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Chapter 1
INTRODUCTION

Current educational concepts have placed increasing emphasis on
the whole individual in the educational process. Though facilities,
salaries, curricula, and other facets of the process itself are still of
paramount importance, the greatest resource is considered to be the
individual himself. Fitts stated:

No amount of financial assistance, training, guidance,

or effort by others will enable a person to make an adequate

life adjustment without the ability and willingness of the

individual to utilize his resources.]
He feels that the measurement and development of an individual self
concept is a broad measure of this ability. Though intelligence,
attitudes, interests, and experience are still a part of the individual
testing program, concerted effort is being given to testing and using
the single variable of self concept as a more useful vehicle to express
motivation, values, personality, and ultimately to judge the success of
the educational system.

The State Educational Evaluation of Kansas (SEEK) in April, 1970,
listed the primary need of Kansas education to be: "Many of the students

need assistance in developing positive self-images; that is, help in

seeing themselves as important individuals rather than persons about

TW. Fitts, The Self Concept and Self-Actualization, (Nashville:
Dede Wallace Center, 1971), p. 1.




whom no one cares."? This need was ranked first over fifty-nine others

by a panel composed in part of educators, legislators, and housewives.

In forty-third place in the need list was, "A need exists to analyze the
concept of 'significant others' and the relationship of this concept to
the educational and occupational choice behavior of students."3 Since
self concept is strongly phenomenological, these needs appear to be
directly related. Kinch has a statement of general theory of self concept
which reads, "The individual's conception of himself emerges from social
interaction and, in turn, guides or influences the behavior of that
individual."4 This points out the increasing gap between theory, research,
and effective utilization. Since self concept is of central importance

in thé educational system, concerted effort should be given to determine

how interpersonal relationships influence self concept.
THE PROBLEM

With the exception of the early 1960's, most Federal Grant Funds
for research have been directed towards minority groups, the culturally
disadvantaged, and broad educational constructs, leaving the intellectually
gifted student to fend for himself. This logic appeared reasonable when
educational theory centered on fact presentation and evaluation was solely
on academic achievement. However, a self concept oriented system presents

new problems to all strata of the classroom.

23, Laughlin, Project Seek, Vol. IV, (Emporia: College Press,
1970), p. 21.

31bid., p. 23.

4. Kinch, "A Formalized Theory of Self-Concept.," American
Journal of Sociology, 1963, 68: p. 481.
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Studies in the area of self concept, which will be discussed in
detail later, have shown a systematic relationship between self concept
and intellectual efficiency, perceived social competence, and environ-
mental contact. It has been assumed, then, that enhancement of self
concept would increase effective behavior; and it might be assumed that
with proper teaching methodology, the resulting self concept would
increase intellectual efficiency and contribute to positive Tearning
experiences. More work is needed to determine how self concept is
related to intelligence, value formation, the continum of interpersonal
relationships, and how to apply the results in the classroom and in
counseling situations.

Systematic research in the area of the intellectually gifted
chf]d points out specific problems in the area of personality develop-
ment and in self concept. Terman pointed out that the intellectual level
of a ten or eleven year old in his study project with an average I.Q. of
180 was that of a high school graduate, but physical acceleration was
only approximately 10% and social development only 20% to 30% of that of
a high school graduate. He summarized, ". . . the inevitable result is
that the child of 180 I.Q. has one of the most difficult jobs of social
adjustment that any human being is ever called on to meet."® In his
study on ratings of social adjustment, 60% of the boys and 73% of the
girls were described by parents and teachers as being solitary; and on

other rating scales, there were twice as many individuals in the area of

5 ewis Terman & Barbara Burks, "The Promise of Youth": Genetic

Studies of Genius, Vol. III, (Stanford University: Stanford University
Press, 1930), p. 173.




serious maladjustment as in normative populations.® Similar findings
are given in Serebriakoff's studies in that ". . . it is not modesty which
is the problem of the gifted person today. It is the Tow morale and Tack
of confidence that comes from social isolation."”7

Though some studies have related academic achievement to intelli-
gence, little systematic research has been done on the failures or faults
of the intellectually gifted, and those that have point out the further
need for self concept study. Witty,in his study of the failure of the
intellectually gifted to achieve in later life, summarized; ". . . it is
our belief that this failure is due not to inherent instability, but to
the emotional cost of the acute probliem of adjustment they character-
istically face in the course of development."8 His study indicated
that good personal adjustment was associated with high-average
achievement, but that poor personality adjustment was associated with
the highest achievement ratio. This appeared to imply that though the
gifted sometimes failed to establish satisfying human relations, they
compensated by turning to scholastic achievement. Serebriakoff, in
his research on failures and faults of the gifted, indicated that it
could be attributed to rejection, dissimulation, and escape. This, in
turn, affects the range of the individual's originality, diversity of

view, and other valuable characteristics normally associated with

61bid., p. 175.

7Victor Serebriakoff, I.Q. - A Mensa Analysis and History,
(London: Hutchison, 1965), p. 12T.

8paul Witty, The Gifted Child, (Boston: D. C. Heath and
Company, 1951), p. 105.




intelligent peop]e.9

Assuming that self concept is of central importance in deriving
benefits from the educational system and that self concept can be
changed by proper methods of counseling, more effort appears necessary
in dealing with the intellectually gifted. Holt indicated in his survey
of educational facilities in Ohio that only 16% of the reporting school
systems indicated any systematic planning for challenging the gifted
and that this area took tenth and last place behind planning for clubs
and leadership r'espons1‘b1'11'1:y.]0 Admittedly, part of the difficulty
appears to be in identifying the gifted and in identifying techniques
which work both in the areas of educational objectives and self concept.
Cohen summarized the difficulty in that, ". . . it is axiomatic that
bright students take more time not only in the classroom, in tutorial
sessions, in the laboratory, but also in academic advising.“H

This broad overview of the difficulty in relating the intellec-
tually gifted student to the educational system appears to center in
self concept and social interaction which will influence the behavior
of the gifted student and in turn may be the deciding factor in the

success or failure of that student's performance.

9Serebriakoff, op. cit., p. 64.

10E. E. Holt, A Survey of Identification Procedures and
Educational Programs for the Educationally Gifted in Ohio Schools,
(CoTumbus, Ohio: State Board of Education, 1959), p. 12.

113. W. Cohen, The Superior Student in American Higher Education,
(New York: McGraw-Hil1 Book Company, 1966), p. 69.




Statement of-the Problem

Is there a significant relationship between self concept and
cognitive functioning; and if so, which of the following "significant
others" influences the development of the positive self concept:
parental influence, siblings, strong friendships, relationships to
peer group, relationships to teaching and administrative personnel, and

professional and educational counseling?

Statement of the Hypotheses

There is no significant relationship between the level of
cognitive functioning and individual self concept. Relationships with
"sigﬁificant others" such as; parental influence, siblings, strong
friendships, relationship to peer group, relationship to teachers and
administrative personnel, and professional and educational counseling,

will not be significantly related to a positive self concept.
DEFINITION OF TERMS

Defining terms is at best difficult, as each researcher has,
in the past, defined broad concepts such as intelligence to suit his

own purpose; but the following terms can be used as a guideboard.

Analysis of Variance

The Analysis of Variance technique is a statistical procedure
designed for problems characterized by more than one casual variable.
An estimate of population variability is obtained by comparing the
within-groups variance with the between-groups variance and if non-
chance factors are operative, the estimates will not be equal and the

ratio of difference or F is used to determine level of significance.



Cognition

Geertsma defines cognition as, ". . . connotes an active process
capable of operating through sensory channels and involving a perceiving
self."12 Cognition is considered a forerunner of self concept and
involves the internal mediation for the making of inferences and

associations from observational and perceptual data.

Counseling

Counseling involves an interpersonal relationship designed to
help individuals towards overcoming obstacles to their personal growth
and in helping achieve optimum development of personal resources.
Theré is no clear delineation between counseling and psychotherapy
except perhaps of problem severity, but there appears to be a clear
delineation between counseling and teaching. Patterson stated, "Where
there are no affective elements involved, then the process is not
counseling, but is probably teaching, information giving, or

intellectual discussion."13

F-Table

The F-ratios resulting from comparison of the between and with
group variance can be found in table form in statistical textbooks.
For a given degree of freedom derived from the number in the population
sample, lTevels at the .05 and .01 levels of significance can be

compared.

12p, Geertsma, "Studies in Self-Cognition: An Introduction",
Journal of Nervous and Mental Disease, Vol. 148, (March, 1969), p. 193.

13¢c, Patterson, Counseling and Psychotherapy, (New York: Harper
and Row, 1966), p. 3.




Intellectually Gifted

The intellectually gifted have been traditionally identified
by intelligence tests. Though the criteria for the giftedness may
vary, depending on the study, this is usually at least two standard
deviations above the mean on tests such as the Stanford Binet, Wechsler
Adult Intelligence Scale, or the Otis Tests. More recently on the
college level these have been identified by combining the verbal and
mathematical scales on the Scholastic Aptitude Test of the College
Entrance Examination Board or in the same combination utilizing the
Graduate Record Examination on the graduate level. Some studies have
made. use of the Army General Classification Test or specialized

instruments developed by the state departments of education.

Intelligence

Aside from defining intelligence as that quality measured by
intelligence testing, it is generally assumed to represent a construct
of an abjlity to reason, judge, comprehend, or a state of mental
acuteness. Guilford breaks intelligence into five major factors:
cognition, memory, divergent thinking, convergent production, and

evaﬂuation.]4

Levels of Significance

For purposes of this study, the levels of significance of .01
and .05 were chosen representing 1% and 5% respectively of the distribu-

tion of cases deviating from a point on a normal curve of distribution.

]4J. Guilford, "The Structure of Intelligence," Psychological
Bulletin, Vol. 53, No. 4, (July, 1965).




Personality Integration

Personality Integration has been defined by various theorists
to mean the fully functioning personality presupposing a highly
differentiated and complex self concept. Fitts, through experimental
study, has shown a Personality Integration score or PI can be derived
by comparing scores obtained from the Tennessee Self Concept Scale to

peer evaluations. 1

Self Concept

For purposes of counseling, self concept is best defined by
Truax, "The patient's self concept system can be viewed as a super
structure which subsumes his positive and negative self-evaluations,

and hence his system of self reinforcement. . ."16

Essentially the
same definition is followed by Fitts:
This phenomenal self is the self as observed, experienced,

and judged by the individual himself; this is the self of

which he is aware. The sum total of all of these awarenesses

and perceptions is his image of himself--his self concept.17
Various studies have isolated these various internal dimensions of the
self into identity, behaviorial, and judging. Research indicates that
self concept is complex and cannot be adequately described along a

single continuum or by a single score or label.

15w. Fitts, The Self Concept and Self-Actualization, (Nashville:
Dede Wallace Center, 1971).

16¢. Truax, Toward Effective Counseling and Psychotherapy:
Training and Practice, (Chicago: Aldine, 1967), p. 167.

17Fitts, op. cit., p. 14.
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Significant Others

This construct involves the entire field of interpersonal
relationships. As the personality develops, the individual comes into
contact with various groups which in turn further serve to develop his
personality, and in turn his self concept. These groups include parents,
siblings, peers, teaching personnel, and both professional and educa-
tional counselors. These are not exhaustive but appear to be the
primary influences on the development of self concept and have been

labeled as "significant others."

Tennessee Self Concept Scale

The Tennessee Self Concept Scale or TSCS is a test instrument

devised by William Fitts to evaluate self concept.18

z-Scores

The utilization of z-scores as a statistical procedure allows
for a comparison of group means where complete data of normative group
is not available for analysis of variance techniques. Levels of
significance are determined by statistical tables similar to those of

the F-scores.
IMPORTANCE AND LIMITATIONS OF THE STuUDY

Objective studies with the gifted have progressed 1little since
the nineteenth century for reasons similar to those listed by Terman.

These included the nature of superstition regarding the essential nature

18y, Fitts, Tennessee Self Concept Scale Manual, (Nashville:
Counselor Recordings and Tests, 1965).
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of the "Great Man" as qualitatively set off from the rest of mankind
and moved by forces not to be explained by the natural laws of human
behavior, the widespread belief that intellectual precocity is patholo-
gical, the growth of democratic sentiment encouraging an attitude
unfavorable to the evaluation of native individual differences in human
endowment, and also the lack of accurate measuring devices in the field
of psychology and education.19 These and similar criticisms have been
leveled in the past at the study group, the Mensa organization,which

in turn was expected to be reflected in the return rate of the
personality instrument used,the Tennessee Self Concept Scale,and the
questionnaire defining areas of relationships with significant others.
It had to be taken into consideration that the sampling return may not
have included the emotionally unstable individuals who may have
significantly altered the findings of the study.

A significant limitation in evaluation of personality in the
intellectually gifted is the measurement and methods of identifying that
group. Intelligence tests have been criticized for inadequacy in
measuring or predicting intelligent behavior in 1ife situations and for
failure to give consistent results when the level of education, social
and economic conditions, and physical or mental health were not
controlled or were varied.20 In states which have established programs

for accelerating the gifted, controversy arises between various testing

19L. M. Terman, “"Mental and Physical Traits of a Thousand Gifted
Children": Genetic Studies of Genius, Vol. 1, (Stanford University:
Stanford University Press, 1925).

20p, Moriarty, "“Coping Patterns of Preschool Children in
Response to Intelligence Test Demands", Genetic Psychological Monograph,
Vol. 64, 1961,
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instruments and in California studies, group testing would have
eliminated 51.5% of the gifted group21 and final investigations have
reported that, ". . . even simple laboratory problems, which would
seem at first to require almost purely cognitive powers were signifi-
cantly affected by the personality of the problem solver."

Aside from the difficulty in measuring the intellectually
gifted with consistency for research purposes, utilizing a personality
instrument with this group further compounds the problem. Maier warned
that:

Personality development embraces perspectives of physical

maturation, cultural pressures, intellectual achievement,
emotional adaptation, and behayioral experiences-and all
combinations of these factors.Z23
In addition to the difficulty in controlling the variables which
contribute to personality development, there is still controversy as
to personality theory itself. There appears to be no single valid
theory of personality and only recently have attempts been made to
integrate the various theories utilizing measures such as the

Tennessee Self Concept Scale. As Groch pointed out, ". . . even the

psychologists definition of personality, of which almost 50 were once

21R. s. Crutchfield, "Creative Thinking in Children: Its
Teaching and Testing", Intelligence: Perspectives 1965 - The Terman-

Otis Memorial Lectures, (New York: Harcourt, Brace, & World, Inc.,
1966), p. 36.

22, Groch, The Right to Create - The Nature, Cultivation, and
Suppression of Human Creative Potential, (Boston: Little, Brown and
Company, 1969), p. 28.

