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Chn;;.;tp,~ 1. 

THE PROInEi') AND DE2INI'J'IONS OF T f::inl;S US ;::0 

An i.ntroduc~Lion Emc1 !')::,ckgrcun(~ of the. stud./ I t.h~ 

G·:~ateU~~Tl.t of the p:c'..:,bl".'.u, L-t·!€'. pJY'pC'S(' of: t.1E'. st"("5'; tht'; 

1"(" S C~ 81:'C (l tl ;.: p 0 l~ (1 <?-, 8 (~S, t l'l e n·~';? 't": b. 0('~ s ,n rl(\ ~;-::.. ()('. ('!, d ~J :C{::. ~; e. ~:l p loy' .2<1 , 

the def~.nj_tions of the 'tcl'"lrI3 L;8:~d, 8t10 tt18 Q}~t2ni~~lti.on o·e 

t 11(~ l:"'e nV1 i 11C1 f.~:;~ 0 f t: l"j c~ s tl.l d~? :-) :r-(: (.l. rl{~ (;tl~ tJ':::~ S E; 2d i1'l t ;'1 is C CJD P t :Z0,.r' • 

I NT)_«~})1J(~'.~11 C,:J 

PlnLish::~el~t h;:\s for ages b'~C'.n '~:l:" [lost ,·;idcly u;3cd 

(,F r' :- .... - 11 .; ".. f-. ..;.," .".! ••~ -,.,., k 1 ~o - {.. (,~"'] .. ,', ',', :Ftc.):cific:thod •' J... C,O_J..L.J. U --"'('.L. l.j~.~l.:... \, J.. C ,1_ l:~J \..J:.'¥.E_l .. ::J ().L ..... 11.. (.iT l:~L.• 

Cer!t:u:r-i('~ tll(: L!SE~ of b'i.l"[~:LsI~'~~_~'~·',rtt h7C::~'lt <.:~J.Flc:[;t t1~1._(1~,1(~-S ~~i()'Ll('I_l, 

and latf;l' only CO'! po;',,:, t plln::,s!H~l~II~: \,HS Joubt..::c1. Cr::r1":c1 :i~,fy 1 

t () os e ~,,"'ll '~) did I"tot s l)C) 1~~:' t~~1 ~~ i ~-. Ctl ~i_J. ct :('~~ 1'1 vi e rt::~ (~OriS icl ,~;:C't2:d by 

many to be do ing the L1:' ch :U.d r'cn i j:-r8 pPla b1 e hf!:!'Dl; 2~? can be. 

... ':' .- - .J.. \.-. 0 r' r .-, '1 -.·1...-..1 C' ",-. q t :' r 1 ,-::0.' ~ ~- ","' ~ ~ F! ("'J t' ..... +. ~"', -, ",". ". !-.;- 1..1 ; :-:'S e ,,".l!. ~ n '-,,~. 0.1 _ t;; p .... PU .'.c.;, r .J .... ~ C. .le.;:, '- ,_ , ; _ . nd~. 'J~) "l).. r:, :.. ,1 "_.. "" 
,
Jo. 

;."Cf(i, batetl. his sort. t! ;3 ncJ llS pa :;:'C' th:::·. rod mId 5 r~il 

the cl!il(1. 'T Hore. rcce.nlly in hjstc·ry, PU1l.i.s~'':''1cnt [;.::8 b2(-[1,.. 

P '~<I.iSr>:J '>"·-1 l-.' ..\"".,.; ror ')I,,'J n·t' ,~.,,.1 "-""-"~Ill ar -'r,·1 ",r,' ~'a"'·" l"l,LU.L ".-:-.t.!, c....,.~l.\. '..)ie ~ll'--:-~C I v ....7 l. _, .\~.l __ <... tj...... ~ ULi~)L·lJ·_ .'_ .. , CJ. ...J ...J, V',~ L~ \'c ..'. 

the lClst Iev.] decade:, S8ell -UP?, p·.:~nc1~jll1r~l .~:\v:i.ng f!'O~Tl :'~ Cl'ictlL>?SG 

t: c. p8 :.t':J\ :~.s s i\l E~TiCS S c.1 11C1 t)t! cl: a ~~rl J T1. 

'1 
., .., .') .' I t/ in c.~Jproverbs 1._"): /... f S p",-,' J· .JD.l';: r.=. S \le y·s ie-rl ~ o 

,
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THE PR03JX!'1 

Oll.e of: the most contrcl-'!2r~iCll aspect:;::..; of <:'_dl·c .....~tion 

is the Ufie of purd.shr.1':::i,t. Mn:qy C.dllcc,t:c,rs bp~_i,?vl.' pi..mi',h·· 

m(;nt to b~~ a dp..sirable. incentive to h:8J·n.ir,g. Accon.'!ing to 

an opinion poll of superint~ndents, seventy-two p~rceTIt wer2 

In favor of us ir,g corporrJ 1 pUTI.is h}~,~n'l' tc c(JL'~:I:-()l .s tud 2nt 

l)"'.h co ,," (.) ..... 2V _,-­'_~.' (.4 __ • • III D similar bL~t more. recei.lt stlJc!Y it '",JM; found 

that !ll::'''"0.'. tban nine. out O.t': ten [\dm:Lrdstrc!L()I'~; D,::l5.evecl t.hc:t 

a pr:lc1cll::_l12: "ias W."CCSSi."ry to put ~nisbe:l18\,-5r).~ ,~d::r,,:lclits }x:c:k 

. 1 . " A .. 1- 'j' l'In Irl'~.'- . n't8Jor:i.t:,Y 0:: parent's ""''.:l!-'''. ,:1-::0 con\':'.TlC(~C t'lat 

r)tlrL-Lsblti~~nt: \<'8S cl nec(~SS[tl"\~l irlgre.c1icn.t: f:u'.r' [ooel d:lc-lcjl)1~I1l~::'. 

One. E'lHVC:'.y of pa:cE,nts rc.por~ed f: ifty ,·f ive iY~ :CCWl~ in fn ,':;Y:C 

of C\D·i~"lit"'jp,."' __ -c' __ ~ "0 V<,,,,,,--,1,1:-.· .....,,1J.~ ....<'-1:"/)-"n+""'~J '.' ~_. .. .. ...... .r:jo-u-"·"~J __ L'. "­'_•.__ ll -1'P3cll"rs,_ ~. .... • 1'i1.nc.:o'... . L.. L .L....... t: _ - ~::-.:)
 

indicated that there was disagreement over t~e usc of 

corpor~l punishment. But during the iat.:t fifty y2.Cl:r.'S 3 sH:all 

amount of exp2r~,mentEl ti en bEl. S be en clon.::; corccerni.r,.g th::-. 

('.ffectiv2.nes 8 of punis hme.nt: . Some scient 'Ii" ic e.xp?Yin:,c'.nca t iOl~ 

studying the effect of punishment en the. itldiv.l(ll.!al ha.s b('~Cil 

condl:ct'?G. Other research h.s.s [)2C.l"1 in t1i(~ IH:'curi.; of ex t)E'cri-· 

mental schools that used l.:i.ttle O';~ no r.)l.:mi~llJlDP~~,t. 

2;\ IJ 1)]' r. e IftvIC).Q l- S I} 'v'" .,.. -; I) t erlli e I' t .. ,', ~L<' ::I"" ·')1' ~ .. l10 U"''' -'JC':~l. .f\. _.. " ... ~1 4"... ...._.. t. _ J•• ~. "" . _~ .. ....' ... v '. L 1. ...:~ ... ' C .......
 

CC". ~ " ~ n, n .; " ~. '" ,. f- 11 l'.1 t·· . '" S r,1--, '"1 1 co Ti 'I T 'r (-, ), 1 (l '" 6, ') ;- 7
'_lJor,~1. LLL~, ... lr.LLL, ~~::2::.'?~~_':.:,_..:-_':.::_':::...?::.:::..~ Lv ;'J. "U -J, ~-' ,j. 

3 llS,vat Stuce.nts W~O :r-.risbeh'::'·v"e S8y '.) out of 10 1 " 
~r'

N ··.t--~('.,..." ·~cj.'oolc;: LX'lIT T (IL11 y 1 "Fl.,.)
:_~~~.::-J..=-~~._.~_~.:__~ .... ':"::'.' .('" . _~_.L ~ .' ~ ~. '":! ..). , :;'0. 

t!Hill:La~:-, W. Bric~:m-1n, !!~"eac1cr'sh:Lp, the. Rod an.s. 
T"d I' '-, '1 i' }" "'I I r . (' \ l " 1 ~'" l' c> t· - 'I X.XV ·- (l::. I- '. -,.. 1 () ~- ~'1 { 7j
L d'.• n ......1, .:::...C:1C:~__."::_?'::....:..-:.Y" ...,.'\.J ,.E..JJ.J81y, .. ,::>_:" L. 

II 
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Tb~. result has been to place the \}i.3d(ln~ of t:sinc; Bny puni.sh­

r:V~Il'c in ~;e!'ious doubt. This doubt 1,,'(:1.8 further sUPPGrl:ed 

wben it "Jas found the. t nlH(lE'.::CO~lS ps yet! ol(lgi~1:s .h<:d.s ;;: pes it icm 

similar t~ L8nc. ~,]bo \\lrate, 17Al.l p:.:niso;f,211"'..:, El11 fear, fOice,s 

the. child into deepPl' f o:cms of ir,iinora 1. i t~l than the ow.': we 

try to _. Apparently there is a Ct)",ltrOV'2:Csy' ov,,'!:.' th<~Ctl y'C> ,,5'C:.. . 

use of plJniSrHlc·'l.t. The presc::nt E;il1,:ty htl,,,; E,th:"npt:~d to belp 

' •1'('.80 J ve tllC J.SSUC regard Lng its effccti\'C!~8']S 8S a dete:crellt 

to Iaisbcb.·':vior. 

Statement of the Problem 

", 'l·· " c· \1 "t j' ".<' ,!.,."Tbe purpose of this stu,1y Id:'1S: ( 1J.,,/ • l.J t;;.~ c..: ~ ~ ... ;- ... L. ........ the
 

E~f:rect:Lven(:,-s s of pun is l1ir,'.:>nt as .3 fl'etLod of n~"d ntcdninc,:; 

" '... C! ..... r . r'· di--- ~"'l ~~r,_-> ~ ,,-1 ~-" ...-.-- -·t-:,.,rl hrl~':l~" ., -. r·· .... ( ~ 1 ,....,,~._,(,,"'C.lo,_ \;1"0 Ol).ll. .-:::;C.Ll) ..---_ ... L.... cT....... ' .1.. ' yrt.::( .. _l.ll.c.. J..,'l". !CF.'/] 'j. r-)1- .)1.) .. [-:'"_'1.,_1,
 

~. . , h . , . 1 (2) to lnvestlgate ~,e CVlGpnCe Lrom ~ 1080 scientific stu~ies 

t ~·l-,t l··,V"' ~'e""l-"'-'• ...:'.(.1 t11E e"'''nr'-_1.. .L 0;::, l. p·Jn··"h' .I_u ~!~lll:.':".'+'Li L 'rl~-' CJIt thf.:L c..:. _ t!c:l" L l.· 0 ..,;. ........ I., . 
Y 

d.':".} inc1:i.vicluC:iJ.,
 

( '7) t· :l "'" -y-,' b::> t·h· t", .." t,· r, I " ., ,'-' • -,,; .. ,,' ~..;. , ..' -1 . - '" _'_..; l) (·... SC.cl._·I;;:. I e a L.CLl,P s (~ .... ffid.Ll.,_.l].JJ_Ls (J~.S,-l.I-· .1\1._ 

witho~lt the llse of p'lrd.[;·tw1('.nt 811(1 th':~ TS.sU1.ts of these 

. t t ., ; r' ~- (£.J) t· " 1 ., , L.' ~ ,..,1- )"'\ «.; _., 1 n' " .j r 1 P'" " Pa E..l.1t)~S, ,,0 COLS1(er 8T.y p"'Y'r,lO_('6~.I_'•. '.. V_,U_J.C ... 

concernin g the e.nlOtiona 1 Eo Ul bil ity of Snd jvid ued.s '"ho 

administE:r pU1.lishment, ( ~)",L.t, 0 .s t·..p,ILi..,. .de. phenomenon of self ­..:l ". t·\-· C> 
'-',,/ .. 

destructive im~ulsc8 of studcn~s 2nd to interpret the findings 

and thei.r it:."![J1j.':;sticES or, usir~8 punisbin>::.nt in education, 

(~r8F'·r"nt·8·i';\'e COlIC} llS": O-·,S . E!r~ ,-l(.J\..-~ .o'"C(6) to• 1 c I l.~~ .. _ .... ,-_':....' _ ~,~ .L ,... ·l·bc,~' "'"~ .....""lHJCin S'""c,l'- .,_ b" anw.·.........
 

5I'~o'11F"'~ 1"-' 1"1 e T" ' l' co -l'0 p .., r···" T1 t - 0 n,..l ~[1.:> "1"1., ·c, 1 '"
 

.. ' t- c'''' pre. C I -.,-o/,-('i'---.···.·-,·o;,'.-'.·----·,·-----.-, .. - .•·-·...-.--. ­
1 .t. ~ .. L Ju, .. _, cl.L ',,~~.. .... .:-~_ r.._ .. b ~li:'~..1 ~ '.;:_ ..... ~.t.~.~_ ~~, (New York: 

Herull. ,'Ie,'" _, \:.s~, J nc., __..",), [,. _j t. 

,
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Ei!t·:,\lys.Ls of. the. data, and (7) to Elake specific rE'C0h1fP/·:nd.s·· 

tion'::'1 fer fur:.:hcY' rese.8-rcll. G('ncraJl_~7, th811 t this st.udy 

can be. expJa ine.d hy tll2. quefj t ion: Sbou 1<..1 t)-~E'. tiSE:~ of punish·· 

ffiC'nt in education be rE~tained? 

~.!~l tE'.:E~~I~·~__.?.~_._t b.~JL=~~j~o.:~.!"1 t::.,§.~~. 

Four hypotheses were chosen hecaUS0 it app~ared to 

the \\lTite:c th:1t insu:Cficit.:r:..t study h~)c1 be;':'n dcvoi:eci to tr~e. 

problems to enable a definite educ&tion~l policy to be 

e.stnbLi<;hE~(L An i;titial invcstigiJtion of t.b·::- liteT'2turr: 

indicated t£l8t U12r(: ITiD.y Le D relationship behJee.n the [Iwnta] 

hE~rilth of students and thE~ nethods l1sed in treating thei:c 

l:k. hi.'> v .i.ur P)~O t, J.e;:l~ • H U.IC (:, thc'. firs t hypo t 11(':" ~. 53 \\ID~: deve 10 pec1 . 

'T; .~., ""~":""1-i" f' "', ..' ')T" ~""r- l' T{"~ 1'0 ,.j 1. th,'" .r, •.. ~\..,"' <7LIJ.:-i C./.e..h,'''''-.' ._(lL, (',. [ .. L II I,Sl .. l:<'.'l.L. cC"\ '::J r. [,IEli. .. ,.1,,- ret!. e n.e-ll) 

nonpL,n:i. Livc: tt'.c.::lmiqul.-: s a v a i}e t:1c £ c'r tntl :l1l"!..E.t i ning c1 is c ip1 ine 

but "Lt:at tIl;: '/ '-'i.'P. PO':: in CCJlf':l'.8> L1~i(:, There d:i,d not BE":cm to 

• 1 • 
bf~ ctn alJ.s·\\,'£r-" ].IU~l~C l. l':"~ t e 1. y cf, \l D 5_1(=: b1- C', to tl-:(? qu:~.sti.on: Are 

.' t-: 1 -" ":, 1'-,-"1 -,,"Ill y ·"·l-; ,:J tP ...... l-~,·: -1'1-~ -.. "1 i I ~1 ·~J+:J:~~ .. -I-··i'"? ~pun.! . .lye a .. l. Tlt-'.L.,)U.llL.",V~ _.l.-Lll1.1Ct •. CS E:qJa'~''''j <':'-". .Ll CL~.V e .L,n 

~ '- . 1] ·-YI ,¥ l- 0~ ':"1~1'~ ,-y. "'-~ b'l"' ,.? ~11- c '-h,· c" ,-.. ., ~ h ........ l._\..~ ":',l~"~
corll.ro · .. J ••L d·... n~.,~o_ t.·LO l.,.D,S. 1.lU.o, t"c-. ~E::,~O.lc. ,y~OLllCo01.l,S 

was formt1l2tc:(~. N(':il1 ':JrotE: UIi?t "in thE act of punishing 

6
the teactlC:;:' c:c parent if: bating the child 11 

Although this Rtateroent was only a partially SLlpported asser­

tion, the writer believed that it did pose a question of 

significant irrlpr_'l'tfJllCC, which shouJ_d be ansV/ered. The third 

6~ <:; N"":i' S']",rn<'>1,t.·~111- .... ~I.. c ...~ __.".:...., I.. ••• I..,.·I~_ li-L .. (Ne,·; Yc:ck: Hi.irt Publishing 
Cor'ln"-'l'" 1q6(J) f' ]Gh,-'-~'--"'-'-'-" 

'" L~ ......... ..1' ..J_ ~ • \ ..' t-" • • -" •
 

• 
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t h•• c-.-.hypoth23 ifj was deve.lope.d from Neil.l's Sti:JtCri1211t. J.Jj.l<.f.: 

firs t thre.e, the fourth hypothe.sis 'ivas constr'Jctcd after an 

initial ~urvey cf tbe literature. It was found that some 

stuc1:i.(~S held lilly.f'd self··dcstrucHvc tendencies to the. seeld.ng 

.,
O'f- piJn::.smncnt . The writer felt that if there were sufficient 

.' ,.1 " ''-'' "., , ,. -, ". ' ,. ". (" , • '". t''; ,. . t ', .. ,1d hr., '. - . . eV.l._.enc_ ll.. "'dLIanL ull_rt a LCdEC.C ,-' .JIl, ) \\(,~. L o.V'c:. lnllJOY­

t " )t -J .' ~ .. 'r i t- t l' £: ) . <, 1 . y'"1" l' . , <, • " ; , ~ • ,,-' ..nL	 ].I"L) . !.. I.. d ,._01.::.> or ,8 Due. 01. PL,1l1.u.HllE:.,l"C ~J.l eudCElLlUn. 

\ ,·/- ..... ·,·1 ",. r·~,t. '0<:' • ".' ,.J "O·~ '('1:' ,,~.,. ",,., ... ,,, ... :'.] ­.1""""':"\":,1 r..:.SC'.cil.CI. ,l,,,,,u l)(:.('-'.l ""au.,. oLD ed,•. ,,"lLcl le-,··t.lL"'.. J.vc .. )·, 

very lil.:t:i..e ha.s bE:'.(~n done to intcrpn?-t the- datf..l ellS the::? 

appl.i8d to cduca'i.ioH. 

The follcl\;ing hypothese:.'::. 'iv~~l'e. formc',cJ: 

1.	 '1'hcrc is no diffel'~.cnce. bet\.;eE.'ll tbc. lTLsnt<'\l hU1ltl-l 0'::: 

stl!(h~ntE; ~-:ho h~;vc l}f~8n purd.sh2,d rirF] tho::;,:, 'Nl\() 112ve 

[12-:1 DC ~lD \'ioI' pro b !J~,G~: C orl'C ctC-G by (' th ~~r n:C'.c:\ t"lS • 

2.	 1'lierc is no diffe.rence. in the. E:fi'ectiv!2I'I~:".s of school 

discipliTJC that is lnni.ntai.ne,d by the U8(> of pun:~,b~ 

ment and school discipline maintained without tte use 

of punishment. 

3.	 Th(~rE' is no diffe:c<':lC'2. in the ef'-.c:~ticmal stDbiJ.ity of 

ed tJCB t ()}~'S 'tlr. 0 us e puni:~ lomeni: 8T'ld Cell) 2H t Ur'~ \V l: 0 

refrain E:c:'('rn punishing. 

I	 "i~1 • 1 • - ~ • 1 .• , • 
~.	 ~ lE'.re lS no ~ltterence In t1e way pUD18nment lS 

recEived by s bld2Ilts 'Nho bave strong se.lf -cJ cs t:nJct:ivc 

tendencies and those v7ho do n0l: 'he'le strortg self-­

destructive tendencies. 
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HE-THCm,':,; AND IkOCED~Jl~;'~:; 

The prim2ry method used to 3ccuG~lat2 the data In 

this study was bibliographic91 res~arch. ThL liternture 

, - d ' f' 'r' • . • 1lIl.C.Lureo reports 0_ SClent:lL1C cx~,::'rl~ncnt;)t:I()n ;,1r.c +~W 

writings of educational and psychological 2Ll~chor-iti(~s, 

Bes~de;:; this primary teclmique in g;~thcring dElta, a 

sccoEcla.ry tc.chnique. ';o:as c;nploycd. A sbort quc:s tio-,1ntdr<:: \'iE!S 

design.cd, eVClluated, 2110 s(:,nt to n ~:ni:)l} nUL,her of !":(:'.lcclcd 

p.sycholog:i.sts ene. psychiEtt.:r:LstS. '!.'hc re.El::;Oll fOT lhc. 

qucstiornu.tre \,'35 not to 2CCUW\:l::"tc stati.stical dat8 but 

1'8 thel~ to S'-1 ppl Cffi2nt the: dF: tB CC';·i~.p:L1.ed. hy b:i b l:i.ng:ca P:-i 1.eal 

reSC21'C 1; • 

Th2 oue;:::~:ionr:eire. \v2s consi:.ruct::'.c; b\7 the w:c:iter c~:~:h:':r' 
• J 

a ea:ceflJl e.xiJltl5xldtio1.1 of lit2T6~t:ll"re conCc.rni.Eg CIIJU3t:i.c)nn,::,1T2s 

and pL1nis hrae!J. t in edL1ca, tiOll. It,,' [: S U, C L ~ ij b til itte. c1 t 0 a ~.l 

members of the committee for critiqGe. Aitcc a revised 

questioTIn~ire was developed, it VdS given to two local 

authoriri,.,,~ for a,",C'\""Y"il'V .:11,,-1 fu.,..,tle··- c"'C'(F.'~i'j()r'" A f·:~·,,,-:'L___ ..-.,.. ~;")._ J.."J \ _'a. __ .......' ..... l _, J.. ~ ...... J... .. ) u:;::.,~.,.._..I.J '._.. J. ... J. _ .. _l.~.- •
 

• ~ A., .' "'''' ~. > • , tl... . ",' r" ,--' n ,1 C' " "J, ... r c".l ,'_. 1ql.,e"'Ll,CL,..lClJ.re \\'.:\8 l:.Il C!E'.JJE,lJ.E',r..:. <,n~. ,"el.l.L LU 0·__ 8CLI:(, 

ps yehulog::.s ts Cl T1.d ps yell ia t:ci.s t~; . A J.:is t of thO.'"2 to Id!-W::1 

t -j .' , .', ; -,,-, ," " ,,' •"" ,-·"1 o. _1 '" , t,:> -~', ':" ..." ., ~ ,,'} .; - "- l' " A' n "',. ,.' ,~ " ques ._~hlllc"_A. E.", \.C.L '-' E1aJ_~I.::.d l1a,s ,l:,._L .L1.,. J.l.UC:l ~.ll Ld(:.t)t.,.d1..1.L,I,. 

