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INTRODUCTION

The Nature of the Study

The result-of this study is a self-rating scale for the
high school dean of girls. The purpose of the scale‘is to
secure improvement in the function and personal qualificétions
of 'the dean of girls through self-rating. The dean should
use thls scale as a basls for further self-education. By us-
ing the sqale at frequent intervals she should be able to de-
termine her improvement.

In this study the writer has made no attempt to standard-
lze elther the work.or the qualifications of the dean of glrls.
Certain minimum essentlals for.the majority of deang there
certalnly are, and thls scale presents those essentlials which
the leaders in the fleld feel are most desirable for an effl-

- ¢clent dean of girls.
-Pheovious Studles

Ag far as the wrlter was able to ascertain, only one other
self-rating scale for deans is in existence. "A Self-Rating
Score Card and Analysis Blank for Deans of Women and Girls" (168)%
was formulated in 1928 by the Research Committee of the Natlonal

Assoclation of Deans of Women. The commlttee conslsted of Elsle

Qin this thesis numbers 1in psrentheses refer to corresponding
nﬁmbers in the blvliogrephy. This 1s done to avold multiplying

footnotes. Direct quotatlons only ere footnoted.



M. Smithies, chairman; Esther Allen Gew; and Sarsh M. Sturtevant.
It contains an outline of the personal equlpument of the dean,
the dean at work, and the tests of success.

Only a few systematlic studies have been made of the dean's
qualifications and duties. Probably the most notable of thosé
which deal with qualificetions is the study made by Acheson (1)
of the personal and professionsl characteristics of a group of
fifty selected desans of women. She found the main contributory
factors to be the following:

1. A "syccessful" dean of women keeps ebreast with
the changlng world and seems to understand the modern
student.

2. She elther possesses or acquires a sympathy and
understanding which inspires student confidences and
leads students to come to her with problems. She also

possesses skill and technlique in counsellng.

3. The "successful" dean has emotional poise and
stebllity. . . ‘ '

4. She‘shows e personal interest 1ln each student. - .

8. She rarely dominates a situation or an organiza-
“tions . . o

6. She 1s soclally adaptable in any group. . .

, 7. The "successful” dean tries to create a friendly
atmosphere in her offlce. .

8. Bhe utillzes student government and oplnlon as
much as possible.

9. She 1s conslstent and falr in her dealings. . .

10. In disciplinary situatifns she acts as arbitrator
and not avenger and prosecutor.

Sturtsvant and Strang (46) made a study of one hundred se-

lEunice Mae Acheson. The Effectlve Dean of Women. Chicago:

The University of Chlcago Press, 1932. p.l18].



lected deans of glrls in high schools. The deans answered
questions relating to the funtion_and status of the dean of
girls.

According to the study, the title most frequently used is
that of "Dean of Girls". There is evidence that there is an
even chance that the salary of a given dean will fall between
#2,218 and $3,200. Four years of college, teaching experilence,
adminlstrative experlence, graduate study, incidental advisory
experlence, and travel constituted the experience and tralning
of the deans. The dutles seemed to be those of a leader in

education.
The Scope of the Study

This rating scale 1s intended chiefly for the secondary
school dean. After~making this study, however, the writer .
belleves that most of those who study the field agree that the
personal, soclal, and professional characteristics of the
secondary school dean and the dean of the instlitution of higher
learning are practically ldentlcal. The dutlies of the dean
Qf gifls and the dean of women are somewhat more divergent.
Usuélly the dean of womén must face the housing problem, and
frequently she must face the sorority and fraternity problem.
Since these problems éﬁe seidom present in the secondary school,
they have been entirely dlsregarded in this study.

Actual clasaroom teachlng is frequently an additlonal duty
of both the dean of women and thé dean of girls, &8lnce several

adequate scales for classroom teachers have alreedy been formu~



lated, this phaée of the dean's work has also been ignored in
thils study.

