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CHAPTER I
INTRODUCTION

The importance of education has long been recognized throughout
the world. Civilized countries have always done their utmost to establish
and maintain, for the oncoming generation, a culture whioh would bebter
prepare them for the struggle of 1ife. Ons of the foremost institutions
of this culture has developed into what is now called an "educational
plans™ With such en ideal ocoupying the uppermost place in their minds
it seems strange that for some sixteen hundred &ears following the birth
of Christ, little or no thought was given to those who must assume the
place of leaders in the educational plan, Startling as such a statement
" would apbear to the present day reader, -such was essentially the true
situation, Oreat as ie the part which governments take in educatlon
today, it remained for religious groups and special organizations to
take up the problem of teacher preparation., At that, it was not until
late in the seventeenth century_that any really worthwhile acoomplishments

were to be made by thess arg‘animtionsu
NATURE OF THE STUDY

The present study, which ia of a historical nature, was suggested
because of the seeming lack of any brief, simplified, concrete account
of the early historical background of teacher preparation. It was thus

deoided to make s study of the origin and early development of the normal
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sohool movement, For that purpose pertinent date have been scoumulated
from a number of mources and organized into this brief study in en
ettompt to meke for a olearer and bet .er knowledge of the teacher traine

ing movement.

FREVIOUS STUDIES

Many accounts have been written which deal with various phases
of the teacher training movement and with the development of & particular
sohoels Innumersble articles have been written on the subjeot of mtate
and national normal school organization snd the part the normal school
has taken in educations The author of this study, however, has not been
able to locate any study whioh definitely and concisely deals with the

historieal background of the movement.
SQURCES OF DATA

The statlstics upon which this study was based were teken from

the Reports of the Unlted States Cammisaionarq of Education, It was

felt that thase’would be a réliable source and in this way all comparisons
would be based upon e single source and thus all confusion arising from
conflicting sources would be eliminated. The facts of a historiscal nature
were obbtained from the writings of authorities in the field, It is nob
claimed that the materiel presented here is original in nature, rather

1t is élaimed that pertinent faote have been obtained from a rather wide

sampling snd are presented here in a more compaoct comprehensive form,



BCOPE AND LIMITATIONS OF THE STUDY

This study is confined to the origin and development of the teacher
training movement. The ariéln end development of the normal achool is
the partioular limitation of the study. It is only in the final chapter
that mention of the teachers' college ides 1s made. In showing the trend
of growth and development in the teacher preparabioﬁ movement it was felt
that much could be gained by showing this development over a long peried
of time. For this reason the early years of the teachers' college move~
ment were included, Wo attempt has been made in this investigatilon to
give o detalled account of the entire teacher training movements fThis
study hes been restricted to the origin and development of institutions.
Many of the later pheses of the movement were not pertinent to the earlier
stages and were therefore omltted, There is no attempt to stress the
importance of teacher training or to show how it has influenced the eduw
cational system of the present. No attempt has been made to trace details
of the movement=~such as ohanges In methods of training, ohanges in the
surriculum, changes in ocourses of study, and chenges in the gemeral type
and quality of instruction and instructorss The study is a generalization

of the origin and development of institutions of teacher training.

METHODS OF PROCEDURE

The first step in the trestment of this subjeot was to attack it
from the historical viewpoint in an effort Yo show the time in the sequence

of educetional movements that the movement for teacher preparation came



into prominence. This was a preliminery step in preparing the reader
for the introduotion of the movement inte the leading couniries.

The second step is an effort to ghow by the writing of authorities
the introduotion and development of the normal school in the United
States.

Finally the figures which are presented in the final chapter are
given to enable the reader to gain a pileture of the development of the
normal sohoél bﬁ allowing him to trace the growth of various baslo
phages of the normal school. The entire study ls a result of the com-
pilation of pertinent facts of normal school history and combining them
into a brief resdable text of basio historic facts pertamining especially

to normal school developments



CHAFTER II
EDUCATTIONAL BACKGROUND OF TEACHER PREPARATION

Not unlike many other movements whioh have had a long period of
dévelwpmanb and growth, teacher preparation cannot be said %o have any
definite polnt or place of origin. Although beacher treining as such
was not réaognized untll late in the eightesnth century, the idee had
1ts development in the evolution of the general educational movements
of thé previous centurles,

Eduoation in 1ts own right oan probably never be traced to any
definite beginning or source, It is ocommonly ascepted, however, that

i to western education énd oulture aboub

the contribution of the Jaws
1500 B«Cs, was one of the earliest movements, In addition to the early
contribuﬁions of the Jews there were those of the Greeks and Romans,
Life ohenged for those early peoples much as does the life of present
day peoples,s The Persian War resulted in an expansion of all forms of
human aotivity throughout Greece, With thls expension of activity there
came the expension in education and culture and anclent Greece became

lmown for her soholarss To add to this expansion of Oreek activity and

oulture the Sophlsts began their work. Thalaag in 586 B«Co, had opened

1 5, P, Duggan, A Student's Textbook in the History of Education,
(D Appleton and Co., New Jork, 1018) pv Bs

« by mnd ¢v Fe Arrowood, Development of Modern Eduoatlon,
(Prantiaa~ﬂull, Ino., New York, 19347 p« B
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the way for the Sophist with his astronomioal predictions. The teachers
or Sophists as they were called had awakened an intersst in solenos and
in the soolal problems of the day. Acoording to the writings of Eby and
Arrowood® such problems asy

Is virtue teachable? Is it a natural endowment, a gift of

God, or ﬁha result of practice end hablt? Is education a

function of the famlly? Of the state? Or of both? What

subjects should form the ourriocula of the sehoolsy
furnished the motives for the Soﬁhiata.
| In Roman eduoation the family was the prinocipal agsency unbil well
into the third camﬁury& BsaCy About the middle of the third century there
oscurred the conquest of the Greek oitiéa by the Romans and the captive
éreeka served as teachers in the first Koman sohoolss Thus was started

the idea of schools and teachers in early Rome. By sbout 100 A.D. Rame5

had developed a complete sysbem of schools: elemenbary, seocondary,
higher, and professionals Above the grammar sohool and not differentiated
clearly from them or the professional sehools came the schools of the
rhetors, It was the primery purpose of these schools to offer to young
men, destined for publie life, instruction in rhetorie, literature,
philosophy, history, and medicines In addition te these, there were

also professional achools of law, mediecine, end englneerings

As haes often been noted when there 1s a change In sooial ideals

5 thide, pe 7

4 Tbids, pe 10
® Loty ol
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end soclal life, there is sure to be s corresponding ohange in education.
Thus in the period of the decline of the Roman Empire, education beceme
more and more & privilegy of the upper clagss No great writers, artists,
or philosophers of first rank appeared. As alr@ault of this change in
type of students and the lack of oultural comtributions, the schools of
grammer devoted themselves to & study of the classios,

A fow cemburies later with the spread of Christianity, there oame
the introduction of the cethedral school.S With the spread of Christianity
into the oities, schools similar to the e&techgtiu&l gohools gradually
beocame known first as biaho@f& sochools or eplscopal schools, but gradually
in the West this name was changed to uahhedral gehoolse

With the ocontinued growth and spread of Christlanity ané its entrence
into world affalrse, there appesred those who felt that spiritual perfection
necessary bo salvation could only be attained by remaining distinet from
worldly pleasures and activities. These fled from soolety and found refuge
in the wilderness of the desert or of the forest, Out of this movement
crew the monasteries and the mnnusti@ gehools,

The histeory of education does not reflect a steady growbh and
developments Llke most maveﬁmntx it has its crests and its depressions.
One of the orests is to be found during the relgn of Charlemagna7 (771-814)

He was intensely interested in educmtion and out of his interests the

6 L Pe Cubberley, The History of Bduoatlon, (Houghton Mifflin
Company, 1920, ppe 849) ps 974

' Eby and Arrowood, 0Op. alte, pe €7,
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palace school was developed. It ig here perhaps that the first example

of the teacher training principle can be noteds Charlemagne calléd
together the scholars of repute from all over Europe to teach in the
achools By means of this gchool Charlemagne hoped %o secure intelligent
administration both in the affairs of the church and of the state. More-
over it would serve as a model from whioh teachers could be sent to start
similer schools throughout the empire.

Educstion conbinued on a more or less even plane for the next
three hundred years. In the twelfth century many of the crusaders
returned from the East influenced intellectually by what tﬁey had seen
and heard among the Greeks snd Arabs and seeking 8 solution to the doubts
that hed arisen in their minds. Hence the necessity at this time of
showing the reasonableness of church dootrines and restating them in a
more retional end systematio forms This need lead to the rise of

scholastielsmm whioh, Duggsn says "is mot so much a system of philosophy

a8 it is & method of philosophizing,"®

The number of students who attended the more prominent cathedral
and monastic schools inoreaseds Some of the teachers in these schools
began to leoture on new subjects and thus new students were atibracted.
This in turn ereated a demand for additiona} teachers, and the elements
of the medieval universities were present, EEE:» teachers, and pupils.
Thus in the years to follow, the rilse of the universities was the big

movement educationally.

8 Duggan, op. oit., p. 95,
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#ith the coming of the Renelssence in the fourteenth century edu~
cation reached smcther of the crests slong ite way, There was sn awaken~
ing, not only in politleal and relipious mebters, but in edusational
metters as wells Sclentific dlacoveries were made end men bepen to rejech
the old authority of abstract idems and corcepbs and begen to demand
proof's of o real and conerets msbure. It wes during this period that

mich schools ee the Jerpen Cymnesium sand Purstenschulen came into exlstences

As o result of the Relormation which shortly followed the Henwe
aigsance, numerous groups and sects came Into belnpge Most noteworthy of

these groups from the standpeint of education was the J@guit Order founded

by Igoatius lLeyola. The Jesult Order ls remembered in education meinly
for 4its wrk on the secondary level.
What the Jesuit Order did for sscondary edusstion, L Salle and

the organizabion, The Christian Brothers, did for slementary edioetions

The schools of the Chrisbisn Brothers were much supsrior to obther slementary
schools of that period In thadt: l. They used the olags method« The method
of ‘wwhin@ uged everywhers at that time In elementery schools wes Individe
ual instruction. fThe teacher 414 practioslly no teschingy he simply heard
puplle reoites 2. They used for the Tirst time the practicsl .wﬁi‘liamion
of the training of teschers. The ordinary elemsntary tescher of the
seventeenth century was a broken-down soldier, church sexton, or pooy
worker who eked out his little incoms by whatever he uault_i et beasching
schooles e freguently had little intelligence, no preparation for his

tesching and wae often a bad influence on kthe children who went Lo him.
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La Salle organized training courses for teachers and nobody was permitted
to teach who had not attended one of them, These improved methods account
for the rapid sucoess and expansion of the schools of the Christian
"Brothers in Frences

Shortly after this, with the division of Protestanism into rival
sects, quarreling over trivial points of dooﬁrine,'aduaation declineds
With the success of the Jesults, the bitterness between the followers
of the old and new faiths inereased and finally resulted in the Thirty
Years' Ware. This was a most mevere blow to education. Schools were
closed amd interest in educetion in general laggeds Thls cenfllet, how«
over, had no effect as far sa diminishing the degree of formalism into
which education had fallen. A strong reform element known as the realists
appeared to oppoes this continued formalistic tendenoys. The demand of
this reform group was that education deal with the realities of the
present 1ife aend prepare for its concrete duties, These resllsts were

classified into the following groups: humanistic realists, social realists,

and sense realistss This movement brought about a number of edusational

chenges, the most noteworthy of which was the beginning of the institution
of the Academy in England. An important name that should be assoocliated
with the realist movement in general and especlally with tho sense-
realists is that of Hermen Frankes Az & leader of a group of sense-
reslists he established, in Germany a oharity school for poor children.
This wes followed by & sevondary aschool for wealthy students end In

1697 o seminary for the training of teachers,’

® cubberley, ope oits, ps 418
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» Anpthor hundred years were o elepse,however, before this faint
beplming of teechsr training wae to begin to take any definite Porm.
The year 1798 is & milestone in the history of educetion and in tercher
trainings That yeer marks the begimning of Pestalozsi's educational
raelorm from 8 practionl %%amdpain?.lo In 1768 the Swies goversment asked
Pestalos i Yo establish an Iinstibution ot Stans %o take care of the
ovrphans lef't dogbitute by the Prench masspore of the inhebitants of thet
towns Trom this humble begimming, Jdeveloped the achool st Burgdors
(1700-1504) where he wtertod an inebitube for the tralulng of tescharse’t
Afber five years at Durpdorf, he sterted the even morve nobed gohool at
Trordon® (18085-1820)s Yverdon was visited by teschers and lsymen from
all ovey Rurops. Textbooks wer: vompiled and teavhers trained to epread
Pestalozsi *s mothods in every importmnt Europssn countrys with the
spread of the Pesteloaszlen methods the prinelple of professional prepara«
tion wes eateblished in Burope.

Anothar name which should receive menbtion along with Pestaloszite
1a thet of Fellenmberg. After a brief partnership with Pestaloszi in
1804, Pollonborg established his om well kmown school at Hofwyld® near
fornes, One of the chiel aims of the institute at Holwyl was to train
toachers for the common schools, eapeeially In the rural districts. The

infivence of the work of these %wa won was felt in othey Duropwan opunbrien.

19 puggan, ops oits, pe 228
1 ohide, pe 2294
" Loo, oty

8
Tbide, Do 256s
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In Germany, Yerbart, TFrobel, and ifichte were lesders, In France, Vizhor
Cousing did much to promote the Pestalozzien methods. In Hnplend its
development was not so remarkebles Its introduction into Ingland wms
due %o the work of Reverent Charles M-yo and his sister Xlizabeth,

Another movement olossly related Lo Pestaloz.lanism snd the
philanthropic prineiple wes the Sundgy Jehool movement. In 1780, Roberd
Rﬁik@a,l4 o weufaeturer in Zloucester, in the hope of doing something
to lesacn the lgnorence and poverty among the poor of the LHown opened
for both adults and éhild&un & school that was Ho meebt on Sundays.
Thouzh Paikes did not originate™ the Sunday School movemen: he became
its grestest sdvertiser. IFe paid lLiis teachers s shilling a week for
their work. ¥His school was so successful that others soon were estab-
lished in many citles and Sowns In OGreat Britain. In 1786 the movement
spread %o the Tmited States and developed rapidly.ls

Another phese of the philanthrople movement was the Monlborisl

sahooluls

In 1798 Joseph Lancester Tounded the first school of that
type in one of the districts of London that weme inhablted by the poorest

end most ignorant of the gepulation.** In order thet he might glve the

Y cubberley, op. oit., r. 617

15 Dugpan, op. cite, ™ 200.
16 Cubberley, op. olt.;, p. 624.
* The idea wms tried by John Wesley in Savannsh in 1737

** the idea appeared in India at about the same time under Bell.



1
benefits of his teeching to as many persons es possible, he used the
plan of using older pupils as assistent tenchers for the younper ones,
He first baught the lesson to these "monitors" end eaoh of them in turn
tought the lesson to his group of children thet had been placed under
his controls In this wey a simplified and praoctioal form of teacher
treining came into being.

