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CRAPYER 1
INTRODUCTION
The Hature of the Study

ﬁmxm loting Qpiniom regarding the teaching of phonics as an aid
0 reading have preweiled for & nuwber of years. The {irgtegrade tescher
is a&pauially sonserned with ‘phonma as to the wvealue of it in the cure
rioulum, Meny authorities state that phonie 'ﬁmin:mgg should not be given
during the first yesr of schoolsy others think *&mt it should be vaught as
& vory necessary method in forming the fourdation of reeding. Some author-
ities believe that this treining ahould be given to &4ll ohildren auacording
to thelir needs. (’ Another quastion whioh confronts the lirst~grade teavher
ir that, if phon;.nu is th;his, should a spwmi pericd on the daily program
be devoted fo 4t or should it be taught during the reguler resading parim&?}
The phonie method of yeading is old in prinoiple. Iek«hmr,l a Vk
German, wag the originator of thia wethod in 1534, /3{21@ assouiated letters
with enimels and piotures that represented charscteristic sounds of letters,
xakalamﬂa method was elaborated by the Jansenites, Buno, Roussesu, Basedow,
Pestalozsl, and by still others in the Port Roysl Sohools.® After this it

was long negleoted but was introduced again in 1780 by Thorton. The A B ¢

I"Edmund Burke ey, "Present-Day Mothods end %?ta in Flementary
Rending,” Ch. V in The History snd Pedagopy of' Reading (The Mmemillsn Come
peny, Wew York, 1915}, 3+ 71,

2 Poaul Klapper, Teaching Children to Read (0. Appleton and Qompeny,
KW YWk' 1916). pl ﬁgv
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method® was substituted for the phenin method sbout 1840, From about 1870
to the latter part of the nineteenth ocemtury the phonic method was wsed
extenslvely in this country, but the technique wes almost sompletely abane
doned during the first quarter of this century.? After the introduction
into Amerioa, the method of teaching employed wes usuelly to have the ohild
gseparately sound sach letter by imitating the teacher, The tescher would
exaggorate the snunciation of the sounds by showing the positim of the
lips, teeth, and tongue. lLater the uh;imren were told storise having the
sounds of letbters to represent animals and objects in order to appeal to
the interset of the ohild. "‘y&m‘thﬁ glves the steps in the phonic method as
w is generally tmught now; | |

1, Giving esr training through rhymes,

2, Giving eye and voice training "bhrmngh blackboard end flash
card exeroisen.

5. Alding the child o generslize the sounds from known words,
emith® pays sgain,

Some temchers give inoidentsl reference to phonetios in general

lessony, end provide definite prectice only to groups, or inw

dividusls in special need of help in atimocking new worde; some

teach no phonetica; snd others go to the extrems of temohing
rhonetics intensively to the olass ss & whole,

There is every reason to belleve that from the tire that phonics wag

3 prmett Albert Betts, The Prevention end Corrsotien of Heading Diffi-
oulties {Row, Peterson snd Compeny, Bvenston, iilinols, 1988), P» 800,

% w111 dam Henry Pyle, Payocholopy of Common Branches (The Maple Press
Compeny, York, Fennsylvenie, Iﬁ%ﬁ ¥y P« 48, v

B wila Banton 8mith, American Reeding Inatruction (8ilver Burdett and
Company, New York, 1984), p. £7ils

Surpid., p. 872,
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introduced inbo Anericm it hes been a major problem for primary teechers.
The Problem

The purpose of this study is to welgh and examine the paédibﬁlitiau
of ‘phonics in the light of the coneeguences in i‘&rn»ﬁ-g;v#da reading. | In
| the study phonios will be considered scoording to 1te present status) argu-
nente for and mﬂmh, using phonios excessively will be reviewed; sdvanteges

ard the dissdvanteged will be svalunted.
F’rév&ma Studies

Artaur 1. Gates” mede & survey in 1925 sud 1926 in iwenty~one school
systeme to find the present stetus of phonios, how and when it wag presented
in the sshools. This survey sud the findings will be referred to later.

CBarry Lo Tate® experimented with two groups, phonics and no phonios,
to deternine how silent reading is influenced by phonics, The experiment
lasted for eight wwksi., The wey this QM corried out and ﬁha regults will
be stated In this study,

An mpéximmﬁ was oondusted by Cates end ansolig in ‘mﬁ York City.
They worked wiu.m three groups of children giving sach & different type of
phonie training to determine which was the mest helpful fér young ohildren.

7 Arthur I. Gates, "Problems in Beginning Resding,” Teachers College
Racord (Teschers College, Columbie University, New York City, Beptember 1924«
3 une !‘MS), vol, £86:1872-681,

- 0 Barsy L. Tate, "The :t'xgmuanaa of Phomios on Sllend Rending in Orade
1," Rlementery School Journal (The University of Chiesge, Chiosgo, Illinois,
Sone TORTT, 5 TORAT, a

9 Arthur I, Cetes and David H. Russell, "Types of Meterials, Vooabuw
lary Burden, Word Analysls, and Other Faotors in Begimning Resding,” Hle
mentary Schoocl Journal (The Unlversity of Chicago, Chioego, Illineis,” Septem
Der, 1988), p» BTPF.




The detuils of thie experiment will be expleined in the third chapter.

4 study, Phonios or No Phonios, wes made by Currler and Duguidm in
1818 with firstegrade children to determine which procedws would give
better results in reading, This experiment continued for five years. The
beneficial results of thie etudy will be discussed later.

*"{An experinent was sonduoted in Newark by Sexton end Ferrontl to find
out whether phonie training is more mdventageous to young children than no
phonic training. %The witaﬁ will disouss this experiment later.

Wilsen, Flemming, Burke, and Garrison’® worked with kindergarten,
first, second, md third-grade ohildren fbr a period of four years. This
study wes to determine the ohild's readiness for resding, One hundred six
measures and sppreisals were obitained of each child's socholastie, physicel,
payﬁholu@imi, and sociel aspeocts of his development. This study will be
explained by the writer later. A | ‘

| nsicker and ?Iamixﬁngla pede & etudy of remedial instruction es i%
is earried out in the Borace HMenn Sohool with elementary aad high achool
students, Thia study refers to ﬁm_lmk of phonle *hminmg causing & diffi-
oulty in word pronunciation. Thie will be disoussed in the fourth chapter.
Several conclusions from studies thet have been made will be referrad

to cecasionally.

10 14174an Beatrics Currier snd Olive G. Duguid, "Phonies or No Phonios,"
Elementery School Journsl (Sepbember 1922-June 1923), p. 288£1,

11 Wimer K. Bexton md Jokn 8. Herron, "The Newerk Public Experiment,”
Elementery School Journal (Beplember 1827-June 1928), p. 690£F.

12 weank %, Wilson, Ceolle White Plemming, Agnes Burke, and Charlotte
. Gerrison, "Resding Readiness In Kindergarien and Frimary trodes,” Bleow
mentery School Journal (February, 1938), p. 44221,

18 pecilis E. Unsicker snd Cecile White Flermmix(xg, "nmm;‘::bﬁwrumm
and Ald to Effeotive Study,” Teachers College Record (Buresu of oations,
Teachers College, Colunbia University S T R TTT - Dotober 168E-Uay 1953),

B 4071, ’ ‘



The Scope of the Btudy

The analysis of phoniows ag 1t has been uwsed in relation to firate
grede reading .f,a undortaken in this atudy. The Courses of Study were
taken from state oourses snd from first-oless oities in the United States.
Manuals rrm first-grode r@a&ars and primers mré used. The opinions of
experts in the fisld of réadmg have recelved mush ettention. |

| F‘mm the afu&y. it s mvidyen‘c 't:hm‘phoniw is ovmmonly used ua a&n
ald tw mmwmﬁe reading. It .‘m‘ found that formel phoniecs should be
preseatoed afber sizty t0 @ hundred worde are taught. Rar snd volce train-
ing precede the formal work. In the ommma of most authorities & speoclal
posricd ie devobted %0 this sid.

Method of Procedure

Tols study has. been made in an attenpt to detvermine whother phonles
serves ay &n aid o the temching of firﬁ-gndu resding . It hes been a
question in the minds of suthorities m reading as +o how much phonies should
be teken up dhrin@g the first yesr of a child'a experlence in school end what
steps should be teken in presenting this eid, The writer hag attmﬁ%d ‘o
bring into view same of t:}w' guestions which were suggested by the study. The
- most lmportent questions are listedy
»1s What are the wiews of the leading authorities in this £leld?
“,E.; When should phonice be presented?
| B. Whet steps should be taken up firet?
.4, Wnat are the advanteges to be derived from phonios?

B, Bhould phonies be teken up during the ¢hild's first yesr of
experimee in sohool?



. ]
&, How much phomies should he teaught in the ﬂmtl yoer?
T« What are the diaudmt%ea rosulting from phonio training?
8. What ’préum’oimn should be teken in teeching phonioes?
=9 Whet vonolusions have baeen drawn from experiments?
10, Should all ohildren be given the seme emount of phonics?
,~~1‘l{ Is phenion the only desirable method of wc;rd analysis?
12, Is Nudm the only subject which is sided by phonle tralning?
18, Can phonics be used in analysing all words?

’-,“,:?:71&. fhould phonios be presented ab o separate time or during the
o resding period? >

15...’%3}% 8 the status of phmim at the present time?

16, Whet are the results from an overemphasis of phonios?
Sources of Date

The groater part of the dats was teken from bcmka; yosrbooks, mega-
sines, snd journels. Other information was gathered from pamphlets, reading

menuals, and courses of study.
Pypen of Deta Collsoted

The types of date collected from the many sources ares
1. Prequency of phoniocs in the courses of study.
| 2. Presentation and frequency of phonios in reading menvels.

3. Opinions of men in the resding fleld as to the benefioial and
non~benefioinl results to be obtained.

é, Relation of phonios to reading.
B, Current views regarding this u‘ubjwb.
8. Steps to be teken to muke thls ald most profitable.



7. Results of experiments in this fleld.
Definition of Terms

Phonios and Phonetiecs. A distinction is not clesrly made between

the terms phonics and phonetics. The writer prefers to think of phoneties
es the dlacritical marking of words and phonios as referring to the study
of sounds. So the term phonics wlll be used exclusively in this etudy.
Phonogram, A phonogram ie a written representetion of a speech
sound (r,v t, 1, er, ang, ad). |
Blend. A blend is 8 éombinatian of speech sounds which are used to

produce words ("shj‘\‘, st, bl, el). E .

Initial letters. Initial letters ere first names or double first
names in words (m, b, 8, £, ¢, ch, sl, br).
Family. & famiiy is a term used for the endings of words (at, exn,

ed, ing, un).
Pregsentation of Data

The writer has presented the data in the discussien form. Conclusions
and recormendations have been drawn by making comparisons end from the date

herein prégented by the writer,



CHAPTER IX
THE PRESENT STATUS OF PHONIOS

About two decsdes ago, the phoniec mothod was vsed slmost exclugively
in the schools am n mesns of tesching, It claimed the lerger porticn of
time and muoh emphssls wes laid upon it during the first two years of the
ehild's oxporiengs in sohool. Gatost gaids

The whole course ol study was often orgenized mround

phonetica 88 & plvot; the vocabularies were largely selsoted

Yo complete the system of phonetic families; the drill da-

vices were for phonetic work; end net infrequently resding

for the thought of the material~-if, indeed, 1t comteined an

ldes~~wan geomdary to acourate proouncistion of worde,
ﬂa.bella states ﬁhat phonloes was devised to help ohildron form @ system of
grouping worde, and 1t ‘m‘siat‘ed in teaching ueeful parts of words. ¥For
exsmple, if the ohild was aoquaixiizwd with the letter "s" it helped him in
making out words in which "&" occourred.

5

conoern to authors of reeding courses for primery gredes, and to the primary

. ] 15
. ﬁhcmia training w‘&. vary ilmpertent snd wad of major

tenchers,. A survey was made Mﬁ by OGntes® in twen ty-one well lknown
sohool systems. He found that phosios wes the most widely acocepted method
for the tesching of resding that was used by Ameriocan teachers. xha toachers
in all of these systems utilized tis device. Seventeen of tm‘uyatam it

1 arthur 1. dates, New Methods in Prma% Reading (Teachers College,
Columbia University, New YOFE CLty, L948), Pe B&»

2 plvira D, Cabell, "Status of Phonics Todey" III, chim%aohml
Journal (Board of Kducatiom Press, Chisego, Illinois, 1982).7p. Z68F,

& Arthur 1, Cates, "Problems in Begianing Reading,” Teachers College
Reoord (Teachers Emllaga: Columbia Uadversity, New York CLty ), vol, £8187 g«-

L}



troduced it wlthin six wecke, Bome of theo courses provided for m un-

uenally large amount of time for drills It wes found that the phonograme
taught were those begluning with a vowel, suoch me, "gwnt" and "breing."

fnis practice was nesrly universal becsupe nineteen out of itwenty-cne books
uged this asystem, even though the divisiony were difficult, The sounds

were unneturel such az "o{u)wake" snd "(e)r-at." Another method whioh was
favored by some at thet time seomed to be more natural. It taught phonics —
in thie way, "he~t" and "bawt,® The tendency hes besn o adopt one system

or the ather, but onbes? thinke thet perhaps the result would have been more
‘preﬁhﬁ“bla if both eystems hed Lesn used.

X “;I?y?‘l_qklwmﬁ.,..ﬁiamms *bhink faat the worde in sohool books demend some
ki;xd of phanio atteck or independence in resognising tha;n. Thege men say
that the ohild must follow soms form or have some knowledge for the recogai- 'y
tion of words, From an sxperiment it was found that phonle roudingss comes
leter then the six-pear mental agey 1% aﬁmw. about the soven~year mental
uga, md seldom does much advantage oome from phonice being teught earlier.
Many children six years old have & mentel age of meven; o the first-grede
ohild ie meny tinmes mentally ready fer phonle imtruatie&z.{'i Boleh and Bloomater
do not sey when formsl phenio iraining should begin, but they do say that ear
training in phonios md simileritiss in words may begin esrly.

During these earlier yeers a few sadequate studies, like ‘thono of
Car loton W, Washburne with Emme Jayeox &1& Yabsl Vogel, hed been made oritis

% fo1d., po 578,

' 6 ¥, W. Dolch snd Weurine Bloomster, "Phonie Resdiness o" The Elemen
Sohool Journal (The University of Chieego, Chicago, Illinois, Fovenber, Iﬁ%“?;,
Pe mf?a

RIS
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oising the method, but the teaching of phonlos went on ss it had done be-
fore. At thie btime e report was made by Graya in whioh he stressed some
importent pomm.’ﬁgﬁa olaimed thet the conditions under whioch experiments
wers conducted werse not controlled, therefore meking the studies unre~
linble. ' e results cbtained then may have been due to the intellasctual
oapaolity of tfm pupils, skill of the teachers, ar other vearying ocomditions.

Sinoe reading is such an easentisl subjeot, and phonlos hes been used
so extensively, quoll7 gtates soven problems in the field of phonics at
that time and six of these are still uninvestigated. They erey

1. Frequonoy of ccourrence of all important phonetlo elemente

and of various combinations in whioh they ooour, based on &

word liet, shows frequency of words in common wse in primery

reading m terisls.”

