civic instruction goes on inci-
dental to the normal activities of the family. The child
overhears parental conversations, or he may sense or be told
of his pa;ents‘ view toward politics, politicians and polit-
ical parties. The parent in turn may be called upon to
answer questions of a political nature and to explain the

"why" of a particular act or situation.”5 It is through

43Hess and Easton, "Role of the Elementary School in
Political Socialization," p. 263, This is not a particular
theory of Hess and Easton, but 1s generally shared by most
social scientists.

ﬁ4Sigel, "Assumptions About Learning of Political

Values, " Pe 7o
45Greenstein, Children and Politics, p. 14.
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these informal contacts with adult political beliefs that
the child becomes aware of the real political attitudes of
adults, and as a conseguence, a rough conception of politics
begins to take shape.46

The family's central role in the political socializa-
tion process stems from its being the main source and locus
for satisfaction of all basic, innate needs.47 The groving
child is faced with four primary needs: physical (food,
clothing, shelter, health and safety); love and affection;
self-identity; and self-actualization.48 The need for ful=
fillment of one or all of these basic drives creates an
organic tension that in turn fosters discomfort. The child
is then motivated to act 1n an attempt to mitigate or re-
lieve the tension and discomfort. His actions are directed
to the agency which he understands best and which he feels

may satisfy hls desires., This agency 1s the family.49

46For a discussion of the importance of these contacts
see: Gabriel Almond and Sidney Verba, The Civic Culture,
(Princeton, New Jersey: Princeton University Press), 1963,
pp. 325=326, 498~499 and Roberta Sigel, "Assumptions About
Learning of Political Values," Annals, pp. 4=7.

4TJames C. Davies, "The Family's Role in Political
Soclalization," The Annals of the American Academy of Polit-
ical and Social Science, CCCLXI, (September, 1965), p. 10.

481b1id., p. 11.

49patrick, "Political Soclalization of American
Youth," p. 26.
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During the long period of physical dependence upon adults,
the child tends to become more and more emotionally attached
to those who provide for him. He tends to identify with his
parents and to use them as models in the development of his
outlook toward political authority. The child ccomes t§
think and act like members of the famlly more than he thinks
or acts like anyone outside this unit.20 The family, there-
fore, becomes the model for the development of the child's
attitudes toward political authority, political party ldenti-
flcation and pollitical participation.

The child first becomes aware of authority and 1lis
relationship to his life through the family unit. The
family authority patterns will determine the outlook toward
political authority that the child shall hold. Consequently,
the relationships between the child and the authority figures
in the family, his mother and especlally his father, are of
fundamental importance, because he, as previously noted, will
transfer to the unknown political authorities of his soclety
those attitudes he has developed toward the family.

Emphasis 1s placed upon the role of the father in the

development of attitudes toward authority because the father

50pavies, “"The Family's Role in Political Socializa-
tion," pp. 10=-11.
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is usually the major authority figure in the family, but
not necessarily the sole and over-bearing authority figure.
How the child views his father tends to influence greatly
the image of the executive of the political system and the
role of that executive within the system.>!

The father may influence the child in three ways. He
may first do so through indoctrination, both overt and covert
as a model for imitation. By dolng so, the child picks up
the loyalties, beliefs, and values of the father. Second,
the father places the child in a socizal context in which the
child is given an ethnicity, class position, and community
environment. Lastly, the father helps to shape political
beliefs by his personal relations with his child and by the
way he molds the personality that must sustain and develop a
social orientation.52 The combination of these three pro=-
cesses produces the "Mendelian Law" of politics: the inheri-
tance of political loyalties and beliefs,53

Not only is the father's position of importance, but

51Hess and Easton, "Child's Image of the President,"
ppe. 641=642, Their study showed a great overlap of the
images of the father and the President.

52Robert Lane, Political Ideology, (New York: The Free
Press, 1962), p. 268,

531bid., pp. 268-269,
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the over=-all authority pattern within the family 1s a major
determinant of political outlook. Authority patterns which
are permissive and equalitarian and which glve ample oppor-
tunity for the child to share in the decision-makling process
produce political attitudes which are quite different from
those famlly units in which authority is not permissive and
equalitarian and does not allow for the child to share in the
decisions of the family. In a soclety in which the family
authority patterns are permissive, equalitarian and suppor-
tive, the child tends to develop a more positive attitude
toward suthority and there 1s less likelihood that there will
be rebellion agalnst parental authority. Rebellion, when it
does occur, wlll not involve polities, but will be directed
against some other aspect of the child's 1life.5* If the
authority figures represent security, support, friendship
and trust, the relationship tends to foster a political
idealism based upon a positive and optimistic view of man's
nature and his future.55

The relatively permissive and equalitarian pattermns
of authority also develop rather wildespread potential effec-

tiveness 1n political participation. In such a family unit,

541pid., pp. 270-272.
551bid., pp. 281-282,



the child may have an extensive opportunity to speak ocut
about his problems, to crliticize his elders, to participate
in the decision-making, to develop polse in articuizting an
argument and to gain skills in compromise. If this 1s the
case, the child galns more confidence in himself and his
political efficacy; therefore he will have a more positive
feeling about taking part in the political system, and that
it is quite important to be actively engaged.56

In contrast to the permissive-equalitarian family
relationship, the strict-authoritarian family develops at~
titudes quite different from those Just described. 1In honmes
where the relationship between the parent and child is not a
supportive one, the child's attitude may be shaped accord-
ingly. ZLane found in his intensive small-scale study on
father~son relationships that damaged relationships may lezad
to one or all of the following attitudes: (1) a low interest
and kxnowledge of political information; (2) an authoritarian
orientation; (3) a fear of authority figures, but a reverance
for power over values; (4) a belief that it is useless to
rebel or petition authority; (5) a pessimistic view of man's

nature and the future of society; and (6) a cynical view of

56Greenstein, Children and Politics, pe 36.
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politics==corrupt men Seeking their own ends.D7

In families in which the parents usually over-protect
and over-direct the child, the youngster develcps & fear of
the outside world and tends to distrust the political pro-
cess.58 The transition from the over-protected home which
is seen by the child as warm and gulte secure, to becoming
an independent member of soclety l1s viewed with fear and
apprehension. The child views the outside world as a threat-
ening arena and is in constant fear of an open conflict.>9
Within this type of situation, the child sees little hope of
being able to cope with the outside political world. If the
child 1s discouraged from expressing his opinion and from
entering into family decisions on a somewhat equal basis, he
1s less 1ikely to develop the attitudes which foster a desire
to participate in the political system than a child who is

allowed to share some authority.éo

5TLane, "Fathers and Sons: Foundations of Political
Belief," American Sociological Review, XXIV, (August, 1959),
ppo 510"51 1 *

58 prani Pinner, "Parental Overprotection and Political
Distrust,"” The Annals of the American Academy of Political
and Social Science, CCCLXI, (September, 1965), De. 58,

59Rhodea Metraux and Margaret Mead, Themes in French
Culture, (Stanford, California: Stanford University Press,
1954), pp. 27=35.

60For a discussion of this concept see: Almond and
Verba, Civic Culture, pp. 346-~363,
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Authority patterns also transmit other political
attitudes of important consequence to the child. OCne such
attitude is the child's identification with a political
pariy. As noted earlier, the child by the third grade of
elementary schoollms already formed some identification with
a political party even though he has little spécific know=-
ledge about the party and its beliefs.®! The family is the
major determinant of this party ideatification. It may be
said, "A man is born into his political party just as he 1is
born into probable future membership in the church of his
parents."®2 It is during childhood that not so much the
direct party affiliation is formed, but more specifically,
the direction of party affiliation. The intensity of party
ldentification 1s not as strong as it will be at an older
age, but some loyalty does exist.93 There is consegquently a
striking correspondence in the party choice between the child
and the parent.0% This general loyalty to the "family polit-

615ee supra, p. 30.

623, West, Plainville, U.S.A., (New York: Columbia
Press, 1945), p. 85.

63Angus Campbell, P. E. Converse, W. E. Miller, and
D. E. Stokes, The American Voter, (New York: Wiley, 1960),
ppo 161"1670

645ee Hyman, Political Socialization, pp. 75-82;
Campbell, et al, American Voter, p. 99.




42
ical pariy” is so strong that very seldom will an aduli voter
change. Crucial social events, a devastating war or arn
economlc depression may cause one to turn from the family
party tradition.65 Usually, however, the elementary school
child follows the political party of the family, and 1f the
family 1is split politically, the child will tend to follow
the father rather than the mother.%6

Another important consequence of the child's reaction
to authority patterns 1s his political awareness and actilive
ity. The desire of the child tc become actively engaged in
the political process may be fostered by a highly politi-
cized family in which he 1s given ample opportunitiy to gailn
political confidence and where he is stimulated to emulate
the political behavior of = parent.67 It 1s also within the
highly politicized family that the political campailgn worker

and party functlionary 1is spawned.68 Where the family is not

65Greenstein, The American Party System and the Amerl~
can People, (Englewood Clitfs, New Jersey: Prentice-Hall,
Tnc.; 1963), p. 33.

66Hyman, Political Socialization, p. 78.

67pPatrick, "Political Socialization of American Youth,"
Pe 24,

68Dwaine Marvick and Charles R. Nixon, "Recrultment
Contrasts in Rural Campaign Groups," in Political Décision=-
Makers, Dwainme Marvick, ed., (New York: The Free Press, 1961),
pP. 209,




43
politicized, the child as he becomes an adult, would tend to
avold political activity and be less informed about politics.69

Polltical ideological orientation 1s 2 marginzl as-
pect of family influence. The development of ildeclogical
orientation and complex 1ssue resoluticns call for more
political knowledge and awareness than 1s possessed by the
elementary school child. It is quite common, however, for
the child merely to make ad hoc responses regarding Jjudg-
ments about specific issues. But even this ability 1s lack-
ing in the early elementary years. These concepts are re-
moved from the concerns of the child, and are left to the
later years of adolescence and adulthood. It 1s the rare
elementary child who has some urderstanding of ideclogical
differences in politics.7O

The conclusion, therefore, is that, "The first years
of 1life in the family, the experlience of authority and dis-
cipline, and of the famlly ‘poclitical process' and the
'public policy' constitute the most rapid and binding stage
of socialization."T! The impact of the famlly may be greater

69Hyman, Political Socialization, pp. 86=87.

TO0Greenstein, Children znd Politics, pp. 67-69; Hyman,
Political Socialization, pp. 47-48.

T1Gabriel Almond and James Coleman, eds., The Politics
of the Developing Areas, (Princeton, New Jersey: Princeion
University Press, 1960), p. 28.
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than any other influence in the political socialization pro-
cess,

Not all political sclentists share in the above men-
tioned bellef in the overwhelming importarnce in the family
in the pollitical socialization process. Recently, the role
pf the famlly has been challenged by some new studles into
the politicization process. Robert Hess and Judith Torney,
while acknowledging the importance of the family, found 1in a
study of elementary school chlildren that in the Unlited States
the public elementary school is the most vital instrument of

political socialization.72 Harold Lasswell's Psychopathology

and Polltics offers the lnadequately met needs of the person-

ality as important factors in man's politicization. He too
acknowledges the family, but tends to de-emphasize its role.?3
Research completed by M. Kent Jennings and Richard G. Niemi
have also shown that the lmpact of the family 1s not as

great as expected, and that in an urbanized, industrialized

soclety the extra-famlly activities are of significart lmpor-

T2Robert Hess and Judith V. Torney, The Development of
Basic Attitudes and Values Toward Governmment and Citizenship
During the Elementary School Years, (Chicago, Illinols: The
University of Chicago Press, 1965).