234, W. Maier, Three Theorys of Child Development, (New York:
Harper & Row, 1965), p. 5.
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counted, vary with the particular theoretical system in which they
are rooted,"24

Added to this, the difficulty assuming that the intellectually
gifted have been properly identified, and that a proper instrument is
being utilized to measure personality theory, the testing situation
itself may distort data. A few of these include errors of central
tendency, social desirability propensities, guessing tendencies,
defensiveness versus self disclosure, acquiesence and deviational
tendencies.25 These factors may in personality test results represent
genuine temperament factors and the Tennessee Self Concept Scale is
designed to isolate these variables for identification.

Because of the preceding limitations imposed on a study of
this nature, a final Timitation must be given in that the correlation
studies of measures of personality and intelligence do not mean
causation and that any positive correlation derived from measures of
personality should be construed as a guideline for further research
and not as an adjunct to identifying the gifted or to radically

changing educational or counseling programs.

24R. M. Dreger, "General Temperament and Personality Factors
Related to Intellectual Performances," The Journal of Genetics
Psychology, Vol. 113, 1968, p. 278.

25Groch, op. cit., p. 29.



Chapter 2
REVIEW OF RELATED LITERATURE

Personality theory, of which self concept theory constitutes
only a small part of a maze of literature, has been handicapped from
the early study of William James! in 1890 to the current studies of
A. H. Maslow? by a lack of a substantive definition of personality
which could be applied to all theories. Personality has tended to be
defined by a set of concepts which are part of the theory being dis-
cussed. While Freud concentrated on the individual's Tife history and
cultural background as a foundation of persona11ty,3 B. F. Skinner
proposed that personality is nothing more than a collection of
behaviorial patterns similar to a stimulus response and is entirely
predictab]e.4 Allport emphasized the necessity of the study of

5

personality traits” while Fitts carried this a step further and

1W. James, Principles of Psychology, (New York: Holt), 1890.

27, H. Maslow, The Farther Reaches of Human Nature, (New York:
Viking Press), 1971.

3s. A. Freud, General Introduction to Psycho-analysis,
(New York: Liveright), 1935.

48. F. Skinner, Contingencies of Reinforcement: A Theoretical
Analysis, (New York: Appleton-Century-Crofts), T1969.

5G. W. Allport, Patterns of Growth in Personality, (New York:
Holt, Rinehart and Winston), 196T.

14
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emphasized the necessity of evaluating skills in the area of interpersonal
relationships in order to understand the basic persona]ity.6

For purposes of this study of the relationships of self concept,
significant others, and intelligence; the phenomenological nature of
self theory appeared to be more valuable in its ability to predict man's
reaction to his world in terms of the way he perceives his world. If an
individual is viewed only as an object, as in the case of simple stimulus
response models with certain personal traits as well as a physical and
mental constitution, it leaves out the individual's own perceptions of
himself and his external world; and the individual himself is then an
intervening variable further complicating objective research. The more
humanistic theories such as those previously mentioned of Fitts and
Carl Rogers7 add the individual to the stimulus response pattern as a
variable which mediates and influences the type of responses being
studied. In the study of related literature, therefore, the concentra-
tion was on research which dealt not only with the individual, but with
his relationships with others and attempted to cover both the internal

and external frames of reference.
SELF CONCEPT

Assuming that man's personality is dictated in terms of his
interpersonal relationship with his phenomenological world, self concept

theory is then an attempt to isolate and measure those variables

by Fitts, Interpersonal Competence - The Wheel Model,
(Nashville: Rich Printing Company, Inc.), November, 1970.

’c. Rogers, On Becoming a Person, (Boston: Houghton Mifflin),

1961.
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contributing to the individual's behavior in terms of the way he views
his own self. Fitts indicated:

Self theory and phenomenological theories in general hold

that the self and self concept emerge and take shape as a

result of each person's unique experiences, both internal and

external experiences. Therefore these theories propose it is

impossible to understand a person fully, or predict his

behavior accurately without employing the internal frame of

reference, without seeking to share his own private perceptual

world and especially his views of himself.8
If this internal frame of reference can be viewed in the form of testing
procedure, it is possible to evaluate the degree of the development of
self concept in terms of "self actualization" of MasTow? or "interper-
sonal competency" of Fitts10 both of which focus on the characteristics
of individuals who appear to be more efficient, more effectively develop
their potentialities, and appear to be generally happier in the area of

interpersonal relationships.

Basic Structure of Self Concept

Most personality theorists in attempting to rate self concept
in terms of objectivity have Tabeled self concepts ranking from the
least to the most mature. For example, Washburn utilized a "somatic-
primitive self" to indicate an inability to postpone satisfaction and
failure to identify authority figures to the fifth level of self
entitled "integrative-actualizing self" which involved a level of self

competency with a tendency towards increased productivity and an

8W. Fitts, The Self Concept and Behavior: Overview and
Supplement, (Nashville: Dede Wallace Center, June, 1972).

9a. H. MasTow, loc. cit.

10y, Fitts, loc. cit.
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acceptance of one's self and one's relationships to others.1l Maslow
rated his ideal self concepts in terms of B-values ranging from truth
through self-sufficiency and meaningfulness which could be observed
objectively by the trained viewer.12 Erikson felt self concept was
achieved through an ascending series of crises which the individual
encountered and surmounted in his relationships with his environment
until reaching the stage of ego integrity.13

Despite the variety in theoretical structure of self concept,
the more valuable self concept theories appeared to lend themselves to
objective measurement and Fitts and his measurement device, the
Tennessee Self Concept Scale, borrowed from all of the self theorists.
He felt there were at least three basic selves which constituted the
total and that these included identity self which was the core, the
judging self which was the middle or intermediating portion, and the
outer layer or the behaviorial self.14 Fitts also stated throughout
his research monographs that the self concept is relatively stable after
childhood and this appeared to be consistent with other researchers such
as Herr who felt that following adolescence, self concept is relatively
stable and that throughout adolescence, the individual ". . . continu-

ously moves toward a clear image, integrating his ideal self and his

My, c. Washburn, "Patterns of Self-Conceptualization in High
School and College Students", Journal of Educational Psychology,
Vol. 52, June, 1961, p. 123-131.

12MasTow, The Farther Reaches of Human Nature, p. 318.

13E. H. Erikson, Childhood and Society, (New York: Norton, 1963).

V4. Fitts, The Self Concept and Self-Actualization, (Nashville:
Dede Wallace Center, 1971).
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real self."1°

Whether self concept is measured in terms of the ideal versus
real self or in terms of behavior, identity, or judgment; through
measurement techniques available, it has become an important counseling

tool.

Measurement Techniques

The Personal Orientation Inventory or POI has been utilized in
several studies to evaluate not only self-perception but interpersonal
sensitivity. For example, Braun utilized the POI in evaluating the
difference between real and ideal self with undergraduate psychological
students giving it first with the instructions, ". . . answer as you
really are. . .", and the second test with the instructions, "We want
you to answer so as to tell us about your ideal self. That is what
sort of person you would ideally like to be."16  The comparison of the
scoring categories on the POI including categories such as self-
actualizing value, capacity for intimate contact, self acceptance, self
regard and synergy were then compared showing a lack of significant
change on the inner directed scales and the capacity for intimate
contact, but showing an increase on six scales including a preference
to be rigid and not flexible in the application of values, insensitive

and not sensitive to one's own needs, and feelings and unaccepting

156 Herr & S. H. Cramer, Guidance of the College-Bound, Problems
Practices, Perspectives, (New York: Appleton-Century-Crofts, 1968), p. 56.

165, R. Braun & P. Asta, "A Comparison of 'Real' vs. 'Ideal’ Self
with a Self-actualization Inventory", The Journal of Psychology, Vol. 72,
p. 160.
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rather than accepting the weaknesses of self. !’

Truax utilized Q sorts devices to measure the same ideal-self
concept versus self-ideal concept and also correlated his test results
with the Minnesota Multiphasic Personality Inventory, Barron Ego
Strength Test, Minnesota Counseling Inventory, the Welch Anxiety Index,
and found they correlated with his Q sorts in the measurement of self
concept at a significant 1eve1.]8

The semantic differential has also been used by Aiken as a
measure for evaluating self-description changes in the area of self
concept utilizing "The way I see myself" as the concept to be rated,?
Simon used the Allport-Vernon-Lindzey Study of Values or AVL and found
the test to be valid in terms of congruency with self concept.20 In
studies for the Ohio State Board of Education, Stephens utilized the
California Test of Personality to determine adjustment scores and
compared these to the Gough Adjective Check List to rate self-acceptance,

self-criticism, flexibility and adjustment of self concept. These

studies also utilized autobiographies prepared by the individual to

71bid., p. 163.

8¢, B, Truax, "Self-ideal Concept Congruence and Improvement

in Group Psychotherapy", Jdournal of Consulting and Clinical Psychology,
Vol. 32, No. 1, February, 1968.

19E. 6. Aiken & W. H. Parker, “Conditioning and Generalization
of Positive Self-evaluations in a Partially Structured Diagnostic
Interview", Psychological Reports, Vol. 17, {Southern Universities
Press, 1965).

20y, E. Simon, "Self Concept and the Validity of the Allport-

Vernon-Lindzey Study of Values", Perceptual and Motor Skills, Vol. 31,
1970.
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evaluate self concept.21

Several researchers including Moriarty and MacKinnon have
utilized their own sets of variables related to self concept. The
former isolated two factors from ten variables related to problem
solving and self concept which included positive self-feeling and the
acceptance of one's own Timits.22 The latter compared clinical
psychopathology scores to measure concepts of self in the creative with
the conclusions that the creative and the ". . . courage to be fully
open to experience and especially to experience one's inner Tife."23

The Tennessee Self Concept Scale by Fitts has been responsible
for the volume of literature being produced in the counseling and
rehabilitation field in the area of self concept. This study will be

discussed in greater detail in Chapter 3.

Methods of Changing Self Concept

Though it has previously been mentioned that self concept is
relatively static, research has indicated effective counseling procedures
including an awareness of the internal and external frame of reference
can be influential especially during the rehabilitation process and
counseling in the area of adolescence. Truax, in discussing the effects

of client-centered therapy which included warmth, empathy and congruence

2lr . Stephens, Pathways to Progress - A Research Monograph
from Ohio's Programs for the Gifted Child, (Columbus, Ohio: Ohio State
Board of Education, 1964).

22p Moriarty, "Coping Patterns of Preschool Children in
Response to Intelligence Test Demands", Genetic Psychological Monograph,
Vol. 64, 1961.

23p, . MacKinnon, "The Study of Creative Persons", Creativity
and Learning, (Boston: Houghton Mifflin, 1967), p. 29.
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or literally counseling in terms of the individual's real self, con-
cluded: ". . . it now seems that the same therapeutic conditions are
therapeutic for a wide range of human beings regardless of the specific
type of emotional disturbance or psychopatho]ogy."24 Other studies,
including those of Aiken,2° Carkhuff,26 Grant,27 and Winborn,28 have
concluded self concept change can occur through methods of stimulating
an individual's processes of self-exploration with subsequent positive

degree of change in constructive behavior.
INTELLIGENCE

The original studies of intelligence did not rely on sophis-
ticated testing techniques. Galton in his work in the nineteenth
century indicated; "I Took upon social and professional 1ife as a

continuous examination."29 He went on to isolate the eminent and

24C. B. Truax, Counseling and Psychotherapy: Process and
Outcome, (University of Arkansas, Arkansas Rehabilitation Research and
Training Center, June, 1966), p. 30.

25E. G. Aiken, “Conditioning and Generalization of Influence
Behagior", Perceptual and Motor Skills, (Southern Universities Press,
1965).

26R. R. Carkhuff & C. B. Truax, "An Evaluation of an Integrated
Didactic and Experimental Approach", Journal of Consulting Psychology,
Vol. 29, No. 4, 1965.

27¢, w. Grant, "How Students Perceive the Counselor's Role",
Personnel and Guidance Journal, Vol. 32, March, 1954.

28R, Winborn & L. G. Schmidt, "The Effectiveness of Short-term
Counseling upon the Academic Achievement of Potentially Superior but
Underachieving College Freshman", The Journal of Educational Research,
Vol. 55, December-January, 1962.

29F. Galton, Hereditary Genius, (New York: D. Appleton &
Company, 1884).




22

illustrious as representing the intellectually gifted or genius which
he felt occurred in the ratio of about one to four thousand. By using
only those who were leaders of opinion or had produced original work,
he tended to ignore those who resented notoriety. In his second work,
published in the twentieth century, he utilized early psychometric
techniques and statistical methods such as the ogive with mental imagery
tests, number forms, and color association, but unfortunately he had
nothing with which to correlate his findings.30 He accomplished a study
of twins to validate genetic references to intelligence but again his
opinions could not be considered a statistical stud_y.31

The difficulty in defining intelligence in attempting to measure
it statistically is still causing problems for researchers. Groch, in
her studies on creativity, felt that what defined "intelligence" was

still a problem of creativity research.32

Basic Structure of Intelligence

As instruments vary to measure "intelligence", so may research
findings especially in the area of correlation studies between
intelligence and personality factors. Guilford had broken intelligence

into five factors including divergent thinking, convergent production,

30F, Galton, Inquiries into Human Faculty and Its Development,
(London: J. M. Dent and Company, 1908).

311bid., p. 155.

323, Groch, The Right to Create - The Nature, Cultivation and

Suppression of Human Creative Potential, (Boston: Little, Brown and
Company, 1969), p. 21.
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s . 33
cognition, memory, and evaluation.

This basis and other methods were
used for identifying the intellectually gifted in the California school
system but not in others.3% Brim utilized six dimensions of "cognitive
style" to represent intelligence including field articulation, conceptual
differentiation, extensiveness of scanning, tolerance for unrealistic
experiences, and constricted-flexible control, and wove these into a
complicated conceptual structure.3® A more simple construct was
Wrenn's, who broke intelligence into the ability to handle the concrete,
the symbolic, the somantic, and the social, while still noting that
intelligence was composed of as many as 120 distinct abilities.36

| However the basic structure of intelligence is measured, it
appears to be at least fairly consistent after early childhood.
Jenson's research indicated:

Heredity studies based on the Stanford Binet on sampies
from essentially the same population show that about 80% of

the variance in I1.Q. is attributable to hereditary factors
and 20% or less to environmental factors.37

33). P. Guilford, "The Structure of Intellect", Psychological
Bulletin, Vol. 53, No. 4, July, 1956.

34M. Robeck, Acceleration - Programs for Intellectually Gifted
Pupils, (California: State Department of Education, 1968).

350, G. Brim, Intelligence: Perspectives 1965 - The Terman-Otis
Memorial Lectures, "High and Low Self-estimates of Intelligence”, (New
York: Harcourt, Brace & World, Inc., 1966), p. 11.