2. Diffioulty in tesmching werious elements.

8, Relative merits of different elewents and oombinations in
wlooking words.

4, Time at which different elements or combimibions of elements
should be introduced.

B, Amount of training needed by different types of puplils.

6. Conditions under which training cen be introduced to best
adventages .

7. Methods most effective in group instruotion and with different
types of individuals. ,

€ wil1tem 8. Gray, "The Development of & Meaningful Vocebulery and
of Independense in Word Recognition," Oh. IV in The Twm%:?aurth Yearbook
of the Nationsl Soclety for the Study of Eduombio, o Bohool
TovTiening Compeny, Bloomingvon, :1% 018, 1028), ps BOL,

¥ glvire D, Cabell, "Status of Phonios Todey" I, Chicago Bchool
Journal, vol. 14:370~878,

* cabell stetes this s & problem, but the writer believes this ls
& guide for phonic elements which ere taught rather thanm & problem.
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L. 1n 1930 there wee also e leck of.agresmént smong temchers and the first

’
out of the seven P*‘Oblmumuonlyma satinfactorily enswered. the
roal problen in resding ww&ny is %o mn& 6 way of helping children beoome X
independent readers without impairing their speed, rate of oomprehension,

- or plesgure derived from resding. mh&nr%wob;mfm%gﬁp;:"smiw&~‘-‘Byfiﬁéu*biw
h There was an experiment ccnduoted by Tate® in the Whitney School in
ahimg;é',' Illinols, with firstegrade pupils to find oubt how phonies influenced
#ilent reading when there 1s & speciel period devoted to it, The experi.

mentel group was given thirty minutes of phonic training. The sontrel group
was given ne phonies but thirty minutes to balance the axparimmhl EToup. "

This time conaisted of drill work, The results as given from the Gates

Primary Heading Test, Type I, was thet pho@ioa is superior to the "look-and-

pay” mothod in word recognition. Type II of this test caused oonclusions

to be drewn thet phonios is inferior to the ”laokmmd»m" end aleo in compre-

hensiom,. Type 111 gave the seme results as Type II. Thirty minutes wus

found to be too long & period to be devoted to phonic treining. ffa-‘aa drew

these vonelusions

(1) Regulsr periods for phonia instruction and drill ere not L
desireble. : .

(2) Phonics should be used by the pupil as a tool wnd not as
subjeot metter to be mastered for its own value,

(8) Overomphagia on phonins hinders rapidity snd thoroughness
of comprehaneion.

1t is stated by Pennell and Cusuck® that not enough soientifio investi-

8 Harry L. Tete, "The Influence of Phonies on Bilent Reading in Grade
1," Klementery Sohool Jourmnal, June 1987, p. 7B2LL,

® yary B, Peunell and Alice M. Cuseck, "Specifio Helps for the Kinderw

arten and Pirat Grade,” Ch. VI in The 'tumhing of Resding for Botter Living
Houghton Mirflin Company, Boston, ¢ Pr OY,
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gations have baen made up to the present time o establish the relstion-
ship that exlsts hetween reading efficlenoy and phani.m.%%mﬁioa hea
beon largely subordinateds The excesaive -mounﬁ of time contributed to
the teaching of phoniog in the past has influenced meny sgainat it, Pemell
and Cusack warn that caution must be used at the present time, after sll of
the oriticlem that phonios is underpgoing, that the pendulum does not swing
too far in the other extreme and discard phoniocs sltogether, They say that
it may be a useful t@l,‘ and if used intelligently may prove an ssset
rather then » 1iability in resding instruction, Prominent men in this
field such ss Profeseor Brnest Horn of the University of Im_, Professor .
Arthur Grtes st Columbis University, snd Dean W. 8. Oray of the University
of Chioagoe, ara' ot oxtx;o;micta on either side, They all admit that there is
some value in this form of drill, . _

Gunderscal® believes that formal phonio work should be correlsted
with the reeding progrem and only drilled upen as the child didcovers simi-
larities, |

Most experts fael, however, that phonics as taught now should undergo
great m&&iﬁnmima. Many of ‘the new menuals have deorensed the smount of
time sllotted to thise mb;}m;b., They have broken upAut procedures and have
encouraged other forms of drill for word recognition.

In the Manual for Happy Hosd to Reaﬁin;g,u phemiau is one ol the three

methods of word reccgnition weed. When phonios is tsught, .’mr tminmg

s‘muld be the first etep ead formel phonics nhould mﬁ begm un*til ai‘m BV

10 Agnes G. Gunderson, "Simplified Phonios," The Elammtaxy_ mhaol
Jowrnal, 1939, p. 598,

: 11 gatherine E. Dopp, Msy Pitts, wnd 8, C, Gerrieon, Happy Boed %o
Reeding (Rend MoNelly mad Conpeny, Chieago, 1938), p. B7ff.
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enty words have been lesrned.

The Tercher's Manusl to mccompany The Children's Own Readers by

Pennell snd Guaaukm advosates the use of phomiocs along with other methodas

for word recognitiom. The menusl provides help fox the teavhing of this
subject md euggests that 1t be taught st & distinot peried from reeding.
The. Elaanu%x;ﬂmml” takes up phonios with other methods to teach

the recognition of words. In this book consmonent spunds should be pre-
sented within the first few weeks of school,

The Bescon Remdmra“ present p#rallel work in phonios and reading.

K

A phenetic chert is suggested for the teacher who uses these books, By
the end of the first week some of the sounds should be lesrmed.
The Child's Own Wey &%m“»m\nmlw makes the hmabing;“@f phoniocs

optiomal, Five stages of x?mdin@ are piven, and if phonios i .taﬁ@m it
should begin st the third stage or the teuth or eleventh week of school. A

R —

specisl time apert from the reading peried should be devoted to it.

Hahn's Menusl scoompsnying the Child Development Besdersl® days there
18 no agreement on the smount of phonies thet should be taught or the best
method of teaching it., It is a@rwd in this wenuel that phoniocs ‘ahould be
teught when needed by the child and when the ohild omn read with appreoietion

. and understending, Hehn says that pranunoiitim end enuncintion ere the im-

12 Mery . Pennell and Alice M. Cusack, The Children's Own Resders
{Glmn snd Company, Boston, 1828), p. ix, 280ff.

15 william H, Blson, Lura E. Runkel, Willlsm 8. Gray, The Flson Basio
Resders Primer (Soott, Foresman end Company, Chiongo, 1930), P. 40.

3 Jemes H. Fassett and Cherles ¥, Norton, Bescon Readers (Ginn and
Company, Chiosgoe, 1922), p. 20f, BOLL. "

16 warjorie Hardy, The Child's Own Way Beries (Wheeler Publishing
Company, Chioago, 1951), pe 407

16 julis Letheld Hehn, Child Development Readers (Houghton Mifflin
Compsny, Boston, 1938), p. XXVITITT. / '




14
mediate mims of phonless In the manuel emphasis 1s pleced on Dunoticonal
phonice which lead ohildren to disoriminets gounds in words sad w apply
these sounds to the sppropriste part of the word.

Child-Story Resdars” bepin with the formal temching of phonios

aftor the ohild osn recognize at sight & nwmber of fundementel worde. Péa-»
liminary phonio instruction should be given in the foram of esr-~training fer
& five-minute period daily. |

In the Hew Winston Ra&dww 8 system of phonive besed upon sound ln-

vesti gatione runs bdhrough the book, The Hanvel etates theb it 1s generally
acknowledged that one of the greatest aide %o iﬁéapm&mh reading powey ls
the use of phonies. Firmen sm Gehresl® eayr | |

» » « The general plen of the phonic ;ystm‘eaf the Winston Method

is to meke the puplls mechanically independent at the end of the

third sohool year so that they may then be qualified to begin the

gtudy of the dictionary. o
. This method advises the postponing of formal ﬁhmias watil "The Little k@d
Hen® gtory oen be appreciated. The advenced groups my take it up' #ama‘r,
ond the slower groups should study phonios later. Drill is most essential
for the slower groups, slthough they are longer being prepared for the in-
troduction of the subject. ‘

Ounderson®® observed carefully ten resding mﬁnnau published within

the last ten yesrs and found that the number of ﬂ.nﬁinl phonograms 4o he

taught in gredes I and II renged from twelve to fifty-four. This did not

17 Rlesnor M. Johnson, Child-S8tory Resders {Lyons end Company, Chioago,

1927), p. 88.

18 gidney 0. Flrman and Bthel Meltby Gehres, The New Winston Flrat
Reader (The Jobn 0O, Winsten Company, Ohiosgo, 1928),7F. 111f..

19 1p44., pe 2B,
20 ) ones G, Gunderson, Ope Sits, Ps B9BLL.

s
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include any blends. Thers should only be & few phonogrems taught, he
thinks. These should Mﬁur often In the child's reading in order Yo make
reading an essy hask, <}i‘tmdwsun, thirks that the teaohing of phonles should -~
be simplified, end it mey be simplified by tomching only letter phonlos
along with condext olues.) He does not say how meny phonogrems should be .
taught, but says that perhaps ten 1a emough, not ineluéing blends, suffixes,

and prefixes, end words,
Several Courses of Study of stetes and oities were sorutinized to
find the extent phonics was used in their school systems., The Kesnses Uourse

of 8 Jl does not say that phonics shall be twgm:~ ans a apwimi subjeot,
ut the mils are expeoted to know consonsnt cumbinations snd the common
vowel mum&s._._g , gw\ﬂL ( 8 aib;}

ong Beach @mrac of ﬁt‘udy% gtates that phonios shall be taught

a3 & methed ulcmg wi th mmy Mhara.
The Biohmend, ’iirgmiu, Lourse of Btud f“ ghutas that pmaa shall

be teught along with eother mmhoda in order to wquira the ability of atbaok-

ing new words.

Phoniocs is {riwn a dat}inito plam an solving word da,ft*iwltma in

Los Angeles.od o

One of the objectives of the Atlentie City Gourse of Study®® is the

mtory of p}:wnios. Qhonion has & definite place in the school currimlm

21 gansas Course of Study, p. 12.

%2 Long Beach, Ca:l\&ifomigj’ ourse of Study, p. 80,

28 Riohmmd, Virgin\ﬂ}y Course of $tudy, p. 6.

24 Los 501“ amrm _ﬂ Study, p» 381,

25 selentis City Gouras M’ Stady, p. 9fF,




sa & tool for the child to Looquire independence i’m reading, ¥Wo definite
work is given in phonles mtil the children haw amam gome power of
word ?Eoegniﬁm> E

In Arizons®S g gapasifiec awz*w in phonioce w piven,

The Course of Study of smm rmkmtne? has definite steps in phoniae
for enoh six weeke: | ‘ ,
First six weakn«-‘ﬁar training in ph&miua is begun.

Ssoond six wmmmnnm work thm andm by apecilic
groupa is begtm

Third ni,x wocks-w‘rha work ahould hu can*bmued acoording to
the nam‘m of the puplls.

E‘v:m‘th 8ix weeksw-game by above, -
P
“Fifth gix woeks~=Same as sbove. "If your sohool is following

s partioular wanual in phenios it iu best to geuge your work

#g outlined in menuel.®

Bixth gix wakaw"mnma t0 sult meed of the pupils.”
This Course of Study stetes ﬁbut phcmi.an should be used ss an aid to word
rwog;mitimz, md the formal mpa ‘should be deferrad uvntil the children
have & little lmmlodge of sight wrdo. (Ear training should precede eye traine

ing, and drill ahoul& ba xntorammg, short, md nriad\)

g_rantun, New Jersey, Course of &Mfa believes that phoniocs should be
studied during the raading lesson @d should be teught snd not left to ahmoo%
I+ is taken up in the mly priver mrmd. #od 18 given in the kindergarien
through the reading of rhymas. ‘mm ﬁrmt requisite is esr-training in order

to make the ear sensitive to ‘ymrg mimi.lari'ﬂma.\

28 Arigons Goume of smdy, p. X,

27 gouth pasmm Gourss of $mdy,m. 1«80,

28 prenton Course of Swdy, pe 362
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The Oklahoms City cbursa of Btudy?? @m» 8 speoiel peried for the

study of phonies, Bar *&r&inmg prewciea ttm fnm&l stope, After the
pupils begin to notiee aim}aﬂ‘kias an& differences in words they may teke
up formel pheniocs. N LT e

Phonien iw mm’x §ia ﬁw ﬁamr,\ﬁommdm,w schools &8 an effective

'»
,
,

m«al m aid the slow ohudrm in mnlyni}ag new words, ' mﬁ?’é’%
‘“W  SteneBl #eyn that in the peat the btraininmg of %he ohild hes depended \X
| %00 largely upon the knwlaéﬁs wnd snalytiosl sounding of word periss the |
: child often falled in bdlending the parts into the known whole snd this 1n"qu--§
fored with comprehenmsion clues, It 1s believed now that omewsyllable words 1
ghould not ke amalyzed and then blended but should be visusl and mental, :
This should sid b8 ohild in his pronuncietion of the word, |
It is welleved by %mmn and Gnawkﬁa that phonles should nod be \Mﬁt}i,m
28 exclugively as 1t was about ten or twelve years mgo, since 1% is such a
slow process of identifisetion,  They say, "Furthermore, if a child becomes i

1

too eoneglous of minute details of & word , meaning {8 often uverlooked and

reading becomes & wechanieal ward-canihg prooess."
Tt wag found by Gates and Boeber33 thet during umay ehildren mcrwaf

the length of words snd used thie as & wmeana to help in mwgmtsm. erds

29 Oclaboms Lty Gouree of Study, p. 7T58f,

30 Donver Coursge of Study, pe 87.

» ,
) @Clarmaa R. Stone, Besiter ?rimu%g_ Reading (Webster Publishing
atmpmy, 8%, louis, Mlesourl, 18887, p. 4001,

lb@ Mery €. Pennell and Alice ¥, Cusack, op. oitb., p. 9L,

ug{, \Arthur 1. GCates end Floise Boeker, "A Beudy of Initial Stages in
Reading by Pre~Bohool Childyen,” Teachers College Revord, 1928, vol. B4,
pp. $86-477,
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of the smms length were recomized by some cutetending peculiarity or
detail, suoh ms "box" by the "x,™ Rpig" by the dotted "1, end "window" by
the "w" at the beginning and and.

