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DEFINITION OF THE FPHOBLEM

Intrcduction

Bducators are aware of the dropout problem and have
been working toward ite solution since compulscry education
laws went into effect. The problem will, In all likellhocd,
continue to confront public schools in the United States for
meny ysars. The schools might well inerease their hcelding
power by devising and using some instrument which would
predict potentisl dropouts. Early identification of pcuen-
tiel dropouts will give schools en opportunity to assist
these people =so thet they do not drcp out of school prior

to high school gradustion.

Statemsant of the Problem

Ths purpose of this study was to investigate the
indicated factors relested to sarly withdrawal from publlc
secondzary schools and to use thess findings es a basis for
saelaction of scaels ltems, More specifically, the problem
was to construct a Likert-type sttitude scale which might

idsntify potentisl high scheol dropouts,

Releted Research

Review of resesrch. The seconldsary scheols ol the

Uuited Ststes sre attracting end heolding more students than



ever befores. Since 1890 sasch decade has boasted of a
substantial increases in the percentage of young peopls
attending school. Whereas in 1885, 7 per cent sttended
school, in 1950, 77 per cent werse attending.l. The nurber
of pupils graduating from high school is also much improved
from what it was. Howsver, evidence tends to indicate that
while the percentage of high school graduatss is steadily
improving, the dilemms of the dropout is worsening rapidly.

| The dropout is not the only ons who suffers. Each
member of scciety, either directly or indirectly, is afl-
fected by the pupil's decision to leave school premsturely.
The following information 1z relevant: (1) Cne of evsry
three studsnts in schocl todasy will lesve before graduation
from high scheol; (2) 7.9 million youths will drcp out
within ths currsent decade; (3) Only 5 per cent of the work-
ing force will be unskilled by 1974; (l}) Ths rate of unem-
ployment emong mele dropeouts is thres timea higher than
among high school gradu&bes.3 Of the 7.5 million youths who
will drop ocut during the next decade sbout 61 per cent, or

»

appreximately 4.5 millicn, will have less than & Jjunior

lunited States Office of Educstion, Bienniel Survsy
f Fducatior in ths United States, 194LE-50." (Washingion:

Covernmanl Frinting Orfice, 1653), 15.

°Tpid.

J1nia.




have less than a junior high schcol educsaticn when they
leave school. The problems which thess people create for
"self" .and society are going to be indeed costly sand
ifficult to overcome.u
The importance of the problems dropcuts cause for

soclety was further implied by Barclay:

There is mounting pressure on thse hool todaj to
do something about the school ﬂr:;oat. Much of this
has come from the crisis orientation of 6./611W8DC:1
agenciss. As & result, a good deal of reseerch hsas
been directed towards a search for scme environmental

se s
factors which muy i1dentify potentisl dropouts. 2

w

The following citstions provide a summary cf the

findings of some major studles concerning causes of dropping

i

out.

Porter, in attempting to distinguish the potential
dropouts, listed z2:vseral characteristics which he beslieved
would avply to dropouts generally. Among these character-
i1stics wsre: (1) jection cof school, self, 2nd competitive

situvationsg; (2) socially withdrawn and sggressive; (3) feels

that leaving schcol is the lesser of two avils; (L) parental

hDonald Clark, "Too Little and Tzo Late," School and
Comumunity, LI (November, 1965), 31.

5James R. Barclay, "Sociometric Choices and Teachar
as Predictors of School Dropouts,” Journal of Schosl
Psycholegy, IV, No. 2 (Winter, 1966), LO.




indifference concerning child's persistence in school; (5)
often times poor readers and truants; (6) early merriage;
(7) socially immaturme, drrespensible, defensive, end pessi-
mistic about vocational future; (8) exhibits a dislike for
the school situetion; (9) low sccio-economic s.tatus.6

A study which was conducted in Cslifornia in an
effort to find the causes for dropping out produced the
foliowing findings: (1) lack of emctionsl maturity due to
starting school early; (2) bad first grede experiencea
csused by moving, long absence, and traumatic experisnces;
(3) obvious differences in =isndardized test results parti-
cularly between langusge and non-language intelligence
scores, betwsen test scores and actual classroom achievement,
and between actual grsde placement and average anticipated
grade placement (nine months or more); (L) frequent changing
of schools; (5) tense overschiesvers who tend to "burn out"
or becoms negative toward academic achievement; (é) obvious
bad attitude toward teachers (authcrity in general); (7)
unexplained absences; (8) marked differences from schecol-
mates, such as interests, physique, social class, nation-

ality, dress, or personality development; (9) marked

bJohn W, Porter, "Some ldentifying Chsracteristics
of Dropouts," Minnesote Journal of Educstion, XLIV (Sep-
tember, 1963), 15.




with feeling of "not belonging;" (10) nsgative attitude of
parents btoward formal education.7

.Research on possible reasons f[or students dropping
out‘of school in the state of Minnescota revealed the following
causes: (1) low intelligence in approximately 50 per cent of
the cases; (2) inability to adjust socially in school; (3)
disciplinary reasons; (L) parental attitudes (disinterest in
child and little appreciation of education in general); (5)
marriage and pregnancy; (6) "problam children" and retarded
readers.

Dropouts in the state of Maryland wsre asked why they
withdrew from schoél. The dropouts intesrviewed gave the
following reasons for lesving school: (1) lack of participstion
in meaningful activitiss; (2) low educational and aspiraticnsal
level cf parents; (2) broksen homes coupled with low incomes;
(l,) scholastic factors--mental ability, feilures and retention,
and reading level; (5) feelings of being left ouf by many who

G
listed lack of success as a reason for dropping out.’

7”Identifying Potential Dropouts,”" California Education,
III (Sentember, 1565), 31.

BJune Otterness, "Drogouts in Your School,”" Minnesota
Journal cf Education, XLIII (May, 1963), 28. ~

9Percy V. Williams, "3chool Dropouts," NEA Journal,
LII (Februzry, 1963), 11.
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The various research studies concerning dropcuts have
focused attention on describing the dropout and condiltions
which contribute to withdrawal from school.

It should be noted that the factors contribuling to
the students! final withdrawsl sre as dissimiler as ars
the maembers of this heterogenesocus group. However, it
may be stated with assuraence that if & sufficient number
of the enumersted conditions prevail they will constituba
an insurmountsble situation to the potential dropout,
which he proceeds to solve by withdrawing from school 10

Strem arrived st a similsr conclusion.

