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CHAPTER I

INTRODUCTION AND STATEMENT OF PROBLEM

The world is engulfed in an economic revolution of
unprecedented magnitude. Through it all the colleges and
universities are struggling to maintain their balance and
train students, thousands of them, for what? Are the col-
leges and universities awake to the needs of the present
state of society or are they faltering and floundering in
rendering the service to future generations which soclety
has a right to expect from them? The aims and objectives
of college training should be in a state of flux andshould
change to meet ﬁne needs of an ever changing eivilization.
Too often, in many colleges, the law of inertia 1is working
in the opposite direction from s wide-spread educational
awekening. ’ |

The colleges and unlversities have grown very rapidly
in the last quarter of a century. This has brought with
it new problems in increasing complexity to those who pur-
port to be leaders intthe education of today. Colleges and
universities are literally flooded with students of widely
varying interests and objectives. These students present
a great di#ersity of attitudes, ambitions, and prejudices.
They are hetrogeneous in social and educational background,
and are charscterized by individual differences in every
concelvable attribute. All students can no longer be ex=-

pected to profit by the same treatment. Necesslity demands



that the organization of a college or univeristy must be
centralized in order to function properly as a whole, but
at the same time it should be flexible enough to provide
for taking care of the needs of individuals.

The present state of soclety puts an unnatural view=
point on the values of a college training. The point of
view that students go to college. to get an education in
the academic sense has to a certain extent been changed.
These changes are expressed by the following excerpts:

"In earlier days nobody went to a state university
who did not really desire an education. This is no
longer true. Men now go to these universities be=-
cause thelr fathers went there, or for the same
reasons that men go to the older colleges. Hence
the problems ire much the same in every college in

the country". u ; o

"I couldn't find a job, and there didn't seem to be

much chance of one this winter. The family and I

thought that I might as well come to college as do

nothing".

Some college and university administrators are aware
of the demands which are being made by the students and by
soclety. BSome of these demands which are suggestive of
many of the changes taking place, are very éoncretely ex~
pressed in the following duotation from a student:3

"We need somebody to help us conegider our life aims
in a very objective and unprejudiced way. We expect

3 A. L. Dowell, "The College Student'" SCHOOL AND SOCIETY
Vol. 25, p. 620 (May 28, 1927)

2 D. D. McKean, "What a Freshman Expects of a College
Education" SCHOOL AND SOCIETY, Vol. 35,
p. 59 (Jenuary 9, 1932)

R. M. Stogdill,"Undergrad Searches for an Education in
" " College" SCHOOL AND S0CIETY, Vol. 32,
p. 381 (September 20, 1930) ,

)



to find this aid toward self-realization in college.
We value this far above mere academic attaimments. We
want a college, curriculum. that more closely corresponds
to the problems and activities of every day life. We
want to employ our. energles in useful, creative tasks.,
Students are constantly confronted by all the financial,
.. 8ocial, moral and love problems that adults have to don-
tend with., We want men on the faculty who can give us "
-Sound, .common=sense help in the sdlution of these problems.
The -high mortality among college students shows an ine
creasing need for individualization in higher education.
Thousands of young immature students are taken into the col-
leges and universities to be turned out as failures at the
end of the first year. What 1s wrong with our colleges? The
responsibility of the colleges and universities should not
end when an individual has been granted admission. It is
unfiair to the .student, unjust to soclety and future genera-
tions, and unreasonable from a business standpoint, to
metriculate students in large numbers, leaving them to -
flounder along the best way they can, and then to turn them
out before they have completed the course or before they have
made the“proper‘adjustments, bearing the marks of failures,
This condition has %too long been accepted with no attempt to
determine the ceause, Present marking systems and the many
fatalities of the normal frequency curve are doing untold
injury to thousands of Individuals as shown by the following
quotation: 4

"...and thousands at the end of the first semester are
slaughtered and ground out through the interstices of
our machines. A university president recently remarked

4 Robert L. Kelly, "Better Adjustments between the High
School and the College" SCHOOL AND SOCIETY
Vol. 27, p. 264 (April 21, 1928)

r
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that the loss of more than one thousand freshmen from
his institution 18 & perfectly normal loss."

‘During the last decade this problem has heen one of
much concern and 1s claiming an even larger place in the
minds of educational leaders,

It 1s not to be denied that entrance to college is for
many, & danger zone through which they must pass. Many col-
lege and university administrators have recognized this
fact, and have made valiant efforts to reduce the hazards
or to extend‘to.tne students feal assistance in combating
those still in existence. "Freshman orientation” is being
) reoognized,more and more as a vital part of the school!'s
prognsm. In many schools an entirely new department has
been created, one function of which is to make available to
students the help and guidance that will enable them to
profit by their college or university training.

College life ‘must neoessarily mean 8 new and some what
perplexing environment for the student, and 1t is not to be
expected that the college mnst be solely responsible for
bridging the gap between earller education and college or
university life. The students themselvee must be wllling
to assume a large snere of the responsibllity for the |
snccess or failure that acoompanies their four-year exodus
into higher eduoation. The psychological attitude with
whioh the work is undertaken, the effort expended in short,
the willingness to profit by the offerings of the institution,
must all be accepted by the individual as a part of his



responsibllity, However the college or unlversity is not
absolved of all responsibility for the success or failure
of its students. This idea 18 well stated in the following
quotation:5
"o let freshmen flounder through the first
semester because of troubles that could by taking

some thought be eliminated and then fail them and

send them home does not seem juat. When a large

number of freshmen do not pass, i1t may be the col-

lege that should have a blue slip either for in-

adequate entrance requirements or for mel-adjust-

ments which cause failures."

The problem of helping freshmén.make the proper ad-
justments to college life is a difficuls éne; It neceés-
itates the determination of what problems are actually
encountered and then steps must be taken to alleviate them
through careful planning. in order to discover what the
problems are that confront the students it‘is necessary to
g0 to them directly for the primaryﬁsource of information.
Only through a process of subjective analysis‘is it’possible
to get reliable information w;th any degree of accuracy.

Kansas State Teachers College, though different in many
respects from other institutions of higher learning, conforms
to ﬁhe aversage in reSpect»to standards of work, entrance
requiremenxs, and typical hetrogeniety of student enrolment.,
It is safe to assume that the students in this institution
are perplexed and troubled by many of the problems ﬁhat
have been found to be prevalent in other institutions of
higher learning. If so, then what are the most troublesome

problems that affect the beginning students at Kansas 3tate

Teachers College?



It is in an attempt to ansﬁer the preceding duestion
that the present investigation is undertaken. The most
difficult part of the danger zone has been transversed by
the students who have’sucoessfully completed their first
semester. Mahy‘of'the problems remain only ‘partially
solved. Very little can be done to alleviate the problems
until definite informetion is at hand in regard to the
specific difficulties encountered. S8ince most of the dif-
ficulties encountered during.the first semester are still
fresh in the minds of the students, it will be possible %o
secure much of the needed information by means of an un-
signed check list given to the students directly in the
class room. The students are;ndt required to sign their
names to the check list which should lend validity and

reliability to the answers. The purpose of this study,
then, is to determine the personal and scholastic diffi-
culties met by students during their first semester at.
Kansas State Teachers College.

Kansas 8tate Teachers College is primarily a teacher
training institution. The majority of the students who
gelect this institution for thelr college training will be
gulded approximately by the same aims and objectives. At
least, this is the supposition upon which the school has
bullt its curriculum. With the "market" glubtted with
teachers and hundreds of students enrolling who can never

hope to secure a teaching position, it may be time to



change ;the conceptions of the values of a college education.
With all these contributing factors taken into consideration
this investigation will endeavor to assemble many of the
f&ots‘rogandingwthe;adjustment,factors of new freshmen students
so that pleusible interpretations are made availlable to the
casual reader angd reooﬁmendations may be made which seem to

be warranted.

The investigation is based upon the following assumptions:

l, That all students, even though meeting the same
entrance requirements, are not confronted with the same
problems during the first semester or adjustment period.
Individual differences, characteristic of physical and mental
traits, are also expected in the type of adjustments to be
made . | ‘

2. That all students do not aspire to galn an education
in terms of academic marks of ‘A, B, €, atc., hence sending
home these students may be doing them an untold injury.

. 3. That 1in large'gron@s~ofostuﬁents there are certain
characteristics that make for unity in the types of adjust-
ment problems encountered.

4. That two students, even though confronted with
similar problems, oannot be given identical treatment because
of the varying degree of intensity with which these problems
moy‘be affecting them.

5. That courses in which a student enrolls may appre-

ciably influence the adjustment of that student during the



first semester's work. All courses do not present the same
difficulties to all students because of differences and
difficulties of subject matter, differences in methods
employed, personality of instructor, and other factors.

6., That the inherent difficulties in the various
courses are probably reflected in the ease with which a
student makes the desired adjustments.

7. That many students are unaware of the fact that
they are doing unsatisfactory work in a course until the .
end of the semester when it becomes impossible to make the
necessary adjustments. This is largely due to carelessness
or indifference on the part of some instructors.

8. The present courses offered to freshmen are not
meeting the felt needs of the students, and becsuse many of
the students are forced to take courses in which they are
not interested, they fall as the result. 8uch conditions
are contrary to sclentiflec studies In psychology on the

importance of "interest" in learning.

It 1s hoped that thls investigation will offer certain
objective evidence for the verification or rejectlon of the
above hypotheses.

Chapter II gives a review of some of the leading studies
in the fleld of student personnel adminilstration. Chapter 111
is given over to a descriptlion of the method employed in this
study. Chapter IV presents the data in regard to the personal
adjustment problems met by beglnning students. Chapter V 1s

a summary of the academie difficulties encountered. Chapter VI
summerizes the results and glves certain recommendations.
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SURVEY OF LITERATURE



CHAPTER II
SURVEY oF LITERATURE
' The increasing problems of college education have

caused many of the keenest minds in the educational profes-
Sion to study and analyze the causes leading to failure and
maladjustment among college students. Many educational
leaders have made written contributions on various aspects
of the problems and their solution. A comparatively new
field, student personnel administration, attempts to study
and make adequate provision for the needs of individual

students in higher education. At the present time many
educational leaders are interested in this field, and as a
result of the interest,taken in this field of education, it

is possible to find available literature on practically every
aspect of college life.
A, Bibliographies in the Field

This is easily verified by a glance at the bibliogra-
phies of literature which have been published during the
last few years relative to the problems mentioned above.

An exeellent summary of several of the most important is
included in the study by Mildred Garrettl entitled Adjust-
ment- of New Students at Stanford University. A brief

summary is given as follows:

‘"probably the most incluséve 1s the bibliography
prepared by W. H. Cowley,” which is rightfully
‘#8lled a bibliographical index. He has listed a
" total of 2138 titles relatlve to every phase of
personnel administration, carefully indexed by
‘subjects and annotated."

T Mildred Garrett, Adjustment of New Students at Stanford
’ University iaster's Thesls 1933. P. B
2 W.H. Cowley, ?EFEBEEETEBibliographical Index, The
Ohio State University Press, columbus, Ohio, 1932
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"Menson®has prepared a bibliography which is limited in
scope“but‘whichjiyg;udeg 175 titles relative to the one
pa?ticﬁlar phasewéfitheﬂpersonal development of the lndi-
Xidﬁai,‘selecpéd’b§ the criteria of recency of publication
éﬁd)séientiﬁi&;pé;bégh,in’tfeatment. Another bibliography
?grtaigipgtt§‘th‘whole problem of.adjﬁstment, not only at
| Fpgyf;méib:ventr;ﬁce,to coilége, bﬁt vocationai adjustment
gﬁ’gpgduatggﬁ,‘hgswbeen prepared by Mrs. Chase Golng Wood -~
pguse gp@ Rutthranaes_Yeomans4and publisped a8 a bulletin
gf’thﬁdlpgﬁitute of Women!s Professional Relations. Chap-
tgrixxi,,“Perspnpeleork in College", contains 122 refer=
gnges_sg;péted‘as an ald for people newly interesﬁed in the
problem. It 1s particularly helpful as a rapid survey of
the general development. Measurement and guidance as they
pgflegtxthemsﬁlves,inwcollege.pengpnnel administration
problems are discussed in Chapter VII of a bibliographical
study made by Good® on the larger subject of teaching in
collegevandnunivérsity.. This is followed by an annotated
bibliography. of 393 titles directly related to the one

particularfphase."6

5 @, E. Manson, "Bibliography on Methods for Personal
Development of College Students", Educational Record
- 3Bupplement, 1930. Vol. 9.
4-;Mrs. Chase (G. Woodhouse & Ruth F. Yeomans, Occupations
“" for College Women, Institute of Women's Professional
Relations, Bulletin No. 1, 1929, North Carolina College
for Women, Greensboro, North Carolina

- Carter V. Good, Teaching in College and Unliversity,
Baltimore: Warwick & Yoré,"fnc., %929. |
€ Mildred Garrett, Op. clt., D. 9.
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B. Developments in Personnel Administration

‘8tudent personnel administration in all its phases has
been very aptly summarized by Doermann’in his book, The

Orientation of College Freshmen. He attempts to set up a

plan by which universities can meet the needs of the students
who register by giving them the kind of help which will make
them self-directive and independent of the need of guidance.
Attention is especially centered on the freshman, who is
deseribed as an individual and as a member of a group, with
a8 sharp line of demarcation drawn between the two. As an

individual, differences are observed in many factors, such as,
educational back-ground, social training, psychological make-
up, vocational experience,and ambltions; in short, every
characteristic that can be mentioned. The other plcture as
presented shows the freshman &s one of s group, all of whom
have similer characteristics, It 1s this common lack of
ability among students to cope swoeessfully with the many
problems pertineﬁt to entrance in a college or university
that glves rise to the necessity of administrative provision
for some organized and centralized plan of guldance, The
extenx to which it 18 carried on depends updn the resal ?ur-
pose as conceived by the administrative officers. The

actual determination of the types of adjustments which the
individual students must make is only a beginning of the

work of personnel administration., However, the determination
coupled with the reallization that the school's responsibility

1s for integrated personalities as well as for intellectually

7 H. J. Dosrmann, The Orientation of College Freshmen
Baltimore: ~The Willlam & WIIkIns Co., 1926
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trained minds, may mean much in providing more adeéuate
provision for the individual in higher education. Some of
the leading universities have paved the way and established
certain practices whidh'are alming in the rignt direction.
The Freshman Year ‘at Yale University, the advisory system
in use at Harvard University, the freshman dean at Ohlo
State University, Freshman Week as initiated at Maine,
besides orientation courses as & regular part of the cur-
riculun”in many schoels have all been developed in an
effort to help the freshman adjust himself to the meny
problems confronting him,
“"'Numerous changes that have been made in the actual

administration of colieges and universities througheut'the
country tend to further indicate the attention being paid
to personnel problems, particularly by university adminis-
trators. Many studies have been made in this field and show
the very wide scope of problems involved. "Freshman Orien—
tation" has come to be recognized as a very important
factor in the administration of a large percentage of the
leading colleges and universities. Knode? and Fitts and
swift® have made a survey of this phase of admlnistration,

the former making particular reference to the plana of

freshman week, and the latter to orlentation courses.