In seleoting the phonogrems to be taurht the most common pragtice
sowe years ago wae to limiy the training in phonles to the llste In the
maruel which acommpanied the basic reader used. Ab prosent the totel reed-
ing experiesce of the children iw snelyzed, and the frequencies of the mosd
needed phonograms are taunpht. ‘

The tendencios toward the teaching of phonles today is much different
frem the 014 method used, Cubell®® gurmarizes these eight points

1. %0 plece phomstie training in s group of wethods for ssowring
word mastery, which inolude

() Incorporation of ‘bmining in word perception with reading
interesting mataerisl for its conbent,

{b) Eneoursgement of children to use msny methods of detaat&nﬁ
similarities and differemces in word forms, such &g single
lettsrs, specisl peeularities, general conformetion, nonm-
syllabic groups, words within words,

2. To seloct phonetic elements for tesching by their utility in
assisting the calldren to decipher woerde of ¥heir vosabulery
as determined by investigation, :

8. To arrange tie order of symbols to be taught, not by the slassi-
fiontiome of phonetics, but by

() Frequenoy of oeourvense in ehildren's reading,

(b) Difﬁimﬁ’aiun snopuntered by the children,
4, To postpene intreduction of distinctively phonetic training,
6., To feature oral phoniocs in the esrly steges of instruotion,

8, To deorsase the amount of training in anelysis of sownds,

$6 glvira D. Csbell, "Status of Phonios Todsy II," Ohioago Sohool
Journsl, 1832, vols 13:480-434.
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7. To vary the amount of treining ay wall as the methods of
spproach ssoording to disgnosed reading needs of the children,

8, To dispense with phonetio training altogether whers it does
not appeay to funebie properly,

A% the present time, the tesoching of phonlcs is permissible in

gohool systems, with some sohools deovoting & mpesinl porivd for this form

of drill, JAmong Courses of 8tudy end resding memualn consulted, none wers -

unfevorable to the vae of this tool. Most of the revent suthorities sug-
gest thet ph:mim e teught along with other methods for the recemition

of words.



CHAPTER 11X
ARGUMENTS AGAINST USING PHON1CS EXCBSSIVELY

Many objeotions are raised against the teaching of phoniocs in the
first two primary grades. There are many suthorities who aay. that the
tenching of fhie subjeot has disadvantages. O'Brient warns that phonio
ﬁmining hes been overdone by too much gtress being placed on mechanios, .-
wfd forms, and gownds, The meening ia.do of phonios is ﬁharafore neglected.
This causes reading to become monotonous end dull or "word-calling” in orel
reeding and "defective intwrpraﬁatibn” in wilent reading.
| Authorities agree that if phonlos is treated in too much detail it
will beccme 6 solence in itself instesd of mn aid to reading, This detailed
treatment should be avoided, "It hes beau:u proved that excessive attention
to phonetic snalysis as the only mesns of identifying words has csused spe-
olal types of difficulty in reading."z‘ When ohildren becoms too word-
om soious they lose the ability to see the ﬁholu word by giving their atten~
tion to dlssecting the word parts, Onc of the ohief eritiolsms of the teach-
ing of phmiim. Dickson® thinks, is thet obildren have little or no use for
it in comparison to the smount of time spent in teaching this subject snd in

the learning of phonio alements end skillw.

1 Jonn Anthony O'Brien, "Resding Diffioulties, tz‘hair Dingnosis and

Remedinl Trestment by Clinical Method," Ch, IX in Reeding, I1ts P hol o
and Pedagogy (The Century Company, New York, 1926), pp. Eza‘:ﬁ‘s.

% yary E. Pennell, md Alice M. Cusack, How to Teach Resding (Houghton
Mir£iin Company, Boston, 1928), p. 208f,

% wirgil E. Dickson, Clasproom Tescher {Ginn and Company, Boston, 1929),
P 432, v
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MoXee® saysy

s + + The real orudlity of the alphabetlsc method led to the use
of the sow-orlled phonio method. Here the emphesis wae pleced
upon the memorising of the elementary sounds of the letters
rather then thelr nsmes.

The three methodz, slphabetie, phonio, and phonetio, MoKeol states,
do not help in the introduction of reading nor do they help the ohild in
gotting thought from his reading. A fault to be found with these is that
they do not use the child's past 'axpmriuxmo in eny way.
pabell® in his mrbicle on "Status of Fhonlos" wtates the case ageinst
phon&un |

1. It ie not baged on suffioient and adequately controlled experis-
mentation,

2. 1t is besed on imperfeot conoeption of the "phonetle” character
of the BEnglish langusge.

‘a‘ 1t ie¢ out of hermony with what is known of the laws of learning.
4. 14 dovelops habits oounter bo desirsble eye movement habita.
6., It tends to shift emphesis from meenlng bu promumeletion,

8., 1+t does not insure applicetion of phonetlc snalysis to words ln
oon dexte ;

- 9, 1t faile to solve several importent types of difficulties in
recognising words.

8, 1t doos not willisze children's power to detect gimilarities and
di fferences of form other than phonetlo.

9, T+ negleots individusl differences.

10. Tts over-use is of'ten sosountable for loss of interest in read-
&ngu

% paul Mokee, Resding and Litersture in the Blementary 8chool
(Houghten M fflin G:mpmy, onton, 19847, Ds 148+

5 ybid,, po M8

8 p1yiya D. Cabell, "Status of Phonloe Today,” Chiosgo 8Schoel Jowrnel
(Board of Eduoation Pross, Chloago, $1linois, 1980), p. 172,
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ates’ said seversl years azo that there s ne one wey that is
best for lesrnlng to recognize words in the temohing of readiny, end that
the phonic method of teaching reading iz wasteful. NHe says "Fhonilce
forees attention wnaturally do facte not needed or not needed at the
time, on the other hand limiting the fisld of cbservation by presoribing
only & few ways of anslysie,® Aguin Gates seym, "separated from the #itu~
ation in which 1% is supposed to funobion, the phonies lesson must rely
upon the carry~over of phonetls kmowledge to the rémmsmu olumey and
wasteful process, with no certalnty se to results.® This osuses phonice
to lack hermory with the laws of lesrning, In an experiment made by Gatoa®
in epplying phonies %o resding he found, ‘

(1) The hablt of resoting primerily by effort to pronounce,

(2) Inhibition of development of rate from proceeding by smell
units and sleo from too explicit artioulstion snd,

(8) Narrow eye~yoloe spen dus to the habit of looking directly
at the words pronounced. ,

It is gaid that as the teaching of phonics incresses it tends to in-
troduce stutbtering by bresking words into their various parts, since the
coordineticns of the six-year-old ohild sre not forned. ey’ saya that
seven out of every thousand children in Boston stutter snd meny more heve
speech déf‘ewa‘ of verious kinds. This is believed to be & result of the

early study of phonios.

T Arthur I. Ostes, The Improvement of Resding (The Macmillen Compsny,

8 1bsd,, p. 183,

® pamund Burke Buey, "present-Doy Mothods and Texts in Elemen tary
Reading," Ch. V in The History sad Pedagogy of Reading (The Macmillan Come
pany, New York, 1015); p. 188, |

L4
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4 report of the public schools of Bostnl® salis artifioisl phonie
instruction the broeding grownd of stuttering mnd stammering, This report
says "The beeuty of speesh lies in smoothnese , fluidity, mad laock of hesiw
taticn which oannob be aequired by anelysis, bub by unconsoious and ekille
ful imitation of pure words."

Tords hold an interest far children, but wien they are brokes inte
letters and syllables the word lomwee 1ts fasoination. Mupyarll statos,
YAotual experience preves ﬁkm‘ the ohild remembers the arbitrary hnmm of
letiters mors sasily than their arbitrery sounds +" He gives scwe limitationa
of the phenic methods = o

This method when spplied to Baglish is often maffmﬁiw.

1. 1t mekes the funobion of letters foosl, but the sound of letters
is procisely the lesst fixed slement in ow lsoguage; the sounds
of lettere vary o an exasporating degres, .

2, 1% mey mumi-mqyuwﬁr’ing among young ohildren whose eoordine-

- tions are still wnmformed end who show 6 tendenay o linger on
lablals, dentele, and liquids, Any method whioh teaches reading
by & prosess of phonle synthesis spgravetes & tendency whioh the
tescher must assiduously strive to eliminate. ,

3« 1% is appsrent ﬁmt this me%hadﬁwu no less umpedsgogiocal than the
alphabetio, beosuse 1t, tvo, begins, not at the polnt of ownbmet

- batwsen the ohild snd resding, but st the most painful point,
phonion. BExperience proves that numes of letters sre retained
more wasily then thelir erbitrary sownds.

4. Bpeed iz retarded, ‘uuawm-'y imeges are sxaggerated, lip reading
is enoocursged, and reading for thought is subordinated to "read-

ing of" a set of symbols, (This applies to eny synthetio phonio
mystem.’) - :

10 arnold Gerell and Beatrice Chandler Gesell, The Normel Child snd
Primary Eduoation (Cinn and Company, Boston, 1812), p. 188,

11 pey1 Xlapper, "‘m‘mru Uethods of Primery Reading," Oh. V in
Teaghing Children to Read (p. Appleton end Company, New York, 1988), p. 42,
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7 Doloh!® says that seme benchers amd geme reading systeme try bo
toach the ohild dwring his firat year of school all the sonsemanta, double
sonsonents, wmia, md double vowels with thelr variations. He thinke
this is very diffioult for the n‘ixnynarwm mind % gresp. | Another diffi-
oulty, he says, is getiing the emm %o aypl-;y his phonle knowledge ;ta words
that have not been discussed in the phonle lesson. e | .

An experiment was mede by Gates sad Russell® end ssmisted by Works
Progross Administration workers, with 354 students in the Bewough of Wene
hattan, Now 'fcrk‘ Sy, Bow Yark'; ,Th;e'nhildrmf were amém into three
groups and sach group was given & diffaron‘& type of phmiaimiming. (ne
group F was glven extensive training in phonias;: s snothey group D wes given
o mmall emount of training, and the third group B wes given work in woprd
enalyeis noting the genersl festures of words. |

Vhen soores were taken for all three groups the d&frwénaeu betwesn \}(\
them were swall, Group B had the highest soores in comprehension end word
recognition tests., The comelusion errived at when the expsriment wos vome
pleted wes that & program having no phonle draining or very lititle is ans good
88 & program having a large smount of phonic training, but miﬁh@ is aw bene~
fioial es the informal progrem or the one used by group B, -

Scme suthorities think thet phonics should be withheld during the first
twe yesrs of school, and introduced in the third yesr, The method for tesch~
‘ing rending is to beglin with the gmmon,%rm this sentence into phrases
and then inte words, The phonioc method is exsobly opposite to thle svcording

12 paward Willism Doleh, “Phonies,® Oh, IV in The %ﬂhala& and
Teaching of Resding (Ginn snd Compeny, Boston, 183G), F. T6L.

" 1% prthur I, Cates, David H. Ruasell, "Types of Naterials, Voosbulary

Burden, Word Analvsis, md other Factors in Beginning Resding I," Elementer
sahnol'ﬂcurnal (m;v: U:x&vnraiw of Chioago, Chioego, Illinois, September

19889, p. 27f1.




26
to Buey,l4 The child cen be tawght to read by this method but et o slower
rate epd in & mechsricel way, Mughenl® believes that phonics gives the
child & definite end resdy soqueintence with sounds md conforms with the
laws of pedsgogy, but that the ohild should not b tought phenlces wntil
he 1e. sbout nine years of age. He thinks thet it would be mush better for
the ohildte health and happiness es well as his rapid and intelligent
progrese in the study of reeding 1T phonics were prolonged until the ninth
yoar is resched.

ughes stetes that sounde of letters sre sbstrections to
children; so phenlos should not be tewght when ohildren are youngers

4 study, Fhonics or No Phanios, wae made by Lillien G'ulrriat* and Olive
puguid'® 1n 1918, Thoy msperimented with first and secondegrede ohildren.
Bach grode wae divided into two groups at the beglnning of the yesr. One
group wee given the phonie development .mf words and the a‘thar had no knowl-
edge of phonies. These @*Ms wore tested at the end of the schuol yesr,
It was fouwnd that the pupils whe hed beon givan no 'plmnma ,m_jayaa theliy
roading, had batier comprehension, snd reed more rapidly, but ware not as
sarelful in regard to thelr pronmeintion and often mbatitutwi words., “The
group which Ew reouived phonis treining fuﬁiwad}amily, road Mﬁx lesae
speed md wmpmhmaion, but resd asourately, New words were attacked sbout
the same by both grows. Children having spesch impedismsats and those who  ——
had x‘ormaa. poor wm\muﬁmim hebite such as foreizn ohildren wem‘armtly
helped by phonie drills. 'The no-phonic groups bensfited the elow end hesiw

14 ganud Burke Husy, "fhe Barly Period," Oh. VIII in Learning to
Bead st Sohool (The Msomillan Compeny, New York, 1018), p. 8811, ‘

15 emes L, Hughes, "Tescuing to Remd," Ch. V in The Phonis Method
(Tw &« 8. Barnes Compuny, New York, 1913}, Pe geret,

18 14)11sn Beatrice Cwrrisr sad Olive O Duguid, "Phonios or Yo
Phoniod," Blementary Sohool Journal (September 1922~June 1523), p. 2661f,
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tent, and expressionless readers.

The experiment continued over a fiveeyour period st the end of which
time the seue ohildren were tosted again. 'The conclusions mrrived at were
et phonie drill was very benefisisl, but not necessary for every child.
It wae of walue in word pronunociation drili. OCareless rm&m@ and failing
Yo got meaning from the printed page was found to be & reault of poorly
supervised silent reading, It wad suggested ﬁﬁwb phonics should slways be
applied with diseretion sovording to individual needs, |

Another phonis experiment was made in the Newirk publle schools by
Sexton sad Herrom.l! They worked with groups of f£irst greders snd oon~
tinued their study until the children had completed the first helf of their
second yesFs{-The experimant was oonducted in eight sohools from September,
1924, to Pebrusry, 1927, Speeisl effert wos mads to mske his study
golentifio, . The grades were divided into A md B clazses. The B oless wes
composed of pupils entering, end the A olesss of pupile who hed completed a
gameater's work in the grede, Those classes were divided into two groeups,
one weing the phonle method and the other receliving ne phonie treining, A
cortain smownt of tme was teksn from the reading period each day for phonic
dovelopment and drill in the phonlo group. When the olusses were promoted
the seme mothod oontinued to be teught, At the end of eaok semesier the
groups wers bested to determine whioh method wes wmorse veluable.

At the end of the first'amabor the groups were tested and the none

phonic group wes in sdvence of the phonie group. The second semester sleo

17 mimer X. Bexton and Joln §. Herron, "The Wewark Public Experiment,”
fhe Blementsry School Journal (September 1827~-June 1028), p. 6901

* the experiment continued for three consecutive semeaters; henoe
the study should have ended Februwry, 1926, ,
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showed & gein in the nonwphonie group bub not ag much s at the end of
the first semoster. Tests were given at the end of the first half of the
second yeur md & deoided galn was mede in favor of the phonie group.

The resulis ;n the tests where words only were regquired showed that
pheniocs fuotlon very serly but where thought wes reguired the immhing;x ol
phomw does not funstion apprecisbly until leter, Begimners in pranding
are helped very 1m1a if at all during the first five manths of mhﬁal,
bub during the remeining months of the yeay aoﬁa value is received from
the training, sol much betber results ere observed during the secmnd yeer,
The expsrimenters favored wome phonic instruction beglaning the ssocnd helf
of the first yeer,

A guestion ig raised by Pyla,w. "How in using & phonic method cen we
deal with eilent lethers?" cabel 1t staves thet snslysis of words goes
only & little way in solving words, becsuss the word elements do not cone .
stantly represent tho same sounds. |
Permnell and tugnext? gay, "The Phonio analysis i8 the slowest process
to tlw} pronunciation of words . ‘ They substentinbs this ammm by seying
that the word must be snalyzed :m’t:b phonie slemente end then put together |

aguin by blending to produce the whole word,

Sometimes ehildren are advised to look for s kaowp wlement of the
word and then analyze the word into i1ts verlious parte., This is a foulty way
of working out new words, md is oalled by Stone®? the "Huntwend=Pick" method.