36C, G. Wrenn, The Counselor in a Changing World, (Washington:
American Personnel and Guidance Association, 1962), p. 54.

375, R. Jenson, "Social Class, Race and Genetics", American
Educational Research Journal, Vol. 5, January, 1968.
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These findings were consistent with the study of Witty who stated:
Some have expressed the belief that any child can be

made a prodigy by intensive mental culture during the

first four or five years of 1ife, but we have yet uncovered

no factual data to support such a view.38
Similar findings were reported by Terman who, in follow up studies after
identifying the gifted student at an I.Q. of 140 and above in early
childhood, showed that the testing for the adult remained 2.1 to 2.5
standard deviations above the normative group.39 This stability,
relying on current measurement instruments of intelligence, should allow

for consistent research findings utilizing the same instruments of

identifying the gifted.

Measurement Technique

Nearly everyone at some point in their Tife has experienced a
form of intelligence testing whether it be the Stanford-Binet or Otis
Test given during early school years or the more complicated forms of
the Wechsler Adult Intelligence Scale. These tests have a mean of
approximately 100 and the standard deviation of approximately 15.40

Because intelligence is a complex construct, research has
warned that testing in itself can be misleading. Concomitant methods

include the use of teacher evaluation of learning characteristics,

38p, Witty, The Gifted Child, (Boston: D. C. Heath and Company,
1951), p. 37.

391, M. Terman, "The Gifted Child Grows Up", Genetic Studies of
Genius, Vol. V., (Stanford University, Stanford University Press, 1947),
p. 28.

40Appendix A contains the qualifying test scores for the American
Mensa Selection Agency utilizing the more common measures of intelligence
and the scores given represent the 98th percentile or 2 standard deviations
above the mean of the norm group.
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counselor consultation, and interviews with parents.41 This is not to
slight the importance of testing, however, as Witty pointed out only
15.7% of the children nominated by 6,000 teachers as the most intelligent
in their classrooms were found to be qualified for the gifted groups
throughout the nation and he attributed this to boredom, teacher

inability, and lack of chaHenge.42
RELATIONSHIP OF SELF CONCEPT TO INTELLIGENCE

Research specifically relating self concept to intelligence has
occurred infrequently; however, research utilizing personality tests
confaining self concept factors have been done frequently in educational
research though less frequently with an adult population. The studies
at a younger age may contain concepts relevant to adults especially in
the area of the gifted, as Hollingworth noted:

The higher the I.Q., the earlier does the pressing need for
an explanation of the universe occur; the sooner the demand for
a concept of the origin and destiny of self appears.43
The reason for an early development of self concept among the gifted
is controversial as are the findings of various researchers as to

whether or not self concept when it develops is properly utilized by

the individual. This is especially true when attempting to compare a

4california State Department of Education, Educational Programs
for Gifted Pupils, (Sacramento, California: California State Department
of Education, January, 1961), p. 71 and 72.

Because of probable interest in the technique, the study is
reproduced in Appendix B.

42p | Witty, The Gifted Child, (Boston: D. C. Heath and Company,
1951), p. 16.

43L, S. Hollingworth, Children Above 180 I.Q., (Yonkers-on-
Hudson, New York: World Book Company, 1942), p. 53.
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self concept measurement instrument with a normative population. Witty
warned:

Their adjustment is on a different level, of a different
quality than that characteristic of persons we commonly think
of as adjusted. These children are vastly more sensitive to
and reactive to experiences of Tiving than are children in
general. Their minds are more active in organizing their
experiences into an interreconstruction of reality. Their
reconstructions of reality are more personal, less cultural.
Their adiustments are more to the demands of this personal
reality.44
On the positive side of self concept development among the
gifted, Witty in a study at the University of Kansas found that gifted
children are equal or superior to the general school population in
degree of emotional maturity, lack of behaviorial problems, and the
ability to adapt to conditions they cannot change.#® Stephens, in the
Ohio educational system, found children existed by and were keenly
interested in self-analytical procedures. Their judgments regarding
the various testing instruments and their test results were excellent .46
California studies showed gifted pupils were higher in socialization,
responsibility, flexibility, and communality on both the grade school

and high school level. These studies showed significant differences in

favor of the grade school on sociability and on high school on dominance

44p, Witty, The Gifted Child, (Boston: D. C. Heath and Company,
1951), p. 105.

45P. Witty, A Study of One Hundred Gifted Children, University
of Kansas Bulletin of Education, Vol. II, No. 7, (Lawrence, Kansas:
Bureau of School Service and Research, 1930).

467 M, Stephens, Pathways to Progress - A Research Monograph
from Ohio's Programs for the Gifted Child, {(Columbus, Ohio: Ohio State
Board of Education, 1964), p. 69.




27
and intellectual efficiency scales.*” The study showed further gain in
classes that were designed for accelerating educational development in
the areas of social presence, self-acceptance, tolerance, and
f]exibi]ity.48 The study in comparing "well being" indicated that
87.5% of those high were above the median in intellectual efficiency,
and that there was a relationship between well being, self regard, and
intellectual efficiency at a high level of significance P <.001.%49

For the same reasons that some of the gifted develop positive
self concept, others experience difficulty. This is due in part to an
earlier development of a conception of self which in turn leads to
unréa]istic goals, boredom with the educational system, peer group
problems, and a variety of other factors which can influence the
further development of self concept and also the attainment of educa-
tional objectives. Brim noted in his research covering levels of
aspiration from the 1930's to the present, both experimental and
applied, that:

There is Tittle doubt that how bright a person thinks
he is relative to others competing with him influences both
the goals hesaets for himself and the actual quality of his

performance.

This study and others utilized project talent of the American Institute

of Research which involved some 10,000 questionnaires. He also indicated

47california State Department of Education, Educational Programs
for Gifted Pupils, (Sacramento, California: State Department of
Education, January, 1961), p. 150.

481bid., p. 156. A91bid., p. 159.

50p, 6. Brim, Intelligence: Perspectives 1965 - The Terman-0Otis
Memorial Lectures, "High and Low Self-estimates of Intelligence",
(New York: Harcourt, Brace & World, Inc., 1966), p. 66.
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that this over-estimation which resulted in the continued inability to
meet one's aspirations tended to increase with age, and that a Tow
estimation of one's ability was just as difficult a situation resulting
in considerable waste of educational ta]ent.51 This expectancy of
success or failure appeared contrary to the assumption of progressive
education that the child would develop intellectually on his own, and
Kagan felt that the average child and the gifted would protect them-
selves from the anxiety of failure by withdrawing to less threatening
activity and avoiding learning experiences.52

In addition to the anxiety experienced in learning situations,
thé gifted have other problems in the development of self concept.
Hollingworth, in her classic studies involving exceptional children,
felt that the most successful and well rounded personality tended to
occur between an 1.Q. range of 125 and 155, but even within that range
and especially in ranges above, these individuals were too intelligent
to be understood by the general run of individuals with whom they made
contact. They had to ". . . contend with the loneliness and with
personal isolation from their contemporaries throughout the period of
1mmatur1ty."53 Her studies were re-evaluated by Witty who noted that
social adjustment and school interest problems occurred only at the

extremes of intelligence or the upper 1%.54

5l1bid., p. 74.

52, Kagan, Creativity and Learning, (Boston: Houghton Mifflin,

1967) .

93|, S. Hollingworth, Children Above 180 I.Q., op. cit., p. 265.

54p . Witty, The Gifted Child, op. cit.
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Witty, in his review of other studies, pointed out the difficulty

in achieving interpersonal relationships among the gifted groups by
comparing ratings of teachers and parents of unselected children rated
as superior. Of these, 89% were above the mean on four intellectual
trait tests, but only 57% rated above the mean on five social trait
tests,2d Surprisingly enough, in California studies, the majority of
parents of the intellectually gifted reported a need for intellectual
challenge and stimulation while only 7.6% reported need for personality
development and only 4.4% for social deve]opment.56 Stephens, in the
Ohio studies utilizing the California Test of Personality, compared
fifty pair of low and high achievers of 1.Q.'s of 130 and showed the
lower achievers differed significantly on "total adjustment" scores.

He concluded:

The bright, lower achieving boy is apparently apt to
need special help in developing feelings of personal worth,
personal freedom,59e1onging, freedom from withdrawal and
nervous symptoms.

Bond, in evaluating superior college students, found a "phenomenon of
concealed failure" in that students had grades that were passing but
not of a level consistent with their ability, and they tended to be more

anxious and less well adjusted in areas of maturity of goals, personal

551bid., p. 25.

56california State Department of Education, Educational Programs
for Gifted Pupils, op. cit., p. 76.

577, M. Stephens, Pathways to Progress - A Research Monograph
from Ohio's Programs for the Gifted Child, op. cit., p. 3T.
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efficiency, levels of aspiration, and mental health.%8

Terman,in evaluating his gifted in middle age, noted that though
the record of college achievement was far superior for this group
compared to the normal population, 8% of the men and 2% of the women
had been removed from college because of grade problems. He felt that
this poor record could be accounted for by the lack of proper guidance.59
These and similar studies dealing with individuals in the educational
system have stressed the necessity of providing the proper stimulus for
learning situations, being constantly aware of the needs for inter-
personal relationships with a peer group, and the necessity of proper
guiaance and counseling within the student's frame of reference.

Berman, utilizing the California Psychological Inventory, did
correlational studies with I.Q. with a level of significance of P <.0]
for capacity for status, not significant for self-acceptance or
achievement via conformance but significant at the P {.001 Tevel for
achievement via independence.60 The findings of this study were similar
to the Timited research being done with adult populations. Southern,
utilizing the Mensa Group with a mean age of 36.2 years and an educa-

tional Tlevel of 15.7 years, showed high correlations utilizing the same

58p. . Bond, "The Relationship Between Selected Nonintellective
Factors and Concealed Failure Among College Students of Superior
Scholastic Ability", (unpublished Doctor's dissertation, Purdue
University, 1960, Dissertation Abstracts, Vol. 21, 1960).

59L. M. Terman & M. Oden, The Gifted Child Grows Up: Genetic

Studies of Genius, Vol. V., (Stanford University: Stanford University
Press, 1959).

60G. Berman & M. Eisenbert, "Psycho-social Aspects of Academic
Achievement", American Journal of Orthopsychiatry, Vol. 41, No. 3,
April, 1971, p. 411.
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CPI and a study of values AVL with high correlation on sociability,
achievement via independence and intellectual efficiency with a
surprisingly low correlation on self contro].6] The adult gifted
appeared to have greater self confidence, appeared to be better leaders,
and rated high in personality, social performance, variety of interests,
and spontaneity in the group of 1,500 individuals studied by Terman. 62
Thomas compared individuals with a high degree of personality integration
to those with highly differentiated cognitive structures and found
positive relationship with his female population but not with males.63

Most of the adult research has been in the area of relating
in£e11igence to creativity and the use of these testing instruments has
revealed areas of self concept. MacKinnon found that in using the
Terman Concept Mastery Test, his creative group showed essentially no
relationship between intelligence so measured and creativity but pointed
out that no one would doubt the relationship between the two variables.64

Serebriakoff, in evaluating studies of the Mensa Group,
indicated some difficulty in the adult populations in the area of
relating self in interpersonal relationships. Studies had indicated

that 84.5% of the Mensa population felt that other people thought them

6IM. L. Southern & W. T. Plant, "Personality Characteristics of
Very Bright Adults", The Journal of Social Psychology, Vol. 75, 1968.

62) . M. Terman & M. H. Oden, The Gifted Group at Mid-life:
Genetic Studies of Genjus, Vol. V, (Stanford University, Stanford
University Press, 1959).

63M. M. Thomas, "Personality Integration and Cognitive
Processes", (unpublished Doctor's dissertation, George Peabody College
for Teachers, May, 1969).

64D, W. MacKinnon, "The Study of Creative Persons", Creativity
and Learning, (Boston: Houghton Mifflin, 1967).
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"odd or peculiar" as opposed to only 47% of the controls. This was
significant at beyond the P ¢.001 level.05 The majority confessed to
some degree of d1'ss1'm1'1at1'on,66 they were more 1ntroverted,67 74%
thought they were thought to be unusual by other children as opposed
to 32% of the controls®8 and they preferred a firm statement of
intention which left them the option of joining in or not as they
p]eased.69

Direct correlational studies between intelligence and personality

are rare but one was done by Eysenck utilizing male nurses with no
significant findings which he felt clearly supported the contention
that temperament and intelligence were independent. Individuals,
however, with high 1ying scores and psychoticism scores tended to have
somewhat Tower I.Q.'s.70 Piers related his self concept scale to group
1.Q. measures and found correlation significant at the P<.01 Tevel./1
He also reported similar correlations utilizing the research of others
with the Wechsler Intelligence Scale for Children, the Otis, and the

California Test for Mental Maturity at the same Tevel of significance.’?

65y, Serebriakoff, I.Q. - A Mensa Analysis and History, (London:
Hutchison, 1965), p. 145.

661pid., p. 63. 71bid., p. 92. 681phid., p. 127.
691bid., p. 93.

04, . Eysenck, "Relation Between Intelligence and Personality",
Perceptual and Motor Skills, Vol. 32, 1971.

g v, Piers, Manual for the Piers-Harris Children's Self
Concept Scale, (Nashville: Counselor Recordings and Tests, 1969).

T21piq,



33
Fitts has indicated in his studies on the Tennessee Self Concept Scale

that:
Presently available data also suggests that other variables

such as sex, years of formal education, birth order and scores

on achievement tests have little systematic relationship to

self concept scores.’3
This volume and other studies have warned that though there may be a
close relationship between motivation, personality variables, and the
development of intellectual ability; the relationship of these factors
are difficult to evaluate. As Gallagher noted; "Although prior research

has disclosed relationships between personality and intelligence, they

have not generally been considered casual in nature."74
RELATIONSHIP OF SIGNIFICANT OTHERS TO SELF CONCEPT

Both early studies and those currently being reported have
stressed the relative unimportance of environment on intelligence and
have stressed that what one does with this native intelligence is
primarily attributable to the development of self concept in relation-
ship to "significant others". Heilman reported as early as 1929 that
the proportion of variance of school achievement was measured at .81
attributable to heredity and at .9 to environment.’® Environment was

not defined at that time; however, current studies have indicated that

73W. Thompson, Correlates of the Self Concept, (Nashville: Dede
Wallace Center, 1972), p. 54.

743, 4. Gallagher, Research - Trends and Needs in Educating the
Gifted, (Washington: U. S. Government Printing Office, 1964), p. 2.