This study contains an esnalysis of the maln personal, 8O-
cial, and pfofessional qualities of the dean of girls, and an
analysls of the major ditles which secondary school deans per-

form with the exception of the duty already mentioned.
Methods of Procedure

An enalysls was first made of the materilal whlch has been
written in the fleld. The qualifications and dutles upon whlch
the writers in general agree were then compiled. The 1list was
largely abstract for, according to Acheson, who has mads a
thorough study of the fleld,

« « +» the few existent systematic Investligations of the

dean's qualifications emphasize general tralts which are

undef'ined and idealistic, and do not offer concrete exam-

ples gained from a more,or less objective and systematic
study of deans at work.

Viorking from this 1list and from all of the concrete material
available, the wrlter analyzed each ltem 1nto specific charatter-
1stics andvéctivities. Every effort was made to galn objectivity

throughout the scale.

Sources of Dats

The data used in this study came from books, research
studies, magazine articles, year books of the Natlonal Education

Assoclation and of the Natlonal Assoclation of Deans of Women,

2Ibid. Poe Se



bulletins, and Interviews with deans snd educators.
Types of Data Collscted

The data collected fall into two general classes: 1. the
degntin her re;ationships with others and 2. the dean, hersself.
Under the first classification the following types of
datae were collected: data relating to individual contacts,
deta relating to group contacts; data relating to contacts with
faculty and‘parents, and data relating to the mechanics of the
, positidh,

Under the second classification the following types of data
were collected: data relating to personal qualifications, data
relating to social qualiflcations, and data relating to prof=-

fesslonal quallfications.
Definition of Terms

The term 1ndividusl contacts as used in this study refers

to those duties which the dean performs in relation to individ-

ual students. Group contacts as used in this study are those

dutles which the dean performs in relation to groups of glrls.

Contacts with faculty and parsnts refers to those activities

which the dean performs in relatlon to the faculty of the scho-
ol and the parents of the puplls. The term mechanicé refers to
the purely routine duties which the position of dean of girls
necessitates.

‘The personal characteristics of the dean are those tralts

which she, as an individual; should possess. The goclal character-




istics are those traits which enable the dean to get along with

people. The professional characteristics ars those tralts which

the dean must have to hold her place in her profession.
Necessarlily the date included under these various topics

are rether arbitrarily placed and In many instances might‘have‘

beeﬁfihcluded under any one of gseveral headings. Thls only goes

to show how intimately related are the various essentials of the

dean's activities and abilitles.
Presentation of Data

The maln part of the data collected 1s included 1n question
form in the self-rating scele. At the concluslon of the scale,
the writer has validated the points by referring to the author-
jties who advocate the gsctivitlies and qualificetions and by

explaining how the wrlter arrived at the various pointse.



THE SCALE

Part I.

The Dean In Her Relationships wilith Others

I. Individual Contacts or Guldance Problems

To what

extent am I successful because:

A, I am skilled in the general technigue of

counseling.

1.
2.

Do I keep confldences inviolate?

Do I make a consclous effort at»all
Interviews to help the girls to see
all sides of thelr problems?

Do I with few exceptions aliow the

glrls to make thelr own declisions?

Do I ask only those questions which

pertain directly to the problem under |

consideration, avolding those that

are justifiablé only in satisfying myt

curlosity?

Am I outwérdly "shock proof" as evi-
denced by the fact that the glrls
become freer in their conversatlons

the longer they talk to me?

Have I developed the abllity to keep

my thoughts from wandering during an

Av




B. I give intelligent educational guldance.

=
|5

7

1.

5.

interview which to me seems unimpor-

tant?

Have I consclously developed an ac-

qQueintence with every girl in school?

Do I elways arrange interviews with
girls who are failling in scademic
work?

Do I‘check'and 1f necessary adjust the
girls' academic programs during the
year?

Do I'always assist girls who are shown
by my fecords to be problem cases in
chooslng courses which best meet their
needs and aptitudes?

Do I aid in adjustiﬁg the relations of
the girls to theilr teachers where fric-
tion or oﬁher trouble has arisen?

Do I offer in usable form suggesfions
as to time budgeting?

Do I gilve instructioﬁ in effective
study habits to girls who are low in

academic work?

skilled 1n vocational guldance.

Do I have a broad knowledge of what 1s




4.

- they believe themselves interested?

