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INTRODUCTION

Many tooks have been written on the history. of HEducation
in the United States, btut few of these btooks are of interest
t0 the Junior high school student. Iuch of this work has teen
written With the adult reéder in mind.

In this study, "Supplementary Readings for the Junior
High School in the History of Education;" the writexr has had
in mind the pupil of Junior high school level and an atfempt
has been made to select material which is of interest to the
young readers. |

The Brnglisgh courges offered in the Junior high school
present readings in literature and social science but little,
if any, material is given in the history of education. The
student leaves the Junior high school with very 1ittle know~
ledge of this field, yet thé youthful citiZen of the schools
of today will ke the adult cltlzen of tomorrow when he will
need to bear his part of the burden for the support of the
public schools. A® a taxpayer he needs to know somethlng of
this field.

The student of Junior high school ége needa to understand
the importance of the higher institutions of learning in the
training of youth for future leadership.

The writer feels that the most efficient method in
presenting this work to the student of Junior high school age
is Tty the use of biographical mgterial. In thies study some=-
thing of the struggles and difficulties experienced by prominent
men and women in the field of education have been preaénted.

As a background for this study a brief survey of early



Colonial education introduces this study. The life and work
of Bzekiel Cheever shows the intersst of men of high ideale
and education in the Yeginning of Colonial hiestory in Mass-
achugette. His influence on the life of the youth of this
colony, also the support he received from the towns wherein
hig work wag carried on, éhows the high regards placed bty
Colonial leaders on education.

'The free pubklic schools of this country are largely due
to the untiring work of‘Hoxace Mann in Massachusette and
Henry Barnard in Cohnecticut and Rhode Island, in the teginning
of the nineteenth century. They saw the need for trained
teachers in the clase room-and gave of their time and energy
to develop Normal Training Schools for teachers.

Today it is taken for granted that in this country girls
and women have an equal opportunity with boys and men to receive
a puklic school education: Too often little is known of the
gtruggle of early educatdrs on this point. Horace Mann and
Henry Barnard advocated thé equal education of both sexes.
However, it remained foxr pioneer women leaders to demonstrate
to the general public that a woman's mind ig as capable of
receiving an education ar is the man's mind. In this field
the educational efforts of Bmma Willard, Catherine Beecher
and Mary Lyons have teen portrayed., Their devotion to the
cauge of women's education trought about a great change in
the attitude of the public mind towards advanced education
for women. The work of the women pioneers in the cause of
educational opportunities for women will show to the Jundor

high school student that co~education is of recent development

in this country.
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The work and life of John Dewey has been presented because
of his philosophy of education which has done so much to help
meet the needs of a changing national life. John Dewey has
faith in the puklic schools. He feels that the ills of society
can test be overcome by making the school a minature society
in iteelf., B8ocial efficiency is the key work to his philosophy.
This should be the aim of the school.. It can ke brought abkout

by student participation in the activities of society as
represented in the school. The child learns to become a useful
member of society bty cooperation. He should alsc be trained

in mutuselly helpful living. To prepare the child for a useful
adult life he must be taught how to live his premsent school
life by assuming respomeibility, developing initiative,
awakening social insight, together with a give'and take

gpirit. | |

No study in the history of American education would te
complete without the namérpf Bllwood Patterson Cublerley,
dean of American education writers of the present day. His
practical experience in the field of.education ag a teacher
and administrator, together with his wide knowledge of this
Tield hag made him an authority in education. Hisg many booke
on the higtory of education and the varioue phases of school
administration are the guide posts on the road to practical
educational esdminigtration.

The personality of Mr.‘cubberley ig esuch that he has
endeared himeelf to the studentes who have come under hism
influence. Iis life has been an inspiration to the studeﬁts

of Leland Stanford University, but this influence and inspira-
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tion has teen extended far heyond the confines of the State of
California, ﬁhxoﬁgh the median of text books and student life.

In the concluding chapter of this study the writer has
briefly sketched the work of three prominent educators. oOf
these William James and Edward Lee Thornéike are outstanding
in the fields of philosophy and psychology, respectively.
Charles William Eliot is test remembered as the president of
Harvard University and his constructive work in'develOPing
an enriched curriculum. The elective system, which made it
pogsgitle for the étudent to have some choice in the selection
of college courges he wished to gtudy, gradually became an
important parf of secondary courges of gtudy.