753, p. Heilman, "Factors Determining Achievement and Grade
Location", Journal of Genetic Psychology, Vol. 36, September, 1929.
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this factor involves interpersonal relationships from birth through the
1ife span. Brim summarized it quite well:

Enough change occurs over relatively short time span to

permit the study of how the organization of ego functioning

changes with the individual and how the emerging cognitive

and personality structures relate to each other as well as

to the external factors_as peer group interactions and home

and school environment.
The concept of significant others includes in order of development;
parents, siblings, teacher relationships in early school years, and the
establishment of peer groups. The concept of significant others is one
of the primary personality variables for learning. Kagan indicated
that the motive for acceptance and for positive evaluations by parents
and parent surrogates was one of the primary factors in early and later
learning experiences.77 He further indicated that much of the difficulty
in striving for differentiation in early school years occurred because
of the heavy emphasis on intellectual mastery and that most children
chose this route for self-definition. Anxiety was then created by
excessive competitiveness, anxiety over dependency, and competition with
rivals resulting in inhibition on attempts at excellence and other
factors that interfere both with the development of self concept and the
learning process.

The child's first experience in the area of interpersonal rela-

tionships is with the parents. McCurdy noted in his studies in the

childhood patterns of the gifted that these children had a ". . . high

769, . Brim, Intelligence: Perspectives 1965 - The Terman-Otis
Memorial Lectures, "High and Low Self-estimates of InteTligence™, (New
York: ~Harcourt, Brace & World, Inc., 1966), p. 17.

773. Kagan, Creativity and Learning, (Boston: Houghton Mifflin,
1967), p. 154.
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degree of attention focused upon the child by parents and by other
adults."7/8 This found expression in intense educational measures and
usually abundant love which resulted in the necessary intellectual
stimulation. He also found that these children were isolated from other
children especially outside the family and therefore expressed a rich
efflorescence of fantasy. Medinnus found that perception of parental
attitudes was casually related to the individual's self acceptance and
more so with boys than with gir]s.79 Fitts also indicated positive
relationships on the TSCS with groups divided into high, medium and low
identification groups with mother, father and other. The high group
had the most optimal TSCS scores and the Tow group the Teast optimal in
all categories.80

Herr compiled numerous studies and felt self concept was
influenced by such things as the socioeconomic level of the parents,
their educational level, activity of the parents in the local community,
identification with the parents value systems, parental disagreement
over educational and vocational plans, and disruption of the family

structure through death or divorce.81

Not surprisingly, studies on the
educational Tevel of parents of the gifted such as the California study

showed a mean educational level in years for parents of the gifted at

78y, G. McCurdy, "The Childhood Pattern of Genius", Annual
Report of the Board of Regents of the Smithsonian Institution,
PubTication 4354, 1959, p. 541.

79G. R. Medinnus, "Adolescents' Self Acceptance and Perceptions
of Their Parents", Journal of Consulting Psychology, Vol. 29, April, 1965.

80y Fitts, The Self Concept and Behavior: Overview and
Supplement, (Nashville: Dede WalTace Center, June, 1972), p. 29.

81E. Herr & S. H. Cramer, Guidance of the College-Bound,
Problems, Practices, Perspectives, op. cit.
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14.7 for men and 13.3 for women compared to the U. S. population of 9.0
and 9.6.82
After the child has formed relationships with his parents and
with other children in the home, aside from early church experience,
his first significant contact with interpersonal relationships is with
the school. Witty,reflecting on counseling experiences in the Counseling
Center for Gifted Children, indicated the difficulty that the gifted
child experienced when facing unsupported relationships different from
those he had experienced in the home:
Reflecting that going to school is the child's first
~ experience with the relationship of the wider community and
society, we are of the opinion that such school experiences
are likely to diminish not only his creativity and productivity,
be conditioned by attitudes Fomed in early school years.8y
In analyzing the bjographies of prominent geniuses including Leibniz,
Voltair, Pascal, and Pope, McCurdy concluded that instead of becoming
proficient in social relations with his contemporaries of early school
age, the child of genius was forced to rely on his own imagination and
in turn became ". . aware of his own depth, self consciousness in the
fullest sense and essentially 1'ndependent."84 Stephens, however, in the
Ohio studies felt that most research indicated no significant affect on

social relations either negative or positive in the ungrouped classroom,

but there was some evidence to indicate that the gifted individual would

82catifornia State Department of Education, Educational Programs
for Gifted Pupils, op. cit., p. 71.

83p, Witty, The Gifted Child, op. cit., p. 102.

84McCurdy, op. cit., p. 450.
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hide his intelligence to gain group acceptance.85 The California studies
showed only 10% to 12% of the gifted students received poor ratings in
peer relations on a pool judgment of parents, teachers and other pupils.
In those rated poor, it was felt that ". . . gifted children have not
recognized the burden for adjustment is very often theirs."86 In leader-
ship rankings, however, 20% of the gifted were rated poor ". . . because
of specific specialized interests of the gifted, which differed from
those of the total peer group . . . n87 Stephens, using a social
distance scale, showed a high level of acceptance among the gifted
though they tended to choose friends with positive attitudes towards
educationa] achievement.88 Numerous studies by Fitts utilizing the TSCS
with both the individual and with those they classified as significant
others, showed significant positive correlation between the self
concepts of the individuals and those considered significant others.

He concluded:
Parents and immediate family may be crucial to the initial
development of self concept, but the continuing development

and change in self-perceptions are influenced by many other
peop]e.8

857, . Stephens, Pathways to Progress - A Research Monograph
from Ohio's Programs for the Gifted Child, op. cit., p. 16.

86california State Department of Education, Educational Programs
for Gifted Pupils, op. cit., p. 81.

871bid., p. 85.
88Stephens, op. cit., p. 42.

8. Fitts, The Self Concept and Self-Actualization, (Nashville:
Dede Wallace Center, 1971), p. 35.
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Not all experiences with others need be positive experiences as
noted throughout the research by Fitts. Lynch noted in his studies of
intense human experience that individuals with strong self concepts were
more apt to indicate that negative experiences had contributed to
personality growth.90 It may be assumed from previously cited data on
the gifted that their cognitive structures would allow for easier
assimilation of negative interpersonal relationships without affecting
their self concept in a negative fashion.

In summary, self concept is not only based primarily on the
relationship to significant others, but research has also shown that
any change in self concept is usually attributable to a break down in
the relationship with significant others. Studies have indicated that
the gifted are particularly prone to difficulty in the area of inter-
personal relationships especially with peer groups and yet appear to be
able to surmount this difficulty without significant change in their

behaviorial patterns other than perhaps academic achievement.
COUNSELING AND SELF CONCEPT

Counseling has constantly been criticized not only by the
general public but by counselors and therapists following different
schools of thought. Bozarth, in an historical article reviewing the
efficacy of counseling, reviewed both positive and negative studies

showing that despite technique, groups really did not appear to change

90s . Lynch, Intense Human Experience: Its Relationship to
Openness and Self Concept, (University of Florida, Ed. 1968).
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but there was some indication that subgroups did.gl Winborn felt
research showed negative results for short term counseling and academic
achievement.92 Truax showed self concept in juvenile delinquents
deteriorated despite regular counseling sessions when compared to others

receiving the same type of counseh’ng.93

In evaluating those that did
improve, a statement similar to the one of Bozarth was given:

They become more able to explore themselves; better

able to identify and modify their own self-reinforcement
system; . . . and they arrive at a better self-evaluation
of themselves.9%

If in fact counseling is designed to change individual behavior,
self concept appears to be the intervening variable. Wrenn, in defining
a counselor's role, indicated that he was ". . . to be responsible to
inter-individual differences in academic aptitude and in intra-individual
differences in each personality pattern.“95 This is in keeping with the
four critical variables of counseling evaluated by Carkhuff and Truax

which were empathic understanding, warmth and positive regard,

91J. D. Bozarth, "Implications of Research in Counseling for
Rehabilitation Counselors", Rehabilitation Research and Practice Review,
Vol. 1, No. 2, Spring, 1970.

92R. Winborn & L. G. Schmidt, "The Effectiveness of Short-term
Counseling upon the Academic Achievement of Potentially Superior but
Underachieving College Freshman", The Journal of Educational Research,
Vol. 55, December-January, 1962.

93c. B. Truax, "Changes in Self-concepts During Group Psycho-
Therapy as a Function of Alternate Sessions and Vicarious Therapy
Pretraining in Institutionalized Mental Patients and Juvenile
Delinquents", Journal of Consulting Psychology, Vol. 30, No. 4, August,
1966.

9Bozarth, op. cit., p. 6.

95¢. G. Wrenn, The Counselor in a Changing World, (Washington:
American Personnel and Guidance Association, 1962), p. 76.
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genuineness and self-congruence and an attempt on the part of the
counselor to increase the client's depth of se1f—exp1orat1‘on.96 The
importance of viewing an individual from an internal frame of reference
or in terms of his self concept avoids Tabeling and categorizing which
interfers with the counseling relationship. Deviant behavior problems,
which could necessitate a counseling situation, are built of negative
features, and consideration in the counseling relationship should deal
with variables in the individual's self concept framework which are
measures of both positive and negative consideration.

Studies have shown that individuals who do counsel from the
standpoint of self concept have been more successful than those who
ignore it. Truax reported that an analysis of cases involving counsel-
ing and psychotherapy showed individual's high in self-exploration
showed average improvement of one standard deviation above low groups
in self exp]oration.97 Similar findings were reported by Fitts.98
Aiken noted that positive reinforcement resulted in a significantly
higher production of positive self-description over controls. He went
as far as to retest after considerable length of time had elapsed to

show that this significant level of production was still present and did

96R. R. Carkhuff & C. B. Truax, "An Evaluation of an Integrated
Didactic and Experimental Approach", Journal of Consulting Psychology,
Vol. 10, Spring, 1963, p. 333.

97c. B. Truax, Counseling and Psychotherapy: Process and
Qutcome, (University of Arkansas: Arkansas Rehabilitation Research and
Training Center, June, 1966), p. 73.

98y, Fitts, The Self Concept and Behavior: Overview and
Supplement, op. cit., p. 23.
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not indicate compliant behavior on the part of clients.99

This success in counseling in self concept appeared specifically
related to the client's ability to change his perception of interpersonal
relations. Mitchell noted that client improvement was significantly
related to positive changes in the client's perception of their parents
and with extra-familiar persons in gene1ra1.1OO Leitner noted similar
relationships in change to significant others in that higher Tevels of
reference to significant others seemed to be related to higher levels of
client se]f-exp1orat10n.10] Aiken reported similar findings and also
warned that reinforcement raised the interpersonal perception of lower
members of the group at the expense of higher members. 102 This would
be significant in dealing with the gifted who would have specific
problems of their own in the area of interpersonal relations.

If counseling can change an individual's self concept and in
turn influence his behavior as previously noted, counseling would appear
to be of value in dealing with the problems of gifted students. Broedel
reported positive results from counseling with the gifted utilizing

multiple techniques but warned that individuals should be skilled in

99E. G. Aiken & W. H. Parker, "Conditioning and Generalization
of Positive Self-evaluations in a Partially Structured Diagnostic
Interview", Psychological Reports, Vol. 17, (Southern Universities
Press, 1965), p. 463.

100y . . Mitchell, Counselor Immediacy and References to
Significant Others, (University of Arkansas: Arkansas Rehabilitation
Research and Training Center, 1967).

1071, Leitner, "Client Self-exploration as a Function of Reference
to Significant Others", Journal of Clinical Psychology, Vol. 25, 1969.

102E, G, Aiken, "Conditioning and Generalization of Influence
Behavior", Perceptual and Motor Skills, (Southern Universities Press,
1965), p. 165.
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individual counseh’ng.103

Counseling in California began as early as
the second grade with groups for parents and teachers of the gifted,
individually dealing with problems of the children as there were vast
intrapersonal differences. 104 Their counseling was handicapped by a
lack of professional staff as most were necessary for identifying the
mentally retarded and emotionally handicapped or for counseling the
underachiever. The results of this early counseling can be noted in the
California progress report of their gifted educational programs on the
secondary level where it was necessary to use Graduate Record Examina-
tions in order to test the high school level of achievement. Their
scores in specific areas of social science, 528; humanities, 518; and
natural science, 565 were compared to college seniors with a specific
major in the field of social science, 497; humanities, 537; and natural
science, 573 which showed the effect of counseling and revised educa-
tional procedures.105

Not only are similar programs relatively unavailable throughout
the United States, the value of guidance counseling itself has been
questioned. Hoedt interviewed 46 school principals on the values of
guidance counseling and 4% denied its value, 11% to 26% would not

support counseling and an additional 30% were afraid of inadequately

103, Broedel, "The Effect of Group Counseling on Gifted
Under-Achieving Adolescents", Journal of Counseling Psychology, Vol. 7,
Fall, 1960.

104y Robeck, Acceleration - Programs for Intellectually Gifted
Pupils, (California: State Department of Education, 1968}, p. 43.

105¢a14 fornia State Department of Education, Educational
Programs for Gifted Pupils, op. cit., p. 62 and 63.
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trained counselors and reported that subject matter specialists acted

as counselors in 66% of the schools represented.106

106K, C. Hoedt & J. W. M. Rothney, "Guidance for the Superior
Student: Some Problems", Vocational Guidance Quarterly, Vol. II,
Spring, 1963.




Chapter 3
METHODS AND PROCEDURES

The study was conducted in May, 1972 by mailing a cover letter,
a copy of the Tennessee Self Concept Scale, a significant others
questionnaire, and a request for comments to members of the Mensa group

in the Kansas City area.
SUBJECTS

This study was limited to members of the Kansas City area Mensa
group randomly selected from the membership roster of December, 1971.
This is a ﬁnique society devoted to research in psychology and social
science as well as social contact and the only qualification for
membership is a score on a recognized intelligence test higher than that

of 98% of the general popu]ation.1

There was no attempt to control age

in the study; however, the sixty-six questionnaires were equally divided
between male and female members. The study had aimed at a target group

of approximately fifty, equally divided between male and female members

and prior correspondence with the research office of the Mensa

Organization had indicated an expected return rate to justify the

inclusion of thirty-three members of each sex.

1Deta1’1s of the organization, membership and requirements, and
research activities are found in Appendix A, p. 101.

44
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TESTING PROCEDURE

To each of the randomly selected participants, the testing

material was forwarded over a cover letter requesting their cooperation

and comments.

2

Tennessee Self Concept Scale

The testing material included a copy of the clinical and

research form of the Tennessee Self Concept Scale.3 The scores obtained

from this form include:

A.

The self criticism score (SC). High scores in this area
indicate normal healthiness, openness and capacity for self
criticism while Tow scores indicate defensiveness.

The positive score (P)

1.

Total P score. This score reflects the overall level of
self esteem of high scores tending to represent self
consciousness and low scores indicating lack of self
confidence,anxiousness, and depression.

Row one P score - identity. These scores indicate the
individual describing "what I am" items.