The evidenc(,; found \'J"t-dch concc:r'nc.d p.2ch of the fOL~r hypotli"''-j(:~s 

has becrc reported in the fOlJ,rth chapter, To ve.rify or 

reject the hypotheses, the c\"ideDCe was evaluated cOn~eYnlng 

, -t ·f~ ,... 1~, 1-' C" 1t",t- 'Y"·,'···~··-rr·":' . ... ,p :""\ -t: -r ~ tt,t 'ne 8.ITlOlJLt, O. evJ.QCLce .,L.,."O" L.ul.::, c> [',1.\ ,_n PO~l_].,J." .e 
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. 'f' f' 1.-'~ • 'f" J' •SJ.gnl·l.CanCe 0_ bit eVlue.nC8, trlE' speCl'lC lmp_lcatl.ons 

of the evidence, and the nature of the evidence. 

DEFINITIONS O~ TFR}~ USED 

III tI1j.[·; study it has b~,-~n llt':CCSb)i.~Y to define. ·(:h2. 

terms Hnd tCI 2stublish clf~3r diffe.renceE; betwee!,', rE-:cL'll:ed 

terms. It- L., impo:~'t2Hl: to poir't out at tLis time that mf~li.Y 

of the [m':.:b ors quoted u,c; cd the t(~rmi,~ lI~mnis hJlE:i:lt II 211,-I 

Ildjsc~;.?J.jy-'Cl1 jnb<!.'c~lm1.g0s:-::'ly. HOYiE'VCi", in BY]. 2.ttc!:~t<: to 

avoid ccYr:fus :Lon , it 'das dec ic1(~d to c12f':l.nl. 1f~U1tis h:Tt'?-:"j,-l:::' E!:-:.i 

I' • 

[J fOJ:,(;C'fu~. proccd ure a r~d "d is c -.t. p 1. i1,C" E18 orderly :':)0:":. ~~ V J.{))." 

~ "'. c> t,... 1 ., -F r --. ] " '- - ~ p -F -' .;.L·...)
\.~E:L: J,~_.o", -,-or COJll;) _Lee Cl.-"_J.1L.l.J.Oll . 

Puni.shw'?nt. 'This term referred to an unpl.e.F1Slnrt: 

experlcnce which was self-induced or administered by snother 

p2.rsr..)Il for the purpose O:L retyi!~'ution Ol' of causing the 

7 
indivi(~ut:l ] to suffer for his b~h2.vior. 

f~es trc} iT\t . Restraint is appJ.ied by sDotheT p2rson~ 

( 1) t r-."Y',,·,~t th ~ d" ~rl' ,., f .' .~ f"";- i· ..· .. -1' t1-,~ )'··rch<.. r • .... 0 ~,.t:'1C.LL .e.Ln l/"._Ud.J.. rCJm J.•l_l.~.tlg_.ng Upu.l ,.,,:::. _LG.l,. ." 

of others I and (2) to prevent the inc1ividu8.1 from c18l'i.:·.ing 

hints elr. 

T)·;"'c··n 1 i>·", Discipline. bas referred to tr.c u~:'(j'2rly!~..:.~.~-~~.=::::~.~':'::: • 

be hnvic:r: of em ind ividua 1 in rE:S pcct to the. rights o.n6 

privileges of othe rs and to his prior agre emEnts, v7~H:. t he:c such 

behavior WElS seJ.f-ird.t:Lated or forced by anot-ber Clutt:10Y':1.ty. 

7 n , ...-..... r., I' l7 (' 0 (\ c' D]' ,', •. i () .~ " ',' , '"' -r I'n .(P- .... .; {~ '. I ( I Jc' L'J V')'r"".
\"'GJ.L.~.. v. v .. 1) ... '-':.....• l:.~... ..!..y '...'_ ....... l· ctl~,J..)L J.\'~V" -:Ll ... ~,.
 

McGra~·.'-Hi.ll B00}~ COLn[l8P.y, ---:-(ii-c-:";"-PT.s-9Y;--·~):--7::~sT:'-"-' . 
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LIMITATION Alm SIGNIFIC..:'\NCL OF STUDY 

L:Clu:'.ta tiOll of Study---_......,--,_._...._._....-_ .._.~-....~-_.~.-

This ~tuclY has rnade no attempt to conduct experl-' 

rnentnl research conccrehlg the hypotheses, Nor has the 

w:ciU'r tried spe.cifically to cbscr'Ye conS8CllJenc2.S af plmi.E;h­

mC'llt or :Le:"Jaro in e(l11C(l t ion for the purpasc of gEl thel':Lng 

datel [or this study, The inforJrratjon '.'<:tE; collect(~cl by 

t 'il-" ("~' '-;(",] '" r~1 I 't-··" tl-' P , , .• p"" 'Ig '''<' ,.' T"--··'·n 1.l •.•UJ.lob.J.dt)ll .... a _ rcSCB .. Cll, ... 1. .Cld ,ur_ C()Ll' __ LnJJ_~ c._pe.l1.l.k-ll\., .... 

<'(,\..· .. c1" O"E'··,''''t';·, (f T'/J't 1-, t--l--"" 1"·'0 of ll't"'l o (,,~ r'o "'l'r'-;C:'!-"np -;-I­....1 .~ .. lJ ..._..... LJ , __ (...L ,_,- .. 10 h • >- .L1,~ .. \ •. )\...... L..,,_~•. u ..... .1.. c)- ,.J. ....·L1l _J.. .LL. 

hc.1S bEoCn2:x2.mincd, Tbe stL1 dy L::lS w,"}de. usc of pc:;st scientific 

re.sec:i'l~c:h that has stud ied the e.ff~~c~ of punish'ne.rlt:, Cnreful. 

ette.l1t·iOl't llE~S also tJe.Cl1 gi_\/c:"i. t·o t11t?' ':)ritj1!.[;C~ D.r~:l opirl:rY(lS 

o~ P'-'P"l'(:]'~k';'ir-"'<' r,", t h (, ",.;1 1 ':·"C"( C'[ r'unic-·}'rne.l,T- Tl-l·jr- c·tl·r'v.L _ U:J ,__ 1,) . ......,...:' ._ ....') L,.:J ..... L.._ L ~.... ~ \... L •..1 L,... .' t"'J ~ 1... • '-, • L __ ~:J ... ,) 1 .........
 

W2:', C(ll'.CE'lT,ed v.;'i t h th'? E·d lJeD ticn of llnOrilEll. l' students, 

l.eaving it to other.' studie:'; to investigate. how purdshmc.nt: 

·re1at:C'.d to the neEC.S of children V!i~h special problerll,:;, It: 

"J"' "'\"'..., ~ . ('1"' .: J,/ r:o...-1 .... ,1) .J- T''ll ! "': _. C'" '""" ' ..., ,., ~ ~ (") '-1 .. ; t \.- .' 17 .,.... (~ ; 't .• -j".] .. ,. , r,We.S LCC(lt,flL.. c. .... L-L.CtL- t',.l)J. .I.C ,ol.l.O').c. __ U~.,d~ \".L l, mdIJ. J J.,l ....,.I._·~Ld.L.:.-' 

who h"i.'H' .s~ec:L21 Ile,::ds I such a~: juv~nilE.· ck.linqucnts, 

ewotL,'n;:,;,lly dist'..lrb·?d OT me.nU-d.ly r('.tC:lrch:~d children, l'>'~lY 

refCrUlC(', 1..0 the:"e .s !?2c~i:~] C.fl&C-:i 'dc.S included bCCclL:S2 of the. 

, ]' ,
l~P ,:U:.~;:lt]_OnS for all p'jb]:fJ~ scbool education, 

S]'~[)ir]'0~r1cP ()~ ~l'JO ~·IJ~'! _.- ..:.~:~ ..:,~_':'=.~ :...:- ,.:.~ '" ,:.,~ -",:;---~ ~_.-::_. ~,~ ~'.. ~ ::..,~~..,.,,~::..~~ .. 

...S ev" .. 1."' .. a~.~ul" c13\0 CUll. ~.)_ U.e 0 ~c". oJLn_l_1C~-\l_.('.OJ -~" 1 f' "i- --. 'C '. '", t'" 'b t- '" d t t'h (:, c..' ~ <- .' f' ." ,., r' 

of this s'::::L1C~Y, First I COll.tl'(JVE:1.'SY 0""81' th;,:-. issue of p'Jl~:;sr{-

ment i':ldicate.d the nc(~d for more ::-..-e.se,:::cch in the area, 

http:L..,,_~�
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Sf~cond ly, DlCccause this oS tudy hus ai:tempted to exhnus t the 

possibility of developing a general philosophical approach 

Lo the topic of punishtltent, it has e.xr,o[:Jecl tbe. st:cE.ngths and 

weaknesses of the arguments concend..Tl2: pl~ld ..5hrncnt. The:l'cLore, 

this study has slwh1n that ".dc1it:i.ona.l ref;ea:cch and expe.ri­

nle.ntatiorl is needed by th8 t.'ro~=·ofit'~;'.!:s (,..[ Ij'Jth SirJ2.8 of thE-; 

eontrovcl'Gy. The, writer also atte.;r,p-Lc(1 to pi'es<2.nt an 

iIlt€'::Ck-)rf~tc.lt:tOTl 0:[' t'he r·E~Seaj~c.t1 thr-:it r~r;~ hef?ll c10i;.~:., cd~ triG 

0ldp.:\C1n.s 1":c}d by sC'vcla'l r,r'.j,T.i"~""~·'l~: ps~\r~;lr)lor;:i,,')L:; 3.11(} 

pSj.7chj_c"),tT"if~tS OC:r'u3S tll~. COiJ'nLl'}7, (:i[''/'"1 to z;~la.t.c theS'3 

5.11te:cpl"pt3ti01.13 tc> the e.c~lJcn.t~i.or~t~j1 sitt;(l·~.iolJ.. I'he'~:~'c.f·()J"e~ it 

can be. s:'lid that thlC~ priu;[\l')' E::igxif:'ic:2tLl,,:e of this .<;U1C;Y has 

bCE.>.n a J th.::. p~L;lo[H)phicf::l, inLp·;T'ce.tUt.:::_\:..::: J_;2~v(~1 l'2,the>,t:h,sYL,: 

the. level of cxpe.riiTi2i.-ll::11 :C2:.::.e2,rC:~"l. 

ORGAI\:IZATIO:-J OF REE'\'INOE:!:lOF TEE 1'IL"3IS 

'J"he. remElinc~('.r of the. thesis tws ~;pe:n ol'Lc:ntiz12.c1 :'lli':o 

five ch<",pters. Cb::lptfT ·~r.·lO prece::l1.:s a rc~v::E::~-7 ~f rE:.'1.r;t-ed 

literature. The thiTd dl£,p'L:e-:::' L" conce:(Tlf,d T,,'itI: dcv<::.lop:·(-;n1.: 

and result.s of thE~ qU<::stiOl;n;;i1.re.. An 2naJ.)7:::d.. f; of the data 

g8tbe~:,(~d by bibliographical ref:earch i~ the top:Lc of Chaptcr 

[OU7.'. It was dividE~d into four sE:~cti(ln,~ so that eacb of thz~ 

four hypotheses cculrJ t.){~ cOI'_.:d.c1E-~:('ec1 SC;1[..l'2.te.jy. Chapter 

five encompassed an interpn?t:ation of tr.2 data 3nd the 

verification or rejection of the four rlypotlicses, rcspe.c­

tive.ly. l'hc si.xth Elnd fiLnl Chfl];-;·;.:[~r i ..T'.cll,ce:s the. SurrETl,H'Y: 

conclusions: :3nd rec:orr.:li\E:'71dati.ons. 



Chapter 2 

REVI})A1 OF THE RELJ\TEI) 1·ITF~A~-'URE 

Tbis chapter rcvie~s the literat~re tbat is closely 

related in content a~d procedure to the present study, 

Sl1r'leys the experime.ll.ta 1. res enrch on punis hing, cons id c.:cs 

selected material concerning the puni8hment of prisoners, and 

reVle\Vs ev:Ld(~nce regard ing the punisbment of cb i IdrcY, irl the 

home. 

LITERA.TURE RElATED IN CONTEN'r AND rH.OCE:DUP.Ic; 

Hl1rphy, in a study cloYie at Ohio State TJnivcrs:Lt.y, 

use.ct a questionnaire to c1etr::rmine the opinions of teacb":cs, 

counselors, and administrators on the mHYlagsment of specific 

lJ __
!-"C.behavior problems. He recorm,wnr1ed that studies sbould 

made to compcc;re and evaluate various ffiE'thods educator.:; use 

. . 1
in handling student ml~b2havlor. The pr(~se.nt study has 

been develo?cd partially from that suggEc:stic·n. 

Anoth2r study, comple.ted a t EElS tern Ne'w Hcxico 

University, was similar to the present study. Collie 

. lThomi1~ P. Hurphy, I~ttitude~ and PrClctices for 
PaI'c1l1 ~ - R,"hav- 0'" Pr,01-1ell1c• 1l (unpL-t] ~ shoe}_1 ~ ~ ~~ .. J.l t; J.. '>-.. .L.~ _ d . ~~::J 1 J __ -:... ..... Na s t e. r ' s t h'?.s is,1 

Ohio Stab~ UniVErsity, 1963), p. 76. 

10 
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wrote that the purpose of her study was to compile 

Hsuggestiolls made by author]ties concerning the. treatment 

of problem childl~ell who display some of the most common 

unfavorable behavior patterns. 1l2 Collie indicated that 

puni.shment should be used only \..;rith great care: 

Punishment is something to be adm~listered with 
the futurc--not the past--in mind. It sllould be 
considered from the standpoint of its effect on the 
child, not from the standpoint of the Alilluyance or 

Jexpense caused by the act. 
~ 

She. recommended thCl.t punishment should be avoide.d in cases 

such £IS b:,mpeT tan'CLum~~, fighting, stertliIlg, (,I1d lyi;'1~. 

An Underi] tanding , counseling approach, combined with 

preventive. measures, was cons idered superior for these 
I, 

bEdBvior problems.'" 

Bauer conducted an experimental study using sixth 

grade s~udents as subjects. They were divided into low, 

medium, and high abi.lity groups \\lith four: sub-groupE; for 

each level. One. su L-grolJ p received re\..;rard a nd punishment, 

the second reward and no punishment, the third punishment 

but no reward, and the fourth served as a control group, 

receiving no punishment or reward. Each group and SUb-group 

---_._-_._._._----­

2Blanche Collie, "Behavior Problems and Treatment of 
the Priffinry Child" (unpublished Master's thesis, Eastern 
New Mexico University, 1960), p. 2. 

3Co11ie, p. 30. 

4Collie, pp. 3!+_L}6. 
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was given a discriminative learning task. Baue.l~ found that, 

'~eward had a greater effect than punishment, or no incentive,
 

on directing thp. attention of 1.0W and average ability as to
 

the relevant stimuli in the lsarning experiment. 1I5 He also 

found that, if puni.shment Here used in combinatiun with rewi1:cd, 

it would cause average and low ability students to p2rform
 
6
 

more poorly than the grou p t hat received only rewc::.cd. This
 

lv8S in support of Tborndike, who indicated that pos·LtiV(~ 

reinforcement \-78S superior to punishment for promoting
 

. 7

1earl1lng. Hmvever, contrary to Tho:cndike, Bauer found that
 

punishlG8nt was equally effective as reward for high ability
 

students. 8
 

In a t:;tudy cm1.ducted at \;lr::stern KentL1cl<.y University, 

Stevenson found three categories of current disciplinary
 

trends. She collected her data from six periodicals, which
 

a previous study had determined to be widely read by public
 

. school teachers. The periodicals vJerc In.,~.tl:!lC'::-t.?..E, ~.:A. 

__Journal._~ , Grade..-~_.._._._. .. _, _Enolisb __ , ..Journal, _. _. ••_ .••._ Teacher ••:..0.: •.• Nathcm,']tics 
? 

!.eacher.:, and !tead~~e-,-_:f'.~.:.ac~er.9 Categories that she 

SDavid H. Bauer, !lAn Initial Investig3.t~0n into the
 
Hotivation Ootions Available to tbe Classroom Tea(;h~~rl!
 

6r ,(unpublished'Master's thesis, Bucknell University, 1967), p. v. 

6Bau e r, p • 60. 

7Ernc::[;t R. Eilr;ard and Gordon H. ROHer, 'I'heorh:s of
 
~earni~~ (NeH York: Apple.tcm-Century-·Crofts, 1966T:-r>-: 26:­

8Bauer, p. 60. 

QJ "'ne S t '" ",' ." S on lTrl--'-~c •. c~ ~ 1·n F.d l'l/~'" J.. i 01'1" 1 rrh 1· r' 1.]· Ilo·.... Ll.. t.V~~l.j.· , L ...~lJ. ... lo.') •• _ '. •.... n.:.... __ .. C( ...... 1 __ ... ~~. 0Q 

Res[lcctinc; Classroom Control as Revealed Through Profe.ssioH.'11 
Periodicals 196;,,1·.. 1.965 lT (unpublished Haster's thesis, Western 
Kentuck.y Univer:"~it y, 1.967), p. 3. 

http:��:..0.:�
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identifiecl \'Jere, IT. . Self-Control vs. Exter~al Control; 

Cause of Misbehavior vs. Symptom; and Student-Teacher 

Participation in Classroom Planning vs. Teachcr-Dorrd.natcd 

Classrooill. '1
10 

In each case she reported the trend moved 

tovJard the first of each paired set. F:~nnlly, she. concll.1c1ed 

that the movement to self-control was of ~reatest impor.:.::ance 

.L-' 11f or. e d uca '_J. on. Caution shoulcl be eyerc:L.R8c1 in intcr­

preting these data. The data did indicate that the trc,~nd was 

. . hto e_lmlnate punls.ment as au cxterndl control1 · in favor of 

h::.lpi.r.g the student acce.pt rr,,-sponsibility for his own behavior. 

Ho\,~evcr, the. d3ta did Hot in::'iicntc:: th8t th"'J::'e Wel ', a 

corre.sponrling movement to eliminate positive reinforc2ment 

as au external control. 

GENEF'AL DATA ON PUKTSHING 

}10st of the evidence su p~ortillg pl1ni.shme.l i.t as a 

valuable technique in controlling behavior has come from 

expE':!irnental research. Solomon summarized so:nE'. of the 

factors cuncerning the use of punishment:. In bis smnmary 

he indicRted that scientific research has shown that 

punishm.ent inflicted irflmed ir.lte.ly Elnd with suff icient 

intE'nsity will dissuade a person from the sp8cific punishe.d 

beha vi.(r~_'. However , it doe.s not se rve as a deterrent to those 

lOStevcnson, p. 56. 

11Stevenson, p. 56. 
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individuals who may have witnessed punishment of others, 

12
but who wer8 not directly treated by punishment. 

Research studies hRve been conducted on what 

effect varying degrees of punishment intensity have on 

behavior. "Preliminary stl1d:i.(~s in Ollr !.:-1.b;)ratory . 

support Azrin's findings that recovery of a puni.shed 

response is depe.ndent on the. inte..u3ity of the shock. 1113 

Other E:yperiments hnve supported and explnined the use of 

p\..lnishrr:.er~t. Whiting and Hmvre.r studied the use of punish­

me-nt on rats. They found that punishment was superior to 

b07:h a physical barriel' 811.d non··re,,'ci:cd in tencldng rats 

to I' . a bandon thE'~ shorter of t\\'.) rOll tes to a goa 1. and 

1114 
accept the J.onger aH a substitute 

For education, one of the most important contribu·· 

tiOE.c; concerning the. use of punishment \v8s made hy Est{·~s. 

He stated: 

c1 "'p'. t . , 12R · h ar 1
I. 

S 0 1 ornoll, ~ II Ar::l2.rlC;8.n1C UnJ.sL1rnen, 
PSy'~~12s:>.~_~.gifi.!., XIX (April, 1964), 251. -.-----­

13Gary C. Walters and Judith V. Rogers, "Avcr,s'ive 
Stimulation of the Rat: Long Te.rm Effects on. Subscquer'.t 
Be.h8vlor,l! Punishment: ISSLH~s and Experiments, cds. Erling 
E. noe and ku-s-seTr--r,r~--Cl;:iircF·-{Ne.w···'Yoi;-k: AbJ'pfeton·- Cen tu r y.­
CroftH, 1968), p. 230. 