The writer realizes that the educators presented in this
study hag in no sense exhausted the list of prbminent personages
in the field of American education. The educatorse studied
rank high among the foremost men and women in the field of
education in the United States, but to this list many other
names could te added. A profitable =ztudy could also be made
. of the contriEutiona of Hall, McMurry, Strayer, Snedden,
Charters, Sears, Rugg, Briggs, Swétt, Brickenridge, Judd,
Pierce, Stowe, Booker T. Washington, Parker, Hairis, Sheldon,
Brooks, Carter, Woolley and dozens of others who have made,
and are making American edncational history.

. The chief sources of data used in this etudy have been

books, magezine articlee, pamphlets, and encyclopaedias.



CHAPTER I
Tarly Colonial Education

Barly Colonial Attitude Towards Bducation. when the
colonlgtes of New England arrived from the mother country they
brought with them certain ideals in regard to education. One
of thelxr chief reasons for leaving England wag to worship God
in the manner their own conscienée prompted them to do. In
order to do thie these colonists believed each individuél mus b
te akle to read and interpret the Biblé for himself or her-
gself. Thus the earliest efforts for individual education
in this county were a result of the religious telief of the
New Englaﬁd colonists.

In the early life of these New England colonists the
church and state were Ieally‘one‘and the same, tut as the
colonies grew a gradual éeparation was brought about. The
earliest schools in the bolonies were the Latin Grarmar schools,
which were preparatdry gchools for boys.whé later expected to
enter the ministry. The firét“settlars who céme over from
England were not an ignorant group of people, but they were
educated above the average individuals of their times. They
were also industrious, adventursome and courageous. These
gettlers deslred that their children should te téught the
things that they themselves knew. The parents were the first
teachers of their children, as was the custom‘in England.

The New England Colonlgtes settled in small towns or
villages and tilled the soll of the surrounding country after
the forests had been clea:ed away. The colonistes gradually
formed new settlements, pushing farther and farther Tack

into the wilderness. The schools that had been sstablimhed



were at first in the original colony but in time the new
gettlements found the distance to this school too great to
expect the children to attend school regularly. There wasd
danger to be encountered from Indians lurking in the woods;
also the streams were often difficult to ford in many places.

Early 8chool Yaws in Massachusetts. The colony of
Masgachusetts from its very beginning showed a marked interest
in education. The town of Boston in 1635, when it had been
gsettled tut five years, decided to engage a school-master
to teach the children of the town.

The school law of 1642 in Massachusetts, insisted that .
parents and guardians responsible for the training of chil-
dren, must see that they be trained in learning to read, lahor;
androther employment profitakle to the commonwealth. However
nothing was said about schools in this law,.

The law of 1647 went a 8tep further in that a fine was
imposed where training was neglected. The law required that
in every town where there were fifty house-holders a teacher
must be appointed to instruct the children in reading and
writing. A town of one hundred house-holders must set up
a Grammay school to instruct and prepare the youth for the
university. A fine was imposed on the town if it failed to
provide a teacher for the childremn. This fine was given to
the nearesgt town making provision for a school for the
instruction of the children.l

The laws of 1642 and 1647 are really the corner-stone

of all later education in the United States., The following

1 George H. Martin, The Bvolution 0f The Massachusetts
School Bystem, p. 13




points included in these lawe are of interest to the reader
of todays

1., The state recognized that if it is to survive educa-
“tion must te univereal.

2, It ig the duty of parents to see that children are
e@ucated.

3. The state can enforce this right which it claimg
for ite own protection.

4., MUinimum educational requirements and standards may
e fixed by the state.

. 5, ‘The money of the state can be used to educate the
children of the state even though all the children do not
attend the schools provided by the state.

6« The state has the right to‘provide for higher ec-
ucation at public expense. |

Colonial Education Following Queen Anne's War. After
the clogse of Queen Anne's war in 1748, a new enthusiasm for
education sprang up. A48 there was less danger now from
Indian attack the colonists pushed out farthex from the
village centers. New towng sprung up and the colonietg in
these new gettlements were anxious for schoole of their own,
All the outlying homes were included in the government of
the central town or village. In the recordes of deeds of the
early part of the eighteenth century in Massachusetts, it
wag found that only forty per cent of the women whose names
must appear on these deeds could sign thelr names. The
gettlers in the new towns determined that thelr childxren

ghould have the opportunity to learn to read and write.