8 5. C. Knode, Orlenting the Student in College, with

. 8pecial Reference to Froshman Week, Teachers College,
Columble University, New York. 1950,

9 ¢. T, Fitts & F. H. Swift, The Consfiruction of .Oriens
tation Courses for Qg;;ggg_Emgghmgn, University of
Callfornia, Publications in Rducation, Vol. 2, No. 3,
pp. 145-250, 1928.
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A Drief éumméry of the comparison as made by Garrstt is as
follows: 10

“MA comparison of the two reveals several significant
facts. Of the 417 colleges and universities included
in the study by Knode, 334, or 80.1% of them had some
form of freshmen orientation, the two predominant
plans being freshman week and orientation courses.,

Of the two, orlentation courses, by which is meant
courses. offered for credit, antedates freshman week
by about flve years. The chief distinction noted is
that freshman week attempts to concentrate into one
week or less what the orientation course carries
‘through an entire quarter of other designated time.
Regardless of the plan adopted the purpose seems to
be the same in all eases: adjustment to college
life} introduction to the methodology of thinking
and:studys and. adjustment to the social and intel-
lectual world of today."

“The:underiying assumptions in the last statement
above Stétéycléarly some of the responsibilitieé of the
college or university toward the individual. Verification
of théée éssumptionslshould‘be‘fbund 1f the program'is to
be éoﬁsidered'a success. | | | |

| Tﬁis,problem of providingvfor‘the individual in higher
education has.gained suffiéiénﬁ récognition that thé entire
program of the Institute for Administrative Officers of
Higher Institutions, which was held in Chlcago in 1932,
was devoted to the various phases of;fhat work. The pro-
coedings of the anmual meeting, which was edited by
We S.‘Gray,ll show the mahy different aspects of the general
problem, It also describes many of the innovations in uée

in making successful adjustments to the problems and conditions
confronting them. The assumptions underlying the problems

10 yilared Garrett, Op. cit., p. 12.
11 . s. gray, Provision for the Individual in College

Education, Proceedlings of the 1nstitute for Admlnlatrative
Officers in Higher Eﬁuca?ion, Unlversity of Chicago Press
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of individualization are closely related to the assumptions
made by way of introduction to the present study. As glven
by D Ce H, Judd in the opening address at the annual meeting
they are: 1) the céllege“exiSts for the sake of the student,
conceived as one who is to develop into 2 mature man or woman,
1ﬁfinitely important from the point of view of his own or her
own experienée and activity, 1nfinitaiy important as a poten-
tially helpful member of human society; 2) that of all types
of collegiate individualization, individuelization in teaching
is the moét important; 3) that individualization involves
concern for the whole life of the student; 4) that indi-
#idualization involves integration with secondary education
and with the home; 5) that individualization involves con-
cern for what the student is to do and to be after graduation;
6) that individualization never comes sasutomatically, and can
be attained only by a combination of good will and hard work;
7) that individualization involves the recognition and the
development 6f iﬁdividual initiative and individual responsi-
bility. ‘

There is a wide variety in the plans adopted for indi-
vidualizing education’in.thé various colleges and universities,
Some phases of the problsems yleld themselves better to ohe
plan than another, so that certain institutions have adopted
one plan while others have chosen an altogether different
plan. The Minnesota plan, which 1s one of pre-sntrance
advising, and the Wisconsin plan, which is one of more careful

selection, both recognize that edquallty of opportunlty means
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diversityhrather.thah iaentity. The‘plan in use at the
Uni#eréity of Chicago has been quite successful in terms of
results achieved. Tﬁéré”aré‘advisors who Stﬁdy the problems
relative to éurricuiﬁmﬂprbvisions, health of students,
iivinguarrahééﬁéﬁté;fedbnomic‘problems, and all the other
ﬁfoblemsfﬁhﬁ%“go Witﬁ‘ahlargé university. As a result of
this plan the ctrriculum has been widened both in offerings
and methods adbptéd, the health and pl‘ly:zazi.cakl'e’édij.c:ati'o:nrl*j
aepértﬁeﬁts administer to the physical needs of the sfudents,
1iving arrangements .are improved by carefully planned
dormitories, and the economic problems. are alleviated by
greater care being glven to the administration of funds for

aiding students.

C. Theoretical Analysis 2£ Students' Problems

A compléte personnel bibliographical index contains
many books and articles written from a theoretical view-
point. relative to the problems which are likely to confront
students, particularly.at the time of gradustion from high
schools ahdwentréncetfotthe colleges or universities. The
purpose of thése writiﬁgs‘héé beeﬁ.to aidjstuQGnts in‘making
the necessary adjustments by gi#ing‘suggestions which will
meke the way easler inﬂévércoming,the many obstacles which
will confront them. The lest Quarﬁer.df a century has

noted the publishing of.many. books of this type. Examples
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of thls type may be found among the writings of such men

as 0. H. Werner,'® p, p, xeppel, 1% yames m. canrield, 14

C. G-‘G&uﬁs,ls Francis C. Lockwood,1® and Kate W. Jameson.l”
The fundamentalwhypotheses on which these books are written
agree to a marked extent. As stated by Werner they ares

1) that college students! problems arise from three causes,
change from home and high school environment to the college
enviromment, the matter of perapective 1in cholce of worth
while things, and the lack of knowledge of himself; 2) that
the function of the college though not supervisory, should
offer the student positive help on how to adjust himself to
his college environment and to 1life itself. Many of these
bookskwere written as the reéult of several years of work
in dealing with college students. They serve a double pur-
pose in that they can be of great assistance to students
amidst the bewilderments of college life, and also to
un;versity, college,'or personnel workers, in more adequately

providing for these difficulties.

12 0, H. Werner, Every College Student's Problems,
New York: Silver Burdett & Co., 1929

13 p, p. Keppel, The Undergraduate and His College,

- New York: Houghton.MiffI%n Co.,

14 James H. Canfield, The College Student and His Problems,
New York: The MacmiTlan Co., 1902 -

15 ¢. ¢. Gauss, Iife in College
New York: Scribner's Sons, 1931

16 ppancis ¢. Lockwood, The Freshman and His Collegs,
New York: D. C. Heath & Go., 1018

17 xate W. Jameson, The Freshman Girl
New York: D. C. Heath & Oo., 1925




D. Burveys of Undergraduste Opinion

An attempt to secure objective evidence on the problem

of individual adjustments has led to the making of surveys

of groups of undergraduate students in many different schools,

These surveys attempt to measure the factors which make for
complete and successful adjustment in the colleges and
universities. One survey of this type relating to the
problems of college students and administrators in twenty-
three typically’American colleges and universities was made

18 The reactions from more than

by Edwards, Artman & Fisher,
a thousand college men and women, including undergraduates,
deans, presidents, faculty members, athletic coaches, and
others, are included in this survey with thelr reactions to
exlsting conditions and problems which must be faced. This
study limits the fleld to the morale in these institutions,
which would include the various personal, social, and moral
adjustment problems which confront the members of the dif-
ferent student bodies. However, since this study combines
the reactions of both undergraduates and faculty, it does
afford a measure of reliabllity as to the opinlons of the
two groups. The chief contribubtion of this study is in the
revelation of what undergraduate leaders and college and
university officlals are thinking in regard to student

problems, since there has been no attempt to generalize or

draw conclusions from the data gathered.

18 R, H. Edwards, 5. M. Artman, & G. M. Fisher,

Undergraduates, New York: Doubleday, Doran & Co., 1928
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Another*survey of undergraduate opinion was made by
&, B. Crawford®® in 1929. He reported a study based on &
survey of 1500 undergraduates at Yale University with
particular reference and emphasis on those factors serving
Es*ihcentiveéftbfstudy. The survey is verykrepresentative
of the entire undergraduate student body. The objective
aéﬁa?gathéred'deals,With such factors as time spent in study,
participation in student activities, economic status, purpose
in attending college, and others, which factors make possible
a"determination of the influence these have on scholastic
achlevements as far as intelligence level is concerned.
Those students are found to be most academically successful
#ho are’ mbst active in student activities, who are motivated
by a seriousness of purpose, and who are shouldering some |
degree of economlc responsibility,

Another and more recent study was made by Angell,20
This study'is more extensive in scope of’problems covered,
but more subjective and less répresentative of undergrad-
"uates, This study was based on 216 cases at the Uniﬁersity
of Michigan. An effort was made to secure objective data
in regard to the three kinds of adjustment, academic, social,
and 1ife, each of these belng grouped subjectively into three
or four of varying degrees. Factors which might influence

these three types of adjustments were determined in advance,

<19 A, B. Crawford, Incentives to Study,
New Haven: vYale UnIversity Fress, 1029.
"Robert C. Angell, A Stud 1n Undergraduate Adjustment,
Chicago: Universify Tcago Press, 1580,
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and the extent to which they actually mede themselves felt

was realized from the study. Results of the study showed

that college women came from better backgrounds than men,

that thelr performance in academic work more nearly approaches

thelr capaclties, that they more rarely suffer from personal

oriented upon a traditional basis., Life adjustment was
found to correlate highly with both academic and social ad-
justment, but apparently no correlation existed between
academic and social adjustment.

A smaller study, but one that 1is quite interesting,

was made by Julius Borassz1

in an attempt to find out from
students what difficulties they encountered as Freshmen,

One hundred thirty-seven students at St. 0laf College,
Minnesota, participated in the study, 99 sophomores, and

38 juniors or senlors. They were asked to write down the
problems confronting them during their freshman year. These
were complled into & total list when these same puplls were
asked to rank them in order of difficulty. The findings are
in keeping with other studles, though more restricted in
application. It is necessary to recognize the limitatlons
of this type of study. The lapse of time from the freshman
year to the time reporting renders gquestionable the validity
of the data. A need for guldance was evidenced which has

been corroborated by practically every study made since.

2l rulius Borass, "The Troubles of College Freshmen",
SCHOOL AND SOCIETY, Vol,6, Pp. 491-94, (Oct. 27, 1917)
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A later study, which attacks the problem in a similar

way, was made by C. HH.M;,E&m.elt.zer-.22

In this study the students
listed .their difﬂigultiesﬁand,thesa‘Were‘combined and nar-
npwedwdawn’toﬂa_totalwaf_tquty;”,These‘were glven to students
to . rank.in order of difficulty. A total of 721 students from
classes representative of the college of Liberal Arts, the
Teachers College, and the College.of Commerce in Ohio State
Unlversity, participated in the study. The most significant
results of the study showed that many of the factors which
students themselves consider handicaps are remediable if the
colleges take the time and effort to analyze what they are
and how they may be remedied.

The. most important and most recent stg@ydfrom the view-
point of the author of .the present gtudy was that made by
Mildred Garrett.eslThia study served,as;a model fgr!the‘making
of the survey at Kansas State Teachers College. The study
by Miss. Garrett consisted .of securing the voluntary cooperation
of students at Leland Stanford Junior University in filling
out a check 1list on thelr difficulties. There were 420 fresh-
men .and. 178 students in the Upper Division whoihad,transferred
from other institutions who were asked to contribute to the
study. There were 410 students who actually contributed to
the study. The others falled to return the check list within

forty-eight hours. There was considerable difference in the
PoF

C. H. Smeltzer, "Method for Determining what College ,
Students Consider Their Own Problems", SCHOOL AND SOCIETY,
Vol. 32, pp. 709-710. (November 22, 1930)

28 yildred Garrett, 0p. cit.
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educational background, age, and other factors, although
Stanford has a very select group of beginning students.
There were 210 different:schools represented for educational
background, aggs%ranged_from 15 to 39, and even though the
study was voluntary there were 410 out of 598 students who
participated, . |

Results of the study showed that the three most common
difficulties of adjustment are 'higher standards of work!,
'lnabllity to budget time', and 'slow reading habitst. The
one factor which caused the least trouble was 'lack of medical
care', Transfer students are bothered more than freshmen
stgdgnxs on 'living arrangements!, 'insufficlient funds', and
'impersonal nature of classes', Public, school graduates are
botheredwwith !higher,standarda‘ofzwprg',,'inability to
budget time', and !'slow reading habits!, while the private
school graduates are especlally bothered by their 'inability
to budget time!. Sex accounts for greater differences in ad-
Justment problemg‘than any‘oﬁnerfppe item¢7 Men are especially
bothered by 'slow reading hablts!,. !insufficlent funds', and
'time taken for self support's As for the subjectskfound to
be the most difficult, 'Citizenship' is considered the most
difficult subject by the freshmen, 'Social Sciences! by the

Transfers, and 'Mathematics! by the whole group.



Summar Y

A review of the literature hereln presented and other
material which was read in connection with the study, but
which could not be included, has contributed much to the
bresent study. The method of securing information from the
students themselves as to their difficulties was selscted as
the most likely metho; of approach for the present study.
This was 1in line with the current practice in other late
studies. The check list used by Mlldred Garrett at Stanford
University was made after a careful study of the simlilarities
and differences of the student bodies iIn question at the
different universities. Mlss Garrett!s check list was then
revised and several local disturbing elements were added to
make up the list for the present study. The results of this
study should show a positive relative correlation with other
studies which included the same disturbing factors.

A suvmmary of the studles made to date relative to the

problem under discussion may be stated as follows: )
l. That adjustment 1s a compound element, involving
problems which are moral, social, and academlic in character.
2. That college administrative offlcers can alleviate

many of the so called problems which confront college

students by careful thought and planning on the part of the
administration.

3. That many causal factors, such as sex or previous
schooling, cause students to react to ildentical problems in

widely varying degrees.

22
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CHAPTER IIX

METHOD OF INVESTIGATION

After definitely outlinihg the purpose of the astudy,
the next problem was the securing of information in order
to find out what problems actually confronted the new
freshmen students at Kansas State Teachers College. There
were two possible modes of attack. First, a study of the
individual maladjusted cases could be made. However, upon
questioning the dean of women and the dean of men in regard
to the number of cases, it was found that thers were only
a few actual cases which were available for study. Then too,
the group was so small that the results would be of no real
significance .in handling future cases or in any way tending
to alleviate some of the causes of the present maladjustment
situations. Group administrative pollcles could not be af=-
fected to any great extent by the few unusual individuals
found in any new group of freshmen students. Consequently,
thls method was discarded as a means of securing any thing
in the way of significant data for an adjustment study. The
second method avallable was to secure the reactions of a
large proportion of the freshman group as to thelr difficulties
by means of a subjective check 1list glven to a large percentage
of the entire group. Thls plan would seem to be of greater
intrinsic value from the polnt of wview of administrative
policies or alleviatlon of future difficulties,

The entire freshman class consists of students who have
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a wide range of equrience ag far as college education is
concerned. MWany students have attended a semester or a
summer session. and yet are still classified as freshmen
because they lack the fequired thirty semester hours to be
classified as sophomores. It 1s evident that these students
have made many of the most difficult édjustments prior to
this year. In other words, if they were included in a study
along with the new students it would not give as reliable
déta as though the‘study were limited entirely to new studehts.
It was decided to 1limit the study to the new freshmen students
who had just completed their first semester of residence work.
The problems and difficulties encountered would be of suffi-
cient recency that they could be easily recalled if a check
list was presented to the students during the first six weeks
of the second semester. A reflective attitude in regard to
the first semester's work could be secured only by walting
wntil its completion. It was‘decided that the sixth week of
the second semester would be the most logical time to fill i
out the check list because of certain psychological and ad-
ministrative factors which presented themselves. At this
time it was expected that the last semester's experiences
could be accurately recalled and yef not exert an undue in-
fluence because of actual presence at the time of filling
out the check list.