Row two P score - self satisfaction. This score represents
how the individual feels about the self he perceives.

Row three P score - behavior. This score represents the
perception of the individual of his own behavior and
essentially his "this is what I do or this is the way

I act".

Column A - physical self. This score represents the
individual's view of his physical state, skills,
appearance, and sexuality.

Column B - moral-ethical self. This score describes
the individual from the standpoint of moral worth,
relationship to God and satisfaction with one's religion.

2Cover Tetter enclosed as Appendix C, p.107.

3Test form enclosed as Appendix D, p. 115.
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7. Column C - personal self. This score represents the
individual's feeling of adequacy as an individual and an
evaluation of himself apart from his relationship to others.

8. Column D - family self. This score refers to the individual's
perception of self in relationship to his family or closest
associates.

9. Column E - social self. This score represents the person's
social interaction with other people in general.

The variability scores (V). These are a simple measure of vari-
ability and include a total V representing the entire variability
with high scores representing Tittle unity or integration. The
column total V which summarizes the variations within the columns
and a row total V with variations across the rows.

The distribution score (D). This score is another aspect of self
perception indicating certainty about the way the individual sees
himself. High scores indicate the individual is certain while
low scores mean the opposite.

The true-false ratio (T/F). This score will indicate any strong
tendency to agree or disagree regardless of item content.

Middle range scores would indicate the individual achieves self
definition by a balanced employment of both tendencies.

Net conflict scores. These scores measure the extent to which
the individual's responses to positive items differ or are in
conflict with his responses to negative items in the same area
of self perception.

Total conflict score. These scores are non-directional computa-
tions with high scores indicating confusions and general conflict
with perception while Tow scores have the opposite interpretation.

The Emperical scales.

1. The defense positive (DP). This score is a subtle measure
for defensiveness having significance at both extremes.
High scores indicate defensive distortion and Tow scores
indicate minimal self esteem.

2. The general maladjustment scale (GM). This score is a

general index of adjustment-maladjustment and is an inverse
scale.

3. The psychosis scale (PSY). These score jtems best differen-
tiate psychotic patients from other groups.

4. The personality disorder scale (PD). This is again an
inverse score tending to isolate the individuals with basic



47

personality defects in contrast to psychotic or neurotic
reactions.

5. The neurosis scale (N). This too is an inverse score with
high T-scores representing neuroses.

6. The personality integration scale (PI). This is a special
score derived by comparing the scores of individuals who,
by a variety of criteria, were selected by Fitts as average
or better in terms of adjustment or in degree of personality
integration.

I. The number of deviant signs score (NDS). This is a score
derived from points added for deviations on each of the previous
sub-scores and is considered an index of psycho]ogi&al disturbance.
This score was not applicable in the current study.

The TSCS especially in the clinical and research form is time
consuming to individually score,? Scoring is more easily accomplished
by computer though the individual researcher or counselor must complete
a profile sheet to properly interpret scores in terms of the standard
deviations,® and this is particularly true when attempting to compare
groups against Fitts' norm groups as most of his studies contain profile

sheets.

Significant Others Questionnaire

The second item of testing material sent along with the TSCS was
the significant others questionnaire devised by the researcher. This
questionnaire is reproduced as Table 1, page 52, and contains four major

areas. The first seven questions concern the influence of significant

fy. Fitts, Tennessee Self Concept Scale - Manual, (Nashville:
Counselor Recordings and Tests, 1965).

5Comp1eted score sheet, clinical and research form is enclosed
as Appendix E4 p. 120.

6Completed profile sheet, clinical and research form is enclosed
as Appendix F, p. 122.
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others on the individual's present academic achievement. The next seven
questions concern the influence of significant others on the individual's
present personal achievement in terms of self satisfaction. The next six
questions ask the individual's opinion on the influence of counseling on
academic performance and the last five questions ask the individual's
opinion on counseling and peer groups and their contribution to personal
achievement. The study closes with a request for general comments in the

area of self concept and interpersonal relationships.
STATISTICAL PROCEDURES

Due to the time element involved, upon receipt of fifty-five of
the testing packets representing twenty-nine females and twenty-six
males, the TSCS computer forms were forwarded to Chicago and an indivi-
dual IBM pfint-out sheet was supplied to the researcher along with a set
of group statistics on each of the line items of the TSCS. The Tennessee
Self Concept Scale Manual provided a standardization group from a sample
of 626 individuals supposedly representing an equal number of both sexes,
representative of all social, economic and intellectual levels, and were
obtained from high school and college classes as well as other sources.’
Later studies, however, indicated that normal groups deviated signifi-
cantly from the group described in the manual® and the researcher elected
to use a later study of Fitts and Stewart which was done with 135

individuals and was in closer correlation to research done after the

7W. Fitts, Tennessee Self Concept Scale - Manual, op. cit., p. 16.

8y. Thompson, Correlates of the Self Concept, (Nashville: Dede
Wallace Center, 1972), p. 6.
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manual was pubh‘shed.9 z-scores were then computed which allowed
comparison of the Fitts group means with the Mensa group and the Tevels
of significance were determined by statistical tables.

Data on the questionnaires were concurrently compiled for the
individual educational level and age as well as group means and total
variance and this was sub-divided into male and female respondents.
Upon receipt of the TSCS results, the male and female personality
;integration scores were divided into four equal groups and analysis of
variance techniques compared the total low PI group to the total high
PI group, the high males to the high females, the Tow males to the Tow
females, the Tow males to the high males, and the low females to the
high females. Levels of significance were established at the .01 and
.05 levels. These correlations were used in an attempt to determine
differenﬁes in self concept between the normative population and the
intellectually gifted group represented by Mensa, and also to determine
the influence of significant others on those individuals with high and

lTow personality integration among the intellectually gifted group.

9Thompson, op. cit., p. 86.



Chapter 4
ANALYSIS OF DATA

The response to the TSCS and Significant Others Questionnaire
was prompt and in excess of 90%. For reasons of incompleted question-
naires, however, the study group was reduced to twenty-five males and
twenty-eight females or approximately 86% of the initial study. For the
males, the mean age in years was 40.12 with a range from 21 to 58. They
had a mean educational level in years of 15.86 with a range from 10 to
19. The female group had a mean age in years of 36.25 and range from
16 to 65. Their educational level had a mean in years of 14.61 and a
range from 10 to 17. Their educational Tevel was substantially above
national figures of 9 years for males and 9.6 years for fema]es.] The
techniques used in statistical analysis of the data concerning the total
group were described in Chapter 3. z-scores were computed utilizing the

» TSCS scales and are reported later in the chapter. The group was then
further sub-divided on the basis of personality integration scores into
quarters for both males and females and analysis of variance studies

were done comparing responses on the Significant Others Questionnaire.

Tcalifornia State Department of Education, Educational Programs
for Gifted Pupils, (Sacramento, California State Department of Education,
January, 1961), p. 71.

50
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SELF CONCEPT AND PERSONALITY INTEGRATION

The null hypothesis selected at the beginning of the study
stated there was no significant relationship between the level of
cognitive functioning and individual self concept. The levels of sig-
nificance chosen were .01 and .05 and the method of statistical analysis
selected was the utilization of z-scores comparing the total Mensa group
to the normative group of Fitts and Stewart.Z2 Detailed information
concerning the resuits of the z-score computations can be found in
Table 1, page 52. Significant differences were found on sub-test scores
in favor of the Mensa group at the .01 level in the areas of self-
criticism indicating the Mensa group was more open and had a greater
capacity for self-criticism than did the normative group. The true-
false ratio was higher for the normative group and significant at the
.01 Tevel indicating that the normative group had a stronger tendency to
agree or disagree regardless of item content as opposed to the Mensa
scores indicating a balanced employment of both tendencies. The total
* conflict score was significant at the .01 level in favor of the Mensa
group with the normative group showing greater confusion and general
conflict with self-perception. Row 1 scores were significantly different
at the .05 Tevel in favor of the normative group indicating a higher
degree of self-consciousness among the normative population than with the
Mensa group. The Row 2 scores were also significantly different at the
.05 level with the higher scores being obtained by the Mensa group and

indicating a greater level of self-satisfaction in the area of how the

Z25ee Appendix H, p. 126.
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individual feels about the self he perceives. Significant differences
were also noted at the .05 level in the area of Column C in favor of the
Mensa group indicating a stronger feeling of adequacy as an individual
and a stronger evaluation of the individual apart from his relationship
to others. Column D was significant at the .01 level in favor of the
normative group indicating they had a stronger sense of perception of
self in relation to family and close associates. There were significant
differences on the distribution scores with higher scores being obtained
by the normative population indicating higher certainty about the way
the individual viewed himself.

The emperical scales mentioned in Chapter 3 were also evaluated
and showed a significant difference at the .05 Tevel on the defense
positive score with the higher score being obtained by the normative
group. The higher scores normally indicated defensive distortion and
lTower scores indicated minimal self-esteem. There was also a significant
difference at the .01 level on scores obtained on the personality
‘ disorder scale which was an inverse score and the higher score being
obtained by the normative group indicating fewer personality problems
in the Mensa group.

Though there were significant differences on many of the sub-test
items of the TSCS, the study was primarily interested in the PI or Per-
sonality Integration score with the critical scores being 1.645 for
significance at the .05 level and 2.326 for significance at the .01
level. The z-scores obtained on PI in comparing the two groups was 1.18
affirming the null hypothesis and there appeared to be no significant
differences at either the .05 Tevel of significance or the .01 Tevel

between members of the Mensa group representing the intellectually



56

gifted and the normative population.
RELATIONSHIP TO SIGNIFICANT OTHERS

The second part of the null hypothesis selected for this study
stated that the relationship with "significant others" such as;
parental influence, siblings, strong friendships, relationships to peer
groups, relationships to teachers and administrative personnel, and
professional and educational counseling, would not be significantly
related to a positive self concept. For the purpose of establishing a
comparative base, it was necessary to divide the Mensa sample group into
high and Tow quarters utilizing the personality integration score as
this appeared to be the best overall indication of individual self
concept.

In the male respondents, personality integration scores ranged
from a Tow of 2 to a high of 18 with a median of 9. The lower male
quarter was composed of seven individuals ranging from 2 to 6 and the
. upper quarter was composed of seven individuals ranging from 15 to 18.
Of this male group, the lower quarter had a mean age in years of 38.43
and a range from 21 to 50 and a mean educational level in years of 16.43
and a range of 13 to 20. The high male quarter had a mean age level in
years of 37.86 and a range from 23 to 58. Their mean educational level
in years was 16 with a range of 15 to 18. The female personality
integration scores ranged from a low of 3 to a high of 19 with a median
of 12. The lower quarter was composed of seven individuals ranging from
scores of 3 to 9 and the higher quarter was composed of seven individuals
ranging from 14 to 19. The Tower quarter females had a mean age level in

years of 40.14 with a range from 17 to 64 and a mean educational level
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in years of 13.43 with a range from 12 to 17. The high female quarter

had a mean age level in years of 39.86 and a range from 21 to 65 and a
mean educational level in years of 15.43 and a range from 13 to 18.

An analysis of variance study was then done between the high and
lTow quarters of the total Mensa group and the findings are given in
Table 2, page 58. Though the mean values between the high and low group
appeared to differ significantly on many of the items, the critical F
ratio for 26 degrees of freedom was 4.22 at the .05 level and 7.72 at
the .01 level. The only finding of significance was an F ratio of 5.24
at the .05 level in favor of the high quarter group who believed that
individual academic achievement had been favorably influenced by their
parents or guardians. Of general interest was the finding that neither
quarter attributed much influence in academic achievement from their
general peer group and neither group felt influenced by educational
counseling or by professional counseling. In terms of individual
personal achievement, little credit was given to the influence of
‘ siblings by either group and again low mean values were obtained for
educational and professional counseling. Positive responses were given
by both groups in terms of the potential of educational counseling at
both elementary and secondary levels with very 1ittle variance between
the two quarters with the exception of an F ratio of 2.69 in favor of
the Tow quarter on the projected value of elementary educational
counseling. Both quarters appeared to place the greatest emphasis on
groups of similar interests in furthering an individual's personal and
academic achievement.

With the exception of parental influence, the second part of the

null hypothesis would have to be affirmed. There appears to be Tittle



58

L3AS] [0 3y} e uedijtubisq
L9A3] GO* 3y} 3e JuedLjLublsy

LZ L6714l le30]
1) AR 9¢ 797 LYL ULY3ILM
6° 1L €€ 0l L £e'0lL ussmMlag LG9 9¢€°9 sdLysuoLje|ad J4ayoesy I
L2 147491 lejol
LE°9 9¢ ¢L"991 ULY3lLM
100° 10° - 1 10° - ussmlag 9¢°§ 6L°9 sdLyspuatJy bBuouazs p
1Z 98°911 lejol
15172 92 L6761 ULYILM
682" 62° 1 L 62° 1 TEETWET| SV y9°¢€ dnoub usad [edduab -2
L2 89°991 le3ol
8L'9 9¢ 797091 ULYiLM
LL6® 70°9 l ¥0°9 Usamlag sbut[qts -q
LZ 987991 lejol
y€°g 9¢ 98°Q¢1 ULY3LM
ot2° G ‘82 L ‘82 TEETRETe! LS L [S°S sueLpdent 40 sjuaded e
:Aq paJuan|jul A[qedoAr) UD3Q peY JUSWIADLYD® JLWIpede [enpLALpUl °]
oL3ey anpep anjep
4 su Ip SS 924Nn0¢ uesy uea|y aJdleuuoLisany
yb Ly MO

asuodsay [e43anaN e se (G) yilm Juswaauby
ala43Ix3 40} (6) 03 Juswsaubesiq swadlx3y () wod}

pajey aJ4LeuuoL3sand Su4ayl) JuedtiiubLS sy ulL SwWa3] uo uoLjedbajug
A3} L RUOSUDd ul dnouy esugy JO Sadjhen) Mo pue ybLH us9M3ag adueldep JO SLSA[euy uy

¢ 9lqel

.



