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CHAPTER I

DEFINITIONS OF TERMS USED, THE PROBLEM
AND HEVIEW OF LITERATURE

DEFINITIONS OF TERMS

Although child drama has become recognized in almost
every part of the Unlted States, there 1s stilll some con-
fuslon about the various terms used to descrlbe a program,
The followlng definitions have beenvagreed upon by the
Commlittee on Baslc Concepts of the Children's Theatre Confer-
ence, These definitions will be used throughout this study.

| The term child drama involves two separate concepts:

Children's Theatre, in which plays, written by play-
wrights, are presented bty living actors for child
audlences, , . . Llines are memorized, action 1s
directed, scenery and costumes are used. ., . .

Creative Dramatics, in which children with the guid-
ance of an lmaglnative teacher or leader create scenes
or plays and perform them with improvised dlalogue and
actlon, Personal development of players 1ls the gial,
rather than the satisfaction of a child audlence.

The primary purpose of those involved 1in children's

theatre 1s to present a flnlshed product for the public

entertainment of the child, The director uses the best

lAnn Viola, "Clarification of Terms," Children's
Theatre and Creative Dramatics, Edited by Geraldine Brain
Siks and Hazel Brain Dunnington (Seattle: University of
Washington Press, 1961), pp. 8-10.

L)



creative talents he can find and molds them into a unified
production, Creative dramatics has quite a different pur-
pose, The development of the person is sought rather than
the finished production, Creative dramatics may give infor-
-mal drama in the form of a demonstration but scenery and
costumes are rarely used.'

There are three basic actlvitles found in creative
dramatics. Dramatic play conslsts of acting out familiar
sltuations, pantomimes, and interpretation of musical moods,
This activity 1s spontaneous and has little structure or plot.
The second activity is story dramatization, consisting of
improvised plays based on a story that is original or drawn
from literature, The third activity involves creative plays
developed to the point where they approach formal plays,

The children learn the story but memorize no lines, and the
characters are so well known by the children that a very
smooth performance is obtained. Some costuming and scenery
may be used,

Creatlve dramatics may also be used in the formal
plan., The mood may be set in tryouts through the use of
musical and script lmprovisations, formal scenes may use
lmprovisation to help achleve naturalness, or improvised

dialogue may be used in crowd scenes.2

21bi4d,



BRIEF HISTORY OF CHILD DRAMA

Child drama in America is a relatively new insti-
tution, Prograﬁé of child drama began in the late nine-
teenth century. "First to recognize the need for child
’drama were the soclal settlements, In about 1892 they began
to present slmple versions of nursery tales with child

3

players and child audiences," Between 1900 and 1915 com-
mercial theatres in New York produced children's plays such

as Peter Pan and Alice in Wonderland, and even went so far

as to bulld the Chlldren's Playhouse atop the Century
Theatre, However, due to the limited accessibility of the
child audience and the financial strain of the poorly
attended houses, children's theatre by 1915 passed into the
hands of samateur producers,

In 1903 on New York's Lower East Slde the Children's
Educational Theatre was formed and gulded by Allice Minnile
Herts Heniger.‘ The organization 1in connectlon with the
parent organization, the Educational Alllance, produced two
plaYs a year and conducted dramatic classes for the local
children, It is to thls venture that most children's

theatre of today owes 1ts origin, After the Children's

3Winifred Ward, Theatre for Children (New York: D,
Appleton-Century Company, 1939), p. 21, clting Mackay, How
to Produce Children's Plays, Holt, 1915,




Educational Theatre ended in 1908, varliations of the program
began appearing in municipal recreation centers, Cleveland
and San Francisco were leaders in this trend, and settlement
houses in Chicago and'New York followed. As these programs
"grew, other organizations gave thelr support to children's
theatre, As the community theatre movement galned force in
the United States, children's shows were included as part of
thelr regular bills, By 1919 Emerson Collgge at Boston had
established the first program of children's theatre activi-
ties, both curricular and extracurricular, under the leader-
ship of Imogene Hogel,

In 1921 the Associatlion of Junlor Leagues of America
began its children's theatre program, which continues to the
present day. Another pioneer, Clare Tree Major, in 1922
assumed management of the Children's Theatre of the Heckscher
Foundation in New York, The project combined both amateur
and professional in 1ts use of pald actors and settlement
house children, In 1928 the Clare Tree Major's touring
companies brought theatre to children across the country.
Except for this touring company, children's theatre in the
early nineteen~twenties was dominated by municipal recreation
and community theatre organizations,

The year 1925 was a milestone in the development of
child drama, Winifred Ward at Northwestern University

began a project with the cooperation of the Evanston,



Illinois, Public Schools that became one of the most suc-
cessful in the Unlted States, The techniques used in Miss
Ward's system have been the basis for most of the present-
day programs of child drama, In the saﬁe year the Goodman
"School of Theatre in Chicago began giving its first chil-
dren's performances, Charlotte Barrows Chorpenning assumed
directorship in 1931 and began a series of productions noted
for their contributions to children's theatre, Mrs,
Chorpenning, a prolific playwright, contributed a vast
number of scripts to the children's theatre repertolre, She
1s also the author of several fine works concerning the
production of children's theatre,

Commercial theatre again came to the ald of the
children's theatre movement with two separate programs
started in the 1930's: Junior Programs, Incorporated, and
the Federal Theatre, The former became an intermedlary
between professional entertainers and children's theatre
sponsors, Under the leadership of Dorothy L. McFadden, this
group sent out tours to chlld audiences to help meet the
demand for entertainment, Junior Programs soon spread from
1ts start in the New Jersey area and became active through-
out the country., Junior Programs still maintains an active
interest in children's theatre today., In 1935'the Federal

Theatre of the Works Progress Administration was established,



Part of 1ts program included plays for children presented in
local parks, schools, or available bulldings. Thls program
was discontinued in 1936,

The Children's Theatre Conference was established in
1950 and today continues 1ts assoclation with its parent
organization, The American Educational Theatre Association.
The Children's Theatre Conference is the strongest influence
on children's theatre today and has a membership of over one
thousand.u Child drama 1s active in every state in the Union,
and in 1966 more than three hundred thirty colleges and uni-
versities offered training in child drama activities.5 In
1968 more than seven hundred different children's theatre
-organizations were tallled, with many more walting confirma-
tion.6 Accurate tabulation of child drama actlivities 1in the
United States becomes avallable upon regular revision of the

directory,

4Jed H, Davis and Mary Jane Larson Watkins,
Children's Theatre, Play Production for the Child Audience
(New York: Harper and Row, Publishers, 1960), pp. 5-1L4,

5Geraldine Brain Siks and Barbara Salisbury,
Directory of American Colleges and Universities Offering
Trainineg in Children's Theatre and Creative Drampatics (New

York: American Educational Theatre Assoclation, Inc,,
Children's Theatre Conference, 1963-1966), n.p.

6 ‘

Jed H, Davis (ed,), A Directory of Children's
Theatres in the United States (New York: American Educa-
tional Theatre Association, Inc,, 1968), p. 3.




JUSTIFICATION OF CHILD DRAMA

Even as the child drama movement grows, there are
still some to whom the program must be Jjustified. Perhaps
no better endorsement of a major portion of that program can

‘be found than that of Mark Twain's:

It 1s my conviction that the children's theatre is
one of the very, very great lnventions of the twentieth
century., . .and that its vast educational value--now but
dimly percelved and but vaguely understood--will
presently come to be recognized, . . .

It 1s much the most effective teacher of morals and
promoter of good conduct that the ingenuity of man has
yet devised, for the reason that its lessons are not
taught wearlly by book and dreary homily, but by visable
and enthusing action; and they go straight to the heart,
which is the rightest of right places for them. BRBook-
morals often get no further than the intellect, i1f they
even get that far on their spectral and shadowy pllgrim-
age; but when they travel from a children's theatre they

do no$ stop permanently at that halfway house, but go on
home,

Children's theatre, because of 1ts potentlial for
instruction, can be one of the great molding forces of our
young people., It can instill in them ldeals and morals that
. will help them survive the sometimes less than loving world
which they inhabit, Children's theatre also releases the
emotions children hold inside them. The "deliclous fear"
the child feels when viewing a character's mlsdeeds 1is

replaced by relief when the wrongs are righted and Just
punishment is received. The child can delight in being an

7Ward, op. cit, p. 33, citing Mark Twain, in a
personal letter published in a Chicago newspaper,



accomplice to wrong acts while not having to fear any
punishment, He 1s, to some extent, purged of the drive to
do wrong.8

Child drama also reaches the child's emotions through
"its creative dramatics activities, Perhaps the most impor-
tant 1dea the child learns in this program is that all the
emotions he feels are quite normal and that everyone has
them, The child 1s taught that it 1s not wrong to experience
these emotions, but that there are right and wrong ways of
expressing them., The child 1s shown useful, productive ways
of tapping this emotional energy and using it to create
rather than destroy. Deep within each soul is the desire to
create, Thils craving must be satisfied or the person cannot
develop into a healthy being., O0ften, when the desire to
create 1s consistently frustrated, the desire to destroy is

fulfilled, for this energy cannot be denied.9
PLANNING OF CHILD DRAMA PROGRAMS

To meet basic needs of youth, child drame programs

have been instituted in communities around the country.

8pavis and Watkins, op. cit., pp. 27, 37-40.,

97ames M. Sawrey and Charles W, Telford, Psychology
of Adjustment (second edition; Boston: Allyn and Bacon,
Inc,, 1967), pp. 100-120,




Wichita, Kansas, has recognized this need of the child and
has also been influenced by the child drama movement,
Before adequate planning of a child drema program is begun,
certain facts about the city or community must be known,
"Each group of people forming a community has its own methods
of expression, leadership end relation to new ideas and
people. The factors of population, racial background,
education, employment and soclo-economic classes wiil have
a direct influence on these methods and the demands of the
community. If 1t can be discerned what i1s needed by the
community to satisfy 1lts creative desires, to give them
entertainment, and to educate them, and if it is also known
what the poeple will accept and support enthusiastically,
then a child drama program can be developed that wlill have
a reasonable chance of success.:LO |

Wichita is a Midwestern city with a population of about
255,000, The population is predominantly white; only 7 1/2
per cent are Negro, Twenty~five per cent of the population
is of German stock, The median age of the people is twenty-
seven, with over 37 per cent under the age of eighteen. 1In

the part of the population over twenty-five years old the

10Kenneth L. Graham, "Values to Children from Good
Theatre," Children's Theatre and Creative Dramatics, Edited
by Geraldine Brain Siks and Hazel Brain Dunnington,
(Seattle: University of Washington Press, 1961), pp. 27-30.
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median number of school years completed is twelve, and more
than 54 per cent completed high school or more, The
66,500 families in Wichita are living on a median income of
6,121 dollars per yea;‘.l1

These facts should be considered when planning the
type of child drama program to be offered to the community.
With the ever-spreading child drama movement and the
unceasing creative demands of the people, developing an
effective model program of child drama for Wichita, Kansas,

should prove to be a productive and rewarding study.
PURPOSE OF THE STUDY

Even though child drama has spread throughout the
United States and has reached almost every community, there
is rarely any uniform method of development, Each community
works out a program that hopefully will become effective,
Unfortunately, many of these programs fall for a varlety of
reasons, One of the basic reasons for fallure is that child
drama programs do not meet the basic needs and demands of a
community.