‘Thal movenent for the professional training of teachers for their
work which was initiuted in the letter part of the eighteenth century

wai, socording to Williems, 17

probably the most signliileant edu.omional.
fact of the century nnd brought the most ilmportant results to the :i‘wbufa
of educations Willisms poes on to say thet before thls men had served
a loﬁ{; em.d tedlous aprrenticeshlp 1::; various arts or trades or had lsbored
" years with patience to master the learning, the theory and the technique
of the several professions, but ﬁ;rang;a a8 1t may seem the solence and
art of presenting snd mastering arts, trades, and professions had been
iznored. Thus the vooation of teashing had heen left wholly to chance
and had all too frequemtly fallfm into the hands of those who with &
certain medioericy of literary atteinmment, were unfit for any other
empl.oyment, mlliamam sgain says,

Even those people who were less heedles had adopted
without consideration one of two wmgue mnd baseless

17 8, G Williams, The History of Modern Education, (G« W,
Bardeen, Syracuse, New York, 1004 p. 260,

1

® Ibids, pe 2694



theories, one of which ma’e the ability to teach success-
fully wholly dependent upon = lnowledge of subject matter
tio be taught--while the other rested nn & shadowy some-

thing comparable to animml instinct salled the inborn
caprolty to teweh, ss a dop barke or a canery singa,
Such wam the stending of the profession of tenching et the end
of the elghteenth cenbury, when after nbout thirty-thrce cesturies of

aeducational effort end endesver the theory of professional training

for tenchers began to teke dofinite form cn the Furopesn conbinend.



CHAPTER I1I
HORMAL 8CLOCL DEVLLOPHENT IN EUROFR
Germany

One of the esrliest steps in teacher training comes as & part of

the Plebistio mov

emont although more striotly speasking it was the work of
Fronke, Franke, bora at Lubeck in 16635 and left an orphan at an early
age, beoams disgusted with the oold sclentilfic type of theolopio end
religious teaching, then in co-mon usage. After a period of personal
doubt and woudbrmmnﬁ he found religious pesce in a r@ligion‘whieh he

states "embruces bobh heart and sauI,"I

Out of this religious peace or
philosophy of his, came the school for poor children which he started in
his own houss. Oubt of this humble beglmning dagwlapwd & puof school whioh
would now be called a Burger school® in Germanyj the sohool for & richer
class into a Latin mohool or Gymnssiumy the school for nobles into what
wes called & Fadg@og&um:g snd the provision Loy a few orphans into
Ppanke's Orphan House, The aevond notable faot mnd the one of grestest
importanoe to this study, wae the provision which he mede for some
preliminary training of a professional nature for those who were Yo teach

in nis schoolss. Barmard in his Reports says of this second fach:

! Samuel G, Willimms, The History of Modern Eduoation, p. 268,

2 Ibide, ps 263

* In the present time it would be nearly equivelent to cur high
86h00le
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The first teachers oless was fourded by Franke in 1897,
by providing a tauble or free board for such poor students
ng abood in neod of amsistence, and selsoting, & few years
later, out of the whole muber, twelve who exhibited the
right basis of plety, kunowledge, skill, and desire for
teaching and constitubing them Seminarium Praeseptorium,
(Teachers Seminary).*d
These atudent teachers received spesiml instrustion for two years and
obtained a practlonl knowledge of the method of teaching the olassios
in the several schoplss In return for this pssistence they bound thems
selves to teanoh for three years in the institution after finishing their
sourses. The firet regularly organized Teachers Seminary or Normal 3Bchool
was sstablished in Hnlle, in a part of Hanover, in 1704, Of this Teachers
Seminery, Barnard says,
| A school organized of young men who had slready passed
through an elementary, or even a superior school, end who
were preparing to be teachers by making additional stteimments,

and soquiring & knowlsdge of the hwmen mind, and the prigcawlu
of sducation as a solenoce, mnd of its methods a5 an art,

This Tesohers Jeminary et Halle was, in reality, only a maturation of
the teamchers olass founded by Franke in 1697, By 1704 the former plan
had niatumd and the supply of teachers for all lower classes were dramm
from the Seminary as 1t was now oalled,

In addition to thuse schools which were chiefly for the training

of teschers for the ¢lementary sohoolas, provisluans began to be nade in

8 Henry Barnerd, Hormal Schools and Other Instlitutions, Agenolen,
and Means Designed for the Professional Edudation of Teachers, VoIume 111,
Pe Rdw . -
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the elghteenth century for the professional prepuration of teachers for
the secondery mchools, by the establishment in some of the German Uni-
versities of Seminaries® and leotures on the teaching of German and the
olasslos and on teaching matters in generals (me wrl ter gpeaking of
the need for teachers who were better trained for their work steted,

The origin of the whole evil lies in the faot that men are
placed in charge of schools who are better fitted for anything
elge than for teaching, who are indeed in a condltion neither
to think, nor live, nar even to speak correotly.
It was such a. condition that moved Gener, sbout 1738 to establish in
Gottingen a teachers seminar and to conduct it himself for nearly twenby=-

five years. 7

The idea of teacher training received another stimulous from the

Real 8School Movement. The theory of the Real Sohool Movement was in the

complaint that schools were arranged with a view toward lesarning Latin
and thet children who were to enter into a business career were thus
forced to learn Labtin, a subjeoct which was uselézs to thems Not only
this bubt subjects whioch would have been useful to mechanics, artists,

or merchants were negleoteds It held that aspecinl classes ﬂhould be
organized for such pupils. In order to make provision for such braining

it was necessary to have teachers with s knowledge of these speocial courses

& Williems, op. m,, e 2724

® Loo: ot

" Loo ott.
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and of the technique of presenting the new material.

The first Real school of any imporbence was started in Berlin in
1747 by Johann Juliusg chher,a & follower of the ideas of Franke., In
the next year a seminary for teschers was ael‘ded to fulfill the need for
persons tralned in these new classes. Not unlike any venture into a
new and une:;pléamd field of endeavor, this gohool- and those whioh followed
it made meny errors and were gullty of extravaganciess The greatest
misteke was the large number of studies which were atbtempted., In reality
not less than eleven hours of the day were required for school work.
However, after a period of time, changes and adjustments were worked out
until these schools fitbted well into the German system,

A8 was noted above, Heoker in 1748 established a Teachers Seminary
in oconmeotion with his Real schools, Barnard relates in his Reportg that
the King beseme interested and commended by an Ordinence in 1768, that
the country schools on the Crown lands in New Mark and Pomeranis should
be supplied with temechers from this institutions

1t 18 unfortunate that Frederickfs practice of filling school
positions with veterans from his armles defeated his own purposes and
the begimning of the nineteenth century saw the Prussian elementary schools
declining, The schools were luckily saved by the rapid extensive esteblish~
ment of normal schools under the influence of sduoators who had visited

Peatalozzi. In 1803 J« E+ Plomann, who had been a student at Burgdorf,

8
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established a normel sohool in Berlin, whiech recelived royal recognition
two years later. At this time the government sent a few students to
Yverdun, On their return these young men established institutions for
the training of teachers, It is evident that to some extent the practices
borrowed from Switgzerland made the Prussien state system of education the
system whioh wes looked up to by the leading educators of tha;periad»
In 1787, Baron Von Purstenberg established a seminary for teachers
at Munster, in Hanovery In 17687 the Cenon Von Rochow opened a school on
his estate in Rekene, in Brandenburg, where by lectures and practice, he
prepared sochoolmasters for county school in his own and neighboring lands.lo
Up to this time the term normal school, the term by which seminaries
are now genersally known in América, was not used. The first important
sochool to which the name Normal School was apprlied was founded in Vienna
in 1771 as a mode]l school to which was attached a achool for the training
of teachers. Its first director, Bishop Febenger, said of 1ts "Ibs chlef
purpose is this, that it may serve as an example to all other schools in
and around the city and in the acuntry."ll
Barnard says of this same schools
Bishop Febinger orgenized a normal or medel school in
Vieme, with a aourse of leotures and practices for teachers,
extending through four months.

Barnard goes on to sey that sbout the same time Ferdinand Kindermann

converted a sohool in Kaplite, in Bohemia, into & Normal Institution.

O williems, op. oit., p. 271.
11 Barnard, op. oits, ps 32
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Dernerd further relates thet between 1770 and 1800 tesohers' seminaries
were lunlroduced into nearly every Germen statesi® These seminaries were
in all instances supported in whole or in part by the government. By
the end of the eighteenth century there were at least thirty teachers
seminaries in Gwrmany.ls Thus at a date when most of the countries were
only experimenting with the teacher ﬁraining principle, Germany had a
definite state system for the preparation of tesshers for her schoolss

The movement for the professional preparstion of teachers pro-
gressed so mueh during the nineteenth century that at its end all the
schools in Germany were supplied with well=trained and thoroughly tested
benchers. 't  Not only this bubt the exemple of Germeny had exerted a
powerful stimulus in the obther Buropean oountries to follow in her footw

gheps.
Switzerland

If it is to be sald of Germany that she had the first abate system
of teacher preparation it can be said of Switzerland that one of her
cltizens %&a In reality the father of the modern normal schools The
responsibility for tescher ﬁraining must in part be placed under the name
of Rousseeu for 1% was from.ﬁohsamau that Pestalozsl received eome of his

inspiration for his work in eduoation.

12 1id., pe B8
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Johann Heinrich Postaloszi'® was born in the Swiss town of Zurich
in 1746, Williems'® divides Pestaloszils 1ife inbo three perlods: (1)
bthe perlod of experiment in industrial education for Juvenile delinquents
(1774-1780)3 (8) the poriod of literary aotivity for sooisl and educational
reform (1780-1798); (3} the periocd of reform in the teaching of elementary
school subjeots. While there can bhe little doubt that many of his reforms
in the temching of elementary school subjects were worked out as a result
of his experiences in the firet twoe periods, yet it is the third period
which 18 of primery importance to this study.

In 1788 the phllosophy of Pestmlozzl seemed to change from one
of theory to oue of practice. In that year the Frenoh troops has messaored
the inhabitants of the town of Stans, The B8wlss government amked Pestmlozzi
to establish an instibution in an old oonvent to ocare for the orphans left
destitube by the massaore. Pesbtalonzi began with the idea of an industrial
sohool for poor children in which the stress would be placed upon mamual
labor. Such a school had for years been one of Pestalozei!s most desired
projeots. Difficulties began to arise all around, the winter wes severe,
there were no tools nor eguipment for industrial tenchings Fmphasis was
ghifted to the work of inatruction but there were no books, equipment, or
asslatants, Pestalorzl as a last resort devﬁtod his time to oral teach=
ing in numbers and language work by means of objeots and in geography by

means of conversabtion, There was marked improvement in the eighty ohildren

¥41111ans, op. olts, pv 825s
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who had been under his sare, but after six months the experiment was
ended by the return of the French troops. "That six months at Stanz,"
says Williems, "marks the transition from his inbtercst in industrial
education to the work of reforming the methods of teaching the ordinary
subjeots.” Pestalozzi was a firm believer in sense¢ perception, hence
his stress upon thse objeoct lesson and oral teaching. He inslsted that
the prevelling method of a child studying a book and reproducing 1%,
only filled the child's mind with a confusion of words, In this way,
through Pestalozzi's method the teachsr was no longer merely a passive
hearer of recitations but was now an active participant in the edueoation
of the child. To add to this role of the active teacher, Pestalozgzl held
that the only right relation between teachser and pupil was one of sympathy
and wndersbanding. For a bteacher to step inte such e peosition as an
aoctive participant and perform hig work in a worthy manner was a situa~
tion which demanded training of a particular types Thus teaching passed
from a job_for"whiah anyone could qualify irrespective of tralning to a
profession in whioh the members by nevcessity must have professional
preparation if they were to cerry into practice these teaching methods,

After s brief period spent in recovering his health, Pestalozzl
took up work at Burgdorf in 1799, Williams relates that here he was
first engaged in the village school aé assistant to the shoemaker, but
was relsased becsuse of his new methodss His friends secured a part of

the old Burgdorf oastle and here with a few other very capable teachers

7
Ibid, s Pe 2294



23
he oontinued with his work. He took a few boarding pupils and day
scholars, In eddition to this he maintained an institute for the
training of teachsrs. His main work up to the olosing of the school in
1805 was working out the importance of the use of objeots in the art of
teachings After the elosing of the school at Burgdorf, Pestelozzi
started the famous Institute at Yverdon, amd here carried on for the
next twenty years the experimental work begun at Burgdorf. Textbooks
were written and teachers were trained to spread the Pestalozzien methods
of teaching procedure Into the ohlef countries of Rurope. HNumerous govern-
mental agents and committess made inveatigations of the Institute at
Yverdon with the result that FPestaloszien methods and procedures were
carried into nearly every European country. The Institute at Yverdon was
olosed in 18256 but the results of lts twenty years of exlstence has con-
tinuqd to influsnoe educational practices.

When Pestaloszl was forced to glve up his school at Burgdoerf in
1804 he formed, for & brief period, & partnership with Fellenberg and

together they established a sohool at Munnhanbuahsee.la

These two men
agreed upon the fundemental theories of §duoahien. but Fellenberg was
essentially a practiocal administrator, and Pestalozzi oould not endure
his efficient business like organization of affairs. They separated in
mutual friendship and respect and while Pestalvssi wes establishing his
sohool at Yverdon, Pellenberg established his Institute st Hofwyl, near
Berne, Barnard ssys of the Institute at Hofwyl: "The great sduoatlonal

establishment of Drs de Fellenberg at Hofwyl, in the Canton of Herne,

18 Lupgpan, Ops g&ﬁ,. pe Edbe
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perhaps attracted more attention, and exerted a wlder influence, than
any one institublon in Europe or Americe during the nineteenth canﬁury.“lg

Fellenberg almed at three things st Hofwyl: To carry
out the Postelozzian idea of glving to the ohildren of the
poor en industrial education and at the same time the basie
elements of an inkelleotual eduscation: To realize the idem
of educating the children of the rich and of the poor
together in order to develop a mutusl sympathy and underw
stendings To train teachers for the common schools,
espeocially in the rural districts.®0

This last objeotive of Fellenbergs was started in 1808, when he began
the formation of a Normal School or seminary for teachers et his own
expenses Thus two contemporaries, each in his own way, were striving
to advance the ides of teacher preparation.