An examination of the flles in the registrar's office

ghowed a total of 615 freshmen students enrolled in school



during the first semester of the 1933-34 school year. An
examination of the new student cards showed that of this
group 478 Were new freshmen students who had not besn en-
rolled in any college prior to September 1933. According
to the figures just given 137 members of the freshman class
had made most of their college adjustments prior to the
beginning of the school year for 1933-34. It was decided
that they should be eliminated from the study because of
the possible unreliability of their answers due to inter-
vening factors which might have caused them to forget many
of the most important adjustments they had to make upon
firet entering college. Thie group of 478 new freshmen
etudents was the group which was expected to contribute to'

the study.

A. Preliminary Steps

It was highly desirable, as a matter of speed and
convenience in securing returns, to secure permission to
heve the check list filled out in some regular clese and
handed in to the instructor. It was thought that this
Would tend to meke the students fill it out more carefully
and‘of course it would speed up the work consideradly by
having the filled-out check 1list returned promptly to the
instructor. - This was suggested to Mr. C. R. Phipps Dean
of Men, who consented to take the matter up wlith President

Thomas W. Butcher. President Butcher consented to the use



26

of regular class time for f£illing out the check list pro-
viding that some department in the school would lend their
cooperation in taking care of the routline work. The most
logical department, the one having the greatest number of

hew freshmen students, was the English department. Through
the help of Dean Phipps the matter was taken up with the

head of the English department, Professor E. R. Barrett.

Mr., Barrett willingly granted permission to use the English
QQPartment and faculty for securing the necessary data and
made many valuéble suggestions as to the most expeditious
method of handling the check list through the wvarious classes,
Each member of the English faculty was given a sheet of
written directions to be read to the students and some further
instructions as to whom should fill out the check list and
the handling of the filled-out papers. These check lists
were then passed out in each of the English classes which
contained any new freshmen students, Although this did not
give as many returned check lists as might have been desired,
1t got in touch with 367 of the 478 new freshmen students.
This number was significantly large in order to draw com-

parisons and conclusions with quite a high degree of accuracy.



B. Number and Percentage of Students Partlcipating

7

The actual composition of the group studied may be seen

more clearly by an examination of Table I, below.

Compositlion of Group Surveyed

Table I

Group Total Men Women

) No. % No. | % No. %
Total Freshman Class 615 31 | 50.6 304 49 .4
New Freshmen Students | 478 | 77.7 232 | 48.5 | 246 51.5
Contributed to Study | 367 | 76.8 152 | 41.4 | 215 58,6

Read table thus: of the 615 freshmen students, 31l or

50.6% are men, 304 or 49,.,4% are women.
or 77.7% of the total are new freshmen students, 232 or
48.5% being men, and 246 or 51.5 being women.
freshmen students 367.or 76.8% contributed to the study.
0f those who contributed to the study 152 or 41.4% were
men, and 215 or 58.6% were women.

of this group 478

0f the new
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C. Comparative Ages of Students

.~ One of the factors which one might assume to have a
bearing on making the proper adjustments to college life
‘is the chronological age of the individual student. In
order to show that the study affects a fairly homogeneous .
group and yet to show that there are varying age differences,
the following table is glven for comparison of the ages of
students who participated in the study.

Table II

‘ QQ@parison of Ages of New Freshmen

v‘/_ Students oy
Age Men Women " Total
25 © 2 B o S T2
24 1 0 1
23 0 1 1
22 5 3 8
21 7 2 9
20 12 11 23
19 36 38 74
18 58 76 134
17 27 68 95
16 4 16 20
15 0 0 0
Total 152 215 367
Mean 18 77* I§—31 18,51

Read table thus:
to the study there were two men
25 years of age.

of the students who contributed ;

and no women who were

Thias maede a total of 2 students.
Read in like manner for the rest of the table.
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D. Comparison of the Size of High Schools

The study showed that out of the total number of 367
stu%ents‘who gnswgrpdkthe check 1list only two girls were
graduateg of anything but a public high school. An inter-
esting comparison 1s shown below of the size of the high
schoqls_asdgiven by the students, that is, the approximate
gnrplment of the high school at the time of graduation.

Table III

Enrolment in High School at Time of Graduation
1 to |50 to | 100 to |200 to |300 t v
Lﬁ 50 106 200 300 co"° | B%8"
| WoJ % |No.] % |[No. % [No.| % |No.|-% |No.| %
Men |10(6.6 (36 |25.7| 35 |21.7[12 | 7.9| 8 |5.3|55 |34.9
Women | 22 [10.2 | 47 |21.9 | 62 | 28.8|12 | 6.5|12 |5.6|58 |27.2
Total | 32 | 8.7 |83 |22.6 | 95 | 25.9|26 | 7.1|20 |5.4|111|30.2

Reed table thus: of the students who contributed to the
study 10 men or 6.6%, 22 women or 1l0.2%, making a total of
32 or B.7% were graduates of a high school with an enrolment

of from 1 to 60 students. Read in like manner for the rest
of the table, '

- Prom the above table it will be noted that the largest
_nymber contributing to the study are from large high schools.
%hé\ﬁext‘largest group consists of students from a high |
schboi‘;f between 100 to 200, There is a very small numbér
of students from the very small high school. This table

indicates that the sampling is dulte random and diversified.
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E. Couparison of the Classification of High Schools

Another question arises which merits some consideration.
Is the sampling secured representative of the different
g;asses of high schools or are the students mostly from one
class or grade of high school? A comparison of the students?
own statements as to the classification of their high school
1s made below. It must be assumed that a high school pupil
spending from one to four years in a high school before
gradusting should know the ranking or classification of the
school. A very small number of those contributing did not
answer this item and 1t was taken for granted that they did
not know the ciaSsification of their high schools. The

results are shown in the following table.

Table IV

Classification of the High Schools

Class A Class B Clags C Class D Class E
No. | % No.| 4% No.| % |[No.| % |No.| %
Men 78 [ Bl,.3 46|30.3 26 17.1

Women 89 |41.4| 83|29.3 | 56 | 26.3
Total 167 |45.5 | 109|29.7 |82 | 22.3

Read table thus: of the students partlclpating in the
study 78 men or 51.3%, 89 women or 41.4%, making a total
of 167 or 45.5% were graduvates of & Class A high school.
Read in like manner for the reast of the table.

There were two boys and seven girls who did not fill

out this item on the check list.
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F, Other Findings

It is often sald that fraternities and sororities are
a source of many difficulties and problems for the beginning
freshman. For this reason it was declded to list membership
or affiliation with either of these organizations on the
check list with a view to determining, if possible, just how
many freshmen students may be affected by these organizatidns.

A comparison of the surveyed group on this basis 1s‘given in

the following table.

Table V

Comparison of Group as to Greek or Non-Greek Affiliation

Group Men Women
No . % No . %

Fraternity Pledges 38 25,0
Fraternity Members 25 16.4
Fraternity Totals 635 41 .4
Sorority Pledges 16 7.9
Sorority Members 25 11.6
Sorority Totals ‘ 41 19.5
Non-Greek Men Students 89 58,6
Non-Greek Women Students 174 80,5

Total 152 41 .4 215 58.6

Read table thus: of the students who contributed to the
study 38 men or 25% were pledges of some fraternity, 25
or 16.4% were members of some fraternity, making a total
of 63 or 41.4% of the men being affiliated in some manner
with a Greek letter organization. Read in like manner
for the sororities and Non-Greek groups,

The sbove table indicates that men are more apt to

affiliate with Greek organizations than are women.
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In order to secure frank answers to some of the wvarious
Questions, it was necessary to make the signing of the check
list optional as s reQuired signature might lead to a tendency
to conceal the truth In case the student's name should become
known. Therefore, the last part of the check list made a
provision for this feature. The student was asked the fol-
19Wing questianE

"Would you welcome help from some member of the

college staff on the problems checked in part II if

©ryou. knew whom to see?"

"If your answer to the last question 1s 'yes!, please

write your name and address." (Not compulsory)

~.The results of this phase of the study show that meny
students would desire help but were in doubt about signing
their name to. the check llst. This would tend to Ilndicate
that they had been perfectly frank in stating the items
which had bothered them. The results of this phase of the
study are shown in Table VI on the followlng page.
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Table VI
Answers to the Questlions in Part IV

of the Check Iist

Answer to Question | Sligned Name and Address
Yes No | Blank Signed | Unsigned
Men 6" 2l 64 28 124
Women 54 41 | 120 12 203
Total 121 62 184 40 327

Read teble thus: of the students answering the check list
67 men answered. 'Yes! to the question in part IV, 21 signed
"No! to the question, while 64 left the space blank., Of
this group 28 men signed theilr name and asddress signifying
their willingness to be helped by some member of the
faculty. Read in like manner for the women and the totals.

Summary
The foregoling data have been presented to give an

accurate plcture of the composition of the group surveyed,
An effort has been made to indicate the characteristics of
the group on which a large part of the following analysis of
adjustment diffic.ul.t,i.eus is based. Particular reference has
been made to those elements which may enter in as causal
factors in the later analysis,

Although 1t was not practical to secure a return from
all of the new freshmen students, an adequate sampling of the

entire group has been secured. It ls expected, therefore,
that conclusions can be drawn from the information gathered
from the 36%7 students participating, which may be appllcable
in gemneral to the total group of students in Kansas State

Teachers College known as new freshmen students.
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CHAPTER IV

ADJUSTMENT PROBLEMS MET DURING THE FIRST SEMESTER

A complete statement of the composition of the group
surveyed heas been 88t forth in Chapter Three. With ample
Justification of the study of adjustment problems based on
the sampling secured from new freshmen students, an attempt
can now be made to answer the major questions of the nature
and extent of these problems. The comparison will first be
made of the group as a whole, then comparative analyses will
be made on the basis of several of the classifications set
forth in the preceding chapter.

~A. Nature and Extent of Problems of the Entire Group

The following data were secured in answer to section IIT
of the check-list; namely, "With what problems were you con-
fronted in adjusting yourself during your first semester at
K.8.T.C2" A 1list of twenty-four difficulties that suggested
themselves as possibllities was gilven, #nd,space allowed for
any additions the individuvual student should desire. Direc~
tions for replying were given as follows: "Check once (X)
all of the problems. that troubled you at all; check twice
(X) (X) the most troublesome problem for you." In this way

it was hoped to discover the presence of spscific problems
as well as something of the degree of intenslty to which the
problems affected different indlviduals.

A tabulation of returmns on the various ltems mentioned
reveals many interesting facts. Table VII glves the rank of
oach item as it affected the group as a whole. The percentage
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1s glven and indicates each item as to major or minor impor=-

tance. The iltems are arranged_in descending order with the

rank and percentage given.

The one. 1tem regarded buy the largest percentage as being

fef 'inability to budget time! presents a real difficulty.

'Confu51on in selecting courses! ranked eecond and was included

by“47;7% of‘allpthe students. 'Attempting to do too‘many things!

séems to be a real difficulty since it is listed by 56 2% of
allfthe students. 'Time taken for self- -support! seems to be
oneneource of real difficulty for the students. Thie item is
lieted by 52 24 of all the students as being a real difficulty.
Beginning with item number four the renks follow each other

ver‘;closely, difference in consecutive ranks dropping into
1neignificance before the last item in the 1list is reached
'Lack of medical care! seemed to be the least source of trouble
as it was 1isted by only 8 of 368 students, or 2. 2% of‘all the
students. Between the item ranked first and last there is a
difference of 50.9%. These differences clearly indicate and
Verifypthe agsunmption that all students are not confronted
with. the ssme problems when attempting to make adjustments
tevnew‘gituations. This in itself shows the need for more
indiVidnel treatment of new freshmen students.

~ The next factor for analysis after determining what prob~-

lems confronted the students was to determine the intemnsity or

seriousnesas of the ltems which affected the students. The



Tabls VII

Adjustment Problems of Entire Group During

Pirst Semester at Kansas State Teachers College

56

N Item | Rank | No. cleble'l.%- D%gggr-
Inablility to budget time 1 19561 63.1
Confusion in selecting courses e 175 48,7 | 4.4
Attempting to do too many things o) 133 | 36.2 2.5
Time taken for self support 4 118 | 32.2 | 4.0
. Indifference of instructors 5 115 | 31.3 9
Too many required subjects 6.5 108 | 29.4 1.9
Insufficient funds 6.5 | 108 | 29.4 | 1.9
Impersonal nature of clagsses 8 102 | 27.8 1.6
Higher gtandards of work 9 101 | 27.5 3
Slow reading habits 10 96 | 26.2 | 1.3
Living arrangements 11 83 | 22.6 36
Social conflict with study 12 80 | 21.8 8
Use of library 13 70 [ 19.1 | 2.7
New lindependence 14 65 | 17.7 l.4
Worry about home or family 15 87 | 15.56 | B.2
New associates 16 86 | 156.3 o2
Restrictions and regulations 17 48 | 13.1 2.2
Can't find exact standing inclass| 18 46 | 12.5 | .6
Failure to make friends 19 253 6.3 6.2
Physical defects 20.5 22 | 6.0 o3
Requlred over-participation in
athletics or other activities 2045 22 | 6.0 o3
Fraternities and sororities 22 18 | 5.0 | 1.0
Excessive parental protection 23 15 4.0 1.0
Lack of medical care 24 8 2.2 1.8

Read table thus: of the total number of problems checked by

the entire group the item 1inability to budget time' was the

one checked by the most students and so is ranked number 1.
It was checked by 195 of the students or by 53.1% of the en-
tire group. The rest of the items are read and interpreted
in the same manner. The last column indicated the differ-

ences between each succeasive ltem in percentage difference.

The difference betwesen item ranking #1 and #2 is 4.4%.

Between item #2 and #3 it 1s 2.5%.