7>Harold Lasswell, Psychopathology and Politics, (New
York: The Viking Press, 1930;.
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tance to the development of a political attitude.T4

The recent controversy over the jmportance of the
family in the politicization process is not denying the in-
pact of the family, but is questlioning the degree and impact
of the family bellefs upon the child. This research has
caused soclal sclentists to investigate other aspects of the
child's environment whlch may shape or gulde his political
beliefs. One such agency which many feel is as important as

the family, if not more so, 1s the school.

The Elemeniary School and Polltical Soclalization

The tralning of cltizens has long been a classical
concern and each soclety, regardless of its time or place in
the history of man, has attempted to educate 1ts members to
become useful citizens of that society. Over the centuries,
socletles have used numerous methods of cltizenshlip training;
in today'’s world the most important formal agent of the
political scclallzation process 1s the educational systen.

The educational system has as one of its fundamental

goals, the indoctrination of the oncoming generation with the

744, Kent Jennings and Richard G. Niemi, "The Trans-
nission of Political Values From Parent to Child," The
American Political Science Review, LXII, (March, 1968), pPp.
139~184 V
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basic outlooks and vaiues of that political order.’5> The
school attempts to carry on thls politicization process by
teaching approved political aspirations and roles, by stress-
ing love of country and its imnsiitutions, by teaching spe-
clfic political information and skills--«the structures of
government and thelr fuactions and how to participate in
group activities--and by attempiing to mold a “"model" citizen
who will be able to take his place in that society.76 The
school system attempts to teach these concepts bothbformally
and informally, both directly and consciously through planned
instruction and activities and indirectly and unconciously
through casual observation and chance happening.

Through formal instruction 1t is hoped that the child
will learn to be a good citizen. Courses in history, civics,
government and international relatlons are taught 1in an
attempt to lnculcate the learner with some of the baslic be-
liefs of the political system. All schools observe national
holidays such as the birthdays of national heroes, indepen-

dence day, if there happens to be one, and other such occa=

75V, 0. Key, Jr., Public Opinion and American Democ~
racy, (New York: Knopf, 1961), p. 316.

TOpatrick, "Political Socialization of American Youth,"
P. 29. There is little general agreement as to what a "mecdel®
cltizen actually is. For a discussion of Patrick's concepis
of the "democratic man" see page 18 of the above source.
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sions. Various rituals such as a flag salute are used To
teach the child love for his country, and in some cases
these rituals are gilven a religlous emphasis which also adds
solemnity to the ceremony. By establishling rules and regu=-
1afions for classroom participation, the school may also
formally attempt to teach basic political attitudes.

The school also informallybpasses on political Dbeliefs

to the students. The school child learns a great deal from
observing the teachers and administrators of hls school.
The manner in which the teacher conducts her class, her per-
sonal behavior, and the attitudes that she has toward her
students convey definite i1deas to the child. The same may
also be true of the school principal and his staff. Thelr
behavior and the manner in which they operate the school have
an impact upon the child if in no other manner than how the
child views authority and his relationship to it. It 1s, of
course, difficult to determine how these experiences affect
political beliefs and later behavior, but it 1s reasonable
to assume that they do have some impact upon the child.

During the primary school years, there is little em-

phaslis placed on formal citizenship training.77 During these

TTHess and Zaston, "Role of the Elementary School in
Political Socialization,”" p. 257



years, usually considered to be the first through third
grade schocl years, the soclal studles are ceatered around
those activities which help the child to get along wilth
other people.”8 In the first grade the child learns about
the interdependence of one group on ancther. Hemay study
units on the family, the home, and the community. During
the second year these same units may be expanded to include
groups outside the community and possibly world neighbors.
Also the child may study man's attempts to control nature.
The third-grader learns about man's ability to adapt to his
physical environment and to meet some of the changes brought
about in a changing world community. It 1s not until the
intermediate years that the elementary school curriculum
turns to the actual instruction in the concepts of political
education. Starting in the fourth grade many American
schools begin to teach the concepts of democracy as a way of
living, thinking and governing. Variations of this theme are
used from that polint onward until the end of elementary
school.79 Little stress is placed upon the attalnment of

specific political information or the understanding of the

78John Norton and Margaret Norton, Foundations of Cur-
riculum Bullding, (New York: Gimn and Co., i936), p. 172.

791bid., pp. 195-199.



49
structure of government; these are left to the secondapy
school.80

What 1s stressed during the elementary school years
ls the re-shaping or the developing of a set of political
beliefs. Some of the attitudes have been shaped by the fam-
ily, but some will beAdetermined by the elementiary school
| experience. The child’s contact with the formal and informal
aspects of the school wlll be such that by the time he
reaches the secondary school level the politiclzation process
will be nearing completion.81 During the elementary school
experience the child continues to add to the foundztion of
his political attitudes. This educational experience, as
well as the later years in the secondary school and/or col-
lege, may be a poient force for the alteration of or develop-
ment of political values. It is through the education pro-
cess that Information is transmitted that may cause deviation
from famlily influences or which may provide the groundwork
for opinion formation about matters which have not been pre-

viously confronted. The elementary school, as a result, may

80kaston and Hess, "Child's Political World," p. 236;
Hess and Easton, "Role of the Elementary School in Political
Socialization," p. 258.

81Hess and Eastonr "Role of the Elementary School in
Political Socilalization," pp. 258=-259,
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play a major role in determining the political values of the
child.

The school and the famlly are potent influencers of a
child's attitudes, but they are no%t the only ones. It 1s
necessary, therefore, to conclude this discussion of the
external stimull to the general political awareness of the
elementary school child with a discussion of two other de-
terminants of political attitudes, the soclo-economlc posi-

tion of the child and his sex identity.

Socio=-economlic Standing, Sex Identity. And Politlical Social-

ization

By birth the child 1s placed into a particular social
context in which he is given an ethnicity, class position
and neighborhood environment. Because he has no chelce in
his selection, he is in many ways during his lifetime a
captive of his soclio-economic standing. By the use of such
factors as wealth, occupation, place of residence, educa=
tional attainment and membership in various organizations,
the child sees himself and hls family, and 1s seen by others,
to have a certain status or social rank within the soclety
in which he lives. The way in which the child plctures his
position and the position of his family greatly affects the
political attitudes ard values that he will hold. The pres-

sures, strivings, and goals whlch the parents found to be
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the most ilmmedlate and demarnding in their sphere of the
social order are transmitted to the child. Therefore, the
child is constantly confronted by the advantages or disad-
vantages of his special socio=-economic situatlion.

Child-rearing practices vary considerably accoxrding
to scclo~economic standing, and these practices have a defi-
nite lmpact upon the child and how he sees himself in rela-
tion to the political world. There are especlally marked
differences 1n the practices of the middle- anéd upper-classes
and the lower-class. Middle~class and upper-class parents
tend to be more equalitarian and more receptive to the child's
desires and wilshes. They rely more on reasoning, isolation,
appeals to gulilt, and other methods involving the threat of
loss of love as means of discipline.82 The middle~ or upper=
class parent places value on curlosiiy, happiness, conslidera=-
tion and most importantly, self-control.83 The middle~class
and upper-class parent places more emphasls on the child gov~

erning himself., They expect him to take care of himself

82yrie Bronfenbrenner, "Socializatiocn and Sccial Class
Through Time and Space,"" in Social Structure and Personality:
A Casebook, Yehudi A, Cohen, ed., (New York: Holt, Rinehart
and Winston, 1961), p. 54.

83Melvin L. Kokn, "Social Class and Parent-Child Re-
lationships: An Interpretation," Amerlcan Journal of Sociol=~
ogzy, LXVIII, (1963), p. 475. '




52
eariiler, to accept responsibility about the home, and above
all to progress at school. The child's opinions zre taken
more serlously and an attempt is made to explain the reasons
for parental requirements and to discuss family prcblems.
These parents are more concerned about the child's motives
and feelings; therefore, more emphasis 1s placed oz tech-
niques that are more likely to bring about the development

of internalized values and controls.S%

As a result of the practices within the home, the
middle- and upper-class chlld tends to have ample opportunity
to assert himself constructlvely, to express hls feellngs
and ideas more ppenly, to acquire the intellectual and social
skills necessary for leadership, and to gain the confidence
and polise essential to effective politlecal action. The
upper=class chlild plans more for the future and is willing to
defer short-range satisfaction for a long-range goal. The
middle- and upper=-class child has a more positive attitude
about politlical participatlon and his personal poiitical
efficacy.85 The lower=class child does not exhibit these
same tralts, and one of the basic causes 1s the parental

child=-rearing practices.

84Bronfenbrenner, "Socialization and Social Class,"
P. 54. ‘

85Greenstein, Children znd Politics, pp. 88-94.
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Lower=class pareris tend to be more authoriiarian and
more closed to the child's attempts at communications. The
child finds that there may be few, 1f any, channels of com=
munication open to him. Vorking-class parents value obedi=-
ence, neatness and cleanliness more highly than do their
middle=class counterparts. Parental values center on con=-
formity to external prescriptions.86 Typical parent-child
relationships revolve around parental efforts to enforce
obedience and order. In matters of discipline, workinge
class parents are consistently more likely to employ physical
punishments than any other means c¢f enforcing family rules.87
Hostility, aggressiveness, tension, and severity tend to
prevall in this type of situation. The political attitude
of the child is so developed.

The child from the lower-class home situation 1s often
inhibited by these practices which in turn provide a less
adequate personality basis for appropriately self-assertive

soclal participation.88 The lower=-class child lacks the

86Kohn, "Social Class and Parent-Child Relationships,"
pP. 475.

A 8TEronfenbrenner, “Socialization and Social Class,"
P. H4.

88Rrobert Lane, Political Life, (New York: The Free
Press, 1959), p. 234.
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self-direction and self-confidence and the ability arnd wille-

o
1
[

[«

ingness to express his personal feeilngs and ideas., This
child tends to have very littie faith that his judgments are
worth acting upon. Consequentily, the lower-class child lacks
the political efficacy of the middle~ and upper-class child:
and more than likely tends to bte poorly informed politically
and less inclined toward political activity. He tends to
believe that he cannot successfully influence political de-
cision, to feel lncapable of dealing wiih the complexities
of soclety, to feel incompetent 1o assume leadershlip, to be
dependent on sone other autaority rather than his cwn, and
to adopt a pessimistlic, fatalistic view toward 11fe.89

The polltical attitudes of both the upper-status
child and lower-staitus child are more than likely to be re-
enforced by the schools that he attends. Recent research
has shown that political education differs in schools of
different soclo-eccononic background. In working-class com~
nunitles where political participation 1s low, the school
child 1s offered training im the basic democratic procedures
wlthout stressing political particlpation. Within this

framework, politics 1is conducted by formal government insti=

tutions working in harmony for the good of the citlzens,

89Greenstein, Children and Politics, pp. 94-106.