Wichita has a child drama program nationally recognized

by the Children's Theatre Conference, but there has been no

11
United States Bureau of the Census, County and City
Data Book: 1967, A Statistical Abstract Supplement
(Washington: United States Government Printing Office, 1967),
Pp. 494-503, The income figure is from 1959.
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complete analysis made of the program and its effectiveness
in meeting the needs of the community. This study will
attempt to analyze the Wichita child drama program in three

" ways: (1) What is a model child drama program for Wichita?

-(2) What is the existing child drama program in Wichita?
end (3) What measures should Wichita take to reach the
proposed model program? Each question will be studied in
each of the areas listed below,

(1) What is a model child drama program for
Wichita?

() How will the factors of population,
education, racial background, socilal
class, and employment affect the planning
of the program?

(b) What are the goals of the program?

(c) What are the various specific areas of
child drama which the program should
offer to the community?

(d) Wnhat type of personnel is needed to carry
the program to maximum efficlency and what
tralining is required?

(e) What type of facilitles and resource
materials are needed to maintain a
model program?

(f) What i1s the most effective division of
a budget to support all parts of the
child drama program?

(g) What determines the selection of
literature to be presented to the
child?

(h) What 1s the most effective way of
integrating the proposed child drama
program with existing related local
systems and leaders?



(1)

What type of association is needed
with related programs on state and
national levels to achieve maximum
effectiveness?

What 1s the existing child drama program in
Wichita?

(a)
(b)

(h)

What are the goals of the program?

What are the specific areas of child
drama offered to the community?

What is the type and training of
personnel now being used?

What type of facilities and resource
materials are now being used?

What 1s the structure of the budget
now being used?

What method is now belng used to
determine the selection of literature
presented to the child?

What is the relationship between
other related organlzatlons and the
exlsting child drama program?

What connectlion does the program
have with state and natlional associations?

What measures should Wichita take to reach the
proposed model program?

(a)

(b)

(c)

(d)

(e)

Should the goals of the program be
expanded or changed?

Should the program be expanded to
include a greater variety of activities?

Should the type and training of the
personnel be changed?

Are more or differenﬁ facilities
and resource materials needed?

Should a revision of the existing
budget be undertaken?

12
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(f) Should the literature presented
to the chlildren be changed?

(g) 3hould the relationship between
the child dramas program and other
related systems be changed?

(h) Should the program maintain active
membership in state and national
assoclations?

SOURCES OF MATERIAL

An investigation of Auer's Doctoral Dissertations,

12
Work in Progress  and Knower's Index of Graduate Work in

QQQQQQIB failed to reveal any studies of chilld drama in
Wichita, Kansas., A review of the masters thesls completed
at Wichita State University shows no study undertaken in
thls area,

The data for this study falls into two main
categories: (1) material used to determine a model program
in Wichita, and (2) evidence used to discover the child
drams program existing in Wichita,

Testimony used to detérmine the model program was
derived mainly from a questionnalire sent to qualified

leaders in the fleld of child drama. The questionnaire

2
1 J. Jeffery Auer, "Doctoral Dissertations, Work in

Progress," Speech Monographs, XVIII-KXXI(1951-196L), n.p.

13Franklin H. Knower, "An Index of Graduate Work in
Speech," Speech Monographs, II-XXI (1902-1964), n,p.
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may be found in Appendix A of this thesis, The people were

chosen on the baslis of national prominence and geographical
location., These experienced leaders are college and
university instructors in child drama, leaders of community
programs, or sponsors of child drama activities. The
guestionnalre strove to find answers to the questions
listed in the preceding section by discovering what is
being successfully used in other communities, and what is
ideal for each community., The answers of the returned
questionnalres were compiled and a model child drama pro-
gram built from these ansﬁers. Additional material

useful for the construction of a child drama program

can be found in various reports published by foundations,

the Kansas Cultural Arts Commission, the 1960 White

House Conference on Youth,14 Arts at the Grass Roots,15

books written by leaders in child drama, and professional

publications such as the Educational Theatre Journal

and the Children's Theatre Conference Revliew,

Data used to discover the exlisting child drama

program in Wichita came from interviews with the various

1M’L. V. Singer, "White House Conference Ferment:
Suggested action on Recommendations," National Educational
Association Journal, XLIX (October, 1960), p. 38.

1 . ,
5B. Cutler, (ed.), Arts at the Grass Roots (Lawrence,
Kansas: University of Kansas Press), 1968,




leaders of the program, a review of the records of the
child drama organizations in Wichita, articles in The

Wichita Eagle, and an article in Children's Theatre Review

of February, 1968,

15



CHAPTER II
USE OF THE QUESTIONNAIRE
PURPOSE OF QUESTIONNAIRE

Child drama in America has had no uniform system
of development. Its nation-wide advancement has come not in
graduated stages of a centralized program, but from indivi-
duals working to develop a program for their own locale, It
was only after a number of these local programs had been
developed that a national organization, the Children's
Theatre Conference, was formed to encourage the child drama
movement.1 Even with the development of the Children's
Theatre Conference, child drama 1s for the most part spon-
sored by local citizens who are working in local programs,
Each community develops its own unique program that hopefully
wlll become successful for it,

Yet, even without a systematic national program, child
drama continues to grow and flourish. No two programs are
exactly alike, yet all have some common ground, The purpose

of "this questionnaire was to find that common'ground which
could be a starting place for development of a chlld drama

program,

lJed H., Davis and Mary Jane Larson Watkins, Children's
Theatre, Play Production for the Child Audience (New York:
Harper and Row, Publishers, 1960), p. 13.
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The answers gleaned from the returns of the questionnalre
were complled to form the basis of a model program for

Wichita,
' CONSTRUCTION OF QUESTIONNAIRE

The questionnaire had four basic parts: (1) an
introductory sheet from Kansas State Teachers College, (2) an
instruction sheet, (3) Section I containing questions con-
cerning the program in which the respondent was currently
working, and (4) Section II containing questlions concerning
proposals for a model program, A sample questionnaire and
letter can be found in Appendix A of this thesis,

The first part, the introductory sheet from the
college, contained a letter from Dr, Kenneth Lee Jones, head
of the child drama program at Kansas State Teachers College,
Emporia, Kansas., He explained that the questlionnaire was
being developed under his supervision, and he urged the
prompt return of the completed form, The letter was sent on
officlal Kansas State Teachers College lettefhead stationery
wi?h the consent of officials of the college,

The second part of the questionnalire contalned
instructions for the completion'of the form, It was
explained that there were two separate groups of‘questions to
be answered in the form., The first group concerned the pro-

gram With which the person'was currently involved, The



18
answers were to be completed on the basis of the preceding
twelve~month program, This request was included to insure
consistent and accurate reporting concerning the program
involved., The secondlgroup contained questions soliciting
-1deas for a modél child drama program., The purpose of this
section was to gain responses that would be used to develop
the possible program for a clty having specific character-
;stics. The characteristics stated in the questionnaire
matched those of Wichita, Kansas, but this fact was not
known by those answering the qﬁestionnaire to avold any pre-
concelved opinions, However, care was taken to see that
enough information about the project was given to enable the
respondents to direct their answers toward a child drama
program of this scope,

The descriptive information about the city was given
in five different areas: geography, population, age, educa-
tion and employment, The information was the same as that
found in Chapter I under the section entitled Planning of
Child Drama Programs,

The third part of the questionnaire contained a group
of twenty~-six questions designed to determine the content of
the current program of child drama of the respondent, The
answers to these gquestions gave some idea of the nature,
scope and extent of the child drama programs that had been

tried. The following information about the respondent's

program was solicited through these questions:
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How long has the program been operating? Who

sponsors the program? What are the goals of the program?
What activities does the program include, and what type
of facllities are used? How 1s the program funded? What
type of leadership does the progrem have? How many
children's theatre productions and creative dramatics
classes are offered each year? How 1s the program
publicized? What are the program's main problems? How
1s success evaluated? What plans for expansion does the
program have?

The answers to these questions would assist the respondent in

answering some of the questions in part IV,

The last part of the questionnaire contained the
Questions concerning the plans, ideas and activities
suggested for a model child drama program, The thirty-six
questions asked for information about sponsorship of the
model program, fund raising and budgeting, activities to be
included, leadership, selection of children's theatre plays
and number of productions, creative dramatics class content
and slze, and resource materials used to build a child drama
program, These questions were to be answered with the
consideration of the characteristics given for the city for
which the model program was designed., Three additional
questions were asked:

1l, How should the various characteristics listed for

the community on page one affect the child drama
program being developed?

2, How does the given commﬁnity differ from the one
in which your program is located?

3. If the given facts about the community are
ignored when the child drama program is planned,
when or where will it first begin to affect the
program?
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These questlons were necessary to learn how the various
Individual characteristics of a city, iﬁ the opinlon of the
respondent, woﬁld affect the planning of a child drama
program,
The questionnalre was printed on the front and back
sides of eight and one-half by eleven inch paper. The entire

questionnaire took five pages or three sheets of paper,

SELECTION OF PERSONS RECEIVING
QUESTIONNAIRE

| The queationnaire plus the lette‘r from Dr, Jones was
sent with a self-addressed, stamped return envelope to one
hundred people. The one hundred people were chosen on the
basis of three factors: ‘geographic location, prominence in
child drama, and type of involvement in child drama programs,
The 1list contained people in every part of the continental
United States, governors of Children's Theatre Conference
regions, authors of child drama textbooks,. and child drama
workers in education, community and private programs. The
diversity of the respondents was desired to obtain a balancea
view in the development of a model child drama program, A
complete list of the people reéeiving the questionnaire can
be found in Appendix B of thlis thesls. The addresses of
these people were taken from three sources: (1) the 1list of

participants in the 1968 Children's Theatre Conference held
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in Los Angeles, California, (2) addresses given in recent

coples of the Children's Theatre Review; and (3) A Directory

of Children's Theatres in the United States, edited by Jed H.

Davis, published in 1968,2
'The results of the queétionnaire and the development

of a model child drama program are discussed in Chapter III,

23ed H., Davis (ed.) A Directory of Children's Theatres
in the United States (New York: American Educational Theatre
Association, Inc,, 1968), n.p.