The dropout displays no patholoegicel symptoms.
Diagnosis of the potential dropout is dependent upson
the identificatlion of various symptoms or clusters of
indicators. Researchers have reported that the dropcut
is generally lower in intelligence than the stay-in,
This can be argued, in that the very tests by which hsa
is evalusted demand unlesrned {learned] skills,
Corrsspondingly, the dropout does nct usually achieve
academically at the average level for his class; may
well be retarded one or more grades; and is usually 2
sccial misfit. Thus, through lack of success and
rejection by pesrs, the drcpout is forced into an un-
remitting isclation. This discernment proyidss
important clues for further investigation.ll

In examining these ressarch findings, it can be seen
that the caussl factors for dropping out fell within one or
the other of the following categories: "intellectual"™ end

"non-intsllectusl™., The intellectuasl factors can be assasszed

100acax Hoch, "The Dropout Syndreme," High School
Journsl, YLIX (Neovember, 1965), 103.

lproce E. Strem, "An Attitude Survey of High School
by Mcsns of the Semantic Differential Process,”

d Doctoral dissertation, The University of
liforrnia, Los Angeles, 196%5), p. 34.




through the use of & battery of intelligence, aptitude, and
achievement tests. A closer look at the non-intellectusl
category revesls that the majority of the cheracteristics are

of a social-psychological nature. With consideration to

the complexity of the information needed for the detection
of the potential dropout, the case study method seemed
desirable,

Prediction of dropouts from data other than that
available from school and community records is indiceated.
Cass study esnd interview techniques are perhaps the
most veluasble; however, the expense in time end psr-
sonnel renders these afproaches impractical for the
study of lerge groups.lZ?

Inasmuch as the majority of the studies of dropouts
have dealt with contributing factors as perceived by schocl
lecvers at the time cf their exit from school, cr in follow-
up studies after they have left school, s need for early
identification is indiceted. As Livingston stated:

The importence of the elementary school in early
identification of potential dropouts is peramount!...
Undoubtedly we have the msjor reasons that contribute
to early withdrawal. Still we have not developed
indices that would allow the school to identify ths
potential dropout....Many forces that contribute to
sarly withdrawgls presumably ere felt during the elem-
entary-school years, although they may not be clearly
perceived there. Prevenistive programs must begin in
the elementary school as esrly as denger signs ars psr-
ceptible.l3

i2Ipid., p. 1O.

13Hugh Livirgston, "Key to the Dropout Problem: The
Elementary School," Elementarvy School Journal, LIX (February,

1959), 267.
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Other authors contiribute to this request for & mesans
of identificetion. Hoech has suggestod thst one c¢f the main
problems in dealing with the dropout ié the eerly identi-

ficetion of such & parson.lu In the words of Thompson snd

Nelson:

For years we htve krnown the stetistics. For ysars
we have been awara c¢f the ressons The question erises,
therefore, what can snd should be done to alleviate this
educational cancer?...Traating the aympioms never re-
moves the cause. Therafore, & conecrste apb“ yach 1s
definitely needed i the dropout is ever goilng to
become extinct. PFor this progrem tce bs sucesssful, it
is necessary to spot the potential dregcut £s esrly as

possible and apply the aventusl cures. 15
Summarizing en array of reports on dropeuts, Strem further
clarified the need for early identification.

The early identification of potential dropouts has
been emphasized throughout research literaturs. Two
objectives would bs accomplished through early recog-
niticn: the classroocm teacher would have an opportunity
for individusl student contact, and the change of
attitude-value systems would be begun at a more favor-
eble time in the personality development of the pupil.l6

From an extensive study of scholestic success, which

i

411

one of the indices for discriminating potential dropouts,

erriott asserted:

3

Uioch, op. cit., p. 103.

15R cbert H, Nelscn and Micheel L. Thompson, "Twelve
Approaches to Remsdy the Dropcut Problenm,™ The Clearing
Fouse, XLI (December, 1966), 238.

1ba- '
*SSLrem, op. cltuy ps 126.



G
. « « there iz good reasson for concluding from the
fects presented that prediction of scholastic succsees
cen never be highly satisfactory as long &s thers is
no sdequate messurs of "non-intellectusl" factors such
as.study-habits and attitudes.l7
Consideration of the overlapping of intellectual ani
non-intellectual factors led cne researcher té two posbtu-
lates necessary for prediction. First, clusters or patterns
of variables should be evolved within defineble domains of
assessment, so that diagnostic factors of one kind de¢ not
become obscured by those of ancther. Second, in evalusting
the efficacy of prediction from each such domain, one must
anticipate modest results, for no single domain (e.g. intel-
lectusl, economic, personslogical) will determine ths total
population of dropouts.lg
To meet these demands pluced on the non-intellectual
or socisl-psychological factors attributed tc dropouts, the

concept of attitude msasurement has been adopted. Morscver:

. « « the basic velue of the concept lles in the
fact that it provides much help in understanding the

174, E. Herriott, Attitudes ss Factors of Scholastic
Success, Bureau of Educational Research, College of
Education, University of Illinois, Bulletin No. 47 (Urbana,
Illinois: University of Illinois Press, 1929), L.

18Harrison G. Gough, "Gradustion from High School &s
Pradicted I'rom the California Psychologicel Inventory,"
Psychology in the Schools, III No. 3 (July, 1966), 210.




individusl's sociel beghavior, and serves ss the best
basis for the prsdiction of sociel bshavior thus far
devised.

For a brief indication of theory bechind asttitude measurement,

Sherif snd Cantril statefl:

e« o « attitudes are infarred from the rasctions
(verbal or non-verbal) of msn. When gn Individusl
reacts repeatedly in @ bR“FfEEPLSLAC way (positive or
negative) in reistion to a cesrtein stimalus objective,
we infer that hg hes an sstablished attitude ‘toward
that stimulus.=

Attitude measursment has bsen successlful in the
prediction of various types of social behavior.

But, by and lerge, becsuse of the reletivity of valuss
end norms in a given milieu at a given time, it is
feagible to construct scales thst desl, for exsmple, with
attitudes %owerd differznt rsces, qv‘J;um¢Lu rogulations,
religion, end occupsticnal praa.ig Likewiszs, everyday
life juibau_ 3 such as nredictions mede concerning the
oube oma of sorlal conflints are genarally found to ba
made within a8 limited scalable range.2l

-~

As an example of this tyss of ressarch, many studies have
been conducted using the E-F Scale to measure authoritari-
enism snd prsjudic The "E" stands for "ethnocentrism" and

"BY stends for “antidsmoeratic trends" or "Fazcism" The

19Toseph B, Cooper and Jamee L. MeGaugh, Integrating
Princirles of Scocial Psycholcgy (Cambridge, Maessachusatis:

Schenimen I Publishing Compeny, lrne., 1963), 23l.

i)