Curriculum 1is geared for simple znd direct indoctrinavion;
there is iittle encouragement for expression of opinlon and
the emphasis 1s on order.?0

In the school composed of children from the upper-
class level, there is a dlifferent climate. Not only are the
democratic procedures stressed, but there is an emphasls upon
underétanding the political process and the functiouns of pol=-
itics. Within these schosls the chlld is given an opportunity
to develop those abllitles which will make him more politi-
cally effective.g1

The political soclalization process not only varies
greatly due to the soclo-economic status of the child but
also varies significantly according to sex ildentity. The
elementary schgol male is more politically oriented than his
female counterpart. Through the soclalization process boys
and girls begin to i1dentify with a specific role either
masculine or feminine which they are to take. Thls identi-
fication begins quite early, and 1s evident by age three or

four. One of the results of this role ldentification by f{he

child is the emergence of a more politically aware male than

90Edgar Litt, "Civic Education, Community Norms, and
Political Indoctrination," American Sociological Review,
XXVIII, (1963), D. T4.

911bid., pp. T4-75.
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a f¢ .:wle. Greenstein's study of New Haven school children
shows that in grades four through elght, boys when questioned
gilve more responses of a political nature, and males are seen
as the political authority in the home .92

A girl tends not only to accept the political author-
ity of the male, but also is more likely than a boy to re-
main dependent upon that authority.93 Only in the area of
political efficacy is there little difference between the
male and the female. Data indicate that the sense of polite-
ical efficacy in females does not begin to drop below that
of the male before the eignth grade. The female elementary
cnild, although less politically oriented than the male,
shows only a little less confldence than a boy, that adults
are able to handle the complexities of political 1ife and
that her involvement in the political process has some sig-
nificance.9% The attitudes developed by the elementary
school child, like most others, will tend to remain the same
through adulthood.

It 1s realized that the home, the school, the soclio=-

92Greenstein, Children and Politics, pp. 116=120,

95pavies, "Family's Role in Political Socialization,"
Pe 14,

94Easton and Dennis, "Child's Acquisition of Regime
P. 36,

Norms,"
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¢conomic position and the sex identity are not the only ex-
teraal detefminants oF & cniid’'s political beliefs. To make
the 1ist more complete, poexr zroup relatlons and the mass
media would boin be necessary audivions, With increasing
age the child becomes more and more influeanced by frlendships
and youth orgarlzaiions. As the child matures, he places
nore empnasis upon his peer group relations and as a result
contact with his Ifriends and the discusslons among his peers

become guite ifamportant in shapi

[}

1g or re=-shaping political

tudess It may be during thls time that the confliciiag

Jio

att
latra- and extra-famllilial infliuences interact most vigorousiy
oan the growing imdlvidual, and he may be forced to examine
some of hls political beliefs.95. The lmpact of peer group
relations upon the elementary child is not, however, as great
as 1t is during adolescence and adulthood.

The mass medla also are influencers of the political

L]

ocialization process. Increased political interest and

o

articipation of the indaividual tends to be in direct pro-

L&

)

the nmass medla. The ele-

o

portion to vhe child' s ecxposure T
mentary schooi child today has more coantact with the mass

media than ever vefore in history. Televislion hzs brought

95pavies, "Famlly's Role in Political Socialization,"
Te 17
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£osut many chasnzes. HMore polivical informatlion and concepis
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ey oW be communicated than ever before dowever, in sone

diverting attentlion from tThe trzasmission of political atti-
wudes and informatlon. Research concerning the effect of
tne mass media upcn the elemeantary school child, however, is

lacking and 1ts lmpact upon the cnild is speculative.96
III. INTERNAL STIMULI

Parsonaiisy and Politicel Social’zatlo:

The elementary schcol child, 1lke the adult, is facead
with a fundamenital human dileuma: nowW 1o be an individual in
rhis owvn rignht, following nis impulises and purpocses, creaiting

his own ways of deallng with the exiernal world, and ai the

o

same time, malntaining satisfylng and accepiable relation-

-

salps with other humans equally bent upon reallzling thelr own
potentialities. The child's responses to such situations zre
determined not oniy by the external stimull of his environ-
ment, but aiso by tne intermal stiruil of his personality.

In refergnce to politics, the child as he grows develops in

96Patrick, "Political Socialization of Americen Youth,"
rp. 57=53.
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The child is not simply & sponge Wao So&XsS up re-
sponses from his eanvironzeni. iHis own personality is als
an important stimulus., VWhen considering the poiltical attii-
tudes of the chiid, one czynot overlcek the role of reasocn
and imagination, and equally, the ways in which the child’'s
ntellectual operations are Influenced by the norration
and irrational processes. Inmltastion and condltlioning should
be vaXxer 1nto account; however, there are zlso motivatlonal,
cognitive and conative charscteristics which influence the
child's modes of political behavior.99

The personality is an important determinant oi both

internal attitudes and external actions. The external per=-

the .
CCLXL, (September, i1G65), p. 82.

97Greenstein, "Personzlity and Political Socialization:
cries of Authcritarian and Democratic Character,” The
of the smerican Acadeny of Poiltical and Social

nce, C P

98Daniel J. Levinson, "The Relevance of Personality
r Political Participation," Public Opinion Quarterly, XX,
958)’ PDh. 5-70




sonallity functlons strucliure the child's social rezlity,
define his place withir 1t, zad guide his search for meaning
and gratification. Internal funcilcns of tne perscnaliivy
determine the child's individuzl urconscious fantasies, his
unconsclous moral concepilions and the wishes against which
trey are directed, the characteristic ways in whlch {hese
tendencies are transformed or deflected 1n his more consclous
tuought, feeling and behavioral sitriving, hls ccnception of
self and his ways of maintaining or changing that conception
in the face of changing pressure from within and from the
external world. Through these functions, the child develops

a receptivity to those available political forms that have

the greatest functional value in meeting the requirements of
the personality as a system. The child as a result will
prefer those ways of dealing with external political issues
that best colncide with his preferred ways of dealing with
internal lssues of impulse control, malnterance of seif-
esteem, fulfillment of esthetic urges and the like. These
personallity characteristics influence political participation;
hinder the acceptance of "unappealing" options, and facilitate
the acceptance or creatlon of others that are personally

meaningful.99

991Ibid., pp. 7 -8
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tne "total personality”. Cheices are affected primarily by

the particular facets of perzcaality that are engaged at a

tials and is capable of some measure of political change.

Such change may come aboubt not only through anew lnowledge and

external clrcumstances, buv also as a result of inner changes

in ideology-relevant aspects of persorality. The individual's
modes of political participaiion are not simple reflections

of his personality structure, any more than they are products

of environing social pressures,

One's political preferences will be most stable and
most satlsfying when they are congruent with both inner ard
external requirements, Perscnallty factors may have & major
influence on certaln poclitical decisions and. a ninor one on
others. However, the impact of the personaliity would tend
to increase when (1) there is a wide range of available
(socially provided) alternatives; and (2) there is a2 high
degree of personazl involvement in the political issue. Uxrder
these conditions, the greater the number of options for par=
ticipatlion, the more the child can choose on the basis of
personal congeniality and the more the issue "matters', the

more l1ikely 1t 1s that political benavior will express en-
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mentvazr stimuli and the perscenslilidy in any givern sivtuation in

different personality siruciures aiso affect attitudes.
Children with different perscnaliiy structures simply per=-
celve the political world differently, thelr perceptions are
to some extent reflectlons or extensions of thelr personal-

ity. 7This accounts for the variation in beliefs, 10t

w

By the primary grades of elemenvary school, the per-
sonallty of the school chiid is well developed. However,
while acknowledging the importance and durabdbllity of per=-
scnallty structure by tnls age, %here must also be a recoge- .
nition that imporitant new developmentis and partial restruce

turings will occur throughout 11fe, 102

sust as changes in
external stimull may charge the atitltude of the maturing

niid, so may maturation cnange the lunner stimull which in
turn mey affect the concepi of politics and political be=-

havior.

1003pid., pp. 9=10.

10131zel, "Assumptions About the Learning of Political
Values," p. 7.

102Levinson, "The Relevance of Personality,” p. 8.

[ 1®)



Ci
!

curing his elementary school years., DJuring these years, wne

¢kild reveres the role ¢f the President, feels that politicsl

leaders generally are bencvolent, accepits the authoriily of

o’

government zs legiitina

/4]
¢t

2N ets! V1

o

e

f-‘-

, venerates patriotic sym-

QJ
C.de

bols, and perceives the Presideat, the government, laws, and
the nation as righteous and virtuous. His attitudes toward
political authorivy are initially mediated through the family.
He transfers the lmage of ideal zuthority to the distant and
relatively uwaknown political flgures.

The child traasfers his concept of the fawmily as a

unit subject to parental autinority to that of a nation as =

et

it subject to Presidential authority. 4s the child matures
this positive evaluation of political authority becomes dif=-

o

ferientviated into components of role performance and com-
ponents of personal merlt. The intermediate child sees the

-

difference beitween the oiflce and the personal characieri:

tn

tics of the incumbent. In general, the chlild in his elemen-
tary years attains the capacity to differentiate the goveri-
ment from the nongovernment systems, but he does not have aay

concept of the wider political process. The child’s attache-



speciiic knowWledge concern
¢f the government. This

ments are, however, seldom
Although the family

tudes concerning political

2 S

tne government;

negative.

is the initial medlator of ztti-

authority, as the child advances

in elementary school extra-familial influences begin to play
a more l1lmportant role in the shaping of his political atti-
tudes. The curriculum, the teachers, the administrators and

eers become vital determinants in the continuing development

ol

£ the child's political beliefs. Research has indicated

Q

that this stimull may have definite effects upon the child's
attitudes.

Research in political socializatlon has also iandlcated
that most elementary scnool children approve of goverzment,
like i1t the way that it 1s, and have a high regard for gov-
ernmeat walch changes 1ittle. 193 7The elementary school child
exnibits an attitude that 1ls strlikingly opposite that of an

adult.

103Easton and Dennis, "Child's Image of Government,"

Ps 53,



CHAPTER III

A FRAMEWORK FOR TESTING THE AWARENESS OF
FOREIGN CULTURES AND POLITICAL ACTORS

The period from age nine to age thirteen has been
shown to be a critical time in the development of the politi-
cal beliefs of the child.! It is also evident that this same
child is 1living in a world that 1s witnessing many signifi-
cant changes, and that it is of great importance that the
child not only be aware of these charn~as, b = also have some
understanding of them. If the child is to galn some under-~
standing of international problems and affalrs, educatlion
must be one of the fundamental bullding blocks. Through
education, provincial attitudes may become less firmly rooted
and a ..wre sympathetic understanding of the world's diverse
;aces and r..tisnallties may be achleved. By learning the
origins of other customs, literature, history, sclence, and
art many of the superflcial Judgments that forelgners are
"odd" may be dispelled. The study of other geographical
conditions may maxe the life of others seem plausible and
reasonable. In order to make this educatlonal experlence

more meaningful for the child, an understanding of his aware-

1see Chapter Two.
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ness of foreilgn cultures and political actors is a necessity.
The emphasis, therefore, of this chapter shall be the devel-
opment of a frame of reference from which a testing instru-
ment may be developed to test the awareness qf the inter-

mediate school child of foreign cultures and political actors.