18 william Henry Pyle, Peycholegy of Oommon Branohes (The Haple Press
Company, Hew York, 1928), p. 48, :
19 glvirs D. Cabell o "3tatus of Fhonles Todsy, III," Chicago Bahool
20 Mury E. Pernell and Alice M. Cuseck, The Teaching of Reading for
Batter Living (Moughten Mifflin Cempany, Bogtor, 1950 ), p?%m'. "~
| 2l marence R. 8tone, "Developing Acournoy, Flusnoy, snd Indepesdence
in Word Recognitiam,” Oh, TX in Better Primary Resding (Webster Publishing
Gompany, St. Louis, 1936), p. 400TTV .




_ 28
Children ars advised often to look for knvwn parts in words, suoh as,

- find and whet, and when they sews in end a%, they will heve much diffie
oulty in meking out the word, Whet Stone mays is needed le a complete ansle
ysie in sequunce. When childvan reach the upper g,x'adm‘and bepin the study
of polysyllebles, vhors words must be divided Intu syllsbles, much diffi-
culty 45 met with, beceuse proviously phonie knowledge was the neans of
recognising #vlleblas,
The separate prommmmtim of parte of one-gyllabls wordas is & oo
long-8remnegut process for ready and suocessful blending. Heny times after
tonring the word spart, the ohild sannot get it together zgain. This hes
more disedvantages then sdvantages, Stoue mya..m
Mlahw iste teo diffioultles which must be encountersd when meeding
phonogremss
Pirgt, that before the familiar phonogram cen be pronounced
‘ thars must be & definite habit of visusl analysis, or
of looking &t the beginning or snding of & word es the
case mEy b

Seoond, we find that the lists of phonogrems selected Lrom
the commonest words of the langusge 4o not really appear
often enough in the work of sy one primer for them to
be remembered, .

Aocording t Pennell end cuw«m“ weny children have baocome rapld
pesders who heve never had eny training in phonies. By gpiving exoessive
atteabion to word mnelysis through the study of phonioce, it hee osused meny

speoiel types of diffieulty in remding, euch as word~velling, DATPOW GyewEpRN,

22 gbid., pe 407.

8% gaward Williem Doloh, ops oht., p. 88.

24 ypry E. Pennell snd Alice M, guseok, The Tesching of Reading for
Better Living, p» 208 ‘
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umatural articulation, and slow comprehension. It bas mede ohildren word-
sonscious €0 the extent that intereat in meanings and ability to see the
whole word-form have been lost by dissecting word-perts,

¥nile some wutherities ocondemm the tesching of phonics altogether, a
few ®ink that 1t should be introduced in the third yesr of sohool, The
harmful results overshadow the beneficial outaomen with firstegrade children
sooording to findings made by experiments. |

Aocording to the exporiment by Currier md Duguid?® mil shildren do
not need to be given phoniocs ag an aid %o their resding. 'mé writey agreos
with these suthors booause it ceuses & waste of time for the children who
oen read well without this sid. B

Another oritieism made epgainst the tesching of phonics is that ohile
dren dwell too much on the parts of the word instesd of on the whole word .
This oauses slow oomprehension nd e emall eyowapan, Both of these are detri~
mental to reading progress.

The English alphabet is not oconstant in the sound of letters. The
ohild hasg much difficulty and becomes discourszed when he tries to spply hie
phonie rules to all letters and finds that his rules are useless.

Phonios should be used neither exvessively nor mmluuiwly. u:x.
‘ohildren 4o not learn at the same rate of epeed nor in the ssme menner, The
teacher must allow for these 'indiv:l.du&}, differenves, md try to apply phonics
%o the needs of emch ochild.

25 yi)11en Bestrice Currier end Olive C. Duguid, op. oit., p. 266,



' CHAPTRR.IY °
ADVANTAGES DERIVED FROM THE TEACHING OF BRONICS

While supsrvisors, primary teachers, and experts in the fisld do
not agree as to whether phoniocs should be teught in the primary grades,
they all agree that some word enalywis training should be glven when or
shortly after reading is introduced, "Although thers is mors or less
doubt sbout the need of phonie training, some of it probsbly should be given,
and ghould begin abowt the middle of the second mmmth,” is the statement used
by Brooks .‘1( T!m ultivate aim in tenching pﬁmiu is to enadle pupils to un~ u&f
look worde by recognising letter groupings thet lead instuntly to the viaim‘ \V
of word whgln:) '

Yhen the ohild firet beging %o mest un.fmﬂi"ur diffioult words in his
first-grade sohool experiences, thnf gchool should have a well-defined kywem
of ingtrustion to help the ouild in anslysing his difficulties, Meny words
whioh are eneombered are not & part of the ohild's speaking vooebulary; so
some way of geparsting words into their phmio slements ig of valum( Wheat?
thinks $hat phonic training should be given all during the primary sehool
period and eays, "Such training is s legitimate phese of instruotion in read-
ing. It represents a talking sdventege of the bpportmity for instruction
offered by the natural bent of the pupils to view in detail the new sud dife
ficult worde which eppesr in their reading."

1 Fowler D. Brocks, "Effective Bilent snd Orel Reading," The dppliet
Payoholegy of Resding (p. Appleton and Compeny, Wew York, 1928), p .

8 Barry Grove Wheat, "Resding in the First Qrade,” Oh. XII in The
Teaching of Resding (Gdnn snd Company, Bosten, 1928), p. 98,
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Doloh® thinks thet thers are meny imnedinte values to be gained
from @ kmowledge of phonice, The child is given independence, he is enabled
to attack new stories, read material outside of school, and do many kinds
of sest work. All of thie helpe him to reed by himeelf since he oan learn
now words, ®d alsc review old ones by meeting them often in new reading.
This enables the ¢hild to be his twn teacher sinoe his knowledge of recog-
nising words ie not altogether subomatic, When the child meetw new words
in books, pepers, and magaa&mu' he finds & real nesd for phonlos. Phonie
Pemilies should be organized with words found in the book thet is to ba reed.
1t seoures, seys Doloh, |
(1) A babit of the phonic words when necessary,
(2) vecognition of the phonic words in the reeding book, smd
{3) in g0 far as in possible ability in phonic adteck on new words,.

Tlapper® listed o few adventeges o be found in the phonic methods L

(1) 1+ 1s more loglesl to tesch the funotions than the letters;

(2) It gives the child & hetter trained eur and & bebtter sriloulsted
gpeech}

(8) 1t is sn 8id in spelling, even in our unphonetioc lenguage; eud,

(4) Tt teaches the ohild how to aftack a word whose form ie sbsolutely
new to hime ‘ ‘

A child learns meny skght worde from repetition of words, phrases,
and sentence units. By repeating the word meny times, he can mc%c:ng;niw it
at sight. The ohild inoresses his knewlodge of uig,m words rapidly, After
he has lesrned meny words, it beoomes diffieult for him %o vemember words

8 paward Williem Doleh, “Fhonles ,* Ch, IV in The Psycholopy snd Eaa%hw
ing of Reading {Gion and Compeny, Foston, 1931), p. TR.

& paul Xlapper, "The Basle Hethods of Primery Reading," Che V; in
foaching Ohildren o Read (D. Appleton @d Compauy, New York, 1922), p. 391,
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- and bo diflerentiote between them, Tale is the reason the ohild should
have & mesns of analysing e wiw}le word when he has forgottens how to proe

-
believes, He should have en independent, sure mesns of

nounoe 1t, Cordte
provouneing new words. When ohildren engage in sllent reading end are left
o themselves, they snalyre the words in some way. For this reason also,
the school should glve them en effeotive method of enalysis, v
MoKee® says thet in ovder for ohildren to be able to read orslly

with expression and understanding, they must roud with speed and acourasy. e

. -
This oan be scoomplished only if they van pranownse end recognise words in

the selestions rwd.. Therefore, ohildren must be teught methods of prom
nouncing apd recognising words,

‘0vBrien? sayw thet the teaching of resding is not complete with thought
getting of simple paragrephs, besause when the child advences beymd the |
primary grade level. mmmmma paragraphs and words are bo be sncountered.
he finds hﬂ.maii; bw&ldwa&; At this time the ehild'e knowledge of
phonios becomes essential, snd with thls Iénowlaag;q he oan anslyse words indo
their elemeits from his previous training in phonios. O'Brien seys, "The
distinetion belween wmang to :'nﬁw dufémrwea in word forme end in thelr
phonetio a-lmm’e,'miu a8 fundemental es the dlstinotlon betwsen reading wnd
mmm Both types of wraining sre ultimately indispenseble.”

§ pone D, Cordte, Claescoom Temcher (The Classroom Teacher, Ino.,
thcagb, 1937), Pe 390, '

8 Joln Anthony O'Brien, "Resding Difficultiess Thelr Disgnosis mad
Remwdiel Treatment by Olinioal ¥ethod,™ Ch, 1X in Beading, Its Psyohology
and Pedagogy (The Century Compsny, Hew York, 1926), p. 1B0f,

| 7 Peul MeKes, "Vooabulary Development," Chy IX in The Thirty-Slxth
Yoarbook of the Netional Sceiety for the Btudy of Eduumim “(Pb Bohoo
aFlug Umpeny, Bloomington, TL1iaois, 19377, Ps 487s
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It is bolieved by Pyte® that exveptional obildren leara the wounds
snd wse of letters without training. 8Since this ls truo, he thinks ithat
81l ohildren should be given this edventage through the teaching of the
i@ of phonios. Ho says the phonioc method proves valuable by giving the
ohild e olus in order to give s name o new words.
 Froeumen® gayds
~ Bome smowund of phonetio tesching is undoubiedly of walue in
helping the ohild both to analyse the spoken words into their
sounds end Yo meke the cssovistions between the sound eud the
latter which it represents. This prevents weste of time and
losds W en serlier formetion of the msscolstion thin would gge
our i!’ the suuoaiwion were nede whony by the imidm*bal method«
I’oxmell and cumokw lwm thet the temching of phonics helpe the —
oh:llld in ba'ah hiu repding and spesking when the phonios teught are mll

colanwd amd are closely releted 4o the vmr&s in the roading materiel, They
rw&a that pbonias help the oh.:ud:

The ebility to attack new words ensbles the ohilld to ged
the thought more rapldly and mekes him independent ¢f the
toncher e help., Some children seen unconselously 4o associate
overtain sounds with the aymbols thet represent them, Others
muist be taught bow to do thiss that is, they must lesrn phonios.

J( 4e In the :mmtd.i'wwhim of new wnrdm A

2. In enugelation and pronmumclation. ‘ —~
The ability to recognize the sound of certein symbols as
ot In get, abeh in emteh, ing in doing, mekes the ohild better
#ble to pronounce correotly & d a"‘"i%ma clearly these words
whioh eare so ooemmonly wiscallsd.

) _ |
William Henry Fyle, Peychelopy of Lu axniug (’.!'ha mvpla Prags Qm- :
pany, ank, Penneylvanie, 1&2@;, Pe @%%

9 prank W, Freeman, Psychology of Common Branches (Houghton MLfflin
Company, New York, 1918),’1&. % - ‘ T

10 Yery ®. Pennell and Alioe M. Cuseck, "Speoific Helps for the Xindere
erton and First Grade,” Ch. VI in The Teaching of Reeding for Better Living
Houghtbon mmm aompmy, Boston, I08EY, B, Vg




8. In the developmmt of spesch coordinations.

Hany children seom %o be unsble to give ocertain sounds
eorreotly, This may be due to physioal reasons or bad
habit formation, These bmd habits, caused by the ohild
being sllowed 40 conbinue baby talk, izitating the incorw
rect sournds whick hes heers others use, or hearing insoce-
surately, may be correoted by means of phonics. ‘

The leck of phomios Yo be used as word recognltion wes & csuse given

by Henroe sad Backusl! whioh was noticed with deaf shildren snd those who
lecked sound diserimimtia,

pr. B. ¥. Soripturel® tolls us that phonic teaining is of inestimsble
value for ear treining, olear enunciation, bresth contrel, end the discovery
and oorrectics of spesch defects, In aiding the stutterer and stommerer the
sure involves gaining control over ’&m vooal organs. DUrill in phmim swakens

T i

a1 ear mwimxmum In order to cbtaln the desired i’lsxﬂ.bili*by uf.’ mgua, o

PR IR

jews, lips, and Wsth, doep bresthing must be practiced. Breath contyrol end -
flexibili by keep the woal orgens in readinesg o operate smoobhly end ofe
feotively, The "melody cure” used by Seripture ls in keoping with phonioc |
exeroises used by teachers, Four ressms are given by Him for phonie drille

1. Ber tralning, -

2. Cloar enwnclation,

3. Breath cemtrol, |

4, The dlscovery and correstion of speeoh defactba.

 Huey'® substentintes Boripture's findinge by saying that drill in sownd

analysis traing the articuletion, ‘the war, the wbility to sound letters of

new words, and gives power ln proneunsing worde,

11 yprion Monroe snd Bertie Beokus, Remedisl mmding. (Houghten Wi ff1lin
Gompmy, Boston, 1987), P« 19

12 g, w. Boripture, 8 Ma%% g&w 4 The Control of Spesch of
the peaf (the Meomi 1len ewpmy. Y, p» BOfT,

18 gpamund Burke Husy, The History and Pedagogy of Resding (The Macw
millan Compeny, New York, {51‘5"}‘;’ ‘5‘."‘82’1- " ’
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When 8 child meets new snd difficult words wnfamilisr to hin, he
needs to make use of his abilities in phonies, After the child mekes the
word a part of him; he discards phonics m& then recognizes the word in
the seme and in larger units,
‘ Bettsl® thinks thet a modlified pogram of phonles should be advo-
vabed acoording to the individuel needs as & belp in word wéam&.ﬁimi ‘ “}_
. A oo-operative gtudy of reeding readiness aud progress wes made in M;
the Horace Mean Sehool for four yesrs by Wilson, Pleoming, Burke, snd |
garrisont® with kin&argar%an,'am first, second, and thirdegrade childreo.
This sbtudy was begun in the sutum of 198%; 106 measures and appreisals |
were obtained covering ’mhui&sma, physicsl, psyohologicel, and pocisl
aspeots of the ohildren's dsvelopment. ‘
One of the conclusions of this etudy was that the kindergerten and
first-grade children who knew the most letber forms and sounds sewmed very

dePinitely to be emong those W leawn %o read first and later to beoom
_ the bewt renders. The children who did net kaow ledter forms and sounds
tended pronounscedly to be poor readers, Teschers reported that the ohile
dren used initlal letters sud endings, evidenved by sounding of initlal.
umm, na a}.waw words. The errors made in reedivg words exnd sentences
waraﬂ &m largalyta arrurs in letters thet made wp the words. In the Horace
Hann Sohool in most rooms little or no formsl tsolated drill is glven on

letbers or phonie combinetions although letter nemes and sounds are teught

14 somets Albert Bette, The Prevention and Correotion of Resding
pifficulties (Row, Peterson and Compsuy, Fvanuton, 1i1inois, TGsEY, p, 810,

15 prank T, Wilson, Ceoile White Flemming, Agnes Burke, snd Charlotte
6. Gerriscn, “Resding Progress in Kindergarben and Primecy grades,” The
Elmmt_g% Sohool Journal (Ihe University of Chioego, Chioage, 11l4nols,
Faery 1088), D+ A4olt,

86192



B8
in & funoticel way by drewing stbention to inidisl letter forms mnd sounds
as the nmme "Mary® is contrasted with "Marie."

