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.I NTRODUCTI ON 

~he Nature of the Study 

The result of this study is a self-rating scale for the 

high schbol dean of girls. The purpose of the scale is to 

secure improvement in the function and personal qualifications 

ofJthe dean of girls through self-rating. The dean should 

use this scale as a basis for further self-education. B~ us­

ing the scale at frequent intervals she should be able to de­

t ermine her improvement • 

In this study the writer has made no attempt to standa.rd­

ize either the work.or the qualifications of the dean of girls. 

Certain minimum essentials for the majority of deans there 

certainly are, and this scale presents those essentials which 

the leaders in the field feel are most desirable for an effi­

cient dean of girls. 

·Previous Studies 

As far as the writer Was able to ascertain, only one other 

self-rating scale for deans is in existence. "A Selt-Rating 

Score Card and Analysl's Blank for Deans of- Women and Girls 1t (16)* 

was formulated in 1928 by the Research Committee of the National 

.Association of Deans of Women. The committee consisted of Elsie 

*In this thesis numbers in parentheses refer to corresponding 

numbers in the bibliography. This is done to avoid mUltiplying 

footnotes. Direct quotations only are footnoted. 



M. Smithies" cha.irman; Esther Allen Gaw; and Sara.h M. Sturtevant. 

It .. contains a.n outline of the personal equipment of the dean" 

the dean at work" and the tests of success. 

Only a few systematic studies have been made of the dean's 

qualifications and duties. Probably the most notable or those 

which deal with qualifications is the study made by Acheson (1) 

of the personal and professional characteristics of a group of 

fifty selected deans of women. She found the main contributory 

factors to be the following: 

1. A Itsu'ccessful" dean of women keeps abreast with 
the changing world and seems to understand the modern 
student. 

2. She either possesses or acquires a sympathy and 
understanding which inspires student· confidences and 
leads students to come to her with problems. She also 
possesses skill and technique in counse,ling. 

3. The "successful" dean has emotional poise and 
stability. • • 

4. She shows a personal interest in each student •• 

5. She rarely dominates a situation or an organiza­
.. ti on. . • 

6. She is socially adaptable in a.ny group. • 

7. The Ilsuccessful" dean tries to create a friendly 
atmosphere in her office. 

8. She utilizes student government and opinion as 
much as possible. 

9. She is consistent and fair in her dealings ••• 

10. In disciplinary situati£ns she acts as arbitrator 
and not avenger and prosecutor. 

Sturtevant and Strang (46) made a study of one hundred se­

lEun1ce Mae Acheson. The Effective Dean ..2.±: Women. Chicago: 

The :University of Chicago P:ress, 1932. p.1SJ. 



lected deans of girls in high schools. The deans answered 

questions relating to the funtion and status of the dean of 

girls. 

According to the study, the title most frequently used 1s 

that of "Dean of Girls fl 
• There is evidence that there is an 

even chance that the salary of a given dean will fall between 

$2,218 and $3,200 •. Four yea.rs of college, tea.ching experience, 

administrative experience, graduate study; incidental adVisory 

experience, and travel constituted the experience and training 

of the deans. The duties seemed to be those of a leader in 

education. 

The Scope of the Study 

Thi$ rating scale is intended chiefly for the secondary 

school dean. After·making this study, however, the writer . 

believes that most of those who study the field agree that the 

personal, social, and professional characteristics of the 

secondary school dean and the dean of the institution of higher 

learning are practically identical. The duties of the dean 

of girls and the dean of women are somewhat more divergent. 

Usually the dean of women must face the housing problem, and 

frequently she must face the sorority and fraternity problem. 
) 

Since these problems are seldom present in the secondary school, 

they have been entirely disr~garded in this stUdy. 

Actual classroom teaching is frequently an additional duty 

of both the dean of women and the dean of girls. Since severa.l 

a.dequate scales for classroom teachers have already been formu... 
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lated, this phase of the dean's work has also been ignored in 

this study. 

This study contains an analysis of the main personal, so­

cial, and professional qualities of the dean of girls, and an 

analysis of the major dities which secondary school deans per­

form with the exception of the duty already mentioned. 