59

T2AST TO° U3 3B JUBDTITUBIS,
TOAST G0° 9Y3 38 JUBITITUBISy

Le 99°gtT Te30l
6e's 9¢ LG 9ET UTyY3lTM

9" 62°2 T 62°2 usamgag 98°9 62°9 sdiyspuatay Buoxge 3y
Le TL°LST 18301
90°9 92 LG°LST UTHlT™

€eo- i T qT° usamiag 6L°G 79°6 dnoad x9sd Teasuald °f
Le T LLT 18301
70°9 9¢ T°LST UTy3l M

on°¢ LS°0e T LG°02 usdanled LS 9g°2 s3UTTqIs  °1
Le *ell 1830L
9e¢°9 9¢ 98°c91 Tyl M

N1 HI°6 1 qT°6 EET LR LG*§ En° N sueipJend o gqusxed 'y

:£q peousnTul A[qwioAsj udaq pwy (UOT3O8ISTRES-J[98) JUSWBAATYO® Twuosaad Tenpralpul °II

Le 89°9LT 18301
8L°9 92 9€°9LT UTU3TM

JA (' ee” T AT usamlegd 06°€ TL°€ BuyTesunco Teuolssajoxd -3
Le ENRLT Te304
69°9 9¢ 99°tLT Uty3 ™

Ggo- LG- T LG uaamyag 6L°E 06°€ BuiTssunco TeBUGTlBONDPE °J

01984 anTeA anTeA
J su Jp 88 20Jnog ussH uweay sIypeuuoctisand
YB1H Mo

(penutquod) g S1asl



60

ToAST TO* 943 3% JUBOTITUBISq

TAdT GO° 9Y3 38 JUBOTJTUIIS®
Le L6° 18 T®30L
get 92 Lo Hg UTUu3 M
6lLe* 06° T 06° Usamied 12°L 98°9 ButTesunad
TeuUoIqjwOonpa Arwpuooss-isod b
Le 98°t0T T830%
L6° 9c 62°€0T UTYITM
LUl LS® T LS* uaamgeg 6L°9 Lo*L ButTasuncd
TeuotlvONp® Arwpuodes °d
Le TTL°OTT T804
18 € 9¢ 6L°66 UTYFTM
69°¢ 2t 01 T gL 0T usamyad LG°S 6L°9 BurTasumad
TeUOT}BONDD AIBjUOWRTE °*O
:£q peousanTIul L[QBIOABJ 9Q UBD JUSWOASTYDB OTWep®BOY °*III
Le TO*88T Te304
9T°L 9¢ 9€°9gT UTYITM
hhe* LT T GlL°'T Ussmyag ent €6°¢ BuiTesunoo TeuoIlgsajoad -u
Le ENTTET Te301L
G0°§ 9c 62°TET UTyliM
ge0° HT® T HT® usomieg LO’E T2°¢ BuiTesunod uorgevonpe ‘m
Le 98° 68T T®30L
09°9 9¢ LG TLT UTUITM
9T ¢ 62 T T 62 HT UEETLE 19°6 AR sdIysuojyeTaI JIayow9] °T
01384 IMTBA anTeA
I su Jo £8 aoamog uwap uBadx axTeuuoT18aNd
Y3TH Mog .

(penutjuc)) g oTqel



61

ToAST TO® o4} 38 JUBOTFIUBIS,
ToAsT GO° °U3 38 JUBOTIIUIISY

L2 98° 6L Te30lL
90°€ 92 2L 6L UIgITM
gho° qT* 1 GT* usamged 9g8°¢ 00°9 od£y Aue jo JUITOLUNOD °M
Le TT°OTT Te30L
AR 92 L0°0TT UtylmM
600° €0 T €0° usamyad 98°S 61°6 SuiTesunco Teuoissajoxd A
L2 TT HTT T®30L
gE 1 92 Lo"HTT UTyY3ITM
T10° 0o T Ho* usamled TL°G 79°G BupTesunco TEUCIZVWOUDD °m
1£q peousnTyul ATQeI0AB] 3q UBD (UOT3OBIST38S-JT9S) JUSWSAITYO® TOUOSIAI AT
L2 89° 70T Te301
€0 q 92 9° 10T UTU3IM
T10° f0° T H0* usamyad LG°G 79°¢ (Teuoszadrajzur)
gdnox® xsjunocoua °3
Lz 9g° il Te30%
Lg°2 92 WA UTYITM
260" T’ T ST usomyad 05°9 9€°9 SuiTesunoco Teucissdjoxd °s
lLe TL°OTT TB30L
LA 92 HL°OTT UTYITM
RET® LG° T LS L EETLE 19°9 €6°9 JurTesunod TVUCTIBO0A °I
o138y SnTBA anteA
i su Jp ss soamag uesy uesl aITBUUCT ] SaND
981H MO

(penurjue)) 2 2198l

"



62

TOAST TO® U3 38 JUBOTITUBIS,
TPAST GO° 8U? 98 3UBITITUBISy

Le L8 6L TB8304
90°¢ 9c L 6L UTYITM
gho* QT T qT* uaamyad 9l #9°9 ©359I93UT JBTTWS JOo sdnoad 4L
L2 TL°OTT Te30lL
AR 9¢ LO*OTT QIYITM
600" 0N T ©0° usaMjeg 7T°9 98°6 (TeuosIadiajur)
sdnoad gejunoous °x
0138y anTeA anTeA
E 5U Jp 88 8oanag uBol uwaj aIIvUUCIABAUD
ysty MO

(penutjuo)) g ITqslL



63
relationship between self concept and the relationship of significant
others at Teast in this study sample. The relationship of parents was
significant at the .05 Tevel rejecting that part of the null hypothesis
and_it appears that parents and guardians contribute significantly to
the development of a positive self concept.

To further delineate the influence of self concept, a further
analysis of variance was done comparing the high male and high female
quarters again utilizing the various items of the Significant Others
Questionnaire. The critical F ratio for 12 degrees of freedom in com-
paring the seven members of each group utilized was 4.75 at the .05
level and 9.33 at the .01 level. The results of this analysis of
variance are summarized in Table 3, page 64, and indicate a significant
difference at the .05 level with an F ratio of 9.07 in favor of the

"high quarter females on the influence of strong friendships. This was

true not only in academic achievement but also in terms of personal
achievement as the F ratio was 9.37 again in favor of the high quarter
females showing a strong reliance on friendships among the females high

in personality integration. The only other significant finding was

again in favor of the high quarter females with an F ratio of 7.31 and
again significant at the .05 Tevel in favor of groups of similar interests.
Very 1little influence was felt by either high group in terms of educational
counseling with mean scores of 2.57 and 3.57 indicating disagreement. The
female group also placed more emphasis on the influence of siblings with

a mean value of 5.29 as opposed to the males with 3.86.

A similar analysis of variance was done comparing the low quarter
males and low quarter females. The only finding of significance was at

the .05 level with an F ratio of 6.43 in favor of the females projecting
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the influence of encounter (interpersonal) groups on an individual's
academic performance. There were differences, though not at a signifi-
cant Tevel, involving responses to the influence of siblings in favor
of Fhe lower male quarter with a mean value of 4.43 compared to the
female mean of 2.86. More of the male group felt the influence of a
peer group with a mean of 6.71 opposed to the female 4.86. There was a
mean value of 6.0 on the male quarter for the influence of teacher
relationships and only 4.71 for the female group. Neither group felt
particularly influenced by educational or professional counseling but
more of the female quarter projected the influence of professional
counseling with a mean value of 7.0 as opposed to the male 5.71. This
was also true in the area of interpersonal groups with the female
response of 6.86 and a male 4.43. The results of this analysis of

‘variance are summarized in Table 4, page 70.

An analysis of variance was done between the low male and the
high male quarters with no areas of significant difference. There were
. minor differences with more of the Tower quarter male responding to the
influence of strong friendships with a mean of 5.57 as opposed to the
high quarter of 3.86. This also occurred in favor of the lower quarter
in the area of professional counseling with 4.14 as opposed to the high
group 2.86. More of the high quarter males projected the influence of
interpersonal groups with a mean of 6.14 as opposed to the lower quarter
of 4.43. The mean values and the F ratios are contained in Table 5,
page /5.

An analysis of variance was also done between the lTow female
quarter and the high female quarter with a significant difference noted

at the .05 level in favor of the low quarter females as to the projected
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influence of interpersonal groups. There was a significant difference
at the .05 Tevel in favor of the high quarter females in the projected
influence of groups of similar interests. There were differences noted
in the influence of siblings in favor of the high quarter group with a
méan of 4.29 as opposed to the low quarter mean of 2.86. More of the
higher quarter felt the influence of teacher relationships with a mean
of 6.86 as opposed to the lower quarter of 4.71. Personal achievement
appeared to have been influenced more by siblings in the high quarter
with a mean of 5.29 as opposed to the lower quarter of 3.0. Strong
friendships rated a mean of 8.0 for the high quarter and only 6.0 for
the lower quarter. The lower quarter appeared to feel counseling in
any form more beneficial than the higher quarter group when comparing
mean values. The results of this analysis of variance are contained in

Table 6, page 81.
RESPONDENT REACTION

As previously mentioned in Chapter 1, the measurement of self
concept containing numerous variables is at best difficult and measure-
ment of external influences on this construct of self concept is even
more difficult. For this reason when the questionnaires and TSCS forms
were sent to Mensa members, additional comments concerning the question-
naire, the TSCS and self concept were requested. There were fourteen
letters returned with the questionnaire and each of these letters dis-
cussed both the TSCS items and the individual's personal experience in
development of self concept. Because of the autobiographical and
personal nature of the comments received, they were not reproduced for

the study. However, the results could be summarized by selecting
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specific items from some of the letters which were quite Tengthy.

Many of the letters specifically challenged questions on the
TSCS especially in the areas of religion and concept of physical self.
Several of the letters indicated dissatisfaction with being forced to
answer questions of a religious nature as the respondents felt these
questions had 1ittle to do with self concept either from a negative or
positive standpoint. For example, on question number 39, "I am satisfied
with my relationships to God." One of the respondents indicated that
“Trying to establish a relationship to God was 1ike trying to keep a
conversation on the telephone with no one at the other end." He did
indicate, "I am completely satisfied with my relationships with my
guardian angel. (But my wife is jealous)." This group was not without
a sense of humor.

Most of the letters were an attempt to clarify responses to
questions and explain difficulties in childhood with peer groups,
parents, and teachers. Most of the respondents indicated a lack of
educational counseling available at the time they attended formal class-
room situations, but they did indicate that their children had benefited
considerably from counseling at all levels. The younger respondents
challenged the ability of counselors in dealing with gifted students.

As an example:

It has been my unqualified experience that the so called
"counselors" are incompetent at guiding gifted students. At
worst - and most commonly - they have been trained to find the
handiest cubbyhole into which their subjects may be jammed.

At best, they may realize that the student's potential places
him outside the realm of their normal experience; but then they
react with either resentment or helplessness. In either case,

the student is left with the frustration, guilt, and fear that
there is something gravely wrong with him.
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This same individua] suggested self concept could be favorably influenced
by prolonged introspection, independent study and acquaintances of older
individuals with the intelligence, stability, and sensitivity to provide
a model of what is possible for the individual to achieve on his own.
This same suggestion was met in several of the comments and in checking
against personality integration scores these individuals were in the
upper quarter.

Several of the respondents were teachers and several had been in
counseling positions. Several were also students and it appeared that
both groups had difficulty with peer group relationships and most
indicated some dissatisfaction with their own self concept.

As discussed in Chapter 1, one of the Timitations of the study
was that the sampling return may not have included the emotionally un-
stable who may have significantly altered findings of the study. One
letter deserves inclusion as it was received after the data had been

tabulated.

I found the enclosed test in my wastebasket put there
presumably by one of my sons. Thought you might want it
back. Looking it over, I can see why he did not fill it
out. T would not want to waste time answering childish
questions, either, For the record, I am a conceited SOB
and so is he.



Chapter 5
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS FOR RESEARCH

This study was initiated in an attempt to show the relationship
between self concept in the intellectually gifted and the normative
population. In addition, variables influencing self concept such as
parental influence, siblings, general peer groups, strong friendships,
teacher relationships, educational and professional counseling were
eva1uated4both in terms of past influence and anticipated influence on

the development of self concept in the intellectually gifted.
SUMMARY

The results of the present study showed no significant dif-
ference in the area of personality integration, the summary test score
on the Tennessee Self Concept Scale, between the intellectually gifted
and the normative group. The study did, however, show significant
differences at the .01 level on scores of self critisicm, true-false
ratio, net conflict, distribution scores and in defense positive and
personality disorder scales favoring the Mensa group and indicating
greater levels of self awareness, less conflict, less self-consciousness,
more self-satisfaction and stronger feeling of adequacy a; an individual
in the Mensa group. Significant differences at the .01 level were noted
in favor of the normative group in the areas of family relationships
and close associates. Significant differences were noted at the .05
level favoring the Mensa group in the areas of self awareness and various

88
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Row and Column scores indicating a better degree of internal organization.
The study also showed through analysis of variance that parents

and guardians contribute significantly to the development of self concept

in the intellectually gifted but there were no significant differences

.1n the other areas previously mentioned. In comparing the Tow and high

male groups in personality integration there were no significant dif-
ferences, but in comparing the low and high female groups there were
significant differences in the areas of interpersonal groups and groups
of similar interests. In comparing the low male and female groups, there
was a significant difference in favor of the females in their anticipa-
tion of the results of interpersonal groups; and in comparing the high
males and high females, the high females placed a stronger reliance upon
strong friendships for the formulation of self concept both in terms of
academic and personal achievement and also in their reliance on groups

of similar interest as a method of furthering personal achievement.
CONCLUSIONS

Conclusions in a study of this nature are difficulit to evaluate
and after the study was in progress, a further monograph was published
by the Dede Wallace Center indicating significant differences in the
measurement of self concept based on age. This study showed that high
GM, PSY, PD, and N scores with a Towered PI score and a high NDS was
typical of maladjustment but was typical of teenagers. In their tests
on the elderly the personality integration score was also lowered. This
monograph summarized:

The three preceding chapters have considered age, race

and socioeconomic status. The data presented indicate that
each of these variables has some systematic affect upon the
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self concept, but that age is the only variable which accounts

for much of the individual differences in the self concept of

people.
The study concluded that available data suggested that variables such as
sex, scores on achievement tests, 1.Q., years of formal education and
birth order had little relationship to self concept scores indicating
similar results to the present study. No attempt had been made in the
present study to control the age factor as noted by the range of age in
the sample and this may have made a significant difference on the per-
sonality integration scores.

The second area of concern in drawing conclusions from a study
of this nature is for the implications for counseling. Conclusions can
be drawn from the comments of the sample group indicating a desire for
help especially "non-directive" counseling whether or not this is
represented in the self concept scores in the significant others
questionnaire. Thorenson, in discussing the relevance of research and
counseling, indicated:

The finding of a statistically significant difference, per

se is probably the Teast important consideration in concluding
the validity of a theoretical position or in establishing a
useful emperical fact. Far more important to determining the
value of any research are: 1) the coherence and reasonableness
of the theory, 2) the measure of control employed, 3) the sophis-
tication and relevance of the measuring techniques, 4) the
scientific or practical importance of the phenomena studied.?

The research implications for counseling do not necessarily seek signifi-

cant differences and are more interested in change in individual

Tw. Thompson, Correlates of the Self Concept, (Nashville: Dede
Wallace Center, 1972), p. 54.