ZOMazafer Sherif end Hadley Centril, The Psychology
of Bgo Involvamenys (New York: John Wiley end Sons, Inc.,
1947Y, 79.
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scale conslists of thirty statemenis which relate to the
core characteristics of the authoritsarian perscnality and
the subject responds by indicating his degree of egreement
or disasgresment with esach stetement .22

Statisticel studies of the E-F Scals reveal a high
level of reliability, high enough, in faet, to convince
some that the authoritarien syndrome is an indivisabls
-organizetion. While this is an overstatement of the
case, there is no doubt that suthoritarianism can be
measured, even though not perfectly,?2

The importance of student attitudes has not been

neglected. The Minnesotas Student Attitude Inventory (M.S.
A.1.) was constructed for a study of teacher influence, pupil
attitudes, and achievement. It required the student tc
respond on a five-pecint scale to sixty-two items that could
be groupsd into & priori scales or clusters.zu

Reliability of the M.S.A.I, long form variaes from
class to class and with the sample chosen; the range
is from 0.68 to 0.93 with the median reliability at
0.85...the validity [predictive] of thess scales (was
alsg] clearly established.?

In a recent survey of the attitudes of high schocl

dropouts, it wss concluded that ". . . dropouts and staj-ins

22Cooper and McGaugh, op. ¢it., p. 279.

231bid., p. 280.

2liNed A. Flenders, "Teacher Influsnce, Pupil
Attitudes, and Achievement," Coopsrative Resesrch, United
States Department of Heslth, Education and Welfare, Mono-
ggafh No. 12 (Washington: Government Printing Office, 1665),
ys-lLé.

)
7 1bid.
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can be differentisted by a group teast based on the sementic

e.”26 The attitude concepts used in

differentiel procedur
the study were school experience, family relations, social
interaction, self concept, authority relationships, gosl
orientations, and moral end social values. Stremt!s inter-
pretation of the drepout's reaction to these concspts wes:

« +» « In general, dropouts perceived the concepts of
the seven areas of investigation unfavorably, and
considered the concepts ineflfective and lacking in
vitality. They expressed sullen, rejecting, and at
times withdrawn attitudes more often than did stay-ins.
The dropout was concerned with school avoidance and
favored Immediate gratification rathor than long-term
goals, .

Soma writers have Iindicated thst the potential dropocut
is not too difficult to identify because such a student does
not attempt to mask his attitude concerning withdrawal from
school. ™", . . the consensus of most writers on this
subject zeems to be that the dropout is neither asdept nor

inclined to conceal his true intentions." Mosl writers slso

egree that the potentisl dropout'!s leeving hes its genesis

)]
(8]

ln the elementery schocl.

‘Bruce E, Strem, "An Attitude Survey of High School
Dropouts by Means of the Sementic Differentlal Process,"
Dissartetion Abstracts, 27 (5-A) (Ann Arbor, Michigan:
University Microliims, Inec., 1966), 1273.

2l1pid., p. 127.
28. : ‘
“Hoch, op. cit., p. 99.
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The various socisl-psychological factors surrounding

the dropout, a&s shown by the ebove studies, indicated a
relatively consistent cluster., In order to construct scale
items, the following attitude concepts were used in this
study: (1) suthority relastionships; (2) self-ccncepts; (3)
social relatiocns; (li) family's concept of education; (5)
sconcmic goals versus educationsl goals; (6) education in
general; snd (7) special aspects of education: extra-
curricular ectivities end verbal ability. Attitudes on
these seven basic concepts were measured in this study by
a Likert-type scels.

Briefly, a Likert-type scale is constructed as

Tollows:

. « « many statements pertsining to a given stimulus
object are assembled and administsred to & group of
subjects who designate strong approval, approvel, in-
decision, disapproval, or strong disapproval to esech.
These are assigned numserical values of 5, L4, 3, 2,
and 1, respectively. Xach subject's scale is scored
and a correlation for easch item with the total score
is computed. Those items which have high correlaticn
are retained.29

The actual items that mske up ths scale or content

validity ere important in the construction of a Likert-type
scals. Regarding measurement, Green stated:

« « » in this forest of methods, the investigator

should not lose sight of the fact thet a scale is mede
from items. The initial and besic problem of attitude

29%ocper and McGaugh, op. eit., p. 255.
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measurement is to assemble a set of carefully worded,
jnsightful items that cover the ares in question.30

Murphy and Likert listed the following five rules as
a guidé in the selection of scale items: (1) It is essential
that all statements be expressions of desired behavior and
not statements of fact; (2) Fach proposition should be stated
in clear, conclse, straightforward statements to avoid
ambiguity; (3) In general, it would seem desirable to have
each statement so worded that the modal reaction to it is
approximately in the middle of the possible responses; (L)
To avold stereotyped responses, it 1is desirable to word the
atatements so that half of them will end at each end of the
attitude continuum; (5) If multiple choice statements are
used, the different alternatives should involve only a single
attitude varisble and not several,.St

One further point to ccnsider in the construction of
a Likert-type scale is whether or not the persons to whom it

1s given can read it. According to the Texas Outlook the

average reading level of the dropout is low. More preclsely,

30Beprt F. Green, Attitude Measurement (Vol., 1 of
Handbook of Social Psychologzy, ed. Gardner Lindzey. L vols.;
Reading, Massachusetts: Addison-Wesley Publishing Company,

Inc., 1954), 365.

31Gardener Murphy and Eensis Likert, Public Opinion
and the Individual (New York: Harper and Brothers Publishsers,
19387, 282.




the dropout is abount thres grade levels lowsr than would

be expscted.32

Relation of the proposed study to the previous re-

search. Ths relested research geve an understemding of the
dropout!s psychological make-up at the time he withdrew from
school. Factors which possibly led to his dropping out wers
delinested. Alsc given was an idea of the impact of the
dropout on society. The need for procedures which cculd
assist in preventing students from dropplng oub of school
was made evident.

Many eppeals were made for same method of identifying
these people. These appeals provided the impetus for this
study.

Many academic factors contributing tc withdrawal
froem school have besen identified and are measured by sstsb-
lished methods. Attitudes also ere measuresablse. However,
the ressarchers mentioned the fact that they could find no
generally accepted instrument which has bsen developed for
the specific purpose of predicting the potsntial drepocut,

Therefors, &n attitude scsle was construcved. Thi:

w

attitude scale was of the Likert-type because the ressarc

o

32y, w. Farrar, “"Can You Pick the Drepout?." Texas
Outlook, XLIX (Janusry, 1965), 255.
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indicated thst such a scalse 1ends'itself to the task cf
securing responses con & continuum,

Bducetionel researchers who have studied dropouts
have determined meny of the reascns for dropping out of
school. From their research this paper has derived seven
ma jor aress within which the dropout may have attitudes
different from those of students who stay in school until
graduation. These seven areas are; authority, self-concept,
social relations, femily's concept of education, sconomic
goals versus educationsl goals, education in general,
educstion as related to verbsl ability snd extra-curricular
activities. The scele conteins items designed to determine

a stuldent!'s sttitude toward these

]

rea

w

-

The present predictive instrumsnt will be beneficial
if it can be used in conjunction with existing informaticn
anl procedures to asssist the potential dropout to success-

fully remein in school.

the Problem

S
o]
(V]
?"