Methods of Procedure 

An analysis was first made of the material which has been 

written in the field. The qualifications and duties upon which 

the writers in general agr~e were then compiled. The list was 

largely a.bstra.ct for, according to Acheson, who has made a. 

thorough stUdy of the field, 

• • • the few existent systematic investigations of the 
dean's qualifications emphasize general traits which are 
undefined and idealistic, and do not offer concrete exam­
ples gained from a more

2
or less objective and systematic 

study of deans at work. 

Working from this list and from all of the concrete material 

available, the writer analyzed each item into specific charabter­

istics and activities. Every effort was made to gain objectivity 

throughout the scale. 

Sources of Data 

The data used in this study came from books, research 

stUdies, magazine articles, year books of the National Education 

Association and of the National Association of Deans of Women, 



bulletins, and interviews with deans and ed.ucators. 

Types of Data Collected 

The data collected fall into two general classes: 1. the 

dean in her relationships with others and 2. the dean, ~erself. 

Under the first classification the following types of 

data were coll~cted: data relating to individual contacts, 

data relating to group contacts, data relating to contacts with 

faculty and parents, and data relating to the mechanics of the 
, 

positionl' 

Under the second classification the following types of data 

were collected: data relating to personal qualifications, data 

relating to social qualifications, and data relating to prof­

fessional qualifications. 

Definition of Terms 

The term individual contacts as used in this study ret'ers 

to those dutiE1.S which the dean performs in relation to individ­

ual students. Group contacts as used in this study are those 

duties which the dean performs in relation to groups of girls. 

Oontacts ~ faculty and parents refers to those activities 

which the dean performs in relation to the faculty of the scho­

ol and the parents of the pupils. The term mechani~ refers to 

the purely routine duties which the position of dean of girls 

necessitates. 

The personal pharacteristic! of the dean are those traits 

which she, as an individual, should possess. The social character­



istic~ are those traits which enable the dean to get along with 

people. The professional characteristic~ are those traits which 

the dean must have to hold her place in her profession. 

Neqessarily the data included under these various topics 

are rather arbitrarily placed and in many instances might have 

been included under anyone of several headings. This only goes 

to show poyv- intimately related are the various essentials of the 

dean's activities and abilities. 

Presentation of Data 

The main part of the data collected is included in question 

form in the self-rating scale. At the conclusion of the scale; 

the writer has validated the points by referring to the author­

ities who advpcate the activities and qualifications and by 

explaining how the writer arrived at the variOUS points. 
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.THE SCALE 

,Part I. 

1he Dean in Her Relationships with Others 

I.	 Individual Contacts or Guidance Problems 

To	 what extent am I successful because: 

A.	 I !! skilled ~ ~ general technique of 

counseling. 

1.	 Do I keep confidences inviola~e? 

2.	 Do I make a conscious effort at all 

interviews to help the girls to see 

all sides of their problems? 

3.	 Do I with few exceptions allow the 

girls to make their own decisions? 

4.	 Do I ask only those questions which 

pertain directly to the problem under 

consideration, avoiding those that 

are justifiable only in satisfying my 

curiosity? 

5.	 Am I outwardly "shock proof l1 as evi­

denced by the fact that the girls 

become freer in their conversations 

the longer they talk to me? 

6.	 Have I developed the ability to keep 

my thoughts from wandering during an 

SVG Av F P 



interview which to me seems unimpor­

tant? 

7.	 Have I consciously developed an ac­

quaintance with every girl in school? 

B.	 I give intelligent educational guidance. 

1.	 Do I always arrange interviews with 

girls who are failing in academic 

work? 

2.	 Do I check- and if necessary adjust the 

girls' academic programs during the 

year? 

3.	 Do I always assist girls who are shown 

by my records to be problem cases in 

choosing courses which best meet their 

needs and aptitudes? 

4.	 Do I aid in adjusting the relations of 

the girls to their teachers where fric 

tion. or other trouble has arisen? 

5.	 Do I offer in usable form suggestions 

as to time budgeting? 

6.	 Dol give instruction in effective 

study habits to girls who are low in 

academic work? 

c~	 I am skilled in vocational guidance. 

1.	 Do I have a broad knowledge of what 1s 



required in the various vocations? 

2.	 Do I make available to each girl who 

, is undecided as to her future work 

detailed information regarding variou 

occupations? . 