20. E. Thorensen, "Relevance and Research in Counseling",
Review of Educational Research, Vol. 39, No. 2, p. 269.
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performance. The values of studies of this nature could not be evaluated
in terms of statistical prediction but rather in terms of individual
behavior and individual interpersonal skill. Factors in the study that
showed mean differences between the Tow and high quarters in personality
integration would be of more obvious interest to counselors than those
that showed a statistical difference and would be of more value in
considering the data on the individual being counseled, though not
necessarily in comparison to normative data or to the individual's group
data. Both the comments from the Mensa group and the differences noted
in the testing situation and on the questionnaire would indicate difficulty
in the establishment of interpersonal relationships with peer groups in
the intellectually gifted and also a stronger reliance on parents where

self concept has been successfully established by the individual.
RECOMMENDATIONS FOR RESEARCH

In view of previously cited research, it is difficult to suggest
‘ that further studies be made on a group basis to obtain data on the
intellectually gifted without controlling the variable of age and sex.
The current study did avoid the difficulty of selecting subjects from
those who had volunteered from counseling as some of the research had
in the past, but studies of individuals as individuals can more affect
individual counseling technique than can group studies of this nature.
Despite all of the Timitations imposed on evaluating intelligence
and personality, the administration of the Tennessee Self Concept Scale
did generate positive comments from the Mensa group indicating that the
test itself may have had positive results. Truax indicated ". . . the

greater the degree of self-exploration, the greater will be the degree
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of constructive personality and behaviorial change".3 Exposure to
methods of self concept evaluation appear to be thought stimulating and
whether or not these can be correlated in the future with research on
intelligence or other variables, the self exploration necessary to com-

plete both instruments appears to have had a positive affect in the test

group.

3c. B. Truax, Counseling and Psychotherapy: Process and Outcome,
(University of Arkansas: Arkansas Rehabilitation Research and Training
Center), June, 1966, p. 5.
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\ Ce e e

, SOME LEARNING CHARACTERISTICS OF GIFTED C}{lLDREN" AR
® Characteristics oL Concomirfn.u Probleme .

"1 Keen power of obscrvation; naivef -1 Possible gullibility "

" receptivity; sense of the signiﬁcant-: e . :

o v willi to ine the L o .
S - 2 Power of abstraction, concepruali-” - 2 Occasional missaqce to direction; e,
+ <" zation, synthesis; intercst in induc- . fejection o omission of ) .
.7 tive learning and problcm’ s.olvmg; " . , P
11 pleasure in intellectual activity o o AR
3.1 in fect relations, 3, Difficulty in accepting the ilogieal . :. .
abilicy to seo relationships; interest o, . N
in applying concepu; love of wuth B ] o
‘Liking for structure and order; lik-"". /i 4, Xnveqn‘qn of own system, sometimes
. ing for consistency, as in value sys~ ..., conflicting
.. tems, number systems, clocks, cal-
*‘endars o . . o
Retentivenem

S.I Disiike for routine and drill; need !
for eatly masery of foundation :
skills : . e )

I(.'Verbal proficiancy; large vocabue. . 6 Need for specialized A:udin_g vo.

lary; facility in expression; i ! . y eecly; p ) i
in reading; breadth of information . - .' to reading; escape into verbalism
X in advanced areas o
: « Questioning  attitude,  intellectual - ".'%. Lack of early home or school stim- " o
curiosity, inquisitive mind; inzinde ulation :

motivation 1

8. Power of critical thinking; skepti- ' 5. ‘Critical acticude toward others; dis- o
- cism, evaluative testing; self-criti- couragement from self-criticism
- cism and self-checking ‘

9. Creativeness and inventiveness; like 9. Rejection of the known; need to
"ing for new ways of doing things;, + © invent for oneself :

R in creating, brai T™ing,
- frec-wheeling

T ©.., 10, Power of concentration; intense st- > '10. Resistance to interruption
T " tention that excludes all clse; long " .
attention span Con

i 1L Pemi < 11, Scubbornness

" 12 Sensitivicy, intuitivencss; empathy .. 12, Need for success snd recognition;
" for others; need for emotiona) sup- - sensitivity to criticism; vulnerability
port and s sympathetic attitude o to peer group rejecdon o 3
'+, 13 High energy, slertness, esgerness;” "3, Frustration with inactivity and ab- o
“periods of intense voluntary effort - sence of progress
... preceding invention !

" 14, Independence in work and study.

{PH d heh

. 14, Parent and peer group pressures Ut -
1+ v, o preferencs for individualized work, and mity; probl of
e e owd et Usclfereliance; need for freedom of rejection and rebellion
v T movement and sctlon e

© it MeVerulity and virruosity; diversity .18, Lack of homogencity in group
Pl “of interests and abilities; many hob-" . '  work; need for fexibility and indi- .

' bies, proficiency in are forms such /' vidualization; nced for help in ex- )

+ a3 music and drawing * " " ploring and developing interests; - -

S [P o neced to build basic competencies in

o ' major interests

. 16 qudﬂnan} and outgoingnems. .- - 16. Need for peer group relations in |
. K AL . ', many tyPes of groups; problems in
. .\ . . . O J-|"-mid|1 L‘r'>
o, e FROMET CaTifornia State Department of. Education,

| ’Educational Programs for Gifted Pupils (Sagramento,
~+-LalifornTa: State Epantment of Education, - 7
. Jangary, 3961),.p. 17). P

i ' a

BN . o
LAY ¢ i
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Norrdstown, PA 1503

[PPSR

! March 15, 1972

D>r. Max Fogel '
340 Brighton Road .

.

Dear Doctor Fogel:

- I .would appreciate your permission ‘and support in securing a

108

random sampling Irom the

densa population to determine the relationship of experiential variables to self-

concept in the intellectually gifted. I have recently become

. &2 active in the Kansas City area group, specifically in the

a member of Mensa and
S.I.G. on humen poten=

tial. This is also my area of specialization' in counseling psychology at the Masver!s

Current .educational concepts have placed increasing emphasis

Cles

. " level, axd T also plan to pursue the same line of study in a doctoral program at the
* University of Kansas.

-

on the whole indiviaual

in the educational process. The State EBducational Evaluation of Kansas in April of

1970 iisted the primary need of Kansas education to be "many

of the students neced

assisvance in developing positive self-images." This need was ranked first over filtye

aire others; and though related the forty-third need as "a né
concept of 'significant others' and the relationship of this

Certer in Washville stated, "No amount of financial assistanc
ellort by others will enatle a person o make an adequate 1if

ed exists to analyze ihe
concept to the educational

- and occupational choice behavior of students.” {Laughlin, 1970, pgs. 21 and 23) Ia
‘sell’-concept testing a pioneer in the field, Dr., William Fitts of the Deed-Wallace

e, training, guidance, or
e adjustment without the

g5ility and willingness of the individual to utilize his resources." (Fitis, 1971,
3. 1) Since self-concept appears to emerge from social interaction, which in turn

Tt influences the achievements and behavior of that individual,
.done relating personality integration and the cognitive process showing at least Lo a
' cexrtain degree self'-concept and intelligence are positively r

Termen, 1959, Brim, 1966) These studies, however, have first
aigh in self-concept and have applied selective measures to e
a3 reading, tests, and various factor analytic studies based

3
. nition. Zrom a counseling standpoint and from the standpoint
- ¥ensa organization, a broader study would be more practical i

o the intellectually gifted, such as Mensa, a a self-c

some research has oeen

elated. (Thomas, 1999,
isolated the individuals
valuate intelligence such -
on specific areas of ¢o3=
of an individual in ke
solating first the SIoup

onceps.zeasure such as

the Tenncssee Self-Concept Scale (Fitts, 1965) and relating experiential varicdbles

6uch as parents, £idlings, peer groups, Lrieniships, teachers
wolessional counseling. (guestiondaire attached) . .

n*

, and educational and



March 15, 1572 Page 2

Dr. Zycenci'z chulies a=e fa=idips n 5 na field of mcychiatry
as he has found 14tle A4ffarence In 4k H 2t L Tapy over
conirol Grouns; howrreer, more rezen wiies h nown that witl pproach
significent diffurenses : -

cant diflerence Lo the 7

n
Fitts, 1971). 435 a nee 15 ",.. 4o be responsive $0 inter-
ra-individuel differcnces in each
personality pattern (irenmn, 1052}, those Sinmddn @ be vsed in counscling carly in
the educational process to reet the rocds of th ted, Sercbriatoff put it rildly,
"It is not modesty which 45 the probles of the gifted person today. It is low morale
and leck of confidence fronm social isolgtion.” (Sercbriatosf, 1965) Tais study then
hopefully in relating expericrtial variables would be valuable not only +o school
counseling personncl and professional counsclors, bub also to the Mensa group itself

in self-eveluation.

Py
(%
144
Fad

I would appreciate veing allowed to serple vetween fifty and seventyr-five merbers of
liensa at random using the Tennessee Self-Concept Scale and the questionneire. These
could be hopefully be forwarded over a letter requesting their cooperstion from you

and assuring the individuals of anonymity. If you 50 desire, there will ve no iden-
tifying rmarks to relate the questionnaire to the indivicual on the part of the researcher,
but it would be helpful for follow-up if they caild be munbered. The results of the
study would be forwarded to you.

I apologize for the rambling style of this letter, however, contrary to good research !
policy I feel there is a significant relationship beiween self-concept and cognitive
functioning and that though this may not relate to counseling at present in the intell-
ectually gifted, selective research studies should hopefully show techriques where in {
the future achievement of the gifted would not be left to chence and their own resources.

Please Tird enclosed a copy of the TSCS, the gquestionnaire, and pertinent peges of the
TSCS mwwal. The study will relate only the variables to the total self~-concept pic-
ture though factor analysis of the sub-grouping of the test is possible. I would
eppreciate youwr review and notification of whether or not I can use the group and what
restriction, if any, would epply. Thank you in advance for your cooperation.

Respectfully yours,

Thomas G. Swain

(1708 Tara

Topeka, KS 66611)
849370000  Expires 0/31/73

TGS:bp

Enclosures
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Reply to: 340 Brighton Road
Norristown, Pa.

MENSA

A NON-PRUFIT EDUCATIONAL CORPORATION CHARTERED BY THE UNIVERSIYY OF THE STATE OF NEW YORK, 50 EAST 4IND STREET, NEW YORK, N.Y. 10017

April 26, 1972

Mr. Thomas G. Swain

1708 Tara

Topeka, Kansas 66611 Re: Your Letter—
March 15, 1972

Dear Mr. Swain:

1 would be happy to provide support and assistance for your
proposal to study self-concept in Mensa members. Your idea certainly
has promising potential. Will you be able to obtain a sample of the
size you indicate (50-75) in the Kansas City group? This would be
preferred over a population reached by mail. If the results prove
to be interesting in your local area, then we can broaden the popu-
lation base later.

In order to save my time, why don't you compose a rough draft of
a covering letter and forward it to me. I will then make any revisions
that I deem necessary and place it on Mensa stationary over my
signature. You could then use this letter as an entree to the Kansas
City group, if this is what you decide to do. .l would further
suggest that after you have obtained the material and analyzed it, that
you prepare a preliminary manuscript describing the study, the results
and your interpretations of them. If the findings warrant it and
if you would be interested, I could revise or add to the manuscript
based upon my own experiences. We could then co-author a professional
paper to be submitted for publication to a psychological journal. The
latter prospects are, of course, a long way off, but never thé less
could be agreed upon now in the event that the study warrants such
attention. :

I appreciated receiving your most interesting proposal. You may
be assured of my continued cooperation. I look forward to your reply.

Sincerely,

4

Max L. Fogel, ¥Ph.D.
Director of Science
and Education

PRSIt Abaend o FIRNE D IR CHATRVAS, 10, Fanerson Coplos ARCOND 110K
PICE T EIRVMAN, Lra MeGuman; ¥ ENPRRY FILE CHAIRA 4N 7 N, Stuart Friedman
RESEANE N OFHIC LR, Maa . - 1 i PURLIC KL

COSMITTEE LHAINMAN, Allan W Y NS4 BULLETIS, Le

n; MID.F ESTERS

N
.
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Max L. Fogel, Ph.D.
340 Brighton Road
Norristown, PA 19403

Dear Doctor Fogel:

I appreciate your support and assistance in the suggested self-concept study.
It would be entirely satisfactory to draw the sample from the Mensa members in
the Kansas City group but it would still be neceasary to reach most of this
population by mail. The 5IGs are relatively small and the active pecentage of
the Kansas City members would probably not total the desired sample. If you
have no objection, however, the study cen be confined to a random sampling of
the approximately 160 members on the latest Kansas City membership roster.

‘Time is a critical factor as I mentjoned in my initial letter and though I

plan to pursue the same line of study in a doctoral program at the University
of Kansas, this study is necessary for my current thesis work which should de
turned in some time the first part of August. I have had the questionnaires
offset printed and can begin working on the mailing list. Any effort to
expedite the suggested cover letter would be appreciated. Please fird a
sample enclosed, however, never having answered a Mensa questiomnnaire I am
uncertain as to how involved a cover letter should be so please revise as
necessary.

The suggestion for further study interests me especially if you have been
doing research slong similar fields. If you have the time I would appreciate
a short bibliography or a copy of any articles you may have pertinent to the
relationship of self concept and intelligence. I would sgein like to thank

.you for your contimed cooperation.

Sincexrely, Iy

Thomas G. Swain

{1708 Tara :
Topeka, X3 66611)
708:p .




Reply to: 340 Brighton Road
Narristown, Pa. 19403

MENSA

A SON-PROFIT KDUCATIONAL CORPORAYION CHARTERED BT THE UNIVERSITY OF THE STATE OF NEW YORK, 50 EAST 438D STREET, NEW YORK, N.Y. jooir

May 3, 1972

Mr. Thomas Swain
1708 Tara
Topeka, Kansas 66611

Dear Mr. Swain:
ARG
Enclosed is the,cover letter which you may duplicate and use for
administration to as’hany of the Kansas City group as you deem necessary.
Certainly reach all those by mail that you will need. My expectancy
would be that the return rate will be approximately 70-80 percent.

There is some question as to whether we should use self-addressed
stamped envelopes for the mafilpopulation. However, it would be more
expensive and I would guess that within a relatively local group, there
will be a higher degree of cooperation than,say, from a national sample.
So, unless you decide otherwise, I suspect that it could be done by
not providing stamped envelopes.

When more time {s availablie I will be happy to provide some of my
own ideas concerning your research endeavor. For now, lets just concen-
trate on getting the study moving as quickly as possible.