14 1 T f'" d 'b'J0111 W. w[lltl.ng an _ o. 11. Mowre.r, rrla 'J.t 
Progrc;=,si')TL and Regre.ssion-·-3 L8!::>oratory- St1Jdy of Some 
Factors Rele.vc.:.nt to Hurnan S oci<:: liza t ioI:.,:' Punis hrncnt: 
Issues and Expe.riment s, E'.ds. Erl ing E. Boe·-·5i'l(ll~.u·ssell H. 
Cl1i.l~:,c·h--C~ew Y6i':lZ:---Apple.ton-Ce.ntury-·Crofts, 1968), p. 83. 
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• '. " A:' • " • •
1'1 mrlny ·in<~t<·tn'C q~"()np , <; In'[''<re<,I'Ec1 not· "0 r:ll("l 'T1C 

t. ,~~ - r :, ~.~~~.f~:I~·~~~··_·i· ,'.- .~~:·c,~.~_~"C'-~' .~'..~ "~'rt~ ~~-:.,t "'-'1'0~~' _; ~,H"f _.~,.,~.-
BeLL .. ,LIS e .... J.", .. LCiL.Ltlg a "C"'l·'''uu(:'. c... :' .• ,. L~L"l)b,.-",.l.lt.....1LC <:.11 

. d - . . , -' .<' ,. ,.. ':' ., , t' a .-.; .,- .. " t·· " .'". L. 1 .. - '-.'un E'.S l~ E.G Y •. S ~.,Jrl,.l: .. 9,1:: .,:,o.l.l,,,, .u'>jl \ •.'.L n c1 [t.dr, .. 
. " .'.. I.' '"' '" }l • h 1-, ,... ," i· ,--" I- r ' .- "f' 1 '1 - .. .....,. ) ··r 1acCCpLaU.L.... O.le. unl.i>IJcIk, .. il.- Cr.:1L u...; U~,t:: l1,..)' 1'.'''1:'.0:;'':( 
.:'~a "n" f' .. '"'1 t·,· ~ ..\.'1'1 " co " -'. C' c:.; ",,' tLic\-. -:. ~"i'·'';'' " as rr._n,.,::> a tCI"l.oraJ\ ".) "ll~.ple..)L.."'.J..,-., O··~t,""'11,-,"1 .. 

responsE while 80me othsT response is strengthened by 
re :Lnforceruent .15 /.,

I 
He indicated tha'c teache:cp.could choN;c a psrt:Lcular behaviur 

:..1 " 
to be. changed. The tEac:k~r would punish tl'kl t bl:hE\viol' 

':,. 

ev(~ry time it occurTcc1 ir' " cerUd.l1 s i tU.'J.t :L1Jn; thiD ';Ii lH~ 1(1 
6:,.-!. 

hold tbe \';1'Uli.':; bella\d.u1.' :,'t n l0v: },,':'·,':';.1, ~)f ('C(;;J:.~!:vncr:-. 

Durir:g tbi2 sam'=: time, the tE::[,ch(~r 1\10;.'1'1 ~:[,i~C'h clcseli for 

all Ciccepta.ble. behavior tCl occur in the salliS f~it\j::;·tic,r~; Hh:~n 

su;.::h b,~rtavior di.ci occur: it \\oulc1, be l.' ...dhf:')"CUCl. Th'2 

reinforcpcl beh8.vior \dll occur mor(? frec;'l(~nt)y \/hJ.le tlJ2. 

pun L<~ hed be Jw.vi or' v·:lU. oceln" 1('.2s often. EVE~lltuaJ.ly, the 

acceptable b2havior will replace the uD6cceptable one. 

HNJeVer, according to Estes, one must bE:; careful using 

ptrnisl1r,H~nt in this wCly. If: tll€' originnl punishment is too 

seve.re, the \"'rong behavior mo.y not recur in that situ2tion. 

If the individual c1c.)('.s not: bebave htcpprop:d.8tely again iIJ 

front of the teacher, it may meCln that he has not l?arl1.E-cl a 

ca\1Cfl1~- 16better behavior but has 1eClrned to avoid getting 't.:" ~.
 

~
 

l.?william K. Estes, 'rAn Expcriment[-ll Stu6y of 
PunislnnC"ilt,!1 Punishment: 1881.128 3.nd Expc?:'ilL1(;nts, eds. 
Er1 i ng E. Rue-"2~il(r-p:ii:ssefr-i~1:'--cTlul~<"~·h·"'(Fie"\J' "V'o"i':1Z":---'A p p1 e t on·· 
Century-Crofts, 1968), p. 165. 

16 
. Estes, p. 164. 
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Guthrie vie\ved punisl-'lnent some.wh2t d:i..ff(~re.ntly 

thon the other psychologi.sts mentioned: 

• It is not the feel ing CdUS sa by punis hm(~nt , 
but the specific action cause.d by punishment thc\ t 
determin8s what will be learned. To train a dog to 
jump through a hoop, the. effectiveness of punishmellt 
depends on \<7hcre it 1.s applied, front or rcar. It 
is wba t the purJshuF:>nt TIl3y.e s h:iJll feel. 17 

Skinner did not completely concur with Guthrie 

regardin~ punishment. SkiDGel' called punishment a p00r 

method for c ontro lling be h<:l\'ior. The f iI's t E'_ffect of 

puni.shr.:;nt is to temporarily su ppres s bebavi 0:1', making it 

appeal' SDcc(~s8ful when it is not. Se.condly, punishment 

proclucC'.,) etr:c,tiotlcll behavior such dS anger ar crying. 

RepJ.i\c i~lf:, uncles ira hie. behs v.Lor wi til E~motiona1 behavior is 

not a goo~ solution. Thirdly, the emotion81 ~esponse ffi2y 

becom.E~ conc1itione.d to some other stimulus, possibly the 

s tirm)lu·s of:' the punisher himseJf. Therefo!"'8. punishrnC'.nt is 

an unreliable techniqur- for controlling behavior' and could 

cause undesirabl_2 side effects. 1S 

PUNISHl1ENT OF CRIMINALS 

Despite the evidence that behavior can be controlled 

if pl~~l:i_nhment is administered immediately and severe.ly, 

l-knlli,Jger copclude.u that human beings cannot be controlled 

by i)tll1·.L~c;hl'.lent: 

17£. R. Guttn~i('.• The Psycbology of Learning (New 
u -~ 1 - " L1 C>." •.~ ~ 1 R --. l 9--'-t:·....·_·_·_·_·-~··t--i .. ··--·__·__·_·_--_..~-
.l 0.1. 1'. • r c.l t) C I u He • Ov" _ - :J..J), P • .L.:) ti • 

1BB. F. Skinner, SciencE' of Human Behavior (Nevl York: 
The l"facl\ti llEE Cmf.lp<:rny, 19~;3T-;--p6-.. ---n;Z;-:.-19O:··---_·"···_·_­
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It is facile and fallacious to assume from this 
fact that hUill2n beings in general can be conditioned 
by thrE:ats of punishiTlent or by the delayed i'lfl:Lction 
of penalties o~ atlen~ated ~ainfu~ness from yi~lding 
to the temptatJ..on of 1mpuls1ve crlme,s. If GOC}cty 

were 8, b1e to ca tch most offenders, and then if it 
were willing to punish them promptly without any 
discril'}ination, . inflicting the ~e:nRl tics fnirly but 19 
rutblessly, as 1t were, most Cr1lTI8 could be prev<coTited. 

N8nninger ,vas vlriting about criminals, not stlJdE'Tlts, but 

whDt h2 said may have relE'vanc2 to th2 U88 of puniGhmcnt in 

education. 

There was a long list of psychologists and social 

scientists who advocated Rbolishing much or all of the 

punishr.lent of criminals -In favor 'Jf psychclogical tre':I"trM~:CIt. 

S'LT1[:i'on <3iyl Playfair cr:Lti(:h~cd ir~i~)risC!lrneClc E.S E' fD.ClLl of 

punis hr;v::nt. lINearly pl1 the worst crimes are cocr!lnittt:'c~ 

by gradL:<'ites of penal establishll1ents. ,,20 Ttlis idea 'ims 

fLrcthc.r [;upported by Bc.rnarc.1 \\iho wrote, lIA stucty 0[. t1:te 

hir:; tory of penal method sind iC8tes tha t punishnll~,nt has 

uniformly been a failure as far as improved behnvio~ 

. 21 .
con.trol JS concerned." Bernard goes on to claJ.m tha 1: 

plJPishm211t hClS an even less secure basis in sch/)C'l th8.n it 

does in dealing with criminals: "rfhc. contra1. is exterTlft 1 

"' 
and doe.s nothing to SE:cure tl:e internal diI'~;cticn that is 

lv1 ..... 
rr'r . l)l'lll'''''[\m~'T't

•1. ....19K~·'r]\.~ .._ .. 1<.fO l·'}'·;ng1.,._'._ "... , T'he·· Cr1'me• ~ ot-
F • ....; Le:'.i' (lT..... c~y,T.7 YOI,]r.

1)'11'" V·;l·~·l.lO" prr;s~ 1968) p-_····'j-O··'B····_··.._·__ ·__ ·__····,._·_·- ---_.-_..­
~ ...~.. .1_ .•b ... ~L •. t..J . .•. ~ I.~, ,...... 

20Derrick Sington and Giles Playfair, Crime, 
Punishment, and Cure. (IJondon: The Cmnelot PrE~E;'s'-Lfmitec1, 
196~..T-;p·:--25:-----·_­

21HFl.rold Be.rnard, Nental Hygiene for Classroom 
T ,", .. t..(:,,,,,,.. (,1",,., -7 "·1" 1<A"r'G-" -;..·-H··-·-]~1-·..B..:·;:.-:-J-:;·_·r;..-·--I·'--..--1-9-?..T')"
_~.;~;::.~~_.::.~:". J.'C'\ tor.... 1'.1" ·Ld\-.-.l. ".10 .... I.JO., nc., . o~, , 
p. 2:')1. 
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. \- 1 . . 1122
d eSlrau e 1n our Soc1ety. In close agreement with the 

other writers cited in this chapter: Kessler supported 

psychological treatment for juveni12 offenders: 

Too many peolJle feel tbat the psychological 
approach to juv8nile delinquency will only result 
in molly coddling the offender and speeding the day 
when society's barricade against crime will no 
longer s t-and. Stern punL~3hmellt is still vie.wed by 
some as the only solution for badness, despite over­
whelming evidence to the contrary.23 

Tbere WdS a great deal of f'UppOJ::,t front the variol1s 

branches of the social scit::ntistB for minimizirll:: the use of 

., .' 1 f '·1pun~Ls nment ln t -Ie tre.[ltl1l'.~nt o. Ct'l.IT\ULl s . ;\ 1 th ou g~l th is 

• ..:l - • • f' 1 1 . . t' ,. . h ~.provlueo LO eV1Genceor ~le e lmlnalon or punls men~ In 

school, it suggested the poss ibility that jf criminals '-JerlC'. 

most 'successfully treated without the use of ponishment, 

students might also be treated successfully without punish­

ment. 

PUNISHMEN'f IN THE HOI'IE 

The use of punishment as a means of It1aintcdning 

discirline. in the home hE;s been used throughout history. 

Hany specific punishments such as spanking, E:itting in the 

.., .. h h f·corner, or gOl.ng Wlt. out supper cSlre among t. e .E'st to coIne 

to one's mind. Parents have relied primarily on comroon sense 

.~-_._---

22Bernal'd , p. 231. 

23Jane w. K~ssler, PsychopathoJ.ogy of Childhood 
(Englewood Cliffs, Ne.w Jersey:-·-'Pl'entTce:TfaTr;--ri1c-:-;·-·T~j66), 
p. 328. 
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in using punishment. It is trl'e that when a chjld aS30ciates 

a particular act with an unpleasant punishment, he refrains 

from the objectiona 1 behavior. In psychologic8l terms, this 

is called the pleasure-pain principle and logically is sound 

I'<2asoning. Not only did it make sense, but there \Vas always 

a plentiful supply of adults who were ready to offer testi­

monials claiming that it was punishment that got thEm on the 

right path. 

Freql,er:tly, parents re30rt to punisbme.nt in an 

effort to protect their children from SOUle dr-lUger in the 

envi:ronment such as a hot furnace or a bUi-Jy street. HowevcJ:', 

con'Cl:'cu'y to th5_s ros iti em, Ne.111 "Irate th3t pun:is hmen t is 

not even nece.ssary in thOSe circumstances: 

Scme years ago, I visited my frier,d ~vilhelm REdsh 
in Nfl ine . His son, Peter, was three years old. 1'be. 
luke at the doorstep was deep. Reich and his 'wife 
sirn'ply told Peter that he should not go neRr thE: wCli~(~r. 

HAViilg had no hateful tra ining and therefore baving rL 
t:cust in his parents, Pe te.r did not go near the \Jd ter.'~ > 

Tbe example shmved that in one case the child vIas protec:t(~d 

from danger without the use of punishment. 

Ginott in his book, Beh1,:.:-en PaL~nt an~.QE}ld, wrote. 

of the possible dangers involved in spanking a child. He. 

st8.ted: 

Frequent spAnkings, too, mAy have a negative impact 
on sex developm-:=nt. Because of the proximity of the 
organs, a child may get sexually aroused wben span1:<:oc1. 

2 LjA.· S. Ne.ill, SumITl'~rhil.l (New Yorlc: Hart Publishing
Company, 1960), p. 1.59.----------­
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Or be may so enjoy the making-u~ that follows the 
punishme:nt that be will come. to seek suffering as a2 r-
necessary prelude to love.. ~ 

The evidence presente.d in this chapter has been 

concerned with the use. of punishment in various settings of 

our culture. TIlis revie\J of literature indicated thnt the. 

controversy which exists over the use of punishment in 

e.dllCE.ltion exte.nds to every aspect of OLJl culture. The data 

h38 shoi~n punishment (good or b3d) to be <Hl ingrained 

cha:O_'8ctcri,stic of our .socif~ty tbat \vill not easily bE:'. 

chang(~d . 

In conc11..1cting this survey cf relatec literature, 

the writer became aware that excellent material existed on 

the topic of punishment which was not directly concerned 

with the use of punishment bl education. In an attempt to 

discove.r t:he opinions on punishment in education of those 

'vho had expressed themselves COnCE'Yn~.ng p:.:al.isbment in 

.. ,. , .
1 d areas, 8 questlonnalYe. was Geslgncc and sent torc_ate 

sel~cted professionals. The folluiving chapter "7ill pertain 

to the results of that que.s tionnai.re. 

25Hiaril Ginott, Bet\~een Pare.nt and Child (New York: 
The H:,.lc tIl i 11anCo illp i.;\11 y, -r9i5":5;;--P:·-T~:r~--------··_-



Chapter 3 

DEVELOPM&~T AND RESULTS OF THE QUESTION~\IRE 

This chCipter is concerned wi.th the reasons for 

Llsing 8 q"est-Lonnaire., the. metbods and procedures used i.n 

c1'-"7(~1.opillg Etnd sendLlg the questionnaire, and the. results 

obtain£d from it. 

~)l:\. r<'~..~.:>~'r;N\...)...· r,' r 'T., 1. QU I::e'.)..' 'r I Op,~. ~ J 1:. ,Vi'. ""':1 f~ _,<. ~. ""; F".i ." 

E<~:-cly iT tbe invE:stigr:ticn of the ~c,pic, it be.cam2 

apv.:n:Clit thD.t many of the. lpadinr; psycbole,gi.sU3 [-:!!1c1 

" 0 0 1 0 , 1 1 0 ~ 
ps)u;'.'J:~t·rJ.sl:s lT1. tLllS country nac not ~~'<,-c':'.nt ,y 'iV:L~.. t:-:2n al)OU':: 

the.i:c pO:3itioTl on the US'2 of punishmeric in e.c:1ucation. Mc:my 

hEld exprcs s cd thel r views e8rl ier; albers hpd v.Titten a bOiJ t 

the. punisbmc:~nt of cri.minals or children in the home but !led 

o 00tJ.Oll. Rcc-ognl.:;':lng tLl8t proIcsslona.s cnc:mge t 'lelr 

not expressed themselves on the use of pl1nist~ent in ed~C2-

1 ' 1"~ ,.., may 

views over the years, the writer thought that it mi~lt be 

valuable to assess their present position. Also, it was 
'\ 

thought tbD.t those who held expressed their v iews on thc~ 

punisbn'2ti.t of criminaLs or children in the borne would aLs [) 

havr.~ valu[ible opini.ons on the us e of punishme-nt in school. 

Fin::::!.).y, i.t 'Nas thought that ol1tstar..ding professionals in 

psychology may 'o;::ve importEmt insight into a given topic, 

21 
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even though they had never published material, on that 

topic. Therefore, in an effort to research thoroughly the 

professional opinions, as well as the empirical evidence, 

it was considered imp~rtaLt to poll a selected group of 

outstanding psychologists and psychiatrist8 l.n varl.OUS 

areas of professional practice. 

DEVCLOI'MENT OJ? THE ("IU S-STI ON~~,L\ IRE 

In tbe de.v("~lopn:2nt of the que,stionYlG.ire, it Has 

decided that a list of pun:i.f~hmellts f:n:'qu8Ht'ly used by 

teeche::.'s would b(~ provided vJ::th a scalp- r;o t:hEi,t the ind ivid:J?l 

cou ld ind ica te Wh2 ther hEe' \.) OlJ lel s uc;gcs t the use of a partie·· 

u1ar punishme.nt frequC'.'ltly, l'egl1}~n'ly, E'e.1Jcm; or nevtC~:c. 

Accord'~wI to I a "7coc1,- i>l his boc>k H,,···t3.l 1 1 \7o'ip Y lP -;'l'J t h ('
- _.L . ...:..' J - ) .• , ... -- '- _....:..:..:.':--.:....:.~.__...:-.::.~ _t;.2.-~.-_~'.::"~_.:..~,....,J.:...__,-..__.~ ~_..~ 

School, there are. s orne tHeJ. ve punishmel1 ts tllC:l tare f'recquc.ntly 

l
used in the school. His list was employed in constructing 

the. firs t pa ge of t he quest :Lonna ire. A lis t of the,s e 

punishments can be found in Table 1, page 26. 

On the second page of the. que.stionn.:J,iI·e, seven 

questions were asked, in an effort to deter'mine the position 

of these professionals on specific issues concerning punish­

ment i11 e.ducation. A liAt 0:': thE: questions can be round in 

the. Appendix on page 98. 

lSamuel R. Laycock, Mental Hygiene in the School 
(Montre31: The Copp Clark publTsliTn.g -'co-:--1,TiilITed , "1"960) , 
pp. 99-102. 
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In the development of the questionnaire, the writer 

desigr)ed an original plan, which was sho'-,·m to the. committee 

and to two other profes s aI's of ps ych ology for crit i.que. 

After conferences with each of the five professors concerning 

their sugges t ions for iwrn:'O\f ing the ques t: ionna ire, it was 

rev:i.sed and submitted to th c: com;:l1itt2e £ or fina 1. a pprova 1. 

The next step was to c0mpile a sele~ted 15.8t of 

forty \1.'1"'.11 lmO\>lll p~ ,)'cholog:is ts and ps ychia Leis ts, t 0 wbo~n Lhe 

questionnaire ~ould be ~ent. The list was compiled with th2 

help of the cornrn:t.t:tec 3nd a rsy~r'ology prJfl.'.ssor. AE effo·tt 

was ITiE:dc to select a balanced li.st from t~H2 four histClr-­

ical--traditiNlc,J. schoolt:> of thOL1[.:'",t: p8 ychnc;1:'8 ly~ j c , 

ph2nc.;[n(~rlClogica 1, be havi ora1, and bio- phys ieal. Of t :10 

for l.y ('"0 t~r: 0LLg.inal iist I the qllestion11airp rE'E'ch,.. j 

. f '" thirty-six of them. One W3S d d one W3S Inecease, aJllng 

health, And two were out of the country on extended leaves 

. '1'] l' f h ..arlO r,ver(~ not avc:u. 80_C at tLie tlme. 0: t e rema.Lnlng 

thirty- six qncstionnairc::s that were sent, twenty-three we.re 

returned, or sixty-four percent. 

Tbe two-page. qucstionw:d.rc vlc1s mailed \vith a self-

e.ddressed, stampe.d envelope. and a short cover letter which 

explair.e.d the purpose and u::;e of the qU'2.stionnaire. Two 

weeks later a follcw-up letter "laS s8nt to those who had 

not yet returned the questionnair"e; after two additional 

weeks a .second follow-up letter was sent. 
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RESULTS OF THE QUE.STIONNAIRE 

Of those \.;ho retuTl1ed ques tionnaix'E.E3, six cons id c-:rcci 

themselves psychoanalytic, two phenomenological, ten 

behavioral, one bio-~hysical. one psychobiological., and three 

eclecti~. 1\1though it liJaS unf ortuna to2. tJ.l3. t only t\\'o 

phenomellological psychologi3ts returned their questionnaires, 

the writer believed thnt the. rl?SpcJllSE: was good. 'I'r18 

dis crepancy in the tota 1 l1UiTIDt2r ta 1l:i..2d f 01" the. vaJ:io:,s 

pllnishmsr.ts in tilE:' table on page 26, U1H be eCC0~H1.l('.d for by 

the dccis Lor1 of SOtel';; nut to j:nc1 ~c:ate their pas itio;:~.'] on 

certahl pmlisbments. 

In re.gelI'd to the first three punishr:lc-:nts listed, 

narCl8 calling, sarC,lE;r~ ,md ridiC'L~le, 2nd r~ag,gillg, tb.? 

respondents rE:jectEc~d ovcl'I,J[wlmingly tbe use of t;lcse punish .. 

. l' r-- I ,.. •.. dments. EJ..g1tY-S:tX pCTccnt or: t'lOse J'8Sponclng lllOlCaU? . 

that they \';ould neve.r recormnelld sarcasm or ricliculE-~ 7 ane: 

seventy-·seven percent I-Jould never suggest nagging. The. 

only othcr punishments 'i'1hich received unfavorable 

recornffi2ndatioTts from the respondcI'ts W!2.l'l"' corp:JrGl punish­

ment, with seventy-t\Vo pe.rcD.nt ans'ivering "never," and 

expuls ion, vd th sixty-three pOTeen t reporting "neve:,:,." 