I. INTERNATIONAL UNDERSTANDING
IN THE ELEMENTARY SCHOOL

During the early years of elementary school, the
young child lacks the experience and intellectual grasp to
assimilate meaningfully, except in a very limited measure.
The conceptual world of the child expands quite gradually
and mostly associatively during this time.? By the time the
child reaches the intermediate grades of the elementary
school there has been, however, a sharp expansion of his
awareness of the world around him. At the age of eight years
to ten years the child is able to concelve abstractly and
draw some of the distinctions between his country and some
other nation.”? Although one child may not appear to have

racial and national antagonisms, another child may reveal a

2Ralph C. Preston, "World Understanding in the Cur-

riculum," Teaching World Understanding, Ralph Preston, ed.,
(New York: Prentice-Hall, Inc., 1955), p. 199,

31bid.
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blas at a very early age. Even where blas 1s not present,
the child's attitudes expose culture-isposed stereotypes.4

The child may develop these attitudes from several
scurces. To some extent, his attitudes are governed by his
total mental and emotional make-up, the personality, which
controls nis responses to any situation in which forelgn
peoples or nations are involved. His attitudes may reflect
the bellefs expressed by parents, relatives, friends and/or
society in general. The child's attitudes may also reflect
his direct experliences with forelgners, and his vicarious
experiences afforded by reading, television, movies and the
other elements of the mass media,2

By the time the child reaches the intermediate grades
of elementary school he is capable of beginning to understand
the interrelationships among the various nations of the world
and to understand that there are nations quite unlike his 1in
the world community, some of which have a completely differ-
ent form of government than his own nation. It is at this
point that substantial materials on the international scene

may be introduced into the social studies curriculum. At

4Preston, Teaching Social Studies in the Elementar
School, (New York: Rinehart and Company, 1Inc., 1953), P. 158.

SPreston, "World Understanding," pp. 197-199.
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this point the child's mind has become capable of determining
the necessary distinctions. An understanding of foreign
cultures and foreign pollitical actors is in the developmental
stage.6

In response to the child's ability to conceive his own
nation and its relatlonship to others, the intermediate ele=
mentary school curriculum in the soclal studies is geared to
teaching the child some of the basic elements 6f international
understanding. Socilal studies programs have been developed
with many objectives in mind. Most curricula attempt to
teach the following 1list of concepts for a program of inter-
national understanding:

1. There is an 1nterdependence of peoples in the

world community.

2. There 1s a need for peaceful relations among
nations.

3. There are basic similarities among all men and
that differences in people are due to geograph=-
ical, cultural, and historical considerations.

4., There should be by all people the philosophy of,
and practice respect for, the dignity of the in-

6A foreign culture is the sum total of characteristics
of a foreign people. This includes their habits, their in-
stitutions, thelr tastes, and their outlook on life and the
world. Among the host of characteristics embodied in the
term "culture" are patterns of work, adjustment to geograph-
ical conditions, forms of recreation, and laws and religion.



dividual irrespective of race_or other factors
over which he has no control.’

From these general goal concepts, Leonard Kenworthy,
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wWho has written numerous books and articles on international

relations and study, has set down what he belleves are the
basic l1deas that should be taught to the elementary school
child. These 1ldeas, as presented in his book, Introducing
the Child to the World, are: (1) Groups of people every-
where organize themselves into governments. People do this
today and have always done so. (2) These governments are
very important. They are organized to help people in many
ways Wwith some governments more concerned about their citi-
zens than others. (3) We live in a democracy where people
declide things for themselves or through elected representa=-
tives. (4) Many of our ideas of government were obtained
from people in other countries and several nations have
adopted aspects of our government in their countries. (5)
There are many forms of government in the world today in-
cluding monarchlies, constitutional monarchies, soclalist

democracles, caplitalist democracies, and Communist govern~

ments. {(6) The form of government in any country is deter-

TJohn Jarollmek, Social Studies in Elementary Educa-
tion, second edition, (New York: The Macmillan Company,
1963}, p. 254.
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mined by many factors, among which are its economic status,
1ts religion or religions, and its history. (7) There is a
great deal of competition around the world today between the
various forms of government. This competition has caused
"cold wars" and actual warfare. (8) All governments have
problems to solve and will continue to have problems in the
future. Governments, however, do find solutions to some
problems that face their society. (9) Over the centurles,
governments have been organized for larger and larger groups
of people, ranging in size from clans and tribes to nation=-
states. (10) There are some regional governmental organiza=
tions in the world today, plus the United Nations and its
agencies.8 Kenworthy concludes this section of what should
be taught to the elementary school child with:

The over-all alms of introducing children to
governments here and abroad are to help boys and
girls to see the necessity of some kind of govern-
ment, to see the variety of governments in the
world and some of the reasons for them, and to
begin to understand why Americans feel that the

democratic way of 1life i1s the most desirable
pattern. . 9

The elementary school curriculum, as a consequence,

8Leonard S. Kenworthy, Introducing Children to the
World, (New York: Harper and Brothers, 1956), pp. 160=161.

91bid., p. 161,



71
has been so organized as to assist the child in becoming more
aware of the other political communities in the world. In |
the third and fourth grades the references to the world com=-
munity are on broad topiecs. Within these grades a cross-
country approach 1s used largely to give the child a view of
transportation, communication, food, family life, and related
ldeas around the world. This approach is necessary because
the child is not capable, in most cases, of dealing with the
world community in any other manner.'Q However, during the
intermediate grades that follow, more complex material is
introduced. It is within these years that the study of the
major characteristics of the nation-state 1is begun."

Most major textbook serlies in the soclal sclences are
so oriented. A good example of such organization is the
Macmillan Social Studles Series. In the fourth-grade text
entitled Living in Our Country and Other Lands, the child is

introduced to the various land areas of the world through
such chapters as: "Hot, Wet Lands and Cold Lands," "Dry Lands,

High Lands and Islands," and "Your Community and State,"12

101b1d4., p. 138.
111bid., pp. 140-141,
12prudence Cutright, John Jarolimek and Mae Knight

Clark, Living in Our Country and Other Lands, (New York:
Macmillan Company, 19335, Pe Vo
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The emphasis in this volume is on man's adaptation to his
physical environment and it is illustrated by showing the
life of a young child in each particular section of the world.
Little emphasls 1s placed upon the type of government.
The flfth-grade text, Living in the United States, 1s

a study of the various states of the United States wlth a
concluding chapter entitled, "The United States in the World
Today," in which a small section 1s devoted to American re-
lations with other nations.'? It is not until the sixth
grade that the intermediate child 1s introduced to the world
of the nation-state, The text, Living in the 0ld ¥World,
covers the major countries of the world plus several sections
on the earth, early man, the Mlddle Ages, and a final chap=
ter entitled "Working for Peace.”

Within this text the concept of government in foreign
nations 1s dealt with more speclfically than ever before.
The discussion is very basic--"when people in a large group
live together in an orderly way, they are living under a

government."14 The child is introduced to the type of govern-

13Prudence Cutright, John Jarolimek, Allen Y. King,
Ida Dennis, and Florence Potter, Living in the United States,
(New York: Macmillan Company, 1966), pp. 408=421.,

14prudence Cutright, John Jarolimek, Walter Lefferts,
and Isreal Soifer, Livin in the 01d World, (New York: Mac-
millan Company, 196 39.



73
mental organization of that particular country, and some of
the elementary characteristics of that government are indi-
cated.

From this plan of study during the intermediate grades,
curriculun planners hope that the child will acquire some
very basic, but vital understanding. The child should be
aware that there are many countries and cultures in the world
comnunity. The child should be aware that countries and
cultures are constantly changing and that some are more
adaptable than others. He should recognize that members of
specific groups, Jjust as he, are proud of their background
and country because all have been socialized, just as he,
into the culture of that particular area. Countries are
affected by many factors such as c¢limate, location, resources,
people, economic activity, and others; the child should be
aware of this. Most important of all, the child should be
aware that people everywhere are baslically more alike than
they are different, and that people everywhere today live in
an interdependent world.

Here, however, 1is the basic problem in determining the
awareness of the elementary school child; how can one dis-
cover 1f such an awareness is present in the attitudes of the

child? Is it possible? If so, can it be gauged?
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II. METHODS OF TESTING AWARENESS
OF FOREIGN CULTURES

The problem of testing knowledge is a long=-standing
concern of educators. No completely satisfactory testing
technique or instrument has yet been devised which satisfles
all purposes, and it 1s safe to assume that the possibility
of such an occurance is not too great. This is not to say
that a staggering number of testing instruments have not been
developed in an attempt to gauge the knowledge and under-
standing of the student. Surprising as it may seem, there
has not been a great deal of investigation done in the area
of testing the awareness of foreign cultures and political
actors among elementary school children, or for that matter,
among school children in general. The tests and lnvestiga-
tions that have been done in related areas may be classified
in two broad categories. They are: (1) the current events
tests, and (2) the achievement tests.

Of the first category, the current events test, many
instruments are available. There are numerous weekly publi-
cations such as the Weekly Reader and the Junior Scholastic
which are made avallable to the schools at a nominal charge.
Each of these weekly magazines has quizzes designed to test

knowledge of current affairs., Also in the area of current
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events tests there are two standardized tests, the Natlonwide

Current Events Examination for grades four to twelve, and the

Contemporary Affairs: Every Pupil Test.!'> Both tests are

made available at low costs and the Nationwide Current Events
Examination includes norms.

The major weaknesses of the standardized tests 1in
testing awareness of forelgn cultures and political actors
are that they test'only the amount of specific political in-
formation and do not test in depth any awareness or attlitudes,
and that they must contlinually be revised so that they are
current. This testing of awareness 1s, of course, not the
speciflc purpose of such a test and therefore cannot legliti-
mately be criticized., It must be noted, however, that these
tests could be used in conjJunction with an instrument such
as the one proposed by this study and prove of significant
value.

The second area of testing is that of the standardized
achievement tests i1n the soclal sclences or soclal studies.
There are three such tests that may have some use in the

testing of the awareness of foreign cultures and political

150scar K. Buros, (ed.), The Sixth Mental Measurements
Yearbook, (Highland Park, New Jersey: The Gryphon Press,
(1965), p. 1230; Oscar K. Buros, (ed.), Tests in Print: 4
Comprehensive Bibllography of Tests for Use in Education,

Psychology, and Industry, (Highland Park, New Jersey: The
Gryphon Press, 1961), p.’238. ’
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actors. The first serles 1s the Minnesota High School

Achievement Examinations for Soclal Studies, Grade Eight

which 18 a general test over the major cultural areas of the
world. Although this test deals basically with facts about
these areas, 1t 1s possible from the examination to gauge the
understanding of the student in each specific area., This
test could be used in conjunction with an awareness instru-
ment and be of great value., One major drawback is that it 1is
geared for only the eighth grade and consequently loses some
of 1ts utility if it 1s desired to test the awareness of
other age groups.16

The second series of tests in this area 1s the National
Achievement Tests in Social Studies and Geography. The 8ocial
Studies Series is made available for grades four to six in
one set and for grades seven to nine in another. These are
general examinations and of little specific value in deter-
mining student attitudes. What 1s of more value in determin-
ing student attitudes and awareness are the sets of geography
tests. One 1s for grades three to 8ilx and another for grades
six to eight. These are of more value because they test for

an understanding of the values of products, the knowledge of

16y, L. Lohman, (ed.), Minnesota High School Achieve-
ment Examinatlions: Soclial Studies Grade 8, (n.p.: American
Guldance Service, Inc., 1967). ,
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important locations, the knowledge of geographic comparisons,
and the appreciation of ecoromic and human relationships.‘7
These tests could also serve as a supplementary instrument to
the test that is proposed by this study.