F<
)
b
U

lo

The first hypcthesis of this study was that pre-high
schoel students will espproach 8 normsl distribution in their
rssponses on an attitude sc¢ale dezling with the various
social-psychological factors &sscciated with dropouts. The

relationship between the Statemenit of the Problem and
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Hypothesis I was a sequentisl relationship., The relstion-
ship btegun with the causss for students' dropping out of
school. From these causes c¢ame ths scals items. From the

sponses to the scale items cams differances in attitudes
between potentiel dropouts and potentiel nocn-dropouts.
From these differences came the basis for prediction of the
potential dropouts. The entire problem rested on thesse
differences. If the differences in responses do approach
e normel distribution, the attitudes deesling with the various
social-psychological factors associated with dropouts must
apparently be sn integral psrt as to why some students remsain
in school end others electytc drop out bsfore gradusticn.

The second hypothesis to be tested in this study wss
that the student scores on the sttitude scele would corre-
late significantly with various "intellectual" factors as-
cribad to dropouts. The relsticnship batween the Statement
of the Problem and Hypothesis II was one of corrsletion. In
en abbtempt to say that the asbtituds scale 1s of value in

predicting potentiel dropouts, the scale scores should be

|ein

correletsd significently with other fecsers which are

[N
ct
o

relzts students dropping out of schecol., These other

fectors sre ususlly academic facbors which have consistently
proven to be some cf the ampirical reascons students leave
schiocl. The academic factors are alsc factors which havs

roven uzeful in predicting dropocuts on the basis of succsess
-
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in doing school work. The esteéblished predictive ability of
academic factors lends itself to be correlated with the

predictive ability of the sociasl-psychological factors,

Assumptiions

It was sgsumed that soclel-psychological factors are
as important as academic ability factors in causing students
to withdraw from school. The revisw of the research has
fairly well indicated the importancs of academic abllity in
causing students to drop out cof school. However, little
research could be found which definitely showed the degres
to which social-psychologicel fsctors contributed to a
student!s withdrawal from school. Consequently, this paper
considered academic and social-psychological fsctors as
being equal in importance and overlapping in contributing
to the student!s finsl decision to leave school early.

It was assumed that this scale could be read by the
students tc whom it was edministered., Studles have shown
that the average dropout reads approximately two to threg
years below his expscted reading level. Though an effort
was made to present the scale in such & manner that students
with reading difficulties could read and understand the
statements, there was sssurance thaet they would be
successfel in all circumstancss.

It wes also essumed that the se&lient non-intellsctusl

factors ware social-psychological factors. The rssearch
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referred to academlic factors as being intellectual factors
in meny cases. However, the non-intellectual factors were
not categorized in such & mé&nner. Since the non-intel-
lectual or non-academic factors seemed to function as social-
psychological factors, this peper assumed that those factors
which were not intellectual must be social-psychological

Tor purposes of measursment.

Limitstions

This study had the following limitations: (1) The
study was limited to students who were still in school; (2)
The attitude scsasle was designed to measure only the social-
psychological characteristics attributed to dropouts; (3)
The attitude scale was designed for purposes of identifi-
cation of potentiesl high school dropouts; (l) The mean
intelligence quotient score from the Kuhlman-Finch Group
Intelligence Test of the sampls used was 115.50. According
tec Garretil's review of this test, the ssample's mean intel-
ligence quotisnt fell approximetely one standsrd devistion
above the stondardized mean of 100.33 Thus, the sample
appeared to be highly biased with regard to intellectusl
ability indicating that it contained relstively few drop-

outs.

33Honry E. Garrett, "Tests and Reviews: Intslligence-
Group"™ (The Fifih Msntal Measurements Yesrbook, ed. Oscar
K. Buros. Highlend Perk, New Jersey: The Gryphon Press,

1959), 349.
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Definition of Terms

Potential Dropout. For purposes of this study the

potential dropout was considered to be sny pupil who was
physicelly and intellectually capesble of completing high
school, who will lsave school of his own volition and will
not transfer to or attend any other school whatsocever to
complete some form of vocaticnal or escademic curriculum.
Alsc, he must persist beyond cne semsster after the legal
age of leaving school in order to eliminate those students
who have besn merely "marking time" because of insellectusl

or physiecal inabilities.

Likert-type sttitude scale. This scale is properly

thought of &s an intsrnal consistency technique, rether than
strictly an equsal-appearing interval scsle. The subjects
responded by indicating their agreement or disagreement on

a five-point continuum toward an attitude object.

Attitude. An attitude is a mentel and neural state
of reediness, orgenized through experience, exerting s
directive or dynemic influence upon the individusl's
response to all cobjects end situctions with which it is

3y

relatald.

i
34000p6r and MeGsugh, op. cit., p. 230,
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Social-psychological factors. In this study, soclal-

psychologlical factors refered to thet cluster of person-
ality traits snd attitudes toward people or objects, which
has been established through the individual's interaction

with his social environment. Speciflically, it encompessed

those indices other than those messured by intelligence,
achievement, or aptitude tests, which have been found to be

characteristic of the high school dropout.



CHAPTER II

DESIGN OF THE STUDY

Introduction

This study was based on the probable causes for
students!' dropping out of school. The Related Research
section of this paper mentioned ssven major areas of
causation which were derived from the review of literature
concerning dropouts, The seven major areas sre areéas toward
which the potential dropout may have attitudes differing in
degree from those of students who remain in high school and
graduate. The scale contained stetements under each of the
seven catogory headings. These statements were designed to
assess the individusl student's attitude toward each
particuler area, The student indicated his degree of agree-
ment to each item by responding cn a Likert-type scale which
lists the following choices: strongly disegree, disagres,

indifferent, eagree, and strongly agrese.

Those to whom ths findings of this study were
generalized are junior high achool students in Emporia,
Kensas., The scale was given to spproximately 100 eighth
grade gtudents in Lowbther Junior High School, Unified School

District No. 253, Emperia, Kansas. Three homerooms, to which
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these students have been aglphabetically assigned, were
randomly seiected by the principsl of the school.

Group test scores were availabls to be used as measures

of intellectual factors.