Sincerely,

W L. Foel/

Max L. Fogel, Ph.D.
Director, Science and Education

MLF-bjr

CHATRMAN, Meahwet Alarnd s BIBST VHCECHATRAIAN, Dr. baerson Coyle; SECOND VICE-CHAIRMASY, Jasoph Frinel; EASTERN VICE-CHAIRMAN, Fred Lowensten; MULE ESTEAY
FHEAIARMAN, Leo W Gowan;, W ESTERN VICE-CHAIRMAN, Eliion Juck; SECKETARY, dreae Turchin, TREASURER, Sander Hubin: LOCAL CROUPS (N FICER, Stuary Friedman;
MENEARCH OPFHCER, Max L. Fugel, PhuD; LECAL COMMITTEE CHAIRMAN, Jack Welnsten: MEMBERSIIP COMMITTEE CHAIRMAN, Yeroon K. Schumaan: PUALIC RELATIONS
COMAMITTEL, CHAIRMAN, Allan Wikman; MECONDING SECRETARY, Corul H. Stephens; SUPERVISING PSYCHOLOGIST, Alan H. Frankle, Ph.D.; EDITUR MENSA BULLETIN, Lee
Russell; GNEATER L. A, REPRESENTATIVE, Mal Spriager; N.Y.C. REPRESENTATIVE, Ira Solomon: MEMBERSHIP SECRETARY, Margot Selvelman,



Return Questionnaires to:

Thomas G. Swain D .
® 1708 Tara lease bj-
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EONON PROET ROUCTHION T CORPOR LEION N IRITRED Y THE UNIVERSHIY o o8 S 1R GF NEE VORA 0 b INT NI STREEE. NER FORKA. N qing
May, 1972

Dear Mensa Member:

The State Educational Evaluation of Kansas recently listed the
primary need of Kansas education to be the development of "positive
self-images," and this is also becoming a national attitude. Self
concept appears to emerge from social interaction. Studies have shown
a relationship between "significant others" and self concept. Recent
research has also been done relating personality integration or self
concept and the cognitive process, showing at least to a certain
degree that self concept and intelligence are positively related. The
present study by Mr. Swain will examine the relationships between self
concept and “significant others." [t may prove to be of value to
Mensa groups in self assessment as well as having some utility for
school counseling personnel and professional counselors.

We would appreciate your filling out the attached Tennessee
Self Concept Scale and accompanying questionnaire. As you will note,
these questionnaires are numbered. This is for purpose of followup
only and will be removed upon receipt. Should you have any additional
comments concerning either the questionnaire, the TSCS, or self concept
itsel f, please add yourcomments on a separate piece of paper and
forward it with the other material.

We would again 1ike to thank you for your cooperation. Hopefully
this and similar selective research studies will demonstrate techniques
whereby future development of the gifted will be left less to chance
or to their own unaided resources.

Sincerely,

Moy .7

Max L. Fogel, Ph.D.
Director of Science and Education

MLF-bjr

CHURV N, Warbong Asnd FERSE DR QTR AN T Lo Cob SECONG TR 0GR N 1o Vol ESTERY G 0CR AT TN, bred Dimenstonc: W0 B ESTERYS
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THE TENNESSEE SELF CONCEPT SCALE (TSCS) 116

The TSCS is a 100-item self description scale with a medion completion time of 13
minutes., The Scale has been shown to distinguish levels of personal effectiveness within
the normal range as well as in deviancy.

A new computer scoring system is available for quontity scoring (50 or more tests).
Provides a profile of 29 variables, group summary data, and punched IBM output for
further analysis of data.

Of course we continue ta make available the regular form of the test, which may
be hand scored or sent to us for computer processing.

PRICE LiST*

COMPUTER FORM REGULAR FORM

Computer Form Test Booklets Test Booklets (reusable)

(No other materials needed) 1-99 copies. . . . . . P e 28¢ each
1-249 copies. . . . ... .14 each 100ormore. . . ......... 26¢ each
250ormore. . . ... ... 12¢ each Combination packets (includes answer sheet,

Computer processing score sheet, profile sheet)

1249 tests. . . . ..... 55¢ each 1-99copies. . . ... ...... 18¢ each

250-999 tests. , . ., ., ... 50¢ each 100ormore. . . . .. ... ... 16¢ each

1000 or more. . . . ... . 40¢ each A counseling form of the profile sheet is

OTHER TSCS MATERIALS available for use directly with clients.

Specimensets . . . ... ... $1.25 A clinical ond research form of the profile

Manwals . . . ... ... ... .80 sheet is available far research and diagnostic

Scoringkeys . . . .. .. ... .90 use. Specify which you need. The regular
form score sheets may be sent to us for computer
processing . . . . . ... ... 60¢ per test

IMPORTANT: When ordering, specify computer or regular form. They are not interchangeable.

NEWLY PUBLISHED MONOGRAPHS

Interpersonal Competence=-by William H. Fitts
Presents o conceptual model for understanding the development and modification of
interpersonal behavior. Includes the design of a training program for enhancing inter~
personal competence, Useful for courses in personality.

The Self Concept and Delinquency--by William H. Fitts and William T, Homner
Presents reseorch findings on the self concepts of delinquents. Considers the effects
of recidivism, institutionalization, and special treatment programs.

The Self Concept and Self Actualization-~by William H. Fitts et al .
Presents research findings concerning the self concept ond personol effectiveness.

MONOGRAPH PRICES*
Single copies. . . . $2.75 each (paperbock) 10 or more copies. . . . . . $2, 00 each

THE PIERS-HARRIS CHILDREN'S SELF CONCEPT SCALE

An 80-item untimed self description scale useful with children from the third grade
ond up. Provides total self concept score ond sub-scores derived from cluster anolysis.

PRICE LIST*
Test booklets (non reusable)
1-99 copies. . . .. ... 20¢ each Manuals ., . ., . ... $1.00 each
100 or more. . . .. .. . 17¢ each Specimen sets, . , ., , ., $1,25 each

Scoring key, . . . ... .50¢



. . ~ .
RECORDS AND TAPES s

The Case of Mrs. Schmidt - by Joseph Wolpe 117

The Cose of Nan - by Julius Seeman
The Case of Jim - by Julius Seeman

On the Distinctions between Group Psychotherapy and Dyadic Psychotherapy - Lecture
by Dr. Martin Lakin :

*All prices plus postage
COUNSELOR RECORDINGS AND TESTS
Box 6184, Acklen Station
Nashville, Tennessee 37212
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SELF CONCEPT SCALE

MACHINE SCORED EDITION

by

William H Fitts PhE

Piubifishea oy
Counselor Recordings and Tests

S st Nashville

18
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INSTRUCTIONS: On the separats answer sheet, fill in your name, sex, age, grade and today’s date. Then code the
appropriate letter or number according to the sample below. Be sure your marks are heavy and completely fill the
spaces.

SAMPLE: SEX 119
Mole
Female =

The natnmonts in this inventory are 10 help you describe yourself a5 you see yourself. Peass respond to them as if you
were describing yourself to yourself. Do not omit any item! Read sach statement carefully; then select one of the five
responses listed below. Erase completely any answer you wish to changs and mark your new answer.

Completely Mostly Partly false Mostly Completely
false false and true true
RESPONSES Partly true
C M M c
F F PF-PT T T
1 2 3 4 5

When you are ready to start, find the box on your answer sheet marked TJime Started and record the time. When you
have finished, record the time finished in the box on your answer sheet marked Time Finished. Erase any stray marks
on your answer sheet.

TENNESSEE SELF CONCEPT SCALE

L. 1 have a healihy bady )
2. Lam an attractwve person . M
3. Feonsgder mysell a sloppy person 3
. Fam i decent sort of person 31
S. Laman honest person N
6. Fam a bad person t
7. Fam u cheerful person 7
8. Lamia calm and cusy gomg person &
9. Lam a nobudy 9
10. Thave a fanuly that would alw 10
11, Fam g member of a happy fanuly il
12, My 1niends have no confidence m me 12
13, Lam a friendly person 13
14, 1 um populur witle men 14
IS Tam notinterested s what ather people do IS
To. 1 do not always tell the truth., 16
7.1 getangry somenimes ... 17
18. Llike 1o look mee and neat all the nme X
19, Fam tull of aches und pain B4
20. Lamasick person 20
21, Fam arehguous penson... 2
22 Tuma moral twlure .., 2?2
23 1am a morally weak person. . 23
24 1 have a lat of self-control | 21
250 Lam a hatetul person.. 2%
20, Lam losig my mind. . 26
2701 am an nuportant peson 1o my Inunlx md 5 mnl\ 27
XX Lam ot Joved by my family - 2N
20 Faeel that my family doesn’t teust me . 2
30, Lam popula with women . i
211 am mad at the whole world . S
220 Lam hard 1o be friendls waly . N
A3 Onee ina while | innk of things too hJLI ot llk .|huul .......... AN
M. Sometimes. when bam ot leelog well Lameross, . 34
35, 4 am neither 100 fan noy 1oo thin . A
30, 1 like my [00Ks qust the wity they are S
37, 1 would bike to change some paits of my hady ... -
35 Lum satshied with my moral hehavior 3%
30 Lam satistied with my relationship to Gud. 30
0 ought 1000 TochIICH DIOTC (i it e e e e . 40

Copyrgint 1970 Wytlae, 11 s



97.
98,

99
100

. I'am satisfied to be just what I am
. L'am just as nice as | should be .
. T despise myself ...
. 1 am satisfied with my family relationships .
. Tunderstand my family as well as 1 should..
. 1 should trust my family more .....
. T'am as sociable as 1 want to be ...
. L try to please others, but I don’t overdo it .
. 1 am no good at all from a social stand point
. 1do not like everyone | know ............
. Once in a while, [ laugh at a dirty joke..
. Lam neither too tall nor too short ..
. [ don’t feel as well as | should ..
. | should have more sex appeal ..
. Fam as religious as I want tobe ......
. I wish 1 could be more trustworthy.
. I'shouldn’t tell so many lies
. Tam as smart as | want to be....
. 1am not the person 1 would like to be
- I wish T.didn’t give up as casily as [ do......
. I treat my parents as well as | should (Use past tense if parents are not living)..
. [ am too sensitive to things my family say ..
. I'should love my family more ..
. I'am satisfied with the way | treat other people
. 1 should be more pulite to others ........coooooeeenn
. T ought to get wlong belter with other people.
. Lgossip alittle at times ...
. Attimes | feel like swearing
6Y.
. { try to be careful about my appearance
. T often act like [ am “all thumbs™ ...
. Lam true 10 my religion in my everyday life .....................

. Litry 1o chunge when | know I'm doing things that are wrong ..
. I'sometimes do very bhad things
. | can always take care of myself in any situation...
. [ 1ake the blame for things without getting mad ...
. Tdo things without thinking about them first ...
. Ltry to play fair with my friends and family
. 1 take a real intecest in my family
. 1 give in to my parents. (Use past tense it parents are not living) ...
. Ttry to understand the other fellow’s point of view.
. 1 get along well witl: other people ..
. Ldo not forgive others easily ...

. Isalve my problems quite easily
2. 1 change my mind a lot

[ take good care of myselfl physically .

.+ would rather win than lose in a game ..
. | feel good most of the time................
. I'do poorly in sports and games ..
. 1 am a poor sleeper
. I'do what is right most of the time
. [ sometimnes use unfaic means 1o get ahead
. L have trouble duing the things that are right ...

. Ttry to run away from my problems
. 1 do my share of work at home
. I quarrel with my family .........
. I'do not act like my family thinks | should ...,
1 see good points in all the people | meet .
1 do not fecl at ease with other people
. Hind it hard to talk with strangers
. Once in a while I put off until tomorrow what 1 ought 1o do today

91
92
93
94
95
96

99
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QUESTIONNAIRE :

1. Your age to nearest birthday
2. Your formal educational level currently achileved
3. Sex M F (Circle)

Please enter a code after the following questions based on:
Disagree Extremely Strongly Moderately Slightly RNeutral
1 2 3 L 5

Agree Séightly Moderately Strongly  Extremely
T 8 9

I feel my present academic achievements have been favorably influenced by:
a. my parents or guardians.
b. siblings.
c. my peer group, in general.
d. strong friendships.
e. teacher relationships.
f. educational counseling.
g. professional counseling.

I feel my present personal achievements in terms of self-satisfaction
have been favorably influenced by:

h. my parents or guardians.

i. siblings.

J. my peer group, in general.

k. strong friendships.

1. teacher relationships.

m. educational counseling.

n. professional counseling.

I feel that an individual's academic performances can be favorably
influenced by:

o. educational counseling during elementary school.

p. educational counseling at secondary level.

g. educational counseling beyond secondary level.

r. vocational counseling at and above secondary level.

s. professional counseling.

t. encounter (interpersonal) groups.

I feel an individual's personal achievements in terms of self-satisfaction
can be favorably influenced by:

u. educational counseling.

v. professional counseling.

w. counseling of any type.

x. encounter (interpersonal) groups.

y. groups of similar interests.

As this is a study of interpersonal relationships, your general comments
in this area would be greatly appreciated. Please feel free to add
additional influences in this area, but please rate each of the areas
given.
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TSCS Score

Self Criticism

T/F
Net Conflict

Total Conflict

Total P
Row 1
Row 2
Row 3
Column
Column
Column
Column
Column

Total V
Column
Row V

D
5
4
3
2
1

DP

GM

Psy

PO

N

P1

NDS

- Moo @i

Means and Standard Deviations for TSCS
Fitts and Mensa Samples

Fitts & Stewart
(N=135)

Mean

34,
.08

1

-3.
29.
352.
128.
107.
116.
68.
73.
66.
74.
69.
45,
26.
18.
120.
16.
28.
15.
20.
19.
57.
98.
48,
79.
83.
11. .
(Mean not Applicable)

56

28
56
63
34
82
47
76
48
21
41
76
01
85
90
72
18
64
24
14
79
58
30
09
87
57
52

TABLE 7

1

S.D.

—_—— ~N —_
WOHWVWOOOOT

—

~N

—

—_
OO —LOONOOWNNWOWRN NSNS

.31
.25
.94
.75
.44
.58
.0
.38
.06
.68
.45

26

.32

02

.53
.87

99
07

.05
.80
.62
.55
.01
.16
.09
.75
.62

08

Mensa
(N=55)

Mean

37.
91
-9.
29.
350.
123.
112.
114,
70.
73.
68.
68.
68.
.43
25.
19.
119.
17.
23.
18,
20.
20.
53.
96.
46.
75.
82.

44

10

56

21

32
52
47
14
90
23
94
67
87
80

23
20
10
81
09
89
01
18
43
94
52
61
69
72

S.D.

0.

1.
7.
39.
14.
16.
13.
10.
8.
9.
8,
10.
14.
10.
6.
30.
1.
8.
1.
8.
10.
11.
1.
6.
10.
1.

. 4,31
(Mean not Applicable)
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