‘Gome Harlier Schools, The earlier schools, located in
the central towns, had continued in session at one place during
the entire year. The towns now voted that schools should ke

. [}
~ kept in several placea.“ Sometimes thesge schools were equal

in Jength Tut usually the length of the term varied, and the
schools in the growing town or village were often more
fortunate in having the longer terms. When the moving school
btegan the same téacher went from plaée to place conducting
‘the school. 48 a result the moving schools brought a limited
educational opportunity to all the children. The differént
cormmunities now felt that they were at least having the
benefit of thelxr share of taxes which they must pay. At
firet many of these new divisions of'the‘town had no school
house in which to hold school.' However as time went on this
tecame one of the requirements of the moving school and
certain school districte were outlined. This:developed into
what is known today as the district system of schools. These
districts were allowed to draw their share of the town money.
The new district now hired the teacher and looked after its
own school affairs. The school term of the district was
shorter than the original town term. As a result a poorer
clags of teachers developed.

As the school terms were ghortened in the towns, more
and more women were employed for a very small sum to look
after the elementary schools, which prepared the koy for the

Grammar schoolg. Girls could also attend thies school. "he

2 When the New Brngland town is spoken of, it means not only
the village, but all the territory surrounding the. same.



teaching in these schoolg was very limited. In one of the
frontier districts it ig told that the women who looked after
the gchool not only cared for the children who came to her

home, but made shirte for the Indiane, sewed for her family

3
and cared for her four young children also,

One of theyw

rly échools of the cbloniél towng was the
Dame Schooi, so“calledzbe§au5é‘éome woman taught the school.
This was a private school where the children who attended
were taught to reéd and write. The teacher of the Dame school
wag usually some woman very much in need of the small sum of
money she would earn in this way. Often these women had had
very little schooling themselves and the training given the
children wag of the simpléat‘kind; ;There wae nothing in

the way of school supplies to assist in training the children

t0 read. The Heo Book was the first text ugsed in the Dame

gchool; but this really not a book ki ﬁ”single printed

page shaped much like a hand mirror. fﬁis thin piece of ‘wood
was put behind’the’printed page to keep it smooth. The
covering of the printed page was a sheet of very thin horn
through which the letters could be seen. As printing was
very expengive in colonial times and glase scarce the horn
¢overing was used. Brasa protected the‘edges. This book
could bte carried about the neck of the pupil and need not be
removed when studying it. Thie page contained the Loxds

{
Prayer, the alphabet, and the numbers.

5 George H. Martin, op. cit., p. 80.
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The Horn BooOK. ,
The children of the early colonial
Dame sc¢hool received their first
instruction in reading from the
Horn Book, which was cut from s
plece of wood covered with a very
think sheet of horn.

* A reproduction from The Morm Book, courtesy of Kellogg
Litrary, Kansas State Teachers College, Emporia.




11
New Book Comes In. The Horn Book was followed by the Yew

Bngland Primer which wag a wonderful improvement over the fore

wer. The New England Primer wae first printed in England but

after 1660 it was mostly printed in New Englqnd This Primer

contained the alph ‘with both small and capltal letters.
Very crﬁde rhymes were uged to teach the alphabet. The vowelg,
consonante, with combinations, and ligt of spelling woxdse
ranging from one to five‘syllable wozdeywere taught. It con=
tained the Lords Prayer, the Apostles Creed, religious poems
and the shorter catechism." The whole tonie of the ook was

religious, but aeg the church and state were really one and the

game at this time no one thought this strange. The New England

Primer was the text book of the dlssenters4 from the Ingligh
gtate church in America fox.more than a hundred yearg, and it

continued to bte uség for more than another humdred years.

The front piece of the Primer contained & portrait of

the ruling English monarch. As the monarch changed the picture
wag changed. It is interestiﬁg to note that on the death |
of George II the printer simply added another I and thus
lateled the new picture George III, whb clogely iesenhled

his father. But even more unusual is the changing of the
lakel at the time of the Declaration of Independence in 1776
by the thirteen original colonies. The printers for some time
continued to use the English monarch's picture Ytut due to the

close resemblance of the President of the Continental Congress,

4The dissentere among the New England Colonies were those who
okjected to the teachings of the State Church of England.
They were called Puritans because they wished to follow the
teachings of the Bible as they understood them.
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Reprint
p. 6D,

In Apam’s Fall,
We finned .all.

{ Heaven to find,
4 The BisLe mmd

CHRIST crucify'd,
For Sinners dy'd,

TheDelugedrown’d
The Earth around.