Table VIIT

The Most Troublesome Problem for New Students

 Item Rank No. | % Diff,

Inability to budget time . 1 45 |14.8 | 1.0
Time. taken for self support 2 42 13.8 1.0
Confusion in .selecting courses 3 38 10.5 3.3
8low reading habits 4 22 7.1 | 3.4
Attempting to do too many things 5 20 6.5 o6
Insufficient funds 6 19 6,1 o4
Too many required subjects 7 17 5.5 o6
Higher standards of work 8.5 12 3.9 1.6
Indifference of instructors 8.5 12 5.9 1.6
Can't find exact standing in clasq 10.5 11 3.6 D
Impersonal nature of classes 10,5 11 3.8 D
Soc;al conflict with study 12.5 9 2.9 o7
Tiving arrangements 12.5 9 2.9 7
Use of library 14.5 7 2.2 "7
Physical defects 14.5 7 2.2 o7
New independence 16.5 6 1.9 o3
Worry about home or family 16.5 6 1.9 oD
Restrictions & regulations 18.5 5 1.6 D
Pailure to make friends 18.5 5 1.6 3
New assoclates 20 3 o9 o7
Excessive parental protection 21 2 o6 )
Fraternities and sororities 2245 -1 3 oD
Lack of medlcal care. 22.5 1 oD D
Required over-participation 24 0 Y o3
Other miscellaneous items 12 | 4.0

Students not answering item 64 21.2

Read table thus: of the students who listed thelr most dif-
ficult problem (303 students out of 36% checked one item as
thelr most difficult one, the rest presumably could not select
their most difficult problem) the item 'inabllity to budget
time? was checked most frequently and was ranked number one,
It was checked by 45 of the 303 students who checked their

most difficult problem, or by 15.0%

of the group,

The last

column indicates the sucessive difference between each pre=-
ceding percentage. Read in like manner for rest of Table.
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column ef{differences in Table VII shows a great variation

in impoftance.attached.to specific problems, The extent to
Which any one particular item is considered the most btroub-
lesoﬁelis indicated in Table VIII, The first two items stand
6ﬁt)sighificantly above the rest and it is interesting to note
that the problem that confronted the most of the students is

also listed as the most troublesome problem. 'Time taken for

wself support' ranked fourth as checked by the group but ranks
second in being listed as the most troublesome problem. There
1s ‘some variation in the ranklngs as shown by a comparison of
Tables VII and VIII. ‘Required over-participation 1n athletics
or other activities! sinks into last place. Every one of the
twenty—four jtems except 'required over-participation in
athletics or other activities! is listed by at least ome
student as being the most difficult problem for him., In ad-
dition there were 12 students, or 4.0%, who named as their
ﬁost difficult problem some ltem that was not included in the
1ist, This only emphasizes the fact that individual students
are confronted with widely differing problems during the orien-
tation period. |

A comparison of Tables VII and VIII shows that there is
a positive correlation between those 1tems listed as presenting
e difficulty by the group and the chief difficulty encountered.
The variation in rank one way or the other 1ls not more than
five items and meny are practically identical. A rather in-

teresting comperison can be made between the two tables in
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determining the relation of the number of the total group
who listed the problem and the number of the total group
who considered 1t as the problem causing the greatest dif-
ficulty. Of the 195 students who listed tinability to
budget time! as a difficulty, 45 or 23.6%, considered it 'as
their most’difficult problem. Of the 367 students who con-
- tributed to the study, 42 students considered the item of
'time taken for self support' as the most difficult problem.
This was 35.6% of the 118 students who considered it as an
adjustment problem. There are ten factors that stand out
above all.the reét in that if they present a problem at all
they will also be considered as the most serious by a large
number of the students. They are: 'inability to budget
time!, ttime taken for self support!, !'confusion in selecting
coursest, !'slow reading hablts', 'attempting to do too many
things!', 'insufficient funds!, 'too many requlred subjects!'!,
higher standards of workt, 'indifference of instructors!,
and timpersonal nature of classes'. A comparison of the data
in Tables VII gnd VIII is combined in Table IX in order to
show the percentage of each group that also considered the
item as the most important. The significant facts revealed
by the foregoing data is that students may be confronted
with identical problems, but in greatly varylng degrees of
intensity, which only emphasizes further the need for more
individual treatment.
At this point there is sufficient evidence to verlfy

two of the hypotheses advanced in the introduction; namely,
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Comparison of the Group Ad justment Problems and the Most

Troublescme Individual Problem
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Problem Ranks Group Ind.| Per-

: Gr. Ind. No. No. cont

Inabllity to budget time 1 -1 195 45 23 .6
Confusion in selecting courses | 2 =~ 3 175 32 18.3
Attempting too many things 3 =5 133 20 15.0
Time taken for self support 4 -2 118 42 35.6
Indifference of instructors 5 = 8.5 115 12 10.4
Too many required subjects 6.5- 7 108 17 15.7
Insufficient funds 6.5- 6 108 19 17.6
Impersonal nature of classes 8 =10.5 102 11 10.8
Higher standards of work 9 =~ 8.5 101 12 11.9
Slow. reading habits 10 =~ 4 96 | k2 23.0
Living arrangements 11 <12,5 83 9 10.9
Soclal conflict with study 12 -12.56 80 9 11.3
Use of library 13 «=14.5 70 7 10.0
New independence 14 =16.5 65 6 9.2
Worry about home or family 15 ~16.6 57 6 10,5
New assoclates 16 «20 56 3 5.4
Restrictions & regulations 17 =18.5 48 5 10.4
Cannot find exact standing 18 =~10.5 46 11 24.0
Failure to make friends 1 -18.5 23 5 17.4
Physlcal defects 20,5-14.5 22 7 31.8
Required over-participation 20.5-24 22 0 0.0
Fraternities and sororities 22 -22.5 18 1 5.6
Excessive parental protection 23 =21 15 2 13.3
Lack of medical care 24 - 8 8 1 12.5

Read table thus:

of the students who listed 'inability to

budget timet! as a difficulty, the frequency of mentlion en-

- tltled 1t to be ranked number 1 for the group and 1t was

also ranked number 1 as the most difficult problem by the

individual students.

The group fredquency was 195, the Indi-

vidual 45, and the percent of the individual difficulty of
the group frequency of mention is 23.6 percent.
like menner for the rest of the table.

Read in
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1) that ail students are not confronted with the same problems
in making the necessary acijustménts at Kensas State Teachers
College; and 2) that although students are confronted with
identical problems, they may vary greatly in the degree of
inwensity with Which they affect the individual.

It is interesting to note ‘that the most serious problems
which munt be overcome by the freshmen are so subjective that
they'do not lend themselves to treatment from outside sources
very'readily. 'Tnability to budget time', 'confusion in
selecting courses'!, 'slow reading habits'!, tattempting to do
too'many~things',‘and thigher standards of work! are all very
Subjeotive; They must be worked out as individual problems
but tbe proper adjustments must be made before satisfactory
school work can be accomplished 1Time taken for self aup-
?Wﬂt’ and 'insufficlent funda! are very closely related and
with the realization of one the other would probably disappear.
If a survey of the upper classes were mdde it is possible
that the first five items named above would not be considered
nearly as important since these adjustments would have been
praotioally solved by the time the upper classes were reached.

The most wvaluable comparison from the point of future
alleviation of difficulties would be one dealing with the
wide.range of difficulties as shown by check lists from the
men and women in Kansas State Teachers College. This com-
parison would be of especial value to the dean of women and
the dean of men. Certain difflculties seem to affect one

sex to a greater extent than the other sex. This 1ls clearly

shown by an examination of Table X.
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B. Comparison of Difficulties on the Badis of Sex

An analysis of Table.X shows an interesting comparison
of the difficulties encountered by men and women, The Table
shows a summery of practically all of the information col-
lected on this phase of the study. The problems encountered,
and the most difficult problem, ars given for both men and
women. The facts shown in Tables VII, VIII, and IX dealt
wlth the group of new students as a whole. Table X breaks
the group up into the two sexes. Percentages are compubted
on the basls of 152 males and 215 females for the columns
Showing a problem, and for 133 males and 170 females for the

columns showing the most difficult problem. The decrease in

the numbers used-in computing percentages for the last named
columns was due to the fact that 19 males and 45 females
could not pick out the chilef problem among those that were
causing them dlfficulty.

The outstanding differences are In the items of 'con-
fusion in selecting courses!, lattempting to do too many
things', 'time taken for sself support!, tinsufficlent fundst;
and 'slow reading habits'. The men are troubled much mors
by these problems than are the women. The women seem to be
troubled much more than the men by the iltems of 'Indlfference
of ilnstructors', 'impersonal nature of classes!, 'higher
standards of work!, 'new independence!, and 'restrictlons
and regulations are excessive.,' The men are troubled to a
greater extent than the women on 16 of the 24 items. The
differences in the other items are rather small and consequently

are not as significant as the others just mentlioned.



‘Table X

Comparison of Adjustment Problems snd the Most Difficult Problem on
the Bgsis;of_Sex :

“WOMEN

MEN 7

Item X S ERNY. W 5

v - _ V Problem Di??%gult . Problem - |Di gfgult;

Tnability to budget time 82 |54.0%| 22 |16.6% | 113 | 53.0%| 25 |13.5%
Confusion in selecting courses 85 | 55.9 12 | 9,0 90| 41.9 | 19 |11.2
Attempting to do too many things 66 | 43.4 10 | 7.1 67 ] 31.2 | 10 | 5.9
Time taken for self support 77 |50.7 | 26 |19.6 41 ] 19.1 | 16 | 9.4
Indifference of instructors 42 | 27.6 2 1.5 73| 33.9 10 | 5.9
Too many required subjects 48 [ 31.6 5 | 5.8 60| 27.9 12 | 7.1
Insufficient funds 70 |46.1 14 |10.1 38| 17.7 5 2.9
Impersonal nature of classes 36 [23.7 1l .8 66 | 30,7 10 5.9
Higher standards of work 40 [26,.3 3 | 2. 61| 28.4 9 5,3
Slow reading habits 54 | 35,6 12 9.0 421 19,6 10 5.9
Living arrangements 37 | 24.3 3 2.3 46| 2l.4 6 3.6
Use of library 32 |21.1 2 | 1.5 38| 17.7 5| 2.9
New independence 25 |16.5 1l 8 40| 18.6 5 2.9
Worry about home or family 25 [16.5 1 «8 32| 14.9 5| 2.9
Hew assoclates 7 22 14,5 2 | 1.5 34| 15.9 1 &
Restrictions and regulations 17 |11.2 1 .8 31| 14.5 4 2.4
Cannot find exact standing 25 |16.5 5 3.8 21 9,8 6 3.5
Failure to make friends 7 | 4.6 0 Nej 16| 7.5 5| 2.9
Physical defects 8 5.3 2 1.5 14 6.6 5 2.9
Reguired over-participation 17 [11.2 0 o0 5 2.4 o) 0
Fraternities and sororities 9 | 5.9 0 .0 9 3.8 1 Fy -
Excessive parental protection 8 5.5 2 1.5 7 Sed 0 .0
Tack of medical care 5 3.8 0 o0 3 1.4 1 .6

Read table thus: 'Inablility to budget time' bothered 82 men or 54% of the men, it
was the most difficult problem for 22 or 16.6% of the men: it troubled 113 or 53%
of the women, and was the most difficult for 23 or 13.5%. Read in like manner for
the rest of the table.

ey
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In regard to the most difficult problem encountered,

the men are troubled much more than the women on the fol-
lowing items: 'inability to budget time!, 'attempting to

do too many things'!, 'time taken for self supportt!, tinsuf-

_ ficient ﬁundsl, 'slow reading habits', 'social conflict with
étudy', 'new associates', and 'excessive parental protection!.
fhe women seem‘to have more dlfficulty with 'confusion in
selecting courses!, 'indifference of inatructors!, 'too many
rgguiréd sﬁbjects', timpersonal nature of classes',"higher
Qfandarﬁs of work!, 'living arrangemeﬁts', tuse of the
library', 'worry about home or family!', 'restrictions and
regulations‘are excessive!, 'fallure to make friends} and
'physical defects'. Women are also troubled more about
!fraternitiéé and sororities' and ' lack of medical care! than
afe the men.

| Many of the items seem to affect both men and women with
about‘the same  frequency and with the gsame intensity. These
iteﬁs Wbuld need to be handled so as to affect the entire
group. With other items where the differences are signifi-
cantiy 1érgé, it would appear that an alleviation of 4iffi-
dulfies’céuld be handied better by dividing the group into
two groups and handling on the basis of sex and the difficultles
inherent therein, This would be true of such ltems as
attempting td do too many things!, ttime taken for self support!,

tinsufficient funds', and 'slow reading hablts!'.
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In the present chapter an attempt has been made to
determine the nature of the adjustment problems faced by
new freshmen students at Kansas S8tate Teachers College.
The problems have been analyzed for the group as a whole
and on the basis of sex. The findings may be summarized
as follows: |
| 1. Individuals are confronted with many different
prdblems during the adjustment period at Kanses State
Teéchers College.
| 2, The five problems to be reckoned with most fre-
quently are 'inability to budget time', 'confusion in
selecting courses!, tattempting to do too many things?,
'time taken for self support', and 'indifference of
instructors!?.

Se The five factors causing the least disturbance
among the new freshmen students are Mack of medical atten-
tion', texcessive parental protection!, !'fraternities and
sororitiest!, 'required over-participation in athletics or
other activities', and 'physical defectst,

4. Different individuals, though facing identical
problems, do not feel them with the same degree of intensity.

5. Though every problem but one was consldered by at
least one student as the most difficult, five of the sug-
gested problems sre more apt to be considered as such than
are the others. These are ‘'inabllity to budget timet!, ttime

taken for self support!, 'confusion in selaecting coursea!',

13825
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'slow reading hablts', and 'attempting to do too many things:.

Other factors that are considered nearly as difficult are

'insufficient funds', 'too many required subjects!, thigher

standards of work'!, 'indifference of instructors!, tcannot

find exact standing in claas', and 'impersonal nature of classes.
6. That 1f a difficulty is felt at all there 1s a tendency

on the part of individuals to list it as the most difficult

problem among the following items: !'time taken for self support!,
'physical defects?!, 'camnot find exact standing in class?,
'Inability to budget time', 'slow reading habits', and ‘con=-

fusion in selecting coursest?,

7. Many differences in adjustment problems are accounted
for by the item of sex.

8. Men are more likely to face difficultles because of
tinsufficient funds!, 'time taken for self support!,tattempting
to do too many things', 'slow reading habits!, !confusion in

selecting coursea', tuse of the library', !'cannot find exact

standing in class', and 'over-participation in activities'.
9. Women are more likely to face difficultles because of
Hindifference of instructors!, impersonal nature of classes!,

thigher standards of work!'!, 'anew independence'; 'new associatesﬂ
'restrictions and regulations are excessive!, 'fallure to make ‘
friends', and 'physical defects!'.