By way of comparing the progress of temcher training in Switzer-
land with that in England, Barnard®l in nis report quotes Joseph Kay as
sayingy

This small country with a population* less than Middlesex

and less than one-~half lts capital, supports and carries on an
educational system greater than that whieh our government
mainteins for the whols of ingland and Wales, Knowing that

it is hopeless to try to raise the oharacter of education of

a country without first reising the cheracter and position of
the schoolmaster, Switserland established and suprorted in

1848, thirteen Normel Schools for the instrustion of schoolw
masters and schoolmistresses while kngland was satisfied with

8lxe
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Elevan' of these were permanent and held during the whole year the remein-
ing two were in session only about three months yearly for the pux;pose
of exemining monitors desirous of obtaminé; diplomas to permit them to
act as aohoqlmstwm In these sohools of Switserland is to be found
an added detmils The members of the various religlous sects were
willingly received, a detall whioh wes not found in all countries at
that time,

In order thet the type of instruction which these early normal
gohools presented may be observed, the foilwing; oourse of instruotion
which was offered at one of the Swiss schools in 1838 1s glven.

Two details of this oourse are quite obviouss The importaence
of a knowledge of s'ub,jaot matter 1s made quite evident by the numbey of
sourses which were of fered in the aocademlo school subjests Thus far the
teohniques end methods of presenting material were not oonsidered of
primary importance and as a result usually only one course, Art of
_'I’,eaching, was offereds The other fact 18 the presence of the number of
work periods that are to be found in the course of instruction. wWith
raspéct to the theory of manuasl lsbor in the Swiss normal achools,

" parnard again quotes Kay as reporting, "With respast to the necessity
of manusl labor in s normal #chool opinion is almost unanimous in
favors"®® jany of the schools have had lands mnnexed to them which are

farmed and oultivated by the pupileteschers. In five of the sochools

&2 Ibide, ps 174



TABLE 1

COURSES OF INSTEUCTIONS®
PURSUED AT THE NORMAL SCHOOL IN THE CANTON OF THURGOVIA, SHITZERLAND,
UNDER THE SUPERINTENDENCY OF ¥, VEHRLE, IN THE SUMMER HALF YEAR OF 1838

s

Hours Class ¥onday Tuesday %?e&zesday Thursday Friday Saturday Sunday
first ouk-door sut-door art of out-door out~door art of
labor labor teaching “labor lebor teaching &
54 7 2 g
second  out-door out-door out~door art of out~door ocut=door g8
lsbor labor lsbor $eaching labor labor =3 g.“
i , 3
7 0 8 woth breakfast breakfast breakfast breaskfast breakfast breakfast TR
- ; =
First  uatural Biblical Profane Hatural Biblical Profane e
History History History Eistory Hisbtory History £y
8 to e
i
second  Profane . Biblical ¥anagement Profane Bibliesl ¥anazement ==
History History of land History History of land B3
first  grammar gremmer Batural gracmar gremmar Hetural 5 g
History History e
9 %o 10 &
ascond Gsametry arithmetioc grammar Geomebry arithmetie graTmar §
j a
first singing singing Erermar 8inging ginging grammar =]
i0 o 11 g
second  grommer grammar Geometry grazmar grammar Geometry z
first arithmetic Hatural art of Hatural Hetural art of 2
Hisbory tzaching His.ory History tsaching
11 %o 12 7
second  Habural Geometry art of Batural Hatural art of
History teaching History History teaching
23
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TABLE I {continued)
COURSES OF INSTRUCTIONS®

PURSUED AT THE NORMAL SCHOOL IN THE CANTON OF THURGOVIA, SWITZELRLAND,
UHDER THE SUPERINTENDENCY OF M. VESELE, IN THE SUMEER HALF YEAR OF 1839

Hours Class Honday Tueaday » Hednesday Thursday ?ri&ay- Saturday Sunday

12 to 1% Dirner and Gysmasiic exercises sach day .d’ .

— : ‘e o

3 first singing writing drawing singing writing drawing § g

i1z 10 3 LB oo

second  wmriting drawing violin drewing singing drawing & ;5

first geograph; arithmetic arithmetioc geograrhy arithmetic writing 5 it

3 to 4 , wr oo

second serithmetic  geozraphy Netural arithmetic zeography 5

, Eistory £ s

firat gecometry reading repetitions  geometry resding & 3

4 tc 5 s

' second  reading geometry sritimetic reading geometry o8

5 te 6 supper supper k supper suppsr ’ supper v 'sup;aar suppeyY 2

. o

GArden ' ‘ a

work A

g

8 te 8 houss game ' Bame game BAWE same ssme 2

work ] &
sonversation

23
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auch lends wers estensive enough to employ all of the youne mon in the
normal school for at least two hours esch dey im thelr oultivations On
such lands all the pupll~teachers mocompanied by their professors and
dressed in coarse farmer's frooks mizht be seen working at this ocultiva-
tion aboubt the middle of the day. In addition to this field work the
pupil-teschers were required to do certaln tasks mbout the school. This
menual labor is considered as part of the routine work for the prepara-
tion of persons engaging in the teaching profession in Switzerland. Thus
the 1itt1§ country of Switzerland, small and ilnsignificant as it may
appear in ﬁolihical history, had contributed more than its provortional

ghare to fhe development of professional training for teachers.
Franoce

In the movement for the professional training of teschers France
oan olaim her place among those ocountries receiving honorable mention
by virtue of two faoha. PFirst, that the name ggzgﬁi-whioh‘waa applied
to these early schooly was & French adjective derived from the Latin
noun Norma which signifies & oarpenter's square, & rule, a pattern, a
models It is probably this last idea which lead to the ides of a model
school for practice, an essential part of a teacher’s seminary, Second,
is the fact that the first normal sohool ever to be established snywhere

was at Rheims, France, in 1685 by Abbe deo la Salla.aﬁ However, to plek

4 Cubberley, History 3£ Eduontion, ps 748
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up the first definite step in the movement in Frence requires that
mention be made of the year 1872, The firet recorded cless which was
formed with the definite purpose of glving training to teachers, was
s small group of loval training teachers of reading and the cebechism,
conducted by Father Demim, st Lyons, Franaa,zﬁ in 1872« Kot many years
after this came the establishment of the first normal school in 168B.
Only four years sfter La Salle had organised the Brothers of the Christian
Schools he opened the normal sohool at Rheims. His ides, first of all,
was o0 awnken interest in primery education. He did much to improve
the work of such early educators ms Faurler and Demias The method of
instruction up to this time had been largely individual. fThe pupils
were oalled up to the teacher, one by one or at most two by two, and
after their lessons had been heard were sent back to thelr seats Yo
studys For the improvement of this method of procedure, education is
indebted to La 8alles He concelved the idea of grading together puplls
of the same achievement or stage of advancement and teaching them all ab
once a8 & groups The "Simultanecus Method™ha 1t has beoame known and
which is now used in primary schools everywhere thus came into existence.
This ohange from & mere hearer of routine recitation to a leader of group
recitations or disoussions necesaitated some training on the part of the

tencher, As an outgrowth of this need he established the first normal

25 Ibi&u, P T45.
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school in history at Rheims in 1885, twelve years before Franke orgenized
his teachers class at Halle, and fifty years before Heoker founded the
normal sochool at Stittine

The first general movement®’ toward general professional traine
ing of teachers in Francs wes made in 1794« In connection with thias
movement the name of Lakanel should be mentioned, He has his neme assoc-
lated with the foundation of normal schools in France. His main aim in
education was to secure the training of teachers.?8 To accomplish this
aim Lakenal proposed to assemble at Paris, under the direction of several
eminent masters, & number of young men called from the wholes of France,
The masters of this great school were to give the pupils lessouns on the
art of teaching. After these pupils had been instructed in the art of
teaching at the Normal School of Paris they were to go end give oubt in
all parts of the Republic the lectures they had heard and thus they would
form the nucleus of a system of normal schools.

Ootober 30, 1794, the Hational Convention adopted the proposals
of Lakanal.ag By ordinance of the Convention an institution was %o be
established in Paris to furnish professors for colleges and the higher

seminaries.>® The®l school opened January 20, 17856. Its orgenization

7 Barnard, op. cite, pe 259
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was poors To begin with there were too many pupils--four hundred young
men were admitted without any competlbive testsj professors were nob
adapted to thelr worky and the leotures were insufficient in number.
After one yearts service 1t wes suppressed and not !*wpemciaa untlil
1808, Thus the experiment for which there had been such high hopes
came to a elose and the expeotations were not realized, The ldea of
establishing provineial or loocal normal schools was not carried out,
but irregardless of thet faot the example had been glven and the prinsiple
of the general establishment of normal schools had made a sbart.

In 1808 Hepoleon re-established the sohool in the ordinance
oreating the Imperial University of Frances The Ordinence of March 11,
1808, recognized the nevessity for tralning teachers for elementary
schools in the stetement "Messures shall be taken by the Universibty
thet the art of temohing ohildren to read, write, and cipher, is
practiced henceforth only by mesters capable of communicating easily
snd acourately the elements of all knowledge necessary to every human
beingn"ss

In 1810 the first seminary designed for teachers of elementary
gchools was esteblished at Strabourg through the efforts of Count de

Lezal Mernesia and the eooperation of the Reotor of the Aocademy end the
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perfect of the department of the Lower Rhine.°* The asminary ﬂpenéd in
1811 a® a normal c¢lass of primery school tenchers.®® Barnard says of
this school, "Ho pupil was admitted who was under sixteen years of age
or over thirty, or who was not sequainted with the studies given in
elementary schoolss The course included four years and took in as wide
and thorough a range of studies as was inoluded in the best normal
schools of France," The number of pupils was limited to sixty and those
who ecame to the school under a scholarship oame under obligation to
teach at least ten years in the schools of the departments With this
start it was not long before other departments organised normal schools.
Barnard reports that in 1833, just three years after the revolution,
there were forty-three normal schools in France. This number, he continues,
inoreased in 1849 to ninety~threes In 1834, he says, there were but
1,044 graduates of normal schools ampioyad in the primary schools whille
fourteen years later the number had inoreased to 10,546,

Saalsy35 reports thet in the last quarter of the nineteenth
century France outstripped any other nation in her educational advancew
ment. As one phase of this advancement he gives that of bteacher prepara-
tion as being significant. Frence during the perlod mentioned did
develop & teacher training system which was quite represecuntative of the

progressive countries of Burope.

34 LQCa Gi't.
35 100, oit.
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In brief, the mystem of teacher training employed in France about
1900 wne as follavm,s'? The whole of France was divided into seventeen
parts called Academles. These did not ooinelde with political divisions,
but were made merely for convenience in school administration, A
narrower division was into departments. There were ninety of these in
France and Alglers: In esch department there was a normal school for
each 8ex, though in a few instmnces two departments combined to maintain
one normal sohools There were two olasses of normal schools in France,
the elementary, of whioh there were elghty-~seven for men and eighty=five
for women--prectically one for esach #ex in each department~=-and the
higher, of which there was one for men, oms for women, and one for
kindergartners. Nesrly all teachers are graduates of normal schools, and
ag no oandldates for positions were oonsidered unless they held a normal
sertifiocate, it meemed that before long all of the teachers of France
will be professionally traineds

Candidates for admiseion %o the normal schools must be at least
sixteen years of age, of good moral character, and fair abilities, They
must pledge themszelves to teach for ten years.

The elementary course covers three years, After gradustion, the
young tescher was appointed provisionally until he had taken e final
exemination whioh had to be within the ten yearas. If he had been succesa-
ful in the sohoolroom as well as in his second examination he became a

permanent teacher md oould be removed only for immorality.

57 Ibids, pe 298,



34

The a@ﬁrsa in the advanced normal sohool took three or more years
depending uppn the preparstion with which the candidate entered. Only
those between eighteen and twenty«five oould be admitted, These schools
trained princlpals, superintendents, inspeotors, and teachers for the
elementary normal schools, They were the model sohools of France and
shaped the eduoational practice of the republic.

Gradustes from the elementary normal schoals were not debarred
from entering the higher normal schoolsy the ambitious teachers were
encouraged to prepare themselves for higher work.

Secley further reports that no other country in the world did so
mach a8 France to assist young teeochers in thelr preparation. In all
the normal schools mentioned, tuition, board, room, and books wexre free.
And when the young teacher had been gradusted, the stete recognized its
pwn work by glving him the preference in appointments,

The inorease in number of normel school and in the number of
normal school gradustes continued on its upward trend on through the
ﬁinateenth century until in 1895‘W1111ama58 reports that Franoe had
172 wellwequipped normal schools or one for every 222,000 of her

populations
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England

fistory may bear out the eonclusion that in many respeots Ingland
in & general sense was the leading nation of Rurope during bhe elghteenth
and nineteenth centuries, but 1t ocannot be born out that she led in eduw
cational developments Hot only was England wot a leader in education
but in some of the pheses of eduontion she was decidedly in arresrs.
There was no noteworthy attempt at teacher training in England unt4l
well into the nineteenth oentury and even then the athempt was a fesble
ones

There were perheps a number of thinge whioh exerted a retarding
influmnca in England in respect to educational matbers. Not the lonat
of these foroes was the condinued and prolonged domination of eduautiénul
affalre by the ohurch rather ﬁhah by the sbtate and the sarly influence
of the Monitorial syetem of teasher training. Thomas Huntert? deolares
that strange as it may appear the erronsous monltorial system of Bell
and Lencaster ultimately imparted the first great impetus to the normal
system in England. The monitorisl aystem paved the way for solentiflioc
teaohing but the paving prooess was far too long in the extent of time.
Hunber goes on to say that the genilus of Dell would have infused life
and vigor into the worst system the ingemulty of man ever invented.
When their system fell inbo wenker hands; when the Lemporary teachers,

studying other profeasions) when the fallures in other eallinge unders

: ? Thomas Hupkelr, "Hormal Sohoolas Thelr Heseselty and Growth,"
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took to carry out the Bell mnd Lenossber sysbem it entirely fulled.
The raw uneducated boye and girls from twelve o Pourteen years of age
who were appolnted ss & matter of sconomy, to sasist one man or one
womsn %o inetruct a school of 400 ohildren, were generally ridisulous
fallures, Hunter contimues by wey of saying thak this was the ayasben
that George 111 was so celighbed with that he auhuaribedif 100 annually
boward lts swppordy that so resommended itself to ir. Whitbread that in
& speech in the House of Coomons he hailed it a8 "the greabwst reform
that could tmke plaoe in any kingdom"y thet caused lancssber to recelve
sn ovation on his lecbure tour through the provinees; that osused De wWitt
Clinbon,* in smerlos, %o ssy of him, "I recognise in Lanonster the
benefaotor of the human races I oonelder hie system as orsating s now
era in educations" In spibe of all this praise that was heaped upon
Lencaster 1% mﬁwh be rocogniked that Dr« Alexsnder Bell had anbicipated
the syshom before lLencaster came into prominences. Hunter stetes that
Dre Alexender Bell lsarned of bhe monitorial system from a Malabar boy
whom he found teaching his playmstes to write in the sunds In fasth,
Hun#ar goes on to sbtate, the eystem of mubtual instruction by children
had long previously existed in Chiva snd Hindoostans Pletro della
Valla,40 the celebrated traveler in Egypt, Turkey, Fersis, end India
gave sa socount of it in & work publiched in 1680,