CHAPTER III

QUESTIONNAIRE RESULTS AND INSUING MODEL

CHILD DRAMA PROGRAM

The purpose of thlis chapter is to evaluate the results
of the questionnalire, and from these results build a model
child drama program for any city having similar character-
istics as Wichita, The framework for the model program
will be outlined at the conclusion of this chapter., The
answers to the questions found in Chapter I of the thesis,
in the section entitled, "Purpose of the Study," constitute
the framework of the model chilld drame program, |

One hundred questionnalires were sent to people who
were engaged in child drama activities, Four weeks later
post cards urging the return of the guestionnalre were sent
to some child drama authorities who had not returned the
completed form, Appendix B designates those returning the
questionnaire, Thirty-nine questionnaires were returned,
’Twenty-two of these questionnailres were completed and con-
tained information useful to the construction of the model
program, Ten returns were not completed sufficiently to
derive information useful to this study. Six returned

questlionnaires had been sent to persons who had moved and

left no forwarding address,
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: Because of the background and experience of those
people ansﬁering the questlionnalre, a model child drema pro-
gram was bullt based on these replies, A few of the respond-

ents were working in programs of cutstanding meris and,

therefore, were qualified to suggest solutions to problems
particular to child drama., Some of those people answering
the questionnaire included: Jed Davis, Ann Thurman, MNrs,

Donald E. Phillips, Nancy Ebsen and John Donahue,

The answers from the questionnaires were tabulated
by listing the responses and then dlscovering trends of
opinion or thought and determining percentages., The
relationship between the respondent¥® current program and
that which he suggested as a model program was checked for
the dégree of correlation, The respondents suggested
activities for the model program and those contalned in his
own program agreed closely However, the size of the respond?

ents program was often smaller than that he suggested for

the model,

As the results of the questionnalre were belng complled,
the weaker parts of the questionnaire became apparent. The
length was one of the major drawbacks of the questlonnaire,
The number of questlions in Section I concerning the respond-
ents own program could have been shortened without loss of
vital information. More emphasis should have been given to

questions concerning an in-service training program., The '



24

questions in Section II, Fart €, concerning the creative
dramatics élass numbers and sections led to confusion
because of poor wording, The information wanted was the
suggested length 1n minutes of each class meeting, the
number of class meetings in each sesslon and the number

of sessions to be held during each year, If these changes
nad been made in the questionnaire the valid information

derived from it would have been of greater use,

EFFECT OF COMMUNITY CHARACTERISTICS

ON PROGRAM

The factors of population, education, racial
background, social class and employment and their effect
on the planning of the program was the first consideration
dealt with by the respondents, Over 50 per cent of the
respondents indicated that the inherent offerings of the
child drama program would te unaltered by these factors
of the community.™

The responées do not agree with Kenneth Graham,.

The majority of the respondents felt the factors of
population, education, racial background, soclal class and

employment will, however, have a strong affect on the people

*The percentages used throughout the reporting of the
questlionnaire returns are based on the number of people
ansvwering each particular question,
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of the community, The environment of the community
shapes the peoples' methods of expression, choice of leaders,

and acceptance of new ldeas and people, A child dramsa

program 1s developed through a community for use by

individual people. Therefore, contact with the program

1s on a personal basls, and environment determines the type
of contact, .

Community characteristics do have an affect on the
‘degree of acceptance by an individual in the child drama
program, The respondents noted this point in almost 50 per
cent of the answers. They felt that if the participant in
the child drama program felt that the program was meeting his
personal needs and specifications, the program tended to be
received with a greater amount of enthusiasm and support,

The child drama program's selling point should be the partici-
pant's galns, rather than the ideallstic but sometimes imper-
sonal community beneflits, The community advantages are often
as valid and important as the personal ones, but do little to
stimulate individual participation. Some of the community
advantages could be the lowering of juvenlle delingquency rates,
enticement for new business, and greater opportunity for pub-
lic education and entertalnment, Personal gains could include
artistic and creative growth, social activity or personal

entertainment. The basic needs of human beings remain the

same 1n any community; environment determines what is
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available to satisfy those needs, Each person will choose
that activity within a child drama program which best
satisfies his own needs, Therefore, a child drama program

in any community should contain the same essential ingredients;
If that activity 1s not available then the child drama pro=-
gram has been poorly planned, The respondents felt the
characteristics of the community might directly determine

the individual's relationship to the child dramea program,

‘but it should not alter the basic offerings of the progranm,

nor its striving for artistic merit,.
GOALS OF THE MODEL PROGRAM

The goals listed by the respondents were of two kinds.
The first area was to provide entertalning, educational, and
aesthetic experiences for the child and to bulild his natural
creative abllities. The second area covered was a specific
detailing of the program offerings; this area included such
things as to provide children's theatre, or provide classes
in dramatic activities,

The two types of goals listed above agree closely with
those listed by writers of child drama textbooks. Winifred

Ward, in her book, Playmaking With Children, lists the objec=-

tives of playmaking or creative dramatics. Playmaking can
glve the child a controlled emotional outlet, an avenue of

self expresslion, encourage creative imagination, stimulate
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growth in soclal understanding and cooperation, and aid the
ability to think on one's feet and express ideas fearlessly.l
In addition, Kenneth L. Graham lists the following points as
goals for children's theatre: 1learning, entertainment,
aesthetic appreciation, filling of psychological needs and

building future audiences.2

RELATIONSHIP OF CHILD DRAMA

TO OTHER ORGANIZATIONS

The relationshlp of a local child drama program to
other institutions and organizations is one that should be
considered carefully, When asked in what state and national
organizations a child drama program should participate, 70
per cént of the respondents listed the Children's Theatre
Conference‘of the American Educational Theatre Assoclation,
The gains from the pursult of knowledge, the exchange of
ideas, and the encouragement of child drama activities by
this organization through its literature and conferences can-

not be overemphasized. The responses also contained a wide

1

Winifred Ward, Playmaking With Children, Second edi-
tion (New York: Appleton-Century-Crofts, Inc., 1957),
pp. 3-8.

2Kenneth L. Graham, "Values to Children from Good
Theatre," in Children's Theatre and Creative Dramatics, edited
by Geraldine Brain Siks and Hazel Brain Dunnington, Seattle,
Washington: University of Washington Press, 1961, pp. 27-30.°
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variety of other organizations deslrable for membership,
Some of these organlzations included Thesplans, American
Childhood Educational ASsooiation, International, and The
Speech Assoclation of America,

The respondents were asked 1if the child drama pro-
gram should work through the schools, recreation departments
or independently, Two-thirds of the answers indicated that
the child drama program should work through the school
‘systems., The rest preferred working independently or
through the recreatlon systems or a combinatlion of all
three, The 1independent groups would function within their
own framework and would have no connection to any activities
sponsored by the schools or recreation departments, Perhaps
the greater preference for the schools stems from the easier
neans of adcess to the children and the avallability of
facllities,

The participation of the thld drama program in a
unified arts system brought divided responses., Half of the
respondents felt & unified arts program could definlitely be
advantageous, whlle the other half were not strongly in favor
of such a plan. The participation in a unified arts program
was listed by some of the respondents as "desirable,” or
"a posslibllity" and by others as "not necessary." The
answers suggested that the child drama program could function

without unified arts; however, a sound unified arts program
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could be of great benefit. Before membership is undertaken
by a child drama program in any institution or organization,
the benefits of such a membership to the child drama pro-
gram should be considered. A child drama program should
only become actively involved in other systems when the
goals of the child drama program will be enhanced.

At times the staff of a child drama program will wish
to have a ‘sponsoring organizatién to glve ald in drawing
‘audiences or lend financlal support., These sponsoring
organizations are normally used for external support rather
than filling internal staff and supervisory poéitions. All
of the respondents' answers listed organizations noted for
thelr social-cultural work, The organizations 1li sted most
often were Jﬁnior Leagues, men's business clubs, parent-
teacher associations, and the American Assoclation of
University Women,

Child drema programs many times have difficulty
determining the amount of support to enlist from parents,
About 60 per cent of the respondents indicated that the
greatest ald parents could gfve the brogram was to provide
tran;portation, assist in technical aspects, and encouragé
their children and the community to particlpate in such a
program, Each child drama program will soon find those
people in the'community whose time and assistance provide

valuable service,



The remainder of the responses indicated parents
were not to be enlisted in any part of the child dramsa
progran, These respondents did not give any reésons for
their strong rejection of parental ald, Perhaps they
felt a higher gquality of instruction or creativity could
be achieved if only professional staff members were used,
or perhaps the objectives of the program had been mis-
understood by the parents. Howéver, 1f a child drama
| program 1s to develop to the fullest extent, the parents'

role in the program should be clearly understood.

SPECTALIZED AREAS AND EXTENT
OF CHILD DRAMA PROGRAM

Child drama was previously defined as including
both children's theatre and creative dramatics. The

responses to the question, concerning the areas to be
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included in a child drama program; endorsed this definition

by their almost unanimous inclusion of these two activities,

Children's theatre and creative dramatics were ranked as
equal, integrated, and mutually beneficial. Dance was
mentioned in approximately 40 per cent of the‘replies
and technical theatre instruction was also recommended.
The responses also listed puppetry and acting classes
twice, Playwriting wés only listed once as an activity

to be offered, The reasons for the lack of this activity
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can only be éuessed at, but perhaps it 1s due to lack
of qualified teachers, Stronger emphasis in this area
~could lead to a greater amassing of good children's
theatre scripts. New scripts would he of vast benefit
to the childreh's theatfe: the dearth of good scripts is
now a strong factor in limiting productions.

To most effectively fulfill the goals and activities
Qf the child drama program, an in-service training program
for volunteers offered on a regular baslis was recommended,
An activity of this type can provide a pigher quality
and more unifo;mly sound program, The in-service
training may be deslgned to instruct future professional
child -drama staff members or it may be used to train
volunteers to assume roles of leadership. |

Childrent's theatre was the first activity considered
by respondents. The recommended number of total productlons

a year ranged from two to nine, but the majority of
answers advocated eilther four or five,  Perforamnce time
during the school hours was listed in about one-third of

the answers., School time performances would have to be
arranged with the cooperation of the school authorities,
The remainder of the respondents recommended weekend

performances. An admission fee of fifty cents to one

one dollar was listed by 80 per cent of the respondents as



being desirable, Winfired Ward also feels an admission
should be charged, but that it should be kept at =
minimum.3 The admission charge suggested by the
respondents depended largely upon the funding of the

program, Lf the productions were belng funded by box

office receipts a high admission was considered necessary.

One respondent's statement of "all the traffic will
bear" emphasized the need for admission charges. The
poorer members of the community, however, must not be
eliminated, ©Publicity of the children's theatre
productions through the press, radio and television was
suggested by all the respondents, PFarental ald and
support were also listed as wvaluable publicity factors.
Almost one-half also recommended personal appearances
by the cast and special displays through the schools,
The school class attendance and season ticket sales in
conjunction with a good publiclty program were endorsed
by the majority of the respondents as the best way ﬁo

attract houses,

3
Winifred Ward, Theatre for Children, New York:
D, Appleton-Century Company, 1939, p. 237.
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The desirability of a touring company was
recommended only when there was no adequately equipped
home theatre that was centrally located, Touring could
also be used when playing to such special types of audiences
as welfare homes or physically handicepped children.

‘The majority of the respondents wére not too enthusiastic
about the advantages of touring. They preferred to

worX in a hbme theatre and transport the children to it,

A speclally equipped truck or show wagon can be successful
if carefully planned and not stretched beyond its
capacitlies,

The answers of the respondents indicated that
children should be used as actors only wnen the role
called for a child, About 60 per cent of the respondents
felt this way, and Winifred Ward says that only those

children over the age of eleven should be considered for

casting in a production.J+

A wide variety of replies were recelved
regarding the content of a creative dramatics course.