The Stanford Achievement Test: Social Studies Test,

both the intermediate and advanced tests, comprises the third
series of tesis. Both of these instruments are for the mid=-
dle grades; the intermediate test for the middle of grade
five to the end of grade six, and the advanced test for
grades seven to nine. Both test batteries are general in
nature in which basic soclal studlies concepts, as well as
factual knowledge in the areas of economics, geography,
history, civics and intergroup relations are tested.18 The
Stanford test, Just as the other two, does not really ful-
fill the requirements for an instrument to test the awareness
of foreign cultures and political actors.

Because of this lack of an instrument to test the
awareness of forelgn cultures and political actors by the

intermediate school child, and because this age level 1s such

1TRobert K. Speer, (ed.), National Achievement Tests:
Geography, (Rockville Centre, New York: Acorn Publishing
Company, 1949).

18T ruman Kelley, Richard Madden, Eric Gardner and Her=
bert C. Rudman, Stanford Achievement Test: Social Studies
Test, (New York: Test Division of Harcourt, Brace and World,
Inc., 1964).
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an important time in the development of political attitudes
and beliefs, several projJects have been started in the United
States in an attempt to understand better the child's atti-
tudes. The Forelgn Pollicy Assoclatlon has long been inter-
ested in the child's awareness of foreign cultures and 1is
sponsoring a project headed by Dr. Lee Anderson of North-
western Universlity and Judith Torney in which they are study-
ing the child's attitude formation. Dr. Fannie Shaftel of
the School of Education of Stanford University is another who
is working in the lnvestigation of the development of the
child's awareness of forelgn peoples. To date, these pro-
Jects are still in the research stage and have not been made
available.19

The development of a testing instrument to determine
the intermediate child's awareness of foreign cultures and
political actors 1s also an important part of research in
this area. It would give insight into what the child knows
and feels about other peoples and political systems. Such
an instrument would make a contribution to both political
sociallzation research and to the area of social studies

education.

19Personal letter from James M. Becker, National Di=--
ggctorégf School Services, Forelgn Policy Assoclation, April
y 1968.
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III. A FRAMEWORK FOR TESTING AWARENESS

Does the intermediate school c¢hild think that other
children in forelgn lands grow up into different adults, or
does the child believe that other children are like himself
in mores and sense of values and that only the environments
differ? This 1s the fundamental question upon which any
testing instrument which seeks to determine awareness of the
intermediate school child must be built. For if the child
believes that all children are Just alike but live in dif=-
ferent parts of the world, he 1s not aware of the impact of
culture upon the individual. If he 1s aware that children
| differ, he may have some understanding as to why they do.
The testing instrument, therefore, must attempt to probe and
gauge the intermediate school child's perceptions of foreign
cultures and political roles.

If the awareness of the intermediate child is to be
measured with any depth, the testing instrument must go be-~
yond a descriptive awareness of cultural variations to a
more functlional, operative concept of culture differences.
The testing instrument must go beyond the measuring of Just
specific factual information and instead attempt to measure
the intermediate child's awareness of variables within any

specific culture. The test should gauge not only the inter-
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mediate child's awareness that homes differ, clothes differ,
and meals differ, but also attempt to discover 1f he 1is
aware that chlldren from other areas grow up to be different
adults because of the multitude of differing conditlions under
which they live.,

If any adequate measurement of awareness is to be
achieved with a questionnaire, two approaches may be used.
Pirst, questions may be organized to test for specific cul-
tural variations. This study proposes that the following
aspects of culture be tested:

1. Is the intermediate school child aware of the

impact of environment upon the people who live
in a particular area of the world?

2. Is the intermediate school child aware of the
varlations among governmentis and their purposes?

3« Is the intermediate school child aware of the
different economic systems and the effect that
these systems have upon life within that soclety?

4, Is the intermediate school child aware of the
different historical development of nations?

5. Is the intermediate school child aware of the
exlstence of various subcultures within all
nation-states?

6. Is the intermediate school child aware of the
various alignments of power in the world--the
so-called power structure of the world community?

These areas, although not covering all aspects of culture,

would allow the investigator to gain insight into the inter-
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mediate child's awareness of specific factual information con-
cerning the differing variables of culture, and also allow
opportunity to gauge the attitude of the testee toward the
various aspects of culture.

Second, questions may be organized in reference to a
functignal process. Questions of thlis nature would be so
constructed as to test the intermediate school child of the
varying inputs and outputs of the culture. Questlions may be
constructed around general toples=--political, historical,
economic, or some other related concept--but instead of test-
ing awareness of a specific discipline, these questlions will
test for awareness of the broader cross-disciplinary functions.
This second approach to testing the ilntermediate school child
would provlide some measurement of awareness or perception of
difference,

Within each of these areas, the testing lnstrument
should attempt to test the intermediate child's awareness of,
and attitude toward specific conditions. Each area should
seek the answers to questlons that, when answered, would gilve

an indication of the testee's awareness and attitudes.

Approaches to Testing

A varlety of approaches may be used in testing for the

awareness of foreign cultures and political roles. The
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questions, however, may be of two general kinds. The first
is an information question which 1s used to determine what
the intermedliate chlld knows and how much he knows about any
specific area,

The second kind of question is the oplnlon or attitude
questipp. Although closely related to the above questlons,
this type of question 1s actually the more important of the
two in determining awareness and attitudes because 1t deals
wlth feellngs, ideals, misconceptions, and presuppositions of
the selected study group. By the use of the opinion and at-
titude question, it may be possible to determine what the in-
termediate child thinks or feels at a given time about the par-
ticular subject.20 It should also be possible to structure
the response so as to indicate varying levels of sophistica-
tion in the child's awareness.

These two kinds of questlioning techniques should en-
compass two forms of questions. One is the "open-end" or un=-
structured question. In this form, the intermediate éhild
should be encouraged to write down hls thoughts about the
question. The obvious reason for this type of question is to

try to dlscover why the child belleves as he does. This fornm,

20Ccharles Backstrom and Gerald D. Hursh, Survey Re-
search, (Evanston, Illinois: Northwestern University Press:
1963), pp. T1-T2.
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however, takes up a great deal of space and for the child in
the early lntermediate grades, 1t may be most difficult for
him to express his oplinions in written form. This problem
may be eliminated by conducting an interview.

The second form 1s the structured question. Within
this form there are dichotomous questions (yes-no, good-bad,
érue-false, and right-wrong) and the multiple-choice item.
The multiple-cholice questlion has more advantages because of
the various techniques that may be used. Varlations of the
multiple~-choice question are the scaled-response, rated-
response, and the ranked-response.21

Through the use of these kinds of questions, the in-
vestigator should be able to test the intermediate school
child regarding his awareness of forelgn cultures, peoples

and political roles.

Six Aspects of Culture Varlation

The impact of geography upon the people who live in a
particular area of the world 1s profound. Questlons in the

first grouping should be centered around two fundamental

211bid., pp. 72-74; Katherine G. Capt, "The Question-
nalre and Other Reporting Forms as Aids in Fleld Exploration,”
Scientific Soclal Surveys and Research, Third Edition, Paul-
ine Young, ed., TEnglewood Cliffs, New Jersey: Prentice-Hall,
Inc., 1956), pp. 177-180.
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areas. First, does the child recognize that man's patterns
of life are to a large degree determined by the environment
in which he lives? Consequently, man must adapt to the re-
sources and conditions of the land. The purpose of such
questions would be to measure the awareness of thls factor.
For 1f the child is aware of this condition, he may have some
understanding as to why people in other areas differ.

The second area that should be tested is that of the
other ramifications that geographic location has upon a par-
ticular countiry. An example of this concept would be the
influence of China upon the past, present, and future of
India, All nations of the world are tied to other natlions
through a variety of means. Some are Jolned through cultural
backgrounds, economlic ties, military alliances, and in some
cases belng unwillingly subjugated. Geographic location
plays an important role in these ties. ZExternal and internal
policies are made with this factor in mind. An awareness of
this geographic factor by the intermedliate child may show
that he 1s aware of its implications and of the ties of an
interdependent world.

As discussed in Chapter Two of this study, the inter-
mediate school child reveres the role of the President, feels

that political leaders gemerally are benevolent, accepts the
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authority of government as legitimate and Just, venerates
patriotic symbols, and percelves the Preslident, the govern-
ment, laws, and the nation as righteous and virtuous. The
second set of questlons concerning the intermediate child's
awareness of forelgn governments and theilr purposes should
attempt to see 1f the child holds the same attitude toward
all governments, or does he have different views of them? 1If
so, what are those views? Also, the instrument should attempt
to answer the following: (1) Is the intermediate school
child aware that peoples have long organized themselves 1lnto
governmenis? (2) Is he aware that these units have undergone
great changes over the centuries? (3) Is he aware that gov=-
ernments are not all of the same organizational form? (4) Is
he aware of the role of some of the political actors within
these governments? The purpose of these questions would be
to determine the child's awareness of the general nature of
government, the recognition that governments differ, and that
all governments, regardless of thelr organization, have lead-
ers who give direction to the activities of governing.

Bconomics plays a vital role in the life of any nation;
questions concerning this third area should attempt to deter=
mine the intermediate child's awareness of the differing
economlc systems 1ln the world community and the effect that

these systems have upon the life within that soclety. In a



86
vworld community of the very rich and the very poor, economics
is a crucial problem. Does the intermedliate child know that
some socleties are still organized on ; very primitive econom~
ic system of trade and that others operate on a very complex
economic structure? 1If he 1s aware of this, does he have an
understanding as to why this occurs? Industriallization is
the desire of all nations, but not all nations have reached
thls point; 1s the intermedlate chlld aware of this?

The fourth grouping of questlions should attempt to
test the intermediate child's awareness of the historical
development of a nation. Not all natlons have had long his~
tories of 1ndependence. Many new countries have been "born"
since the close of World War II and these countries have had
a different historical background than the older natlion~-
states. Many problems in the world community have centered
around the struggles of nations to break the bonds of domina-
tion by other nations. In many ways, the world communlity is
divided into two blocs~-~the o0ld natlon-states and the new,

Is the chlld aware of these historical differences? 1If so,
1s he aware of some of the problems that these new natlions

face such as modernizatlion, unity, and becoming a respected
nation in the world community?