Thoughbful men begean teo see that the moniterial system would work

* 1uide, pe 241,

* Governor of the State of New York and a strong supporter of
educationnl progress.
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greet misohlof wnlews thete monltors wers vdusated eméri trained for thely
works In this respect the apsolal tralning brought on by the monlborlal
systom beoane the nucleus of the normel eysbem. From the other point of
view, however, %he prolonged influence bi” the monltorial systen unguestion-
ably delayed the establishment of normal schools. In England the normal
sohonl had 16a beglnning in Glesgow®l in 1887, David Stowe, whose
primary interest in sducation was for the bebterment of educational conw
ditlons for the poor children, organived, in 1828, the Glasgow Infant
'a”scaaiety;. HJovause of finenclel difficulties the sohoel wes not o success
and in 1835 the Glesgow hdusatiomal Soslety took over the school and
rgsolved Go establish a noymal seminarys. A number of toachors had already
studied the tralning syetem but the seminsry would afford bebier models
md o nore thorough preparations The now Wuildinge were opened in 1837,
but & debt of X 16,000 greatly orippled the ﬁ.mmtaum‘cm‘ Pinding that
he oould gain nothing more Pfrowm the Christian publio, Btows, in 1842
spplied to the goverament for en lmmediateX 5000 and s annualE BOO,
“he appropriation was granted on condition thed the sullege be Cormally
affilieted 4o the MHabional churchs GStows sew no objeoction, bub the
next year oame the disrupblons Stowe and all of his teschers exospt
one were seceders, bubt with the help of the Inglish Wesleyons they
carried on the work 11l the exlsting Pree Church Training College was
built for thems Hers Btowe conbtinwed hle work unbil his death in 18684.

rhus even the temoher training phase of education war made to feel the

dowinance of the ohurchs

42 Paul Monrov, 4 tyalopedie of Tdusation, Vol, 5, p, 488,
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As has been mentloned the bepinnings of tescher training in
Ingland came with the introduction of Monitoriel instruotion. poth the
[ell anc the Lancester Socleties found 1t neceassary to train ruplls for
positions as monitors, and to neme certein schools as nodel and training
gohools, In 1833, Parliament®? made 1ts first grant of money in aid of
sducetion, Up to 1840 Cubberley reports thet thie money was dlstributed
by the two National Soclebles, and in 1839 a portlon of this ald was
definitely set aaida to eneble these societies to eetablish model
gsohoolss In these model schools prospeotive teachers were educeted.
They were trained in religious instruction snd in the art of tesching,
In 183C the Home and Colonial Infant Scclety waes formed and it in turn
founded & Pestalogzlan Training Golle$@¢45

The government, Cubb@rlay rolates, in 1848 in an atbtempt to
gecure trained teamchers for the schools, sdopbted a plan then in use in
Holland and institubed whét is known ag the “pupil-teacher system."
This was an improvement on the failing monitorisl system. Under this
new system the promising pupils were apprenticed to a heed teacher for
five years; He agreed to give them instruotlon in secondary aohool
subjeots and in the art of teaching in return for their help in the
gchoolroou,

Cubberley zoes on to state that In 1874 the pupll=teacher-ocenter

system was begun and between 1876 and 1898 the age for @ntaring 68 a

42 Cubberley, op. 3&3,. pe TB3s
43 Loy otts
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pupil-tsncher woa raised from thirteen to sixteen and the yvears of
apprentiosship reduced from five to two. In moab cases the Aoademic
ﬁrap&ra‘hinn contiinues untll seventeen or eighteen and is followed by
one yesr of practlce tenching in an elementary school undar supervision.
After that the teacher may or mey not enter what is lmown as a Training
College.®

Seeley reporﬁuw that the pupll-temcher i1dee has lost its force
end glves as proof the following faots: From 1876 to 1883 the incresse
of greduate tesmchers was 114 per cent, the inorease of "asalabent
teaohers" 691 per cent, while there was s decrsase of 15 per cent in
the number of “pupil~teschers.” This would weem to indiente that
Enpland is demending betber prepered teschers. Thus England though
neerly one hundrsd yesrs in the arrears of other major Eurepesn nations
in the professional training of teachers seema to have finally fallen

in line by the end of the nineteenth century.

6 Seeley, E_Rn md; P 307,

* Imese are higher institutions which offer one, two, three,
or four years of academio and some professional education, and mey
be found in comnection with & university; mey be maintained by olty
or county suthoritiesy or may be voluntary institutionss In 1910~11
there wer: elghty-three such institutions in Englend and Weles,
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CHAPTER IV
START OF THE NORMAL SCHOOL IDEA IN THE UNITED STATES

In view of the date of the disoovery and settlement of the
territory which later becsame the United States it is not to be expected
that her name would be found smong those nations contributing to the
early professional training of teachers.

Aocording to Gordy,l the first suggestion by eny Americen edu~
ecator which he was able to find as to the need of more thoroughly
trained teachers was mede in the June number of the Massachusetts
Magazine for 1789 and included the following statement.

My idea of the matter is simply this: That there should

be a public gremmer school established in each county of the
state, in which should be taught English grammer, Latin, Greek,
rhetoric, geography, mathematics, etes, In order to fit young
gentlemen for college and scheol keeping.

In 1818 Denison Olmstaad,2 delivered an oration at the commenc-
ment exercises at Yale College. In that oration he outlined his plan

of an scademy for schoolmasters. Again in 1823 Professor James L.

Kingaley,s of Yale College in an article on the School Fund and the

Gommon School of Commectiout in the April number of the North Amerlocan

Review, made the following suggestion.

1. P gordy, Kise and Growth of the Normel School Ides in the
United States, (Washingbons Government Printing Office, 1891). p. 9.

2 Ibide, po '

8 rbide, pe B
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Let a superior sohool, intermediate betwevn the ocormon
school and the University, be maintained in each county of
the state where all those who sspire to teach in the ocommon
schools may be themselves thoroughly instructed.
Gordy continues to state that in a pamphlet entitled Suggestions on
Eduoation published in August, 1823, Willism Russell,? mede the proposal
"that a seminary should be founded for the temchers of district schools,"
Russell continued with the idea that a course of atﬁdy should be pre-
soribed to persons who were desirous of obtaining the position of teacher
in such sohools; end that no individusl should be accepted as anm instructor
who haé not recelved a license or degree from the proposed institution,
Thus in the United States the beginning of the nineteenth century
gaw the beginning of the teachsr training prineiple become a ourrent
topio for discussion among the New Bngland educators, At this time it
had not gained sufficient strength or interest to cause the public mind
to be fized upon it: It was to be smother quarter of a century before
the American public would show any marked interest or enthusiasm in the
matter., A fﬁova whioh did much to bridge this expanse of time between
discussion and action was the move taken by Mr. Samuel ﬁall.s In 1828
he took & decided step in advance by sotually opening in Conoord, Vermont,
s school for the training of teachers. Jent there es a preacher by the
Domestic Soclety of Vermont, he consented to mccept the wishes of the
people to remain on condition that he be allowed to open a school fox

the benefit of intending teachers, He admitted a olass of young pupils

in order thet he might illustrate his ldeas on the proper method of

% Tide, Do 26

5 Ibide, pe 1l
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teaching and governing a‘ sochools He started his work here without any
books or periodicals on the subjeot of education to guide him. He was
thus forced to rely upon his own reflections and experiences in his
pedagogical instruction, Hall® oontinued to teach in Concord wntil 1830.
In September of that year he opened an institution of the seme sort in
Andover, snd remained in charge of ‘the school there until 1837, when he
opened mnother in Plymouth, which he conducted until 1840, ’

Shortly after Hall began his work in the private seminarys. James
Gs Carter begen to foous attention upon a publle systems According to
Gordy's report, the three characteristics of ﬁhe American normal school
of today-~' @ thorough grounding in the subjects the students are pre~
paring to teach, & course of study upon the sclence and art of edueation,
and a praoctice school-~these were the characheristios of the tralning
gchool whioh James c#rter urged upon the people of Masamchusettss His
plan attrected mach attentions Lesding newspepers begen to notice and
to ecall attention to it. Inm 1827 he opened a school at Lancaster and
asked the Massachusetts legislature for ailds The ides seemed to receive
favorable notlice but the bill for the appropriation failed by one vote
in the senate.e The same ysar, however, the people of Lancaster
appropriated a plece of land and gave him the use of a bullding to help
him in earrying out his plan, The people of the town, despite their

move, did not understend the jdea and soon placed such obeteoles in his

6 1bid., pr 12
7 Ibids, pe 13

8 Lo mb
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way that he was forced to give up his efforts at conduoting a school
although for some years he continued to give instruetion to private
pupiles Ior a time the history of normal schools follawa quite slosely
the life and actions of Carter. 8o much is this true that to many he
remains the "Pather of the American normal school."® In 18385 he wes
eleoted & member of the legislature of Masssohusetts, In 1836 as chair-
man of the commltbee on education he urged the establishment of a
seminary for the professional training of toachers ¥ In 1837 he drew
up the bill providing for the State Board of Education, and in 1838
through his speeches he probably turned the tide in favor of the passage
of the normal sohool aabs

The prevailing sentiment of the peried then would seem to be that
teachers need thorough professional training. Thus with the beginming
of the First normal school sentiment seemed to be favorable Ffor its
success, The ides whioh had been given life in this cownbry about 1820
had grown aé rapidly that 1t was by then on its way to become a commonly
accepted bellef of educated minds when the school at Lexington opened
its doors to the worlds It wnuld goem rather difficult to aecount for
these facts or how to explain the sudden interest in a state of affairs
that had exlested for & long time without abtracting anyone's attention
or interest. One reason undoubtedly was the bteachers' seminaries in

Europe, espesially in Prussiss As has been indiocated the idea of

9 Benjsmin We Prasier, "History of the Professional Training of
Teachers in the United States," Unlted States Orfice of Eduoation
Bulletin, Bulletin No. 10, 1833, Vols &, pe Ds

1
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professional training was quite old in Europe by 1820s fTeacher traine
ing there had developed from Le Selle’s start in 1684, through Frankets
efforts, on through Heoker's work in Prussie, through the help of
Frederick the Great, through Prussia's struggle with France until after
1808 when with the introduction of Pestalogzian methods and the help of
the governmental educational department Prussia in 1819 established
the present system of state normal schools.

About the ¢lose of the first quarter of the ninetesnth century
American educators became oconscious of the existence of these schools
in Furope., Until 1819 the normal school had lived a rather precerious
1ife, to be sure there had besn a number of them estabilished in wvariloua
Buropean countries, but when they beoame a part of the sochool system of
one of the great states of Burope they naturally began to attract the
attention of educators the world overs A number of Amerloan eduoators
wrote articles and gave lectures conserning the work of the Prussien
gseminaries and teachers, but the individual who probably did most to
dissiminate the knowledge of the Prussian teuchers' seminaries among
the people of Massachusetts and New England and to convince them of
their importance waa Mr, Charles Brooks.1t In the summer of 1834 he
became thoroughly scquainted with the Prussian system through Dr. H.
Julius, of Hamburg, and to use hiw own language "he fell in love with

12

it and resolved to do something sbout state normal schools." He

il Gordy..gﬁa g&ﬁ., Pe 189
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prepared three enormously long lectures. In the first he deseribed
minutely the Prussian state system, In this he showed how it could be
adopted in Massachusetts, and how it would effect every town, every
sohool, and every family in the state. In the last one he showed that
all these results could be realized by establishing shate normal
schools and oould not be realized without them. Brooks did gein much
publioity for the normal sehool idea through the deliverance and publica~
tion of these lectures, and for the next few years the idea of normal
school training was constantly before the public eyes

It is to be noted that Governor Clinton of New York favored the
ostablishment of normal schoolss In 1828 Governmor Clinton recommended
the establishment of a seminary for teachers, and an act which was
passed in 1887 increasing the literature fund oontained e provision
probably for the first time in this country designed "o promote the
sducation of henahers.“m In this viewpoint he wap ahead of the edu-
cated public opinion of his state. The prevailimg idee was that such
an institubion was unnecesskry, beocsuse academies were regarded as the
proper institutions for preparing teachers. The board of regents of
the university in their annual report to the legislature in 1821, in
speaking of the mcademies had said, "It 1s to these seminaries that we

14

must look for a supply of teaschers for the common schools.™ In their

18 Frazier, ops olt., p Te
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annual report in 1823 théy further stated, "the distribution to the
academies subject to the visitation of the funds under our direction
insures a supply of competent tamoh&rmu"la With this the common point
of view in New York 4t is not surprising that teacher training beocame
a duty of the academies. Thus in splte of the efforts of Clinton, in
ﬁhair report to the board of regeﬁ%& in 1831, Génandaigua, and 3t.

Lawrenoe Academies reported principles of teaching as one of the studies

pursued at those institutionss The next year Lowville and Oxford

hocademies reported clssses in the prinoiples of teashing and the report

of 1834 showed a fifth institutlon, the Roohester High Sohool, was
attempbting to give temchers specific professional training for their

work.l6

i

This work was taken up by these academies without ald from the
state In response to a demand oreated by public opinien for better
prepared teschers, The first law passed in New York, snd in fact in
thia counbry, making provisions for the edusatlon of tueachera for the

cormon 8chools was passed May 2, 1884. The Aot ls as follawm$17

Seotion 1s The revenue of the literature fund now
in the treasury, and the excess of the annual revenue of
sald fund hereafter to be paid into the treasury, or
portions thersof, wmay be distribubed by the regents of
the University, if they shall deem it expedlent, to the
poademies subjeot to their visitation, or a pert of them,
to be expended as herelnafter mentioned.

15
16
1

Gordy, 2&1 iﬂ‘:}:i_o, P 28,

Loge oft.
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Jeotlon 2+ The Lrustees of acsdemles to whioh any

distribution of money shall be made by virbtue of this
aot shall cause the same Yo be expended in educabing
teachers of common schools in such manner and under
such regulatiens as sald regents shall presoribe.

Now encouraged by state support the mcademles continued to offer
training for teachera. In the snnual meeting of the hoard of regents
in 1844, on the motion of Superintendent Young, the appointment of
atending committees for the sstablishment of temchers' departments in
acadenies was for a time auapands&.le This was of oourss virtual dis-
pontlotsmnce of these daﬁarﬁm@nﬁs, On Wey 7, 1844, o bill establishing
the 8State Normal School at Alb&nylg was pansed end the first chapter
in the history of tralning teachers ia Wew York and in thia country
was olosed end a new ohapter was begun, sinoe by the diversion of funds
whioh had been mppropriated for teachers departments to the support of
the new insbitution théae departments were practically abolished and
the mondemy as & training place for teaohers begen to disappear,

The academy as an institution for the training of teachers was
not destined to pass out of aotivity so easlly, however, In 1848 beacher
training in the academlies in New York stats20 waa apgain established and
sontinued in the high schools of that state unbtil 1833+ The tralning
of teachers in sncademies bsoame quite common during thls period. Among

the older and more important ones, Phillips Andover, for example, intro-

duced in 1830 an English oourse designed primarily to train teachers

18
19

Loos sit.