The majority of the respondents wanted the class to

Ibid., p. 152,
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contain as many different experiences as possible,
These experiences included pleasure, concept learning,

rhythm, and emotional control. Perhaps the majority

o' responges to tho queatiennalre oan be moen to
conform to Winifred Ward's summary in her book Theatre

for Children. She feels that there are several attitudes

toward the use of playmaking and creative dramatics. They
can be employed as tools for learning, as recreation, as
therapy, and as art f‘orms.5 Those involved in a child drama

program would probably use the creative dramatics to

less extent as an instrument of therapy, however,

this possibility should not be overlooked, According

to Ward, the content of a creative dramatics class

depends a great deal upon the age of the particlipants,

The activitles of the young child, six, seven and

elght years o0ld, should consist of rhythm exercilse,

training in movement and volce control and development of the
senses, Creative dramatics for the éight-, nine-, and ten-
year -0lds should contain more training in sense 1mpfessions,
pantomimes, beginning characterizations and some creative

dance, Eleven-, twelve-, and thirteen-year-olds should work

Ward, Theatre for Children, op. cit, pp. 15-16,
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on pantomime that was emotionally motivated, characteriza-
tion, dialogue and beginning 1mprovisations.6 Two respond-
ents suggested the creative dramatics classes should be
divided by ability, and one suggested dividing by sex.

| Only one respondent felt the creative dramatics class
should culminate in a performance. The rest felt the class
should not be geared to performing and that a performance
should be given only after the participant had several. years
experience in the class,

The replies to the problem of evaluating the success
of a child in a creative dramatics class indicated that this
was a difficult area of child drama, Over half the respond-
ents replied that they did not know what determined the
- success of the child, The rest indicated the child's success
could only be measured in terms of his interest and his
growth, Some of these methods of measuring included,
control, communication and movement patterns, Each child will
gain something different from the creative dramatics situa-
tion, What the child gains may not Ee visible to the eye,
and therefore difficult to measure; but i1t is still a valid
gain and should not be ignored, Most of the respondents
agree with Geraldine Brain Siks when she suggests these

criteria for evaluating the child: .rhythmic movement of the

SIbid., 37-73.
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body, abllity to "see things'" when presenting a pantomime,
the ablility to "feel" a character both inside and out, the
abllity to develop natural dislogue for the character, the
abllity to work in a group, and a feeling for continuity and
ltémpo.7

The replies to the questions concerning the meeting time

and place of the creative dramatics class indicated the respond-

ents involvement of the child with the school system. "Over 50

per cent of the respondents wanted the classes held during
school time. The remainder preferred holding them immediately
after school or on Saturday mornings, The only requirement

. the respondents had concerning the meeting place was that.it
have space free of distractions and room for the students to
‘move easily and yet remain under the guidance of the instruc-
tor. The length and frequency of the class meetings brought
numerous different replies from the respondents. The vafiety
of replies was greatly increased by the confusion resulting
from the wording of the questions, All felt the class should
meet at least once a week; one-third of the respondents felt
that meetings twice or three times weekly were more desirable,
The suggested length of each class session was around sixzty

minutes, The number of class meetings for each course ranged

7Geraldine Brain Siks, Creative Dramatics, New York:
Harper and Row, Publishers, 1958, pp. 231-235.
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from twelve to twenty with fifteen being the means The

respondents felt the classes should be offered year round.
During the summer session, a majority of the responses
indicated that the program could be varied to offer a great.
‘nﬁmber of classes to the child because of his increased
amount of time, The summer program could also include the
same classes taught on a more intense basis or special exper-
imental classes when taught for the purpose of testing
untried theories or ldeas, These experimental classes could
be built around the instructor’s ideas or could be designed by
the suggestions of the students.v Successful activities could
then be incorporated into the winter program and ideas shared
with other child‘drama programs, Other suggestions included
-a greater emphésis on the quy movements since the child was
able to be outside for greater lengths bf time. About one-
third of the replies indicated the summer programs should‘be
planned with an awareness of the vacations of both the stu-
dents and the volunteer staff, All should be encouraged to
take their vacations,‘but the programs should be flexible
enough to allow for this factor. One of the suggestions
offered was a series of courses taught onian intense basis

to be offered several times during the summer. Becéuse each
course is only two or three weeks’in length, the child could‘
attend without interruption by a vacation. The answers

glven by the respondents indicated that 70 per cent of them
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felt the classes should be divided by age group. The sug-
gested divisions were by grade level or seven- to nine-year-
olds together, and the ten- ﬁo twelve-year-olds, The classes
were generally divided to keep within the framework of the
course content of a creative dramatics class suggesﬁed by

Ward and Siks.

When a group of youngsters is particularly talented,
or a large number of students wish to repeat a course, then
advanced classes should be offered, When children of widely
different age groups are placed in the same class the differ-
ént leyels of interest may conflict, Older children may
trea? the younger as "bables," and the younger often withdraw
under the "bossing”" of the older‘children. A child usually
- should not be placed in an-advanced class until he has had

some exposure to the beginning course work, , A small number

of respondents indicated the classes could be divided by sex,
but this theory was not endorsed by the majority of the
replies.' The recommended class size ranged from four students

per instructor to twenty. The majority of replies, however,

seemed to indicate the class size was most effective at a

ratio of fifteen students per instructor,
The responses to the questionnaire showed that any

additional classes to the creative dramatics and theatre arts
curriculum, such as dance, art and technical theatre classes,
should be offered on demand and only when the facilities and

instructors were available,
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STAFF AND TRAINING

The méjority of responses agreed that the ideal staff
for a child drama program would consist of a director,
design eI-£ ec;hﬁlcal director, a costumer and a creative
 dramat1cs specialist; Winifred Ward agrees with this list,
but she would add a person to handle the business and public-
1ty of the program.8 The respondents were almost unanimous
in ﬁheir feeling that all of the members of a child drama
program shoﬁld have college or university degrees in their
Specialized areas and have experience., Almost one-third of
the feblies indicated that a masters degree was preferred for
the director and the creative dramatics speclalist and that
the additionailtrainihg be done in the child drama area,
rather than general theatre course work., The responses also
suggested a bfoad general background in psychology, the
behaviorial sciences, and literature was desirable, Frank
M. Whiting lists the following polnts as necessary for the
training of a children's theatre instructor. In ggneral edu-
cation, the person should haﬁe a broad liberal arts back-
ground with special emphasis in psychology and child welfare,
the arts, and 1literature, The person should participate and

become skilled in all phases of the theatre. For specialized

8

Ward, Theatre for Children, op. cit., p. 58.
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training, the person should take all of the course work he
possibly can in the area of directing, In addition, the
person shouldvdevelop an awareness of the speclal phases and
demands‘bf children's theatre'production.9

Agnes Heaga recommends this special preparation and
traininglfor a pérson wishing to become a creative dramatics
leader. The student should first read, observe and talk with
persons wno are trained in creative dramatics, The student
should then be allowed to act as leader of a creative dra-
.matics session with the "students" consisting of his own class-
mategs. The teaching should be done under a gualified instruc-
tor who can give helpful critiques of the.student's work, The
studenf would ﬁhén teach o class of children which will be
visited éeveral times by the qualified instructor for pur-
posesfof critique. The student should then take additional
course work in literature, theatre and creative dramatics to
develop his own background. ‘Additional sesslions of practice

10

teaching may also be desirable, It is clear that those

9Frank M, Whiting, "Recommended Training for Children's
Theatre Director," Children's Theatre and Creative Dramatics.
Edited by Geraldine Brain Siks and Hazel Brain Dunnington,
(Seattle, Washington: University of Washington Press), 1961
pp. 104-112, ‘ '

1OAgnes Haaga, "Recommended Training for Creative
Dramatics Leader," Children's Theatre and Creative Dramatics.
Zdited by Geraldine Brain Siks and Hazel Brain Dunnington
(Seattls, Washington: - University of Washington Press), 1961,
pp. 198-207. _ o ‘
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1nvolved in a child drama pfogram should have a broad liberal

arts vackground, training in child drama, and a 8incere inter-

est in children.
FACILITIES

To fully discuss the»materials necessary for staging
a children's theatre production and equipping a stage 1is
beyond the scope of this study. There are many excellent
tooks on the subject written by experts in the field of
technical theatre which are available to the reader, 1In

addition, a book entitled, Children's Theatre: An Art for

Children, by Jed H, Davis and Mary Jane Larson Watkins, 1is
very helpful, |

The facilities necessary for a class in creative
dramatics are -small, As was indicated earlier, a comfortable
room with a mple space for movement was preferred, Almost
two-thirds of the respondents indicated that access to a
record player or tape recorder was desirable., Other sugges-
tions included colored lights, rhythm instruments, geometric

forms or blocks, old properties and slmple costumes,
SELECTION OF LITERATURE

The questionnaire asked what determined the selection
of literature presented to the.child. All of the respondents

said that the director of the children's theatre production.

v
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and the lnstructors c¢f the individual creative dramatics
élasses should be the peopie to choose the materlal pre-
sented to the child. The method of choosing the literature
brought a great variety of reéponses including the artistic
concepts of the staff, the literary value of the material,
and- previous material presented. . These responses generally
conform to the methods suggested by Winifred Ward., The
selection of literature in a creative dramatics class
should be sulted to the age and taste of the child. The
literature should be challenging, worthy of the time spent
on it, and achlieve more effgctiveness by being acted out
rather than read. The individual class experiences, mood
and environment ﬁill further determine the special literature
selection for each class, Each age group has 1ts own prefer-
ence for types of literature. Ward suggests for five- and
six-year-olds stories and poems with an ample amount of
action, lovable animals and Mother Goose characters, Seven-
and eight—year—olds like fairy tales, while nine-; ten-,
and eleven-year-olds prefer realistic stories of adventure
with & strong hero: Exciting mysteries and stories con-
taining idealistic 1deas and romance, such as Robin Hood and
some of Shakespeare's plays, are sultable for twelve-, thir-

teen-, and fourteen-year—olds.ll

1lyard, Playmaking With Children, op. cit., pp. 89-111,
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The respondents answers concerning the selection of a
play for production are agéin best summarized by citing Ward,
Play selection involves two areas: the practical aspects of
production and the literary quality of the ﬁlay being con-
sidered., Ward lists the practical aspects for choosing a
play as: a varlety of types during a season, a mixing of the
children's favofité plays with those less kngwn, appeal to
the ohild and the various age groups, and the cost of produc-
tion, 12 |

The literary quality of the piay can te judged by
these cri£er1a:' a worthy central ldea or motive, economy in
the number of 1ncidents,‘a strong climax that does not appeal
to any one emotidn, a quick and satisfylng ending, character-
ization that seems real, and natural dialogue.13 Jed H.
Davis and Mary Jane Larson Watkins agree with the criteria
set forth by Ward.

Almost half of the respondents sent bibliographies of
textbooks, storlies and poems that they had found'useful.
These closely matched those recommended by Siks, Ward, Davis,
and Watkins and other authorities in the field of child
drama. It is recommended that the reader consult these

authors for listings of useful books and articles,

lZWard; Theatre for Children, op. cit., p. 139

1yard, Playmaking Wth Children, op. cit., p. 90.
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BUDGET

The respondents listed three separate ways of
acquiring funds for a child drama program. The first con-
slsted of money gained from the 2dmission charge to the
.children's.theatre productions and the tuition from the
creétive dramatics classes, No set fee was recommended for
the tultion of the classes, This was left to the decision of
the local program. The fee should not be so high that it
prohibits participation of a chlild who wishes to Join.
Severely disadvéntaged children could be enrolled under
special arrangements, The second method of fupding was
through donations of individuals or local groups interested
in child drama. The third method of raiéing funds was
througn application for grants on a federal or state level,
Money may also be granted from budgets of local departments
of éducation or recreation, The respondents all felt that
any one, or a combination of these ways, ﬁould be acceptable
vmeans of fund faising.