Other punishme.nts that \-Jere marginally approved to be used 

"selc1O!n" were scolding 1 group punishment, and c1e.tention. Just 

over fi£ty percent of those polled indicated that they would 

seldom sl:gge~;t scolding, grol1~ punishment, and deten.t:ion for 

use in cor~ccting classroom behavior problems. It was 

recommended by sixty-·three percent tlH:1t suspension be lJS8cl 
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sparingly. The remaining three-mild verbal disapproval, 

depr.Lvation of privileges, and rectification--rec2,ived clear 

support fur moderate usc. 
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Tab18 1
 
. 

Tabulated Results of Questimluaire, Page 1
 

====::~~=~~~;:s O;:;~~~:~~l~:;:~-~"=TI~req ~~~1 t~~~T~:;L~~::~:'l~-~~:;::;J~:'\:~~
 
~ ._. ... . ,_.. -_.__.__.__ .....__.--_.__.. ._.1. _._.._....__ .. ,... .. 

1. Narnc CalJ jr'r: I I I 3 I 19
 

~~._--~.:;~c] s 1:- an c1 Rid i C:J 1 ~-_.--.--._;.._---_.--_.-.-'---·-----i-·;- .-:- ~0 
. I I
 

3 ~-~:·~~-~:~1~-~; .. ···-------·---------·· i-·--·······~r--··- .., .~--~._.~ ;.­
----------­ ..- -------- --~_.__.- --~ ..._._._.- -_.. _..- .'-_ .. , ..- ---_... - .~ ... _...... , ..... _._--_ ....
 

4 S Ij· . I I I'" I,

_~_~:~1:~ . _. 1. __ .. "---'-'---'1''''''--'''-'--'-'---'1'' ..~: _-.-J~.--~.(~.-
5. l''fild Verbal Dis[wprOVfll

• 
1 9

• I 
lC: 1I
 

~ ..._;~~_u~-~~~~_~-;':~~~~-'_-~=.· ••
! 

I-'~_=~~=l~~~-'-'·: .-.. [~~_:-_~_~_~~ 
7. DetenLI(,Tl
 1 11 9 

. ----__, ~... - _ .........'--.,~._" ....,.. --..------,~.,•.~...-. ----- ...._~_~~.__.. ~ .....,_.......~: ~ ....._._~ __._ .._'l_ _ ._~~_ ......
 

8 . D • f"'··.t'rlvLeprJ.v8 t·.lOll 0 1.. q;cs
 3 9 1.9 

9. ~-;: C~~~~ic.a ~ i::~:~__~~~ -]=:~-.~~~~ -7-~_-~-_-~_-~=~~_~=
 
10. Corporal Punishment
 1 5 16 

--"-'-'--'''- ..--..----..-.-".-- - ..---- ..- .., - ..-- -- j--..--.---- -I'------.-­
11. Sus peT1.Edon I I lL~ I 8
 

1;---~~~~~~:~ o~------·· ..­ - -------..-.-....._,' "'-----"'---""-1--..-----.--;_...~--~:-. ----.----.----.-----­....-------~ ~. .__L . ..
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As indicated in Chapter one, and supported by the 

first part of the questionnaire, there are various positions 

concerning the use of punishment in education. As a result 

of these differences, questions were designed in an effort 

to dctermillc the position of these professionals OL the 

various aspects of punishment. The first question, which 

seemed to be the crux of disag:cee.mellt 7 ,'Jas, "Do you believe 

that behavior problems of students can be COJ_TcctE'od witbout: 

the use of punishmp.nt?" Fourtee.n [:lls'J.'cred "yes," six 

El1ls\,;'crcd I'no," and three reporh:.. d "usually, It ISGnl'~t:LmeE," iJ'-Cl.d 

floften" as their responses. Therefore, it can be. ~onclud(:'o(~ 

th..-:lt using t2cl1li:LqUE"S otlieT than [)\HdsLrr:('r,:~ rcc2:1vcd st:cong 

support from those polled. Son~ of the c~jd('ncc the writer 

re-Jic-;,,;ed iEd icC! ted that punishment nwy 8ctuEll1y s erv c:, af; a 

cali!:'" of heltavior p:coblems. Bence, the seccY1c1 ql~c:s1::ior,: 1:18 

pur:i[;h~llent nn imlJortant caDse of behav·1.0l" lJrDblcllLS ill youth?" 

Once again the question received strong Ilye s" suppCJr',: ;/7ith 

fifteen responding "yes," six respondi.ng "no," one inc.ic8.ting 

" some timr=-s," and another saying he did not kIlO,·!. Accor'ding 

to the anS\ICrS on the first two Questions of the C'uestionnaire.. " . 

many professional psychologists apparently believe that 

pllnishmr:.nt is both unnecessary cmd harmful. 

The third question to be asked was 1 I:Do you b(~lie~le 

that purd.shment is a useful tool in correcting b~havioT 

problems?" Fourteen ansVv'ere.d "yes" and nine "no. II 1'h02. 

ans~~p..rs to this questioIl indicate clPBr support for pl1nishmcrit' 

as a tool in correcting behavior. 
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Question four refers directly to the third hypothesis 

concerning the emotional stability of teachers who use punish­

ment. The quest ion; "Is there any r2.lationship between the 

e~otional stability of a teacher and the seve~ity and 

frequc.ncy of the punisbments he administers?," re.ceived 

eigbteen "yes ll responses and three " rest:JCYises. OneIIno 

ind ividL1D 1 ind iea ted tha t he did not kncM. 

QueseiOlls fiVt~ and six were c\skcL1 in an effort to 

dcterrd.nc if thC'se profosE;iorcals believed tec~('be~.' training to 

be partially responsible for the use of punishmC'.nt in (::dllca··· 

tion. Fifteen of those returning queEtJonnoires indi('~~~d 

that, '.,lith proper training, tEachers. could rJ{~,q.l e.ffE'.ctive}y 

wit'r be.h3\J:i.or proble.~ns wi thout resorting to p~ili~'hnl':'nt. 

Six indicated th::"1t teachers could not, a;~Ld one wrute in "nlor-li:: 

often.!l Question six asked, "Do yO'J believe it wu\.;ld be 

pracl:i(;al 3l'.cl realistic to impleme.11t suc:h trrd.niJi.g in 

tef.lchcr prE:'.paratioll program.s?lT An oVEonlhelming m9jority of 

sevcnteE'1l responded lT yes , IT while one said lTno , IT and another 

indicated that the teacher should consult with a cOL1nselor. 

The respcmse to the last two questions indicated that the 

professionals consulted in this study strungly supported 

furthe.r tl"a ining for tN.lC hers in dea Jing with behavior 

problems of students. When one considers the answers given 

to all the questions on the second page of the questionnaire, 

it must be cuncluded that many psychologists believe that 
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. . . ld b .~. db' hmetbo(ls Supel':Lo1' t.o pmu,sl1merlt cou.' e Ut.lJ-l2<:: y 'ceac ers 

if they were properly t1'3. ined in how to cor:r'E'.ct behavior 

problems. 

It is believed that the questionnaire has been 

useful ill providing professional opinions on the v&1'icus 

topics to be considered throughout the study. The informa­

tion reported in this cb8pter is used fu:r:,tbE':l' in supporting 

or negating the four hypotheses examined in th8 following 

chapter. 



ChDpt.e:c 4 

ANALYSIS OF THE DATA 

This chapter is conc2rned with an analysis of th~;; 

data as they pertained to each of the :Caul' hypotheses 

res [X'.ct ive ly. 

PUNISHHENT AND HFNTAI, i-J.E/\LJl-1 

The first hypot1:il::si.::, was: TbC'n~ is n0 diffel'to;TJCe 

be.t\-Je~.n the. me.ntal hC81th of stucJ(::nts '''''~.jO hc,'v'E' LC'~il pu!:.:Lshe·.d 

and those "\\1[;0 h3.ve. bad se.hnvioT problems corrE'r;te.ci hi othcr 

n1e.ar18 It 

It WDS no easy task to deZinc ment21 health, but 

S6UW authorities in the fi(.;Ld hElVe. give.l1 ffl:~rly c12ar' 

~uidelilles as to what constitutes mental health. Redl and 

Wattenberg held that there are three. crite.ria for good me~tal 

health: adjustment, maturity, and normality. :lAd jus 'c::rtE.'.I'Lt 

represents the ability of an individual to 15.v2 h8.rnlon:Lol~~·;ly 

with hiEj environment and with hirJ~jclf e:t!1d to keep intact his 

pers on21 intcgrit.y. III An individuctl shol11d be able to 

edju8t: himself to the environm2.nt and the. environmc::nc to 

himself in such a ,-lay that bis behavi.or is both tolcT8ble to 

o·th·?rs and to his own consci.encE~. 

lFr,';tz '-',,·-'11 an-'l,.1," C l! WillialII Wc-ttte:nbel:"g I He:ntol Hygiene• .J .l"\. .::-... \... 

in Teaching (New York: Harcourt, BrDc2 Elnd Coi;~lk;'j;:ily'-;-TL)51), 
-·--·-·~'''5·C-)----'-. ­
p. .t 0/.• 
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11M::lturity is relative to age and env iroT!me.nt. 

Behavior is mature ~hen it is appropriate to the	 age le~el, 

2 
the problems, and the se.tting of the. ind.i.vidual. 11 This 

should not be interpreted as a perfect standard to be 

attained but instead as a level of development. 

Nonnality, as ,'Ie have seen, can have; tlT}"~ee meanings. 
Behavior is normal when it is typ-L::<::l 0:( the. group, 
when a great many others in similar circumstances act 
the same way. We can also regard conduct as normal when, 
even though somewhat unusu31, it is what we can 
reasonably expect an individual to do under the 
conditions which he confronts. Lastly ... we \vould 
hesitate to call any actions, thoushts, or feelfn88 
abnormal unlC'.s'3 they ind i.cn tee! ITlal':i:u,'G dis (;rder. 3 

Re<n and Hat~~enberg haVE:" provided us wi th C1 'J(irk.:L·'lg deLi.nition 

cf the conc('~pt of mentC11 healU1. HO';<le\:er, the ';vritJ~:t:> has 

...;l... ~)	 ,_ c~pf'l'rl;~-iovl_ T"l't:'\''01 h ("lqr>,r':·~·r'';'''···._"" • .... ..; {c· C~·;1l·)'"']_ ernl("rtr~r1'" __ 1. '. l .... '_. thp J. .., ~L_ ...., _ _0 
tl·'x·"'p, • '- __ ~ .......... ~....... "". L .. ·'J '-'11"__
 

-r,~ntal health as explained by LE1ycock. It ,,'<13 felt tha t 

,neE~et ' poin;":s ,vOI1;_d help in cL:;rifyil'g c2::::-·;.:airL interp:':'E>,tE:­

tions later in this chapte.:c. Firs t, m2nta1.1y heed. thy pcc;ple 

tE'lF~rally fef21 com{ortablp aboul: th2ril.s~lves. They c>vE~l()p 

se.lf ,-res peet and a feel ing of being wort h\vb n.c. They C1rc~ 

capable of accepting dis~ppointments and of being tolerant of 

shortccmings in themselves and others. Secondly, those who 

are mentally healthy feel good Dbo~t other people; they are 

capable of loving and being considerate of others. People who 

are rLl<:;ntally healthy should be, able to build pe.rsonal 

2Red J. and \.Jattenberr;, p. 132. 

3 .
Redl ana Wattenberg, p. 183. 
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relationships that are satisfying and lastiLlg. Thirdly, 

individuals who are mentally healthy should be able to m~et 

the various problems of life with a reasonable degree of 

stability. They should be able to accept responsibility for 

their behavior being profitabl.e to both th2mselves and to 

othe.xs .4 

In Chapter two on related literatur6, it was 

reported that the:cE:. is scientific evidence indicating that 

purdshment is un E.ffective tool in the control oi" hllffi2.n 

behavior. It ,vas fUl~t.hcT rerort(~d that ths CO'J,[Cicn··sen8C 

position, which implies that an indjvid~al refrains from 

plln:Lsi1eJ acts in an effort to avo~.d p~1:;_n, bc:s itE. fOl'l"'cLld.on 

in the pl(~a;'; ure- pain. prine iple of Freud ic:m ps ycholo[;y , This 

evid'2.nce supported the usefulness of plJnishwent as a control 

. I 1-- 1 . ~,., l' l't eehulque. n PSyCLIO oglcaL tneory~nere are c.ear l~p_lca-

tions thA.L: punishment is not only useful but chsol1...:;te1.y 

necessary for the development of a conscience. 

According to most current psychological theories 
th(~ essence. of conscience is a Ilmus t ll _.-e. d:ccad of 
punishment if one commits or omits an action. 5 
. . . . . . . . . . . . . . . . . . . . . . . . . 

. i.n the case of conscience. it is P~lIl~_Sh~lie.nt . 6 
rather than reward that seems to be the deC1SJVe agenT. 

4Samuel R. Laycock, Mental Hygiene in the School 
(l1ontrea l: The Copp Clark piJ1.111.-sTiJng -Co.--:Cinu.teG~~r(6), 
pp. 2-3. 

5Gorc1on W. Allport, Becoming (New Haven, Connectic1lt:: 
Yale University Press, 1955)-;-P:-"J3T:­

6Allpo~::'t, p. 69. 
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AG 8 result of 80n;e sci'",ntitic data HTl(\ certaul 

psychologi~al theories, evidence has been found supporting 

th·:. }'·e.tfmtion of punishmenl: in pducativn. According to 

. B' '.' f"	 f" h\j ~.El :L:C, tr,ere are lve prlmary purpos e.s .or us lng p'...HLtS ment 

in ed 11C H t i_C111: (1) to instill T.'E.'.S~2ct .for atJth~)rity, (2) to 

prevent uTldesi:cable, be.ho.vior, (3) to force the child to de 

things ccr !.side·rec1 important by the te.2c:hcr 'VIhi-cll he v/ould 

Ot ·j·l"....~~,,7 'L' c: ('. I"' o!-L d._,r, (II) i- 0 ~C' C' 1" ,~u,7 e',' c;__,.'.7. (' X· 1 ·l'L·' n 1 c' f;~'-'~.I'· pOT 01__ 1'(' '1' .r;, 1•. .,,,~...... l \-	 .fL.l. J ........ ":,,:~._'" _. L.._.~, ••
 

,:' f > '\ d- ... · 'c' , .' ~ (5) r' ." r) (' 1 " ·1·, '. . .....j -,' .r I r t- 1. (' '.,,;:-. -~ , ,:,. ;T0.1. Cl..LlU~ aut... _I) serve c.,~ ktJl,JVaL. .."ll J."). ll .. J.E. ...... L.L.lt,
 

i' ., c· C' ; (f'" p' I' " "::' •.' r 1 7O. <_"" •., __ ,:,11-(\ ,.lei l,LI.Ld • The:~e are tLe gunl'3 of c:']\1(:Cltc~]>:~ wLo 

usc.	 punislHfl2nt.
 

A scientific stlldy conductE::d by Kcuni" 8:J.r} G17m[J
 

-,,, r" .' L .; < r c-. ~ '~(1 " ....[)'~ I . 1• .; 1" ··L _...com~<lred tb(~ influence of l, ...... ,'..L L J." t:.. c.. 11 .~\./ .. l.u,J I..t..~ .. VI;:'. teachers 

on filst· ~;.i8(ic: cldldnn. 'J'\Kj)' fin:'t );:y'pc.t!·;(·Si3v7Et5, 

l1£!un.ltive t:;E,c!lers \Jill creBte or 2.ctiv<~te ~lnre aggrcs.c:i.c·n­

tens ion tl1211 will nonpunitive tCiJcllcrs. l' Th(;. cia t:~l they 

gathered str~~l!~.Oy [;uPt-'c1.ct(:.d this hypo~~!es::.:o. l't~E. ITl'i8t 

ser:;,ous nggl'es oS ion \Jas cl i~; played by eh :Lld 1',,'[;, v..'ho h(j(j pU"lit i\7<2. 

teachers . Th(~se chi J.c2rer. p:cocluced more 2ct~ tlw t v,'ere 

dF:str\Jctive to the school enviroTlmcnt, misbehaved in more 

7Glenn H. Blair, R. Stf';";tCtn~ JonE-~S and Ray H. Sirl1psoL, 
Educ8tioru11 Psychology (NCh7 YorK: The H8.cMillan COIDpc:my,
T962")~--pp __-T97':'-98-=--"-' 
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dargcrous ways, were involved in n~re phy~ical assaults, 

and produced more physical harm to their targets than did 

, , l.- 8
children with nanpUllJ.tlve teacLlers • 

J Their secoIi.cl hypothesis, IIChildren with punitive, 

teachers \.J:Lll be mCI'e unsettled and conflicted D::urriloile.cU 

abcDt mis be.havj.ol~ in se hool, II W:1S SU PPoi:'ted by the find ings, 

1!(;iJ:Llclr.':rt \v ith punitive tea.c hers ex pres s mo:cc abhorrence f 01' 

the. misc;,P·::ds ~'lh:l.ch they have. selected and yet select misclp.C':c1s 

T·,1-'l'''·ll """"lu':rp tnCll ';C(" arle', f()r"'i'h'o'1Pn-l- "19 
""14"_ ~""" .. J_.... lLlL.:._.'-. _..L.." C,..l,..I.. .. J.,. o •..t.L_ 

KOlJnin and Gump <:lls('\ found tbat: th~ punitiveness of 

t:e8(:he:c,~: dct:rC'\c>~J i:,'or!.'1. 'lbc. c:l:l.ldren.'1:; concern Hith school--

Gniqdc 'il,~:l!l(~s, FTom thi i3 cl.';pect of tbe.ir research I the 

•··· , ,·,t ,- ;. <:.' -.~ l~C' f I" t· 1, ,-r' .:> to'" J'7 ~,t·1- "1'" .... 1 '" ~',-­1,Lll[_CI .,.:(1:.,.. l.Lr:ClJ..nG'·' 0.•. I,E'. [-',.. ",sen. "' ... c1C) \'783(:, II..... Cl1,J01e.(l 

who fiDeI p:;nit:.i.vc teachers talked tfiore about physical attacks 

.\~•.>;~.,.-.(.. -, '~1 ' ~C:' ,.- f ,....,l~t· "l - "j •• cr ,.] .}. "":'•.:...... t t"' ':I'; :1on r,c,-.... ,., elL, .1..8,_.:> u,)u,).. LE'.,... rnln<:, dllC. nC.,Ilev\:.:.mt.,11 nan U->.(I 

'~l " " . ]0C l IJ.LC r2n, In. tel nonpunl t l ve teacners ... 

This writer has discovered much unfavorable evidence 

concerning the USE: of punishrnent in education, Blair 1 isted 
/ 

V f' '" -' ~ '" ~.' '" 1 , 1 ." r' '" ~ t c' r: r, " 11 t . ll.:c: 1..,1i.C'.<.,>::JJ..rL.U e ,1.utJ"--,- '" O.L tJL,nlS ,me:i , (1) resentment and 

hostility toward tbe " punis:.er," (2) increasec: cmotion&lity 

8 jacob S, Kounin c:md Palll V, Gump, I!Influence of 
Punitive ar~d Ncnpunitive Teache.rs," Readings in Psycholo~~ic[ll 
F'oL1ndat ions of Ed'}CC1 tion, cds. Wa 1 terlr.--}1a-C1~ini-Ffe-ancr-·-'-·­
S,3.'ml1el·'jfaiI:-{lre.w···yo':::"1:: --'l'lcGra\J--H~~ll Book Company, Inc" 
1963), p. 238, 

0, ' d G -'Koun:l.ll an UIGp, p, 23[\. 

lOKounin and Gump, p. 2?·8. 
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often So severe that any learning during the phase of activity 

elicite.d by the punishment is unlikely, (3) learning in 

order to avoid punishment rather than for the intrinsic 

v21ue of the material to be learned, (L~) fatigue due to 

tension created by anxiety, and (5) disintegration of class 

11 . . .. .
rilor3le. AccordLng to tne defl.flJ.tlon of meHt;:11 health 

presented earlier in this chapter, characteristics one, 

two, and five of the preced ing li 3t rE~ present: fl8 :o;ards to 2 

pULislH~cl student' s mer-tal health. lIG'·JE've.:c, tbCi'C ~v8S no 

evidence presented by Blair to indicate tha~ nnothc'r f()::.~m of 

bf:ha'/ior control woulcl be ,,7ithout those. [IE,ZQrd[o. FO-ltlJn:~~t:l::1.~T) 

research ha~,; been done on this precise. po:i_nt. Hc::therinzt(Jll 

and Klinger conducted a task lea~clting expC?::.i.rr~e.;:]t ""itb O[i(>­

hundred fifty female college students. The subjects were 

d i v:i.decl into Lhree r;roups. Ec:~ch g:coup v}S,'j 3,ssigticd to learn 

a tcwk L:t~rl2r OTtO of the three conjit50ns ~ v;;>roal re"lard, 

verbal punishment, and a neutral condition. "The results 

directly suppor-:.: tbe hypothesis that psyct-:OPi:li.:·n~- i.s 
1.2 

associated wi th learning under concl it iOllS of pllnis hrlli:~nt . I! 

It \lras net hldic<:!ted that: rC\larO or neutral. cor..ditioEs had 

any 1'12 la tion to the deve loptGcnt of ps ychopa thy. 

llBlair, Jones, and Siro~son, p. 198. 