0 gubberley, Public Kducation in the United States, (Houghtion
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with the Reverend Ssmuel R« Hall as director st Meny other New England
sceademies did the same things In Indiana, Governor Noble in 1833
recormended to the leglslature "that sem‘neries be fitted to inmtruct
and prepere taaohwra“ga and sugpésted that state sld be granted to one
or more such institutions for this preparation. Thus for a period of
nearly twenty years the strugpgle betwsen the normel school and the
ncademy, a8 a place for teacher training, continued.

As wes noted, the State Roard of REducation in Mazsachusetts was
established in 1837, and Horace Mann was elected its seoretary in the
same years By the latber act the normel school movement in ¥essachusetts
received an added stimulus for Mann had long been known as an advooate
of scoheols for the training of temcherss In splte of the depression
which wes making itself felt at that time, Mr, Mann in March, 1838,
revelved an offer fras Mre D BEdmund Dwight of $10,000 for the estab-
lishment of a normal school, provided the legislature would give the
same emount for the same ocauses?® Two days laber, Mr. Mann communleated
Dwight'e offer to the two houses in & lettexr in which Meun urged its
acceptancé. The jJoint committee, to whom this communication was referred,
made & report March 28, accompanied by the followlng resolve.%%

Resolved, that his exceliency the governor is hereby
authoriged and regueated, by and with the advice and
eomsent of this council, to drew hls werrant upon the

treasurer of the ocommonwealth in faver of the board of
edusation, for the sum of §10,000, in such installmentas

21 opy ott., p. 878
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23 penjamin Frasler, "The Flret 3tute Normal gohool,” School Life,
Februery, 1039, vol. 24, nos« B, p» 181, ———
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and at suoh times us sald board mey request; provided,
sald board has placed at their disposal an amount equal
to that for whioh suoh appllioation nay by them be made,
both sums to be expended under the direction of said
board in quallfyling teachers for the common mohoals of
Massachusetts,

Thia resolve passed both houses unanimously and was approved by
the governor, Edward Everett, April 19, 1838,

The board of education now began the discussion of a plan which
would enable them to accomplish this end. Should they follow the example
of New York amud place departments in scademies in different parts of
the state? BShould they try to interest public aspirited individuals and
establish private institutions in different seoctions of the state? They
deolded against the wa‘York plan because in that case the department
would be of secondary interést‘in the school. 7The objeetion to one
single institution was that even Lf it were suceessful it oould only be
known to a emall part of the peoples The West solution to the problem
seemed to be Lo establish three normal schools, one to be looated in
the northeastern part of the state, one in the moutheastern part, and
one in the weatern part of ﬁh@ state to be continued for a period of
three years as an experiman&.zs

The amount of money which wes allotbed was too emall to provide
buildings end the board let it be known that they would establish the
sohools at sultable places as soon as they received the necessary
asslsbanoces They did this in the hope that private individuals might

give them &id in enrrying oubt their plan.

28 1pid., p. 45,
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Seven different toms offered to provide bulldings, fixtures,
furniture, and all the means necesgary to earrying on the school ex~-
clusive of the compensation of the teschers. At & meeting of the boerd,
December 28, 1838, it was voted to looate a normal school Por the
qualification of femele teachers in the town of Lexington, eaud one atb
Darre for the tesmchers of hoth sexes,®®
The next problems to be solved were conditions of admission and
course of studys 'The followlng conditiong of admisslon were presoribed)
Ag & prerequisite to admission omndidate& must deolare it
to be thelr intention to qualify themselves to become school
teachers, If males they must have attalned the spe of 17
years, complete and of 16, if females, and must be free from
any disesse or infirmity whioh would unfit them for the offioce
of teachers They must undergo an examination... in orthography,
goography, and arithmetic. They must furnish satisfactory
evidence of good intellectual oapacity and high moral ocharaocter
end principless Exeminations for entrance would take place at
the commencement of each socademioc year and oftener at the 7
discretion and convenlence of the visitor and the principalwz
The minimum term of wbudy was placed at one yesr, but a student
wishing to stay longer in order to prepare himself for tesching in the
cormon schools might do so, if he had first obbained the consent of the

principal,
The following comrse of study was deolded upon as the one to be

used in training the prospective teachers of Massachusetts for their

teaching poaibianatzs

4 Lo, olhta
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le %zz;*g&myh% reading, grawmar, composition and rhetoric,

" 2. Tiriting, drawing.

3¢ Arithmetic (mental and written) al
gebra, geometr
bookkeeping, navigation, surveylng, '8 v

4+ Geography (anclent and modern) with chronolosv,
statistios, snd general hia’oo:zy¢ ‘ w.’

Bs Physiovlogy.
8« Mental philosophy,

7;0 Hugiocs

8+ Constitubtion and history of Massachusetts and of the
United States.

9. Natural philosophy and astronomys
104 XNatural history.

11+ the principles of plety and morality common 4o all
sectes of Christians. ‘

12+ The sclence snd art of teaching with rdference to all
the above named subjects., '

From this course of study a selection was to be made for those who
were to remain for one year, alocerding to the type of position they were
preparing fors It was decided alsc that each normal school should have
an experimental or model sehool in connestion, Thus the three afor=
mentioned characteristiocs suggested by Certer were provided for in this
the first state normal schools

In the following June, Revs Cyrus Peirce of Nanbtuoket, was engaged
as prineipal of the normasl school ab Lexlngtons On the third of July,
1839, almost exactly a oentury mgo, the first Amerioan state normel school

&t Lexington, Magsachusetts opened its doors for the training of teachers.,
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Cyrus Pelrce wrote in his diry of that dayts worke??
Lexingbton, July 3, 1839,
This day the Normal School, thé first in the oountry

comuénoced,
Three pupils, Misses Hawkins, Smith, and Damon were

examined by the Board of Visitors ...admitted=me-e -
July 8, Monday
School opened this day with 3 pupils.seseone Hiss

Rolph added during the day. Exerolses, conversationse

Grammar and Arithmetlo. Three of the scholars promise

woll.

With Just thet simple bit of procedure the school began its
ocareer. As hag been noted the aschool opened with three pupils. Before
the end of the term there were & dozen. The next term the model school
was organizeds This school when organized sontained thirty~three pupils
ranging in age from six to ten years.

No one realized better than Rev. Peiroce the struggle that the
normal school would have or how much the success or fallure of this
first attempt would influence the success of the whole movements In
1840 he wrote to his wife, "Truly I would rather die than that the
experiment should fall through my unfaithfulness or my inefficiency."

On September 5, 1839, the State Board of Education opened a
second school at Barre with Mrs 8 P. Newman as prinoipal, and in 1840

opened a third school at Brid@awmteruaa

29 Fragler, "The First State Normal Sohool,™ p.« 181,

0 Cubberley, Public Education in the Unlted States, p. 38.
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In spite of the very excellent work of Mrs Pelirce at Lexington
and ¥irs Hewmsn at Barre, a desperate attack was made uyon these insbie
tutlons and the beard of education in the legislature in 1040, Cubberley
says of this Dight egainst the normal #ohoole, "Iguorence, higobry, and
soonomy were arraysd againast the undertekings 52 there were many who
41d not understand what the echools were to bes Many of the teachers
regarded this oreation ms derogatory %o them. And there WOre af voursy
& number of sopdemiss which ﬂid nob weldaome the aump%i*hmm‘

On the third of Werch, 1840, the commlttes mi eduoation was
directed by the houss of reyressntatives bo ocomelder the wxpedﬁmw of
abolishing the bosrd of educabtion and the normal schoolsy wuad én the
seventh of Harch the majority of the comwmittes meds a report rm#mmdmg
that both institutions be abolished, and sdded to the report s bill for
onrrying thelr recommendation into effeot. 7That the vobe on this bill
was 184 and 246 opposed shows that the®® normal mehools hmi & hard
struggles |

4% the end of three years lirs Felroe's iaml*bh broke and he was
obliged to vesign, e wam succesdsd by Revs Banuel linys His suocess
in the school was éomplete., When he took charge of the sochvol thers

warc thirty-one students and at the end of two years there were thirty-six. o

5 Fragier, "The Firsb 'ﬂtwm Hormal Sohool," p. L1352
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The school outgrew Lts scoommodations and as the people of
Lexington did not seem willing to put forth any effort to provide for
1% Mrs Mey bogan to look elsewhere for a suitable loostlon, He found
in the willage of Weat Hewbon, sultebls buildings and grounds which
sould h& boughts for §15,000s The board of education, however, had no
money that it ocould use foy this purpose. At this peint in the developw
ment of sffairs ¥re Mann appealed to a personal friend who furnished
the noowssary smount,

About this time Mre Nay learned thet Mr. Polroe's healbh had been
sulfiolently recovered 4o ensble him to take charge of the schools. He
resigned and Mr. Peiroe was yeappointed Heptewmber 1, 1844,

In brief, the history of haiafaahaal from then on is as followay
On the twentleth of March, 1645, ﬁhallegisiuhmra resolved "That the
school herstofore known am‘noimml sehools shall hereafter be known ms
Btate N«rmai‘ﬂmhoalaa”ﬁa Boonuse of falling health Mrs Peiroe was again
cbliged to veslgn in April, 1849, Nrs Ee S Stesras wos gppainﬁad %o
miooeed hime During biz sdministration the popularity of the school
boorme so great that more rigld examinstions wwrn~adbpkad and the requirew=

ments for sadmlission were more rigidly enforced. Xone were allowed to

% Tvide, pe BT

* dordy gives the following nocount of the inoldent, "Hushing
into the office of bthe Hone Josiah Quiney, he sxolalmed, 'Guincy, do
you know of anyone who wents the hirshest seat in Heaven, for it cven be
bought for §16,000.' MHre Quinoy asked for an exwplanation and when he
undarsbood the matber he drew his check for 515,000 and direoted
Mrs Hangn o buy the building and take & deed in hig own name, and in
oase the normal sohool asystum should be abandoned, to devote the prooeeds
thet might srise from a sale of the bullding to the advancement in any
way he pleaged of ocommoneschool educations®
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remain in school who did not give promise of ability to teach and ko
govarn,regardless of how excellent their scholarship might bes The
sourse of study was extended a half year and wade more thorough, and
an additional three year sourse wes introduced,

On December 15, 1853, the school was removed to Framinghams In
September, 1865, Mr. Stearns resigned and was succeeded by George N
Bigelows In 1866 Mr. Bigelow resigned and was succeaded by his first
assisbant, Miss Annle E, Johnaun»sa

Before the removal of the school to Pramingham the practice
achool had been regarded as a part of the normal school but had nob
been stressed as one of the more importent partss However, with the
administration of Miss Johnson It was made a special and prominent
feature of normal school training, Just how olosely this practice work
came to resemble thai of the present day teschers colleges can be
observed from the report which &ardysV makes of the practice work at
Fremingham in 1875.

The practice school now numbers mbout one hundred pupils,

and is organized in eight olasses for a sourse of eight years.

The school is seated in three rooms, each under the government

of a regular teacher who temches r clase nearly every hour,
leaving five and sometimes slx olassea to be taught by pupil
teachers, W®hen one of the three teachers is not teaching heraself
she assisty in the work of orlticisms The yupll teachers receive
thelr practice in the senlor year and so much of it as the size

of the olass will permit, usually from four to five weeks. They
spend the forenoon teaching under the observation of two oritle
toachers; in the afberncon they have thelr regular class exercises

in methods, and all obther recitation work is omitted while they
are engaged in teaching. They receive individual oritiolsm from

% Lo, it

87 Ibid., Pe B8y



the ¢ritlc teachers The aim of this oriticism is to help
the pupll teachers to see and correct their mistakes.

‘The school at Barre which was opened in 1839, only about two

‘monthe after the normal at Lexington, was olosed in 1843 and reopened

at Westfield in 1844,

offered at Westfleld end at Lexington can be noted by exemining the

following course of study whioch Frazier®® reports as being offered at

Westfield
1.

2y

Be

4u
B
6«
T

84

B
104
1l
184
13,

In 1847

Reading ‘the seripture daily.

Orthography =~ Fowle's cammon Bchool Speller, MoBlligott's
Auelyser and Worcester's Dictionary; also daily exercises
in etymology, ms connected with spelling. '
Enunclation and reading « The Normal Chart, Tower's
Oradual Reader, Russell and Goldbury's Amerloan School
Reader and Leavitt'!'s Fourth Book.

Wiriting « Exercises given by the primeipal,

Fhysiology =~ Cutler's and Jarvis',

Drawing = Sohmidtts,

Arlthmetic ~ Thompsonts and Greenleaf’a,

Geography and map drawing - Fowle's and Bliss', with
Pelton's, Bliss! and Mitchell's Qutline maps.

Gremmay =~ Welld' and Grerne'sy also Greene's Chart,

56

8omething of the similarity between the oourses

Algebre ~ Day's and Thompson's; also Tower's Mental Algebra.

Geometry = Playfairs Euclid,.
Philosophy = Olmstead's,

Phonography = Andrew's and Boyle's Workss

8 Fragler, "History of the Professional Training of Teachers
1n the United 8tates," p. 14,
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l4s The Globes ~ Problema.

18. Theory and practiloe of %teaching ~ FPage's, Abbott's and
Palmer's treatiges,

Voecal muslc to be baught three times a week to the
whole schools

Compesition is a weekly exeroise for the whole sohool.
There are also frequent exercises in preparing sbstracts
of the soveral studles.