10. Men are more apt to consider as thelr chlef difficulty
ttime taken for self support', 'inability to budget time!,
tinsufficient funds', 'slow reading habitst, and !confusion

in selectling courses!,
1l. Women are more likely to list as their chief difficulty
tinability to budget time', !'confusion in selecting courses!,

‘time taken for self support!, 'too many required subjects!,
tindifference of instructors!, and !impersonal nature of classes!,
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MOST DIFFICULT COURSES TAKEN BY STUDENTS



CHAPTER V
MOST DIFFICULT GOURSES TAKEN BY STUDENTS

The‘ purpose of this chapter is to set forth the facts
and conditicns involved in the academic adjustment of new
freshmen students to the various courses in which they enroll.
This necessitates an analysis of the difficulties encountered,
and an attempt to discover the underlying reasons for the 4if-
ficulties.  The questlon of what courses actually presented
the most difficulties to students will be answered first,
Then. the various factors which seemed to éccount for these
difficulties wlll be discussed.,

'I‘l:_xe,\a_da@a bearing on these two factors were secured from
the responses made by the students to part III on the check
list. The question was asked, "What college course caused
you the greatest difficulty last semester?" It should be
remembered that these data were collected during the sixth
week. of the second semester and the difficulty referred to
was 1n respect to the first semester'!s work, 3pace was pPro=-
vided for each student to write in the name of the course
causing the greatest difficulty. A second question in part III
followed, "What were the causes for your difficulty with the
course named above?" A list of twelve possible reasons was
glven, and space was allowed for any addition desired by the
individual student if the 1list did not contain the apparent
cause., The following directions were glven in connection with
the 1ist: "Check once (X) all the contributing causes; check
twice (X)(X) the chief cause." This would tend %o indicate
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the presence of recognized difficulties as well as to indicate

the degree of seriousness of the difficulties,

- As Courses Considered the Most Difficult

" The returns in answer to the first question showed =
total of 360 out of 367 new freshmen students who found a
greater difficulty in some one particular course then in
others. A very small proportion replied that no particular
difficulty was encountered, or else implied that they could
not determine which course caused the most difficulty.

Table "XI shows the tabulation of the results of what is
considered as the most difficult courses by the entire group.
The courses are’arranged in order of frequency of mention.
The new ffeshmen‘students are required to take certain courses
and since the enrolment is much higher in these courses it 1is
to be expeéted,that a greater number of students will list
one of the required courses as the most difficult. Many of
the students did not differentiate betwéen the various divis-
ions of the Rhetoric and Composition classes, consequently
the tally for the group is listed under one heading, Rhetoric
and Composition. The nature of the work in all classes in
Rhetoriec and Composition is along similiar lines so 1t was
thought that student difficulties would be much the same and
combining the scores would not invalidate the ltem.

An examination of Tables XI, XII, and XIII shows that
although several of the courses are practically compulsory
for new freshmen students, there is a wide varlatlon in the

degree of intensity with which the difficultlies are felb
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by the group as a wholse. ‘Many of the classes are small and
the number indicating a difficulty with these courses is 8o
small as to make any generalizations for the good of the
group as a whole practically impossible. Rhetoric and Gom-
position is considered as the most difficult course by 26.4%
of all the students pafticipating In the study. This flgure
1s not as large in proportion to the numbsr of students who
are required to take the course és are some of the other
elective courses, (See Table XIII) However, this figure is
significantly large to state that it is reasonably certaln
that Rhetorlc and Composition will cause the greatest dif=-
ficulty for any new group of freshmen students. An exam-

ination of Tables XII and XIIT shows that it causes far more

difficulty among the men than 1t does among the women. A

total of 37.7%(Table XII) or 41%(Table XIII) of the men and
only 18.1% (XII) or 17.5% (XIII) of the women considered it
as the most difficult course during the first semester.

The fact that so many men are troubled by Rhetoric and Com~
position seems very significant.

The courses which caused the most difficulty for the
group as a whole were: Rhetoric and Composition, Freshman
Survey, Introduction to Psychology, Fpndamentals of 8peech I,
Principles of Geography, American History, Elementary School
Instruction, and Arithmetic for Teachers. In Tsble XITII an
attempt has been made to calculate the percentage of students

who considered the courses the most difficult with the es=-
timated enrolment, figured in proportion to the number who
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participated in the study. This method gives a much higher

validity and the percentages are higher in many cases., The
percentages given in the Table are a falr estimate of the
number of all students who will enrocll in the future which
may[be expected to have difficulty with the particular
_course in question.
An examination of Table XII, computed on the group as
iféjwhole, shows that men are troubled much more than women
by Rhetoric and Composition, while the reverse is true of
‘Freshman Survey., Besides the Rhetoric and Composition the
‘men find more difficulty than do the women with the follow-
ing courses: Elementary French, Introduction to Soclology,
‘Essentlals of Chemistry, Elementary Accounting, Types of
Titerature, Elementary Spanish, General Physics, Intermedi-
“‘ate Algebra, American Govermment, Mechanical Drawing,
7Business LewI, Physics, Principles of Economlcs, and various
English courses in general. The women find more difficulty
with Introduction to Psychology, Principles of Geography,
American History, Elementary School Instruction, Arithmetic
fﬁr Tegchers, Kindergarten Plays and Games, European His-
tory of the Middle Ages, Economic and Industrial Geography,
and Free-hand Drawing. In many of the other courses where
the difference in percentages is small the difference is
usually too small to be of any significance.
Tt was thought that the findings would be much more

valid if the actual'enrolment in each class was reduced in
direct proportion to the number participating in the study

as compared to the actual number of new freshmen students

enrolled in the Freshman class. The total new freshmen



Table XI
Most Difficult Courses for New Freshmen Students

Course Rank Frequency Percent
Rhetoric and Composition 1 96 26 .4 -
Freshman survey 2 a7 10.3
Introduction to Psychology 3 31 8.6
Fundamentals of Speech I 4 30 8.3
Principles of Geography 5 18 5.0
American History (Col. & Un.) 6.5 15 4.2
Blementary School Instruction 6.5 15 4.2
Arithmetic for Teachers 8 11 %.1
Elementary French 9 8 2.2
Rural School Agriculture 10 7 1.9
Kindergarten Plays & #Fames 12.5 6 1.7
Elementary Latin 12.5 6 1.7
BEuropean Hist. of Mid. Ages 12,5 6 1.7
Introduction to Sociology 12.5 6 1.7
Essentials of Chemistry 17.5 4 1.1
Elementary Accounting 17.5 4 1.1
Types of Literature 17.5 4 1.1
Elementary Spanish ‘ 17.5 4 1.1
General Physics 17.5 4 1.1
Intermediate Algebra 17.6 4 1.1
Economic & Ind. Geography 23.5 3 .84
American Goyernment 2345 3 .84
Elementary Sight Singing 23,5 3 .84
Elementary Free-hand Drawing 23.5 3 .84
English (Unclassified) 23.5 3 .84
8chool and Community Health 23,5 3 .84
Mechanlcal Drawing 30.5 2 «59
Classical Elem. in English 30.5 2 «59
Business Law I ' - 3045 2 «59
Elementary Stenography 3045 2 «59
Mechanics (Sound & Heat ) 30.5 2 «59
Principles of Economics 30.5 . 2. 59
Poster Design I 40 1 28
Introduction to Business 40 1 «28
Elementary Typing 40 1 28
Anatomy.and Physiology - 40 1 28
Tatin American History 40 1 .28
Intro. bto Cont. Civilization 40 1 <28
Clothing I 40 1 +28
ILibrary Methods 40 1 28
Spanish Prose II 40 1 «28
Music Hist. & Appreclation T 40 1 28
Elementary Physical Scilence 40 1 28
Intro. to Measurements 40 1 «28
Plane Trigonometry 40 1 28
Fesa taple thus: (ffzﬁhe courses consldered mostT d o

Rhetoric & Composition was ranked No. 1, being so listed
by 95 students or 26.4% of the new freshmen students who
contributed to the study. Read in like manner for the rost,



62

Table XIT
Comparison of Most Difficult Courses on Basis of Sex
Course Total Men Women

P No. W No.
Rhetoric & Composition 96 57 37.7 |38 18,1
Freshman Survey 37 | 11 7.3 |26 | 12.4
Introduction to Psychology| 31 4 2.6 |27 12,9
Fundementals of 8peech I 30 13 8.6 |17 8.l
Principles of Geography 18 1 «66|1%7 8.l
American History (C & U) 15 4 2.6 |11 o3
Elementary Sch. Inst. 15 1 66|14 6.7
Arithmetic for Teachers 11 0 .0 |11 5.3
Elementary French 8 4 2.6 | 4 1.9
Rural Seh. Agriculture 7 1 66| 6 2.9
Kindergarten Plays & Games| 6 0 O | 6 2,9
Elementary Latin 6 4 2.6 | 2 «96
EBur. Hlst. of Mid. Ages 6 2 1,3 | 4 1.9
Intro. to Sociology 6 4 2.6 | 2 .96
Essentials of Chemistry 4 3 2.0 | 1 48
Elementary Accounting 4 3 2.0 | 1 +48
Types of Literature 4 3 2.0 1 1 «48
BElementary Spanish 4 4 2.6 0 N
General Physics 4 4 2.6 | O Ne
Intermediate Algebra 4 4 2.6 O .0
Econ. & Ind. Geography 3 0] O 3 l.4
American Government 3 2 1.3 | 1 «48
Elementery Sight Singing 3 1 66| 2 +96
Elem, Free~hand Drawing 3 0] 0| 3 1.4
English (Unclassified) 3 3 2.0 O «0
School & Community Health 3 1 .66 2 «96
Mechanical Drawing 2 2 1,3 | O .0
Classical Elem. In English| £ 1 66| 1 +48
Business Law T 2 2 1.3 | O .0
Elementary Stenography 2 0] 01 2 «96
Mechanics (Sound & Heat) 2 2 1.3 O .0
Principles of Economics 2 2 1.3 | © .0
Poster Design I 1 0 O 1 48
Introduction to Buslness 1 1 .66 O o0
Elementary Typing 1 0] O 1 +48
Anatomy & Physiology 1 1 66 O .0
Tatin American History 1 1 66 O «0
Intro. to Cont. Civilizatign 1 0 O 1 +48
Clothing I 1 0 O 1 48
Library Methods 1 1 .66 O 0
Spanish Prose II 1 1 .66/ O 0
Music Hist. & Appreciation| 1 0 01 1 .48
Elem., Physical Sclence 1 1l «66[ O «0
Intro, to Measurements 1 0 01 1 «48
Plane Trigonometry 1 1 .66 O «0

a thus: of the courses considered the most difficult
%ga%egag%esv.%%’ gnd 58 women or ﬁe.i%, considered the course
Rhetoric & Composition as the most difficult, Read in like
manner for the rest of the table.
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students enrolled during the first semester was 478, The
total participating in the study was 367 op 76.8% of the
total enrolled. In Table XIII all totals of class enrol~
ment are reduqed to 76.8% of the actusl e‘nrollﬁent and this
estimated enrolment is then used as the base for figuring
the percentage for totals. For the men, the actual number
in school was 232, those participating 152 or 65.5%., For
the women, the actual number in school was 248, those who
participated 215 or 87.4%. It must be remembered that
these figures refer to new freshmen studenﬁs only.

An examination of Table XIII shows that Elementary
Latin is considered as the most difficult course as judged
by the actual and estimated enrolment in proportion to the
number listing it as the most difficult course. The Table
shows that 48.8% of all the students that pnrolled in the
course considered it as the most difficult ~’course during

the first semester. The other most difficult courses In

order of difficulty are: ‘American History(Colonization &
Union) 45.5%, Principles of Geography 439.‘9%, Rhetoric aﬁd
Composition 29,.,9%, Elementary French 25.8%, Freshman Sur-
vey 22,4%, Kindergarten Plays and Games 20.7%, Rural School
Agriculture 20,6%, Arithmetic for Peachers 19,0%, European
History of the Middle Ages 18.2%, Introduction to Paychology
14,5%, Elementary 8chool Instruction 12,7%, Fundamentals
of Speech 9.1%, and Introduction to Sociology 7.6%.

A comparison on the basis of sex for these fourteen

courses shows that men have the greater dlffloulty with

the following: Rhetoric and Composition, Blementary French,
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students enrolled during the first semester was 478. The
Ttotal particlpating in the study was 367 or 76.8% of the
total enrolled, In Table XIII all totals of class enrol-
ment are reduced to 76.8% of the actual enrolﬁent and this
estimated enrolment is then used as the base for figuring
the percentage for totals. For the men, the actual number
in school was 232, those participating 152 or 65.5%. For
the women, the actual number in school was 248, those who
'partiCipated 215 or 87.4%. It must be remembered that
these figures refer to new freshmen students only. |

An examination of Table XIII shows that Elementary
Tatin is considered as the most difficult course as Judged
byithe actual and estimated enrolment in proportion to the
number 1listing i1t &s the most difficult course. The Table
shows that 48.8% of all the students that enrolled in the

course considered it as the most difficult course during

the first semester. The other most difficult courses in
order of difficulty are: American History(Colonization &
Union) 45.5%, Principles of Geography 43.9%, Rhetoric and
Composition 29.9%, Elementary French 25.8%, Freshman Sur-
vey 22.4%, Kindergarten Plays and Games 20,7%, Rural School
Agriculture 20.,6%, Arithmetic for Teachers 19.0%, European
History of the Middle Ages 18.2%, Introduction to Psychology
14.5%, Blementary School Instruction 12,7%, Fundamentals
of Speech 9.1%, and Introduction to Soclology 7 .6%.

A comparison on the basis of sex for these fourteen
courses shows that men have the greater difficulty with

the following: Rhetoric and Composition, Elementary French,



Table XITI
Comparison of the Most Difficult Courses on the Basis of

Sex using Estimated Numbers of Class Enrolment

Total ' _Men | Women
Course - [ rot. Est. Tob. |Est, | Tot. Estd
Enr. 76.8% No. # |Enr. |65.5| No{ % |Enr. 87.4 No.| %
Elementary Latin 16 12.3 6 | 48.8] 14 9 4|44.4 | 2 2 2 |100
Am. Hist, (C&U) 43 33 15 | 45,5| 22 |14 4l28,6 |21 | 18 |11 61l.1
Prin. of Geography 53 41 18 | 43.9]| 9 6 1/16.6 |44 38 | 17 44,7
Rhet. & Composition 414 318 95 | 29.9] 212 | 139 57141.0 | 229 |200 35 17.5
Rlementary French 41 31 8|25.8/ 19 | 12 4133.3 | 22 | 19 4 21.1
Freshman Survey 215 |[165 371 22.4| 104 | 68 | 11]16.3 [111 | 97 | 26 26.8
X. Plays & Games 38 29 6| 20,7 o] 0 o| c.0 | 38 | 33 6 18.2
Rural Sch. Agriculturq 44 34 7| 20.6 7 5 1{20.,0 | 37 | 32 6 18.8
Arith. for Teachers 75 58 11 | 19.0 6 4 o o.0| 69 | 60 |11 18.3
Bur. Hist. of M.A. 43 33 6|18.2] 22 | 14 2(14.3 [ 21 | 18 4 22,2
Intro. to Psy. 278 | 214 31]14.5| 128 | B4 4] 4.8 (150 (131 |27 20,6
Elem. Sch., Inst. 153 {118 15 | 12.7] 22 | 14 1| 7.1 |131 |114 | 14 12.3
Pund. of Speech 428 |329 30| 9.1| 227 {149 | 13| 8.7 |201 |176 | 1% 9.7
Intro. to Sociology (103 80 6| 7.5 56 | 47 4| 8.5 | 47 | 41 2 4.9

Read table thus: the total enrolment in Elementary ILatin was 16. The survey included
only 367 of the 478 new freshmen students or 76.8% of the total enrolment. Reducing the
Tatin enrolment in proportion we get 12.3 students. The total number of students listing
Tatin as the most difficult course was 6 or 48.8%7 of the estimated enrolment, Read in
like mammer for the Men and Women and the rest of the Table,