.18 undecided as to her future work

required in the various vocations?

Do I meke avallable to each girl who

detalled information regarding varlous
occupatlons? .
Do I assistleach girl who is undecided
as to her future work to choose &n
occupation?

Do I give Ehe girls a chance to ob-

serve various ocdupations in which

D. I glve health advice.

1.

4.

D.

Do I report all girls to the proper
officials who by my records are shown
to be in poor physical condition?

Do I always arrange interviews with
glrls who have health problems?

Do 1 assist girls who are in pdor
physical conditioh to apply to their !
own lives the principles of hesalth
and hyglene?

Am I consisﬁently able to recognlze
the girls who are in need of improved

mental hyglene?

Do I help these glrls to devise a

congtructlive plan for remedylng thelr




disorders?

E. I glve economic advisement.

1.

Do I asslst girls who are in need to

find employment?

Do I recommend deserving glrls for

loans and scholarships?

Do I advise girls who are financially

~ 1nefficlient when thls weakness 1is

4.

called to my attentlon?
Am I instrumental in alding all girls
to have sufficlent clothing and sup-

plies to meet thelr school needs?

F. I give advice on soclal problems.

1.

Se

G. I am

Do I discover cases of soclal mal-

ad justments and follow the cases to
satisfactory solutlons?

Do I help certain girlé to rid them-
selves of hablt or personallty handi-
caps?

Do I‘assist girls who come to me with
personal relation problems?

Do I ssglist new girls to become ac-

quainted?

effective in dealing wlth misde-

meanors.

10
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4.

6.

T
8.

1l

Am I able to put myself in the ginlasl
places and see the problems from thelr
view polints?

Do I alwaysylisten to both sides of
the case?

Do I avoid meking hasty decisions?

Do I punish the individual instead of
the offense?

In inflictihg punlshments, am I aiways
governed by the prineciple that "pun-
lshments do not teach'?

Do I salways attempt tovshift the
pupil's energles from the things which
are répulsive to soclety to those
things which are approved by socilety,
rather than making mere repression my
end? _

Do i glve offenders a second chance?
In forming my judgements, em L absoQ
lutely uninfluenced by famlly prestige?
After full consideration of the clr- |
cumstances, am I firm in the action

that I find to be advisable?

H. I check on attendance cdses.

Am I escqualnted with the primary ceauses

of non-attendance?

L1




4,

B.

IT. Group Contacts

To wheat

A. 1 develop & unified social program and

In gaoh case of non-attendance, do I
attempt to analyze the csuse and do
all in my power to correct 1t%

Do I check with the home When‘a girl
is abéent?

Do I enliét the aid of the proper of-
ficials in extreme cases?

Do I investigate the sohdol situation

as a possible cause of absences?

extent am I successful because:

extra~curricular program.

1.

Se

4.

B

Do I plan the social program so that
every glrl 1s given soclal pleasures
and opportunitles during the year?
Do I check to see that none of the
girls are overburdened?

At every socilal functi&n, do I meke
a definite effort to draw the glrls
who are needful of soclal contacts in-
to the group?

Do I succeed‘in keeping the soclal

functions free from "cliques"?

Am I able to develop the feeling of

12




8.

10,

11l.

12.

B. g teach pleasling soclal hablta.

responsibility on the part of every -
ind;vidual in the group?

Do I take well-defined éteps to bulld
ldeals of fine social relationships
between the sexes?

Have I clearly fofmulated the obJec-
tlves of my soclal program?

Have I definite proof that‘my soclal
program ls sufficlently varied in
scope and content to meet the chang-
Ing Interests and needs of the pupilsi
Do I provide some social functions for
girls slone, some for boys alone, and
some for both?

Do I develop fhe group splrit to such
an extent that the individual girls
are wllling to sacriflce thelr per-
sonal pleasures to those of the groupt
Do I make sure that every glrl in |
school has en opportunity to develop
her powers of leadership?

Ia every glrl in school able to as-
sume some measure of responsibillty
and carry this responslbllity through

to & conclusion?

13
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5.

6o

7.

glve lelsure time lnstruction.