3.	 Do I assist each girl who is undecide 

as' to her future work to choose an 

occupation? 

4.	 Do I give the girls a chance to ob­

serve va.rious occupations in which 

they believe themselves interested? 

D.	 I gi~ health advice. 

1.	 Do I report all girls to the proper 

officials who by my records are shown 

to be in poor physical condition? 

2.	 Do I always arra.nge interviews with 

girls who have health problems? 

3.	 Do I assist girls who are in poor 

physical condition to apply to their 

own lives the principles of health 

and hygiene? 

4.	 Am I consistently able to recognize 

the girls who are in need of improved 

mental hygiene? 

5.	 Do I help these girls to devise a 

constructive plan for remedying their 
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disorders? 

E.	 I give economic advisement. 

1.	 Do I assist girls who are in need to 

. find employment? 

2.	 Do r recommend deserving girls for 

loans and scholarships? 

3.	 Do r advise girls who are financially 

inefficient when this weakness is 

called to my attention? 

4.	 Am I instrumental in aiding all girls 

to have sufficient clothing and sup­

plies to meet their school needs? 

F.	 ! give advic~ 2E social problems. 

1.	 Do r discover cases of social mal­

adjustments and follow the cases to 

satisfactory solutions? 

2.	 Do I help certain girls to rid them­

selves of habit or personality handi­

caps? 

3.	 Do r assist girls who come to me with 

personal relation problems? 

4.	 Do I assist new girls to become ac­

quainted? 

G.	 I am eff.ectiva in dealing wi thmi ada ..-	 - ....- -----­
meanorS. 
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1.	 Am I able to put myself in the girls' 

places and see the problems from their 

view points? 

2.	 Do I always listen to both sides of 

the case? 

3.	 Do I avoid making hasty decisions? 

4.	 Do I punish the individual instead of 

the offense? 

5.	 In inflicting punishments, am I always 

governed by the principle that "pun­

ishments do not teach"? 

6.	 Do I always attempt to shift the 

pupills energies from the things which 

are repulsive to society to those 

things which are approved by society, 

rather than making mere repression my 

end? 

7.	 Do I give offenders a second chance? 

8.	 In forming my jUdgements, am I abso­

lutely uninfluenced by family prestige? 

9.	 After full consideration of the cir ­

cumstances, am I firm in the action 

that I find to be advisable? 

H.	 I check .£!!. attendanoe oases. 

1.	 Am I acquainted with the primary causes 

of non-attendance? 
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2.	 In each case of non-attendance, do I 

attempt to analyze the cause and do 

all in my power to correct it? 

3.	 Do I check with the home when a girl 

is absent? 

4.	 Do I enlist the aid of the proper of­

ficials in extreme cases? 

5.	 Do I investigate the school situation 

as a possible cause of absences? 

II. Group Contacts 

To	 what extent am I successful because: 

A.	 f develop ~ unified social program and 

extra-curricular program. 

1.	 Do I plan the soc1al program so that 

every girl is given social pleasures 

and opportunities during the year? 

2.	 Do I check to see that none of the 

girls are overburdened? 

3.	 At every social function, do I make 

a definite effort to draw the girls 

who are needful of social contacts in­

to the group? 

4.	 Do I succeed in keeping the social 

funotions free from "cliques"? 

5.	 Am I able to develop the feeling of 
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responsibility on the part of every 

individual in the group~ 

6.	 Do I ta.ke well-defined steps to build 

ideals of fine social relationships 

between the sexes? 

7.	 Have I clearly formulated the objec­

tives of my social program? 

8.	 Have I definite proof that my social 

program is sUfficiently varied in 

scope and content to meet the chang­

ing interests and needs of the pupils 

9.	 Do I provide some social functions fo 

girls alone, some for boys alone, and 

some for both~ 

10.	 Do I develop the group spirit to such 

an extent that the individual girls 

are willing to sacrifice their per­

sonal pleasures to those of the group 

11.	 Do I make sure that every girl in 

school has an opportunity to develop 

her powers of leadership? 

12.	 Is every girl in school able to as­

sume some measure of responsibility 

and carry tbis responsibility through 

to a conclusion? 

B.	 I teach pleasing social habits. 
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1.	 Do r teach the girls how to develop 

their best powers of conversation? 