¥a



56

and Introduction to Soclology. The women have the greater
difficulty with Elementary Latin, American History(Col.& TUx.),
Prineciples of Geography, Freshman Survey, Kindergarten Plays
and Games, Arithmetic for Teachers, European History of the
Middle Ages, Introduction to Psychology, Elementary School
Instruction, and a trifle more in Fundamentals of Speech I.
Men also have a very slight difference over women in Rural
School Agriculture,

>‘ W»kTé$ié XIV shows the composite results by departments.
The percentages are based on the group as a whole and not
aceord;ng to estimates of class enrolments as was done in
féble'XIII. For that reason the writer does not claim as
Iliéh_validity a3 in the case of the previous table., In this
tabie.ail;the‘subjects in any one department were combined
and the tallies added together. In this manner it was hoped
to4discover which departments would cause any new group as

a whole the most difficulty. Table XIV shows a comparlison
by"méﬁ, women, and by totals for each department., It will
be- observed that the English Department causes the greatest
difficuity for the entire group. The Table shows that some
Engliﬁh\course was selected as the most difficult course by
102‘students, or 28.6% of all the students contributing to
‘fhé study. The course in Freshman Survey was formerly
listed as being in the Soclology and Economlcs Department.
In recent years i1t has been changed to the Educatlon Depart-
ment. Because of this course, the Educatlion Department
ranks second in point of difficulty. The Psychology and

Speech Departments run a close race for third and fourth
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Table XTIV

Cbmparison of Difficult Courses by Departments and

on the Basis of Sex

- Department ... Total Men Women

No o % NO _% No. %
Agriculture 7 | 1.9 1 .67 6 2.9
Art _ ¢ | 1,1 0 »0 4 | 1.9
Commerce | 10 | 2.8 6 4,0 4 | 1.9
Education - 58 [16.2 12 | 8.0 46 |21.9
English 102 (28,5 | 63 |42.0 | 39 |18.6
Geography 22 6.1 1 «67 | 21 |10,0
Health ' 4 1.1 2 l.3 2 .96
History & Govermment 26 Ted 9 6.0 17 Beb
Home Economics 1 «28 0 .0 1 48
Industrial Arts 2 +56 2 1.3 0 Ne)
Latin 8 | 2.2 4 | 2.6 4 | 1.9
Library Science. 1 28 1 .67 0 e
Mathematics 16 4.5 5 33 11 5.24
Modern Language 13 | 3.6 9 | 6.0 4 | 1.9
Music =~ .. ‘ 4 | 1.1 1 +6%7 3| le4
Physics 7 | 1.9 7 | 4.5 0 e
Paychology & Philosophy| 32 | 8.9 4 2.6 28 [13.3
Soclology & Economics 8 2.2 6 4,0 2 «96
Speech ‘ 30 | B.4 | 13 8.6 17 | 8.5

Read table thus: ..of the difficulties encountered in col-
lege courses, some course or courses causded difflculty for
8 total of 7 students, or 1.9% of the total group surveyed,
1n the Agriculture Department. Thls was divided among the
sexes as follows: l.man or .67% of the men surveyed, and

6 women or 2.9% of the women surveyed. Read in like
manmer for the rest of the Table.
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place respectively. The other departments in order of
difficultylare: History end Government, Geography, Math-
ematics, Modern Languages, Commerce, Latin, Sociology and
Economics, Agriculture, Physics, and the other departments
repreggnt such a small difference as to make an accurate
ranking practically impossible. The rankings would no
doubt change considerably if the basis for ranking had been
computed on the estimated class enrolment rather on the
basis of the group contributing to the study. Presumably
thermhllar.departments would have shown a much higher
dégree of difficulty because of the small numbers enrolled
in some of the classes. The method used, however, should
be of more value for administrative purposes since 1t shows
where to look for the greatest amount of difficulty for the

group a8 a whole.

B. Conditions Causing Difficulties for New Freshmen

Students ig Each Course

The conditions which apparently contributed to the dif-
ficulty of each course as named by the students is glven 1n
Table XV. The check list provided the first twelve named
items as possibilities and then left several blank lines for
others to be written in., The miscellaneous ltems that were
named are given in order of frequency of mention below the
dotted line in Table XV. An examination of the Table shows
the most important item causing difficulty as being 'inad-
equate subject background! with 'lack of time for asalgn-
ments' and 'no interest in the course! running almost a tie

for sgecond and third places. The other items in order of
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Table XV
Contributing Conditions Causing Difficulties in Courses
Itenm Total Men Women
: NO.I % NOJ % NO.' %

Inadeuate subject background 178 48.5 67 44.1 111 51.7
Lack of time for assignments 128 34.9 61 40.1 67 31.2
No interest in the course 127 34,8 57 37.5 70 32.6
Neglect of assigned work 93 R25.3 52 34,2 41 19.1
Personality of Instructor 92 25,0 35 23,0 57 26,5
Too few tests(emphasis on tests) 88 23,9 38 24.0 50 23,3
"Blew up" on examination 71 19,3 38 24,0 33 15,3
Feellng of inferiority after '

first fallufe-~constant failure 46 13,1 27 17.8 19 8.8
Faulty methods of note taking 44 12,6 24 15.8 20 9.3
Could not follow lectures 41 1l.2 18 11l.8 23 10,7
Unfair grading 30 8.2 14 9.2 16 Y.4
Poor text book 19 5.2 11 7.3 B 3.7
Length of assignments 3 .8 3 2.0 0 «0
Can't study at home 2 o5 2 1.3 o) .0
Discussion d1d not follow text 2 N 0 Ne} 2 9
Asslgnments not clear 2 S5 0 O 2 9
Work too hard for me 1 3 1 o7 0 «0
Speaking before a group 1 3 1 o7 0 0
Impossible to take notes 1 3 1l o7 0 .0
Covered too much territory 1 .3 1l o7 0 .0
Teacher didn't put stuff across 1 3 1l o7 0 0
Unable to grasp summaries of Cht's 1 o5 1 o7 0 «0
Instructors too old 1 o3 1 o7 0 0
Partial teacher 1 3 1 o7 0 «0
Grade on punctuation alone 1 3 1 o7 0 .0
Tao long between class meetings 1 oD 1 o7 0 Ne)
Couldn't purchase readings 1 O 1 o7 0] «0
Too long since H. S. course 1 B 1 o7 0 .0
Laziness 1 3 1l o7 0 .0
Too much for two hours credit 1 D 0 0 1 5
Grading system 1 oD 0 0 1 «5
Too much memorizing 1 51 0 .0 1 5
Couldn't "get on to" tests 1 3 0 .0 1 .5
Too much lecture 1l 3 0 o0 1l oD
Nervousness 1l 5] 0 «0 1 o5
No definite assignments 1 5] 0 .0 1 5
Feeling of inferiority from first 1 o3 0O .0 1 «5
Presentation of subject matter 1 o3 0 «0 1 o5
True-~false questions 1 3 0 0 1 5
Do not know what to expect 1 3 0 o0 1 5
Backward in recltation 1 B o) o0 1 5
Stresses minor polnts too much 1 ) 0] 0 1 5
Instructort's method of teaching 1 3 0 .0 1 5

Read table thus: of the condltlions which caused trouble with
of the entire

the various courses, a total of 178 or 48.5
group, 67 or 44,1% of the men, and 111 or 51.7%

were troubled by 'Inadequate sub
1like manner forythe rest of the

%ect background!.
gble.

of the women,
Read in
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decreasing difficulty are tneglect of assigned work',
'personallty of Instructor!, 'too few tests and too much
emphasis placed on those given!, ' "blew up" on exemina-
“tion', 'feeling of inferiority after first failure, hence

. constant faiiﬁre in a course!, 'faulty methods of taking
:f notes' 'could not follow lectures!, 'unfair grading', and
k'poer text book' The other items are too small to be
f'significant except as a means of stating the difficulties
{‘was noted by individual students.
| Of the various contributihg causes of the difficulties
- for any one . particular course, women seem to find more
"trouble with the items of 'inadequate subject background!,
~and 'personality of the instructor!', Men seem to have more
~‘trouble than do the women with the following items: 'lack
‘of time for assignments', 'no ihterest in the course!?,
'neglect of assigned work!', ' "blew up" on examination',
'feeling of inferiority after first failure, hence constant
failﬁre*,~'faulty methods of taking notest!, and !poor text
 'book'. " Items that show very small differences between men
gnd~w¢men/are: 'too few tests and too much emphasis on
fhose‘éiﬁen', tcould not follow lectures! and tunfalr grad-
ing's

| The students were asked to check twice (X)(X) the chief
cause of thelr difficulties. The results of this phase of
the study are set forth in Table XVI. It should be noted
that not all of the students were able to pick out the chilef
cause of thelr difficulties. Only 249 students, or 67.9%

of the group, were able to select what they considered to be



Table XVI
Chlef Causes of Course Difficulties for Freshmen

Item Total _Men Women

L ‘ ' No. | % No oL %_‘ | No nJ %
Inadequate subject background 59 23,7 21 18,9 38 27.6
No interest in the Course 42 16,9 21 18,9 21 15.2
Lack. of time. for assignments 32 12.9 15 13.6 17 12,3
Personality of instructor 26 10,4 11 9.9 15 10.9
Neglect of assigned material 17 6.8 7 6.3 10 %.3
"Blew up" on examinations 15 6.0 % 6.3 8 5,8
Too few. tests(emphasis on tests)ll 4.4 4 3.6 7 5.1
Paulty methods of taking notes 9 3.6 7 6,3 2 1.5
Feeling of inferiority 9 3.6 3 BT 6 4,3
Unfair grading 7 2.8 3 Ra.7 4 2.9
Could not follow lectures 3 1.2 1 .9 2 1,5
Poor text book 2 +8 2 1.8 0 .0
» . - L ] - L] [ ] L] » a L L) o L) » * - » e [ ] L]
Cantt study at home 2 .8 2 1.8 0 .0
Discussion did not follow text 2 .8 0 .0 2 1.5
Length of assignments 1 4 1 9 O .0
Work 1s too hard for me 1 4 1 L9 O .0
Speaking before a group 1 4 1 9 0 «0
Instructors are too old 1 4 1 9 0 «0
Too long between class meetings 1 o4 1 .9 0 «0
Couldn't purchase readings 1 4 1 9 0 .0
Too ‘long since H. S. course 1 o4 1 o9 0] «0
Too much work for 2 hrs. credit 1 o4 o «0 1 o7
Too much lecture 1 4 0 0 1 o7
Nerwvousness 1 4 O 0 1 o7
Feeling of inferiority at first 1 4 O 0 1 o7
Dot know how to study it 1 o4 0 O 1 o7
Do not ‘know what to expect 1 o4 0 .0 1 o7

- Btudents answering item 249 11 138

Read table thus: a total of 59 students or 23.7%, 21 men or

60

18.9%, and 38 women or 27.6%, list as the chief cause of their
difficulty with some freshman course the item !'Inacdequate
subJect backgroundt!. The percentages are compubed on the basis
of the number. answering the ltem.

of the table.

Read in like manner for rest
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the chief cause of their course difficulties. This was
divided as follows: 111 men or 73,.,5%, and 138 women or
64.2%. |

.The chief causes of course difficulties appear to be

the following ltems in order of their importance:; ' inade-
quate subject background'!, 'no interest in the course!,

'lack of time for assignments', 'personality of instructor!',
'neglect of assigned work', ' "blew up" on examination!,
Ttoo few tests and too much emphasis placed on those given',
'faulty methods of taking notes', 'feeling of inferiority
after first failure, hence constant failure!, tunfair grading!,
'couid not follow lectures', and 'poor text book'!. Other
items which were considered as the chief cause are listed
but the numbers are too small to be significant except as

a means of indicating what is considered to be a chief cause.
Comparisons between men and women as8 to the chief cause

show that women consider the following items as causing more
difficulty than do the men: ‘'inadequate subject background!,
Ipersonality of the instructor', 'neglect of asslgned work',
ttoo few tests and too much emphasis on those given!', funfalr
grading'!, and tcould not follow lectures!. The men are
bothered by the following iltems to a greater extent than are
the women: 'no interest in the course!, 'lack of time for
assignmentst, ! "plew up" on examinations!, 'faulty methods

of taking notes'!, and 'poor text book',
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C. Comparison of Conbtributing Causes and Chief Cause

by Departments and on the Baiis of Sex

It was thought that the findings of the present study
"might be of more particular value if a comparison was made
by departments. This section will attempt to portray the
results by gifing various comparisons by departments., It
must be remembered that the number of students who listed
the most difficult subject in certain departments is so
few in proportion to the entire freshman class as to make
’accurate goeneralizations practically impossible. However,
the findings will be given as a source of interest if for
-no other practical value. Members of deparitments should
take this into consideration in looking over the tables.
Where the numbers represent as much as four or five percent
of the group 1t may safely be assumed that the figures in-
dicate general trends.

The various departments will be considered in alphabetical
order. The first comparison will be in regard to the Agri-
culture Department. The results of this comparison is shown

in Table XVII.



Table XVII

Comparlson of the Contributing and Chief Cause of

Difficulties for the Agriculture Department

Item Contributing Chief
‘ T M T M W
No interest in Course 3 3 1 1
Lack of time for assignments S 3 1 1
Inadequate Subject background | 3 1 e 2 1 1
"Blew up" on examination 2 1 1
Neglect of assigned work 1 1 .
Could not follow lectures 1 1
Students participating 7 11 6

Read table thus: of the students who had difficulty with
subjects 1n the Agriculture Department, the item 'No interest
in the course! was specified as a contributing cause by a
total of 3 students, no men, and 3 women; '

by a total of 1 student, no men, and 1 woman.

manner for the rest of the Table.

Table XVIII

Comparison of the Contributing and Chief Cause of

Difficulties for the Art Department

as a chief cause
Read 1n like

Item

Contributing

Chief

M

T

M

Inadequate subject background
No interest in the course
Neglect of assigned work

Too few tests

Feeling of inferiority

1

==

Number of Students

B =0 G e

R RFPRDQS

Read table in same mammer a8 for Table XVII.