The model school whioh was connested with the normal school at
Westfleld wes in the same bulldings In this model sohool the pupil
teacher had the opportunity of spending en hour a dey, as assistant
teachers after they had abtended the normal school one berm. The
gohool conglsted of about seventy-five puplls between four and sixteen.
Bven at that time the model school was considered sn importent part of

the normal school, "as it affords the normal pupils an opportunity of

comeocting practlice with th&ory‘“sg

In 185604 the attendence at the four normsl schoola then in

‘exigtence in Massachusetts was reported by Cubberley as40

‘ males Pemales total
ly Framingham - 35 35
B4 Wesbfield 18 20 108
Ss» Bridgewnter 24 44 68
4s» Salem 121 121

Locs olb,

o )
Cubberley, Publio Bduostlon in the Unlted States, p. 360,
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In the stete of Maasechusetts for the year of 1850 there was a
totel of thrée hundred thirty-two toschers snrolled in the normal
schools of that sbate, Judging then from the number of schools and the
number of people enrolled in the normal schools it ie quite evident
that by the middle of the nineteenth cenbury the normal school movement
had reached the plece where its lmportance to edusation was definitely
recognizads

In anneuﬁi@uh the movement for the training of teachers became
active in 1858 after the passage in that yedr of an ast to provide for
the better supervision of schoolss Henry Barnard who wes chalrman of
the commitbee ﬁhiuh‘reportéd this act urgad the importance of the
problems of temcher preparation in the House of Representatives and
the Connecticut Sohool Jowrnal published a number of articles disoussing
this subjeot and giving a history of the normal schools in Prussias,
Holland, and Prance. Henry Barnard urged the ssteblishment of at lemst
one awminary for teschers., Barnard wes even ready to acscept & compromise
temporarily by setbting up teacher departments in academies as hed been
done in New York, although he, himself wae convinced that the normal
sohoul was the institubtion ultimately to be desired. In 1839 he started
a voluntary course for teachors at Hartrord,41 in which a number of
speoinlists leobured on academlo subjJects and methods of teaching. A
committee of eight appointed by the Gouneral Assembly reported in favor

of normal schools in 1845, end three years later (1848) another committee

41 william S lLearned and others, The Profeasionsl Prepuaration
of Temchers for Amerioan Publio Schools, (The Carnegie roundation for
the Advancement of TeAching, Wew York, 1920) pe 28.
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after viaiting normel schools in Massachusetts and Academies in New York,
made & report similar to that of the sarlier committee. In 18BOQ the
movement ended in the establishment of the first normal school at
New Britain«42
| This new idea was so built up in the schools of these three atates,

Massaohusetis, New York, and Connectlout, that it awskened the interests
of the leading educators of the time o the extent that in 1852 a petition
was submitted to (Qongress, msking that it endow; from the proceeds of
the public lends; "ons Free Normal School for the education of PFemale
Teachers in every State of the Union,"*® but Congress was not interested
and @othing oame of the proposals In this way the matter of teacher
preparation wes left te esmch state to handle as 1t saw fitg

The problem of the professional training of teachers spresd to
the other stateas of the North and Easts Superiﬁtsndent John D+ Pelroce
in his first report in 1836, had recommended for the state of Michigan
either the New England plan or hhe New York planj however; in 1843
Suparintendent‘lra Mayhew, in his report for that state showed a
preference for normal schools, which he believed were "indispensible
to the perfection of a public school aystamu"44 8ix years later a
normal school act was passed and in 1853 the Michigan State Normal

College wes openeds

Locs olb.

48 Cubberley, Publio Eduaation'iﬁ the United Jtates, p. 383,

44 pagar W, Knight, Tduvation in the United States, (Ginn and
Company, Boston, 1928), p. BIl
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Wisconain attempted to malntalin ﬁormal classes in colleges and
academies after 1857, but the experiment was not successful. ZITows and
New Jersey esteblished their first state normal schools in 1855 and
Illinois in 18857, Minnesota in 1858 and Pemnsylvenia in 1859, Thus by
1860 the normal school movement had spread from its New England home -
into the middle Atlantic and lake region states and wasz fest becoming
151 auaepto& polioys

In the South the rise of the normal schools wae naturally terdy.
Sentiment In favor of public schools was slow to develop in that
geotion, lergely beceuse of olass disbinotion whioh had grown up as a
part of negro slaverys With this view toward public education 1t is
natural that the interest in normel schoole should not be =8 strong us
in New Englendes EHEven in the Bouth, however, ﬂha‘obviaua value of
teacher-training institublons was recognized, In one way or another
the educational leadsrs in these states advoocated the establishment of
normal sahﬁola at public expense.

In 1882, Presldent Joseph Caldwell of the University of North
Caroline, in a pamphlet entitled "Letter on Public Education Addressed
to the People of North Garalina,“*a strongly advocated "an institution
for preparing schoolmasters for thelr professicn, upon the most improved
methods of instruotion."™® Following this in 1838 the direotors of the
Worth Caroline literary fund (the state's permanent public school

endowment ) urged the lepislature to esteblish normal schoolss At that

46 Iblde, pe 382,

" 108 ot
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time the state had not provided for public schoolssy and the recommenda-
tlon of the direotors, who formed something of & state board of eduva-
tion, inoluded normel schools as mn ﬂguqntial part of a state-wide public
gohool system. The report deolered, "We muat establish normal schools
for the education of our own teachers, snd we need enbtertain no hope of
acoomplishing the favorite object of the state in no other Wayf"47 The
plan was proposed after a study of the educational plans in Massachusetis,
New York, Pennsylvania, and Ohlos Nothing immedfate came of this report,
In 1853 the state began its first public effort at training teachers at
Union Institute, from which Trinity Collere, now Duke University, later
developeds Union Institute was uader the direction of Braxon Craven,
who published in 1880 a rather debailed plan for trﬁining seacherss The
pamphlet had wlde eiroulation and some influence. As a result, the
legislature thet seme year gave authorlity to the institution to issue
sertifioates to its graduates as sufficlent evidenve of ablility to twach
in any of the common schools of the Btate without further examinatlon by
the county school boards. Two years latér & charbter was granted to the
institution and i%ts name wes changed to HNormal Gnllegea48 From that
time on watll 1859 when the neme wes chenged %o Trinity College and all
public relations were severed, Normal coll&ga sontinued its work of
training teachers, The state made no other attempt at the pu?lio train~
ing of teachers, however, unbtil 1876 when 1t eastmbllshed its state

noymal school,

7 pid., p. Be8.

48 Ihidn; Pe Bk,
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The story of normal school beglmnings in the other southern
states is much the same, In fuot 1t was not wuntil after the perlod of
reconstruation in the South that the normal sehool movement enjoyed any
success in that secbion of the United States.

By 1870 the idea of separate and distinet schools for the pro-
Pessional preparation of teachers had béen generally accepted in the
United States and provision for such schools had besen made in twenty-
two statess During this early end somewhsat experimental period there
was no oammon argument in theory or practice on the length of teacher=
training courses, which varied from one to three yeers. The primary
purpose of the schoola, Knight reports,ég was to incorease the teaching
power of the prospeetive tescher through sush exercises as should impart
to the atudent'a conplete knowledge of all the branches teught in oommon
gochoolss This meant not only a mastery of the subjects as lmowledge,
but also & mastery of them as subjsots to be taught. Another purpose
was to give the prospective teacher & practiocal knowledge of the gulding
prinoipleé of the ard of teamchings In other words, the second ailm was
to teaoh the soienoe of education. The ﬁh@pd;purpdaa was Lo acguaint
the prospective teacher with the best methods of instruction and governs
ments And lastly the student was enabled %o soquire skill in the ard
of teaching by putting his knowledge of principles and methods into
sotual practices« Thus by the close of this esrly period the normal

school wes empheslzing the subjeot matter courses found in the cormon

schools, somewhat old methods of teaching, and the demonstration of the

49 4., pe 526.
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sonventional teaching technique.

o modify vhls rather conventional and established method of
teavher preparstion reguired the introdusction of a new and somewhatb
different plan of beaching procedures 4lthough much had been made of
Postalogzlian procedurs in German lande and in England, and even in the
Usdbed States, nevertheless up untll about 1860 there had been no
gén@ral adoption in the United Stabtes of Pestalogzian ideas asg bo
instruction aside from primery arithmetio, o0

© The real lntroduetion of Pestalozzlan ldeas and methods is due
o the work of Bdward Ae Sheldon, of Oswego, New York, With reaspect
to the introduotion of these new ideas he so complotely accomplished
his purpose that in a few years every one was talking in terms of
Pestalozzian prosedure, and the ideas and methods whioh he inbroduced
spread all .over the countrys

Mre Sheldon began in much the ssme menmer as Pestalozil had, by
estbablishing, in 1848, a school at Gswago for poor and neglented
childrens This "ragged school” as it was oalled from Euglish terminology
was oomposed of 120 Irish boye snd glrls between the ages of five and
twenty«~ones JIn 1851 he was eleobed to the superintendency of the schools
of Syracuse, but in 1863, he was ealled back to Ozwego to beoome its
first school superintendents He reorganized the school from the ungraded
distriot type which he found there to a graded smerles of schoolss He

next wrote a btextbook and began to glve his teachers tralning In the

0 Cubberley, Public Education in the United Btateas, p., 384
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teaching of his methodss Cubberley reports that Sheldon's main theme
in teaching and in teacher training was the Pestalorzien methods of
"objeat teaching.”gl Gordy remsrks, however, that the school at Oswego
marked an epooh in the history of normel schools of this country in
another respect. In the half dozen normal schools in Massachusebte in
1890, Gordy states, that there was but one practics school, and that
et Framinghém.sz From the first, the school at Oswego set a high value
upon bthis work and it is doubtless due in no smell measure to its
influence, that = practice school is now so generally regarded as an
indispensidble part of every normal school, |

In 1888 the state of New York granted $3000 m year ald to the
Oswego school and in 1886 took it over ms a second state normal.d®
Vieiltors now came In numbers to observe this new method of bteaching:
students ocame from grest distances to study the new methods. YOral
instruction” and "objeot teaching" for a time became the great new ides
in education, and Qswego graduates were sought by city school systems
and new normal schools all over the United States. It waa the added
inspiration which the normal school movement needed to make it a firmly
establighed institution end to earry it to ite height in the last years

of the nineteenth century.

Bl rhids, p. 388,
62 Gordy,‘ggq_ggg.,'p« 122, |
&3 Cubberley, Public Educetion gg.thﬁlbnihad dtaten, p. 388,




CHAPTER V
GROWTH OF NORMAL SCHOOLS IN THE UNITED BTATES

The grewbth of the ldes that atate institubions should be provided
for the preparation of bteschere of the publie schools and whioh ocarries
with it the idea thatttaxes should be levied to mmintain these schools
can be sald to have developed in the last centurys In the years pre-
geeding the Middle of the Ninebeenth Century the ldea of state teacher
training inpstitutions was reserved strictly to the New England snd
Middle Abtlentie Btatess The movement had not yet started on its west=
ward courses The movement however was not to be delaywd much longer.
With the spread of sebttlers Inko the central stetes and with the rush
of settlers to the West Comst in the years following the gold rush the
- movement for state teamcher training dmstitutions wes carried into the
central and western perts of the country

The ddea of the growth a;nd development of this movement can in
some measure be understood by noting the time abt which the various

stetes established such institutionsl

1 Gommissioner of Eduocation, Anmual Reports of the Deparbment of
the Interior, Government Printing OfTice, Washington, i Cs




TABLE I

FOUNDING DATE OF STATE WORMAL BYSTENMS

: an

1+ MassaohusettBs « v « « + + v ¢« « + » 1838
Bu* Wow YOPK o o o w o o 4 o s v v s+« 1844
ds  Conmeobloubs s ¢ + v « v & o v w4+ 1B4S
4o MIGHAEAL ¢ % % + o 0 b0 4 v a e o0 1840
5+ Rhode Islend « « o o & v 4 & v » » & 1853
B Towa o o &,; # ¢+ & o s o % 4 s o & LBBB
To Wew Jorsey s « o » + ¢ +« ¢ o o « &« + 1866
B¢ T1MADOLE & 4 o « o 4 o 4 ¥ v v 4 o« n v1857
By Minmesobas v o » 4 4 ¢ o 4w o 0« « « 1888
10« Pennsylvania « « v ¢ o+ o+ » v s « v & 1859
1ls California + v o « « « » s o » v« » » 1868
18+ Kense®B « o« s o v # o o o ¢ ¢ + 2 « o 1863
136 MBINBs o « o o s o 4 4 4 s ¢+ 2 o« o 1863
14y Indiants « + & » » &« + v ¢« o s o s » 1BBE -
1Bs WiSoOnSIma + o « « o ¢ o o o ¢ x« + o 1866
16 Vermonbe o o o ¢ 4 o « v » s & » &« o 1888
17 DEYawmre « o o o » » « s ¢« o s & « ¢ 1588
18, NObramks o a » o o s o o 4 4 w4 o o 1667
19, West VArginias v o o« v « ¢ 2 » « « & 1887

BOOU‘bahtnqnnﬁnihuolonuﬂ1869

*Training olasses were established in the
aoademies in New York in 1834.



TABLE XI (oonbtinued)
FOUNDING DATE OF STATE NORMAL SYSTEMS

e
o

21y MisBourd & v 4 4w w6 v w v w0 v s 1870
28« New ﬁampahire' e s % s a x4 s o » e 1870
88s ArkenSBB o 4 0 s 4 4 s 4 0 ow 0w 4 ow s 1872
24, Norbh Carolinia » « » + v 4 a4 44 o 1878
25y TOX&Bs v 4« 4 v 4 w4 4w s s oe o« o« 1879
26y North Dakobte + o » s s + « » v » s » 188l
87, Bouth Dakobte « » + « 4 » o o 4 &« » » 1881
28a Oregon s v o &« « o o v w s a4 2+ » x 1B8Y
20, Virginla o o o ¢ o 0 o o v v v s o+ 1884
30¢ Loulslanas » » o o 4 + & 4 4+ » « o 1804
Ble ArizonBs s « o o » ¢ ¢ ¢ v o 4+ ¢ o« 1886
B84 Wyominge o ¢ ¢« v v o« v w5+ s+« » « 1888
88, Floridac o o« # ¢ v v s ¢ « v o s s » 1887
34, Nevads + « ¢ ¢ v » o o v v & ¢ v s o 1887
BBy COLOTYRAD s o o # ¢ » v 4 5 % « v o » 1888
36, Ceorglle » o s o v s o w4 4 0 s s s 1889
37, Weshingbon » » ¢ o + « » ¢ « ¢ « o » 1880

B8 Oltlahomi o « « 2 ¢ ¢ 0 9 ¢ 2 ¢« & + & 1881
1693

-
-
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-
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TABLE IX (continued)

FOUNDING DATE OF STATE NORMAL SYSTEMS

41, How Mexlioo « o« o v o & v v o 4 & v » 1895
42, South Caroline « o« ¢ v « « o« 4 + » « 1885
43 Meryland « v ¢ « v v v v e 0 » o0 s+ 1898
dde OR1O » v o 4 v ¢ ¢ @ 4w v W o« 4w 1BOO
1906

®
»
B
E 3
-
-
=
»
£ 3
=
"
-
=

45 Kentuoky «
48, ALabBIIB. + » v ¥ e % W 0+ & B o2 ¥ 1807
47 TOUNUSBEGs w a4 2 « o % v 0 » w o+ &+ 1909

48, Mia&iasippi. D S A X 1 ¢

From the foregoing it is observed that the ides had its beginning
in Massachusetts approximately one hundred years agos 3ix years later
New York followed in her footsteps and within eleven years the idea
had traveled westward to Michigan: Prom that yeer oa the movemend
conses to be a sectional one and becomes & national institution in its
extent, Within twenty years it had reached Illinocis and Minnesota, and
in less than twenty-five years it had traversed the entire continent to
find ite place in Californims By 1863 1t had reached Maina. In 1878
1t reached south to inolude Texes. Fifty years after the establishment
of the idea thirty-four of the forty~eight states had adopted 1t. In
1810, Misslesippl the last of the forty~eight states to enter the fold,

legislated in favor of the normal sohool,
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Sumning up the matter in a little different manner, during the
first ten years of the state normel school movement only two states
established such institutions. Within the next ten years although this
period included the entire spaa of the Civil War eleven additional
states established state mormal schools, During the ten year span from
1868 to 1877, ineclusive, only live states entered the ranks, but during
the ten years beginning with 1878 ten states established Normal schools.
In the ten years ending in 1897 nine additional states had "jolned."
At the end of twelvs more years or by lglo‘thevramaiﬁing five states had
all oreated stmte normal schools. The advence must now be from within
those states and not by the enlistment of new states in the movement,

In order that the growth of the normal schools may be examined
& little more in detall, statistiocs have been compiled on certain
important items for every fifth year beglmming with 1870 and inoluding
the years up to 1930 thus covering e period of sixty years. These

sbatistios which were secured from the reports of the National Bureau

of Educetion® will indleste the growth and expansion of the publioc

normal school in the United States.