2.	 Do r constantly emphasize both by 

example and precept the desirability 

of developing pleasing well-modulated 

voices? 

3.	 Do I teach the girls correct manners 

for all occasions? 

4.	 Do I teach the girls how to dress 

suitably and becomingly? 

5.	 Do I teach the proper use of cosme­

tics? 

6.	 Do I teach the girls those person­

ality habits which make for social 

success? 

7.	 Am I always a living example of cour­

tesy, manners, clothes, and appear­

ance? 

C.	 I give leisure ~ instruction. 

1.	 Do I guide the girls in the selectio 

of books for recreational reading? 

2.	 Do I assist them to select worthwhil 

movies and plays? 

3.	 Do I stimulate interest 1n bobbies 

by displays and programs? 

4.	 Am I making every effort to further 

interest in sports and other outdoor 
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activities? 

III. Contacts-with Faculty and Parents 

To	 what extent am I successful because: 

A.	 I ~ ~ integral part of the school's 

administration. 

1.	 Is my assistance freely given to 

those who are officially responsible 

for health maintenance work? 

2.	 Do I always confer with the classroom 
, 

teachers concerned before attempting 

to give educational advisement? 

3.	 DOes my vocational guidance program 

correlate with all of the regular 

classroom instruction which the 

school offers? 

4.	 Have I a plan which gives each teach­

er the opportunity to assist with 

some school social function and that 

protects any teacher from being im­

posed upon? 

5.	 Do I always secure the principal's 

approval of my plans? 

6.	 Do I utilize the suggestions, when­

ever at all applicable, which are 

made by other members of the faculty? 



7.	 Do I act promptly on all questions of ' 

policy and report immediately to 

other teachers and to the adminis­

trators when requested to do so? 

B.	 I cooperate with the parents. 

1.	 Do I communicate either by letter, 

telephone, or by personal conference 

with parents of children who are 

problem cases? 

2.	 Do I take an active interest in the 

paren-teachers' association and the 

mothers' club (if they are a part of 

the school)? 

3.	 Am I doing everything in my power to 

stimulate friendly relations between 

the parents and the school? 

IV.	 Mechanics 

To	 what extent am I successful because: 

A.	 I keep adequate records. 

1.	 Do I make available to all pupils a 

schedule of all social functions and 

club meetings? 

2.	 Do I keep a complete record of all 

organizations? 



3.	 Have I a personal and academic record 

of: each girl? 

4.	 Have r a record of the extra-curricu­

lar activities participated in by 

each pupil? 

5.	 Have I a usable record of the results 

of all of the intelligence, achieve­

ment, and aptitude tests which have 

been given 1n the school? 

6.	 Do I keep efficient case records of 

problem cases to aid my thinking on 

future problems? 

B.	 ! Q£ mI office ~ efficiently. 

1.	 Do I have special forms and an organ­

ized system of filing for my numerous 

records? 

2.	 Are all of my records easy of access? 

3.	 Are all of my files up to date? 

4.	 Is it possible to add to my files 

with a minimum of effort? 

5.	 Do I clean out my files regularly? 

6.	 Do I answer my letters promptly and 

keep a record of all my correspon­

dence? 

7.	 Whenever possible, do I utilize a 

form letter to save time? 



18 

8.	 Do I keep regular office hours? 

9.	 Do I follow a daily schedule for my 

work? 

10.	 Do I keep my office in good order? 

11.	 When desirable, is it possible for 

me to secure privacy? 
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:eaart II.
 

~he Dean, Herself
 

I.	 Personal Qualities 

To	 what extent am I successful because: 

A.	 I have the ability to lead. 

1.	 Am I able to give workable suggest­

ions as to possible modes of attack 

on all problems which require my 

assistance? 

2.	 Am I clear and definite in the in­

structions which I give as evidenced 

by the fact that I seldom have to 

repeat them? 

3.	 Do I always express my appreciation 

of work well done? 

4.	 Do I create pupil confidence in my­

self by being emotionally stable in 

trying situations? 

5.	 Do I have clearly formulated plans 

for all of my work? 

6.	 Am I able to turn my attention With 

ease from one task to another? 

7.	 Do I always gUide indirectly instead 

of dominating? 
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B.	 1 ~ approachable. 