The division of the budget among the various parts of
the child drama program brought such a varlety of responées
that 1t was impossible to plck one as being ideal, The
replies ranged from 10 per cent to creative dramatics and 90

per cent to children's theatre to the opposite. At times

the emphasis was placed on hiring qualified staff and at
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others to procure supplies and facilities, The only conclu-
sion drawn from these replies was that each area of the child
drama program should be allowed to expand to its fullest

capacities without causing sacrifice to any other area of the

‘program.
SUMMARY

From the compiling of the answers of the questionnaires
and consulting the works of authorities, a summary of a child
drama program for any community having the listed character=-
iétics would be'found to have this framework, The child
drama program would be composed of children's theatre, crea-
tive dramatics,'and classes in related areas of the theatre.
The extent of a chlld drama program 1s difficult to express
numerically, but ideally the program would be avallable to
2ll who wish to participate, Personality differences would
enable some to benefit more from a program of the nature of
cbild drama than others. Each person must find his own
outlet of creative expression, Ideally, enough classes should
be offered in each specialized area to accommodate all who
wish to participate. The Wichita model child drama program
would maintain active membership in the Children's Theatre
Conference of the American Educational Theatre Assoclation,
The program would work through the recreation department and

the school system. An arrangement of this type would give
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additional funds, facilities and personnel‘to the child
drama program,., The children's theatre would operate in a .
well~equipped home theatre. If this was not avallable, or

elrocumstances warranted it, tduring theatre facilities would

be developed. The creatiﬁe dramatics classes would be held
in spacious, inviting areas provided by the’schools, recfea-
tion department, or other available facilities. Each class
would average around fifteen students per instructor. The
related theatre classes would be held in faclilitlies suitable
to the needs of the class. The staff would consist of a
children's theatre director, a designer-technical director,

a costumer, a creative dramatics specialist, and a publicity-
business manager., Each staff member would be responsible
for—his area of the child.drama program and would conduct
classes appropriate to his field. The staff would also con-
- duct aﬁ in-service training program for volunteers. An
attempt should be made to draw at least two volunteers from
each elementary school. These volunteers would, after’
tfaining, conduct the creative dramatics classes for the
children throughout the city. Because of the large population
of the community 1t is impractical to attempt to have paid
éreative dramatic<specialists in each school, An

in-service training program, 1f properly conducted, would
insure high standards of lesdership and a systematic spread

of creative dramatics throughout the city., The literature
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chosen for presentation to the child would be selected with
both the practical and literary qualities welghed. The pro-
gram would be financed through state and national grants,
donatlions from local groups aﬁd'individuals, class tultions
and box office receipts, and local cilty departmental budget
allocations, ®ach area of the program woulq e budgeted to
encourage fullest aevelopment without stralning any other

area,



CHAPTER IV

EXISTING CHILD DRAMA

IN WICHITA, XANSAS
THE WICHITA CHILDREN'S THEATRE

The purpose of this chavter is to discuss the child
drama program 1n existence in Wichita during the year 1968,
The discussion covers the questions posed in the section
discussing the purpose of the study of this thesis found
in Chapter I. The first part will concern the child
drama organization called the Wichita Children's Theatre.,
The second part will concern other ofganizations produding

child drama in Wichita.

The Wichita Children's Theatre was organized in 1946
by Irene Vickers Baker at the request of Maude Gowen
Schollenberger, then president of the Wichita Art Assocla-
tion. Incorporated into the Wichita Art Association in 1947,
the Wiéhita Children's Theatre has 1ts headquarters at.the
Wichita Art Association Cultural Center, 9112 East Central,

Wichita, Kansas.l "Children's Theatre 1s a part of the

1
"Short History of Wichita Children's Theatre,"

Children s Theatre Review, XVII (February, 1968), p. 7.
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Wichita Art Association, but its organlzation, operation
2
and finances are separate," The purpose of the organization

1s to provide children's theatre for Wichita,
RELATIONSHIP TO OTHER ORGANIZATIONS

The Wichita Children's Theatre works with the coopera-
tion of the Wichité Board of Education to present the
Troupers productions, It maintains an affiliation with the
Wichita Art Association and is a member of American Educa-
tional Theatre Association, the Children's Theatre Conference

and the American National Theatre and Academy

.
{ .

ACTIVITIES OFFERED IN WICHITA
CHILDREN'S THEATRE

The Wichita Children's Theatre program contains four
basic activities: the children's théatre, the School of the
'Performing Arts, the Chlldren's Théatre Guild and the
Troupers. The children's theatre glves four productions per
year and three performances on Saturday of each production,
The produétions are given in East High School Auditorium to
about 1,800 people at each performance. Four orphanages or

children's homés are invited free of charge to the morning

2"Wichita Children's Theatre" (Wichita, Kansas: Copy
for Cultural Edition, Wichita Children's Theatre, 1968), n.p.
(mimeographed,)
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performance, Admission to the performance is one dollar; a
season ticket may be purchased at two dollars for children
or one dollar for adults,

The School of the Performing Arts offers classes in
creative dance, ballet, dramatics and theatre arts, The
classes are held on the main stage of the theatre located in
the Wichita Art Assoclation complex., Classes, taught by
Osythe Dearsmith Moore, are offered to both boys and girls
between the ages of four and fifteen, Fifteen lessons are held
tetween September and January on a weekly‘basis. Bach 1eséon
is between an hour and an hour and a half in length., The
tultion 1s twenty-five dollars per student for teginning
_ classes and thirty-five dollars per student for advanced
classes. The classes are limited to around twelve students,
The entire school enrollment is around 150 students.3

The third activity is the Wichita Children's Theatre
‘Guild. The purvose of tnis organization is to provide perma-
nent financlal support for the children's theatre program by
a patrons' plan and to broaden the public's understanding of -
children's theatre as a2 cultural énd educational activity. Any
interested person is eliglible for membership at a cost of five
dollars for a single membership, ten dollars for a family

membershiv, or one ddllar for a student membership,

33chool 1968-69 (School Calendar, Wichita, Kansas:
Wichita Art Association, 1968), pp. 4-35.
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The last activity 1s a group called the “Troupers."
The Troupers are composed of young matrons who present a play
at a different elementary school each Friday morning during
the school year. The Troupers play to about 40,000 youngsters
a year.LL Entrance into this group 1s only by recommendation

of one of the group members.s
PERSONNEL AND TRAINING

There are only two paid staff positions in the
Wichita Children's Theétre. The Managing Director is the
head of the Wichita Children's Theatre and works in coopera-
tion with an advisory committee of twelve members, This
position is now held by Irene Vickers Baker, The second
position, filled presently by Osythe Dearsmith Moore, is the
instructor of the classes offered for children in the School
of the Performing Arts.

Mrs, Baker holds a B.S, degree from Boston University
and is a graduate of Leland Powers School of Theatre and
Phidaleh-Rice School of Spoken Word., She has also done
travel-study in Eﬁrope and survey studies of theatres abroad,

She was head of.the Friends University Theatre and Speech

6

Department for thirteen years. Mrs, Baker has had no formal

4"W1chita Children's Theatre," loc. cit.
5Statement by Irene Vickers Baker, personal interview,

6school, op. cit., p. 7.
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course work in children's theatre or creétive dramatics., She
has attended some of the national Children's Theatre Confer-
ences and also local and regional children's theatre confer-
ences. In preparation for organizing the Wichita Children's
Theatre, Nrs., Baker stated that she attended conferences,
reed available books on the subject, and held several discus-
sions with Isabel Burger to familiarize herself with the‘
subject of child drama.7

Mrs, Moore has a B.A., degree in ‘Education from
Wichita State Universify, has studied at Pasadena Community
Playhouse, Chicago Civic\Opera Company and the Perry
Mansfield School in Steamboat Springs, Colorado, and has been
a private instructor in dance and drama in Wichita for thirty
years.8 Most of Mrs. Moore's work has been in dance,
although she has attended confefences in children's theatre
and creative dramatics,

These two staff personnel givé direction and leader-
ship to the Wichita Children's Theatre, All other work is
done by volunteers recruited from the area or drawn from the
classes in the School of the Performing Arts. Wichita has no

in-service training program at this time.9

7Statement by Irene Vickers Baker, personal interview,

8school, loc. cit.

9Statement by Osythe Dearsmith Moore, personal

interview,
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FACILITIES
Until the completion of the theatre, the Wichita

Children's Theatre productions continue to be held in East
High School Auditorium, Presently, the rehearsals, except
for dress rehearsals, are held on the stage of the partially
completed theatre, All of the classes for the School of the
Performing Arts are held on the main stage of the new
theatre. The stage has a depth of forty-eight feet, a width
of one hundred feet, a proscenium opening of forty-five feet,
and ten feet of apron space, There are to be twelve battens
located behind the proécenium operated by a counterwelght
system. There is no fly gallery. Immedlately adjacent to
the backstage area are dressing and ﬁake—up rooms, costume
and property storage space, office areas, and a workshop for
the construction of scenery, The lighting, sound and projec-
tion area 1s located in a booth at the back of the audito-
rium,lo The stage area was designed to the specifications
prescribed by Mrs, Baker.ll The consulting architect was

Arthur Risser, assoclate professor of englneering graphics at

lODolores Hills, "Children's Theatre Now in New Home,"

The Wichita Fagle and The Beacon Sunday Magazine, October 20,
1968, 1D,

Statement by Irene Vickers Baker, personal
Interview.
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Wichita State University and chairman of the architecture
project of the American Educational Theatre Association.l2

The decor of the auditorium is to be completed in blue
and grays, The house will seat 499 people., The seating
arrangement 1s to be continental, ahd the sightlines are
designed for children.l

The Troupers carry theilr own set, costumes and proper-
ties as they tour to the individual schools which provide

playing space and storage between performances.lu
SELECTION OF LITERATURE

The selection of literature used in the children's
theatre productions 1s determined by the Managing Director,
This director stated that she tries to have a well-rounded
program including classical literature, a fantasy, and an
adventure story. The Managing Director directs the first
play of each season, The second production is a performance
of the Heed Marionettes and is usually drawn from classical
‘literature., The third show may be handled by a guest director
and cast. The final performance of the season is basically

a dance program, The cast is drawn from the advanced

12p111s, loc. cit.

13Children's Theatre Review, loc, cit,

Statement by Irene Vickers Baker, personal interview,
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students in the creative dance and ballet classes taught by
Mrs., Moore. The literature used in the creative dramatics
classes 1sunder the direction of Mrs. Moore and consists of

children's stories and poems used for dramatization,
PUBLICITY OF PROGRAM

The Wichita Childfen's Theatre publicizes 1ts program
mainly through the schools, The individual school P.T.A.'s
handle advanced ticket sales, Sixty thousand flyers are
glven to the children through the schools, Brochures are
also avallable for interested persons, The School of the
Performing Arts is publicized through its school catalogue
of classes. The entire progrem recelves frequent coverage

by The Wichita LFagle snd The Beacon, and local television

and radio stations also give coverage 1n newscasts and spot

'announcements.IS

FUNDING AND BUDGETING OF PROGRAM

The Wichita Children's Theatre 1s funded from several
sources, The first is through;box office receipts from each
production, This money is used to present the productions,

The scripts, scenery, costumes, and rental of East High
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School Auditorium must come from these reéeipts. Each prod-
uction has a maxXximum budget of five hundred dollars.

Additional money comes from tultion paid by the stu-
dent in the School of the Performing Arts. This tuition
money 1s used to pay expenses incurred 1n the teaching of the
classes., MNMrs. Moore recelves a commission from the classes,.
Mrs. Baker receives no_régular saiary.