12 . h' . 1 . E. 1'·1nVlS Het. fTIngton and ErIc KlPger,
 
"Psychapatby and Punishment, I! Journal of Abllorl1,al and Social
 
Ps yc ho logy, . LXIX (July, 19 6L}) ;Ti-s·:--·----·--·---.. ·-----··---·.····---·-·-·-­
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Skinner has long advocated that excessive control of 

pecple, espacially if they are controlled by punishment, may 

result in mental disorder. The pun:loshuLent and inhibitation 

of strong bellm/iors may result in psychosoffic:tic illness or 

0 0 0 , 0, 0 0d t.c old °1 1 0 .~ 13h 1 conrltlons wnlcn Wlt~ .l~eoot.e.r C1ronlC In.erLere Bl_Y 

Skinner stated further that: 

The phobias represent excessive fear reactions to 
ci.ccl1mstances wlJich are not ah-Jays cleArly assoc:(Dti.'d 
with 0011.tro1.. But the fact th[-'1.t they are "ljnrenS8T1~lble'l 

fears-··fcars for vvhich 110 commensurate c8118a1 COfLiJ:~t;.~·:ll 

can be found--suggest that they are primarily 
responses to punishment and that the fecr gpnerHted by 

::. .... ,. ")... "). 
CO.1L.J.O~

-, .J~ ." ~ 'I c: • ; r, 1,. )e.Cl' . ., r 1 .'~". '1" ~ 
C.o',ceSSJV~ 

,', las ",J.~'~--.l 
--

U].St·I .... uc.('c. 1It 

SlcLnne.:l'.' stCited tha t the. n:~ed for psye:hotheY'2py 

res u1 t:s ",be.n [;In ind ivid ud. h.::.s been excu".:; i'Jc.ly conUu] L:;C} by 

pmdSL-Hllcnt. He cl.assified the ul'fortunr.. tc bY··P:;··O(~L'C.~ts uf: 

puni.S~En:2r:'. iLl twu typo", (1) em0tion~l and ( "-'») 0 Dr>t- '-' '.J..""',c. , .. .,.~ 

behavior. The emotion.].l responses wen: EtnXiE:tYl anger or 

rage, 2nd de~ressiono Operant behav ior by-· prod Llcts of 

• I 'dO 0 0]. b\..'pun:u:; lIi1E'.r..t: were drug aa lctl.on, eXC2S s lve.y \'1[£01'01.18 b,DVlor 1 

excessively restrained behavior, defective stimulcs control, 

defE-~ctiT.T(~ s ('.If -kr~owledge, and ave.rs ive se If -s t imu 18 t ion. 15 

Further evidence was found which supported the idea 

that punishment results in resentme.nt felt toward tlie 

puni3hcr. To summarize Mower's writing, the harmful effects 

13B. F. Skinner, Science and Human Behavior (Ne,w York: 
The Hacmil1.C\!l Compnny, 19"5::-S-Y°;---p:--rST1-:'--- .-.--.-:------. 

.-
fj? 

0 
lff'-'k ll1ner,0, pp 0 

361 J ...~ 

15Ski.nT~cl', pp. 359-71. 
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of punis brn(,~:lt on the learning process es a:r:'e connected with 

an~iety from punIshment, which spreads and effects other 

stimuli that are closely associated wi.th the punished 

16 
behavior. Symonds explained how this applied to education. 

Wh~n e.rnotioTI21 responses End inhibitions are arous8d, they 

are likely to sprea~ and effect other stimuli present at the 

time of punishment. Therefore, a teHcher who punishes a 

child mny arouse feelillgs of hate to\<}a:~d himself, teachers 

in general, or even the school and everything associated 

with it. But the dangerous effects of punishment do not stop 

thC:T02.. Pun:LshlltEmt may inhi,bit belw.vioY' otlle:r than the 

undesired OTI2, or it may inhibit the pJniahed behavior as 

' 1 1) , b 1 . 17we1.,L as otler c_,use,y conncctpci 'e laVJ.ors. For example, 

a child may tear a page 0'.1 t of a b()ck and be severe::_y 

punis hed f 0::' it. The. P'-';-l'l.,~~:m:~l)t may Ol~ rl,a~\! n..)t be sever(~ 

enOl.lgh to inhibit the. h'21~[jvioY' of handling book.s or even 

reading. To l~efl'ai:l frClil1 c:n aL~cept.:lb1e oC[lavior beca\Jse of 

an irrational fear of b~hlg pu~lphcd rcflects waladjustment 

Oil the. pal~t c-f the ind:i.viciual. 

Tiegs and Katz, in thei.r book ~:;C~!~~_..Jj:yg..5Cl:.~_~n 

~.9'lcat~_'?~./ wrote thClt HUElC::'C'Ol1S pLmish!T~e.nts m.:.:.y bc largely 

160 . H. Mo\vrer, ";\ StimuJ.lJs··Responsc Analysis of 
Anxicty 2nd 11:8 Role a.:; a Reinforcing l .... gent, f! Psychological 

~.. -----._...._----
Rr~" i ""'7 XLVI (l'IovEIld.Jer, 1939 ) , 5.:J3 - 6.) •~:.:.-.':':_., 

17percJ'val SUrlJ.V1 "nc1c
...-, "Cl"ssroorr'_c: ~ T'.]·C"";pl~LrlDc~, " t"... ~. f..,'"...- 1 .... ........1...)'-"...... ~ R''''''''G'l·nCfs
~ ~ 

in EduCd tiOJ:l.11 Psycholo~~y, eel. Jerome. S<:d'c:ri12.n (Boston:······_-­
i ....~:r:·:---;··,7'7rr·,...·-C-;:;·:--;..-·--~:·_- 1(\ 6·1::') 7­
nOL<6L1LOL .·lJ.l ..L In ".1,1i-,any, .-" .:J , p. 1. • 
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r:e.sponsible for infe.riority comple~"c8. Some of the causes 

vlof infe.rir)rity complexe.s in children nre rejection, name 

callir,g, scolding, nagging, ridicule., constant deprivation of 

privileges, corporal punishments, and repeated threats of 

18bodily hArm. 

Symonds, in complete support of Tiegs and Katz, 

wrot(~ : 

Perhaps the most devastating effE.:ct of punisbmc~l1.t 
is the. lo\vering of self-esteE~rn [lnd the. 8.roUSo.J. of 
feclblgs of inferiority that follow in its wake. The 
ptlnishe.d child feels that he has fallco.n from th~ good 
graces of th2. punishing pe:cson and thEJt 88 a resul t 
b.::: is a ['eTson of less \,... l'JE;. Srl/i[g al'.'~~ C'JiflUS brinG 
ou i: c J Lar ly the point tho t an in.::Ll.\' i.cued. C\Cl~S in 
accordallce with hj s cCJnc(~ption of b:LmseJ f. If he ::.. ;' 
made to th:i.nk of Idhlself ,'1f; b::ld, incor;l['c',:(~'lit, \Jortl,less, 
~ i' ~ '" '.. (~"; r I • c I1P" .C>'" t 1, ("> 1 1'" t ..' "'1 t ~': ~. "r 1 'r,·~ r., 1 t· " Cln Oll. Cc; .,1, c. ~ t) ..lD J.L., .. q._ 1.1 • '.' . ,. ~ 1.1".. 11.1 Tl 'Z. ~. ,11.. [.'" <.. _". ~ / 

thcH he' will U-clld to act in accorc1Dnce with his conCE:.pt 
of bimsc.lf. 19 

AT: iII.portent: st udy conr::,e.cn:i'.ng the effc~ctfi "f 

purdshrl1C:lit on thf: mental health of studE-;nts vJas Cb'~1P b~>, 

Fre.nke.l-BrLJn~nvik in her rese.arch about prejudicE: in children. 

The admiration the ethnocent:~:ic chilo tends to h<3ve 
for success, povJer, and rre.stige t.lay be 2.::.;,slluec.l to rcciuJ.t 
from submission to 8uthGrity bas2d on his feST of 
punishment and retali~tion.20 

18E'rncst W T]·eO's all~ B"-~l'r,u J('O~-'>' M·,., .... ·t··1J ·vy gJ·"l· r, )·'1'. •. 0, _L~.1 ~":tLl~J' \,J_l .,..1:", l_ .....-L.~ .c, ..• l .,~."." It:.::...'. 

Educ£l.tion (New York: The Ronald Press Corap[iii};-;-F54T)-,---···---­
pp.--:9i·2:.7;3 . 

19Symonds, pp. 71-72. 

20£1se Frenkel-Brunswik, l~ Study of Prejudice in 
Children, II Human Developmc.nt, eds. Norris I,. Haimovitz and 
N:ltolie Reader-l-laimowitz"(lfew York: Thomas Y. Cro,"ell 
Company, 1966), p. 433. 
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She supported her position with numerous examples of 

.­
ethnocentric children who said that they should be punished 

when they failed to live up to parental expectations. She 

claims this was not the case with non-prejudiced children. 2l 

Her research was conducted by compiling case. studies of 

children from age eleven to sixtee~. She gathered her infor­

mation from attitude and personality tests as well as from 

intervie\VE~ with the child:cen and their pElrents. She. fOllnd 

that as a rule an unprejudiced child did not have to submit 

to harsh authority. Because he did nut have to submit to 

authority, a non-prejudiced child did not long for the 

opportuni ty to be. strongcL' and asse.rt his str2.LJgth agail'.~t 

thO.s8 \vho were weaker. She vJ1'ote, I!the lanti-\)caLness I 

attitude referred to above seems thus to be directly related 

. . . 22 
to the fea~cfuJ. subm:U3Slon to authorlty. II 

~Cb..:. :d.lJeral cbild, ~m the other hand, takes internal 
va lues and prine i.ples more serious ly. SincE:. he. feflrs 
pl.misbm2"1t and 1'2 talia t ion les s than does the E~ thno­
centr:ic chi1.d, he is more able really to incorrora L:e the 
value:; of society imposed upon him. The. literal child 
employs the help of adults5n working out his problems 
of sex and aggression, and thUE can more easily 
withstand hateful propaganda both in [arms of 
defamation of minorities and of glorification of war. 
By virtue. of the greate.r inte.gration cf his instinctual 
life he becomes a more creative and sublimated 
indiviclua 1. 23 

21Frenkel-Brunswik, pp. 428-34. 

22Frenkel-Brunswik, p. 434. 

') '2, . 

~-~Fre.nkel-Brlms,\'ik, p. q38. 
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This section of the chapter which has been concerned 

with the effects of punishment on mental health has shown 

evidence indicating that punishment has been consid~red 

important in cOllscience development, and that it has been 

found to be harmful to the mental health of children. 

THE EFFECTIVENESS OF PUNISHl'·lENT 

Tbe se.cond hypothe.s is is cons id ered in th iG s cc; tiolL. 

'l'he. null stRtement of the hypothesis \.;'as: There is no 

diffErence in the effect5.vencss of school discipline that lS 

maintained by the use of punis]vne.hl'. etnd sc.:hool discipliTH'; 

maintain2d without the use of punishment. 

In an experimental study concl.uctt·:o :ix, F;n edllc8tionr.1 l 

settinr with small children serving as subjects, Parke 

determined the t punishment under s O!lle condi tions vias clL1 

effective tool in controlling the behavior of his subjects. 

He. found, that high intensity pllnishwGILt produc8sIf. • • 

. ... .... 2 tj. 
grea ter res pons e 1n]-llblt10n than lOW-1nte.w'n. ty pUYl.J_s btn2n~.: . 11 

His finding was in direct support of previo~s studies that 

ha ve. sho,vn high -intens i ty punis hme.nt is more effe.c t :Lve 111 

inhibiting be.havior than low-intensity punishment is. u~ 

-_.._._~ .._..--- ­
2 ' -Li-Ross D. Parke, "Effectiveness of Punishment 25 8:1 

Interaction of Intens i.ty, Ti.ming Agent, Nurturance and Cogni..­
tive Stn.:cturing, II ChiJ.d__pe~el:5~e~~~.nt, XL (March, 1969), 23.3. 
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found also tha.t response inhibition was greater when a high 

degree of cognitive structure "]RS provided. 25 Under the 

conditions of high cognitive structure, an explanation was 

provided as to why the behavior was forbidden; under 

conditions of low cognitive structure, no explanation W8S 

. 26 Th ,., . d h h . h· .glven. - .18 1na1cate t at w en pun1S mont 113 accompan1ell.:l 

by an explanation as to why the student is ~eing punished, 

it is more effective than when no reason is provided. 

In his study, Parke found anothel' point of' signifi ­

cance for educators: 

Finalli, the prediction that Ss who experienced 
nurturant interi"ctioTl v,lith the age.nt of punishment 
p:cior to the pun:ishr:1E'nt training \-10D ld deviate le.s P 

tha!l children ":ith whom the agent h~,J had r.f1.1v2'/ ~ impe:csortal contact J receive.d some t::uppcirt.- I 

One furthEr finding in Parke IS study ,,,as sOP."tcwhat 

surpris ing in the light of previous stud i28. Pal~kc corlcludec1 

tho. t imlilec; ia te p1.lrd,c; hment is only necessary v,hen the punish." 

ment is of low intensity or under con~itions of low cognitive 

structur8. 28 

, 
Redl has written extensively about the conditions 

unc1.E:r v;;li ch pun;.~,hment may be. effective. HE claims t hat the 

effectiVeness of punishment depends mostly upon various 

factors "d.tbin the individual child. Real indicates the 

--_....._-,,-~._----------

25PClrke, p. 233. 

26Parke, p. 233 ..
 

27Par'ke) p. 233.
 

2"l:)p·n·l'c. p. 23l.I~ _. _.. \.. , 
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e.le.ment of time in punish ing cons is ts of three s pecif ic 

issues. The first is \vhether an indi_\ddual will get conf 1lsed 

during the time bebve.en the offense Cind the punishm(~nt. The. 

second :Lssue is concerne.d with the individual I s ego being 

able to susUdn him throughollt the punishment experience. 

The final issue is the future usability of the punishment 

. . . f or t e In J.Vl. d 1 29 ' us, R'1"loS In pare' c.L]Cxp<'Tlence. h' d' ua. 1h 80 

agreerr~,,:nt "('lith Parke, but goes beyond the.. cognitive asp:::'.ct 

of the tiTHe. element i.nvolvf~d in puniRl1mei.·:t:. 

In the S8me article, ReCtl outlined what must: happen 

to a ch:ild if a punishme.nt experience is t.O Vloek. ( 1) "i'11 '~ .- ~ " <­

( ? ') ,> 1Tl", L-:-' -;:._._ .-, 'iindividual experiences di3plE:D.8u::,,~c. __ J.L"L<,•••• ' C<L. 

"upsurge of anger in the chil.d. II (3) The cbD.d p~rceives not 

only rrtl~e. source of his predicament 'l (the punisber) but Dlso 

the reason for his predicament (the offense). (4) The anger 

which is aroused must be directed at himself and not at the 

pGrson who punishes him. (5) This anger has to be trans­

fonned into energy that can be used for his m\'Ti b'cnefit. 
, " 

(6) He must regret his action and resolve not to rep8at the 

action. (7) In the future, he must recall the unpleasant 

30 '~l 

experiei:lce. In regard to the third step. Redl pointe.d out 

2° .-7Fri tz Red 1, IlThe Concept of Punishment, Il Conf lie t 
in the Classroom, eels. Nicholas J. Long, Will.iam C. -:tvTorse~­
miCl·-·-l'i..t~Hl G. Newman (Belmont, California: VJadsworth 
Publishing Company, Inc., 1955), p. 350. 

30Rec11 , IlThe Concept of Punishment," pp. 3l~5-l~6. 
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tha t small children have diff iculty d iscl~iminat ing between 

the reason for punishment and the punisher. "Some oldeT 

chil.dren regr2ss to that level under the iwpact of 

displeasure or pRine ,,31 Redl cOEtinue.cl that one must be 

very careful in regard to the ego of the individual to be 

punished. A child may admit he T,las vlrong, but his ego may 

· bl -F • • 1 .r-. • 32be lncapa' e OL coplng Wltl £rustratlon or aggresslon. 

The most serious question of all is what a child will do with 

ihe anger once he gets angry at himseJ.f. Unle&s he can use 

this to determine that be is not going to commit tbe offense 

again, then the punishment will do marc h8rm than good. Redi 

suggested that a persoll may [18 well save the effort unless bE.: 

can be re.a8onably sure that a cllilc1 will react flccordirlg to 

ht e 88\'-2n .steps 
.. 

requ:Lrec1 for pll"illSbment to 
~ .~ 

_"l)
wor-·k. 

In Chapter three, i t ~'las reported th3 t rcctificatj on 

(correcting the damage done) received a fairly strong 

recofilmendc:,tion from tbose psychologists LInd psychir..dTist:s 

responding to the que~stionnaire. Redl wrote that rectifica··· 

tion is a v"....ry usefuI. punishrnent cnly i.f a child is sor:cy for 

. what he has done and feels relieved when the dElTOR[':8 ]8 

repaired. If a child is not sorry for ~'lt1a t he [;2>'8 Gone and 

• Co 1 34is not willing to make it up, rectification lS OoL no va ue. 

-_._------­
3lRed1 , "l'he Concc:pt. of Pun:, s hment , " p. 347. 

32Red1 , I'Tbe Concep"'... of Punishment," p. 3Lf 7. 

3"',- Red I., "Tb~:. eonce'. pt of Puni.sh;r1211t, l! pp. :"J!+7 -51. 

3'-IRed1, ';The Conce.Dt of PUllishment, II p. 351. 



i

44'
 

Considering further the. conditions under vJhich 

punishment is effective, Symonds suggested that a child who 

V	 has been positively reinforced and seldom punished will 

respond better to punishment. A child who has had positive 

reinfoT'cp,ment withheld much of the tilac or has been punished 

frequeYl t.ly is unlike ly to change his behavior becaus c. his 

• •	 • 1 "" l' 1prlor expcrJ.ences provlcLe Olffi wltn ltt e r8B.SOn to expect 

; co ,'~" . -.. .' -,,'' • f: h1.0 h" rC ~ h . ~ b l' • l' 'I" r", • c;' t ',,> '., t- • <c'rrc",nL ,)~ el:.l,t,.ll. 1. C"nlltoe.S 1b e.:,i:'VJ,O... ,tlC eU1.1w Il.LL •. 1., 

. l l' h h 1 J . 35sorM~,t111n~. 'v] ttl y,,' iJ_C e. .earns to _1 ve . 

In a study \v ith kindergarten s tudellt.s serving as 

subjects, Kounin and Gump showed some previous assumptions to 

be in error. They d~~:::,ons tro ted that "loa t 2 teacher does to 

cOi.'itrol a chi Id I [) be bel vior affects bot:l the COl':cected chi1el 

and. othC':n; \,.. ho \vatch. Such a rhe,no,nenon ',,'CiS labele.d a 

\,	 T'ri.pple effect. 11 It was found that the most effectivE. way 

to c0rd,.:i:·;Jl the ripi>18 effect is to gLv-e clear in,strl.lctirns 

to a corr,,:ctp.d child, \,;'bile avoiding roughness or pl1nish:n\:'~!lt. 

If the other children watching are also inclined to deviancy, 

thE..y an; best disl!Aded by the teacherTs firmness with the 

misbehaving child. It was further demonstrated that there is 

a c}.ear difference between firmness and roughness. Roughness 

'V,'.-:lti shown to be characterized by anger and punitiveness, while 

f:ixmness is characterized by a secure determination that the 

3:--0 •
Perc1val Symonds, What Education Has to Learn 

From Psychology (New Yor~: rlif:-adiers"-CoTTege -'Pre"ss-;-r9(55) , 
p:--3-;r~--,._-- ------. 
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direction!:; are to be followed. Finally, "The. study does not 

support the notion that the. teacher Inus t 'bear down' on the 

first day or' 'make. an example.' of a child.!l It was found 
36

that Sll.ch steps are not necessary. 

A study was conducted to compare the use o~ punitive 

reprimands \vith praise as a technique used in controlling 

disruptive behavior. A first-grade closs of nineteen 

students serve.d as subject.:; in a five-phase: experiment 

conducted by O'Leary and Becker. In cach phase the school 

day was broken into intervals of fifty seconds eacll. The 

percent referred to be low and t hr()ugboll t the (j is CUFS ion of 

the O'Leary-Becker ~tlldy is the perc~~t of fifty-second 

intervals in which deviAnt behavior occurred. nf'LA baselin(~ , 

fifty-four percent for deviant behavior W83 found during the 

initial observation of the first-grade class: 

. . . The children talked incessantly. They would 
look at each other and make faces. They would play with 
things in the ir desks, and a few children WOD lel even 
walk. around the room when the; ~eTe sup~o3ed to be 
res tlng. 3"1 

In the second pba.se of the ex~)criment, 0' Le[~ry and 

Becker pra is ed approp:cia l..e be.hcwior 2nd i gnered d isru ptive . 

behevier. This reinforcement of desired behavior and 

ignoring of undesired behavior reduced inappropriate behavior 

36Jacob S. KOl1nin and Paul V. Gump, '.!The Ri.pple Effect 
i.n Discipline," Readings in Psychological Foundations of 
Educat :;.on, eds. W.i:iTferl{. HacG.ulTtle-· mla-'-SantuE:~l-Bal-r-TNeiv York: 
Mc(~r~avJ-gfl1 Book Cc·mpany, Inc., 1968), pp. 246-t~7. 

37K. Dc:miel O'Leary and vTcs]ey C. Becker z "The'Effects 
of the Intensity of a Teacher's Reprim:::mds on Chlldren's 
Be h a v i 0 r ," ;!.~~':~~_o~__~<.?_tl_() 0 1...._[).~.I..cl~(~.~ ..9J0> VI I ( J u 1.y, 19 68), 9. 
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to thirty-two percent. The thir~ phase did not bring 

results significantly different froI:l the second. Deviant 

behavior was quietly and pi:ivately reprimanded during tbe 

third phase. There was only a slight rise in disruptive 

behavior from thirty-two to thirty-nine p2rcent. Repriffiands 

were given aloud so the whole class could hear in the 

fourth phEJse. of the expcri:nent. 'This resulted in a signifL· 

cant increase of misbehavior--·fifty-three percent. During 

the. final phC1se of the sttlC1Y, they returned to praising 

appropriate. bebavior and ignuring deviant behD.~lior which 

resulted i~ a decrease of deviant bellavior to thirty-five 

38 
percent. 