1.	 Am I patient with the pupils who make 

mistakes? 

2.	 Do I avoid saying those things to 

others which would serve only to hurt 

them? 

3.	 Do I make a conscious effort to make 

necessary criticisms tactfully? 

4.	 Am I optimistic in my outlook on life? 

5.	 Do I appreciate the good points of 

others before I am critical of the 

bad? 

6.	 Do I have a sense of humor? 

7.	 Do I greet every pupil whom I meet 

in a friendly and cordial way? 

8.	 Do I make all of the girls feel that 

I consider any of their problems 

worthy of consideration? 

9.	 Am. ~ so genuinely. interested in the 

welfare of each girl that I welcome 

an interview with any girl in school? 

10.	 Do the girls and the faculty come 

voluntarily to me with their problems? 

11.	 Do I have a personality which inspires 

confidence as evidenced by the fact 

that many girls confide freely in me? 

12.	 Am I always able to understand and 
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appreciate any motives which the girl 

may	 have even though I thoroughly 

disapprove of them? 

13.	 Do I continually strive to make 

others comfortable in my presence? 

14.	 Do I apparently have ample time for 

any interview no matter how insigni­

ficant? 

15.	 Does my office have such a friendly 

atmosphere that the girls feel free 

to drop into it to meet their 

friends? 

c. !	 ~ willing to serve. 

1.	 Do I work willingly overtime? 

2.	 Am I ready and willing to participate 

in any activity that pupils or teach­

ers are carrying on where my partici ­

pation might be helpful? 

3.	 Due to my good health, am I always 

on the job? 

II.	 Social Qualities 

To	 what extent am I successful because: 

A. !	 gm aociallX adaptable. 

1. Do I have a genuine interest in 
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people in general? 

2.	 Am I able to carryon an interesting 

conversation? 

3~ Do I participate enthusiastically in 

the activities which are being car­

ried on by the group in which I find 

myself? 

4.	 Do I have many personal friends among 

the boys in sohool as well as among 

the girls? 

5.	 Do I display a lively interest in 

athletics and an I able to talk 

intelligently about the games? 

6.	 Am I well informed on current events 

and able to discuss them intelli ­

gently? 

7.	 Am I well versed on current books and 

dramas? 

8.	 Am I a gracious hostess? 

B.	 I have pleasing social habits. 

1.	 Do I sp eak correct English? 

2.	 Do I speak in a well-modulated and 

distinct voiCe? 

3.	 Do I avoid laughing too often or too 

loudly? 

4.	 Do I observe the rules of etiquette 

without being formal? 



III. Professional Qualities 

To	 what extent am I successful because: 

A.	 I ~ scholastic preRaration. 

1.	 Do I have a through knowledge of 

psychology? 

2.	 Do I have a knowledge of sociOlogy 

including methods of case work and 

guidance? 

3.	 Dq I have a knowledge of health in it 

physical, social, and mental aspects? 

4.	 Do I b3. ve a knowledge of the techniqu 

of research? 

5.	 Am I familiar with the various philos ­
phies of education? 

6.	 Am I well grounded in the fundamental 

of biology? 

7.	 Do I know the fundamentals of econo­

mics? 

8.	 Am I familiar with the world's great 

literature? 

9.	 Am I able to interpret the scores ob­

tained on the various types of stan­

dardized tests? 

10.	 Am I an authority on etiquette? 

11.	 Am I thoroughly grounded in the funda 

mentels of religion? 
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B.	 ! avail myself of broa.denlng influencas. 

1.	 Am I a member of a professional organ­

ization? 

2.	 Am I familiar with recent professional 

literature? 

3.	 Do I engage in specific research? 

4.	 Do I avail myself of the broadening 

influence of travel whenever it is at 

all possible? 

5.	 Do I acquaint myself with current ed­

ucational questions and trends? 
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SELECTION OF ITEMS TO BE ANALYZED 

A large amount of the dean's time should be spent in per­

sonal advisement. (38) (51). Necessarily this is true as it 

was for the purpose of securing the personal element in ed­

ucation that the office of the dean of girls was created. 