% Gommissioner of Bdusation, Annual Reports of the Department
of the Interior, Government Printing Offi%e, Washingbon.
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TABLE IIX

GROWTH OF PUBLIC NORWAL SCHOOLS

Year 1870 1878 1880 1885
Noe of Public Normal Schools 76 108 106 181
Total Appropriation RO1,787 888,887 - 786,588 1,076,540
Instructers 178 748 203 1,234
Students Enrolled 9,888 19,777 21,434 38,130
Noe« of Graduates 7,082 1,920 2,943 3,162
Volumes in Library 44,118 78,248 88,138 131,388

*$he Wumber of gradustes since thess schools astarted.

Year : 1890

1800

18886 1906

Noe of Public Normal Schools 185 188 172 179
Total Appropriation - 1,312,419 1,917,376 2,769,008 4,131,608
Instructors 1,409 2,081 2,171 3,838
Students Earolled . 39,747  B7,704 71,491 95, 637
Nos of Graduates : 4,413 = 5,482 9,072 10,870
Volumes in Library® 300,776 837,589 956,445

* gtatistios indioating the number of volumes in the libraries
in 1880 oould not be cbtained,



TABLE I1I (continued)

GROWTH (' PUBLIC NORMAL SCHOOLS

71

Yoar

1910 1918 1920

Nos of Public Normal Schools B §-T . B32 250
Total Appropriations 6,880,387 10,726,487 15,589,904
Instruotors 4,814 6,828 B, 587
Students Enrolled 113,011 127,652 162,796
¥o. of Gradustes ‘ 13,786 21,037 21,018
Volumes in Library 1,331,706 1,564,398 2,385,238

Yaar 1928 1950
Hos of Public Normal Schools : 538 273
Total Appropriation 36,595,166 47,704,476
Instructors 14,231 13,465
Students Enrolled 282,972 268,665
Nos of Graduates 47,310 §8,097
Volumes in Library 5,226,994 3,924,961

Read table thuss In the year 1870 there were 76 Public Normal
schools with & total appropriastion of $201,7567, with & total of 178
instruotors, & total of 9,868 students enrolled, a total of 7,082
graduates and a tobtal of 44,115 volumes in the libraries.
like menner for other years,

Read in
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Number of Sohools

From an earlier pi‘esen’ca‘sian 1t is observed that meventy~six
public normel achoole hed been established by 1870, This number inoluded
the state, county, and ity normal schools but did not inolude any of
the private institutions of this nature. In the next five years the
number was inoreased to one hundred five. Within twenbty-five years or
by 1896 the number had more than doubled; by 1916 the mumber had more
than trebled, while by 1925 the numbor of such institutions had inoresssd
glmost four dnd one-half times, with now 338 such schools.

An examination of the figure om the following page shows a
regular and continucus growth in the number of publio teacher training
institutions up to the five year perloed between 1920 and 1926. In
that year there were eighty~elght new institutions added to the list
snd a8 a consequenoce the figure shows a sudden upward trend during that
period. The figure shows thet the pesk of public normal school growth
as based upon the number of institutions wes reached in the year 1025
In the five year period following that the number of institutions fell

off until there were only slightly more than in 1920.
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Read figure thusy In 1870 thers wers avout 75 sohools,
in 1870 sbowt 106 wehools, iu 1880 about 106 schools. Keud in
like manner for other years.
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APPROPRIATIONS

The total sppropriations regeived from state, county, and eity
sources for the sevenbywsix public norma) schools 4n existance in 1870
was only a 1ittle over §200,000. State Normal Sohool at Albany, New York,
and $tate Normal School et Oswege, Yew York, had the largest appropristions,
each with an eppropristion of §16,000s Only five received §12,000 or more
and ten received 35,000 or less, In 1875 the appropriations for these
schools snd twenty-nine new onos which had been orgenized smounted to
alaost 2700,000 or three times the mmount approprinted in 1870 and etill
only two schools received 320,000 or more. If this anpropristion had
been distiribubed evenly smong the one hundred five inatitubions 4t would
have amounted to an average arpropristiosm of §6,880 per sohoole In thls
year Stote Normal Sohoel st Noroal, Illinois, hed the largest appropristion
of any state normal school, which wes §28,867 In this same yoar Female
Normal Collegnt st Hew York Cliy, n olbty normsl scheol, hed sn approprias-
tion of 85,000+ In this seme yver twenty-sixz recelved less than 12,000,

In 1886 the one hundrod thirty-me schools then established
received m 1ibtle more than one million dellars or about doubls that
recoived In 18YE:  This would hwa been an average of about §0,780 per
mmituticm This year, Wormal College, Yew York, a olty inetitution |
recsivesd 397,000, Californie State Normal, Sen Jose, California, received
340,0003 Hormal Undversity, Wormel, Illinois, received §24,0005 and fbate

Normal fohool mt Ypeilunbi reselved §32,800. In ibis same yeur there
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were twenty insbitutions whioh recelved §20,000 or nore,

For 1885 the one hundred FLlty-five schools rocelved approprio-
thone amounting Lo almost two million dollars or an nveraze of s little
over §12,000 for each schools In this year the State Normal Training
Sohool st New inven, Connectlout, received the largest sppropriablon which
wes $122,000, State Normal Iraining Sehool at Willimuntlo, Conmneotiout,
onme next with H118,000 and 8ts Louls Normel sud Bigh School, and Sbabe
fioymal Seheol, Los Angeles, Celifornis, cams next in order with 791,908
and J75,000 respestivelys In this yesr there were seventeen institutions
with approprictions of $20,000 or moves

In 190C Towa State Normal School at Cedar Falle end Chieapo
Norwal School shared firsh place honors with appropriatioms of 850,000,
In this year the one hundred seventy-two sohoole recelved appropristions
amounting to §2,760,000 for sn average of about §17,000 per instibtution.
In this yemr Btwbte Normel gohool, Westfield, Nassaohusetis, recelved
$47,0001 State Hormml dohool, San Dlego, Californie, recelved §46,0003
and Cenbral Btnte Formal Sohool, Mount Fleawant, Miehigan, receslived
$43,000, In all there wers fifteen schools whioh received §20,000 or
more in appropriations,

The year 1910 shows a marked inoresse in appropristions, In this
year the one hundrad ninety-siz institutions reosived appropriations
amounting to over six snd one-hslf million dellurs or altost three times
the appropriations of ten years proviouss In this year the average

appropriation would have been about $34,800 per institution or more than
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deuble thet of a decede befors. Horvel College of the Gity of New York,

8 olty imaﬁﬁutiom loed in size of appropriation in bhis year with
$858,980. State Normal Sohool, San Jowe, Californis, recelved §383,450
and Stete Normal Sohool, Yoorhesd, Minnesote, received $200,700 in this
years The nusber of institutions receiving §20,000 or more Jumped to
one handred twenty-two.

In 1920 the alovementioned incrosse was oonbinued sad the bwo
hundsed 400y Institubions showed sppropristions smounting to aver fifteen
and one~halfl million dollars to muke an inoresse of more thun double thad
08 1810 | In thin yesr the averuge appropristion would heve been sbout
$82,3680 or aluont double the averags appropriation of 1910s In this year
Btate Pormal Hohoel, Cedar Palls, Jows, assumed the lead in approprimtions
with $439,5000 The teacherts unllagmﬁg at Warrensburg, ¥issourd, followed
with 3400,0003 Upsilantl came next with §309,009, The teacher's cclleges
at Knlamawoo, MHiohlzan, and@mpm"i‘a, Yansas, regeived JRE5,680 mnd
$284,000 respectively in the way of appropriations. In this yesr one
hundred siztywfive institutions recelved $20,000 or more in appropriations.

I 1630 the appropriations for two hundred seventyethree instltutions
wore over Porty=seven and one-half million dollars, ‘The average sppropria-
tlon fn this year would have been §174,741 or almost three times the averags

appropristion of 1920, In this year Ypstlanti, Michipen, camo itbo the

* The appropristion ol this year does not Anclude amounts foy

Builiting fundas, '
# yonoherts Golleges apponr in the records for the first tiue,
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lead with en approprintion of §889,006. Kulummsoo, ¥ichigan, onme nesxt
with §878,54%, Pollowing these two ceme Coder Pells, Tows, with
$659,000 s Hest Chostor, Temnsylvanis, with 3014,512, In this yoar
there were one hudred sevenbywsix institutions veselving 920,000 or
moxes

An exemlnation of Plgure ¥ indiontes & stoady inorease in the
sppropriations made for the suppord of public teacher treising instie
tutions until the yeor 1910, Trom that yoar on the fizure showe e
gbertling upweed ewing In the amount of the appropristions. The figure
indicates o four million dollar Inorease from 191C ho 1915, en additional
five million dollar Inoveunse Prom 1915 to 1820, then a twenty-one million
dellnr increase by 192% mnd by 1930 en additional e¢leven million dollar
inprease. A ocoaparigon ol FMyures 1 end 2 indicsben thab the increase
In appropriations were relatively greater than wes the inoreese in the
mmber of institutions, This fach would sesm to indieste that while new
instibublons were being established yet those already estublished were

belng broadened and Jdeveloped more fullys
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Read figure thus: In 1870 the tolel appropriation was

e
other yeurs.

4201,767, in 1875 it was $688,867, Read in like manner for
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Instruchora

In 1LB70 there were only one hundred seventy-eight inetructors in
the seventy~slx schools, The greatost number in any one school wes
sixbean which munber was to be found st Jew Orleans worm#l fohooly Jtate
Normsl Bc¢hool, Ypsilantd, Michigan, and State Normal School, Platbeville,
yigoonsin. Only four schools had eleven or more instructors snd ten hed
four or lusse

Tn 1878 there were 748 Inabyruobors in the one hundred Pive schools
or an average of sbouk seven Instructors per schools In thias yesr Female
Yormal Colleses, Now Yorl, a olty inastltution, lead with thirty-twoe. Only
two schools hed twenby or more and there were still thirtywone with five
or lezs Instructors.

Puring the vear 1886 nnly eight echools hed edpght or more
instruetors. Hampton Norma) snd Agrloultura) Institube, Hampton, Virginia,
had forty-six and State Normsl School e¥ Ypsilantl hed now Inereansed to
twonby, Tn all the one hundred thirtymone sohoole there wers 1284 or an
average nf over nine instruotors per schools fhus in the [ifteen year
poriod frmm‘l&7o to 1475 the total number of instructors had inoremsed
aloont seven blmose

T 1895 the ons hudred fifty~five schools then in existence haed
a botal of ROBL inabrushors or agaln Hhe total mmber had almost doubled
tn s ton yoar periods The averasge mmber of instrustors in sach sohool

L this year would have beea slightly over ihirteen, In thls year Hoymel
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gity Oollege of New York mssumed the lendersghip with a total of seventy
instructorss B8te Loula Normal Sohool and High School, Ste Louls, Missourdi,
oame noxt with sixty-nines These were followed in turn by Stabe Normal
gohool, Hew Palbs, New York, with sixbty instructors, In this year the
number of mohools with twenty m~ more instructors inoressed Yo thirbywone,

The year 1900 showy s continued inorense in the nusber of instructors
mplawd, whﬁﬁsﬁymr the one @un&md saventy~-two sohools show 2,171 persons
smployed as inatruchborss This meant an average of slmost twelwe instruotora
poy sshools Hampbon Wormsl and Agricultural Institute cmme back to take
the lead with seventyesix lostrustors. Central Oregon State Normal School
b Drain, Oregen, folloved next with sevenbyefive, 8St. Louls Normel
Sohool mnd High School had eixby<ssvess In this yesr there wers forty-
elght Insbitublons whioh mplé;yed twanty or mre instyustors.

The first decade of the twentieth century showed s marked inorease
in the mumber of instruvtors. In 1910 tha one humdred alnety-six schoolas
omployed 4,814 paraoms ne inatrustors, making an avarags of over twentye
four persons per schools In this year Normal Collepe of the Ciby of
Wew York uvems back lnto the lead with one huncred forty~-sight instructors.
The school at Hempten, Virginis had only one hundred twelve, while the
Hormel Schools at Ceder Falls, Tows, und Ypsllanti, Michigen, had elghty-
sight and eighty~five rospeotivelys In this yesr Ksnans enteared the ranke
by virtue of bhe Normal Bohool at Enporia having seventy~iwo peraens
onployed as instructors. In all, in this yesr, there wire one hundred

twolve sohools with twenty or more instructerds
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For 1980 the two hundred ifhy sohools employed 0,587 instructovrs,
thus in the ten yesr §@rind the number wae again doubled over the number
amployed ten years before. The sverspge pumber per school in this yeer
would have boon over Shirtywolghts In this year the lesd wes takon by
the tesoher's oollege et Ceday Falls, Tows. Thiz college employed one
hundred Fifty-ning lastructors. The tescher’s collepes ut Ypsilanti,
Hiohigen, aud Bepordia, Renses, Lfollowed with one hudred lTwenby~thyrew
and one hundred fourbeen instrucbors waapaﬂﬁivmlyu Among the normal
schools, Hormal Soheel, Milwsukeo, Visconsing came firsb with ninelye
one instructords In 1920 the mumber of schools with twenty or more
instructors Jumped Yo ous hundred twelve.

Phe two hundred sevenbyethree schoole in axisbtence in 1830
enployed a total of 135,485 insSructors, meking sn aversge of nearly
Pofby dnsbruotors per fnsbitutlons In thls year the teacher's colleze
al ¥psllanti am@&ﬁywﬁ o hundred forty three inabractors; Kelamazoo
employed two hundred eighbeeny Cedsr Falls employed two hundred loury
and Ban Jose, Callforals, one hundred sixby-thres, In this year thera
were two hundrod sshools enploying bwenty or more Instructors.