The bulk of financial support comes from private
donations which have been used largely to build a theatre
adjacent to the Wichita Art Association Galleries, The shell
of the building was made possible by the gift of a single
donor., The stage and 1ts housings were purchased with
110,000 dollars raised by the Wichita Children's Theatre
solicitations. A chair fund of 50,000 dollars is belng
reserved pending the completion of the auditorium, The
stage equipment and the individual prices of each plece have
been listed in the descriptive literature for the convenience
of the donor. A donor may buy a plece of equipment, donate
to the auditorium completion fund, or donate to the general

children's theatre fund.16

16"An Invitation from the Wichita Children's Theatre"
Wichita, Kansas: Wichita Children's Theatre Guild, 1968),
n,p. (mimeographed,)
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OTHER CHILD DRAMA PROGRAMS

EXISTING IN WICHITA

The Wichlta Recreation Department is the only other
organization in Wichita that has any type of child drama
brogram. In the summer the Recreation Department spoﬁsors
the Show Wagon, a children's talent show drawn from the local
playgrounds, The Show Wagon has brief rehearsals before
presenting a program to various local playgrounds. The
Recreation Department also sponsored a creative dramatics
class for ten weeks in the fall of 1968, The class was
taught by Suzanne Umphrey at the recreation center, and was
composed of students in the fourth through sixth grades.

The Wichita school system offers classes in acting at
the high school level and also sponsors drama clubs at both
the high school and junior high school levels, In both of
these activities, the emphasis is on acting techniques
rather than child drama,

Friends University has produced one original children's

theatre production, Marlin the Magnificent, in 1966, This

show has been presented eight times to audlences in Wichita
and also to the 1969 Children's Theatre Festival at Marymount
College in Salina, Kansas, Friends University has undertaken
no other child drama activities,

Wichita State University teachers mention child drama

in some of the speech courses but the small amount of



;‘material presented is not discussed or glven any great
L emphasis, The University has no child drama classes or

! productions,

There were no other notable child drama activities

existing in Wichita, Kansas, in 1968,
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CHAPTER V

SUGGESTIONS FOR WICHITA, KANSAS
CHILD DRAMA PROGRAM AND

SUMMARY Of STUDY

The purpose of this chapter is to present the conclu-
sion of the study and tq suggest measures which Wichita
Kansas, may téke to develop a model progran.

When the leaders of any city or community are planning
a child drama program, thgre are several concepts to be con-
sidered. The determination of a program's goals are vital to
the beginning of any planning session., The leaders must know
thelir direction of growth before any concrete steps can be taken.
Growing out of the evidence of this study 1s the desirability
of planning at least one unified child drama program in the
community. To lgnore one phase of a child drama program in
preferenée for another or operate under the assumption that
another group is sponsoring that type of ectivity results in a poorly
balanced program, Each child dr-ma program should strive tb
develop every phase of each activity to the fullest, This
insures the child a rounded program that developé all aspects of
his creativity. An operation of this type does not eliminate
the possibllity of more than one program functioning in the
camc¢ locale, or even of specialized classes being offered by

individual groups. It does mean, however, that at least one
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program in the area should offer a complete, balanced
child drama program to the entire community.

The third factor to be kept in mind wnen developing a
child drema program is the need for strong and equally empha-
sized programs of creative dramatics and children's theatre,
These two activities are complimentary; they serve to
.strengthen one another, The vast majority of child drama
experts agree creative dramatics can bte put to good use in
children's theatre activities, They feel they are excellent
for preparation for acting, tryouts and casting, development
of a scene in a formal play, and for the bullding of future
audiences.l The experts also agree that there i1s no conflict
between creative dramatics and children's theatre., Creative
drazmatics gives the child a means of expressing himself; an
emotional outlet. Children's theatre stirs the world and gives
him food for thought. One activity without thé balancing
effects of the other only develops half the child,

The fourth point to consider when planning a child
drama program 1s the need for an in-service training progran,
Such ongoing education 1s basic to a growing and vital opera-

tion., The colleges and universities are providing training

1Isabel B, Burger, "Creative Dramatics: An Approach
to Children's Theatre," Children's Theatre and Crestive Dra-
matics, Xdited by Geraldine Erain Siks and Hazel Brain
Dunnington. (Seattle, Washington: University of Washington
*ress, 1961), pp. 185-191,
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for those who plan a career in child drama activities,
However, to see that the goals and methods of a child drama
program are developed to cavaclity, the knowledge should be
passed from the trained staff members to the volunteers,
teachers and recreation leaders and then on to the parents
and the community. It would not be necessary for the entire
>commun1ty to take a training course 1in child drama, but if
the goals are understood by the community, the program has a
greater probhability of success, All who serve in voluntary
positions should have some training; if high standards and
uniformly sound practices are to be achleved, an in-service
training program can serve not only to strengthen the
éxisting child drama program but to further the development
of child drama.

The fifth point to be considered when planning a child
drama program 1s its relationship to other organized activ-
ities that are concerned with the development of the child,
No one person or group is completely responsible for the
development of a child: this growth comes from exposure to
a large variety of people and situations. A great many of
the situations a child encounters are presented in a formal
orgzanlzed manner through the activities of the departments of
education and recreation. A child drama program should aug-

ment the efforts of these organizations., Each activity is
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attempting to develop a facet of the child; working together
a well-rounded, emotionally healthy, soclally adjusted, ases-
thetically aware individual can result.

Winifred Ward and others write about the usefulness of
playmaking and creative dramatics in the classroom, Educa-
tion is vrepering the child for the future, but it is also
hecessary that.the child 1live richly now. If the teacher
can find the natural interests of the child and discover
what experiences have meaning for him, then a creative play-
making session can be planned. The child is given a chance
to plan part of his own education through the playmaking.
The experience gained from these situations brings increased
knowledge and a sense of adequacy based on self-confidence,
The child must be educated to live in a democracy that is
rapidly changing. Creuative playmaking’gives the child a
chance to experience situations in which change is 1involved
and through the involvement of teamwork, the effects of
democracy are seen at close range, The child is given a

- chance to express and develop attitudes and appreciations in
addition to learning facts.2

Ward also feels that playmaking is a valuable aid to
the recreation programs. The playgrounds can use the activ-

i1ties of creztive dramatics to great advantage under the

2
Winifred Ward, Playmaking With Children, Secon%
_gdi%%on (New York: Appleton-Century-Ccrorts, Inc., 1957),
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direction of a skilled leader. Playmaking can also be used
in camps and for development of entertainment presented by
the children in local parks. Ward says, "Play is voluntary:
it 1is refreshing. It re-creates us."3 Creative dramatics
and playmaking are excellent for use by the recreational
.people to refresh and re-create us,

Children's theatre also 1s a great ald in the formal
educational and recreational systems. Ideas, facts and con-
cepts that oftentimes are difficult to grasp can be shown
through children's theatre, The child gains lmpressions
from children's theatre in a formal educational or recrea-
tional situation; from creative dramatics activities the

child can express the impressions he receives,

SUGGESTIONS FOR THE EXISTING

WICHITA PROGRAM

There are several steps necessary for Wichita, Kansas,
' to instigate if it is to attain the suggested model program.
First it must have a definite set of goals that are to be
achieved, The goals of the Wichita Child Drama Program
should be:

(1) To provide a balanced, integrated child drama
program for all who wish to participate,

Ibid,, p. 213.

——
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(2) To stimulate active cultural participation and
growth in the people of Wichita, Kansas,

(3) To serve as an example and aid to other communities
Wishing to start a program of child drama.

The first consideration of the Wichita leaders is to
organize a Child Drama Progfam. A Wichita Child Drama Devel-
opment Committee should be formed to promote and coordinate
the activities of the program. This committee would consist
of people representing The Wichita Children's Theatre, The
Wichita Art Association, The Board of Education, Wichita
State University, Friends University, Sacred Heart College,
The Wichita City Public Library, The Wichita Recreation
Department, The Wichita Community Theatre, The Wichita
Cultural Arts Development Program working through Century II
and the Wichita Council of Churches. This committee would
come into existence under the guidance of the Kansas Cultural
Arts Commission. These organizations would be represented to
insure a child drama program, integrated with all other major
organizations, concerned witn the development and well-being
of a child, and dedicated to increase and use the total
resources available in Wichita, Xansas, The program the
Wichita Child Drama Develooment Committee would undertake
should be structured in the following manner.

The organization now existing in Wichité called the
Wichita Children;s Theatre should be reorganized under the

following name: Wichita Children's Drama, Through this
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organization the total child drsma program could be developed.
The Wichite Children's Drema would consist of children's
theatre, creative dramatics, interpretive dance, and techni-
cal theztre instruction, Classes in pupvetry and playwriting
would be offered in the suﬁmer and in the fall and spring as
demanded., To conduct the program, a staff of ten people would
te hired. The staff would consist of children's theatre direc-
tors, creative dramatics specialists, technical directors, cos-
tumers, a business and publiclity manager and one secretary.
The Children's Theatre would bte offered on three
levels: elementary, junior high and high school. It would
consist of adult actors presenting productions to child
audiences. FEach level would offer four productions a year.
The elementary productions would be presented on the stage
of the children's theatre adjacent to the Wichita Art Asso-
ciation complex. Each of the four productions would be
presented to the elementary schools in Wichita. The pro-
ductions would be presented on school afternoons, Saturdays
and Sundays. Each production would be double cast to allow
a greater number of actofs to participate. The houses
would be drawn from each elementary school. The Board of
Education would make arrangements for the absence from
class, The parents, PTA's, and recreation departments would
be responsible for transportation to and from the school,

The admission charge would be fifty cents per person.
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Tickets would be sold through the individual PTA's The junior
nigh and high school children's theatre would be composed of
touring companies which would present productions on the stages
of the individual schools, Admission to the performances
would be seventy-five centé. There are sixteen Junior high
schools and six high schools. The size of each school would
requlre two performsnces. The Board of Education would arrange
the time missed from classes, The high school productions
would be presented in the morning and the juﬂior high school
in the afternoon, To conduct these programs two children's
theatre directors would be hired, one for the elementary level
and one for the junior high and high school level, Each direc-
tor would be responsible for the casting, rehearsals and per-
formance of each production. The selection of plays for pro-
duction would be the choice of the individual director. The
directors choice would be based on the literary quality of
the script, the age group of the audience, the avallabllity
of actors, production mounting qualifications and cost. The
director would also consider the total season and try to
present a variety of subject matter, The shows would be
arranged to present some of the audience "favorites" as well
as new or less well known scrivts. Twelve separate scripts
would be presented each year. The tryouts would be open to
any adult wishing to participate. Publicity for each produc=~

tion would be handled through a publicity-business manager.
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This area 1s discussed later in the chapter, To mount each
of these productions two technicsal directors and two costumers
would be hired., One technical director and one costumer would
Pe responsitle for the elementary school productions and one
technical director and one‘costumer would be responsible
for the junior high and the high school productions. The
technical directors and costumers would also conduct classes
in stagecraft, costuming, make-up and stage lighting, On
the junior high level these classes would be‘conducted in
the individual schools and would be called technical theatre
instruction, The basic aspects of each area of instruction
would be offered in one course, On the high school level
each area would be offered in a separate class to each
individual school, The classes would be held on the stage
of the children's theatre, The technical theatre staff
would either teach these classes themselves or conduct an in-
service training program for voluntary instructors, The
classes would ke held once a week, after school or on Satur-
days, for fifteen weeks and the tuition would be five dollars
per seésion. The classes.would be offered regularly in two
sessions a year, fall and spring. Technical theatre instruc-
tions would also be conducted in the summer. The summer
program will be discussed later in this chapter.