In order to advise efficiently the dean must possess skill 

and technique in counseling. (1) (46) This embodies certain 

important methods and principles which the writer has stated 

in question form. The principles of counseling were obtained 

from the, following listed sources: (1) (2) (8) (9) (15) (23) 

( 29 )	 ( 39 ) (50) • 

"She must become an expert on the education of women. ltl 

Since the school's principal function is to administer to the 

scholastic needs of the pupils, educational guidance certainly 

is a duty of maj or importance. By .her intimate oontacts with 

the girls, the dean has opportunity to a~d in overcoming a few 

of the most urgent difficulties resulting from mass education. 

A discussion of some of the various phases of educational guid­

ance is found in each of the following sources: (21) (32) (39) 

(46). 

The dean as a personal counselor should become more inti ­

mately aoquainted with large numbers of girls than any other 

member of the faculty. She should, therefore, be prepared to 

lElSi e M. Smithies. I'Qual1ties Essential to a Dean of G1rls tl , 

SCHOOL REVIEW. V. 32. p. 206. (Maroh, 1924). 



give the personal advioe which the ohoosing of a life occupation 

necessitates •. That this duty is an integral part of the dean's 

work i.8 recognized and discussed in the following contributions 

in the field: (1) (21) (28) (32) (37). 

According to Cofer (12) the dean of girls has two relation­

ships with the health program of the school: first, as coordina­

tor and second, as counselor. Some of the various phases of this 

duty are discussed in the articles designated in the bibliogra­

phy by the numbers: (12) (23) (52) (46). 

One of the most important of the many personal problems of 

high sobool girls has to do with financial difficulties. At no 

other age is it more necessa.ry that every girl be able to dress 

like the others of her group. The dean, as personal adviser, 

should do everything in her power to aid the girls in solving 

their finanoial difficulties. The dean's place in giving ec­

onomic advisement is discussed in the following references: 

tlOne other important function of the dean of girls has to 

do with the personal adjustment of girls by the intelligent 

diagnosis of special problems. n2 A great deal of unhappiness 

among high school girls results from various kinds of social 

maladjustments. These problems must be solved individually. 

The analysis ot' this duty of the dean was made with reference 

to the principles set forth in the follOWing sources: (5) (32) 

(34) (46) (48). 

2Sarah M. Sturtevant. liThe Dean of Girls in the Secondary School". 

SCHOOL AND SOCIETY. V. 27. p. 66. (January 21, 1928). 



27 

The tra.ditional dean was primarily a. disciplinarian. While 

the importanoe of this duty has been reduced in late years, 

discipline is atill a recognized function of the dean. The 

writers in the field recognize the importance of this duty and 

in the following references discuss the methods of carrying on 

the duty sucoessfully; (1) (33) (42) (50). An especially good 

diseussion of ways of dealing with misdemeanors is set forth 

in Chapter VII of Brown, Problems "in Classroom Management (7). 

Frequently the duty of dealing with attendance is delegated 

to the dean of girls. In recognition of this fact, the writer 

has analyzed the underlying methods for dealing with attendanoe 

by refering to the principles set forth in the following sources: 

(7) (45). 

The major burden of providing an adequate program of social 

education in the school falls upon the dean. It is her duty to 

develop and supervise a unified social program. (38) In ad­

dition to supervising the purely social functions, the dean 

should direct the extra-curricular activities. In these 1nferm~ 

alcontacts the dean has opportunity to do some of her most 

effective teaching. It is here that leadership is developed, 

character 1s formed, and the spirit of true fellowship stimulated. 

Some methods of proceedure are suggested in the following ref­

erences: (1) (5) (15) (24) (30) (32) (34) (45) (48) (52). 

It 1s during the adolescent period that girls develop the 

social habits which they will keep with few alterations through­

oU.t life. It is of utmost importance for this impressionable 

age that the dean teach both by precept and example those sooial 



habits which sooiety aocepts. This funotion of the dean is 

recognized and discussed in the references numberedl (15) (32). 

That the sohool should give definite instruotion in the 

use of leisure time is coming to recogntzed more and more by 

leaders both in industry and education. No longer is it suffici­

ent for a worker to be trained to oarry on his trade. He mu.st 

also have provided for him some method of employing his numerous 

leisure hours. Until sOme other office in the school 1s organ­

ized for this speoific task, the duty falls to the dean. The 

best discussion of the prinoip1es involved in oarrying on this 

duty will be found in the bibliogra.phy reference numbereda (32). 