They explcd.ne.d their findings ,d.th the following 

s to. terrJ.2Yi t : 

• Children who are behavior problems in school 
probabl.y have been subject to a gr~at deal of punitive 
control at home, and a teache:c \lho yells and comman(lE' 
her cbilch'en !L1~!Y elicit lJn(~esira:Jle cond:i_tiol1~d 

emotional reactions which provide the stimuli for many 
inappropriate behaviors. 39 

These results ,-JeTe in slipport of othe.r studies. 

Anderson and Brewer concluded that a dominatiEg teacher 

adversely effects children by causing resistancc. 40 

38 
O'Leary and Becker, pp. 8-10. 

390 'Leary and Becker, p. 11. 

4~. Anderson and ~T. Brewer, "Studies of Teachers t 
Classroom Personalities. II Effects of Teachers' Dominative 
and Integrative Contacts on Childrents Classroom Behavior, II 
Ap n l:L<2c1 Psychological__.. ._.__ ~. __~ Nonographs,........__ 8 (1946),__..L ;; __. __. 128.__~'_"~_"" .~ 
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Becker and others also conducted a stl1dy in 1967, h7hich 

. supporterl the findings that praising aprropriate behavior 

and ignoring l.lisbehavior resulted in a decrease of mis­

. 41
be h.8Vlor.
 

In a similar study with twenty-seven aggressive.
 

nursery··school boys serving as subjects, Brown 8i:ld Elliott
 

found tlwt reward is an effective way to control aggre.8sio~·L 

Tbe,y obsel~'v(>rJ the boys for a vleck to determine a basel.ine ft;:c 

'aggre.s~.:; ive behavior. They found an average of sixty-folH' 

aggressive acts per hour of free play. These were acts such 

as pusb:;.ng, pulling, holding, hittieg, ;:mnoying, tE~asirLg, anG 

intp'1'f ering. The teachers were instructed not to punish the 

childrcu or force, apologies from them. It was n~qLJc.sted 

th? t teDchcrs reward good be.l13v ior with a fla t on th P, head and 

a s tatelJ1f~nt, "That's good. It After two \veeks of ignoring 

aggres s i \7 '-'. be.hDV lor and revlf]:i.'d iug peacefu 1 be hcr.;ior, th'.?­

teachers found that the average rate of aggr(~ssion dJ'oppc.d 

to forty-three per hour. Then, for ten days, the teacher.s 

handled the siLuations in their own ways, which consist::ed of 

scolding, reprimands, and pUllishmeL1t. The a ggression :n;~t2 

rose to fifty-twa pe.r hour at which time the .2xpe.l'imE:-.nt w['.s 

reintrod Llced. Aggr,~,ssion ~..,.,as once clga in ignored 2Il.d 

41Wes ley C. Becke.r and others, "Title Contingent Use of 
Teache.r AttentioTl and Prais e in Reducing Classroom Behav ior 
Problerr.s ,'I Journal of Special Education, I (March, 1967),
287-307. -.---.-----.--.-.- .._-- ­
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coexistence ~as rewarded. After an additional two weeks o£ 

the experiment, the average dropped to twenty-six aggre3sive
 
42
 

acts per hour. 

Hamblin and his associates conducted a study much 

like the prece.ding one, but with even more striking results. 

l'bey selecteci five extremely ag[f,ressive fOl1r-year-olcl buys. 

A teacher was hired to work with them. Her e.fforts were 

observed for eight days in order to estahlisll a baseline for 

the bebavior. The average number of aggressiv(~ sequences 

per day v.J8s one-hundred fifty during tlH~ first eight days. 

'lone teBcher was not 8\\7are b,at she bad unin.tent ionally 

structured the consistent reinforcement of 3ggressiofl. . 

. w~enever she fought with them j she always
 
lost:. Sccorl([, more subtly, she re::nforced tbpi~
 

aggr'e.c:oJ iv-e. pattern by giving it s e.rious a ttenti on-­

by looking j talking, scolding, cajoling, becoming
 
angry, even striking back.4~
 

The te&cher was taught ho'd to reinforce good behavior and to
 

ignore aggressio~. When she learned to do this, cooperaLion
 

increased from fifty~s ix to one-hl'ndre.ci. fiftpen se.quenccs
 

per day while aggression dropped from 01l2-hundred fifty to
 

about sixty sequences in a day. At that point, the token
 
~I l' 

exchange system was restructured, and the teacher was
 

instructured to see thRt all aggre.ssion was punished by
 

Ll2 • R. 11_ . II 1 - Aggres s]..on I.nP. Brown anG E lOtt, Contro ot 
a Nurs.:::ry School Class, II Journal of Experimental Child 

. Psycholo_~¥., II (February, l·965)-;---nr3-=1..C)'j-.---------·---- ­

43Robert L. Harnblinand others~ llChanging the Game
 
frOIl} IGe.t the Teache.r l to ILearn, III l'ransaction, VI (January,

1969), 2.~). ----.-----._-­
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chargi.ng tokens for misbehavior. liTo our surprise, the 

frE':qIFr~cy of CO()~;L>ration r(~mained stable, • • . but 

. . 44 
aggre.ss lOil J.TIcreasE'.d to abollt 110 sequences per day! II 

What hed happened was that the fines were serving as a 

reinforcement. The children were st ill playing the game, 

"get the teacher," an~1 the fines proved their success. So 

once again, Hamblin and his associates retu~ned to having 

the teacher ignore aggr;~ssive behavio~ and ndnforce good 

behavior. Aggress ion dropped to sixteen s eql1enceG pe.r day 

(fifteen was COILS ideTcel normal), and coo~eratioD increased 

to about one-hundred forty sequences per day. Eventually, 

with the use of tokens, aggression wes decreased to seven 

times per' c18y and coop2.rc~tion inc:ceased t.O one .. hundred 
• r: . } . d '-!-->

elg.lty--O"n."'- tJrrK~S per ay . 

• . • To terminate bizarre, disruptive or ex~losive
 

patter-'ns, we stop \·:hatever has been reinforcing that
 
undesirable beL-:i'\vj.C':!.---actions or attention that
 
teachers or pa:cent s ha ve unwittingly bp.en giving him.
 
Study afte.r stl1C1y has shm·m that whenever a child
 
perf.'i.stfl in beb2ving badly, some adult h28, perhaps
 
inadvertently, been re"\-12rding him for it.L:~6
 

Hamblin and his ass ccia te8 ind ica ted tha t t:lr~Y were extremely 

skeptical about the effectiveneRs of punishment. ITThe 
"'11' 

traditi()rl.3. 1_ t-rea tment for aggre:ss ive jU7u.ilE::s is punis hment-­

often hn1'8h punishment. This is not only of dubio'..1s moral 

---_.•.__._--,-­

41.j'Hamblin and others, p. 23. 

an~.L~~em)I]'_In r1 others, p. 23. 

46H8r,~blin cmd others, p. 20. 
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. /7
valuE:: , but generAlly It dOes net vwrk. rr4 The.y h8.vE-~ also 

devised a prog:c8ffi for the trcatlTlent of autistic childre.n 

which differed from similar pror:rClms in tbat the.y did not 

use punishment or othe.r negative stimuli. Both their 

program for aggressive children and autistic children have 

been exceedingly successful vJit:hou'c the. use of pUllishme.nt.t~8 

The last several studie.s cited have indicated that 

pos itive re.inf orcement h8 S been an eff ec t i ve. a lternnt ivf'. to 

several punishments that have been used in classrooms. Other 

studies have shC>lVI1 that co:cporal pun:lshm(:nt is not effective 

as a c0ntrol techni.que in school. The Times E~ucAtion~l 

§..up.l~:...e2.n8:!:,~t:. reported a s t:udy in Engle-mel conce.rning the use 

of co~poral punishment. "It is notable that the schools 

whp.re. corporal pmd.shuent \N1S absent bc:'\cl the bE'~~t reco['os of 

49be.havior and delinquency. rr This \Jas found in srite. of thE'. 

fact thot judging from the econc.mic and social conditions in 

the neighborhoods of the rRspectivc schools, cnc would have 

. d d . 1 ·"')0bcen 1e to pre lCt tIe opp081te.- Similarly, a National 

Education AssociRtion study concJ_llded thC:'.t giving the 

[~7Hamblin and others, p. 2l. 

48Hamblin and others, p. 30. 

49 IICaning , Behavior and Delinquency in Secondary 
Schools,n Times Educational Supp1e.me.nt, XIII (October, 1961), 
t~ 78 • --------- ------...-----­

5011Caning, Behavior and D'21inqucncy in Secondary 
Schools, II p. L:.78. 
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teacher or principal the authority to administer corporal 

punishment has no effect whatever in reducing behavior 

' 51prob Lems. 

Nany psycbologists and educators alike '''ho have had 

considerable experience dealing with children in clinical 

and educational settings have testified h) one "lay or 

another to the ineffectiveness of punishment. Kessler 

s t.s.ted that punishment in the c las Droom is often d e.f: endec1 011 

gT'ounds that it discoura~e.s others from mishehaving. This 

may to some extent be true, but one should realize that 

punishment of one child will increase the anxiety level of 

the entire group and the t eve.n the. best D2hC1vcd child may 

l'd elltl"f-y more strong1 y . h t h (: purnsnec" 1 h old 52 In\'71t C:L" 

refe.renee to both the scbool and the tWIn,::', Adle.:t: ";rote: 

II • it cannot be ove.l'erl~[Jh[:size.c1 that notbing is gailled by 

" h"lng, a d "l " ana-. h" .,.53punls monl.S 'llng pC'2ClC l.ng" 

Neill, an educAtor for over forty years who gained 

internationa.l fame from his book ..C;u!IJJ1~ch:Lll, ~'r'c)t:t~, lr'I'odBy 

51 1l'I'eacher Opinion on Pupil Behavior, II :t-L E.A. Research 
BUll~tir~, XXXIV, 2 (April, 1956), 89" ---..--.----.------ ­

52Jane Kessler, Psychopatnology of Childhocd 
(Englewood Cliffs, Ne\\' fersey: ·pi::;(~nficE:-.:na~-li1c~·1966), 
p. t~9!+. 

53 "" .
Alfred Adler, The SClence of Llvlng (Garden 

Ci ty, Ne'.v York: Doub lec1ay '"2 rid.·-j}otlpail~~-;-·-Irlc-:·-;· 1969), p. 11. 
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I know from experience that punishment is unnecessary. I 

. never punish a child, never have any temptation to punish a 

ch :Lld. ,,54 Neill did not deny that in the days when 

Summerhill was an experimental school (he later called it a 

demonstration school because he no longer experimented), he 

frequently whipped children; but through experi~nce he 

learned that punishment was not effective. Wills is also
 

an English educator, similar in philosophy to Neill. He
 

wrote, III personally believe thCit punisbment is in any
 

case not nearly so necessary for preservation of order as
 

55 
most people assume. II 

In further support of the position that puni~.;hlrlent 

is not a very effective tool in controlling ch:i1dren' s
 

behavior in school, Morse wrote, "'l.'ec'~chers can talk
 

effe.ctively \;1ith children without resorting to ineffe.ctunl
 

1 · . . . h 1 k . , 56
morel lZlng or pllnltrJeness, t eUSU':L sto,~. In traoe. 1.' 

When Morse., a pf.;ychologis t, wrote, "talk effectively to 

children," he was referring to the techniq!Je Gf life space
 

in terviewing. He admitted that it is not a simple technique
 

to be learned. However, he \\1rote further:
 

54A . S. Neill, Summe.rld.ll (New York: Har.t Publishing
Comp8:1y, 1960), p. 165.-----·-- ­

55Dav id W. Wills, Throw Away Thy Rod (London: Victor 
Gollancz IJtd., 1960), p. 40. ..-----. ­

5&william C. Morse, "The School's Responsibility for 
Disciplirw," Conflict in the Classroom, eds. Nicholas J. 
Long, Willianl-C:-Mors-;;:-;--;'3nd--p::litFI'G-:--Np'\'/In<1n (Belmont, 
California: v-Tadswortll Publishing COlnpany, Inc., 1965), p. 325. 
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... But it is a skill teachers can learn to 
practice effectively. Properly trained in its use, 
teachers will have the basic instrument for hygienic 
management. 57 

Gl.asser, a psychiatrist, has developed his own 

psychological theory called reality therapy. In his theory, 

Glasser has placed the responsibility on the client for 

changing inappropri8tc behavior or mai.ntaining proper 

behavior. Traditionally, t(~.acbers have told the child that 

if he misbehaves he vIill be punished. This, 

• removes the responsibility for his bad 
behavior from the. child. The teacher make.s the 
judgement and enforces tbe. puni.shment; the ch:~ld 

has little responsibility for wh~t happens. 58 

Glasser has vn:-itten that ('1 child can be taught from ki~nder-

gar·ten on through high schcol tv choose his own actions. He 

believes that every child should be allowed to m~ke his own 

value jUdgements concern ing ".,1h<1 t cours e of ac tion wall 16 be 

best for him and others. But the important asp2ct of 

reality therapy is that once a s~udent makes a commitment, 

no e.xcuse for failing to live up to the. corm:nitn',cnt 18 

acceptable. The teacher helps the child develop a plan fo:c 

fulfilling his commitment. The teacher neVE'.r blanles the 

57Mot'se, p. 325. 

58WillLCilTl Glasser, Schools \Jjthout Failure (Ne"l 
York: Harper and Rml, I'u bJ.~is [i'2rs-,--l"969r~·-p.-··;r2~--
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child or :Jlmishes him for failing in his cOlT'mitrnent, but 

rather	 helps the child learn how to be.hav~ in a better 

59manner. When Glasser served as consultant for the 

l,os Angeles City Schools, he discontinued all corporal 

pl.mishrne:lt and recommended that the teachers avoid. using 

sarcasm or ridicule, which he claims is as bad as corporal 

punishment. 'Without fear of punishment, children will enter 

into a diAlogue ~vith us so that cou'Llseling becor:1.es possible. ,ISO 

\-Then s tuctc:'.nts got completely out of hand, they were given a 

short sllspension to cool off. They could COllle hack any time 

they \<7ant('.d if they ~vould just make a new cornmitmcilt. 

Glasser reported that this approach met with a good deal of 

succe~s in the public city schools. 6l 

L<:>ter in his book, he wrote further abOut punishment: 

•.. The pseudo solution of problews thr::JUgh fault 
finding is one of the most worthless pursuits continually 
to occupy all segments of our society. Its constant 
compiJnion, punishmellt, is equally ineffective. Pl1nish·­
ment usually wo~ks only the first tim~, if at all. 
After the first time, it works only with successful 
people, ~vho ord inarily don't need it. Hore often 
punisbtllent serves as an excuse. ror not6~01.ving a problem 
rather than leading toward a solution. -

Glasser does not recommend the use of any punishments, rather 

he advises that puni.s hment never be used. He us es sus pension., 

but refUSES to call it punishment as used in his approach. 

59Glasser, pp. 19-23.
 

60Glasser, p. 86.
 

61Glasser, p. 86.
 

6?'GlasSI?1', pp. 129-·30.
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Redl, cited earlier in this scction, held that 

punishmcnt under certain cond5.tions could be useful in 

correcting b2havior probleills. R\:'.dl and Wattenberg listed 

twenty influence techniques, one of which iE~ punishment, 

th3t have been used successfully in schools for controlling 

beb2viol~. They believed that no one technique can be. called 

the be.st. A teacher must becoI:1C~ skilled in us ing a 11 of the: 

techniques and in analyzing the situation to determine which 

63techniquc would be best at that til11e. A discussion of 

Redl and Wattenberg's influence techniques was considered 

essential to a report comparing the effectiveness of 

puni.s bing and non- punish ing te c hniq ue.s . Further su pport and 

ve.rifi.c[:1tion that these techniques are effective ' .... es fOLmd 

in 5'~2.f.:.~(:~C~~~.J:~ho_.Jiiit::. by Red I and Wineman. 

j One of the techniques, signal interfc.TPn(';e, has been 

uspd with a good denl of success. A nod of the hend or a 

frown is 811 that is lleCeS~;8ry to control certair" behD.vio~c. 

l'tLss I3ru'kley only had to c1ear h(-~r throat to get a group of 

boys to put a comic book away.~4 

Another methoc is called proximity centroL It 

pI'oves CL l-)t~CH)lly sllcce'isful in working "liel sma 11 c hilc1ren. 

63Fritz Redi and William VI. Wa tte.nberg, Hental 
Hygiene in Teaching (Nev.} York: Harcourt, Brace an2-Conq..lCllLY, 
T~0:)Ir~·"pp. [[fZ-,8Y:­

6t.IRedl and Wattenberg, PP. 283-84. 
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0011e teacher walked among the children using proximity 

control as a means to build rapport a.n.d to help the children 

identify with her and what she expected of them. 65 Another 

approach used is humor. Hr. Katzman walked into the room 

to find a funny pictuTe on the blackboard' labeled "teacher." 

He walked to the board, erased the noue, and drew in a much 

larger one. tEhe. class l£lughed aEd everyone felt much better. 

Redl and Wattenberg claim that young people usually consider 

hUH.or as a s i.gn of strength and secu ri ty. 66 

'/ A gripe session can be used to help a class drain 

off hostj 1e fee.lings or aggress ive behavior. The students 

are allm'led to sny anythinr, they like vlithout fear of 

repercussions from the teacher. Students realize that it is 

alright to leel angry and t<.' work off their anger by talking, 

but that destructive behavior is not tolerated. 67 Similar 

techniques '.Jere fauno to be advocated by Glasser, Baruch, 

1 G' . 68ane TJ.nott. 

6.SNicholas J. Long and Ruth G. Np'.Jman., "Hcmaging 
Surface Be.bavior of Cbildren in School," Conflict in the 
Classroom, eds. Nicholas J. Long, Wil1iam-C:--jv1l)j~se;-ana 
RutFl-G~---N\~wlllan (Belmont, California: Wadsworth PI] blis hing 
Inc., 1965), pp. 357-58. 

66Long and Newman, pp. 285-286. 

67Long and 1'1'(',,,;:[\an, pp. 287-88. 

6BAn explanation of the class meeting, which can be 
used as a gripe session, may be found in Schools Without 
.fail.!dr_~ by Williant GIEwser. Dorothy Bnrllcr-~-iTl-Ne\V t'Jays in 
Disciplins, and Ric.m Ginott in Bet"-,veen Parent an-CfCTiTI<r-­
expIa"JJ1-[ciw to help drain hosti1~~-TeerIng·s-.- ..--.--..--..--. ­
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Sometimes the cl£lssroorn sitl.18tion gets to the place 

that it needs to be restr:.lctured. A teacher has to be 

flexible enough to al tel' the situation as needed. A good 

example was given by Long and Ne,vman. 'l'he basketball coach 

had to cc:mcel a practice shortly before D big tournamsnt. 

The playe!,s were upset with h :Li'l over the cance 11<:: tion. Wh(~n 

he walked into clas s thCl t day, the b2.sket ball boys vlere 

sig-na ling eVE.~ryone to rern3 in qu ie t throughoLl t the'. bour. 

AppEl:cently the.y ,..;e.re. going to get full cooperation. The 

' . . fteacher-coach who had planned a c 1.ass OlSCLlSSlon ~or the. 

hour change.d the plans t'J ,vrjttcTl "7o~11',. He' later explaine.d 

to the basketball boys \vl'Jy he. had cancelled practice. A 

. . 69confrontatlon had been avoIded. 

Painless removal is [; nonpunitive. techniqu~ ';vhich 

can be used very effectively i:l preventing c f.'rti1pletJc di.sorder. 

One chiLd in the. fifth grade got the giggles and could nCJt 

stop. The teacher quietly asked him to go to the washroom 

for a fe\\l minutes l.1nti 1 he hc~c'i E:topped laughing. The child 

was ratller grateful for the opportunity to leave the room, 

and the class was soon back to normal. 70 

Physical. restraint \Vas sugge.sted as sometimes be.ing 

necessary. Restreint if' not :Jsed as pnnishsEnt no";.:' as 

69
Long and Newman, p. 359. 

'/0
Recll anc~ v!attE..nbp.rg, pp. 290--9~". 
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thera py. I t is simply a me.ans of preve.nting damage. f:t.'om 

be.ing done. It must not be used as a victory for the 

teacher, but rather as a security measure for all concerned.'ll 

The preceding is not a complete list of the 

techniques listed by Redl and Wattenberg. Some techniques 

such as punishment, praise, reward, and ignoring were 

or:n:Lttc:c1 bc.cHuRe they had been cons idere.d earl ier in th :i..~) 

sect ion. The tec hniqu8s cons idered here did sbmv the 

effect:Lveness of nonpuni tive appTN!chcs in sorne situations. 

The second part of Chapter four h8S supported th8t 

punishment has been shown to be an effective technique, and 

a tecbnique valuable under certain conditions and for 

certain children. Also reported were several empirical 

studies indicating that positive reinforcement was surerior 

to punishment in controlling behavior. 

PUNISHING AND EHOl'IOHAL STABILITY 

The third hypothesis was: There is no difference in 

the emotional stability of educators v,7ho ns€. punisl.Hnent and 

educators who refrain from punishing. 

The problem of emotional stability in teachers was 

not a ne.,;v one. In 19Lf2, the American Association of School 

Admi.nistrators declared that emotionally unstable teachers 

should be forbi.dden to remain in the classroom. Some. of 

71	 .
 
Re.dl and v[attenberg, p. 291.
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the behaviors that were attributed to the emotibnally 

unstable teachers were punitive. Some examples of this 

behavior were wild temper, sarcasm, and habitual scolding. 72 

Bard gave examples of what some emotionally disturbed 

teachers have done in punishing children. "Mrs. M. to ld 

of a teacher who 'pulls kids by the ears, picks them up 

1I173t;>odily and thro\\7s them into a corner. The principal 

74explained that the teacher had emotional problems at home. 