By Ravens fed,

]
i
gl TheJudgment made i
Felix afraid, ;

*A prage from the famous New England
Primer, showing the A, B, C's with
rhymes and pictures illustrating the
same. The children of the colonial
schools took gleat delight in this
new primer. :

from The New England Primer, Paul Leicester Foxd,

12
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He that dexlp learn bis A-B C, I
0

*Anothex rage from The New England
Primer. It was thought that
children must learn the 4, B, C's
kefore they could te taught to
read. The pietures and drawings
in the Primer were very crude tut
it shows the beginning of the :
illustrated text Books of today.

* Reprint from The New England Primer, Peaul Leicester ¥ord,
P. .'1.09-

L3
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John Hancock, to the English king they now let the picture
bear the name of Mr. Hancock. In 1777 a correct portrait of
John Hancock was inéerted. By the close of the Revolution
a picture of the National hero, George Washington, became the

standard frontpiece.5 Later the New Bngland FPrimer was

replaced by more popular text books which appealed more to
children. The last edition of this primer was printed as
recently as 1886.6 For a period of one hundred and fifty
years it is estimated that the average gale of thig little
book was twenty thousand copiee yearly, or & total sale of
three million copies. Of the earliest edition not a single
known full copy is in existence. Of the copies printed befoie
1780 only twelve have been preserved. These coples were sgold
at auction near 1877 and brought an average of one hundred
dollarg each.7

Boys And @Girls In School. Both boys and girls attended
the Dame school. This school was the only public school
education given to girls for many years. In some of these
gchools the girls were given instruction in knitting, and
embxoidery work., If the woman condﬁcting the school happened
to ke a woman of culture, ag was sometimes the case, gpecial
attention was then given to the training of the children in
correct manners and social practices. To have bteen enrolled
in such a school was a life-long recommendation and a later
social advantage to the woman wanting to becéme a membter of

fashionatle society life.

° Paul Leicester Ford, New England Primer (Introduction) p. 104,
€ Ibid, p. 110.
Ibid, pp. 47"48-
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When the boys had teen taught to read and write they were
ready to enter the ILatin Grammar school, taught by some master
in the town. The text umsed in the early schools of this type
wag the Pesalter and Ribkle. "'Later the ILatin Grapmar was used
a8 a text, as mogt of the time was spent studying Latin and
Greek. Ezekiel Cheever's Accidence, a Latin grammar;'con—.
tinued to be used for many yearg and wag a wonderful improve-

ment over the former Iatin grammar studied. The New Testament

and Homer were used in the study of Greek.

" Puring the early colonial period the school day was iong;
the holidays were few; and there were no vacations. The crude
home«made btenches had no tacks and were far from comfor takle. |
The magter 's punishments were often cruel and mevere. The toys
were obliged to furnish fuel for the school; if this was neg-
lected bty the parents the boy was barred from enjoying the
fire. 1If cord wood was brought the boys must cut it up.

| Examples Of School Punishments. The punishments of the
gchoolmaster Were often very severe. e would ugually keep
& numker of heavy switches in the séhoolhouse and whenéVer
thé supply was exhausted a new supply‘could ea8lily ke obtained
from a nearty hiokory or‘bak tree. Horace Mann, who made g
detailed atudy of the punishmente used in his day and in the
earlier school history of Massachusetts tells an interesting
gtory of Dr. Bowditch while attending a digtrict school.8

One day the Schoolmaster gave out some probtlems to his

gtudents and Dr. Bowditch, who was then a boy enrolled in

8 Horace Mann, Lectures and Annual Reports on Bducation,
pPs 35R.
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the school, informed the mamster he had solved his problem.

The magter teat him trutally for saying this asa he declared

the boy did not possess sufficient brains to solve the problem.
Years afterwardé,~Dr; Bowditch said that whenever he thought

of this unjust punishment it aroused his indighation.

It wag not unusual for a parent to repeat the punishment
which hig child had received for some cauge at echool. One
student of a Massachusetts district school told of his Loy~
hood experience with just such an incident. Barly in the
gchool term the new district teacher was invited to take
dinnex at his home. A all the family, and the guest, were
gseated around the dinner table the head of the house~ who was
then the father- graduvally btxought the subject of conversation
around to the school and unguestioning obedience. He tact-
fully remarked that he expected all of his children to behave
well in school and apply themselves to theixr work, tut that
if they received punishment justly in school it would ke
repeated at home. One day an older boy of the family played
a practical joke on a fellowstudent. The teacher failing to
see the point of the joke was quick to administer severe
punishment. Although none of the children would tell of the
trother ts chastisement, their wolemn behavior socon led the
father to suspect all was not well. The hesitancy of the
offender to be seated even at the dinner table confirmed the
stern parent's suspicion. He called to his son to accompany
him to the woodshed and the additional blows received by the
Loy cured him of playing Jjokes at school.9

The Minister The Teacher. The early s@chools wererunder

° Horace Nann, ibid, p. 366.
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the supervision of the minister who wae a college trained man.
He was also a town officisl, just a8 the schoolmaster was,
and had keen chosen for hig position by the select men or town
officials. In some cases the minister himself was the school-
master but as the towna grew the people saw the need of a
regular teacher. The minister examined the children often;
this examination was over the previous Sunday's sermon and
the qatedhism and other Bikle knowledge.