Do I teach the girls how to develop
thelr best powers of conversation?
Do I constantly emphaslze both by
example and precept the desirabllity
of developing pleasing well-modulated
volces?

Do I téach the glrls correct manners
for all occaslons?

Do I teach the giﬁls how t6 dress
sultably and becomingly?

Do I teach the proper uée of cosme-
tlcs?

Do I‘teach the girls those person-
elity hablts which meke for social
success?

Am I alﬁays & llving example of cour-
tesy, menners, clothes, and appear-

ance?

1.

Do I gulde the girls'in the selectlion
of books for recrsational reading?
Do I assist them to select worthwhil&
movies and pleys?

Do I stimulate iﬁterest in hobbles
by displays and programs?

Am I meking every effortlto further

interest in sports and other outdoor

14




activities?

I1I. Contacts.-with Faculty and Parents

To what extent am I successful because:

A I am an integral part of the school's

adminlstration.

1.

Is my assistance freely given to
those who are offlclally responsible
for health malntenance work?

Do I always confer with the’classroom

teachers concerned before attempting

- to glve educational advisement?

Does my vocational guldance prdgram
correlate with all of the regular
clessroom instruction which the
school offers?

Have I a plan‘which glves each teach-
er the opportunity to assist with
some school soclal function and that
protects any teacher from belng Im-~
posed upon?

Do I alwayé secure the principsl's
approvel of my plans? |

Do I utilize the suggestions, when-
ever at all applicable, which are
made by other members of the faculty?

15




7. Do I act promptly on all questions of |
pollicy and report lmmediately to
other teachers and to the adminis-

trators when requested to do so?

B. I cooperate with the parents.

1. Do I communicate either by letter,
telephone, or by personal conferencs
with parents of children who are
problem cases?

2. Do I teke an active Interest in the
paren-teachers' assoclation and the
mothers' club (if they are a part of
the ~school)?

3. Am I doing éverything in my power to
stlmulate friendly relations between

the parents and the school?
IV. Mechanics
To what extent am I successful because:

A. I keep adequate records.

l. Do I maeke avallable to &ll pupils a
schedule of all social functions and

club meetings?®

2. Do I keep a complete record of all

organizetions?




4,

6e

2.
S
4.

5.

Have I a personal and acedemlc record|

of each glrl?

Have 1 a record of the extra-curricu-‘

ler activlities participated in by
each pupll?

Have I a‘uéable record of the results
of all of the'intelligence, achieve-
ment, and aptlitude tests which have
been gilven in the school?

Do I keep effilclent case‘records of
problem cases to aid my thinking on

future problems?

my office work efficlently.

Do I have speclial forms and an organ-
1zed system of flling for my numerous
records?

Are all'of my records esasy of access?
Are all of my flles up to date? |
Is 1t possible to add to my fiies
wlth a minimum of effort?

Do I clean out my flles fegularly?

Do I answer my letters promptly and
keep a record of all my correspon-
dence?

WheneQer possible, do I utilize'a

form letter to save time?

47




8.
9.

~10.
11.

Do I keep regular office houra?

Do I follow s daily schedule fdr my
work?

Do I‘keep my office in good order?
When desirable, i1s it possible for

me to secure privacy?

18




Part II.
The Dean, Heraself

I. Perscnal Qualities

To what

extent am I successful becsuse:

A. I have the ability to lead.

le

2

4.

6.

Am I able to glve workable suggest-
lons as to possible modes of attack
on all problems which requlre my
asslstance?

Am I clear and définite in the in-
structions which I glve as evidenced
by the fact that I seldom have to
repeat them?

Do I always express my appreciation
of work well done?

Do I create pupil.confidence in my-
self by being emotionaslly stable in
trylng sltuations?

Do I have clearly‘formulatad plens
for all of my work?

Am I able to turn my attentlon with

ease from one task to another?

Do I always gulde lndirectly 1lnstead

of dominating?

A9
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Be I am approachable.

1.

2.

4.
Se

6.
7e

10.

11l.

12.

Am I patient with the puplls who make
mistakes?

Do I avoid saylng those things to
others which would serve only to hurt
them?