& study of Pigure 3 shows o moderate but steady incresse in the
nugber of inebructors ewployed in the publie teacher training lusbitue
tions up do the baginmimg»ar the btwantleth ssnbury. Irom 1900 up to
the present tisme the Iigure slows a remarimble upward trend in the
muber of instructors, The figure would indioate that the btwo periods

of prostent inorense were duriny the years Crow 1815 to 1926, In the
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first five year period the numver of insliuchors lnoreape! spproxinately
3,300 while durding the perdod from 1920 to 1925 the incremge iz indicated
at approximately 4800 over the number employed in 1920. 'The fipure
ghows that in the years 1925 to 1930 the totel number of instructors
declined allghtly uwatil ln 1630 there were approximately 13,500 smployed
in the public normel schools of the United States.
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Earollnent

The number of students enrolled in theee inatitutions present
interesting facts aboud thedr growbths

In 1870 there werc reporbed 9,868 students enrolled in the
geventy~six schools. This was sn aversge of almost 130 per schools In
this year State Normal School, Hillersville, Pennsylvania, lead with an
- gnrollment of 888 students, Only four schools had 400 or more while
five had fewer than f&.i‘ﬁy. |

1n 1875 the enrollment had more than doubleds fThe one hundred
five schoola now reported 18,777 or an aversge of almost 190 studente
por schools In this year Female Normel College, Yew York, a oity normal,
led with an enrollment of §88. In all only seven #chwla had an enrolls
ment: of BOG or moro.

Ten yesrs later, in 1885, the one hundred thirty~one schools had
an enrollment of 52,130 meking sn average for each {nstitution of about
245, 1In this year State Normel Sohool, San Jose, Cullfornis, reported
an awommm of 566 to rank flrst among the stante normel achonlse
Philadelphis Normal School for Girls, & oty normal, reported 2,261
enrolleds In thie yeay bwmlw‘mhwla reported enrollments of 800 or
HMorss

The one hundred fifty-five schools in 169% had an enroilment of
39,747 making an sverage enrollment of £57 atudents. In this year the
gtate Normal Sohool, Imporie, Kensas, headed the 1llst with an enrollment

of 1660, In this same yoar Ypsilantl reported 1340; jenese Gtate Normal
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Sohool, Geneso, New York, reported 1200y and State Hormal School, Terre
Heute, Indiane, reported 1224. Twenty-six schools reporbed an enrellment
of BOO or more for this year,

In 1900 the 178 insﬁituticﬁs showed a tobnl wnrollment of 71,491
for an average of about 415 students per schools In this yesr Kanses
Btate Normel School et Bmporim conbtinued to keep the lead with 2210
gtudents. State Normel Sohool, Cedar Falls, Jown, reported 2009 stuw
dentey Ypsilantl reported 1738 students and Terre Haube, Indiana,
reported 1268, In this year fifty-three institutions reported BOO or
wmore students enrolleds,

fen yoars later in 1910 the one hundrod ninety-six schools hed an
enrollment of 119,011s This meant an average enmrollment of 5768, In thia
yoar Ypeilenti came up to bake the lead emong the stabe normal séhoala
with 3864 students while Normal College of the Clby of Wew York showed
s slightly larger enrollment of 3,282, 1In this same year Hmporis,
Yenwes, and Torre Haute, Indiems, reported 2224 gqnd 3812 atudents
respeckively. In this year only fortyenine schools reported 500 or
more students enrolled,

In 1920 the enrollment for the two hundred £1ifty schools was
162,798 or an average of 651 students per institutions In thia year
the tosshers sollepe st Denton, Texas, reporbed 2680 students while
the next highest was State Normal School, Wormal, Illinois, with 2808
Ypsilanti reported 2540 students and Eaporis reported 2686, In this

your the number of schools reporting an grrollueont of BOU or more
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students Inorossed to one hundred twentyfour,

In 1650 the total enrollment of the two huadred sevenby-three
institutions was 268,885 or sn average of 984 students. In this yesr
the teacher's college at Detrolt, Wiohipmn, reported 4566 studentsSe.
Denton, Texas, and Upsilenti, Michigen, followed olose with 4360 and
4188 sbudents respectively, In this year the mmber of schools reporbing
enrollments of BOO or more tobaled one hundred sixtyenine.

An oxamination of Figure 4 shows that the trend of emrollment in
the public normal sohools has been much the same ns has been the trend
of appropristions and nusber of instructorss Until about 1815 the
growth was s stesdy continuous proocesss In the years between 1915 and
1925 the figure shows s sharp upward trend untll the peake wan roached
in 1986, 1In the five yesrs betwoen 1626 and 1930 the enrollment declined

slightly with s corresponding downward trend in the fipure «
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Gr&duaﬁea

During all the years of public normal schools up to and inoluding
1870 they had graduated only 9,858, Four schools Pramingham, Massachusetts,
Bridgewater, Magsachusebts, Albany, New York, and Girls Normel, Fhiladelphia,
Pennsylvania, had graduated more than & thousand sach during this period
or 4938 in all, thus greduating more than half the total number.

In 1875 the one hundred five schools graduated 1920 persons or
an average of elghteen graduates per schools In this yesr Female Wormal
College, New Yérk:, graduated 169 while State Normal School, Salew,
Messaohusetts, reported 77 gradustes, In all there were only eight
schools reporting fifty or more gradustes.

The onlé hundred thirty-one schools in 1886 reported a total of
3162 graduates, making an average of twenty~fours In this year
Philadelphia Normal School for Girls led the group with 243 gradustes.
Hormal Callege, ‘Wew York, reported 238 graduates; California State
Normal, San Jose, reportsd 108; and Upsilanti, reported 100. In all
there were four schools with one hundxfed or more graduates.

Ten years later, in 1885, the one hundred £ifty-five schools
reporbed 5492 graduates msking an average of thirty-five graduntes per
school. This year Fhiladelphia Normal School for Girls continued to
lead with 273« Normal College of the City of New York reported 27%3
Ypsilanti reported 202; and San Jouve reported 166+ In this year there

were thirty-seven schools which reported fifty or more graduntess
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By 1900 the one huudred seventy~two sohools had reporbed 9,072
graduntes or in the brief spsce of five years the number rad almost
doubleds This yesr the average number of grudumtes per institution wes
almost Cifty-three. In this yesr State Normel School, Chico, californiay,
peported the lergest number of gradustes which was 328e. Noymal College
of khe Uity of New Yovrk and Philadelphia Wormal Sohool fox Sirls reporbed
316 and 848 rewpeotivelys Sixby~eight schools reported fifty oy more
graduatos

In 1910 the total number of gradustes for the ome hundred ninety«
six schools was 13,726 making the verage per school sevenbys Ypsilanii
came into the lead in this year with 820 gm&um;w. How Yorlk Tralning
Sehool for Teachers ssme next with 351 and State Wormal siohool, Los Angeles,
followed with 308, In all forbywelght sovhools reported one hundred oy
nore graduntes,

fen years later in 1920 the two hundred fifty public normel sohools
reported gredustes numbering 21,012 to make an average of elghty four
@raﬁdwbea por institutions Upsilanti still retaised the lead with &OP
graduates whils Cedar Falle reported 376) Kalewagoo reported 5633 and
the normal sohool st Milweukee reporved 305 graduates. In this year
sixty=rfive svhools reported one hundved or more graduntes.

Tn 1950 the two hundred aeventy~three schools reported 68,087
graduates or simost three times the number reported ten yearas beforas
In this year the average per institution was 215 or much wore than double

the average of 1980s In this yoar the toacher's collese at San Marcox,
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Toxns, oume first with 1083." Cedar Falls reported 988 gradustesj
Kalamnzoo reported 9023 snd Ypsilanti reported 868 In this year there
were one hundred forty schools reporting ons husdred or more gradustes.

A study of Figure & shows a sbesdy growbh in the number of
gradusntes from the public normal schovle for the firat forby yesrs of
thely exliotence. During the period 1810 to 1916 the fizure shows a
gharp upward trends During the next [lve years bebwesn 1815 and 1920,
howsver, the figure shows no gain in mumber mﬁ‘mrha;;m a 1ittle louss
In the last ten years however the figure resumes 1ta upwerd trend sall
by 1930 has roesched the point indloating e totel of aboub 88,000

gmduﬁwu from the public normal schools of thig counbry.

* The figures here inolude the number pradusting from the two
and three yvar normal training ocourdes s well ae the four year aourses.
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GROWTH OF NORMAL SCHOOLE AB SHOWH
BY THE NUMBER OF ORALUATLS

Read figure thusy In 1870 there wan a totael of 7,082
graduates (this inoludes all praduates mince these mohools
started) in 1876 & total of 1,920, in 1080 s totald of 21,434,
Read in like manner for other yeurs.
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Libraries

In 1870 the total gumbwr of volumes in thé Jibraries of the
soventy~alx schools was 44,115. Today thers are any mmber of the
publio noxmsl schoola whioh alone report s number in excess of thiae
The largest Library reported in 1870 ﬁﬁa by the State Normal School,
Salem, Massmchusetts, whioh reported 8,000 volumess Seven sohools had
3000 or more volumes while eipght had less than 500,

Xn‘lﬁ?ﬁ the total number of volumes in the one hundred five
sohools was 75,248, Of thie number Salwm‘naw reporbed 8,800, In this
year eight had 3000 oﬁ more volumes while thirty-two hed 1000 or mores

In 188G the number of volumes had inoremsed to 131,899 with
Bouthern Illinmois Wormal Gohool, Cerbondale, Illinois, reporting 8,478
#blumma, In this year twenty-one schools reported 2,000 or more volumes.
Ten years later in 1895 the total mumber reached 300,776 or more than
double the number in 1885, Tn this year Ypsilanti reported 15,500
volumes, Terre Haube 12000, Cerbondals, T1linois, 14,000 and Hew Britalin,
Gonneotiout, $9,500. In this year fifty schools reported 2,000 or more
volumes while twenby«two sohools reported 5,000 or more.

In 1900 the ono hundred seventy two schoolg reported & total of
637,580, In the five years between 1095 and 1600 the toral number of
volumes had more than doubled. JIn this yeer Btate Normal Zehool,
Oshkosh, Wisconsin, reported 97,000 volwmes in ite librarys Terre Haude
reporbed 50,000 volumes and Ypallantl reported 28,000. In this aame year
ninety~five sohools reported 2,000 or more volumes while ninetesn reported

10,000 or mora.



t

L]

By 1910 the totel number of velumes in the 1lbraries of £he one

hundred ainety-slz sahools had reached 1,881,705  In thle ten year

pericd the number of volumes had again doubled in number. In this yoas
Terre Haube reported 80,000 volumes, State Normal Behool, Oreeley,
Golorade, 40,000, and Ypsilenti 38,400, Fortysfive schools reporbed
Libraries of 10,000 or more wolumes in tuls your,

In 1920 the twp hundred fifty sohools reporbed 2,388,838 volumes
in the libraries of sll of these institublonss In this yesr Perre Hauke
roported 80,000 volumes. Cedar FPalle and Orweley, Colorado, essh reported
60,000 while the normal achool st Carbondsle, Illinois, reported 356,000
volumes, Seventy-three schools reported librsries containlne 10,0600
volumes or mere.

By 1930 the Lotal volumes m the two hundred aeventyethres insti-
tutiona numbersd 5,924,961, This would mean an average.of 14,377 volumes
in the Library of emch of the two hundred seventy-three public normal
‘sohoole if theae wolumes were evenly divided, Pubting it in ancbher
mannex the average for each school in 1950 was grester then any sohool
possossed before 1895, In the year 1080 ferre Haute reporbed 111,288
volumes, Codar Falls 96,000, George Fesbody Collere for Teachers, 77,000,
and the teacvhers vollepe at Hampton, Virginle, 74,224« In this yesr
one hundred fifty-three Lnatitutions reported m,m{) or wore volumes in
thelr libraries,

An examination of Wigure 6 whioh shows the development of the

libraries in the public norma) schools from the standpoint of the nusbor
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of wolunes shows a steady prowbh frov the year 1870 up to end lneluding
the year 1806. From 1686 up to the present time the fizure shows &
remarkeble upward trend which indioates o remariable inoremse in the
" aumber of volumes in the libraries of these institutions. 7Thiz lnoreane
would geem Lo indioate thet the sourse and type of instruction whioch
has becn displayed by thess Insbitutions should have Llaproved in the
some manner as has the number, sise, and muber of students of these
Institubionss ‘The inoreass in the size of the libraries would seem
also to indlomte Lthat more and babter Imowledpe hes been made more

ensily mvallable for the prospescive teashers
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Read fipure thus: In 1870 there wes a tolal of 44,115
volumes, in 1876 a total of 75,842 volumws. Heed in like
monner for other years.

* ﬁ& ure for number of volumes in Mbraries for 1860 could
not be ob a@nwdu
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A wbudy of Figure T shows that the growth of the Universities
and non-teacherts colleges as based on the nunber of institutions for
the years from 1870 up to 1930 has been somewist irvegulars The figure
shows that there waw practically no galn for the ten ywar period 1878
to 1886, The trend then swung upward until 1920, whereafter for fifteen
years or until 1915 there was s gradusl decrease, After 1915 the trend
wag sgain upward end from then on the grosth in number was quite rapid.
Figure 8y whioh 18 & comparetive abudy of the growth of Universities
and nonwteasher's oolleges with the public Hormal Zehool on the basls of
the number of institutions shows that with the wxceptlon of the f'ive
yosra from 1928 to 1980 the publis normal enjoyed a steady growth during
the eatire perlods While the Universities and non-teacher's colleges
ot times made rapld progress yeot at times they receded in nmubeyr, thus

refleoting & somewhat more lrreguler growbhs
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An examlnation of Flgure 8 shows thet the trend in enrollment

in the Universitios mnd nonwteacher!'s solleges is ver: similar to the
trend in number of institubionss The flpure refl ots n slow zrowbh
from 1870 up to 1885 & rather sharp recesslon during the next rive
yonrs, & greatly inoressed enrollment during the next ten yesrs, from
1910 o 1916 another sherp recesslon. From thenm uatil 1930 the figure
shows o remarkable inuvremse in the number of students eunrnlled,

Fron Figurs 10 which 1s o comparative atudy of the enrollment
of Universities and nonwtesoher's solleges and Public Yomssl Schools
it im ghowm thab here sgain the Universities and nonetesohorts oolleges
were rvather irregulse in thelr growbh while the public normal sohoels
sxoept for the alight deoline between 1925 and 1930 had o steady growbh

during the evatire periods
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An inspection of Flgure 11 shows that the per pupil approprietion
for Universities and non-tescher's ¢olleges s compured to the Publioc
Normal school per pupil appropriations have alwaya been sowewhat preater,
Here again however the figure shows that the per pupil appropriations
of the Unlverslty and non-teacher's oollege group hes been subject to
greater fluctuations. In the caéc of the public normal sohools the per
pupll appropriation has, with the exoception of a very slight recession
from 1880 to 1896, always enjoyed & gradual and continuous upward trend.
In view of the trends shown here 1t would seem thut Zor the past
sixty years or even since the beginuing of.th@ norusl school a cenbury
apo the movement has had a continuous &ndlatwady lnerease in strength
and Imporbtance eas sn educatiomal factor in the mited Stetess That the
poaition whlch the normal school or teachers oollege enjoys todey hes
been attained through the continuous struggle of a cenbury is a faob hutv

& Pact which only adds to its signifiocence.
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