A story ig told of Judge Sewell of Boston who found the
water spout on his roof stopped by a ball which had lodged
there. He called the minister to come and pray with the hoys
who had been guilty of such a serious offense.vC

In one small frontier town too poor to gsupport a teacher,
the men of the town, who could read, took turns, a week at a
time, in teaching the children to read and write. The white
kirch btark was sometimes ueed for paper on which the pupils
were taught their writing lessons.

School Interest Poor. During the eighteenth century
there wae less enthusiasm for education than there had Leen
in the previous century. Some of the colonies, like Mass-
achusetts, imposed fines on the towne if no school wag held.
Some of the new towne preferred to pay the fine imppeed, whi ch,
had been increaged to twenty pounds by 1701, and even Lecame

12 This was due in part to the

greater ag the time went on.
difference in religious belief, the danger from Indian attacks,

and the need for money for defenses ageinst the Indians.

13 George H. Martin, oOp. cits, p. 65.
12 _I_lbld, p. 68- '
T6id, pp. 70-71.
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During King Phillips War, one hundred years Ltefore the signing
of the Declaration of Independence‘(1675~1676), many of the
odlonial leaderskweré killed, and towns burned and impzoviehed.
The burden of suﬁpérting & Grammar School wae in many cases
more than the sm’all towne could now support o they were
relieved from the necessity of paying the fine previously
imposed., The witchcraft delusion also hindered the cause of
education. During the French and Indian War, the attention
of the colonies waa again given over to defense.

Schools Not "Free". The schools of colonial New England
have been called free schoole, but thig did not mean free in
the same sente a® 1t is uged today. Today this implies no
money charges, btut in colonial times the parents pald &ome-
thing towards the support of the school, in the form of
tuition. The term free in colonial times meant that the boys
of the school were on equal social terms with any other boys
of the school. The school was free to anydne who wighed to
ke enroiled there, and not intended for any social group or
clags. It ie interesting to note that while the toys of the
Free Bogton LatinLSchooi were considered gocially equal, the
gtudents at Harvard College were listed accérding to the
gocial standing of their parents. Iater the Nassachusetts
Free School came to mean a school mupported at public expense.

The New Ingland Grammar School. The term Grammar School
of New England did not mean that the Engligh grammar was
taught there, but that Latin and Greek were the principal
subjecte taught in the school. The koys often tecame quite

fluent in the use of these ancient languages. Tive of the
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gigners of the Declaration of Independence were former
students of the Boston latin Grammar S‘ohool.15

The Boston latin Grammar School lays claims to keing the
oldest school in the United States. This has been questioned

kut as far as known today this is the only school in the
United States that can trace its continued existence from
year to year back to 1635 when this school was estahlished.l
The foundexrs of the school were educated English gentlemen.
The Massachusetts General Court established by law the first
Public School System in the world since the days of the
ancient Greek cities.

Maseachusetts Influenced Education, With the exception
of Rhodé Island all the other New England colonies were in-
fluenced by Massachusetts in their attitude towards education. >
Rhode Island wag a small and stfuggling coiony with a’poﬁula-
tion of less than ten thousand in 1700. The settlements of
Providence and Newport piovided schools for their children.t®

New Hampshire wag a parf of the colony of Massachusetts
until 1693 and Maine continued to be a part of Massachus etts
untilfaséo. Vermont waé first gettled by white pecple in
1724, Her schools were few and very scattered. In 1651,

Connecticut adopted a school code or law similar to the

lMasaachusetts law of 1647.