I% wag found thet Kindergarten childran were interested in individual
letters and resding testy, Lewrning to resd was sot compelled of these .
children; so the vonclusion war drswn that this wes one of the wost con-
vinoing srguments thet busic sywhols of reading in reletion to form snd | |
gsounds heve & vitel plaoe in beginning maﬂing, T

. I¢ is sald by Pennell and ﬁuamkm et phonie treining 1s vexy h@lpm
ful for foreign ohildrem, beocause it helps them in speech coordinstion end
suditory perception eu wll a8 de%iéping an ebteck for new words, Fhopnles.
helps all children to recognize words !.::miax:mirxdm~“1:;Irf..j< \:n the First Breds
Menual by the above suthors, it stabes, "the tescher ghould buech flrst ﬁhmuo"
word elemets which the child must know in order o read well,”

waim}? 4hinks thet word-getting 18 nob s importent in the tesching
of phonics as is enunclation and promumcistiom, Fauneistion end pronunsles
tion sre the lmmediste sims In ‘ﬁhia atudy « ' | |

Storm and Smithl® sesert, "Since children do analyse it is the buwle
ness of the tescher to help them to do 4% effeotively snd to prevent wasta
of time and diseouragament.” J

&”Hmwver, sincs phonio training sppesrs to help ocertain children, he
should be prepered to weet the exigencles of hias pwﬁiaular group.with &

18 ﬁtry B. mman and Alice M, Cuseck, 'mw Children's Own Readers,
Manual (Ginn snd Compeny, Boaton, 19€9), p. B6O

17 julis Letheld Hehn, Firat Orade mm. ¢hild newlmm‘o Reeders
(Houghton Mifflin Compeny, Bostan, 1098, Pe Aiks

18 Grace ¥, Storn and Nila B, Sultn, Beading Aetivities in the
Primary Oredes (Ginn sad Coupaay, Boston WBU!',“'p.H
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\%wia(aga of & fulr comprehensive phonstic goheme by moans of which ine
dividunl differences and MQda may be served," says Witty end Ropel R
The Betional ﬂmmi*t:hw o Rmuﬂnsm tutlined some results %o be
*aﬁwiaaﬂ in Yesehing phonlos:
{8} Enowledge of s number of phonetic elements.

(b) Aesurste prosuncietion snd enwclation as well me reading \
aitu&tzwm. \

{o) Aomutu wmmemmm mi anumiwim ug well as resdy
recupnition, }

(d) The Walit of geelng & word ag & unih weds up of kuown pards, /

(6) The hsbit of sttacking an unknows word snd working 1% cut
, m&opmdmtly. ,

"";‘me should be no more aqm’lioh m' riwlry betwoen phonios sxd
Wuamg than between rmding; ard spesking," Ha11®t says.,

smaw telieves that & standard voosbulery 1ist is useful for the
tvmhw mm she plans mr leumu in pbmian, This 1ist iy benefiois) as
s source for letbers and combinations from known words, This 1s B tdmee
saving device, le also states o fow values of phonie treining in hie Standards
of Attainments |

11, Ability %o hear likemess of sounds in different words as \l\

in the oese of words that rime or thet have the sme be
gmm sound., (‘\h{l e,

19 paul Wity wnd David Kopel, "Bdusational Instrustion and Superw '
vision Inoluding Teacher Training," Edueationsl Administration mud Su rvxsim
(warwiok and York, Ino., Baltdmore, WeryYesd, Y9I7), el RXITL, T )

20 prthur I, Getes, "Etudies of Phonetio Training in Beginning Reade
'mg," Journal of B duostional PA\ (warwiok and York, Ine., York, Penne

eylvani®), vole AVII%s D 23

21 g, stenley Hall, "How %o Tesoh Resding,” in How to Tesoh Resdin S
Wit to Read in Sohool (D. €. Heath and Dompany, Bowbow, 15087, Pilhsy Do

2 glarence R, Stone, "Developing Aoouraecy, Fluenoy and Independence

in Word Recognition," Oh, :ax in Better Prirery Resdin (Wa’mw Nb shing
Company, St. Louls, Missouri, 15%8), p. &7, ng




38

12, Enowledge of the following initisl sowndss s, m, h, b
Py £, o (herd sound), B it

13, Ability to oombine context olues and known initinl soundw
in solving word-recognition 44£floul tiag, ‘

a}
2

A

!
!
,

Y’"‘a Fhonle training helps childrven %0 be observant in notieing the

hrgymimns sounds and the similarities of beginning sounds in Qérday It should
enable children to build words and to snalyse them without the toscherty
help or to be taught eash word i,ndividmlly;) That is Parker!'s®® view or’
phonies, '

4 study of remedial instruotim se 1% is oarried on in Horsce Mamn
8chool in the Elementary and Jﬁnior #igh Bohool was made by Unsioker snd
F’lming.“ The subjects deelt with were srithmetio, reading, spelling,
study skills, soolsl edjustment, mathematios, skills in English. Soms
general weaknesses of spelling were given. One of them wes the laok of &
reasonable degree of phonie skill for the pronuneciation of worde. This seems
to prove that phonica should be taught as an aid to spelling, |

ﬁ?honctin training should hold & definite but subordinate place in
the tesching of reading, xtu’ value &# & tool in aiding the pupil to overocme
‘periocds of oonfusion' when reading fwrhaps osnnot be uwruét&mﬂ:o&,’f aays
Smith,26 | .
In » Research Bulletin of the Netional Bduoation Assoslation®® 1% 13;‘

23 Semuel Chester Parker, "How o Teach Beginning Reading," The Ele-
men tary Sehool Journal, Hovember 1921, p. 258ff.

% geoilim E. Unsicker nd Cscile White Flemming, "Remedisl Instruge
tion snd Ald to Bffective Study," Teachers College Record (Bursau of Publices
tions, Teachers College, Columbie TUniversity, lﬁﬁi) s Volo 84, p. 4078,

25 yile Banton Smith, Americen Resding Instrustion (Silver, Burdett,
end Gompany, New York, 1934), p. 279,
26npotier Reading Instruotion,” Resemyoh Bulletin of the National Eduoam

ticnel Association (Reesarch Division of e Hetlonkl BAuoation ARSOOLGG on,
Weaningtan, D. O, vol. XIII, 1985), p. 2681f,
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stated,

X ,‘&/ ¥early all suthorities in reading agree thet children should ‘
have a vertain amount of preotise in word analysis, that ia,
phonetio training. Without it, they mre handicepped in the -~
presence of wfemiliar words and may, on the one hend, depend on

the teacher to tell them the new words, or, on the aﬁher s TOROTL
to random guesses.

Two devices mra used by teuhart to halp nhildrm aopa with nw wm*du. |

/(\Thay were ccntext oluan ami phcnie &rilla. In phcmias mmh tim wes aivm
o int il ma finsl mwa.. | ‘

~5v Dolahg" oalls phonics & natursl metkwd in the teaching af word -
reoowiizion, hua\uo all people pranounaa wurﬂs in uo-&ims aonwimxaly and
mmwiously. He txinkﬁ that the ohild naedu wmo ayatm by which w pros
nounae ahrmga aymbola ‘bhe»‘h he mwta mtniﬁa of mrda tau@,h-&; by *bhe teacher.
It giﬂn indepoxadence in mrd rmxogx&tim, md ’\Ma !mdopondonca Mlps in

various ktn&s of nue work, amoking new atnriea. ma apprmning new -

gerial oubalde of sehooi. This emebles the ohild %o use his knowledge by
repetition and soquainisnce with new words. The ultimete aim in the #tudy
of phonios should glve the power to pronounce words thet ave unkmown by
sound. Phonlos will be motivated thoroﬁghly when this need arises, snd moti-
vation is the imperstive step in leerning a‘# all btimes. Dalc,ahza ‘oayu ugaim
"I{ we seoure real i‘aeility in use of the individuel 1awora to funlook!
words, pr&ctioo will go far to lnu& to npad sounding ci‘ sylledles or other
lat‘bar groups.”

Anoord:tng to f:ha opinions of varlous authorities, treining in phmi.ou

should be given ss & clue to wmleck mfmiliw words, The initisl sounds

2% paward ¥illiem Dolch, ops oit., Pe TOFE,

28 1b4d,, p. 261
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are aids in recognising word wholes. This training should begin during
the first year, beoauge the child hes many ﬁwfiwlﬂm to enoownter in
s new experiences with words, ~

When ohildren atiack woi-dn in and “uﬁt of gobool, they are helped
by phonles to make out forgotten wmad new words without the btescher's or
parant’s assistenoe, This encourages and mvm amﬂ&mm to the beglmer
in ru;ding, g | |

As the ohild admagn ‘in the grades, his knowledge of phonios helps
in emslysing difficult words into ﬁhair elements, and ig also en eid in
gpelling of pmﬁoullymw wordas Children should be teughd m XN~ Lo
slate oleerly, and sccording to Eshn,?? Soripture,3? Pesnell end Ousmei®
phoniec trelning gives olear dinﬁnw wmmmtim md enunciation, The
writer thinks that s o hmafioial outooma.

TP 44 is true that childrm do analyse, tha sohool should lmly Shem
in their efforte in order thet thelr ensergy may not be mm. ,

Sinee phonle training helps to overoome word difficuliles md is _
sdventageous in learning to resd aud to speak mrrectly the school should L7
prove of assistence by glving the ohild & phonie background as a key o we

lock words,

%9 jlia Letheld Hehn, ops @ibe, Pe XXX,
30 g, w, Soripture, op. site, p. BRIL,

B yary B, Pennell and Alice M, Cussok, op, oits, P 78f,



CHAPTER V
PITFALLS IN THE TEACHING OF PHONICS

It has been fowmd that there are many pitfalls in the tesohing of

honics, These pitfalls must be guarded against by the teagher if she
wishes to make phonios en aid to children in their reeding experiences.
oo much emphasis upon phomios will develop incorrect sttitudes toward
reading and will produce the wrong habits of word attack when the children
meot diPficulties, Btome® says "fhe habit of invarisbly resorting to sna-
lytiesl sounding or anslytiesl provunciation in ocare of word difficulty is
a pitfall to be avolded,” Nany times when giving instruction in phenioes,
the method taught will work part of the ﬁm and other times 1t will not.
Letter by letter sounding is used often snd the ohild fells ‘tog blend these
letters into a wﬁah in order to gein 8 olesr pronunciation of the whole
word., This is the cese with wmany poor readers. Analytioal sounding of word
parts causes the ohild te fall to grasp the meaning of the sentencs, and
also the aid that phonle training is %o giﬁ.

Another pitfall, says mull,z is separating the conacnant® from the
word and vooalizing it. Consonsnts should place the vooal orgens in posi~
tion. "They ere the triggers of speach, set the trigger, and when it felle
1t will releass the vowel md send it to its Journey's end,." When drilling

1 clerence R. Stone, "Developing Acouracy, Fluenoy, #nd Independence

in Word Recognition,” Ch, IX in Better Pﬂ%‘[ Reading (Webster Publlishing
Compeny, St. Louls, Missouri, 19987, v, .

2 Arnold Gesell and Beatrice Chendler Cesell, “Phonloe snd gpeech,”
Ch. XI in The Normel Child end Primary Bducation (Ginn and Company, Boston,
1913), Ps 180, : '
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obildren it is best to let them imitate the teacher's vocal sounds and sey
the word guiekly. |

The temcher should avoid teaching phoniss with the first resding
lessons, gince the ohildren do not have a background of faots and word
interest which is necessary for effective study. The teacher must be
cautious not to overemphapizs phonie drill in the early stages when the
ohild is lesarning to resd. Huey’ believes thet if the phonin method is.
used too soon, it results in word reading, sinoe the thought of the mentence
is lost in the long procedure of gatiing the word, There are two general
oongiderations whioh must be kept in wind, seye Way:‘ ‘

(&) The sounds of the successive slements into which & word is
divided should result in & netural end sosurate pronuncisw-
tion of the word when the mounde of these elements ere
sombineds

(b) The wystem of m@lysia whish is used should be so organized
that the hebits developed in the snelysis of short words in
the lower grades will aid rather then interfere with the ag~
curete snelysis of longer words when thay are enocountered.

A ohild must not be trained too muoh in word analysis or he will lose
his interest in comprehending meening from the page. ﬁuballa gtaten, "It is
easy to overtrain & child in observing single words, just as it is quite
possible to beocome expert in recognising words and phrases and yet not have

& good grasp of their mesaing." If & ohild triss to meet 8ll of his diffi.

$ pawund Burke Huey, The Psyehology snd Pedegogy of Resding {The ¥aow
millen Compeny, New York, 16I0), P. Lv%e

4 wi1liem 8, Gray, "Principles of Method in Tenching Resding as De-
rived from Solentifio Investigstion," Ch. 11 in The Bighieenth Yearbook of
the Hationsl Soolety for the Study of Bduoation, PAr€ %T {FubI1s Boboo
Pub11sning Conpany, HIOOWINGUen, »§1ma 8, L1619), p» BOL,

8 Eivira D. Oabell, "Status of Fhenlos Today, 113, omogﬁ‘ &nhml .
Journal (Board of Education Press, Chicamgo, I1linois, Februery, i $2Y, p. 288,
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culties by s mechanical dwieé, he will be handicapped in reading effiolente

ly, because children can and do lesrn to resd well anelyzing with little
oonscious effort, Analyses of words go enly & litile way in solving words,
bacause the word-elements do not constantly reprosent the same sounds,
When children sre told to find s known element in & word snd then to ense
lyze 1%, the result often will be to sause them to uass the "Huntwend-Piok"
system, as desoribed by 8%21&,3 whioh is not advisable, |

furrier and Duguid'? believe that work in phonios ‘shonld‘ﬂcﬁ bhe
orowded., A perled of three or fowr yesrs is required to gain e good knowl-
edge of the phonic make~up of words, Phonis tr-ammg should consist of i:hu
phonograme that children will use most constently in their readmg._ The
phonograms should be investigated acvording to their rélwbiw ‘iinpor'aunaa An
order that ﬁx& most importent ones be taught., The Qauias’t\souuda should be
taught first, since they cun be prolonged indefinitely suoh a8 “r,“ bt A
"1,” "m," and "s." Blendings are "me diffieult part of phonie work, The
tescher must take special care to see thet the wvooal orgens ars given
practicsl considerstion in all of the exeroises.