Instrumentation

In desligning the scale to bs used in obtaining data,
Likert's suggestions for attitude scale formulation were
followed with some modificetions, heresafter discussed,

In actually developing the scale, it was necessary
to formulate a number of scele items which were directly
concerned with the seven categories of socisl-psychologicsal
factors which research has shown to be characteristic of
dropouts. As wsas noted in the Related Research, the
categories are es follows: authority, self-concept, sccisl
relations, family's concept of education, economie goals
versus educational goals, education in general, snd specisl
aspects of educsation, which includes verbal ability and
extra~-curricular activities, Ten statements were devised
for each araza on the assumption that an asdequete sampling
of attitude can be obtained to yield a comprshensive cov-
ering of sach area. Five verification and corrsction state-
ments, which hsd obvicus responges, wers incorporated to
assura thet the subjects wsre reading ths scsle items. The

inal selection of scale items was facilitated by the con-

sensus of thrse professionels in school psychology. Specisl
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attention was given to each item so that it could be resd
and undsrstood by most of the eighth grade students.

Approximately seventy per cant of the scale items
were of a positive naturse, which means thst the "strongly
agree" response had the highest value and "strongly
disagree" the lowest. The remasining statements were
negatively oriented, thus, the scoring was reversed.

The subject marked his particular response to
each statemsnt separately. He was instructed to mark only
one response per item. The possible responses were
arranged in the following merner: (1) strongly dissgree,
(2) disagree, (3) uncertain, (l) agree, (5) strongly agree.
For scoring purposes the responases were given values.

These values ranged from one to five pointes, with "strongly
dlsagree" having the valus of one and "strongly agres"
having the value of five for the positive statements. Ths
scoring order was reversed lor the negetively oriented
statements.

The statements were randomly placed in the
questionaire so thet the seven categoriss could not be
identified by the subjects. Ths questioneire wss printed
in inventory form.

Content and construct velidity were considered to be
of major importance in the development of this scale. Due

-~

to the fact that the scale items pertained to isclated
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non-intellectual characteristics ascribed to dropouts, the
content validity was esteblished. Construct valldity would
have evolved from a correlation of the attitude scale scores
and the intellectual factor scorss since both of these
attributes appeared to be specific variables associsted
with dropouts. A more comprehensive analysis of this
relationship appsars ‘in Analysis of Data, page 26. If the
conatruct validity of the scals had been established, a
prediction as to which students would drop cut could have
been made from their attitude scale scores. Specifically,
those individuals who received the lowsst Total scores
would have besn labeled potential dropouts. Since the
sample chosen haes five ysars to gradustse from high schoocl
or to drop out, establishment of predictive vslidity is

beyond the scope of this paper.

Procedures

After the scsle was printed and was ready to
sdminister, a number of procedures were followed. Filrst,
attention was given To removing any threat of grades
asscciated with the responsses which students mads. Students
woare made to fesl that there wers no "right" or "wrong"
answers, rather that this was merely a survey of their
opinions. Assurance was given to the students that the
responsss woluld be kept strictly confidential in order
thet they would more nearly indicate their "true" feelings.

Merking of the responses was carefully explained.
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The testing periocd was of sufficient length so
that each student could work at his own comfortable rate.
The squects marked thelr rssponses on the printed scale
sheet. g

After the scales were completed by the students and
collected, each scale was toteled using the values as
assigned in the section on Instrumentation. In addition,
the scores for sach of the seven areas were obtained by
summing the values of the responses given to ltems per-
taining to each., This was facilitated by scoring ksys
wvhich indicated which items pertained to esch area. None
of the scores included the values for the five verification
statements. Thus, the lowest possible total score and the
highest possible total score were assigned precise
numerical values.

Scores were then obtained from cumulative recoris
of students! intelligence quotient, achievement level, and
reading level as shown by recorded scores from the Kunlman-
Finch Group Intelligence Test, The Differential Aptituds

Test, and the Iowa Silent Reading Test.

Analysis of Data

For each student the following information was
avajlable: attitude scale Totsl score, seven attituds scale

Svu

o

-scores, intelligence quotient, resding level, end

achievement level. A Pesrson "r" wz2s used to compare
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academic factors with ettitude fectors and attitude Sub-
scores with Totel attitude scores. A correlation coef-
ficient was found for the following: (1) Sub-score of
each sttitude scsle with each of the scademic scorses; (2)
Total scores of the sttitude scales with each of the
academic scores; and (3) each Sub-score of the attitude
scale with the Total attitude scale score.

To determine whethsr to accept or reject the
hypothesis that the attitude scale scores approached =
normal distribution, a test for skswness wss calculated
using the method of Garrett.l The closer to zero this
index the more & distribution approaches normality. To
supplement this index the Chi-Square Test for a normal

distribution, as presented by Guilford, 2 wes celeulsted.

‘H*DP{ E. Garrett, Statistics in Paychology and
Q 1on (New York: David McKay Compseny, Inc., 1965),
l -

Bdu

T

2Joy P. Guilford, Fundsmental Statistics In ‘syuhrWOEE
end Education (lsw York: McOrew-Hill Book ‘Company, Inc.

16507, p. 20L.




CHAPTER IIT

ARALYSIS OF DATA

THE SAMFPLE .

The complete attitude scsle wes administered to
eighty-one cighth grade students by the methcd described
in the section of this thesis devoted to the Design of the
Study. Eight of the attitude scale scores could not be
used due to a lack of data in the cumulative records of
these eight subjects., Usable ettitude scsle scores of the
remaining seventy-three subjects wers employed in the com-
putation and analysis of the data. The subjects whoss
attitude scasle scores were used consisted of thiriy-five

females and thirty-eight males. No significant diffsr-

ence was found between the mesn scorss of the malss and
fsmales,l Consequently, no further differentiation bastween
sexe: was made in the snalysis of data.

The date taken from the cumulative records of the

3 showed the mean intelligence quotient, as measursd
by the Kuhlman-Finch Group Intelligence Test, to be 115.50.
The meaen Mediesn Stendsrd Score, a median score of all the

scales, of the Iowa Silent Resding Test was 1€0.45, or

equivalant to the fifty-seventh percentile. Incorporated in

s

the study from ths Differential Aptitude Test were the VN

¢ = 0.56, P> 0.10.




scale scores. The VN scale is a combined score of the
students' verbal and numerical aptitude. The mean VN
scale standard score of the sample used was [0.05, or

equivalent to the sixtieth percentils. .
DATA RELEVANT TO HYPOTHESIS I

In the Analysis of the Problem, Hypothesis 1 was
stated as: Pre-high school students will approach & normal
distribution in their responses on sn attlitude scsale dealing
with the Qarious social-psychological factors associated
with dropcuts.