The creative dramatics classes would be conducted

under the direction of two staff members, These two staff



members would e specialists in creative dramatics and one
would have a stronz background in dance., These two people
would conduct an in-service training vrogram for volunteers
and suvervise the creative dramatics prozram. The volunteers
would te drawn from parenté, recreational and educational
personnel and assigned to each school district. At least
three creative dramatics-interpretive dance classes would be
held in each elementary school, The classes would be divided
by age levels and held once a week. There would be around
fifteen students per instructor and the class would meet fif-
teen times per session. The session would be held in the fall
and spring., There could be advanced classes also offered as a
demand developed ana volunteers were available, The classes
would te held after school or on Saturdays in school classrooms,
churches, or recreation facilities. The tuition charges of
each session would be three dollars per student. The Jjunior
nigh creative dramatics class would be conducted in the same
manner as the elementary schools., There would be one class

in each junior hizh, and these classes would be called Teen
Drama, The older or more advanced students in these classes
could work for = more polished performance with the possibil-
ity of presentation to younger creative dramatics students.

On the nigh school level students would be urged to partici-
pate in drama and speech classes currently offered. The

creative drametics speclalists would also be responsible for
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working with the board of education and recreation departments
to bulld a program for instruction of teachers in the use of
creative dramatics in the classrooms, canvs, playgrounds, and
for tne handicapped.

Wichita State Unlversity, Friends University, and
Sacred Heart College would be encouraged to develop child
drama programs for the purpose of tralning profeésionalr
child drama specialists. Arrangement would be made for the
college student to receive clasgsroom credit for student
teachling and practical experience through the Wichita Chil-
dren's Drama program, The college and universities would
also be encouraged to present their own child drama activ-

‘ities to the Wichita community.

The Wichita public library would be encouraged to
purchase books concerning child drama and children's theatre
scripts, Story-hours could also be presented by the librgry
staff using the best in children's stories and poems, The
library staff could also arrange displays and programs bullt
around the script selections chosen for production in the
children's theatre,

The summer program would offer all of the classes
evailable in the winter on a more intensive basis. The
classes would be three weeks in length, meeting five days a
week for one hour dally, FEFach session of c¢lasses would be

offered three times during the summer., The class sizes and
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tuition would remain the same, In addition, experimental
classes ca2n re held, Classes in vuppetry and playwriting
will also be~offéred to junlor high and high school students.
A show wagon With a varlety show format would be sponsored by
the recrecotion department. The acts would be drawn from
local children's tryouts and te supervised by the cnildren's
theatre directors. The oroductions would be presented free
in local playgrounds, parks, and recreation facilities.

Sumnmer students would also be able to particlpate in any
unified arts programs avallable.

The publicity snd business of the Wichita Children's
Drama would be handled bty one staff membter. The publicity of
the program would be conducted through the schools, recreation

departments, radio and television announcements and The

Wichita Hagle. The publicity-business manager would pay all

bills contracted by the orgsnization and te in charge of fund
raising. This person should be trained in business management
and have experience in publiclity for theatre programs. A
secretary would also be hired to handle the correspondence and
serve as a telephone receptionist. ) |

The Wichita Children's Drama program would have an
énnual income of around 205,700 dollars per year, The income
would be derived from the following sources, The children's
theatre box office receipts would total 125,000 dollars per
year. A total of 50,000 children would be reached on three
levels, Four productions would te given per year on each

level with an admission charge of fifty cents per person at the
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elementary level and seventy-five cents at the junior high and
nigh school level. An income of 62,100 dollars would come
from the elementary school creative dramatics classes, =fach

student would pay three dollars a session. There would be

five sessions a year with 45 students in each of the ninety-
two elementary schools, The Teen Drama tuitions would bring
3,600 dollars per year, There are five sessions of Teen Drama
a year, 15 studenﬁs in eacn of the sixteen junior high schools.
The junior high technical theatre instruction class tuition
-would total 6,000 dollars per year. There are 15 students per
class 1in sixteen Jjunlor high schools, with five sessions per
year, The high school technical theatre instruction would
bring 9,000 dollars per year, There sre five sessions a year
and four classes in each session, Zach class has fifteen
students and there are six high schools.

The expenses of the Wichita Children's Drama program
would e around 185,000 dollars per year, Each of the staff
members would be paid 10,000 dollars per year with the excep-
tion of the secretary wno would te paid S,OOO dollars per year.
The salaries total 98,000 dollars per year. Each children's
theatre production would bte allowed a budget of 2,000
dollars per year., The total production costs amount to
24,000 dollars per year, General technical equipment and
touring costs would have an expense of 50,000 dollars per year.

Creative dramatics would have expenses of 6,000 dollars
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annually and the child drama program publicity would amount
to 7,000 dollars per year. Surplus money 1in the budget could
be used to rent facllitles, pay actors in leading roles,
purchase equlpment, hire additional staff, and pay staff
expenses to professional meetings and conferences,

To complete the children's theatre bullding 135,000
dollars is needed,., This money would be raised through grants,
allocations from educational and recreational budgets, and
donations from local organizations., The Xanszss éultural Arts
. Commission could be instrumental in obteining these grants
and donations,

If such a child drama program is developed in Wichits
a greater awareness of cultursl activities would develop.
Children would be exposed to the arts at an early age and
would expect it to be a part of their everyday lives. As
adults they would demand that an arts program of high quality
be available to them, A program of this type could serve~as
an example to other communities wishing to start child drama
programs, The ldeas, resources and creatife genius of the
Wichita program could be shared through the Children's Theatre
éonference. Wichita, with the support of the Kansas Cultural
Arts Commission,could help establish and advise child drama
programs in other communities, By sharing ideas and 1énding
aid to other programs, child drama would be strengthened not

only in Wichita, but across the country.
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Wichita, Xansas 1s now ready to develop such a child
drama program. With the development of a great number of
cultural activities in Wichitas, such as Century II, the

aommunity is aware aof the needs of the npeople snd are eager

to undertake programs of this type.
CONCLUSION

It is hoped that ¥Wichita, Kansas, will take the
steps suggested in this study. The child drama program now
existing in Wichita is a fine example of the work of a few
concerned citizens. The time has come for Wichita to
consider expansion of 1its program to invoive greater numbers
of people and facilities., If this expansion can be under-
taken, perhaps Wichita can indeed have a model child drama
program.

In following the suggzested methods outlined in this
study, for the development of a model child drsma program it
1s felt that the achievement of such 2 program was possible.
The model program bullt from the replies té the gquestionnaire
and from the consulting of authorities in child drama has
teen outlined and explained. It is hoped that this study

will prove useful to all those wishing aid in the planning

and development of child drama programs across the country,
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Kansas State Teachers College

APPENDIX A

Judith D. Page is a graduate student at this college
and is working under my supervision on the study outlined
herein., It is our hope that one result accrueing from the
complled information will be greater documentation of the
nature of "ideal" child drama programs. We would appreciate
your cooperation in filling out the enclosed questionnaire

as soon as possible and returning it to us.

'/;t ee Jones
ec or of Child Drama




CHILD DRAMA QUESTIONNAIRE

The purpose of this questionnaire is to find answers
to problems that arise when organizing a child drama program
It is being used by Judy Page in conjunction with work on a
thesis for a master of science degree at XKansas State Teach-
ers College in Emporia, Kansas. This questionnaire is being
sent to outstanding léaders of child drama programs in
America for the purpose of developing a model child drama
"program for a clilty having certain specific attributes. The
qQuestionnalre is divided into two sections, The first sec-
tion contains questions concerning the child drama program
now existing in your community. Please answer questions on
the basis of last year's twelve-month program. The sécond
section contains questions concerning plans, theories, and
programs you think should be included in a model child drama
program that reaches maximum community service,

The community for which ﬁhe child drama program 1is
being developed has these characteristics:

I. Geography
A, Midwestern city
B, City covers 51 square miles
II. Population
A, 255,000 people
B. 23 per cent from German stock
C. B8 per cent Negro
ITT. Age

A, Median age 1is 27
B. 37 per cent under the age of 18
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IV. Education
A, Age 25 or more
1. Median number of school years completed
is 12
2, 54 per cent completed high school or
more '
B. Age 5-34
1. 62,762 enrolled in school

V. IZmployment -

. 98,395 employed

. 31 per cent in manufacturing

. 19 per cent in retaill or wholesale
. 51 per cent white collar

. Median income $6,121 per year

BMoowe

These facts should be kept in mind when answering the ques-
tions.in Section 1II.

Results of this questionnaire will be sent to jou
upon written request. Thank you for your time and effort

spent 1n answering thls questionnaire,.
SECTION I

1. What is your official capacity in the child drama
program?
2., How long has your child drama program been operating?

3. What are the goals of your program?

. Key for below:

A children's theatre E technical theatre instruction
B creative dramatics F playwriting

. € puppetry G dance, music, or art classes
D acting classes

1. Which of the above does your child drama program con-
tain?



10.
11,

12,

13.

14,
15.

16,

17.
18,

19.

20,
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How many people does each activity reach?

How many people did your program reach last year?

Who sponsors your program?

Which activity i1s most popular with the children?

What type of facilities do you use to conduct your
program (classroom, homes, offices, churches, audi-
toriums)?

Does your program work through the schools, recreation
departments, other organizations, a comblnation of
these, or independently?

How is your program funded?

What permanent staff positions does your program main-
tain?

What is the average number of volunteers in leadership?

What menmberships does your program maintain with state
and national organizations?

How many conferences have representatives from your
organization attended in the last year?

How many chlildren's theatre productions does your
program glve per year?

How many performances are given of each 'production?

How many sesslons of creative dramatics do you have per
year?

How many creative dramatics classes do you have per
session?

What 1s the length of each creative dramatics class?
How many classes do you have in the other areas listed?

Do you have a regular in-service program for leadership
training?

How do you publicize your program?
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21. What are your program's main problems?

22, By what means do you evaluate the success of your
! vrogram?

- © .- "ians do you have for expansion of your program?

SECTION II

A, General Program

1. How should the various characteristics listed for
the community on page one affect the child
drama program being developed?

2, How does the given community differ from the one
in which your program is located?

3. If the given facts about the commuanity are
ignored when the child drama program 1s planned,
When or where will it first begin to affect the
progranm?

4, What activities should a child drama program
include?

5. Should the ideal program work through the schools
recreation departwent, or independently?

6., How should the program be funded?

7. How should the budget be divided to glive adeguate
support to all arcas of the program?

8. What staff positions are necessary to run the
program efficiently?

9. What type of training should the staff have?

10, What type of involvement should be enlisted from
parents?

11, What organizations are good sponsors for & child
drama program?



B.

C.
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12, 1In what state and national organizations should
the program be active?

13. Is child drame most effective as part of a uni-
fied arts program?

14, In what ways should the program vary from the
sonool year To the summer months?

Children's Theatre
1., What determines selection of plays?
2., What 1s the ideal number of productions per year?

3. What is the best way to draw houses (school
classes, individual ticket purchase, other)?

4, What 1s the best time of the week to scheauie
performances?

5. Should a fee be charged fo— =orlormanc. Y
how much?

6, How should the productions be publicized?

7. Under what circumstances are touring companies
more effective than bringing c.ie children in
for a performance?

8. Under what circumstances should the casts include
child actors?

9. What books or other resource materials are useful
in developing a children's theatre?

Creative Dramatics

1l, What is the most effective pupil-teacher ratio?

2, What is the best time to have meetings?

3. Where is the best place to meet?

4, How many sessions should be held per year?
5. How many classes should be held per session?



7.
8.

9.

10.