According to Nash, a prominent educational theorist, 

lilt is 1},;11 known that people with sadjstic tendencie.s 

act} v81y seek au t s i tuaticn.s where they n18.y indulge the ir 

comp~11sions within a framewoTk of legal and moral support. 1175 

Nash indicated that a school system which sanctioned 

corporal pu~ishment and other forms of harsh punishment is a 

. f ····d h . ]natura 1 attractlon or lndlVlua 1 s . sad· lmpu. _ses. 76Wlt lstlC 

Peck and Mitchell gave further support of Nash's 

position when they wrote that the teaching profession was 

unique in regard to its opportunities for need tulfillment. 

- ~-_._-,-----

72Bernard B8rd, 11Mentally Unift 'Teachers, Il Lad ies 
Ho~~_2ou~nal., IXXXVI (February, 1969), 81. ----- ­

73Bard, p. 117. 

74Bard, p. 11.7. 

7'::?aul Nash, ITCorporal ?\.mishment in an Age of 
VioleltrE:, IT Ed_uca_!:ionaJ.....::f~h~~.E.~, X.III (October, 1963), 299. 

76Nash , p. 299. 
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An altI'\1istj_c or constructive need can be fulfilled through 

teaching. A classroom can also: 

.•. provide a setting for relatively vicious 
destructive, or neurotic kinds of sati~factions. Even 
the. milder forms of these neurotic satisfactions CElTtllOt 

be. taken lightly, for .::: heir efforts ah·/ays extend beyond 
the confines of the teacher:s personal lifiO'; to the. . 
developm2nt and general well-being of his stude.ntc. 77 

Morgan listed five reasons why adults punish 

chilc1c::'en. Three of these reasons were a type. of emctional 

reaction from the adult punisher. Punishment is sorn.etimcs 

de 1 iverco. as retribll t iO:l or an attempt tu "ge t even tr with "n 

offend ing pel's on.	 l-iorgan cons idered retribu t ion an CIl1ct:LOnrll 

E'.xpre s s ion of anger because of hav i~1g bel'it pel's ona lly off eLlchc1. 

Secondly, he wrote I It there is usu8.1ly tbe. e.lcment of 

emotioIlal reaction	 against SOllie pcrsonCll indignity h1 all 

78 
punishment . 11 It was difficult to distinguish 

beD-7een the first and second reasons, but Horgan lis te.d 

thew separately . 'I'hir~lly, b::: clAir.'ecl :::llCit, It:·18.n~/ adul::s 

. have [l tendency to be. cruel in the tree'tlr:e:nt; of 

C1l-'ldre'1 ,,79 L<:>+-el' T'·Lr-..g" a1 -'1 T,Tr't" r)ro-i'''s<·r,.,~. ~ f e "ll("'tl'O'-'l L. _. ~.~. t.-4 ...". ~~ u (.. L"-..l. J'\.C.L u, t . . t..:~ ~"')\",L,,- U -u .. .... c..... _ 't.. 

ana psychology at the Unive~sity ~ Southern California, 

endorsed Morgan's position on the reasons for punishment. SO 

----- ._.-.'---_._­
77Robert F. Peck and Jarnes V. :Hi tche.ll, ,Jr., liThe 

Mental Health of the Teacher," Readings in Educational 
Psychology, ed. Jerome Seidman -c":Bosfon:-HcLigntori-'MiTflin 
ConlP2ny-;~I965), p. 78. 

78John Morgan, Child Psy.::hology (New York: Ray Long 
and Richard R. Smith Inc. ;-TSTS2·r;··-·p·~-·Yt;'1. 

79Morgan, p. 131. 

80Err~st Tiegs and Barney Katz, Mental Hygiene in 
E~~~5"::?~~}~'?.!-2 (NE~W York: The Rona IJ Pre.s s Co!~pci'lt~~-,-'L94T)";-p~' 208. 
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Shipley wrote that corporal punishment provided an 

outlet for a teacher's irritation and bullying impulses. 

These immediate effects 'r. • . lead	 some weak or sadistic 
81 

teachers to ignore its deeper harm." Existing kno\\11edge 

of sadism and masochism has revealed a relationship between 

physical pain or violence and sex. "There are teachers 

whose lives have been sexually frustrated, who seem to 

delight in, or at least to indulge in, frequent infliction 

of petty physiCAl pain. ,,82 He bel.ieves that the use of 

corporal punishment by teachers can be a sylrrptO!ll of a 

. .. 83 f .basJ..c pe:L'sonallty du;order. The	 ol.lmvJ.ng vIas one. 

example which Shipley gave: 

Miss Sandman varied her eli scipdnary tE:chnique 
betwp.E·n blo1;vs and silence . . . . The psychiatrist 
reported: tlPsychoneurosis of the chronic, mixed type, 
with some. anxiety trends anr:1 emotional instabili-ty in 
a person with a schizoid persoTwlity structure. tl8l~ 

Kozol, who taught in the. Boston Public SC~jCiO~.S, 

found further examples of cruelty and sadism a·lllOi.1g teache:cs. 

He reported that there are those. teachers vIho ,speak of 

corporal punishment with a special delight and satisfaction 

in their eyes and voices. Son.e te.achers speak of it as 

81Jos e ph Shipley, The }'lenta lly Dis turbed Teacher 
(Neh' York: The Chilton Co~n~;aii·y-;-r96T;;-~6:-·T9-.-----.-.. 

82S hipley , p. 75. 

83Shipley, p. 68. 

84 '. 1Slup .ey, p. f9. 
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" .... a physical accomplishment or even some kind of
 

n85

military feat. According to Kozol, corporal punishment 

is also used as an expression of prejudice: 

What does matter is that today it is being used by 
whites on Negroes and that it is being used in too 
many cases tc act out, on a number of persuasive 
pretexts, a deeply seated racial hatc. 86 

A teacher will sometimes say to a child that he ie 

punishing: It hurts me worS2 than it hurtEl you. Me.nninge.i:"' 

addressed himself to this very point: 

A little more erotization and what we cull sadism 
merges into those severe, ostensible :kindnesses which 
charscterize many school teachers, judges and others 
in authority who lov::'ngly 2drninister what they assure 
their victims lThurts me. worse than it does you. !I This 
is not always punishment. It may be a compulsive 
.. 1 l' ,. h ~lnsJ.sLence upon ru e. ane rltua._ In t e. rwme ()J: .;owe. 
id ea 1 • . . .87 

WeihofffiL also claims that the need to punish is a 

result of one's own emotional instability. Punishm0nt 

"allows an individual to suppress impulses wbich hE: cannot 

tolerate in his consciousness. !I Of ten it is an outle,t for 

our own antisocial aggressiveness which we have more or less 

effectively but guiltily repre.ssed. 1188 Rivlin\'vrote on the 

___·.0 ' _ 

85Jonathan Kozol, Death At An Early Age (Boston:
 
Houghton Hifflin Company, "[967), pp. f6=r7-.--"-··
 

86Kozo l, p. 18. 

87Karl. Henninger, Man Against Himsel.f eNe,v York:
 
Harcourt, Brace and World ,-Ync:~L938), p. 27.
 

88Henry Weihofen, The Urg'2 to Punish (New York: 
Farra, Straus [md CUd2,hy, TSf56~-P:-l"38-.--
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same the.me, tlPllnishmGnt is oft8n just thinly veiled 
89 

vengcnnce . IT Wall wrote in support of the sam8 

position, " . in many classrooms punishments are 

inflicted more to assuage the outraged dignity of the 

1T90teacher than for any other rcnson. In still further 

support of the position that punishment is sometimes a 

betrayal of sadistic tendencies, Symon/Is wrote: 

The need for repressive discipline is often ffl 

indication of the otherwise unexpresssd hostile 
impulses of the. teacher. It is {,;,el1 known that fL18.ny 
teacbers use the classroom situation. as an 0\,t1et 
for their SEldistic impulses, and children a:;::e subjected 
to strict and punftive control in order to satisfy the 
teach~r&! needs. 91 

Finally, Neill argued that corporal punishment in the 

classrooI'.l and the torturing of .}(c"l;,'S in \\Torld Har II are 

basically the same. Both al'C expres s ions of sexual 

perveTsion and are sadistic in nature. 92 

Solomon gave 81'. example of hO'J a te[icher worked 

off his emotional frustration on students: 

A man teaching the fourth grade has all hi.s life 
"been in revolt. It He permits pandemoniu\l1 in his 

89l-Iarry Rivlin, Es!':l_~_~!:i-n~_i_or ~9j"1l~t..~~!~~_ (New York: 
D. Apple. ton-Ceiltury Company, Inc., 1936), p. 31'1. 

9,\1. D. Wall, Education 2nd M:mtal Health (Paris, 
France: United Nations-Ec1ucatiollar;-S;Clcntrl'Tc;--~indCultural 
Organi7.Qtion, 1955), p. 200. 

91perciv21 Symonds, "Classroom Discipline," Readings 
in EducDtionel Psychology, e.d. Jerome Seidman (Boston:---­
Ho"Llglitor;-nifflTii-Cc;mr)"8ny-; 1965), p. 74. 

9?l'o.1.- n e]·11... , p • 2"7I 0 . 
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classroom. He sc.:ys, "I think a certain amount of 
naughtiness in children is des:LrBbl.e.l! But he lets 
it get too extreme and then has to lIuse the paddle, 
which," he. se.ys, IIr e.lieves us all. II Thl1S in the 
countertransference he acts out; he lets the children 
be naugbty and then he gains l:estitution by [?unishing 
them as representatives of his guilty self.9~ 

A similar point was made by Sperling v..,hen she wrote that some 

parents and educators, who are themselves afraid of their 

impulse.s I were unduly hnrsh in their discipline of children. 

They attempt to suppress iT! childre.n the impulses they 

themselves have repressed: they fear that the act of a child 

may provoke their own impulses to action. Punishing harshly 

will keep the desires adequately repressed. Teachers who 

fear themse.lves, I'. . . mete out P1Hl~E;l1fneEt in accordance 

with the degree .of panic elicited by the original feeling as 

9 /,reflected in the. offe.nder. II 'or 

From a somewhat different view, Redl wrot~ that the. 

term l'punitive ll usual] y conveyed "hostility, II l'm,?.anness," 

and I:lack of concern ll for the child and his feelings. He. 

concluded thnt, Irwe can never nfford to be. pl1niti,ve. when we. 

95 l' h 1 1 d"punish. II By t us , e c ear y su pporte us lng pun::.s .nmcnt 

----'.-•._--_._--­

93Jose.ph C. Solomon, IINeuroses of School 1'8ac11e1's,1I 
Conflict in the. Classroom, eds. Nicholas J. Long, William. C. 
MorsE:, and Rut'f1-Cf:"Ne.\;;[i12n (B f21mont, California: The 
Wadsworth Publishing Company, Inc., 1965), p. 318. 

9l~Melitta Sperling, "Psychoanalytic Aspects of 
Discipline," Conflict in the Classroom, eds. Nicholas J. 
Long, Hilliam-C-.--Morse:-;-ana1'tl"if.11--G :Nev-nnan (Belmont, 
california: The Hadsworth Publishing Company, Inc., 1965), 
p. 298. 

95Fritz Red], When We Deal with Children (New
 
York: The Free Press ,-196~p:--376:-
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as a part of a carefully planned program for correcting 

behavior. His st.stement indicated that punishment could be 

an emotional reaction on the part of the teacher, but that 

it could also be a rational constructive instrument for 

correcting behavior. 

This section has pre.sented the data conce:cning the 

emoti0flCll stability of those who use punishrrient in 

controlling behavior. It was found that a school whicb 

perrnits hay·sh punishrTlent is an fittraction fo~' individlwl.s 

with s<::distic tendencies. Further evidC'llce was reporb:~d 

which. ~~ndicate.c1 tbat frequcnt iTid harsh usc. of pLLl5. c;iLi<l:t 

is a likely indication of emotional instability. 

PUNISHHE:NT' A1\D S ELF-DES TTWr-.)T 1Vr.: TE,\JDENCI E..S 

The fourth hy:pothesis vIas: TheeL: is no difference )J"1 

thE'; h"ay p'.1r.ishme)lt is receivpc1 by students who hav.:: stm ng 

self-destructive tendencies and those who do not bave strong 

self-destructive tendencies. 

The iml)lication was that individuals with strong 

self-d('-stT.'uctiv(~ te.ndencies could receive punishrr;ent as 

reinforcing or gratifying in nature. l~elf-destructiv8 

tendencief.il! refers to a variety of impulses such as suicide, 

self-muti.lation, masochism, and the seeking of punishment. 

The need foY punishment is a leBa aggressive, less chroni~ 

form of self-destruction. 96 No material was found concerning 

9 6Herminger, E~l~._~.\[i2~~~~:_ .~fi:.r0~~::..1~~, pp. 377-78. 
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the eftect of punishment on thp. most severe. types of 

self-destructive individuals; therefore the effect of 

punishment on those who seek punishment was considered 1n 

this sect jon. 

N3sh wrote that corporal punishment is welcomed by 

some c.hildren, ". .. there are children for whom the 

punishment gives a det".per plp.asure than the crirne. 1197 

Indicating a similar position, HaifLlO':vitz wrote, I1The. problern 

.L. 00
is that what punishment is to one may be reward La a11othe:c. Il;JU 

Although he \vas writing a bout crirninf'lls, the concept i.e::; 

equally valid for the educational setting. One child might 

f2el punished at losing a recess period, but another froil 

and withdrawn child who does poorly at vigorous gaffi2s may 

feel relieved at getting to stay ins ice. Concerning this 

S8.lr,r-.: consept Loree wrote, I1Punishmcnt may eve.r~ be rew2r-ding 

if the punished response becomes associated with some 

] I 99 1'· " h 1 d· 1 .rewarc.. I 1ns 1S prec1seLy w..at 1appene 111 t ,e prevJ.olls 

example. It was such a relie~ to avoid the humiliation of 

fc~ilun? at vigorous activities, that staying inside was 

actua lly pas i tive re inf orcement for mis bebav5_oi:'. 

9?PClul Nash, "Corporal ?unishment ir. an Age. of 
Vi.olence, " ~~.ucational T.hc.:.~ry, XIII (October, 1963),300. 

98· ..,. . 1'Morr1S L. Ha:!.ITlOw1tz, 'CrlffiJ.na s are Hade, Not 
Born: ~.l UiJl~!~~_ Devt".~~~~-t:., eds. Horri.s L. HaifLlowi.tz and 
Nstal1e Reader Ha1mow1tz (New Yor~: Thomas Y. Crowell 
Company, 1966), p. 403. 

°9 . (• M. Ray Loree, Psychology of Educat10n New York: 
The Roncdd Press COlTl[)any-,-T9()SY;-' "~-·-280~--·--_·-
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A sommJhat different concept Vias theorized and
 

later demonstrated by Stone and Hokanson: a child can
 

. learn to terminate punishment from an adult by hurting 

himself. 'fhis causes a re.duction in anxiE:ty aroused by the 

punishment: and serves as a means of escaping the di8·­

pleasure.!OO They constructed an experiment in which such 

a phenomenon was demonstrated to exist: 

In effect, an interpcrson~l situation was developed 
in which psychologically ltnormalll subjects rece:ived 
aggression from so~eone else, to which they like.ly 
responded with self-aggression; and furthermore, a 
cathartic-like arousal reduction acco~panied these 
self-punitive responses. 10i 

Menninger indicated that achieving satisf2(;tir)n 

102 
th:r'ough punishment is not an· uncommon occurrence.
 

Perha ps thC'. best explana t iO;'1 of an ind i vidu3 1 seeking
 

punishment was found in the punishment-guilt reduction
 

theory. English and Finch \Vrote tbat it is very import~Hlt 

to	 realize that a transgression of the co~science produces 

extreme guilt feelings. An individual will do 2lmost
 

anything to relieve or avoid the painful state. Since
 

punishmerlt serves to neutralize guilt, an inclividtEll may
 

seek purdshment. The individual is not conscjoLls of his
 

lOOLewis T. Stone and Jack Hokanson, l~rousal
 
Reduction via Self-Punitive Behavior," Journal of
 
Pe.rso~l!.l~:Lty and Social ~~Z0_101?t{l' XII "(May, 196-9), 78.
 

101 d kStone an IIo anson, p. 77. 

102.	 .. . 
Nennlnger, Man_.AjSa?:~~-B]~ty;~~l~, p. 45. 
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problcQ, thus the conflict caUS2S unconscious guilt, and the 

individual unconsciously seeks punishment, often in a 

disguised manner. "S ince he hasn t t access to his unconscious 

conflict it continues the endless cycle of guilt and punish­
103 .. . .

r.:lent." In support of thelr posltJ_On; Mennlnger ';vrote, 

lIThe sense of guilt on account cf past aggressions is apt to 

stimulate further aggressions in the hope . . of exciting 

.. d . h ,,104ret8_1atlon] an punls Iment. 

Ginott indicated that guilt could cause one to seek 

pur~isbm2.i:lt, but sti~}\.llated tbat in such a case ~ ptmi!;'1:!:i2rlt 

should not be adm1nistered. I~ child who asks for punish-

rne.l~t n~eJs help with mana.ging his guilt and anger ~ not: 

compli8.11Ce \vith his request. nl05 One psychiatrist expL:dnec1 

the concept more carefully: 

A few words are relevant about the conception of a 
need for punishment. The pressure from the purt of the 
superego to which the ego is exposed creates first of 
all a need for getting rid of this pressure, for 
regaining the lost self-esteem, and for reassurance 
against possible feelings of annihilation. This aim 
is best achieved by "forgiveness." After the experience 
that punishment may be a mebns of achieving forgiveness, 
a need for punishment actually may develop.106 

103Spurgeon O. English and Stuart M. Finch, 
Intr~9ucti:£E" to_ ~~y'c0i~try- (New York: H. W. Norton and 
Company I Inc., 1964), p. 38. 

104M ' M A . . J_ H' . If 378ennHlger, _~~a~.:.!:l~:-.~__~rns~, p. . . 

105Himn Ginott, Bet"\\1een P[JrE'.nt and Child (New York: 
The Macmillan Compo.ny, 1965T,--p-.-rOB-:-------­

1060tto Fcnichel, The Psychoanalytic Theory of. 
Jieurps j;..§ (New York: W. 'YJ. -Norton ana Company,- Inc., 1945), 
p. 1-38. 
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Horney also held that seeking punishment was a neurotic 

way to escape guilt feelings. She ';.Jrote: fI the 

neurctic person has guilt feelings so strong that he 

develops a need for punishment in crder to get rid of 

tt ,,107Iem. Fina lly, Jones also wrote in support of the 

guilt-re.;:1uction concept of seeking punishment. ~'A child. . 

may misbehave in order to be punishe.d and so assuage a 

,,108pre-existing sense of guilt. 

One of the primary characteris tics of punis hl~\2.nt 

seeking behavior is misbehaving in such a manner as to 

· . . . h' 109provoke an authorlty flgure lnto punlS lng. Jones wrote 

about this same concept which he called IItesting-out­

behavior ll 
: seeing if an adult could be lured into 

punishing and thus proving that adults are hostile arill 

110. . . 
dangerous. Bettelhelill suppcrted the same phenomenon w:Lt:t1 

an exahlple of a boy with severe' self-destr'llctive tcadencies 

who demanded that he be punished for his bad behavior. 

Sometimes the boy would shout at his counselor or 

Bettelheim, fI'l want to hurt you so that you'll hurt me!' 

Thus he cpenly stated his aggressive wishes and his desire 

107Karen Horney, The Neurotic Personality of Our 
Time (New York: W. W. Norton-anGrCompany, 1937), p. 232. 

108Howard Jones, Reluctant Rebels (New York: 
Association Press, 1960) ,p:--'8!.-' 

109Fenichel, p. 360. 

110Jones, p. 104. 
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to be punished for them. ,,111 Redl and Wineman wrote that 

they had experienced the same behavior in delinquent boys. 

Sometimes the boys actually verbalized their request for 

punishment. However, more frequently the boys attempted 
. 112 

to provoke punlshment. 

In work that preceded Redl and Whleman by several 

years, Aichhorn found the same "need ll for punishment. He 

worked with the treatment of aggressive de.linquents who 

sought punishment in an effort to arrest unconscious guilt. 

They obtained satisfaction by inflicting and receiving 

pain. He found it necessary to deprive the boys of their 

perverted gratification from pain in order to treat thern. ll3 

It was found that self-destructive tendencies and self-

punishment were common among delinque.nt and neurotic individ­

. uals. lIlt is interesting to note that 16 perce.nt of the 

total group of delinquent and neurotic cases show tendencies 

1 - . h k··· h ,,114towards se t-punls,ment, ... or provo lng punls mente 

IllBruno Bettelheim, Truants From Life (Glencoe,
 
Illinois: The Free Press, 1955), p: 44""2-.-----­

112Fritz Redl and David Wineman, Children Who Hate
 
(New York: The Free Press, 1965), p. 257.
 

113August Aichhorn, W'a~'ard Youth (New York:
 
Meridian Books, Inc., 1955) ,-PI;'l-.-129-~
 

114Ivy Benn8tt, Delinquent and Neurotic Children
 
(New York: Basic Books,-rnc-.-,-I900~p:-~3.
 



71 

Dollard and Miller have written about a somewhat 

different effect that punishment could have on individuals 

who seek punishment. The position already examined in this 

section indicated that the motivation for seeking punishment 

was to relieve guilt. Miller and Dollard have supplemented 

thi.s concept by introducing the idea that some individuals 

may be moti'-Tated to seek punishment in order to escape fear. 

The effect of punishment then in this case would be to 

reduce fear rather than guilt. They wrote that a child who 

has been punished severely when small and helpless can 

develop a "disproportionate or unreali.stic" fear of being 

punished. In such a case, the discomfort caused by the 

unconscious fear could be greater than the pain which 

accompanies present punishments. The punishment \vould serve 

temporarily to relieve the fear of being severely" hurt. 