Do I‘make a consclous effort to make
necessary criticisms tactfully?

Am I optimlstic in my outlook on 1life?
Do I appreclate the good points of |
others before I am critical of the
bad?

Do i have a sense of humor?

Do I greet every pupil whoﬁ I meet

in a friendly and cordial way?

Do I make all of the girls feel that

I consider any of their problems
worthy of consideration?

Am I so genuinely.interésted in the
welfare of each girl that I welcome
an Interview with any girl in school?
Do the glrls and the faculty come |
voluntarily to me with their problems?
Do I have a personality which inspireé
confidence as evidenced by the fact
that many girls confilde freely 1n me?

Am I always able to understand and

173816
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13.

14,

15.

1.
2.

IZ. Social Qualiltles

To what
AL em

L.

eppreclate any motives whilch the girlg
may have even though I thoroughly
disapprove of them?

Do I contlinuelly strive to make
others comfortable in my presence?
Do I apparently have asmple time for
any interview no matter how insigni-
ficant?

Does mf office have such a friendly
atmosphere that the glrls feel free
to drop into 1t to meet their
friends?

willing to serve.

Do I work willingly overtime?

Am I ready and willing to pafticipate
in any activity that pupils or teach-
ers are carrying on where my partici-
pation might be helpful?

Due to my good health, ém I always
on the job?

extent am I successful becauses

goclally adaptable.

Do I have a genuine lnterest in

2l
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5.

people 1n general?

Am I able to carry on an Interesting
conversation?

Do I partioiﬁate enthusiastically in
the activities whieh ars being car-
ried on by the group in which I fing
myself?

Do I héve many personal friends among
the boys in school as well as among
the girls?

Do I dispiay 8 lively interest in
athletics and an I able to talk

intelligently about the games?

6. Am I well informed on current events

7.

8.

and able to dliscuss them intelli-
gently?

Am I wéll versed on current books and
dramas?

Am 1 a grecious hostess?

have pleasing soclal habits.

L.
2

4.

Do I speak correct English?

Do I speak in & well-modulated and
distinet volce?

Do I avold laughing too often or too
loudly?

Do I observe the rules of etiquette

wlthout belng formal?

22




I1I. Professional Qualities

To what

A. I have gcholastic preparation.

1.

Se

10.

1l.

extent am I successful becauset

Do I have a through knowledge of
psychology?

Do I have é knowledge of soclology
ineluding methods of case work and
guidance?

Do I havé a knowledge of health in itsg
physical, soclal, and mental aspects?
Do I mmve a khowledge of the technique
of research?

Am I familiar with the various philosq
phles of education?
Am I well grounded:in the fundamentals
of biology?

Do I know fhe fundamentals of econo-
mics?

Am I.familiar with the world's great
literature?

Am I able ﬁo interpret the scores ob-
tained on the various types of stan-

dardlzed tests?

Am I an authority on etiquette?

Am I thoroughly grounded in the fundat

mentals of religlon?

23




B, I avell myself of brosdening influences.

1.

Se

4.

Am I a member of a professional orgen-

1zation?

Am I famlller with recent professional

literature?

Do I engage in specific research?

Do I avail myself of the broadening

Influence of travel whenever it 1s at
all possible?
Do I acqueint myself with current ed-

ucational questions and trends?

24
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SELECTION OF ITEMS TO RE ANALYZED

A large amount of the dean's time should be spent in per-
sonal advisement. (38) (51). Necessarily this is true as it
was for the purpose of securing the personal slement in ed-
ucatlion that the office of the dean of glrls was created.

In order to advise efficlently the dean must possess skill
and technique in counseling. (1) (46) This embodies certain
important methods and principles which the writer has stated
in question form. The principles of counseling were obtained
from the following listed sources: (1) (2) (8) (9) (15) (23)
(29) (39) (50).

"She must become an expert on the education of womex."t
Since the school'!s principal function is to administer to the
scholastic needs of the puplls, educational guldance certainly
1s a duty of major importance. By her intimate contacts with
the girls, the dean has opportunity to adld in overcoming & few
of the most urgent difficulties resulting from mass educatlion.
A discussion of some of the various phases of educational guld-
ence 1s found in each of the following sources: (21) (32) (39)
(46).