The fifth area concerns the intermediate child's aware-

ness of the exlstence of various subcultures within all
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nation-states. Living within all nations of the world are
groups of people who have not been assimilated into the
netional culture or who have been assimilated satisfactorily
but remain distinct subcultures. ZExamples of types of sub-
cultures would be the American Indian, American Negro, and
the Australlian bushman. These questlions should attempt to
determine 1f the intermediate child is aware that within all
socletles there are many differing people who not only may
look different, but also may have a different way of life.

The sixth and final grouping that should be tested
concerns the so-called power structure of the world community.
Since the beginniﬁg of time there have been some political
groupings that have been more powerful than others. The
world has always been divided into various power blocs with
each attempting not only to secure its position, but also in
many cases to expand its position. The modern world commun-
ity is no different. Is the child aware of the varlous
allgnments and the causes and effects of these relationships?

The fundamental purpose of this set of questions con~
cerning the variatlons in or among cultures is to measure the
awareness of the lntermediate school child of foreign cul-
tures and political actors. These s8ix areas Were selected
because a varlety of aspects of culture are covered. These

are not, of course, all those variations that may be tested.
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However, knowledge of these, 1f tested, could give a great
deal of insight as to how the intermediate school child views
the world and at what age level he becomes more aware of the

cultural differences beiween socletlies.

Exemplary Questions

In order to demonstrate the testing of these six as-
pects of culture, 1t 1s necessary that a set of exemplary
gquestions be presented. This group is not a final set of
questions, but instead is a model from which other questions
may be developed. The questions are arranged according to
the following six aspects of culture which were outlined as
the major topics of the questionnalre. These are: (1) geo=
graphy, (2) government, (3) economics, (4) history, (5) sub-
cultures, and (6) world power structure. Following each type
of questlion is a brief explanation as to the purpose of the
questlon and 1ts relationship to the aspect of culture that
1s belng tested.

Geography. The questlions over geography have two
speclfic alms-=to test awareness that man adapts to hils
physical environment and to test the awareness that geographic
location has an impact upon peoples and natlons other than

Just physical adaptation.
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1. Unstructured
What speclal problems would a farmer in the
Netherlands (Holland) have that farmers in
other lands might not have?
What has he done to meet these problems?

These two questions seek to test the Intermedlate
child's awareness of man's adaptation to his environment. By
asking the intermediate child about the problems of the far-
mer in the Netherlands, two facts may be checked. First, 1s
the child aware of where the Netherlands is located and that
it faces a constant struggle against the sea? Second, 1s the
chlld aware that the Dutch farmer has adapted to thls condi-
tion? This type of question can be rephrased to check for

these factors in other areas of the world.

2. Dichotomous
The Sahara region of Northern Africa has a
climate that is best sulted for growlng rice.
i. True
2. False
3. Don't know
This question may give some indication of an awareness
of geographic condltions and means of livelihood within an
area. The question, because of its structure which does not
allow much varlation in its reply, is not as valuable as the

unstructured or multiple-choice item.
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3., Multiple=choice

Boys and girls living in Vietnam look more like
boys and girls living in
1. Prance
2. United States
3e China
4, Nigeria
This question seeks to test the awareness of the other
impacts of geographic conditions other than physical. This
specific item tests the intermediate child's awareness of
ethnic ties. It would, of course, check awareness of the
location of Vietnam in the world community. This type of
question could be re-worded to test for recognition of relig-
lous, political, socilal, and economlic influences of one

natlon upon another.

Government. The purpose of these questions 1is to
determine the intermediate child's awareness of the general
nature of government, the recognition that governments differ,
and that all governments, regardless of thelr organization,
have leaders who gulde and give direction to the activities
of governing. Also, these questions may give insight into

the intermediate child's attitudes toward other governments.

1. Unstructured
What 1s a government?

Is i1t necessary?
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These very general questions over the definition and
the necessity of government will enable the investigator to
test the intermediate child's knowledge of what he understands
government to be, and also what the testee's attitude toward
government may be. Any instrument that attempts to measure
the awareness of government must include a question of this
nature. For 1f the intermediate child has no concept as to
what the term government means, it would be most difficult to

test his awareness of foreign governments.

2. Dichotomous
There are many governments in the world. These
governments are all organized in the same way.
1. Yes
2. No
3. Don't know
By selecting an answer to this question, the inter-
mediate child may indicate his awareness that there are many
different governmental organizations in the world community.
However, this question because it is of such a general nature

could not be the only such question used to test this concept.

3. Multiple=cholice

What 1s a nation called in which the citizens
elect the leaders of government?
1. Republic
2., Dictatorship
3+ Monarchy
4, Don't know
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Which country has a parliament?

1. United States

2. China

3. Mexico

4, France

These questions test knowledge of specific factual

material. They test the intermediate child's knowledge first
of political terms, republlic and parliament, and second, hils
awareness as to which nation-state has a partiocular system.
Hlis awareness of terminology and of a specific type of gov=-
ernment for a nation, would indicate his general awareness of

the world community.

People in which of these countries have the
most to say about what thelir government does?
1. Spain
2. Yugoslavia
3+ Norway
4, Ethiopia

This question tests for specific knowledge concerning
a partlcular governmental arrangement, but at the same time
mey indicate the intermediate child's awareness of government
organization and the amount of freedom cltizens are allowed
within that system.
In the United States, the President is the
head of the government; in Great Britain
(England) who 1s the head of the government?
1. President
2. Queen
3« Premier
4, Prime Minister

The identification of role performance and knowledge
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of specific title may be checked by the use of this questlon.
By the selection of the correct response, the intermediate
child would give indicatlion that he not only kmows the correct
title of the head of government, but also that there is a
difference in role performance between the Queen and Prime

Minister.

4, Ranked
How important is i1t that there be a government
for each country?
1. Very important
2. Important
3« Unimportant
4, Very unimportant
This ranked response question may be used to indicate

the attitude toward the necesslty of a government.

Economics. All nations within the world community are
attempting to improve the economic conditions within thelr
particular nation. Questions within thlis grouping should
test for awareness of the differing economic conditions with-
in the world community, and the intermediate child's aware-
ness of the impact of these economic conditions upon the peo-

pleo

1. Unstructured
What i1s an industrial nation?

Industrialization has become the goal of almost all of
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the natlons of the world community. It is impossible to speak
of national economic conditlions without some reference to ine-
dustrialization belng made. Although there 1s no precise
definition, the response to such a question would indicate
the intermediate child's understanding of the term. The fol=-
lowing multiple-choice question would also have a similar
result:

Some nations are called industrial natlions.
What does that mean?
1. Most of the people are farmers.,
2. Most of the people work in factorles,
3. Most of the people are not Ifrea,
4, Most of the people are not working.
2. Dichotomous -
Most of the countries in Africa are industrial
nations. .
1, Yes '
2. No
3, Don't know
This question, as those above, seeks to test the
awareness of the term industrial and would also indicate some

awareness of the economic conditions within a specific area.

3. Multiple=-choice

A high standard of living usually means
1. Living at a high altitude
2. High wages
3o More comforts for most people
4, Low wages and hlgh prices
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Which of the following countries would have
the highest standard of living?
1. India
2. SWeden
3+ Spain
4, Korea

These two questions, as did the above questions con-
cerning industrialization, test definition of terminology and

the application of this terminology to the world community.

4, Ranked

Many things help a country become a prosperous
nation., Of the following, place in the order
of importance those factors which help a
country become prosperous,

1..Many natural resources

2. A stable government

3+ Many rivers and harbors

4., Trade with other countries

)

The above question would allow the intermediate child
an opportunity to rank what he feels 1s the most important
element in the bullding of a prosperous nation. His responses
may indicate the criterlia that he looks for in & prosperous
nation, thus revealing in part how he looks at the world

community.

Historical development. Questions within this area

should attempt to test the intermediate child's awareness of
the different historical backgrounds of the nations in the
world community. Two specific areas should be tested. They

are: (1) the recognition that there are nations which have
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had long hlstorles of independence and others that have not;

and (2) these "new" nations face many problems.

1. Unstructured

What is a colony?

Name a country that was once a colony.

These

two open-end questions will allow the investlga-

tor to test the intermediate child's knowledge as to defini-

tion of terminology and knowledge of a speclfic example.

Through this

question, insight may be galned into not only

the knowledge of the testee, but also his attitudes. The

latter aspect may be further explored by the inclusion of the

following type of question.

2. Dichotomous

Colonles helped many countries.

If
in
be

If
in
to

1. Yes
2. No
3., Don't know

you answered "yes" to the above question,
what way or ways did 1t help a country to
a colony or to have colonles?

you answered "no" to the above question,
what way or ways did 1t not help a country
be a colony or to have colonies?

By responding to these questions, the intermediate

child may give some indication of his attitude toward the

concept of coloniallism,
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S Multiple=choice

There are many new countries in the world
community. Which of the following may be
called a "new" country?

1. Spain

2. Argentina

3« China

4, Malaysia

Much of Africa before World War II was
controlled by:
1. Europeans
2. Aslans
3. Americans
4. None of these
The countries which had most of the colonles
before World War II came from:
1. Asia
2. Africa
3. Europe
4, North America
These exemplary questions focus upon the awareness
that there are new nations within the world community, and
the awareness that some parts of the world controlled others.
The answers to the first question may be changed so as to
test for awareness of other natlons, or could be used as a
ranked response questlon and allow the testee to place in
order of age specilfic nations. This type of gquestion would
also test the intermedlate child's awareness of differing
national development.
The last two questions seek a response that will in-
dicate the intermediate child's awareness of the history of

colonialism, If the intermediate child has an awareness of
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thlis background, he may be able to understand better some of
the tenslons that exlsted and exlst between colonlal master

and colonial subject.

4, Ranked

"New" nations in the world community face many
problems as they attempt to become strong nations.
Place in order of importance, the following
problems:
1. Establishment of a stable government
2. Educatlon of the people

3. Establishment of trade with other

countries
4, Construction of new factories

Many factors help bring about unity within a
nation. Place in order of importance the fol=-
lowing items which help bring about unity.
1. A strong army
2. A common religion
5. A common language
4, A stable government
Through these questions an understanding of what the
Intermediate chlld sees as problems of natlons that have Just
galned thelr independence may be tested. If he is aware of
problems of uwnity, he may have a more understanding attitude

toward the new natlons of the world community.

Subcultures. Thls group of questions should test the

intermediate school child's awareness of the existence of

subcultures within a specific culture.

1. Unstructured
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Who are the Laplanders?
Where do they live?

Through the responses to these questlions, the lnter-
mediate child may reveal an awareness of the existence of a
subculture within a specific area. By answering these cor-
rectly, he demonstrates the awareness of a specific grbup of
people living within a nation by methods which are quite dif-

ferent than other members of that state.

2. Dichotomous
People in different parts of the same country
may be qulte different.
1. Yes
2. No
3. Don't now
People living in the Soviet Union do not all
speak the same language.
1. Yes
2. No
3. Don't know
These questions may reveal an elementary understanding
of cultural diversity within the same nation-state. By re-
sponding to such questions, the intermediate child may indi-
cate first, that he is aware that in some nation=-states there
is a variety of ways of lliving; second, that there may be

lingulstic differences within the same nation=-state.