Thus, the relief provided by the punishment would function as 

.. . f f k· . h 115a pos~t~ve re~n'orcer or provo ~ng pun~s mente Several 

studies support these findings. One recent experimental 

study conducted by Galvani concluded: " • the present 

study is clearly in accord with the conditioned-fear 
. . f lf .. b h . ,,116
~nterpretat~on 0 se --puD1tlve e 2v~or . . . . 

Redl mentioned another effect which punishment could 

have on a moral masochist: 

115John Dollard and Neal E. Miller, Personality and 
psy..£hothE':FrEY (New York: McGraw-Hill Book Company, Inc., 
1950T; p. 89. 

116Peter F. Galvani, '~elf-Punitive Behavior as a 
Function of Number of Prior" Fear-Conditioni.ng Traits," 
~~l1rnG.l 9.£ Comp~....E~t.~v,:-_.a!ld Physiological Psychology, LXVIII 
(July, 1969), 362-63. 
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A really good moral masochist loves to feel sorry 
for himself and nurse his grudge against the world, 
which has "done him wrong." Most punishments, for him, 
do not hold much displeasure, and what little they hold 
he turns around into self-pityi.ng delight or juicy 
gratification of a perverted need. 117 

One further motivation for behaving in a manner 

which will cause punishment was found. However, the punish­

ment resulted in a ~omewhat different effect. Fenichel wrote: 

tI • it may also simply aim at achieving a feeling of moral 

superiority. The feeling [is] 'Whatever I do i.s still le,ss 
. 118 

wlcked than what has been done to me' .... It 

The final section of" the chaptel' has been conce.rned 

with the effect punishment has on a se.lf-punitive individuaJ. 

It was shown that punishment could actually serve as a 

reward, relieve unconscious guilt feelings, relieve 

unrealistic fear, satisfy a perverted need, or nourish a 

feeling of moral superiority. 

---_._----­
117Redl , "The Concept of Punishment," p. 346. 

118Fenichel, p. 497. 



Chapter 5 . 

INTERPRETATION OF THE DATA 

This chapter is concerned with interpretation of 

the data and verification or rejection of each of the 

hypotheses. 

HYFOTH ES IS ONE 

The first hypothesis was stated as follows: There 

is no difference between the mental health of students who 

have been punished and those ~ho have had behavior problems 

corrected by other means. 

It was found that most psychological theories 

indicated that punishment was imperative for proper develop­

ment of conscience. However, no experimental or clinical 

evidence was found which supported that theory. On the 

contrary, it was found that students who had punitive 

teachers were more physically aggressive, had greater 

conflicts about their misbehavior, and were more poorly 

adjusted to the school environment. This was interpreted 

as meaning that students who had punitive teachers were less 

able to live harmoniously with themselves and their environ­

ment. Since it had been establi.shed that harmonious living 

was an essential characteristic of good mental health, it 

was concluded that this evidence was contrary to the null 

hypothesis. 
73 
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Similarly, the study by Hetherington and Klinger 

reported they had found psychopathy to be ". • • associated 

with learning under conditions of punishment."l There was no 

indication that reward caused psychopathy. 

Punishment was shown to be most effective as a 

controll~ng agent w~en it was of sufficient intensity to 

inhibit behavior, was administered immediately, and was 

administered for every infraction. However, the data also 

indicated that when punishment was used excessively and 

caused behavior to be. suppressed, a variety of mental 

disorders may result, such as psychopathy, psychosomatic 

illness, emotional disturbance, phobias, and drug addiction. 

Therefore, it was concluded that for punishment to be 

effective, it must be of sufficient but not excessive 

strength. Punishment of excessive strength is most likely 

to be detrimental to a child's mental health. 

It was also reported that punishment could cause 

feelings of hostility toward the puni.sher, infe.riority 

complexes, and prejudice in children. None of these were 

considered to be mentally healthy characteristics. It was 

established that mental henlth consisted of .feeling worth­

while (contrary to an inferiority complex), of being capable 

of loving, and of expressing consideration for others 

lEo Mavis Hetherington and Eric Klinger, 
"Psychopathy and Punishment," Journal of Abnormal and Social 
Psycholo~S, LXIX (July, 1964) ,-""1.'15. 
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(contrary to hostility and prejudice). Furthermore, the 

. psychologists and psychiatrists responding to the questionnai.re 

provided strong support for the notion that punishment is a 

cause of behavior problems in youth. 

It was therefore concluded that the first hypothesis 

was inval~d. Punishment can be detrimental to the mental 

health of students. It should be pointed out that any 

conclusion reached as a result of bibliographical research is 

tentative. As more data become available, the conclusion may 

or may not em tinue to have validity. This study found that 

punishment has been detrimental to the mental health of 

students. It should be assumed that this conclusi~L is valid 

until further evidence is avail.able. 

HYPOTHES IS TwO 

The second hypothesis was: There is no difference in 

the effectiveness of school discipline that is maintahled by 

the use of punishment and school discipline maintained 

without the use of punishment. 

It was revealed that punishment under certain 

conditions was an effective way of controlliillg behavior. 

Redl indicated that his experience had shown punishment to be 

effective, but only if the child were capable of using the 

punishment experience advantageously. This indicated that 

the effectiveness of punishment was dependent upon the 

characteristics of the particular punishment as well as the 
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personality structure of the child. No attempt was made to 

show punishment to be more effective than other techniques. 

Redl emphasized that punishment was only one of many tech­

niques available for controlling behavior. 2 

The data revealed that punitive techniques caused 

greater misbehavior of the other students in the class. The 

"ripple effect" indicated that at times punishment may be 

ineffective as a technique for maintaining discipline. 

Part of the data indicated that positive reinforcement 

of desired behavior accompanied, by ignoring disrupti~ 

behavior, was superior to punishment as a method of 

maintaining classroom order. 

It was also revealed that corporal punishment was 

not effective as a behavior control technique. Four 

ps ychologis ts and educators ind ica ted tha t the ir experience 

had shown punishment not to be necessary. 

Glasser wrote that punishment was not only unnecessary, 

but that it actually interfered with the development of 

individu3l and social responsibility. He believes that 

punishment is a technique for avoiding, rather than solving, 

3problems . 

. 2F'ritz Redl and William W. Hattenberg, Mental 
Hygie~e in Teaching (New York: Harcourt, Brace and Company,
1951), pp. 282-83. 

3William Glasser, Schools Without Failure (Ne\v York: 
Harper and Row, Publishers~ 1969), pp. lCr9=30. 



77 

The results of the questionnaire revealed that 

certain punishments were recommended by the respondents fo·r 

classroom use. Also, they responded that behavior problems 

could be solved without the use of punishment, but that 

punishment is a useful and recowmended technique. 

The data reported did not support this hypothesis. 

The several experimental studies which reported positive 

reinforcement as being superior to punishment in controlling 

behavior were of significance. However, it should be 

recognized that in all of the experiments the teachers were 

trained to use positive reinforcement, but they W2re given 

no training for the punishing phase. It has been repoTted 

that punishment is a complicated technique; ~erefore, the 

teachers may not have been adequately trained in its usc. 

The experiments have proved that positive reinforcement, 

properly used, was superior to punishment, as used ~y the 

teachers. Presently, there seems to be some reason for 

questioning the effectiveness of punishment, but there 

are not sufficient data available to reject the use of 

punishment. Perhaps the most important aspect revealed by 

these data is that punishment is only one of'many techniques. 

It may at times be useful, but should not be used as if it 

were the only useful technique. 
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HYPOTHESIS THREE 

The third hypothesis was: There is no difference in 

the emotional stability of educators who use punishment and 

educators who refrain from punishing. 

Several examples were cited in which a teacher's 

punitive behavior had been a symptom of emotional disturbance. 

It was also reported that a school system which condones 

physical or harsh punishment is an attractive location for 

an individual who has a perverted need to strike out at 

children. Morgan wrote that emotional instability was 

certainly one of the primary reasons for administering punish­

4ment. In support of Morgan's view, data were found whi.ch 

indicated that punishing behavior was often evidence of an 

emotional disturbance. Part of the data implied that 

punitiveness could be an indication of emotional instability. 

It was revealed from the questionnaire that an overwhelming 

majority of the respondents believed the use of frequent and 

severe punishme.nt to be an indication of emotional instability. 

Tllere was no indication that all use of punishment 

was evidence of emotional instability. Therefore, the 

hypothesis must be considered valid as it was written. There 

were no data which could lead one to conclude that moderate 

4John Morgan, Child Psychology (New York: Ray Long 
and Richard R. Smith IT'i:C':"-;-r932Y-;---p:-T8l. 
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use of mild punishments is in any way a sign of emotional 

problems. However, it was found that frequent and severe 

punishing behavior by a teacher is almost certainly an 

indication of emotional disturbance. 

HYPOTHESIS FOUR 

The fourth hypothesis was: There i~ no difference 

in the ¥,'2Y punishment is recei.ved by students who have strong 

self-destructive tendencies and those who do not have strong 

self-destructive tendencies. 

The strongest characteristics of self-destructive 

tendencies were found to be suicide, self-mutilation, 

polysurgery, and severe psychosomatic illness. However, no 

information ~vas found concerning how punishment affected 

these individuals. Therefore, the moderately strong self­

destructive tendencies of masochism and a need for punish­

ment were researched in reference to the hypothesis. 

According to part of the data, punishment could 

actually be pleasurable to SOITr:; students. This was further 

supported by evidence which indicated that a specific 

consequence could serve as punishment to some children and 

reward to others. It was also reported that punishment could 

have the effect of causing self-punishment or mild self­

destructive tendencies. 

Perhaps the most important evidence was found in 

support of the guilt-reduction concept of the need for 

punishment. Numerous writers, including Menninger, Ginott, 



80 

Fenichel, and Horney, stated that the most common reason for 

seeking punishment was to relieve previous guilt feelings. 

This was generally done by a child's provoking an authority 

figure into punishing him for his misdeeds. It was further 

reported that the child would sometimes verbally request 

that he b~ punished~ 

Evidence was also cited which indicated that the 

seeking of punishment could be motivated by a need to 

relieve a disproportionate fear. It was finally reported 

that punishment might be sought in an effort to justify a 

feeling of moral superiority. 

The most important characteristic of all the data 

was that regardless of what the suggested motivation is for 

seeking punishment, the intended punishlllent a b>lsys serves as 

positive reinforcement for behaving in a way that \vill again 

draw punishment. There did not appear to be any evidence 

indicating that children who do not consistently provoke 

punishment are positi.vely reinforced by it. Therefore, it 

was concluded that punishment does effect students who have 

strong self-destructive tendencies differently than students 

who do not have strong self-destructive tendencies. Thus, 

the null statement of the hypothesis was found to be invalid. 

It has been concluded in this chapter that punishment 

is detrimental to the mental health of those receiving 

punishment, that it is a useful technique in controllfug 
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behavior, that it is not necessarily an indication of 

emotional instability on the part of those "lho administer 

punishment, and that it does serve as positive reinforcement 

for those who seek punishment. 



Chapter 6 . 

SUHMARY, CONCLUSIONS, AND RECOHMENDATIONS 

A summary of the entire study, the conclusions 

reached as a result of the study, and the writer's 

recommendations arc encompassed in this chapter. 

SUMW.RY 

This study was primarily pro~~1pted by the existing 

controversy over the use of punishm£nt in education. The 

purrose of the study was: (1) to evaluate the effectiveness 

of punishment, (2) to investigate the effect punishment has 

on the individual, (3) to describe the success of non­

punitive techniques in controlling behavior, (4) to consider 

the emotional stability of individuals "lho use punishme.nt, 

and (5) to investigate the effect punishment has on an 

ind ividual with self -destructive tendencies. The dB ta ~vere 

gathered by bibliographical research. This method of 

research was chosen because the writer thought that it was 

necessary to examine the topic from a broad perspective 

before further meaningful e.xperimental research could be 

conducted. A questionnaire was developed for the purpose 

of supplementing the bibliographical research because it 

was believed that an important source of information would be 

82
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overlooked if the study were limited to what had been 

written on the topic of punishment. The results of the 

questionnaire and the bibliographical research were presented 

in the third and fourth chapters, res·pe.ctively. 

The first hypothesis was found to be invalid: There 

is no difference behJeen the mental health of students who 

have been punished and those who have had behavior problems 

corrected by othe.r means. The data strongly supported the 

position that punishment is a cause of mental health problems 

in students. No corresponding evidence was found indicating 

that other behavior control techniques are also responsible 

for mental health problems of students. 

The dat~ indicated some su~port for verification of 

the second hypothesis which stated: Th~re is no difference 

in the effectiveness of school discipline tha t is' mainta:Lned 

by the use. of punishment and scheol discipline maintaine.d 

without the use of punishment. Although evidence was 

present,~d which would negate this hypothe.sis, it was considered 

insufficient to warrant complete rejection of the hypothesis. 

It: was established, however, that many other influence 

techniques do exist which should be used widely. 

The third hypothesis was found to be valid as 

stated: There is no difference in the emotional stability 

of educators who use punishment and educators who refrain 

from punishing. Although the data did support tha t frequent 

and severe use of punishment by educators could be a sign of 
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emotional instability, there was no reason to believe that 

. moderate or infrequent use of punishment was an indication 

of any instability. 

The final hypotheses was rejected: There is no 

differE~nce in the ~vay punishment is received by students who 

have strong self-destructive tendencies and those who do not 

have strong self-destructive tendencies. It should be noted 

that this conclusion referred only to those who characterize 

their self-destructive tendencies by self-punishment or 

punishment seeking. No evidence was found that referred to 

the most severe forms of self-destruction. A significant 

finding concerning the fo~rth hypothesis was that punishment 

always serves as positive reinforcement for those who seek 

punishment. 

CONCLUS IONS 

There are several implications for education that 

can be drawn from this study. First, it was shown that 

punishment is frequently detrimental to the mental health of 

students. On the. bas is of this find ing, it is concluded 

that punishment should be avoided whenever possible in 

controlling behavior. It has been sho~Nn that a number of 

other techniques are available for behavior management. 

These are not n€,cessarily simple techniques to learn or use, 

but, according to the data, neither is punishment. Hence, it 

is further concluded that both teachers and teacher training 

institutions must accept responsibility for teachers' knowing 
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hO"l\1 propei~ly to usc. punishment and other techniques of 

behavior management. It was established by the data that 

nonpunitive techniques are effective methods for maintaining 

discipline. If these techniques are properly and more 

widely employed, the need for using punishment should 

diminish, thereby reducing the number of mental health 

problems caused by punishment. 

The. data indicated that frequent and severe use of 

pun:i..shment cou Id be. an indica tion of emotional ins tability of 

a teacher. Whenever such overl1se of punishment is re.cognized, 

it should be drawn immediately to the attention of the 

administrator. A psychological examination of the teacher 

should be required and if necessary, treatment should be 

made available. Care should be taken to prevent over-reaction 

to this recommendation. It was not found that moderate use 

of mild punishment or even infrequent use of severe punish­

ment is any cause for alarm. The data pertaining to this 

part of the study were inconclusive except concerning the 

most extreme cases. 

It was found that what is inflicted upon an 

individual as punishment may actually serve as positive 

reinforcement. Much care should be taken to see that 

i.ndividuals who repeatedly attempt to provoke. punishment are· 

not punished but are treated in some other manner. It is 

one thing to meet a chi.ld's needs and quite another to meet 

his perverted needs. When a perverted need is gratified, the 
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individual is likely to become more dependent upon its 

gratification. It is important that a teacher avoid 

puni.shing when it reinforces a need for punishment. 

At the beginning of this study the question was asked: 

Should the use of punishment in education be retained? There 

was not sufficient evidence found by this study to conclude 

that the use. of punishment in schools should be abolished. 

However, the data did imr1y that the use of punishment 

shoul.d be kept to an absolute minimum. It is only one 

of many available techniques. Punishment is a difficult 

te.chT.dqllE'. to use and should only be administe.red by a 

teacher properly trained in its use ~vho can determine that 

a particular punishment would serve as a learning e.xperience. 

for a particular student. 

R ECOHi·mNDA1'10NS 

The respondents to the q".1estionr..aire. overwhelmingly 

indicated that teachers could be trained to handle behavior 

proble.ms vJithout using punishment. They also recommende.d 

that such training should be implemented. It is a rare 

teaL'her who has be.en trained in us ing behavior modifi.cation, 

life space interviewing, reality therapy, and influence 

te.chniques in. controlling students' behavior. However, the 

data in this study indicates all of these approaches to be 
useful in dealing with behavior problems. Thus, it is 

recommended that teacher training in~titutions make greater 
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efforts to see that teachers are properly trained in using 

several techniques for behavior management. This should 

include the proper use of punishment. If teachers are to 

be successful in classroom management, they must be trained 

to use several control techniques, one of which may be 

punishmen.t. 

One of the most important needs for the educational. 

setting is research into the application of all the techniques 

for behavior management. Such questions as the follot-ling 

need to be answered: How widespread is the use of each 

method? How effective is each? Are some of the techniques 

more appropriate for specific grade levels and subject matter 

areas than others are? Which schools are training teachers 

to use these behavior control techniques? How are teachers 

being trained to use the control approach(~s? Which training 

methods are most successful? These are questions which need 

to be answered by future research. 
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416 East Eleventh 
ffimporia, Kansas 66801 
August 15, 1969 

Dr. B. F. Skinner 
33 Kirkland 
Cambridge, Massachusetts 02138 

Dear Dr. Skinner: 

Presently, a research study is being conducted at 
Kam,Gs State Teachers College concerning the desirability 
of using punishment in public education. Enclosed you 
vJil.l find a short quesri onnaire that has been sent to 
selected psychiatrists and psychologists throughout the 
co~ntry. It would be appreciated if you would cooperate 
with this study by responding to the questionnaire and 
returning it at your earliest convenience in the stamped 
envelope that has been provided. 

Sincerely, 

Art Willans 
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416 East Eleventh 
Emporia, Kansas 66801 
August 29, 1969 

Dr. B. F. Skinner 
33 Kirkland 
Cambridge, Massachusetts 02138 

Dear Dr. Skinner: 

As you will recall, two weeks ago you received a 
questionnaire concerning the use of punishmcnt in 
education. Upon the mailing of this letter, your 
response has not been received. An additiclnal questionnaire. 
and envelope are enclosed in case you have mi.splaced the 
first mailing. It would be appreciated if you would 
cont!.'ibute to the significance of this study by ans~'Jering 

the questions and returning them at your earliest 
convenience. ~. 

Sincerely, 

Art Willans 
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PT"FASE FEEL FREE TO DELETE OR REVISE ANY QUESTION SO THAT 
YOUR ANSWER WILL BE MOS'l' CONSISTENT WITH YOUR PROF&C)SIONAL 
BELIEFS. 

Would you suggest teachers use such punishments as
 
lis ted be.lo"\v in correcting classroom behavior problems?
 

FREQUENTLY REGULARLY SELPO~ NEV~ 

1. Name Calling --- --~..:..-_. 

2. Sarcasm and ridicule 

3. Nagging 

L~. Scolding 

5. Mild verbal disapproval 

6. Group punishment 

7. Detention 

8. Deprivation of privileges 

9. Rectification 

lO. Corporal punishment 

11. Susp0.nsion 

12. Expulsion 



--- ---
---
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1.	 Do you believe that behavior problems of students can 

be corrected without the use of punishment? Yes No 

.2.	 Do you believe tha t punishment is an irtl\?Ortant caus e of 

behavior problems in youth? Yes No 

3.	 Do you believe the punishment is a useful tool in 

correcting behavior problems? Yes No 

4.	 Do .you believe that there is any relationship between 

the emotional stability of a teacher and the severity 

and frequency of the punishments he administers? 

Yes No 

5.	 Do you believe that if teachers had the proper training 

they could deal effe~tively with behavior problems 

without resorting to punishment? Yes No 

6.	 If your answer was yes to the previous question, do you 

believe that it would be practical a~d realistic to 

implement such training in teacher preparation 

programs? Yes No 

7.	 To which school of psychological thought do you belong? 

a.	 Psychoanalytic d. Bio-Physical 

b.	 Phenomenological e. Other 

c.	 Be.haviora1 
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MAILING LIST FOR QUESTIONNAIRE 

1. Dr. Albert Bandura 21. Dr. Ogden R. Lindsley* 

2. Dr. Bruno Bettelheim 22. Dr. Albert Luker* 

3. Dr. Jerome S. Bruner 23. Dr. Belvin H. Marx;', 

4. Dr. John W. Chotlos* 24. Dr. Abraham Maslow 

5. Dr. Bernice T. Eiduson* 25. Dr. Rolla May 

6. Dr. Hans J. Eysenck* 26. Dr. Karl A. Menninger 

7. Dr. Charles B. Ferster* 27. Dr. Hyron HQssenheimer-J~ 

8. Dr. Erich Fromm 28. Dr. Neal Miller* 

9. Dr. Reilly W. Gardnar* 29. Dr. Orval H. MOHrer 

10. Dr. Jacob W. Getzels 30. Dr. Edt;,7in Pric e* 

11. Dr. Hiam Ginott 31. Dr. Fritz Redl 

12. Dr. William Glasser 32. Dr. Csrl Rogers 

13. Dr. William H. Grier / 33. Dr. Mark R. Rosenzweig 

14. Dr. Donald Hebb* 34. Dr. William H. Shclton* 

15. Dr. Rarold E. Him<;\7ich* 35. Dr. B. F. Skinner* 

16. Dr. J. McVicker Hunt~" 36. Dr. Benjamin Spock 

17. Dr. Jerome Kagan* 37. Dr. Leonard P. Ullman* 

18. Dr. Franz J. Kallmann 38. Dr. Lewis Wolberg* 

19. Dr. Leonard Krasner* 39. Dr. Joseph Wolpe* 

20. Dr. Richard S. Lazarus* 40. Name Withheld Upon Request* 

*Questionnaire returned. 