Figure I; page 30, shows the distribution of the
attitude scale Total scores with respect to their freguency
of occurrence within class intervals. The mean of the
Total scorss of the sttitude scals was 260.5l4, the
standard devistion was 25.35, and the range wes from 18]
to 330. The possible range of scorss for the attitude scale
Total scoras was 70 to 250.

As shown in Figure I, the distribution is bimodal,
having equal response frequencies for the 21j0-2)49 and 250-
259 score intervals., The large gaps in score frequsncy
for tha 260-269 and 270-279 scorse intervals strongly
jeopardized the possibility of normality.

For the seventy-three subjscts the medisn attitude

scale Totsl score was 251.66. Thusz, the distribution of
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=

scores wss highly skewed in a positive direction®

indicating
that a disproportionate number of subjects scored below the
meen. Furthermore, the probable error for the distribution3
accounted for forty-eight per cent of ths subj§cts, one sub-
ject less than the expected fifty per cent found in a normal
distribution. However, plus and minus one standard deviation
from the mean encompassed seventy-four per cent of the scores
rather than the sixty-eight per cent necessary for normality.
Due to the skewness of the distribution, the majority of the
scores which are plus and minus one prcbable error and plus
and minus one standard deviation from the mean lie to ths
left of the mean.

In order to further test the hypocthesis of normality
the chi square statistic was employed (see Appendix A, page
4}y, for Table of Chi-Square). Chi-square was equel to
1,.165 which was significant at less than the .02 level of
confidence. Thus, the distribution of the attitude scale
Total scores diveraged significantly from what would have
bean expected for a normal distribution. Specifically, less
than twoe per cent of dsta such as thsse wculd fit a normal

curve.

°Skewness = 1.05877

3Probsbie Error = 16.98458
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The attitude scals Total scorss did not approach =

normal distribution, therefore, Hypothesis I is rejscted.
DATA RELEVANT TO HYPOTHESIS II

The second hypothesis of this study was stated as
follows: Student scores on the attitude scale will
correlate significantly with various "intellectusl" fectors
ascribed to dropouts.

The correlation coefficients between the attitude
scale Total scores and the intelligence quotients, the
roading level scores, and the aptitude scores are presented
in Table I, page 33. The correlation coefficients betwssn
each of the ssven sttitude Sub-scales end the three previ-
ously mentioned intellectual factor scores &re also given
in Table 1.

The correlation coefficients for the attitude scale
Total scores and the intellectusl fector scores renged from
-0.03 to +0.08. A relationship for these data is practi-
cally non-existent. The same interpretation 1s given to
the seven Subh-scale scores! relationships with intellectual
factor scores. However, the range of the correlation
coefiicients was considersbly larger, -0.12 to +0.18. The
strongest relationship, though far from significant, was
found betwzen the Sub-scale, ecconomic goals versus

educational goals &nd reading level (r = +0.18).
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Due to the lack of any algnificent relationship
between &attituds scale seores and intellectual fector

scores, Hypothesis II ‘is rejected.
VALIDITY

Content validity of the attitudse scale was estab-
lished by designing the statements so that they relsted
to factors characteristic of dropouts. Furthermore, the
statements used on the scale (Sese Appendix B, page 117,
for The Attitude Scale.) were selscted from & consensus of
three professionels in school psychology. However, the
degree of content vaelidity which each item attained was
impossible to calculatse as thsrs were nc¢ subatantial indices
for comparison.

Essential to the attitude scale for use as a
predictive instrumsnt wes the establishment of construct
validity. This was to evelve from a relationship between
attitude scale scores and other facets of the students!
personalities, speciflcally, the "intellectual" factor test
results. Since Hypothesls II is rejected, the attitude

scale lacks construct validity.
RELATIONSHIFS WITHIN THE ATTITUDE SCALE

To determinae the extent of relationships bstween the

attitude scale Totel scores and the seven Sub-scale scorss,
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further correlation coefficients were calculated. The
degree of relationship was also found for each Sub-scale
score and the six other Sub-scale scores. The coefficients
of eorrelation are presented in Teble II, page 36.

The range of the correlation cosfficients between the
attitude scale Total scores and the Sub-scale scores was
+0.4l; to +0.81. The highest relationship existed f@r the
Total scores and the Sub-scale "gensral education™. The
lowest relationship was found tc¢ occur between Sub-scale
"social relations" and Total score (r= +0.4l).

As was exhibited in Table II, the correlation
coefficients between sach Sub-scale and the six other Sub-
scales were -considerably less than thelr correlation
coefficients with the Total scale. The one exception was
the relationship found between "economic goals versus sduc-
aticnel gosls™ and "general education". These two attitude
concepts sppeared to be highly related. The remaining Sub-
scale scores were interrelated by a range of coefficients
of correlation of +0.05 to +0.56. The Sub-scale "social

relations”" was least related to the other Sub-scales.
DISCUSSION

Rejection of Hypothesis I and Hypothesis II made it

impossible to esteblish the validity neczssary to use the
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attitude scsle as & predictive instrument. Hewsver, before
discarding the instrument entirely, a few factors should be
considered.

The sample used might represent a ecrong possibility
as to why the hypotheses were rejected. Although rendomly
selected, the students seem atypical for a population that
should have contained approximately thirty per cent
potential high school dropouts. The mean intelligence
quotient Tor the semple wes 115.50 with only five subjects
scoring below 100 on the Kuhlmen-Finch Group Intelligence
Test. 1In addition, the sample's mesan scores on the Iows

Test and the Differential Aptitude lest were
substantielly above the fifieth percentile.
Moreover, the sample wes chosen from a small city

which houses %two rea, This might have influenced the

'ﬂ
' -
L_l
(‘*J

general attitude of the population which the sample repre-
sented to be biased with rezspect to the attitude conecepts
normally related to high school dropouts.

1t was enticipated that several of the attituds fub-
scales weculd be more highly related to the intellectusl
factors than othesrs. The datas demonstrated differences among

the scorss, but none that could bs ccnsidered signifi t.

O
','J

Conssquently, there is no reason to believe thst any Sub-
scale index is more valuabls for the prediction c¢f potential

high school dropouts then the others.



CHAPTER IV

SUMMARY, CONCLUSIONS AND

SUMMARY

RECOMMENDATIONS

The problem of the student who drops out of school

befors formsl completion of inst

concern and needs the attention
teacher., The scheools would be i
increase their helding power if

efficient, and economicel

1

high school dropout.