11,

12,
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Should the classes be divided by age group, sex,
or ability?

What type of experlences should the class include?
Should the class culminate in a performance?

What type of equipment 1s necessary for a crea-
tive dramatics class?

What determines the selectlion of materlals pre-
sented to the class?

What books or other resource materlals are help-
ful in developing a creative dramatics class?

What are the 1deal means of evaluating success?



APPENDIX B

Questionnaire Mailing List

R. G, Adams

532 Las Casos
Pacific Palisades
California

Marcelle M. Alexander
Theatre for Young People
University of Tampa
Florida

Mabel Clare Allen
Department of Speech
Illinols State University
Normal, Illinois

T. 0. Andrus®
University Theatre
Wayne State University
Detroit, Michigan

Allen Bales
Area Chairman
Theatre Arts

and Interpretation
University of Alabama
Tuscaloosa, Alabama

Leighton M. Ballow"
Department of Speech
and Drona
Unlversity of Georgilsa
Athens, Georgla

John C, Barner
18320 Newell Road
Shaker Helghts, Ohlo 44122

Sam Boyd, Jr.

Division of Drama

West Virginia University
Morgantown, West Virginia

Portia Boynton

Department of Speech
and Drana

Drake University

Des Molines, Iowa

Douglas Briggs

Department of Speech

San Francisco State College
San Francisco, California

Patricia Briggs
1916 Capitol Avenue
Palo Alto, California 94303

Mrs. C. E. Brush III*
1148 Brockwood Lane
Nashville, Tennessee 37220

Helen Brown®
1013 Ke: “Vlugton
Flint, Michigan 48503

Donald Butler

Director of Drama

Yuba College
Marysville, California

Isabel B. Burger
126 E. Melrose Avenue
Baltimore, Maryland 21212

Betty Cleary™
Department of Theatre
Kansas State University
Manhattan, Kansas

Dorothy Clifford™®
Edinboro State College
Edinboro, Pennsylvanla

*Person responding to questionnaire.



Gayland Collier
Sam Houston State College
Huntsville, Texas

Jean Collette
Department of Drama
University of Idaho
Moscow, Idaho

W. P. Covington III
Frederich College
Portsmouth, Virginia

Dr. Ralph B, Culp

Director of Theatre

University of Texas
at El Paso

El Paso, Texas

Judith Davenport

TRY, Field House

University of New Hampshire
.Durham, New Hampshire

Jed H, Davis*

Department of Speech
and Drama

Kansas University

Lawrence, Kansas

Susan Dingles™®

University of Missouri
at Kansas City

Kansas City, Missouri

John Donahue®

Minneapolis Institute
of Arts

Minneapollis, Minnesota

Don Doyle

Department of Speech
and Drama

Arizona State University

Tempe, Arizona

Mrs, Nancy Ebsen®
Box 345
Agoura, California 91301
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Nat Eek%
University of Oklahoma
Norman, Oklahoma

Sharon Scoville Ellis

Southwest Missourl State
College

Springfield, Missouri

Mary Jane Evans
Department of Drama
San Fernando Valley State
College
Northrudge, California
Daniel J. Fleischhacker
Department of Speech
Western Michigan University
Kalamazoo, Michigan

*
Allen E, Forbes
Speech and Drama Department
Chico State College
Chico, California

Siebolt Frieswyk

National Recreation
Assoclatlion

8 West Elghth Street

New York, New York

Mrs. Ned Froberg
640 Wedbee Street
Fort Collins, Colorado

John S, Girault®
Department of Drama
Colorado State College
Greeley, Colorado

Kenneth L. Graham
Department of Speech
and Theatre Arts
University of Minnesota
Minneapolis, Minnesota

Agnes Haaga
University of Washington
Seattle, Washington 98105



M. Blair Hart
Department of Speech and
Dramatic Art

University of Arkansas
Fayetteville, Arkansas

Joy Harvey
1808 Palmcroft Drive, N.W,
Phoenix, Arizona

+*
Mel Helstein
Department of Theatre Arts
University of California
at Los Angeles
Los Angeles, California

Mabel Wright Henry
99 W, Park Place
Newark, Delaware

Ann Hill
201 Lynwood Avenue
Nashville, Tennessee

Cecil E, Hinkel®
Department of Theatre
University of Connecticut
Storrs, Connecticut

Sherry Selford Hoopes
Department of Speech
Iowa State University
Ames, Iowa

Eugene Q. Hoale™

Speech and Drama Department
Marshall University
Huntington, West Virginia

Richird Johnson
Barrington High School
Barrington, Illinois 60010

C. Robert Kase

Department of Dramatic Arts
University of Delaware
Newark, Delaware

Kathryn E, Kayser
Department of Theatre
Denver University
Colorado

Christel Kent”
3612 Marcy Street
Omaha 13, Nebraska

Ralph Kerns"

Drama and Speech Department

University of North Carolina
at Greensboro

Greensboro, North Carolina

Dorothy Kester

Coordinator of Speech
Education

Public Schools

Akron, Ohlo

Virginia Koste
2055 Mershon Drive
Ann Arbor, Michigan

George Latshaw’ur
8005 Swallow Drive
Macedonia, Ohio

Alice J. Lewis
1857 Round Hill Circle, N.W,
Seattle, Washington

Dorothy MacLean
Department of Theatre Arts
Emerson College

Boston, Massachusetts

John C. McCabe

Chairman, Department of
Educational Theatre

New York University School
of Education

Washington Square

New York, New York

Nellie McCaslin
54 West Ninth Street
New York, New York
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Barbara McIntyre
Department of Speech
Northwestern Unliversity
Evanston, Illinols

D, Z, Malmgren
Temple Brell College
Denver, Colorado

John E. Martin

Child Drama and Children's
Theatre Department

San Franclsco State College

San Francisco, California

Muriel Mawer
1411 Fourth Avenue Building
Seattle, Washington

Burton Melisel
105 West Glencrest Drive
Mankato, Minnesota

Jean Miclellca

Drama Department

Texas Universlty at E1 Paso
El Paso, Texas

Dorothy Miller
3415 Reilly Lane
Shreveport, Loulsiana

Dr, Albert Mitchell
Brigham Young University
Provo, Utah

William M. Morehouse"
Department of Speech
and Dramatic Arts

Radford College
Radford, Virginia

Carl Pistilli
Omaha Junior Theatre
Omaha, Nebraska

Mrs, Donald E, Phillips*
6104 Joclyn Hollow Road
Nashville, Tennessee 37205
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James Popovich
Box 17281
Tampa, Florida

Robert Radnitz
Radnitz Productions,
Hollywood, California

Ltd.

Robin Reed"

Reed Marionettes
Box 189

Wales, Wisconsin

Roland Reed
1415 S, Twenty-sixth Street
Lincoln, Nebraska 68502

Genevieve Richardson
Department of Speech
and Theatre
University of Illinoils
Urbana, Illinoils

William S, Robinson*

. Mesa College

Grand Junction, Colorado 81501

Elsi Roland
859 Albany Street
Boston 19, Massachusetts

Mary Jane Roth
155 Warwlch Street
Park Forest, Illinois

William G, Roundey

Concordia State Teachers
College

Seward, Nebraska

Barbara Sallsbury

School of Drama
University of Washington
Seattle, Washington

Rick Schiller

Midland Community Theatre
Box 4847

Midland, Texas



Leona Scott™ '

Department of Speech

Arkansas State Teachers
College

Conway, Arkansas

Ann Shaw

Queens College

University of the City
of New York

New York, New York

Geraldine Brain Siks
School of Drama
University of Washington
Seattle, Washington

Paula Silberstein

Bureau of Audio-Visual
Instruction

New York Board of Education

131 Livingston Street

Brooklyn, New York

Sister Marie Carol ¥
Barry College
Miami, Florida

Mrs., Glacye Six
1732 Mississippl Street
Lawrence, Kansas

Marian A, Smith
310 Irving Place
Greensboro, North Carolina

Winnie Smith
South 630 Monta Villa Drive
Spokane, Washington

Mrs. Ruston Strong III
Orono
Wayzata, Minnesota

Mrs., Eugene Sturgill
567 Polk Street
Twin Falls, Idaho 83301

Ann Thurmart
1314 Rudge Avenue
Evanston, Illinois

Jon Tolliver*
1270 Fifth Avenue
New York, New York 10029

Ann Viola

Speech Department

University of Missouril
at Kansas City

Kansas City, Missouril

Jack Vrieze
Whitewater State College
Whitewater, Wisconsin

Jeannine Wagner
Trinity University
Sen Antonio, Texas

Fairfax Walkup
369 California Terrace
Pasadena, Californla

Winnifred Ward®
1600 Hinman
Evanston, Illinoils

John R, Watts

Department of Theatre
Education

Boston University

Boston, Massachusetts

Annetta Yeager*
D. C. BRecreation Department
3149 Sixteenth Street, N.W,
Washington, D.C,

EleanorAChase York®
Western Michigan University
Kalamazoo, Michlgan
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FIGURE 1
FLOORPLAN OF WICHITA
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FIGURE 2

SIDE ELEZVATION OF WICHITA
CHILDREN'S THEATRE
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IS YOUR CHILD MISSING THIS IMPORTANT
ADVENTURE IN GROWING UP?

Children crave cxcitement and new experiences. They long to explore

the world about them. Always they want to sec more — do more — know
more.

Nothing sparks young imaginations, nourishes young minds, satisfies
young curiositics in quite the creative way that good theatre does. Living
theatres meet these necds as television and movies never can. The Wichita

Children’s Theatre offers your child LIVING theatre—an important advan-
tage in growing up.

__— SEE THESE PLAYS'

November 16, 1968—Rip Van Winkle Jlere is lrving's beloved old

ip,” an American classic that

every child knows and loves. You've heard of the mysterious Dwarfs he meets. . -

Come and see it all.

r ! — ' H This is the Eighth Yule-
December 28, 1968—The Reed Marionettes & 'S the sigatn Su e
visited us. They will present “The Clever Mister Toad"” from “Wind in the Wil-

lows,” the little fellow who brags, blusters and bumbles thru life—high comedy -

lovable characters and mad chases.

" . H A musical comedy about a most
March 15, 1969—The Elegant Witch A musict comody adout & most
usual things after a bewildering and hilarious display of magic. This play will be
presented by El Dorado Juco Players. Director Darryl Patten.

- May 3, 1969—Raggedy Ann and Andy , (Adapted for Dance Drama by

sythe Dearsmith Moore. Dis-
cover the sccret adventures of these lovable dolls and their friends as they frolic
in and out of the play room.

 SEASON TICKETS for children (all four plays) — $2.00
SEASON TICKETS for Parents — $1.00
All Single Admissions (onc play only) — $1.00
BUY TICKETS FROM P.T.A. AT YOUR SCHOOL

Retain your used season
ticket and ecxchange it
between May 5 and 15,
1969, for a Gianl Double “

Performances
10:30 — 2:30 — 7:30

Dip Cone at either Col- e .-~ HIGH SCHOOL EAST
onial Grill at Prairie Vil- . M- RS
lage or Twin Lakes. e AUDITORIUM

p ‘ ICE CREAM

FOUNTAIN and GRILL

For Additional Information Call or Write: -
Irene Vickers Baker, the Managing Director of Wichita Children’s Theatre
AM 5-1977 — 1422 University Ave chhlta 67213
: o
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FIGURE 3
FLYER SENT TO WICHITA

SCHOOL CHILDREN
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