The dean as a personal counselor should become more inti-
maetely ecquainted wlth large numbers of girls than any other
member of the faculty. She should, therefore, be prepared to

1 . .
Elsle M. Smithies. "Qualltlies Essential to a Dean of Girls",
SCHOOL REVIEW. V. 32. p. 206. (March, 1924).
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glve the personal advlce which the choosing of & 1life occupation
necessltates. .That this duty is an integral part of the dean's
work 1s recognized and discussed in the following contributions
in the fleld: (1) (21) (28) (32) (37).

According to Cofer (12) the deasn of glrls has two relation-
ships with the health progrem of the school: first, as coordina-
tor and second, as counselor. Some of the varlous phases of this
duty are discussed in the articles deslgnated in the bibliogra-
phy by the numbers: (12) (23) (32) (48).

One of the most important of the many personal problems of
high school girls has to do wlith financial difficulties. At no
other age 1s it more necesssry that every glrl be able to dress
like the others of her group. The dean, as personal adviser,
should do everything in her power to eld the girls in solving
their finanelal difficulties. The dean's place in glving ec-
onomic advisement is discussed in the following references:

(21) (32) (46).

"One other important function of the dean of girls has to
do with tﬁe personal adjustment of glrls by the intellligent
diagnosis of special problems."2 A great deal of unhapplness
among high school gilrls resulté from various kinds of soclal
meladjustments. These problems must be solved indlvidually.
The analysis of this duby of the dean was made with reference

to the principles set forth in the following sources: (5) (32)
(34) (46) (48).

2

Sareh M. Sturtevant. "The Dean of Girls 1in the Secondary School”.
SCHOOL AND SOCIETY. V, 27. p. 65. (January 21, 1928) .
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The traditionsl dean was primarily a disciplinarian. While
the importance of thls duty has been reduced in late years,
dlscipline 1s still & recognized functlon of the dean. The
wrlters in the fleld recognize the lmportance of thls duty and
in the following references dlscuss the methods of carrylng on
the duty successfully: (1) (33) (42) (50). An especlally good

discussion of ways of deallng wlth mlsdemeanors is set forth

in Chapter VII of Brown, Problems in Classroom Management (7).

Frequently the duty of deallng wilth attendance 1s delegated
to the dean of girls. In recognition of this fact, the writer
has analyzed the underlylng methods for deallng with attendance
by refering to the principles set forth in the folldwing gources:
(7) (45).

The major burden of providing an adequate program of soclal
education in the school falls upon the dean. It 1s her duty to
develop and supervise a unified soclal program. (38) In ad-
dition to supervising the purely soclal functions, the dean
should direct the extra-currlcular activitles. In these inf@rml
al contacts the dean has opportunlty to do some of her most
effectlve teaching. It is here that leadershlp 1ls developed,
character 1s formed, and the spirlit of true fellowshlp stimulated.
Some methods of proceedure are suggested in the followlng ref-
erencest (1) (5) (15) (24) (30) (32) (34) (45) (48) (82).

It 18 during the adolescent period that glrls develop the
soclal hablts which they will keep with few alteratlons through-
out life. It is of utmost importance for this lmpresslonable

age that the dean teach both by precept and emsmple those soclal
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hablts which soclety amccepts, This funotion of the dean is
recognlzed and discussed in the references numbered: (15) (32),

That the school should give definlte instruetion in the
use of lelsure time is coming to recognlzed more and more by
leaders both in industry and education. No longer 1s it sufficl-
ent for a worker to be trained to carry on his trade. He must
also have provided for him some method of employlng his numerous
lelsure hours. Until some other office in the sehool 1s organ-
1zed for this specific task, the duty falls to the dean. The
best discussion of the principles involved in carrying on this
duty will be found in the bibliography reference numbered: (32).

To be éble to carry on her work with any degree of effici-
ency the dean must have the whole-hearted coopsration of the other
members of the faculty. In order to secure thelr help she muat
help them. The relation of the dean to the other members of
the faculty was analyzed with reference to the following sources:
(21) (25) (45) (48).