The problem of this

the known attributes,

cheracteriztic of the dropout,

method of

researcn

ruction is one of great

of every administrator and
n a better position to

there wes an accurate,
predicting the potentisal

-

project was tc categorize

other than intellectual facters,

and to use these findings ss

the basis for construction of an instrument that would bs
useful in predicting potential high school dropouts before
they have entered high school. 8Since the nen-intellectual
characteristics of high schoel dropouts were of & soclal-
psycholcgical nature, a Likert-type asttitude scale was
constructed. There were seven categories of attitude
concepts ot which the dropouts were found to differ from
high schogl graduates. These categories are as follows:
(1) Self-concept; (2) Social reletions; (3) Authority; (L)

Parents esttitude toward educatl«

on

(5) General attitude
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toward education; (6) Economic gosls versus- educational
goals; and (7) Special &spects of education--extra-
curriculer activities and reading sbillty.

The ettitude scale consisted of seventy-five state-
ments, five of which were verificatlion statements. Three
professionals in school psychology chose ten statements for
each of the seven attitude categories. The consensus of
their choices, plus five verification statements, was then
randomly placed in an inventory form.

In an attempt to validate the attitude scale, it was
administered to eighty-one eighth grads students from
Lowther Junior High School, School District No. 253, Emporis,
Kansas. Seventy-three usable responses were obtained Irom
the group to whom the scale was administered. These
students' cumulative records contained their Kuhlman-Finch
Group Intelligence Test scores, lowa Silent Reeding Test
scoras, and Differential Aptitude Test scores.

Construct velidity would have eveolved had the
attitude scale scorss besn highly correleted with the data
red from the students! cumulative racords. No such
releticnship was found. Thus, no argumsnt could be issued
in favor of the attitude scals's construct validity.

An effort was made to determine if the ettitude con-
tinuum differentiated meaningfully among those who responded
to it. As a criterion, it wass hypothesized that the attitude

scale scores would spprosch a normel distribution. An
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analysis of data refuted such a dispersion of scores; less
than two per cent of the attitude scale scores fit a normal
distribution. Consecuently, it was impossible to ascertain
if tﬁe attitude scale stratified the subjects in any meaning-
ful menner. )

The study is felt to be of importance in that it may
challenge future ressarchers to use different abproaches to
this problem. As was noted in & review of literature, the

most successful procedure of predicting high school dropouts

is the cese study method.
CONCLUSIONS

In view of the summary as presented in this chapter
it is relsvent to this study to draw certzin conclusions from
the information presented.

1. A method of early identification must be devisead
il the problems of ths dropout are to be aileviated.

2. Such a method must bs valid, efficient, and
economical if it is to be successful.

3. Alchough the attitudes of the hignh school dropout
sprear to differ from those of the high school graduate, a
Likert-type attitude scale pertaining to the ssesven attitude
areas used in this study, does not give a valid index of

such 4differences.
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RECOMMENDAT TONS

As an outccoms of the research projJect the fellowing
statements are presented for consideration.

1. The attitude scale devised for this study should
be given to a sample of students who represent-a population
vhich contains the sverage percentage of high school
dropouts.

2. Other methods of attitude measurement should be
constructed, tested, or modified so thet prediction of high
school dropouts would be possibls.

3. An attitude scale which identified potential high

school dropouts should be used in conjunction with other

0

relevent informaetion and not used as an end to the problem,
but &s & means of achieving this end.

. School perscnnel should be informed of the diver-
gent attitudes drcopouts possess so that they might remedy
their interaction with students even withcut knowing who
the potential dropouts are.

5. An attempt should be made to alert the parents
of childrsn who indicate that they may prematurely drop
ou{ of school.

6. School programs shculd bs developasd in order to
identiy end work with students whe possess the character-
istics of 2 dropout,

7. More research should be undertaken, especielly
in the lower grades, relevant to attitudinal characteristics

of the potential dropout.
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THE ATTITUDE SCALE

As presented to the subjJects, the attitude scale was
entitled as follows: JUNIOR HIGH SCHOOL STUDENT OPINIONAIRE.
Directly beneath the title wass a box for the students to
complete the following information about themselves; date
of birth, age, grade, sex, occupation of parent, number of
brothers and sisters, and date. They were specifically
told not to write their names on the scale booklet.

The following directions appeared on the cover of
the scale booklet:

In this booklst are 75 statements. Beside each
statement there sre five blasnks. Read each statement
and check ( ) how you feel (Strongly Dissgree, Dissagres,
Uncertain, Agree, or Strongly Agree) about each one.

Put only one check ( ) for sach statement and then go
on to the next one. You will be given tims to finish.

The seventy-five statemsnts were présented in the
v

feollowing manner:

STRONGLY STRONGLY
DISAGREE DISAGREE UNCERTAIN AGHEE AGREE
STATEMENT () () () () () ac

The letters on the far right side ars for the attitude
categary to which each statement belongs. An "n" in front
of tha asttitude category indicates that the continuum is
reversaed for scoring. The statemsnt categories are as
follows: sc - Self-concept; sr - Social relations; a -

Authorizy; pe - Parents attiftude toward education; ge -



General education;

ee - Economic goals versus educational goals;

Verification statement.

The stetements and the order in which they were

presented are as follows:

1.
2.

I LIKE MOST OF THE FEOPLE I KNCW.

PARENTS ENCOURAGE THEIR CHILDREN TO GO TO
SCHOOL.

I FEEL THAT T HAVE SOMETHING TO
CONTRIBUTE TO THE WORLD.

THE AMOUNT OF MONEY A PERSON WILL EARN
DOESN'T DEPEND UPON TEE AMOUNT OF
EDUCATION HE HAS.

I PLAN TO USE WHAT I HAVE LEARNED IN
SCHOOL TO EARN A LIVING.

TO BE ABLE TO READ WELL IS OF GREAT
VALUE.

PARENTS SHOULD HELP THEIR CHILDREN WITE
THEIR HOMEWORK WHEN THERE IS A NEED,

I HAVE RESPECT FOR THOSE WHO ARE IN
CHARGE.

I GET ENCOURAGEMENT FROM HOME TO
PARTICIPATE IN SCHOOL ACTIVITIES.

THE WORTH OF A SCHOOL IS DETERMINED IN
PART, BY ITS EXTRA-CURRICULAR ACTIVITIES,

MY PARENTS WANT ME TO SUCCEED IN SCHOOL.

MONEY SPENT ON EDUCATION IS WISELY
INVESTED.

MOST SCHOCL SUBJECTS ARE NEITHER
INTERESTING NOR USEFUL

se - Special aspects of education;

end v -

L9

sr

pa

scC

nee
€8

sS6e

pa

pa

8¢



1h.

15.

16.

17.

18.

1Y
20 «

2L,

22.

23.

ely.

25

26.

27 .

28.

29.