Interesting maﬁaﬂai is alﬁaya espential in pﬁenmﬁng*mrk in
phonics o the olass. It is needless to say that the word se & whole should
be ¥nown before it is broken into sounds snd familiss., The endings of worde
ere usually referred to as & femily, such as, %an® in Yoan,® Yfen," and
"man,Y The initial lebters are celled first names or double first nowes as

“pean® and "pl-sn,” Consenmts should be blended smoothly such se 51" not

8 plarence R. Stone, op. oht., p. 40021,

7 14111an Reatrice Ourrier, and Olive 0, bugum, “Phonios or Yo
Phonlos,” The Elman%g School Journal (The University of Ohisego, ¢hiesgo,
" Illinois), vol. 451448 " ‘
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Ug=l,” M4 not "teh." The firat nemes should precede the temohing of
family nemes. The tescher should have varied meberiale and equipment in
the presentstion of phonios. When "n" is presented as s new sownd,
Hontgomery® sugzests that the tescher's materisl may be a short story
ka‘nwe % cow, & ploture of & oow waying "mem-mem," or & flesh osrd with the
word "owow® on 4t, It should lﬁw remenbered that the more interest teken
in sounds the desper the impmasime made in the ehild and the fawer vope-
titione ere peeded, The rmén legaons in phonios should be ghort since
| they mey be fatiguing. mul,_ghm’ldlbmgiwn often snd socording to the
needs of the caild, After several first nsmes and families have been baught,
word building msy begin. There sre four steps in the veaching of phondiosy
Teach new wms o firm‘mmw,,drul, tonoh femilles, end build new words,

- Fluenoy, Booursey, and independence in word recognition are
sogquired very essily with scme ohildren. With others it is very diffioult.
There should be & diffarmon-inlbha training of theas two types of ehildren.
Yot all nhildrm need the seme ‘moums of phonios. »Ei‘ahn9 soys, "The alert
teechey wili then lmild upon thaﬁr'diamﬂr;w neit'aemﬁ neovssery.® Those
ohildren who Bequire these traits easily should be proyvided with opportuni-
ties for recreative reading, while the others should be given special instrue~
tiom m»wai‘d.reaognitiem ﬁtmww gayss |

. « & The stage or level in reading of the group of ohildren
rather then grade placement should determine the akill md
heabit objeotives end the phonetio Inowledge baught, Consequently

jnstruction in phosios, as a rule, should be by groups rsther
thon the room of children es e whole. ,

8 cathorine Montgomery, Oraded Phomios for Firmt sod Second Greds
(§tate Normsl Sohoel, Bellinghwm, WashTogton, L000), Pam., Pe 8.

9 yulis Letheld Hahn, Child Development Readers, Msnusl (Houghton
Mifflin Dompany, Boston, 19887, pv KEKI. |

30 Clarence R. Stone, ops ghts, pr 450,
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The ohild should not beooms too conscious of minute details for
comprehension will be overlooked end resding will become a wdrdweall ing
wmechenloel provess. In teaching phonlos 4t should not be made a selence
in itself by too detsiled & trestment, for then M; faile to become en oid
in tesching the ohild bo read, Pemnell and Cusnol®™ think,

]

mtmm glves alx statements sbout phoniss which the temcher should
‘keep in mind in phonis training: . ;

First, only about 84 par omtb of the commonly used worde are
phonetic,

geoond, the meny excepbios o sach rule may introduce inter-
 ferance faotors whioh csvse confusions. The use of phonetio
rules is & questioneble procedure.

Third, the distortion of the sound velue of & given phonetlo
plement in & word gonfuses the begirmer rather then facilitates
loarning.

Pour th, overemphasis on mechanioal analysis lesds to "word
onlling" rather then Yghought getbing."

Fifth, only elements with a high frequenoy of ooourrence

should be taughty otherwiee, the knowledge end skills cammot

be praoticed.

Bixth, a disproportionats awmit of ‘Hime may be apent on

phonetios whioh s only cie aspedt of word recognition, If -

carrisd %o sn extreme, phonatic inatrueticn would inolude all

the confusing rules of syllabioation.

}Eolohw says that some authorities say phonics taught during the
regular reading lesson interferss with reading, sad thet the ehild should

heve numercus familier phonograms &b his commend when he starts to mnalyse

11 yapy B, Pennell md Alice ¥, Ousmok, fhe Teashing of Resding for,
Better Living (Houghton Mifflin Gempany, Boaton, 1688), pe R0G,

[/ 12 pmott Albert Betts, The Prevention d Correotion of Resdisg
piffioulties (Row, Peterson md Uompeny, “Fronatan, T1iInole, 1088), b 480,

15 piwerd Willism Doloh, "Phonies,” Ch. IV in The Psyohology snd
Toaching of Reeding (@on snd Company, Besteon, 1931), pv B9L.
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e mew word in order to recognisze the old in the new by devecting similderis
ties, He says that there is no basis for these sasertions, beoauss oxe
periments end experience show thet snelysing words does not hinder the ehild
in his reading, and that the number of phonogrems wiloh the ohild knows
should be few or he will forget them. The pra@rm of phoniocs should be well
integrated with %m resding lessons. The tewcher who stops the child meny
times during the reading lesson, when he does not:lmow & word to give
phonte lesson by sounding words and ssking for similer ones, is making &
sorious minteke ascording mmn.“ He bailiavea‘: thet enything which de-
stroys true rw&&ng interest 18 1&7& a8 the ohlld doas not always wenb to disoon-
tinue, even temporsrily, & story in whioh he ls interested. The teacher ghould
omly use &s wuoh phonips as is essentiel end then let the resding of the atory
continue, Teaching phonics in e ,peridd: apart from resding may no Baaryy
over" because the ohild only needs tu lack at the initlal sounds aad never at
the family in a phonic lesson, while in reeding he must’ lock et the initial
sound, family sound, think the word, end then say it.

Phonioe can be taught too late sy well as too eayly, says Gordt 0
After the ohild has lesrned to recognize his words in another way which he’
heg worked out for himgelf, it 1& too late to introduns phoniaa.

Seme ainbitious ﬁﬂnmm try 'e.n fonoh too meny consouants snd blende
dwing the first yeer. Thia can wan:y w@m oo :m-ge a tagk ror & glx=
year-old. 1f the child has forgotten & word or pertly forgotben 1t, he will

try to work it oud socording te phonie rules. I it 18 e word whers the rule

14 101d., pe 935

18 snne Dy Cordts, The Word Method of !I'amhinﬁ Phonios (G&m md
Compeny, Boston, 1928), pe 84
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dees not work, the child's canfidence in phonies will be broken. The
cuild often becomes confused by the temcher putting too muoh emphosis on
the initisal sound of u mz‘d,vas for example, pronowncing "will® as if it
were Pwuhe1l1l," Betts'® seys, "One of the greatest dengers in the use of
wny phonic method is the distortion of the vensonant sounds,” Also, "One
of the ohief errore in the study of phonios is the emphaglis on the audiw
tory aspect. In the finel mnalysis, phonies is largely s maiter of wisusl
snelyeis,” Stone>’ stetee, "The concensus of exper’t opinion now is that
the anelysis end blending in the omes of ons-syllable words should be vimusl
ond mentel ¥t {nney speech alding rether then separated ﬁMdMg of the
par g™ | - |

™ fteen years ago mtagla ptated that it dakes e wealth of experience
with yarious kinds of words wnich sontein phonogrens in order to know the
form & phonogram will tele in & word, 7The child whe e bepinning hig reade
ing experienge does nokt know this and ocennot learn 14 easily, mnd when he
learns & form 1t is not easy to epply or remember, '

Hornt? gays that phonica nay nob be thought desireble and ;ﬂxia SOn-
clusion mey be due to onw or more of these Live causes ,

‘1. It must be admitted thet the investigations of phonics ;@_

non~phonic training vhioh have boen made up to the presemi

time heve been poorly eontrolled, It iz possible thet, wore

the feotor of phenic training skilfully isolated and the re-

gulte of the experiment adequately enalyzed, a superlority
would be shown

16 mumett Albert Betts, 6p. olt., pe 218,
17 Clarance B, Stone, ops m“ P» 401,

© 18 prthur T, Cates, "Problems in Beginning Resding," Toschers Cellsge
Reoord (Teechers 651“@,@, 'amlmbiu thiversity, Mew York (lty, Eap%.m\)w 19a4m
Fine 1926), vol. 281572, ;

19 Ernest Hora, "The thild's Barly Expsrience with the Letier A,"

i, Pennayle
Journal of Educationel Peycholegy (Warwick and York, Ine,, York,
Yenim, 1929), vol. Eﬁ?:."IxT‘M ~168, :
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2. It 1s probable that meny children who have not been taught
phonics have made their own comparisons between wards sd
have in thet way built up a sort of phonioc system of their
own. It is & common thing %o find some ohildren who have
had no phonlo training but who show remerkable sbility to
proncunce words whieh they heve never read before. ¥ony so-

~onlled "intrinels methods” really include phenic treining,

S« An snalysis of existing phonie systems shows that neny of
them either contain serious phonetic inaccuracios or are
oclumsily devised, : :

4. It 18 likely thet i‘aur teachere teach eny symtem of phanioh
&g 1t is plenned % be taught, e

5. The unphonetic charsoter of the Eglish laaguege may oon=

stitute an insurmountable barrier to successful rationeliza~

tion. S .

“An overemphasls of phonics establishes such hwml habits sz
progreseing in emell unite, narrow M»wioo Bpan, md & to0 explicit ere
tigulation end oomprehension,® asserts $torn, 20 Gmomphnuiu'phw@d not be
placed on words witheut .d:irao'king attention to the maning; @r"ﬁio ohild
may be led to think that pranunoistion s the ultimste eim of reading.

Hakg B says, "It is for suoh reasons that phonetie work in the beginning
grades should be confined to words as the pupil meets them in meaningful
context,” , - SR ._ P

Exoe#aivo attention b phﬁmiu snelysis has caused spenial types of
diffioulty in reeding such as wordmiilmg, narrow eys-span, slow compre
hension, snd wmnadural artioulation, The children have buomxin %rdeommioua
to suoh an exitent tﬁat they have loat interest in memnings and ability to see
the whole word=form in the process of dissecbing mgr&éwtu. This 48 Pennell

20 grgce B. Storm snd Fila B. Smith, "Phonetic Analysis sad Word-
Recogaition,” Ch, X in Reading Activities in the Primary Orades (Oinn and

Compeny, Boston, 1930), p» .

21 sulia Letheld Haln, op, olt., pe XALX.
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and Ousackts boliai’.za
The way thet teachers have handled or mishandled phonies, end not
knmowing the vreal purpose of phonice has caused sané people bo disapprove
of this subjeot a2 mn wid to temching reading, It is only a tool md
. 28 ’ 4
MoKee  says that 1: it is overemphasiszed it will lesd 0 word-calling snd
will hinder the powers of comprehension, Phonis drill and resding lessons
mst b.a_ qlwan’wﬂ vorrelated, otherwise it will not be helpful to the ohild,
He glvas seven prme&plu that the teacher must remember,
1. Phonles is only one tool for use in sttecking strage words.
Other tools gsuch as analogy are important and nesd to be
taught to the ahild,
R, thotio analysis is not n method of teaching ohildren o
Yond, 1% 18 merely & ©0ol To he used Ln racognls EQM ‘
Wor uu’&'"ﬁcm B%?rutnd""‘u Utk by ¥he temnoher end pupild.
3, Drill 4n phonetic mnelywis murt not be emphasised to the point
the t the ohild fails to read for meaning, Such intensive

training defeats 1ts own purpose and probably destroys proper
raading whtitudes and interests.

4. Phonetic treining is only one of wwnl sotivities to be pur~
sued in ﬁno firet grede relative to the r«adms program.

B. Phonetic training ie not en end in iteelf, It is merely a
' meana to gethering thought from printed expressicns.

8, The phonetic training provided must be that which the ohild
" needs most in sctusl resding situatice.

7. Teatning in phonies should coour oubsids the se=oalled regular
resding period in wiioh resdlng should be Taught as & thov
gotting progess, 4

Anelytiosl sounding of word parts seems to be used often, and this

should be aveided singe it produces mmtwml gounds end separates oonsonsnts

22 yary B, Pornell snd Allce M. Oussck, op, eits, P« 808,

23 psul MoKee, "The Program in Oompwhomim for the First Grede,”
Oh. VI in Readin mi Literature in the Blementary Sahool (Houghton Mifflin

Company, Boston, 10%4), Ps
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from the remeining part of the wrd, The tesoher must be osutious of

this or it will lead the ohild fnto many diffioulties. Blending of letters
is not essy for the beginner, in feot, it Le the diffioult pert of phenis
work, according 4o Currier md Buguid.“ " Por thie reason the childran
should be given & good exsmple of enunclabting by the tescher and cerefully
potioed 4o ses i they place their voosl orgeas in the correct posivions,
Nuoh of the work in blending showld be visusl snd mental, o

»&3;1 ohildren nixoulﬁ not be gﬁ.v«m the same type of phonio trelning.
The omes wio ere able to recognise words easily without belp should not have
the seme kind of ﬁmmgm the ones who ocannot, It is for these who can~
not recognise w&du quiak’iy that treining ln phonlos ie wost usurul{

Phonios rould be baught before the shild hae soquired an individual
method M,‘ working out his words, Since too muoh eiress on phonlos will
onuES humzmi results suoh ap narrow eye-spen, slow comprehémeim , sad word-
oalling, 6wmpmni oiﬁ thie subjeot should be guarded against. The chil~
dren must be bteught thn&; comprebension ip the ulbimate aim of all reading,
end phonioa is one of the mesns thet will emable them to interpret words
which will help 4n oomprehending meaning from the printed page.

24 14i1lien Beatrice Currier snd Olive C., Duguid, op. AR D “et,



CHAPTER VI
SUMMARY, CONCLUSIQNE, AND RECOMMENDATIONS
Sumary

| :rm thesis han., e ‘.Um min objontiw. the ori-bioal atudy of phmioa
a8 an aid to m hewhing of firat»grudu rmdin&. ?ha purpose has been:
1+ To present the ralwb:lw ;,maition of phoas.n ag the teu}miquu
is praoticed in edicol systems end prezented in resders in
various parts of the United aum’
z. To pmdum evidence waﬂ.nm sn overuse of phc«nun«

3« To esprass i:ha favorable wmmn posaible by ueing phonion 7
in the temching of reeding,

»&. To sat forth the desgers encountered whioh ars to be gunrdud.
u&unm in teaching phonics.

mw nh;)aeﬁvuu x‘or tcmkmg phonion axe) |
MJ"‘ ‘f.‘oe mneke ohildren independent readers.

!

T 2+ To promote sorrect emmelation, srtioulation, and pronunoi.un
] tion.

/

1

8 To ald in the -&awh.'mg of upall:!ng»

4, To make nhildrm bwm offioi«mt readors throuwgh ﬁwalop&ng
ability in the yecopnitim of new, unfemilier words,

o
P

The writer hes umnl&omd tHhese toplies

1. The beneficlal resuits i be obteined frm nlw, umruga, and
superioy pupilu in reuding,

2, The initial training in_phonies thet provide for the ear, eye,
and wvoloe tralning. o

A :
3. The rﬂmng of phonios in some of the larger school syatems,
and manvale socompenylng Cirst-grade readors.