Quite as important to the dean as the cooperation of the
faculty 1s the cooperation of the parents of the puplls. The
relation of the dean to the parents 1s discussed 1ﬁ‘the fol-
lowing articles: (21) (32) (45) (54).

Usable‘records are necessary to an efficient desn of girls.
Questlons concerning the kinds of records which she should have
were formulated by referring to the followling contributions in
the fleld: (32) (34) (41) (44) (45) (B4).

It 18 evident from the preceeding discusslon of the dutlies

of the dean of glrls that the dean must cerry on her routine



29

work with the utmost econony of time and effort so that she
may have time for her many other dutles. Some of the princi-
ples of efflelent office proceedure were obtained from the
dlscussions found in the following gsources:. (1) (32) (39)
(48) (53).

Smithles in discussing the qualltles essentisl to a dean
of glrls says, "The position calls for executive ability com-
bined with cpnsﬁructive methods of administration."® mThat
leadership 1s an Ilndespensable quallty to the dean is also re-
cognized by the writers of the following articles: (1) (5)

(35) (47) (55). The writer has anaslyzed thls necessary quality
by referring to the references mumbered: (1) (20) (21) (22)
(42) (45).

"o all she 1s easy of approach and most easy to the per-
plexed in spirit.ﬁ4 The very intimete nature of the dean's work
requires that_pupils feel free to come to her with thelr pro-~
blems.  If they fear her or feel embarrasssed in her presence,
the purpose of the intervliew l1s defeated before the interview
begina. Questions referring to the essentials of being approach-
able were formulated by considering the discussions found in

‘the following references: (1) (3) (5) (28) (35) (36) (40) (42)

3
Elsie M. Smithies. "The Qualities Essential to a Dean of Girls".
SCHOOL REVIEW. V. 32. p. 206. (March, 1924).
4: .

Ketherine 8. Alvord. "A Forward Outlook at the Profession of

the Dean of Women". Elghteenth Yearbook of the National Assocl-

ation of Deans of Women, 1931l. p. 95.
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(45) (48).

Amos reslizes the neceaslty of the general quality of ser-
~vice to the dean when she says, "She must be willing to lay down
her lifg;in infinite sacrifices of time, energy, and rewards that
youth may find the abundent 1life."5 An analysis of some of the
speciflic quaLities involved in the more general quality of ser-
vice was made with reference to the following sources: (1) (5)
(32).

- To command reapect and set an example the dean must ocul-
tivate desirable personal habits. Suggestions for questiona
found in this sectlon of the scale were obtained in the main
from Brown, "A Self-Rating Scale far Supervisérs, Bupervisory-
Principals, end Helping-Teachers". (8)

The dean, as & soclal person, is required to mingle with
wldely varylng groups of people. She must be able to make socisl
contacts with groups qf parents, with groups of faculty members,
and with groups of students. To be successful in this function
she must be soclelly adaptable. (1) The writer obtalned sug-
gestions for the analysls of this quallty by resding the following
srticles: (1) (38) (46) (55).

The effidient dean possesses culture and tact. (1) The
soclal habits which the dean possesses are probably the most
outstanding ilndicatlon of her culture. The writer has deflned

these hablts by reference to the followlng contributlions in the

5Thyrsa W. Amos. "What Can Rightfully be Expected of a Program

of Cheracter Guidence?" Addresses snd Proceedings of the National

Education Assoclstlon, 1927. p. 812,
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field: (1) (5) (32) (42).

While to & large extent the success of a dean depends upon
her dutles, yet she must have scholastic background to command
the respect of her co-workers and insure her true efflclency.
The subjects which should constitute her scholastic preparation
are dlscussed in the bibliography references numbersd: (1) (5)
(22) (42) (44) (47) (50).

That it is essential for a dean of glrls to have a broad
background of experlence to bring to her aid in solving her pro-
blems 1s certainly evident. The progressive dean should avail
herself Qf every opportunity to gain this background. Suggest-
ions as to ways of gailning these influences are made in the

followlng articles: (1) (32) (42) (46) (48).
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