THE COLORS OF THE AMERICAN FLAG ARE
RED, WHITE, AND BLUE.

HOMEWOREK COMES BEFORE RECREATION AT
MY HOUSE.

ABOUT EVERYTHING A PERSON LEARNS IN HIGH

SCHOOL WILL HELP HIM IN LATER LIFE..

I DON'T QUESTION MY WORTH AS A PERSON,
EVEN IF I THINK OTHERS DO.

THOSE WHO BREAK THE RULES SHOULD BE
PUNISHED,

MY FEELINGS ARE EASILY HURT.

MY PARENTS ARE NOT INTERESTED IN MY
GRADES .

PEQPLE WHO ARE PUNISHED USUALLY DESERVE
1T, '

I RUN AROUND WITH THE PEOPLE THAT I WANT
TO RUN AROUND WITH.

EDUCATION IS MORE VALUABLE THAN MOST
PEOPLE THINK.

I LIKE MOST OF THE ACTIVITIES THAT THE
PEOPLE OF MY CLASS ENGAGE IN.

I DCN'T LIKE TO BEE IN A POSITION SO THAT
I HAVE TO TELL PEQOPLE WHAT TO DO.

I LOOK FORWARD TO EXTRA-CURRICULAR
ACTIVITIES (SPORTS, PLAYS, CLUBS, ETC.)
IN HIGH SCHOOL.

THE BEATLES ARE ALL MEN.

I THINK THE FEELINGS AND IMFULSES I
HAVE ARE NORMAL

I THINK IT'S A PRIVILEGE TO ATTEND HIGH
SCHOOL.

pa

ge

sSC

nsc

npa

sr

ge

sr

nea

se

sSC

ge



30.

31.

32.

33.

I PREFER BEING WITH OLDER OR YOUNGER
PEOPLE THAN THOSE OF MY OWN AGE.

I WOULD GO WITHOUT SCOMETHINGS TO
GRADUATE FROM HIGH SCHOOL.

AT LEAST ONE OF MY FRIENDS DEFENDS UPON
ME FOR ADVICE AND DECISIONS HE HAS TO
M.AKE‘

MOST OF MY FRIENDS ENJOY SCHOOL.

THE EFFECTS OF EXTRA-CURRICULAR
ACTIVITIES ARE MORE OFTEN BAD TEAN
GCOD.

A HIGH SCHOOL EDUCATION ISN!T WORTH
ALL THE TIME AND EFFORT IT REQUIRES

EXTRA-CURRICULAR ACTLVITTﬁS BUILD GOOD
CHARACTER.

POLICEMEN SHOULD BX RESPECTED.
MY PARENTS THINK SCHOOL IS IMPORTANT.

IF 1 HAD MY WAY, I WOULD SEE TC IT THAT
EVERYBODY COULD READ.

ADVANCEMENT IN BUSINESS AND INDUSTRY DOES
NCT DEPEND UFON THE AMOUNT OF EDUCATION
A PERSON HAS.

ADULTS CAN BE TRUSTED.

PEOPLE USUALLY LISTEN TO WHAT I HAVE TO
SAY,

GEORGE WASHINGTON WAS THE FIRST
PRESIDENT OF THE UNITED STATES.

EDUCATION HELPS A PERSON SPEND HIS
MONEY MORE WISELY.

I JAVE TO TRY EXTRA HARD TO IMPRESS OTHER
PEOPLE.

I ENJOY DOING LITTLE FAVORS FOR PEOPLE

nsr

86

sSr

ge

nsse

nge

Se

pa

36

nee

ar

98

nsc

Sy



L7.

L8.
LS.

50.
51.
B .
53.
5h.
5.

56.
57.
58.

59.
60.
61.

AT MY AGE IT IS MORE IMPORTANT TO COMPETE
FOR GRADES THAN FOR MONEY.

TOPEKA IS THE CAPITAL OF XANSAS,

ONE OF THE MAIN THINGS TO BE GAINED FROM
SCHOOL IS THE ABILITY TO READ.

I FIND THAT I USUALLY MAKE THE RIGHT
DECISION.

I FEEL THAT I CAN'T ASK A GROWN-UP FOR
ADVICE WHEN I HAVE PROBLEMS.

PARENTS SEHOULD TELL THEIR FRIENDS ABOUT
THEIR CHILDEEN'S SCHOOL ACTIVITIES.

PARTICIPATION IN SPORTS, PLAYS, OR CLUBS
IS. NOT IMPORTANT TO ME.

THE EEST INSURANCE FOR THE FUTURE IS A
GOOD EDUCATION.

TEACHERS USUALLY DON'T KNOW WHAT THEY
ARE TALKING ABOUT.

AUTHORITIES TRY TO BE FAIR TO TEENAGERS.
I USUALLY GET WHAT I DESERVE.

TO UNDERSTAND OUR MODERN WORLD, A
PERSON DOES NOT HAVE TO BE ABLE TO READ,

IT IS IMPORTANT TO FINISH HIGH SCHOOL.
MOST OF THE PEOPLE I KNOW LIKE ME,.

MOST OF THE TIME I PREFER TO BE ALONE
THAN WITH O1THER PEOPLE.

GOOD GRADES ARE IMPORTANT TO ME.

MY PARENTS WANT M:i TO HAVE MORE EDUCATION
THAN THEY HAVE.

IF I WERE OFFERED A GOOD PAYING FULL-TIME
JOB BEFORZ I GRADUATED FROM HIGH SCHOOL,
I WOULD TAKE IT.

T
V]

e¢g
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65.

66.

&7

I LIKE TO TALK TO OTHER PEOPLE ABOUT
THINGS I HAVE HEAD.

TO GET AN EDUCATION IS MORE IMPORTANT
THAN WORKING WHILE YOU ARE YOUNG.

T AM NOT A MEMBER OF THE GROUP THAT I
RESPECT THE MOST. :

THE SCHOOL PRINCIPAL TREATS ALL STUDENTS

EQUALLY
I HAVE JUST READ THIS SENTENCE.

THE MORE EDUCATION A FERSON HAS, THE
BETTER HE IS ABLE TO ENJOY LIFE.

I DON'T MIND BEING TOLD WHEN I AM
WRONG.

I CAN BE FRIENDLY WITH PEOFLE WHO DO
THINGS I CONSIDER WRONG.

A HIGH SCHOOL EDUCATION DOES NOT MAKE
A PERSON A BETITER CITIZEN.

MY PARENTS THINK MY TEACHERS KNOW WHAT
THEY ARE TALKXING ABOQUT.

I DON'T FEEL THAT I CAN DO ANYTHING
ABOUT THE FROBLEMS I MIGHT HAVE IN
THE FUTURE.

W
Lo

36
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