4, The best time for the resentation of phonios, ‘
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B, How phonios should be presented to make the study interest-
ing o the firstwgrade child,

8. Bxpsriments made by educators in thie field.
7, Points the teacher should know in order to guide pupils.
6. Obmtasles o be avoided.

Conslusimae

mﬁhaﬂhiu vary as to the best Wwe that phonios should be pre-: |
sented, tuk mbst sgroe snd the writer oomoludes from the material resd on
this aubject thats

1. Phonios should be presented within the first slx wesks of
sshool , ‘ | "

1. % Ear and voloe training should precede ,t‘umul' phonis worlk,

' 84 Pormel phonies should not be teken up until between sixty
and & hundred words have been learned.

There is a difference in opinions a8 to the best time for phonien to
be studied. Some bhink that 1t should be studied during wwﬁmﬁf"’“&
Most of the menuals sud courses of atudy give phonion s spesial périmi« m
writor agrees with authorities whoe think thet phonies should be given o
special pmrimd. and ﬁmén. usoed in the M&dmg’paﬂm when ccoeslons srise for

_w,mﬂymmg words. Peunsll end Uumalal give eewven polnts that ald in the intro-

duction of phonicsy

1: Phonetios should be taught in periods geparate and distinet
from the resding peried, In the reading period, however, the
children ghovld meke use of phonetic elements in the identl~
flostion of new words, , v

2+ Bay training should prevede eye training.

1 Mary B. Ponnell end Alice ¥, Cusack, The Children's COwn Readers,
Menual (Ginn apnd Compeny, Boston, 1989), p. 88E”
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3, Attemtion should be paid to individual needs.
4, Individunl work rmwr then ooneert work should be stressed,

5. No word the mamims of which the child does not know ghould
- ba wssd in phonetio work. .

8. In pronownoing & word the ohild should not give the deparate
sounds of whioh the word is ausposed, an ¢ snd at or ea and
t, bt think the sound of the elements and give the word cet.
From @ aw&umim of the resding whiuh has been done on this sube
Jeot, the mnulxmitm séens Jmtiﬂ.aﬂ thet phcmian u of mush importence
0 the ohmd m:: 1« laaming m rosd. Contributione ere;

1, mving ma«pondnmo In enabling the ohild to vead new
waterial by himsell.,

2, Aiding in identifying mew words. | |

3. Roammixing familiny snd unfemilisy words.

4y Helping in emunciation apd pronunocietion.

5. Auim&ng forelgn ohildren in spseoh omrdmwmﬁ.

8, M&mg the ohild as he sadvanoces in schoel to sgmll mrdt
that are nade up o:t‘ phonioe u:lmnmts.

Steps are prumhad m toaching phonios as g;iwm m an unrl&nr chapter.
mwm sre glven by ﬁmtgamrmz |
1. Interest maberial.
2. Tomch new sownd.
8. Drill.
4, Tenoh femilys
5, Build new words.

£ catharine Menbgomery, Graded Paonios for Pirsh md fegmd Orades
(State Normal §ehool, Bellinghsm, Weshington, L008), Pe
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fhere are stendsrds of phonio txrniumg which the writer believes
should be attained in the firet year. The study warrants these conolue
glmey
1, mmwlodga of inlitial auuMa such as £, b, o, m, end s,
2, Fower to hwr «swi‘érmwa mnd llkenesees of sounds as in
rhymes, simple stories, end words that begin with the
game sound.
8, Analysing wwai witlmuﬁ help seoursd from the heacher,
4, Wafking i. new word out s.ndupandentiy¢
8. AbLlity to see 8 word made up of - phonio elements. I.

' ‘E‘haw néo :ﬁmy waaﬁut‘imu \;i;iah the teacher must guard ugain‘ut in
order not bto sverampharise phonie training end 1o meke ’Mz nost effeotive,
Detalled %nrmhamﬁmqf:«fbhmiae ghould be avoided for then it loses its value
and mdmwn:'é&mmhmaimy In order for phonie training to be mosd bmbw
fieial Yo the ﬂzfﬁwgr&dn ohild in reading there are certein preactloes
which should be svoldeds | |

1. All sounds and thelr variations should nob be taught during —
the first year.

2, latter by letber sounding of words.

$, Temohing phonios o beginners who have had no experience In -
reading. '

4¢ Overemphesising phenfo tralulng to the oxbent that interest
in lonk.

B. Distortion of consoment sownds.

8. Bxvessive attention 0 analyses of words resulbting in words
sellinz, nerrow eys-span, slow comprehension, nd umatural
srdioviation.

7. Plecing too mueh emphasis upon phordos) so that it will beocome
& hindrence to the child instesd of sn aid,

Some results which should be derived from phonio draining are gained
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from the study:
1. Bow Yo attack a wwé that 18 entivrely new,

A4 P08 oulE, y ¢ more and more

8. Learning a olue o nms‘ of new words,
Recommendations

Besing conclusions upon a consolentious review of the litersture snd
sn evalustion of various techniques the writer reocmmends thet:

1. Phonlos be used as a pmjmmbory drill end not ae em end in
1tself to 8id the ohild in resding. ‘

2. The teacher should always keep in mind that phonies uey be
uged along with other olues for the recognition of worde. '

8, Treining in phoniocs should be given before the child sterts
to work out his words by enother mathod which he hes ao-
quired himself.

LM ‘ma taacher should form 8 good exmmple of enunoisting snd
proapmoing words correatly. '

Be For flrstegrede work only the meat simple phonogrsms should
" be taught which are emoountered in the books which the ehild
meots in his reading. This list osn be soquited from the
verious assembled voesbuleries, frem firet-grade tests, and
from word liste. ,

8, Phonlos aixd rending should be slosoly integrated.

7, Varigd materiel md egquipment should be used for the presente~
: 7):10:1 of phonioes.

8, The Mest leseons 3n phonios should be short in order to held
the interest of the ohildren.

9, Drill should be according to the needs of each ohild,

10, Phonograms should be blended smoothly to produce the oorrect
effects, uch as Mat" pot "e~t," sud "sh" mot "seh,”



&6

.41y Phontom must not he overemphasized to the extent that oome
prehenaion la euden gered.

12, Treining in phonios should be well direoted and guided to
. oprove most beneflolsl,
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Birminghen, Anne I.‘md Gocrge Phlllp Krapp, First Lessons in Speech Improve-
went (Charles Sorilner's Sons, Wew York, TOZE), Z1% Dp.

':t:llua*bmmw pxoroises for phonie drill,

Blangherd, Phyllts, "Reading Disabilities in Relation to Difficulties of
Personality and Bmotional Dovelopment," Mentsl Hypiene, 201584418,

1938, |
Glinienl work dealing with patlents of school age who had diffioul by
in learning to vead. p

Brigge, Thomes H., snd Coffman, “Phonies,” Ch. IX in Reading in Publie Schools
“(Row, Peterson snd Compaay, Chioago, 1911), 332 pp.

Oontains exercises and sdvantages of phonlos.

Brooks, Fowler D., "Causes of Unsstisfaotory Besults in Resding," "Effeotive

" gilent snd Orsl Resding," mnd "How to Iwprove Oral Reading, Che 11, X,
and X111 in The Applied Peychology of Reading (D, Appleton and Oompeny,
Hew York, 1628), 278 Pp»

values end motives of silent snd oral resding end when 1t should be
introduced; remedial methods in orsl reading explained; in-snd outeo =

 mohool influences upon reading
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puswell, Cuy Thomes, "Fundsmentel Reading Hebik '
A . v g Hubite; A Btudy of Thely De-
velopment,™ Supplementary Rducstional Honographs (The Universi
' Bu %
Chicago, cmoaga, : oi8, L10%8), 160 pp.ﬁ - ( ersity of

A study of oral snd silent resding. This book contain
and Pigures ahowlng eye-movements. . " many wables

 Cabell, Blvira D, "Status of Phonios Today, I and II," Chioago School
Journal, 15:870-378, 430-434, $qp*bmbw'19m~wm'wm. i ==

Exeellent srtioles on phomios giving the opinions md investigatimae
of well known writers on %is subjeot, also the renking of phonios.

14425 5-28%, Pobruary, 1032, o e 2R ,

This articls compares the intrinsic snd phonic methods effeotively.

Gordvs, Anns n.‘,‘, The Word Method of Teachin Phonlas (Girn end Com -
Boston, 1929), S48 pp. - & P

Cordts, Anna D., end M. MoBroom, "Objectives in the Temahing of Fhonios,”
"Mothods of Temching Phonies,"” "Resesroh in the Teaching of Fhonios o
Oh. 1, It, III 4o Clasercom Teacher (The Classroom leacher, Inc.,

rier, Lillisn Bestrios, and Olive 0. Duguld, "Phonles or No Phonioes,”
Elementary School Journal, L7yB86-267, 235448452, 1916 and 1923,

A five-year sxperiment in o New Hampshire sohool for datorﬁnmg
the value of phonie tralaing. '

Doloh, Bdward Williem, "Phonies,” Ch. IV in The Psycholo and Teaching of
" pesding (Ginn end Compsny, Boston, 1981, 267 pps '

Yery good ghapter on phonios explsining its usefulness in comeotlon
with reading. . ' ,

‘ Yoloh, Bdward Willlem, waod Maurine Bloomster, "Fhonie Readiness," The Elemen-
‘ tary Bohool Journal, 37:161-240, 1987,

Bxpleins the mental age whon phonics should be presanted to ohildren.

Ducker, M., "The Development of & Mesningful Voosbulary ;ndiof ‘inm:uémw
in Word Recognition," Twenty=Fourth Yearbook of the Nationel Boole
for the Study of BavionELon, %Tr 1 (WibIle Bohicel Publishing Bonpany ,
mm » ‘Ir&nq{ﬂp WW). 367 4.0

Ways mdvmmn,ai’ teaohing ohildren the recognitim of words, Ixoellant
material giving the latest findings on all pheses of the subjeut of

yeadin g
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o« o5 n-v 4 oy "Prinoiples of Method in Tesching Reading es Derived
from Bolentdifio Investigation,” Ch. 1I in Bighteenth Yearbook of the
nmmux Sooiety for the Study of muomim“'%ﬁ?ii“ » (Publig Boheol
nmmpmy, ¥loomIngton, I xnmos,-, 1619) .

M exeellent study of fastors mﬂuenoing resding with npaeiul regerd
to thelr nfﬁmmay.

mzow, Bvelyn, mam !x'rmdu m wwmﬁiaish Ameriocan Bdumts:wn 0y

Refleoted b Wﬂn publistied Maater's Theasis,
m&z %aclwn mxm, %npoﬂa, imu. 1882, , ,

wh,jant #uggosts contemt,

Rom, Freak N..‘ "Readings Mnaptual x.ommg," Che IV m Peychology
of Common Branches (Houghton m;mm Gompeny, Bogton, 19187, g%ﬁ 7

Shows relation of writing and lmgutgo to road&ng. Inmkrnumn of
wly roaﬁ.’mg and wttwg. : :

ﬂwriam, 8¢ Co, and !limlo Taylor m:-d, "An Experimentul Study of the
v»m;ﬁog Fhmu*biom" ?au‘baag JWMI of Mum’cim, $49-14, July 1981w
m 3 .

mnm m& Mmphmia groups of br:l.gm and slow ohildren exporimmhd
upm in rnding ml npﬁnmg«

ﬁtw » drthur 1., "Studies of Phonetlo 'J.‘Mininx in Bog&nms Iiaading. The
Journal of Etluowimal Peychology, 184217-226, 1927, -

An exsellent atudy of the present evideace of the stending of phonio
ﬁrumm and sxperimenta on phonim aid nonwphonie training.

« v s o o v oup "Types, Cavave, sid Rether Diagsosis of nufioultin in
Word Reoognition,” "Characteristices of Remedial Instruwotion,® Ch, IIX,
VI in The Y 6-1';?3'““”“ of Resding (The Maemillen Compsny, New York,

1927), 44
ws s s s s« 4 "Phonetio Methods in Theory mud Fruoﬁ:mo, Ch. IV 1n Kw g
Methods in Primary Reeding (Teschers College, Coluinbim University,
W York Oity, 10a8), 298 pps

Bxplains thoroughly phonio development md how 1¢ nhould be used m
the oldsaroom,

wa s e 4 o 4y "Problems in Beginning Reading," Teacheras College Record,
RE8:1872-891, September 1924=Jne 19%.

A roprogentetim of phonle methode in tweniywcne courses of windy,
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%ﬁn, Arthur 1,, end Blelse Boeker, "A Study of Initiml Stages in Resd-

i%ggby Pre~Bohool Ohildren," Tesmchers follege Record, 24:1489-477,
.

An experiment carr‘ud“m in w publie sohool %o find 1f the formation
of letters ocsuses difficulty in learning words.

Woetes, Arthur I,, sud David E, Russsll, "Typea of Materisls, Vocebulary
‘Burden, Word Anslysis, snd Other Meotors in Beglnuing Reading I,"
Elememtary Schoul Joumal, 382735, 1938.

An experiment ‘vased on sohool obildren in New York City to determine
reading ability.

Gesell, Arnold, snl Bestrice Chendler Gesell, “Fhomios and Speech," Oh. XI
in The Norma) Ohild and Priwary Bduostion (Oinn snd Oorpeny, Bosten,

& study or thenry of volce production in relation to speech hablts,

“H\Geay, Williem 8., "Frinoiples of Nethod in Teaching Reading as Derived
from Solentifie Investigetion," Ch. 11 in Yhe Bighteenth Yearbook of
the Wationsl Soolety for the Study of Eduweution i %mﬂo 8ohool Fubw
ITabing Dompeny, Ploomington, L11inois, 1916).

An exoellent study of factors influenoing resding with specisl regard
to their effisienay.

tray, Williem 8., "The Development of & Meeningful Voosbulary end of Indes
pendenca in Word Recognibion,” Uh, IV in The Twenty-fourth Yearbook eof
the ¥ationel Soclety for the Mtwd%of mmm . BITe Fehool
TabiTsHng Compiny, Hleomingsen, L11inois, THEE), 367 pp.

. Methods of ebtaining e rieh voosbulary, methods se aids to word recogai-

tion end progrems Hr developing the vooabulery. e

M”’“‘m% Agasé 6, "Simplified Phoniocs,” The Blementery School Jownal,
59:561~6840, 1920, f

Phonio 'bﬁinin.g, oxplained as it should be presented to the beglmer
in reading. SRR -

. Hall G.' amm "mm ¥ ‘womh Reeding,” in How o Teach Readin mm&
%% hoad in fehool, Pard I (Ds C. Heath wd Ocmpeny, Bosten, 1000)
| Ppe

A short history of weys of tasching resding.

Holbrook, Rieherd T., "S-Rey Films of SpaschwArsioulations and Their vtility
i Toacting," School and Soolety, 3:874-878, 193¢, o

Desoription of voosl sounds taken from speech films.

1
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Horn, Eruesd, "The Child's Berly Experiencs with the letter A" The
Journel of Hiuostionsl Peyohology, B0il6l-168, 1029, =

Rationalising words for spelling sad reading using the letter A as
& speclifioc exemple. ®

Myg Bdmund Burke, "Fresent-~Day Methods snd Texts in Mlenentery Reading,”
Lenrning 4o Head st School, 7The Rerly Peried," Ch. V, VIII In The
%@ggy ool Pedegogy of Heeding (The Meowillen Company, New York, 1918),

™ , .