Table XIX
Comparison of the Contributing and Chief Cause of

Difficulties for the Chemistry Department

Contributing

Chief

Neglect of assigned work

No interest in the course
Lack of time for assignments
Unfair grading

"Blew up" on examinations
Inadequate subject background
Too few tests

Feeling of inferlority
Personality of instructor
Could not follow lectures

HHUOHOR

Ry

PHRFH=

Fumber of Students

NEHFRFRFEFFDNDDD VW

k4

HREFPHRHERPR pR=

Read table in same manner as for Table XVIIL.
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Table XX~
Comparison of the Contributing and Chief Gause of
Difficulties for the Commerce Department

Ttem Contributing  Chief
‘ T M W T M W

Lack of time for assignmenta 7 3 4 3 2 1
"Blew up" on examlnation 4 2 2
Inadequate subject background| 4 2 2
Neglect of assigned work 3 1 2 2 1 1
Personality of instructor S 1 e e 1l 1
Poor text book 3 2 1 1 1
Feeling of inferiority 1 1 1 1
No interest in the course 1 1
Faulty methods of taking noted 1 1
Too few tests 1 1
Could not follow lectures 1 1
Number of students 10 6 4

Read table thus: of the students who had difficulty with
subjects in the Commerce Department, the item 'Lack of time
for. assignments! was specifled as a contributing cause by a
total of 7 students or by 3 men and 4 women. The item was
considered as the chlef cause by a total of 3 students, 2
men and 1 woman. Read in like manner for resat of the Table.

o Table XXI
Comparison of the Contribubting and Chief Cause of
. Difficmliies for the Educatlion Department

R Contributing Chief

. Ltem T | M| W T | M| W
No interest in the course 28| 8 | 20 14| 4 |10
Inadequate subject background| 27 3 | 24 8| 2 6
Lack of time for assignments 23 1 22 7 7
Too few tests 2l 6 15 4 1l 3
Neglect of assigned work 19 5 14 4 1 3
Personality of Instructor 15| 3 12 6 1 5
"Blew up" on examination 12| 6 6 1 1
Could not follow lectures 11 4 7 1 1
Faulty methods of taking notes 10| 4 6 I 2
Feeling of inferiority B 3 S 3 1 2
Unfair grading : 5 1l 4
Inferiority from firs 1 1 1 1
Poor text book 5 1 4 1l 1
‘Number of students 68 12 | 46

Read teble thus: of the students who had difficulty with
subjects 1n the Education Department, the ltem 'No lnterest
in the course! was specified as a contributing cause by a
total of 28 students, 8 men, and 20 women. The item was
considered as the chlef cause by a tobal of 14 students, 4
men, and 10 women. Read in like manner for rest of Table.
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Table XXIX

- Comparison of the Contributing and Chief Cause of

Difflculties for the English Department

- Contributing Chief

e T M W T M W
Inadequate subject background 61 | 34 217 33 18 | 15
Lack of time for assignments| 40 | 27 13 13 11 2
Personality of instructor 30 | 16 14 6 4 2
No interest in the course 25 21 4 6 6
Negleect of assigned work el 18 3 5 3 2
"Blew up" on examination 20 | 13 7 8 6 2
Too few tests 19 14 5 2 2
Feeling of inferiority 12 10 2 3 2 1
Unfair grading 12 7 8 4 2 2
Paulty methods of taking notgs 7 6 1 2 2
Poor text book 6 5 1 2 2
Could not follow lectures 6 6 1 1
Assignments not clear 2 2
Couldn't purchase material 1 1
Can't take notes on lectures 1 1
Work too hard for me 1 1 1 1
Too long assignments 1 1
Partial teacher 1 1 1 1l
Couldntt find out what was

wantedeecessos 1 1 1 1

Too long since H. 8. work 1 1l
No definite assignments 1 1
Backward 1in recitation 1 1

Number of students 102 63| 39

Read table thus: of the students who had difficulty with

subjects in the English Department, the item 'Inadequate
subject background'! was speclified as a contributing cause

by a total of 61 students, 34 men, and 27 women,

The item

was listed as the chlef cause by a total of 33 students,
18 men, and 15 women. Read in like manner for rest of

the Table.
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Table XXIII

Comparison of the Contributing and Chief Cause of
Difficulties for the Geography Department

Ttem Contributing Chief

M M

Personality of Instructor
Lack of time for assigmments
Inadequate subject background
No interest in the course
Could not follow lectures
Too. few tests

Feeling of inferiority
Neglect of assigned work
"Blew up" on examination
Faulty methods~taking notes
Stressed minor poilnts

Didn't know what to expect
Presentation of subject

1

PR3
(S EEERR-N SR ) E=

[
PHRHREPOWABRROOO0®O|H
HRRE QOO ODOO|=

Number of students 22 1 21

Read in 1llke menner as for preceding Tables.

Table XXIV
Comparison of the Contributing and Chief Cause of

Difficulties for the History and Government Department

Tt Contributing Chief

o T W] W [T W] W
No interest in the course 12 6 6 4 2 2
Lack of time for assignments |10 6 4 1 1
Inadequate subject background| 9 2 7 3 3
Personality of instructor 8 2 6 3 3
Too few tests 7 3 4 1 l
Faulty methods-note taking 4 1 3
Could not follow lectures 4 1 3 1 1
Unfalr grading 2 1 1
"Blew up" on examination 2 1 1
Feeling of inferiority 1 1
Poor text book 1 1 1 1
Too much lecture 1 1 1l 1l
Number of students 26 9o 17

Read in like manner as for preceding Tables,



Table XXV

Comparison of the Contributing and Chief Cause of
‘ ‘Difficulties for the Latin Department

Them Contributing Chilef
e o T M W T M _
Inadequate subject background | 5 3 2 1 1
Neglect of assigned work 3 2 1 1 1
No interest in the course 2 2 1 1
Lack of time for assignments | 2 1 1
Faulty methods-~note taking 1 1
Too few tests 1 1
Personallity of instructor 1 1
Could not follow lectures 1 1
Laziness , 1 1l
Cantt express myself well 1 1
Too much memorizing 1 1
Number of students 8 4 4

Read in like manner as for preceding Tables,

Table XXVI
- Comparison of the Contributing and Chief Cause of
- Difficulties for the Mathematics Department

Q
O
1n]

" Ttem ntributing Chief

M M

Personality of instructor
Too few tests

No interest in the course
Neglect of assigned work
Could not follow lectures
Lack of time for assignments
Faulty methods~--note taking
Inadequate subject background
Feeling of inferiority
"Blew up" on examination
Poor text book

Instr'n don't follow text
Unfailr grading

VWOHH wHE
P H O RPREERDD S

B H OH O RPRPRPRP RS

OFRFHDDOONWR T O-IO[(S
H
HHEPON hHNDBAOMI-I0|=

=

“Number of students 5

Read in like manner as for preceding Tables.
% This item should follow 'No interest In the course!.



Table XXVIT

Comparison of the Contributing and Chief Cause of
Difficulties for the Modern Language Department

Contributing Chief
Item '

, T M w T. M,
Lack of time for assignments 8 6 2 3 k)
Neglect of assigned work 7 4 3 2 1
Inadequate subject background | 5 4 1 ] 2 2
No interest in the course 4 3 1 1 1
Feeling of inferiority 3 2 1
Too few tests 2 2 1 1
"Blew up" on examination 2 2 1 1
Too long since H. S. work 1 1

Number of students 13 9 4

Read in like manner as for preceding Tables.

Table XXIX

Comparison of the Contributing and Chief Cause of
Difficulties for the Physics Department

Ttem Contributing Chief

W

Personality of instructor
Neglect of assigned work
Too few tests

Inadequate subject background
No interest in the course
Lack of time for aasignments
Could not follow lectures
Poor text book

Feeling of inferlority
Unfair grading

Instructor too old

"Blew up" on examination

PR
HRP D=

0 000 GBS i s [

LR RRFDOD OB

~3

Number of students

Read in like manner as for preceding Tables,



Table XX

Comparison of the Contributing and Chief Cause of
Difficulties for the Psychology Department

Ttem Contributing Chief

T M
Inadequate subject background |15
No interest in. the courss 12
Too few tests. - 10
Lack of time. for agsignments
"Blew up"on examination
Neglect of 'assigned work
Faulty methods~-note taking
Feeling of inferiority
Unfalr grading . ‘
Discussiena.do .not follow text
Personality of instructor
@ould not:follow lectures
Don't know how to study it
True=false questions

Number of students 32 4 | 28

1
1l

NMOOWHFWERPWMNDR

|_I
FRFEFFRDABRD OO OO =
RHEF DDMGG-~3}3
FHHF NDHDODOO-3=

HFEFHFREDOGOO® WO

Resd in liké manner as for preceding Tables.

Table XXXT

Compafison‘of the Contributing and Chief Cause of
" Difficulties for the Sociology and Economlcs Department

ContribuxiQ§r Chief
' M W ,T M W
2 2
3 3

Item

3

Lack of time for sassignments
Faulty methods-~note taking
"Blew up" on examination
No..interest in the course
Too few tests

Didn't know how to study 1%
Inadequate subject background
Neglect of assigned work
Feeling of inferiority
Could not follow lectures
Poor text book

Number of students

FESENTNFS
S e I TS S S

O FHEPHEHEDD OO

o HIH P

=1

Read in like menner as for preceding Tables,



Table XXXIT
Comparlson of the Contributing and Chief Cause of
Difficulties for the Speech Department

Ttem Contributing Chief

T M W M

Inadequate aubject background |15
No interest in the course 13
Neglect of assigned work 11
Personality of Instructor
Feeling of inferiority

"Blew up" on examination
Faulty methods=--note taking
Lack of time for assignments
Unfailr grading

Too few tesats

Could not follow lectures
Nervousness

Speaking before a group
Can't study at home

HERHNDOO-3-3-30 0
HRE HONDOW-IRBROROD
HHEHNDWOB R OIOO
HOR Bl
PRG GR
Ve P =

\
(@]
=
(9]

Number of students 17

Read table thus: of the students who had difficulty with
subjects in the Speech Department, the item 'Inadequate
subject background' was specified as a contributing cause
by a total of 15 students, 6 men, and 9 women, The item
was listed as the chief cause by a total of 2 students,

1 man, and 1 woman. Read in like manner for the rest of
the Table.
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An examination of the preceding Tables shows the items

- which caused the most difficulty for the various departments.
These Tables were made up from the check lists from students
who listed the most difficult course in the various depart-
‘ments. The tallies of all courses in one department were
added together and at the bottom of the Tables the number

of students is given to indicate how many students listed the
.most difficult course in that particular department. The
Tables.are practically self explanatory so that further ex-
planation in regard to them is unnecessary.

- The Tables which are the most significant as fer as this
study 18 concerned are the ones for the English Department,
EducationwDeparthpt, Psychology Department, Speech Department,
History and Governient Department, Geography Department,
Mathematics Department, Modern Language Department, and Com-
merce Departmént. These are the Departments which seem to cause
students the most difficulty according to the results of the
present findings. Although the numbers for many of the other
‘Departments are of interest, there are not enough cases avail-
able for accurate generalizations. The findings in these
Departments may be of some value to faculty members as a basis

for comparisons and for purposes of self-rating.
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Summarz

In the present chapter an attempt has been made to
analyzé the academic difficulties as met by new freshmen
students at Kansas 8tate Teachers College. The first part
of thé chapter contains the facts as to the most difficult
courses, both separately and by departments. The second
part of the chapter deals with the reasons assigned bo the
contributing end chief sources of difficulties. The last
part of the chapter shows the same comparisons except that
each department is given separately, The findlings may be
summarized as follows: ‘

| l. Rhetoric and Composition is conslidered as the most
difficult course when figured ‘on’ the basis of the entire
group of new freshmen students. Men are troubled much more
than women by Rhetoric and Composition. ‘

2. Freshman Survey ranks second in point of difficulty
fbr the entire group of new freshmen students. Women are
troubled more than men by Freshman Sﬁryey.

3. Introduction to Psychology ranks third, and 1s very
closely followed by Fundamentals of Speech I. ‘Women seem to
have a great deal of difficulty with Psychology, while men
and women find Speech I difficult to about the same degree.

4, Acturl course difficulty as based on percentages
figured on the estimated class enrolments shows that Elemen-
sary Latin is the most diffilcult course in school.(Table XIITI)

The other courses in order of difficulty are: American

History, Principles of Geography, Rhetoric and Composition,
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Elementary French, Freshman Survey, Kindergarten Plays and
Games, Rural School Agriculture, Arithmetic for Teachers,
EBuropean History of the Middle Ages, Introduction to Psy~-
Cholegy, Elementary School Instruction, Fundamentals of
Speech I, and Infroduction to Soclology.

5. The rankings of the Departments in order of dif-
:ficultykfbr the entire group are: English, Education, Psy-
chology, Speech,.History and Government, Geography, Math-
ematics, Modern Languages, and Commerce. For the other
Departments, refer to Table XIV,

6. The departments which caused the men the most
trouble are: English, Modern Languages, Physics, Soclology
and Economics, Commerce, Latin, Chemistry, Industrlal Arts,
and Health.

7. The departments which caused the women the most
trcubie‘are: Education, Psycholagy, Geography, History and
Government, Mathematics,.Agricuiﬁure, Art, and Music,

8. The Speech Department is considered‘about equally
difficult by men and women,

9. The Contributing factors causing difficulties with
courses in order of frequency of mention are as follows:
tTnadequate subject background!, 'lack of time for assignments!',
ino interest in the course!, 'neglect of assigned work!',
tpersonality of instructor', 'too few teats and too much
emphasis placed on those given!, ' "blew up" on examination,!
and 'feeling of inferiority after first failure!.

10. The chlef factor in causing difficulties, as given

by new freshmen students, 1s given here in order of fredquency
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of mgntion: 'inadequate subject background!, 'no interest

in tﬁeccourse', 'lack of time for assigmments', 'personality
qf‘the,instructor', 'neglect of assigned work!, ' "blew up"
on examination! and 'too few tests!,

llm Qf the factors suggested, 'could not fallow lectures',
apd 'péor’text’book' were considered the least important.

i;z.ﬂ ‘The chief causes of difficulty in the English Depart-
ment’afé: 'inadéquate subject background!, 'lack of time for
ésgigﬁmgﬁﬁs', 1personality of the instructor!, 'no interest
in:tpe éoﬁrée', iﬁeglect of assigned work', !'"blew up" on
: examinétianl, and 'too few tests and too much emphasls on
thoée given'.

| ism‘kThe principle causes of Qifficultymin the Education
Déparfﬁent (mostlyHFreshman\Survey) are: 'no interest in the
courhef,.'inadaquate_subject backéroundi, tlack of time for
assignmehtsl, 1too few tests! and 'neglect of assigned work!'.

14; kThe«principle.causes of difficulty in the Psychology
Departmént are: !inadequate subject background!, 'no interest
iﬁ”the course', and 'too few tests and too much emphasis on
those glven!',

15. The principle causes of difficulty in the Speech
Department are? 1inadequate subject background!', 'no
interest in the course', 'neglect of agsigned material',
and 'personality of the instructor!'.

16, The principle caunses of difficulty in the History
and Govermnment Department are: ino interest in the course',
tlack of time for assignments!, 1inadequate subject back-

ground', and 1personality of the instructor!'.
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17. The principle causes of difficulty in the Geography
Department are: t'personality of the instructor®, tlack of
time for assigmnments!, 'lnadequate subject background!, and
'no interest in the course!.