3. Multiple-cholce
Most people are likely to speak the same
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language and have the same customs in a
country that is:

1. Mountalnous

2. Hot and wet

5. In the Par North

4, Small and flat

This type of question may indicate the awareness of
geographic conditions upon the living patterns of a particular

peoples A slimilar questlon is:

People in which of the following countries
would be most allike in the way they live:
1. China
2. Swiltzerland
3¢ India
4, England

Or the same result may be achleved with a ranked question.

4. Ranked

In which of the following countries would the
people be most allke in the way they live?
Place 1n order from the most likely to the
least likely.

1. Switzerland

2. Brazil

3. Prance

4, Japan

Power structure in the world community. The nation-

state world communlity has long been divided into politically,
ideologically, and oftentimes emotionally antagonistic blocs.
Questions in this final grouping seek to determine the inter-
mediate child's awareness of this division and his attitude

toward the varlious nation-states,
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1. Unstructured.

Why are there wars?

This very copplex question allows the intermediate
child to express his opinion on a common characteristic of
the world community. Through his response, the lnvestigator
may galn an understanding of the child's concept of war, why
war 1s brought about, and his attlitude toward war.

Why cannot all nations be friends?

The response to this question may demonstrate the in-
termediate child's awareness of the political, economic, and
soclal conflicts that create tension in the world community.
It may also indicate his awareness of the international scene

and his attitude toward these temsions and conflicts.

2. Dichotomous
The United States and the Soviet Union agree
on the answers to most of the world's problems.
1. Yes
2. No
3. Don't know
By responding to thls type of question, the intermed-
iate school child may demonstrate the awareness of the ldeo-

logical differences that separate natlon-states,

3. Multiple-cholce

In 1667 two countries most friendly with each
other were:
1. England-Soviet Union (Russia)
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2. France=Yugoslavia
3. 1taly-West Germany
4, Soviet Union (Russia)=China
Although this type of question is quite specific and
requires an understanding of current events, it would be of
value in determining the awareness of the intermediate child
of the international relations of various natlons.
Which of the following nations would you NOT
trust to keep a promise?
1. France
2., Switzerland
5. India
4, Japan
This question requires the intermediate child to make
a selectlon which reveals his attltude toward a particular
nation-state. This attitude may be further explored by the
use of an unstructured question asking the testee why he

chose that particular country.

4. Ranked
List the countries that you would most like
to 1live in besides the United States. Put
your first cholce on the first 1line, your
second on the second line and your third
choice on the third line.

By 1listing his cholces, the intermediate child may be
revealing several aspects of his awareness. PFirst, his in-
dicatlion may reveal those counirles of which he has the most
knowledge. Second, his responses may reveal the child's

feelings as to what countries are, in his mind, more nearly
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likxe his own nation.

Beslides the arrangement of questions in a simple order,
several may be grouped together as a bloc. By such an ar-
rangement 1t 1s possible to gaif a better understanding of
specific information, role, and the role performance of a A
political actor in a specific culture, Because the questions
are asked in a unit, the intermediate child 1s able to keep
one level of thought; therefore, he 1s more likely to give a
better and more clear response. Three examples of such an
arrangement are:

Who 1s the Prime Minister of Great Britain?

1. Hls name is. «

2. Don't remember his name

3. Never heard of him
What kind of things does the Prime Minister do?
What kind of a Job 1s the Prime Minister doing?

1. Don't know

2. Very good

3. Good

4, Not very good

5. Bad

This question deals specifically with awareness of a
definite political actor, his role within the system, and an
evaluation of his performance. By the use of this type of
question, the investigator may learn whether or not the in-
termedlate chlld knows a particular pollitlcal actor, has some

concept of his role and the opinion of the intermediate child

of that political performance. Thls gquestion requires recog-
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nition, some understanding and evaluation.

If you 1lived in the Saraha region of North
Africa, the weather would be

1. Hot

2, Mila

3. Cold

The chief type of occupation of the people
in the Saraha region 1is

1. Herding

2. 011 mining

5. Oasis farming

4, Fruit farming

These people live in
1. Farm villages
2. Large citles
3. Towns
4, Nomadic villages
The leader of these various groups of people
i1s called
1. President
2. Chief
3« King
4, Prime Minister
This multiple=~cholce bloc may test several aspects of
the intermediate child's awareness of a particular foreign
culture. The first question tests the awareness of geographic
conditions. The second and third test the awareness of means
of livelihood and type of community living. The fourth
question tests the awareness of the political role. Through
a bloc of questions such as these the investigator could gain
a better understanding of the intermediate child's awareness

pf a specific culture.
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If you had to move from the Unlted States,
what country in the world would be your
first choice? Why?

Most of the countries that you know about
are on what continent?

1« North America

2., South America

5. Europe

4, Asia

5. Africa

Match the following countries with the correct
continent. (Answers may be used more than once.)

1. Chile A, Asia

2. The Netherlands B, Africa

3, Ghana C. Europe

4, Canada D, North America
5. China E. South Amerlca

Place the number one (1) beside the country you
kmow the most about. Place a two (2) beside your
second choice, a three (3) beside your third
cholce, etc.

The Soviet Union

Great Brltain

China

Mexico

dapan

Circle the country in each grouping that you
know the most about. If you know nothing about
elther country, do not draw a circle,.

1e Great BritalNeeesesesslndia

2. Kenyao.oooooooooooooooBraZil
3 ChinaoooooooooooooooooyuSOSlan.a
4‘0 FranCeeecececsecscccecsvietnam
5. Soviet UnloNeeseceecssssSWeden

Place an X by those names that are names of
countries.

Norway

Moscow

Burma

Spaln

Czechoslovaklia

Africa
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Egypt
Argentina
____Burope
_____Malaysia

This bloc of questions may glve an indicatlon as to
what areas of the world community are more salient in the
intermediate school child's mind than others, and permit the
determination as to when the lntermediate child becomes aware
of specific areas of the world. A response to the first
question may indlicate what country in the world community the
testee knows best. However, not a great deal of significance
may be attached to thls response without evaluating the answer
as to why that country was chosen. If the testee 1s asked to
explain his choice, hls answer may be more selective.

The second and third questions attempt to test aware-~
ness of location in the world community. The answers to
these questions may reveal what areas of the world the inter-
mediate child 1s most aware and hls awareness of particular
countries within these areas. By evaluating the second ques=-
tion, 1t may be possible to determine the different levels of
awareness between the third-grader and the eighth-grader.

Questions four, five, and six are of a specific nature.
They seek to probe the intermediate child's awareness of par-

ticular countries of the world community. Number four asks

the testee to rank in order of his knowledge about a particu-
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lar country. His responses may give an indication as to what
countries are most known to him. The fifth questilion requires
the intermediate child to select between two countries. The
same result may be achleved as with the fourth question. The
last question seeks to test awareness of names of countries.
By having names which are not countries, the testee may be

discouraged from guessing and simply marking all the names.

Testing The Functional Process

Various aspects of culture serve important functions
within any specific culture. If a more complete measurement
of awareness 1s to be achlieved, some testing of the awareness
of these functions needs to be done. In order to test for
this awareness, questions should be developed around one con~
cept and be presented in a bloc. This approach would allow
the intermediate child to remain on one level of thought;
therefore, he is more likely to give a better and more clear
response., Besides this factor, 1t would be possible to de=-
velop questions that increase in difficulty and thereby make
i1t possible to test different levels of awareness. The fol-
lowing example 1s used to demonstrate this approach:

Man throughout history has always tended to

live in groups. As he did so, he had to solve

many lmportant questions. The followlng set

of questions deal with man's relationships

with other men. Choose the reply that BEST
completes the sentence.
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As people 1ive in groups, it 1s necessary for
1. them all to have some means of making
a 1living.
2. them to have some method of regulating
thelr relationships.
3. them all to take part in the governing
of the group.

All people who live in groups
1. have a common way of making a living.
2. have the same 1deas about the way to
regulate thelr relatlonships.
5. have some type of a government.

The purpose of establishing a ruling body within
a soclety is

1. to manage the affalrs of that society.

2., to create a strong army for defense.

3. to select the leaders who shall rule.

People 1living in a soclety
1. may directly or indirectly influence the
governing body.
2. cannot bring about changes.
3. can only influence the governing body by
changing leaders.

The governing body of a soclety
1. makes only the laws that they want to.
2. 1s influenced by many factors from both
Wwithin and without a soclety.
3. 1s free of influence by any group.

As a society becomes more highly industrialized
and complex, it must provide

1. fewer rules and regulations to manage soclety.

2. greater oversight and management of soclety.

3. more opportunity for the people to decide

upon the means of regulating soclety.
This exemplary question bloc attempts to test the

intermediate school child's awareness of the functions of
government and the demands that are placed upon it. The first

guestion tests for the awareness that there must be some
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regulation of man's relationships with other men. The second
question tests for the awareness that man forms a government,
and the third for the purpose of this formation. The fourth,
fifth, and sixth questlions become increasingly difficult and
require awareness of the demands that are placed upon a gov=
erning body. <Question four inquires about the demands placed
upon a government by the people, whereas, the next question
seeks an awareness that governments are not only influenced
in their actions by internal situations, but also influenced
by events that occur outside the state. The last question
may indicate the intermediate child's awareness that primi-
tlve socleties and industrialized socleties differ and that
as a soclety becomes more and more complex, government over=-
sight tends to increase.

By responding to a bloc of questions of this nature,
the intermediate school child may reveal hlis awareness of
basic functlions of, in this case, government. It may be
speculated that the third-grader would not have the awareness
of all of these functions as would possibly the elghth-grader.
If this be valid, this type of questioning would be of sig-
nificant value in determining the different levels of aware-
ness during the intermediate school years.

These two approaches to testing for the awareness of

forelgn cultures and political roles by the intermediate
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school child and the exemplary questlons serve several impor-

tant functions. They provide:

1.

2.

Se
4.

5e

the various types of questions that may be
used in the comstruction of a questionnaire.

the means by which specific 1tems may be
tested=-=-1.e. awareness of geographic location.

the means by which functions may be tested.
models from which new questions may be developed.
a method which would make possible the testing

of the intermediate school child of hlis awareness
of foreign cultures and political roles.

The exemplary questions and explanatory materlial provide the

background from which a more detalled program of question-

naire development and testing may be begun. A framework 1s

thus provided.



CHAPTER IV
SUMMARY AND CONCLUSIONS

The purpose of this thesis has been to construct the
framework from which a questionnaire may be developed. The
purpose of this questionnairé would be to test the intermedi-
ate school child's awareness of foreign cultures and politi=-
cal actors.

In the pursuance of this objective, it has been neces-
sary to look at two broad areas of study in the field of
political soclalization. First it was necessary to investi=-
gate those studlies of the elementary school child which dealt
with the development of political attitudes and beliefs.
Studies in this area are not yet available in great gquantities.
The systematic studies of politicilzation are of recent origin
and most research in this field dates from the seminal work
by Herbert Hyman in 1959, ©Since that date, the work which
has been done in the study of the elementary school child has
been done primarily by Fred Greenstein, Robert Hess, David
Easton, Jack Dennlis, Judith Torney, and M, Kent Jennings,
According to these studlies, it 1s durlng the elementary
school years that the chlld develops his basic political at-
titudes and beliefs that will influence his thinking for the
remainder of his 1life. It is during these years that the

awareness of government, governmental authority, and his
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relationship to government are formulated.