To be able to carryon her work with a.ny degree of effici­

ency the dean must have the whole-hearted oooperation of the other 

members of the faoulty. In order to secure their help ahe must 

help them. The rela.tion of the dean to the other members of 

the faculty was analyzed with reference to the following sources: 

(21) (25) (45) (46). 

Quite as important to the dean as the cooperation of the 

faCUlty is the cooperation of the parents of the pupils. The 

relation of the dean to the parents is discussed in the fol~ 

lowing articles: (21) (32) (45) (54). 

Usable reoords are neoessary to an efficient dean of girls. 

~uest1ons concerning the kinds of reoords whioh she should havt 

were formulated by referring to the following contributions in 

the field: U~2) (:34) (41) (44) (45) (54). 

It is evident from the preceed1ng discuuion of' the dut1i\ll1 

of the dean of g1rls tha.t the dean must 08,1'1'1 on her routin.. 
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work with the utmost economy of time and effort so that she 

may have time for her many other duties. Some of the princi­

ples of efficient office proceedure were obtained from the 

discussions found in the fOllowing sources~ (1) (32) (39) 

(45) (53). 

Smithies in discussing the qualities essential to a dean 

of· girls says, liThe posi tiOD. calls for executive ability com­

bined wi th c.onstructiva methods of administration." 3 That 

leadership is an indespensable quality to the dean is also re­

cogniz.d by the writers of the following articles: (1) (5) 

(35) (47) (55). The writer has analyzed this necessary quality 

by referring to the ref'erences numbered~ (1) (20) (21) (22) 

(42) (45). 

UTo all she is easy of approach and most easy to tbe per­

plexed in spirit.u4 The very intimate nature of the dean's work 

requires that pupils feel free to come to her with their pro­

blems. If they fear her Or feel embarrassed in her presence, 

the purpose of the interview is defeated before the interview 

begins. Questions referring to the essentials of being approach­

able were formulated by considering the discussions found in 

the following references: (1) (3) (5) (28) (35) (36) (40) (42) 

3 
Elsie M. Smithies. tiThe Qualities Essential to a Dean of Girls ll 

• 

SCHOOL RBVIEW. V. 32. p. 206. (March, 1924).
 

4Katherine S. Alvord. "A Forward Outlook at the Profession of
 

the Dean of Women". Eighteenth Yearbook.Q.f ~ Nat1,onal Associ­


ation of Dean.s, £i Women, 1931. p. 95.
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To command reapeotand set an example the dean must cul­

tivatedesirable personal habits. Suggestions for questions 

found in this section of the scale were obtained' in the main 

f·rom Brown, IIA Self-Rating Scale for Supervisors, Supervisory­

Principals, B.nd Helping-Teachers". (S) 

The dean, as a social person, is required to mingle with 

widely varying groups of people. She must be able to make social 

contacts with groups of parents, with groups of faculty members, 

and with groups of students. To be sucoessful in this function 

she must be socially adaptable. (1) The writer obtained sug­

gestions for the analysis of this quality by reading the following 

articles: (1) (38) (46) (55). 

The efficient dean possesses culture and tact. (1) The 

social habits which the dean possesses are probably the most 

outstanding indication of her culture. The writer has defined 

these habits by reference to the following contributions in the 

5Thyrsa W. Amos. "What Can Rightfully be Expeoted. of a Program 

of Oharacter Guidance'll! Addresse.~.!!1S Proceedings .2l the National 

Eduoation Assoc~at1on, 1927. p. 812. 
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While to a large extent the sucoess of a dean depends upon 

her duties, yet she must have scholastic baokground to command 

the respect of her co-workers and insure her true efficiency. 

The SUbjects which should constitute her scholastic preparation 

are discussed in the bibliography references numbered: (1) (5) 

(22) (42) (44) (47) (50). 

That it is essential for a dean of girls to have a broad 

background of experience to bring to ber aid in solving her pro­

blems is certainly evident. The progressive dean should avail 

herself' of every opportunity to gain this baokground. Suggest­. 
ions as to ways of gaining these influenoes are made in the 

following articles: (1) (52) (42) (46) (48). 
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