18. The principle causes of difficulty in the Mathematics
Department are: t'personality of the inétructor', itod few
teats and too much emphasis placed. on those given', 'no inter-
est in the course!', 'neglect of assligned work?', and 'éould
not follow lectures!'. ,

19. 'The principle causes of difficulty in the Modern
Language Department are: 'lack of time for assignments!',
'neglect of assigned work', 'inadequate subject background’,
and 'no interest in the course!,

20. The principilé causes of difficulty in the Conmerce
Department are: !'lack of time for assignments', '"blew up"
on examination', 'inadequate subject background!, and

'‘neglect of assigned work'.
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CHAPTER VI

CONCLUSIONS AND RECOMMENDATIONS

By means of the analyses made in Chapters IV and v,
many facts 1n regard to the adjustment problems of new
| freshmen students at Kansas State Teachers College have
been made available to the interested reader. In the
pressent chapter‘an attempt will be made to state the con-
éiusions‘and from them to make generalizations which may
be expécted to apply with reasonable cerbtainty to other
groups of new freshmen students. It is hoped that these
generalizations may be of some administrative value in
dealing with the initiation of new freshmen students to
college life and the inherent problems therein. On the
basis of the conclusions drawn, such recommendations as

Seem ﬁb be warranted will be made.

A, Conclusions

1. Refering to the first hypothesis in the intro-
duction, the following conclusions can be drawn by way of
verification: Conclusive proof has been offered to show
that all students are not confronted with the same problems
in meking the necessary adjustments to college life at
Kansas State Teachers College. Twenty~four different pro-
blems siggested in the check list were included by new
freshmen students as factors in adjustment(Table VII, page

36). The largest number confronted by any one problem was
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63.1% of the entire group. This group was handicapped
because of 'inability to budget time!. Nine other problems
were felt by more than 25% of the new students. The other
problems are: 'confuslon in selecting coursest, 48 ,7%;
'attempting to do too many things' 36,2%; 'time taken for
self support', 32.2%; tindifference of instructors!, 31.3%;
'too many required subjects!, 29.4%; 'insufficlent fundsd,
29.4%; 'impersonal nature of classes', 27.8%4; 'higher stan-
dards of work', 27.5%; and 'slow reading habits, 26.2%.

Of the complete list of twenty-four suggested problems, there
were only 8ix not included by at least ten percent. They
weres = 'failure to make friends', 'physlcal defecﬁs', Ire-
quired over-participation in athletics or other activities?,
tfraternlties and‘sororities', 'excesslve parental protection!,
and !'lack of medlical care!, In addltion to the twenty~-four
problems suggested, there were twenty-seven other problems
named by one or more students. It 1s not to be expected
that all new students who enroll at Kansas State Teachers
College can be given the same treatment, be ground and pol-
ished on the same old buffer, as it were, and be bturned out
at the end of one, two, or even four years with the same

- degree of polish, education, culture, and achlevement. Each
atudent 18 a diamond in the rough, differing In slze, texture,
hardness, and other qualities, and iIf subjected to the same
grinding process, many of them must, through no particular
Fault of thelr own, be placed on the market at the end of the

finishing process as cheap and Inferior articles.
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2. The present economic situation may be responsible
for the fact that mapy young men are in college who would
not bs here if times were normal. By way of wverification
of the second hypothesis in the Introduction, the facts
show that many students arse prectically forced to earn their
way in the world and many are enrolling in college in an
attempt to make their way and pick up an education, so to
Speak, as a sidécline. Of the men in the freshmen clasg,
50.7% are troubled by the item,'time taken for self sup-.
port', and 46,1% by the item, 'insufficient funds'!. These
same two ltems for women are 19,1% and 17.7% respectively.
Students who afe attempting to work their way through
8chool and who are faced by financial difficulties should
be given special consideration before being forced to drop
from school because of failure in academic subjects.

3. By way of wverification of the third hypothesis as
glven in the introduction, namely: That in large groups
of students there are certain common characteristics that
make for unity iﬁ the types of adjustment problems encount-
ered, the followlng facts'may be given as evidence. Men
have certain common characteristics in meeting adjustment
problems, while women have other typical problems which they
must meet. (8See Tables X, Page 43; XII, page B2; XIII, page
54; XV, page 58; and XVI, page 60)., One can prsdlct with
considerable accuracy the problems, courses, and chief dlf«-

ficulties which will trouble men as compared with women.,
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4. The study shows quite conclusively that two stu-
dents, even though confronted with similar problems, can
not be given ldenticael treatment because of the varying
degree of intensity with which these problemé may be affect-
ing them., For instance, all new freshmen students are re=
vquired to take certain courses as Rhetoric and Composition,
Freghman Survey, Introduotion to Psychology, and Fundamentals
of 8peech I. The results show that of the many problems in=-
herent in any of the above courses, no two students will feel
the same problem with the same degree of intensity. For that
reason a certain amount of individualization is necessary, or
at least should be provided and made available, so that stu-
dents may secure individual help or assistance when needed.
5, By way of verification of the fifth hypothesis
given in the introduction, namely: That courses im which a
student enrolls may appreclably influence the adjustment
of that student during the first semester!s work. The ev-
jdence seems to indicate(Table XIII, page 54) that a student
could by making certain selections literally "pick his owm
poison" or else select less difficult courses for at least a
semester until he had learned to 'budget his time' or 'learned
how to study to good advantage'. The transition from high
school to college is a difficult one and the student sahould
not "load up" too heavy the first semester., From & psycho-
logical point of view, it would be detter for the student to

do satisfactory work in sixteen hours of work of wmedium
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difficulty than to do unsatisfactory work in sixteen hours
of the "tough" courses,

6. That the inherent difficulties in the various courses
are probably reflected in the ease with which a student makes
the desired adjustments is shown by an examination of Tables
XII, page 52; and XIII, page B4. Certain courses present
practically no difficulties for new freshmen students. One
may assume that these courses are "easy'. The opposite
ls reflected by those courses which cause difficulty for nearly
every one who enrolls,

7. Verification of the seventh hypothesis is shown by
an examination of Tables VII, page 563 and VIII page 37.

There were forty-six students who specified as oné of their
problems the item 'cannot find exact standing in class!?,

0f this group, eleven listed it as thelr most difficult ad-
Justment problem. It seems that this is an injustice to the
students and can be attributed entirely to the lndifference

or carelessness of the instructor. Such an existing con-
dition is“totally unwarranted and should be eliminated. The
school can be justifiled only on the basis of gilving instruction
to students, and 1t seems that the students should have &

right to know thelr exact standings at any time,

8. The eighth hypothesis state: The present courses
offered to freshmen are not meeting the needs of the students,

and because many of the students are forced to take courses

in which they are not inbterested, they fall as a result. An
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exemination of Table XI shows that the courses which trouble
the most students are: Rhetoric and Composition, Freshmen
Survey, Introduction to Psychology, and Fundamentals of
Speech I. The principal causes of difficulties are: !'in-
adequate subject background', 'lack of time for assignmenﬁs',
and 'mouinterest in the course!. The courses named above
do not represent something that is alive and full of interest
to:a new freshman student. It is true they have an ulterior
value which may or may not be used later bn, but to.the new
freshman. student they evidently represent an lrksome task
with very little apparenﬁ value as far as the present is
concerned.. If the curricula in these courses were enriched
with things that would interest students of an average age
of eighteen years, the results would probably justify the
means. AsS shown at present 34.6% of the students list the
ltem 'no interest in the course! as one of the contributing
causes for fheir difficulty with these courses., It 1s ques-
tionable whether a student should be forced to take a course
in which he 1s not interested. Would it not be better to
set up a certain standard of achievement for graduation in
such courses as Rhetoric and Composition, Pundamentals of
Speech, etc., thereby shifting the responsibility upon the
student to meet the standard, rather than forcing him to
enroll in these courses? |

9. The departments which are particularly specified as
causing difficulty in respect to the item 'no lnterest in

the course! afle: Agriculture, Education, and History and
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‘Government. The item ranks as mumber one for thess depart-
ments. The iltem ranks second in the following departments:
Speech, Art, and Chemistry.

10. It was suggested in the introduction that part of
the responsibility for one's success in a college must be
accepted by the individual student. The difficulties reported
by students because of 'neélect of assigned work' are further
evidences of that fact. An analysis of the Department Tables
shows that this is glven as the principal causes of difficult=-
ies in the Chemlstry Department. It also ranks second in
importance in the following departments: Modern Language,
Physics, and Latin.

11, Certain departments cause unusual difficulty because
of the length of the assignments or because of the time re-~
quired to prepare the assignments. This is shown to be the
chief cause of difficulty in the Commsrce Department, the
Modern Language Department, and the Soclology and Economics
Department. The item ranks second in point of difficulty in
the History and Goverrment Department, Geography Department,
English Department, and Agriculture Department.

12. The !'personality of the instructor' 1s listed as a
principal cause of difficulty in certain departments. The
item ranks first in importance in the Geography Department,
Mathematics Department, and the Physics Department.

13. Text books are evidently selected with conslderable

care throughout the school in courses open to freshmen. Only
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6.2% of all the students contributing to the study found
any diffieulty because of 'poor text bookst. Again this
low figure may be due to a freshman's inability to ecriticize
8 text book.

~l4. One item that causes difficulty in some courses is
'too few tests and too much emphasis on those given'. A
total of 88 students, or 23,9%, listed this as a difficulty.
It 18 evident that when only two or three tests are given
in a course, and the student mekes a poor showing on those
given, he 1is apt to feel disacouraged and disappointed about
his marks. This may appreciably affect his whole college

work for the semester.

B. Recommendations

It is encouraging to note that meny of the difficulties
ha#e been anticipated and are being cared for quite satis-
factorily by existing agencles. The organization as it now
stands, includes the deans, an employment committee, and a
gfoup of student advisers from each department to whoﬁ'the
stﬁdents may go for help. Besldes the above named agenciles,
thé school provides for the health of the students through
the cooperation of the Health and Physical Education Depart-~
ments; and for cases of financial difficulties, the school
has an avallable student loan fund for worthy applicants,

The followlng recommendations are made to include further

emphesias on the proesent program and algo some future additions
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that‘mightvﬁe made :

l. Provision should be made for a trained department
of personnel administration. The old saying "an ounce of
prevention is worth a pound of cure'" applies in a measure
to the problems of pupll adjustment. A department of per-
sonnel administration could keep in closer touch with new
éﬁudeﬁts during pre-reglstration, registration, and the
fifsfkféﬁ weeks of school. In thils way it would be possible
td guide many students over a very large number of difficult-
iés,?Which should eliminate the withdrawal of students ab
the end of the first four or six wesks.

The proposed program of guldance and personnel admin-
1strétion should include the following:
| a. Sufficlent training in the technique of budgeting
ﬁime, the amount of time to be allotted for different items,
the imporitance of budgeting one's time, and how to maintain
the budget when once made.

b. The new students should be reguired to take a speclal
éourse which would include facts on 'how to study', ‘'acquiring
godd/study hablts', 'taking and filing of notes', !'studying
for‘examinations', and 'importance of neatness in all written
work?'. This should be given during the first week of school.

¢. The program should include a more extensive arrange-
ment for diagnostic and remedial work in developling good

reading‘habits.'

d. Provislion should be made for checking the work done
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by new students at more frequent intervals. Tt 1s recommended
that new students be required to submit their grades to the
personnel department once every fwo weeks., This will give a
check on the work of the students and eliminate some of the
carelessness and indifference on the part of some instructors.

2. That courses open to new freshmen students should
be checked and analyzed as to the length of assignments,
amount of time required fot preparation, énd the amount of
work required in proportion to the credits given. An attempt
éhould be made to "palance" the program for freshmen students,
at least during the fifst semester of the school year, |

s An sxtension of the Investigation concerning academic
difficulties is strongly recommended. It would be of consider~-
able value to know the difficulties met by all the students
in all of their classes, These data should be available to
the several departments concerned,

4, The work of the committee'onlemployment is to be
commended, but ad long as students are determined to try to
work their way through sachool in the face of the present
economilc situation, some enlarged facilitiss should be pro-
vided to assist them in finding work. A full time secretary
might be provided for this commlttee, whose duty would con-
sist of spending full time in search of employment for worthy
students. A well planned program which set up an objJective
of enlisting the help and good will of all the busineass men

in town might produce even more openings for student help.
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5« Instructors in certain departments should take &
check on themselves and see what is the reason for so many
students stating they have difficulty with a course because
of the 'personality of the instructor'. It might be easier
and far more practical for the instructor to adjust himself
to the class, rather than to try and have the class make the
necessary adjustments to the personality of the instructor.
Students are human beings after all and should be shown the
same degree of consideration in respect to their personal

feelings as 1s shown by an instructor to a colleague.
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APPENDIX



INSTRUCTION SHEKT GIVEN TO FACU"LTY MEMBERS



SAMPLE OF THE CHECK. LIST

.. IX



DIRECTIONS: If last semester was your first semester in college, f£ill
out this check list. Mark every item that cauged trouble for you in
your adjustmént to college life. Be as accurate and truthful as you
possibly can., Ask your instructor regarding any item you do not under=
stand, Tear off thls top portion but hand in bhoth parts.

Name Addrens

FOLD CAREFULLY AND TEAR OPFF ALONG THIS LINE




Sex? Age at entrance to X,8,7.0. ___Color__
(To nearest birthday at entrance)

Graduate of High School? Mrivate School?
Name and location of above school X
Approximate number enrolled in above? , Classification?
(A,R,orc)
Sorority member Pledge Active
(Yes or No) (Check the correect item)
Fraternlty member Pledge Active

(Same directions as above Ltom)
II With what problems were you confronted in adjusting yourself
during your flrst semester at K. S.T.C.(Check once (X) all of
the problems that troubled you at all; check twlce (X) (X)
the most troublesome problem for you. )

Impersconal nature of classes
Tlme taken for self-support
Confusion in selecting courses
Worry about home or family

E New independence

E
Excesslve parental protection (

(

(

(

(

(

)

) Living arrangements

) Insufficient funds

) New associlates

) Slow reading habits
Higher standards of work ) Fallure to make friends
) Lack of medical care
) Use of library
) Thysical defects
)

Fraternitiss-sororitles

)

)

)

)

)

)

) Inability to budget time

) Too many required subjects
) Social conflict with study

) Indifference of instructors

) Attempting to do to many things
) Restrictions snd regulations are excessive

) Required over-participation in athletlcs or other activities
) Cannot find exact standing in classes=-fall in a course in

) which you have not been reported failing or even low
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ITI What rollege course caused you the greatest difficulty lasst
: semester?

What were the causes for your difficulty with the course nameiwfﬂ
above? (Check once (X) all the contributing causes; check
twice (X) (X) the chief cause.)

No interest in the course ()
Faulty methods of note taking )
Inadequate subject background ( )
Lack of time for assignments ( ) Could not follow lectures
Neglect of assigned work ( ) ) Poor text book

Too few tests and too much emphasis placed on those glven
Feeling of inferlovity after first fallure; hence constant
fallure Iin a course as Lnglish, Mathematlcs, etc.

( )( ) (others)

) Unfair grading

) Personality of instructor
) "Blew up" on examination
)
)

(
(
(
(
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IV Would yow welcome help from somo member of the college staffl
on the problems checked in IT 1f you knew whom to sese?

If your answer to the last questlon 1s 'yes', rlease wrlite your
name and addresa, (Not compulsory. If you do algn your name ‘
your paper will be consldered of a strictly confldentlal nature,
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