During these years, the child reveres the role of the
President, feels that political leaders generally are benevo=-
lent, accepts the authority of government as legitimate and
just, venerates patriotic symbols and perceives the Presi-
dent, the government, laws, and nation as righteous and vir-
tuous. As the child grows older he feels more and more capa-
ble of dealing with the political world.

The child's attitudes toward political authority are
initially mediated through the family. He transfers the
image of this ideal authority to the distant and relatively
unknown political figures. The child, consequently, trans-
fers his concept of the family, as a unit subject to parental
authority, to that of a nation, subject to Presidential au=-
thority. As he matures this positive evaluation of political
authority becomes differentiated into components of role
performance and components of personal merit., The intermedi=-
ate child sees the difference between the office and the per=-
sonal characteristics of the incumbent. In general, the
child in his elementary years attains the capacity to differ-
entiate the government from the nongovernment systems, but
he does not have any concept of the wider politlical process.
The child's attachment to the government and a political

party, which is also formed quite early, is based upon emo~-



113
tional rather than rational processes. He has little.speci-
fic knowledge concerning the formal or informal aspects of
government, but this lack of knowledge does not hinder him
from making Jjudgments concerning the government, These
judgments are, however, seldom negative,

As the child advances in elementary school, the extra-
familial influences begin to play a more important role in
the shaping of his political attitudes. The school curricu-
lum, the teachers, the administrators, and peers become in-
fluential determinants in the continulng development of the
child's political beliefs. Regardless of the stimull, how-
ever, the child in the intermediate grades still approves of
government, likes 1t the way it 1s, and does not want it to
change a great deal.

The intermediate school child, as characterized above,
has a positive, supportive attitude toward governmental au-
thority and the government in general. Would these attitudes
toward foreign cultures and governments be similar?

Although little or no testing has been done in this
area, several conclusions may be speculatively made. It may
be concluded that the intermediate child's attitudes toward
foreilgn culture and political actors and roles are shaped
during this perlod. For if his basic attitudes toward do-

mestic politics are formed during this same pericd, so may
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those toward forelgn peoples and pollitics. Those external
stimull (the school, the family, the peer group, the mass
media, and his socio-economic standing) which help shape his
beliefs may well be vital determinants of how he views other
nations in the world community. It may also be concluded
that because the intermediate child first becomes aware of
the head of government in his awareness of domestic politics,
the first political figure that he becomes aware of in all
forelgn cultures may be the leader of the government. His
attitude toward this figure may or may not be the same sup~
portive, positive one that he holds toward his domestic lead-
er. The most valid conclusion that seems possible from the
discussion of the political socialization of the intermediate
school chlld 1s that because it 1s possible to determine the
awareness of the child's understanding and attitude toward
politics and political roles within his own soclety, it is
also possible to test the same child for hlis awareness of
forelgn cultures and politlical actors and roles. However,
in order to do so a testing instrument needs to be constructed.

For the development of a framework for a questionnaire,
it was necessary to lnvestigate the work that has been done
in the area of testing for the awareness of forelgn cultures
and political actors. Once agaln the investigator is con-

fronted with a lack of avalilable information. There have
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been no specific works in the area of testing the child for
an awareness of forelgn cultures and political actors. At
thlis date there are many projects in the planning and execut-
ing stages, but none has yet been made available for study.
Some other studies have touched this area indirectly. An
example would be David Easton aznd Robert Hess' studies of the
child's awareness of the roles of the President. These
studies have shown that the child i1s, by the sixth grade in
the elementary school, aware of some of the President's for-
elgn policy roles, but they do not supply the needed infor-
mation to accurately Judge the child's awareness.

There are some measurements avallable to test for
knowledge of current affairs., These range from the weekly
quizzes published by the various magazines such as Weekly
Reader and Junior Scholastic to the more compfehensive

achievement tests such as the Stanford Achievement Iests for

the Soclal Studles. These testing measurements are not de-

signed specifically to test for awareness of forelgn cultures
and political actors; therefore, they do not satisfactorily
do so. They may, however, be used in conjunction with a
questionnalire to test for such an awareness. Because aware-
ness and attitudes are to some degree based upon knowledge of
specific information, a current events test might prove of

use as a pre~-test instrument to check the child's knowledge
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as to what 1s occurring in the world conmunity.

The questionnalre to test for awareness of forelgn
peoples and political actors is based upon one fundamental
question. Does the intermediate school c¢child think that
other children in foreign lands grow up into different adults,
or does the intermediate child believe that other children
are llke himself in mores and sense of values and that only
the environments differ? For if the intermediate child be-
lieves that all children are just alike, but live in different
areas of the world, he i1s not aware of the impact of cultural
variation upon the individual. 3But if he realizes differ-
ences, he may have an awareness of the reasons for these dif-
ferences.

If the guestionnaire 1s golng to measure the awareness
of the intermediate chkild with any depth, 1t must go beyond
the testing of Just specific factual information and instesd
attempt to measure his awareness of the varylng aspects and
functlons within any glven culture.

The lmportant variables may be listed 1n the following
guestions:

1. Does the chlld understand the impact of geography

upon the people and upon the government?

2. Does the child understand that there is a varlety

of governments in the world and that each one has
its own specific purposes?
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5. Does the child have an elementary understanding
of the economlic development of the various nations?

4, Does the child have an awareness of the historical
development of the nation-state?

5 Does the intermediate child realize that sub-
cultures exlst within all natlons?

6. Does the intermediate child have an awareness of
the so-called power structure in the world com=-
munity, and 1f so, how does he view this structure?

These six variables are not, of course, 8ll those aspects of
culture that could be tested. However, they are sufficlently
specific, yet of adequate breadth, to ensure that a better
understanding of the child's awareness may be gained.

Besides the testing of the varying aspects of culture,
another approach 1is suggested by this study. The testing of
an awareness of the functlon of these aspects is also impor-
tant. In order to have a better understanding of a particu-
lar culture, it 1s not only necessary to understand specific
information, but also necessary to have some understanding
of some of the functions that these aspects serve within a
society. For instance, does the intermediate child have an
understanding of the functions that the political system and
the demands that are placed upon it. This aspect of aware=-
ness should also be tested.

In testing for awareness, a variety of techniques may

be used., This study proposes that both the unstructured and
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2. Does the child have an elementary understanding
of the economic development of the various nations?

4, Does the child have an awareness of the historical
development of the natlon-state?

5. Does the intermediate chlild realize that sub-
cultures exist within all nations?

6. Does the intermediate child have an awareness of
the so-called power structure in the world com=-
munity, and if so, how does he view thils structure?

These six varlables are not, of course, all those aspects of
culture that could be tested. However, they are sufficlently
speciflc, yet of adequate breadth, to ensure that a better
understanding of the child's awareness may be gained.

Besides the testing of the varylng aspects of culture,
another approach 1s suggested by this study. The testing of
an awareness of the function of these aspects 1s also impor-
tant. In order to have a better understanding of a particu-
lar culture, it 1s not only necessary to understand specific
information, but also necessary to have some understanding
of some of the functions that these aspects serve within a
soclety. For instance, does the intermediate child have an
understanding of the functions that the political system and
the demands that are placed upon it. This aspect of aware=-
ness should also be tested.

In testing for awareness, a variety of techniques may

be used. This study proposes that both the unstructured and
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structured kinds of questions be used. Major emphasis should
be placed on the structured question and its varliations.
Scaled, rated, and ranked multiple-cholice questions are of
more value than the dichotomous., Besides the arrangement of
these questions in slimple order, this study has suggested
that a serles of questions be arranged in a bloc form in an
attempt to gain a more complete understanding of the inter-
mediate child's awareness of a specific area.

The sample questions that are presented in this study
must be examined 1n that perspective. They are guestions
from which other questlions may be developed. Thelir signifi-
cance lies in the fact that they demonstrate a means of
testing, and that a series of questions may be developed that
would make it possible to test the intermediate school child's
awareness of foreign cultures and political actors.

It is important that the reader understand that this
study 1s just the beginning step in the construction of a
testing instrument. In no way can or should the conclusions
concerning the constructlon of the questionnaire be final.
What may be concluded from this study is that:

1. Research concerning the awareness of the school

child of foreign cultures and political actors
is in the beginning stages.

2. No specific tests 1n this area are now available,
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3. Some standardized tests, achlevement and current
events, could be used as supplements to an aware=-
ness test.

4., A questionnaire to test for an awareness of foreign
cultures and poliitical actors should seek to test
a variety of cultural differences.

5. It 1s possible to construct questions in a variety
of forms which may test a2 speclflc area of aware-
neESs,

6. It would be possible to construct a gquestionnaire
that would test the lntermediate school child for
an awareness of forelign cultures and political
actors.

It must be noted, however, that much research and testing are
needed before the final questionnaire may be completed. The
most evident research problem that confronts the continuing
of this study 1s the problem of evaluating the questions. Be-
cause the study suggests a variety of questions, it will be
necessary to devise a varlety of means of evaluating these
guestions. Those which require the kmowledge of specific
factual information will not be a special problem because the
information 1s either correct or incorrect. However, many of
the questions are not of such simplistic design. Those which
attempt to measure attitude wlll involve detalled research.
The reader must keep this in mind as he reviews the exemplary
questions.

Besldes the evaluating of the questions, pre-testing,

refinement, and testing for validity and reliabllity need to
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be completed, Also, if the test is to be administered in
mass to large groups of intermediate school c¢hildren, prob-
lems of administration must be considered. Lastly, the lay-
out of the questlonnaire has yet to be developed.

Such a testing instrument would make a definite con-
tribution to understanding of the political socialization
process of the intermediate school child. The questionnalre
would permit insight into the answering of the following
questions:

1. At what age does the child become aware of foreign

peoples?

2. At what age does the child become aware of the

governmental organization of a particular country
and of the role or roles of the political actors

within these systens?

3, What are the child's attitudes toward the foreign
peoples and governmenis?

4, What changes occur in the child's awareness and
attitudes during the intermediate school years?

Also important questlons concerning the differences in atti-
tudes and awareness of children of differing soclo-economic
standing, of rural and urban areas, and of differing geo-
graphlc locations--mid-west as compared to eastern seaboard=--
could at least be partially answered.

Not only would such an instrument be of speclal sig-

nificance in the field of political socialization research,
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but also would be of importance in the field of social stud-
les education. The analysis of the answers to the question-
naire could foster many changes in curriculum, teaching
nethods, and teaching materlials. Because the questionnaire
would enable the educator to have a better understanding of
the child's awareness of, and attitude toward foreign peo-
ples and governments, a soclal studies curriculum could be
devised that would be geared to the child's readiness to
study other peoples and other political systems.

These problems and questions are, however, beyond the
scope and purpose of this study. The reader is again remind-
ed that this study has been primarily concerned with the con=-
struction of a framework from which a questlonnaire may be
developed and that to make any attempt to state final con=-
clusions as to the results of this questionnaire and the
general awareness of the intermediate school child of foreign
cultures and political actors would be impossible. To do
so i1t would be necessary to place this study in a much broad-
er context. This would entall the constructlon of a ques-
tionnalire, administration of it, and drawing conclusions as

to 1its results.
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