Lasenlo explanatime of various moﬁhoda‘, end wher t introduce resding
and various helpful methods of temohing beglnners.

Rughes ;. Jemes L., “The Phonlo Methed,” Oh, ¥ in Yeaching to Reed (The 4. 8.
Barnes Compeny, Kew York, 1912), 128 pp. « :

A nmy of word reoognition sand the adwanteges and duwlomm% of the
phonie methed. ' '

Judd, Charles Bubbard, "Reading) Its Neture and Development,” "Progress
Through the Grades," Ghe VII in Bupplementary Pducationsl Nonographs ,
215888, Wo. 4, 1918, ‘

The mh,jmb of rMm& ie dﬁmu& wﬂh reference to its introduction,
method, word snalysis, end vete of resognition.

Fendal, Colvin ¥., snd Oeorge As Miriok, How So Teach the Hmdamentel Sub~
jecte (Houghtion Mifflin Compeny, Bosten, TOEY, ¥ pp. -

Hothods and outlines of lessms in English W be taught from the first
grade through the eighth prade,

Kilpatriok, William Heard, "The Bohool Artes Resding, Writing, and Arithe
?:wtm," Ohy YI1I in wﬁa_ Montessord System | Examined (Houghten MLfI14n
Company, Boeten, 19347, 74 ppe ,

The methed of tenching the nmdm&e subjeste explained,

Lommsan, Elss, "Phonios ss Taught in Our Piret Orades Throughout the United
Btates,” Mum%mul Mothed, 91217-821, 1980,

Good excerpts from magssines md beoks oriticlsing the teaohing of
phonles. ‘ ‘

Meriem, J, L., “Avelding mfﬂ‘lculm” in Lesrning o Read," Pduoationsl
Hothod, P3412-4189, '

Desaribes different aotivibies which may ba partioipated in by pupile
learning to reead.
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Monree, Merion, and Bertle Backus, "General Prinelples of Diegnosis of
Reading Disabilities,” "General Frinolples of Remedisl Inﬁr:ﬁ;im

in Reading,” Ch, 11, III in Remedial Reading ' ,
Boston, 1987), 171 pp. 1 Reading (Noughbon MLfflin Company,

The remding progran ag ocarried én in Weshington, D, C,, sohools.

Montgomery, Catharine, Graded Phonlos for Pirab and Seoond (rades (Stab
Hormal Sohool, Bel 1 {nghsm, Washingbai, 1908), 2% pp. log (state

An sxcellent 1llustrsted tesoher's meausl for temching phonlcs in th
firey two gredes. ' o ug p os in the

-Maahér, 9«. W, "Some auum of “ramhivn@ Boglnners by the Look-and-3
- Method," Journsl of Bdusstionel Peychoelogy, 10;186-198, 1928, W

A atudy made to discover the ussfulness of the Lookeand-Sey method,

uaxw,-' Paul, "The Progrem in Comprehension fbr First Grade,” ah; VI in
Reading and Literature in tne Elementary School (Houghton MAfflin Come
peBy, Hoston, 1984), GOl pF» B

Bxcellent mamr.tal‘ for teachers of reading, desling with reading in
the Firet year of sehool.

MoKee, Paul, "Voosbulery Developsent," The Fhirty-8ixth Yearbook of the

Hationul Soclety for the Btudy of Fdooatl on EP’&'EIK@ Fohool Publishing
Torpiny, Ploonington, 111mols, 1957), 448 pp.

mum verious ways of roeognh&ng word elam{antn. Huoh stross

pleced upon phonios. : :

Norton, Jom K., and Margareb Alltucker Howrton, "Resding," Ch. VII in
 Foundabions of Curriculum Building (GAnn end Compeny, Bostwm, 19%6),
' The subjeot of lrewﬂiné;‘ fully disoussed with reference to reading pericds,

when 1t should begin, sclentifioe {avestigations, importance of, and
other phases related to reading. .

O'Brien, John Antheny, "Resding Difficulties, Their Disgaosis md Remedisl
Treatmant by Clinieal Method," Chs IX in Reading, 1ts Payohology end
Pedegogy (The Cemtury Company, ¥ow York, 1we6), 3 .

A Wry gnm book on the ceuses of poor reading end some methods for
overooning thie diffioulty.

Parker, Sevel Ohester, "How to Teaoh Beginning Resding," Blementary Sohool
J\Qum’ul', zagll«s*aﬁ' 10&“"1"‘ 176”3&. 25@”68‘ 19%1.

Pisoussion of method for tenohing resding to beginnera, pnd various
devicen used,
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%ﬂinmll, Mory Be, and Alloe M. Cusack, "How the Child Can Be Helped o

Uae the Tools of Reading Bffectively," Oh, VII in How o Teach Readw
in_g {Boughten mmm Company, ﬂaama, 19&3)’, 208 Pp.

An exoellenty ohepter on the wse of tools in resding stressin
value of and training in phonive, y § the

e e e e s v, "Spesific E!nlpn for the Kindergarten and Firset Grade,” Ch. VI

in The Teaching of Remding for Better Living (Houghton MALf1lin C
Bmm, f 300 ‘,..'4’5'9' P % ﬁ-( gh orpany,

&!wﬁ#ad;u and puggostions to be used in preparing for resding and motusl
reading sotivities, ‘

%w. Mllﬂg#m Haary, "Resding " pg ohology of Oommon Branches (The Maple
‘Press Compeny, York, Pam;yl.mh, T g%ﬂ’)’: SPL Ppe I i

The Integretien of wbjmts in the currieulum explained.
Sehmitt, Clera, "Developmental Alexims Congenitel Word-Blindness, or Inw

ability to Lesen to Read," The Hlewentery 8chool Journal, 181767-789,
Septenber 1917~Juwme 1918,

Cose stwly and mparim@hﬁu of obildren who were low in veading ability.

Soripture, 8. W., Stuttering, Iisping, and the Control of Speech of the
Deat f*.rha,mmiﬁan Bompany, New York, 19i6), o708 pps

Instruobions given for the treatment of speech defecte, .

#&axﬁm, Elmew o rid Jokm 8. Eermn). "The Wewark Phenle Experiment,® The
Elementary School Jowrnsl, 861800-701, September 1927w-dune 1928.

A syaimﬁii‘io study of the phenic sad nonwpbonic methode as an aid to
readin g. ' ‘

‘Smith, ¥ile B., "the Constyuotion of First Grade Reading Materiel,” Journal
9‘2 m‘“ﬁﬁﬁimﬂ Raﬂa‘rﬂh. 33:79*$9. 19E8., .

Verious methods vsed for deoiphering words. B8ix aims out of & llst of
Awenty-five are given with ways of meeting these sims,

‘gﬂw, Nils Banton, Amsrioesn Rewding Inetrnotion (84lver, Burdetl, end Come-
_pany, Hew York, YO5ET, 587 vr.

Yarinus methods of tesching resding snelysed, |

hwno, Cler ence R., Better Primary Readlng (Webater Publishing Qompany, 8%,
Louis, Missowri, L9587, BET pp. ,

Very good cm‘ instrucbion for verious resding levels,
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G8tone, Clerends R., "Temching Reading in the Primary Orsden,” Ch. 1IT in
W#&‘ Silent end Oral Resding (Moughton MLLL1in Company, Bant:m. 1920},
PP | |

Aims and wethods of teaching orel mnd sllent reading with illuetrated
exeroises, '

8torn, Grace E., and Hils B. Smith, "Phonetls Anelyeis and Word Recogalw
~ %ion,” Che X in Reading Aotivities in the Primery Grades (Ginn end
Covpany, aoa%m,mfﬁ, BT8P,

Fhonios 1s desorided sccording to the eid snd velue in temohing,
Inveatigetions in this field ere mnslyzed and tesohing methods are
oxplained. R

Znve, Harry L., fhe Influence of Phonles on §ilent Resding in Orade I,
The Elementary Hehool Jouwrnel , $7:721-812, 1987,

An experiment oondvoted in the Ohiosgo wchoolw to find results obtained
frem phenioc and nenwphonlie trelning. ,

faylor, Ja#oph 8., “Methods of Teashing Reading," ¢h, V in Principles and
wm&a of Tenohing Rending (The Maomillen Company, New fork, YO1RT,
PP ;

A history of reading methods ad ways of temohing reading through the
sixteen g;radm; o :

‘“’é‘mmm, Coollia ¥,, sud Oeoile Flemming, "Remedisl Instruetion sand Add
to Bffeotive Study,” Teachers College Record, 34 +508-413, 1033,

" Romedial teaching es it is done in Forace Memn Sohool.

Vogel, uﬂbe‘l,‘ B, J#yaox, and Cerlotosn Washburne, “A Besic List of Phonios
_ for (rede I end 1I,% The Blementary School Journal, 23:438-443, 1023,

Mz mwﬂigaticm made by the Winnetke saml ag to the importence
of latter groupings in phonions, ‘

Vogel, Mebel, nd Cmrleton Washburne, "A Yesr of Winnetks Research,” Jourpel
of Educationel Ressarch, 17:90-101, 1988, ‘

An snelykis of the Winnetks sehool wystem with spoolal reforence given
o subjects, finaoe, aod effiolency.

 Weshburne, Carlebm , "The Commonest gyllables," Journsl of Puontionel Re-
gearch, 141196-308, 1928,

A statistioal study of syllables made by first md seomd-grade
Winnetks teachers. ' |
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Washburne, Carleton, "Individval Primery Reeding," 0h, ¥ 'in AMiwebing th
8chool to the Child (World Book Company, Eev:* Yar!;: . loseYy pp'mg'

An individusl method of teaching the Winnetke system of read
with and without Wimetke materials, v e

Watkins, Bama, "Phonies," Ohe XXE in How to feach Resding %o Begimers
(J+ By Lippincott Oempany, Philadelphls, T008), 188 15

A shord atudy of polnts to be emphasized in phonios ns & tenohing
nathod.,

Wateon, Aliee B., "Experimental Studies in the Peyoholegy md Pedegogy of
“Spelling,” “Studies in Methods of Tesohing Spelling," Ch. V in
Coluwbin University Contributions to Bdusation (Buresu of Publications,
»?::ah&rﬂ Vollége, Columbla URiversity, Wew York City, 1936), Wo. 638,
144 pps ‘ :

Subjeot suggests content,

Wheat, Berry Orove, "Reading in the First Orade,” Ch. XII in The fesohing
of Roading ((nn and Compeny, Boston, 1923), 846 pp, -

. Phonie enalysis fully esplained with interesting exercises for word
knowledge in reading. ‘

‘%&hm, Prank T, Ceclle Flemwing, Apnes Burke, and Charlotts G. Gerrisen,:
Ypeading Progress in Kindepgarten mmd Firat Grade," The Blementery
School Journal, 8:401-480, 1988, : , -

jn excsllent experiment preparing sud obssrving ehildren during their
first two years in school. , '

Witdy, Paul A, and David Kopel, "Preventing Resding Disebility: the Resd
ing Resdiness Factor,” Educsticnal Administration end Supervision, 22i
400-31%, 1938, o « ‘

Reading problems of firstegrade teachers snd posalible reesems for
failure in first-grade work. ‘ ~

e » s s v s sy "The Place of Phoneties in (Reudmg Program,” Edusstional
Admintstration end Supervision, £81381-534, 1887, .

. A helpful srticle op the presmt trends, history of, snd the place it
holds in the reading program.
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¥omoals

D@p, Ketharine 2oy, Moy Pitts, and 8, Oy Garrisen, Heppy Road to
(ved MoRe 1y wnd Gompany, Ohongo, 1988), 88" pporie oo L

Bleon, Willism M., Lyrs B, Buokel, and Willism 8. Gray, The Elson Basl
: By, , ‘ . | . on Basle
Resdors (}8@:}%,,‘ Toresmen and Oompany, Chloago, 1&)%6), T4 vp.

Pessett, James H., axd Cherles L. Norton, Bemoon R \ :
Ohtaago, 19285, 184 pp. ‘ + Benoon Reading (Glnn end Compsny,

wmm. Sidoey G;,, and Ethel :w%y"eahma " The New Wineton ﬁra’e Roader
(g'hg Johd G, Winston dmpmy, 515 ongo,‘lm, 184 pp, -

Babn, Julin Lotheld , Child Development Rewders (Houghton MAiff ‘
- Bosten, 19885), 168 5 s (Hovg 1in Compeny,

Rerdy, Marjorie, The Child's Own Way Seriem (Wheeler publishing Com
Chicago, 19317, 368 pp. b Sonpeays

Johnaon, Elesuor M., Child-8tory Readors (Lyma and Cempeny, Chicsgo, 1927).

Peanell, Wery E., and Alice M. Cusack, The Ghildren's Ows Resders (Gina and

Tremiwell , Harristte Tayior, snd Margeret ¥ree, ResdingeLiterature First
Ieeder (Row, Peterson wd Company, Chicego, TOL Ilf, 194 o,

fourses of Study

Arisena, Course of &M 4n Reading and Spelling for the Common BSchools
Stata Bosrd of %wwmx S 1040, 4 ppe 4 d

(alifornis, Bekerfield, Cowse of Study, Resding, Oity Bohcols, 1931, 48 pp.

¢alifornia, Berkelsy, Course of Study Monographs, Roudmg and Phonlos, The
Public Bchoole, Berkeley, cslitornie, Luid, 108 ppe

Oalifernis, Long Bewoh, Course of Study for Kindergarten sd Grades One, Two,
and Three, Long Beak 865 owﬁ,’fﬂ%,’ﬁ& Phs '

Galiﬁ'wnm Los Angeles, Course of 8tudy, Kindergartece, Pirst end Saocmd
Wadu; Longonge, m‘m, Tending e Wumbering, Los Angeles Cliy Sehool
Distriot, 1932, 88 pp..

Goloredo, Denver, Courses of Study in Avithmetic md Resding for the Slew-
Learning, Publis ¥ehools, ) E0Y PP,
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Kenogas, Courde &g &*ﬁwiy for the Plomentery Sehocls of Kenans, Kensas Htate
Printhg Plent, TOpeke, 1082, GIB DEe e

Okleheme, Oklahoms Clty, TPestative

Reading Gourse of Study, Oklahoms City
Publie Sohools, July,

By LOT PP

Hew Jorsey, Atlentie City, Course of Btudy, Atlanbio Clity Publio Scheols,
1026, 141 pp. C

Y SCiu L0

Wew Jorsey, Trenton, MMW% Course of Study, Resding snd Literature,
Publio $@hﬂ®1ﬁ, Tren on ¥ PP« \

Soukh Dakots, A Uourse of Study for Rural sud Graded Elemenbtsry Schools of
Bowth Mﬁ%, Tdicator Bupply Gumpeny, WA GGRBI1, Wm 1%
W07 T o

virginie, Tentative Course of Study for Virginis Elementary Schoole, 1934,
59 pps ‘ ' ' ' ‘

a’ .4 I']

Virginia, Richmond, Course of Study in Resding for Elementery Grades, Bohool
Boxd of the ci‘b';y oF T ohmond, Virginle, &WQ, B op.
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