2 Benjamin Franklin, Samuel Adame, Robert Trent Paine, John

Hancock and #william Mooper of Noxrth Carolina.
14 REdward Hverett Hale, "Bogton Latin School'; Rducation,
_ June, 1903.
15 The New England colonies were Massachusetts, Connecticut,
New Hampshire and Rhode Island.
16 Richard G. Boone, Education in the United Statee, p. 50.
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The Middle Goloniesl7

New York wae settled by the Dutch West Indies company
in 1621 and'it‘was urged by ite founders that the colony
maintain a clergyman and a schoolmgster. The charge for the
gupport of the church and the school was reckoned in as a
part of the company expenses, and each individual wag required
to bear its share of taxes fo;’the support of these institutions.
This continuéd to ke the policy of the company for meny years.

In 1633, Adam Roelandsen, the first schoolmaster in the

colbny, arrived. His pay wae so small that he was reguired
fo take in washings to help méét nis necessary expenses. The
gchoole of the colony were under the control of the Dutch
Reforméd Church. The subjects taught in this early school
were reading, writing and arithmetic. The doectrines of the
éhurch were algo taught. Besides these SubjeCts thé "Freedoms,
Privileges and Exemptiona® granted by ﬁhe West Indies Company
to the celony were studied. |

- The colony petitioned for a Laﬁin gchoolmagter in 16568.
Thé petition was granted and a professional master was engaged
to teach the school. He wae paid out of the public treasury
five hundred guilders or one hundred eighty-seven dollars and
fifty cente annually, besides he was given the use of a house
and garden. He was algo to receive gix guildersl8 from each
pupil with the added privilege of practicing medicine.>®

New York. While the colony of New York wag under Dutch

rule, it was much more progressive in apirit than when it was

17 The middle colonies were Penneylvania, New York, New Jersey,
18 and Delaware. ,
4 guilder of Dutch money is equal to about forty cents in

19 United States money.
Richaxrd G. Boone, op. cit., p. 1l.
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taken over by the English in 1664, Thig was in keeping with
the spirit of the times as the English Government did not
care to ald an educational system under the control of a
different xreligious denomination, as the settlers in New York
were 8till loyal to the Dutch Reformed Church. The colony
had started many parochial ox church schools but most of
these were now compelled to close from lack of funds. New
York City .struggled to keep its schools alive and thirteen
years after.the surrender to the British, a Latin Grammar
gschool was estahlished. Trinity School, of New York City,
wasg founded by the "Society for the Propagation of the Gospel"
in 1704, This society did much to build - -up the school aystem
of New York. At the beginning of the Revolutionary War this
gociety had established and was guppor ting over twenty schools
in the colony.ao A gechool similar to the Boston Iatin Grammar
aohool was founded akbout 1732, and is reported to be the
school that developed into Kings College, now Columbia Univer~
81ty of New York City.go

Penneylvania. The charter of the Pennsylvania colony
etated that schools should ke estaklished, but little atten-
tion was given to this clause. In 1698 the Society of Friends
opened a school in Philadelphia., This school is now knoewn as
the Penn Charter School. To this school girls, as well as

21

indentured servants, were admitted. The children of the

rich might also attend this school by paying a reasonable

20 Itid 53,
1 Kn indentuxed gervant was one bound out to serve a certain
magter for a numker of years, In return for hie services
the master was legally bound to teach the youth a trade
and provide him with board, room and clothing While in his
empl oyment.
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rate, but the children of the poor were to attend free of
charge. It was founded bty the Friends Society kbut +this did
not kar children whose parents were of another denomination
from attending. For a half century this was the only public
school in the province of Penngylvania. In 1754, Dr. Renjamin
Franklin, with other prominent men of the colony, organized
a society whose purpose was to educate the large numker of
German chiidren in the colony. Théy gsecured aild from Europe
to hélp carry on these schools. Thie colony of Pennsylvania
wa® @ haven for the many people of different Buropean
countiies, represented by many religious sects. This led
to the estaklishment of private church schools. The public
schools were often looked upon in this colony as charity
schools and thue hindered the growth of the free public
schools in Pennsylvania. The schools of Delaware were sim-
ilar to the schoolg of Pennsylvania.

New Jersey. The schools of New Jersey, prior to the
Revolutionary War, were unorganized. Here and there a great
deal of interestlwas taken in education, but as a whole the
gchoola were not permanent. It is interesting to find that
the oldest permanent school fund in America dates back to
1683, when an igland in the Delaware River was get aside for
education. All rentg or sales wexre to be enjoyed by all the
families of the settlement. This fund wae still ylelding an

income in 1890 for the public schooles of Newark, New Jersey.zg

22 Richard G. Boone, op. c¢it., pp. 55-56.
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The Southerh Colonies

In the South. The Southern Colonies did not encourage
s public school system such as had begun in New England.
Elementary instruction was left to the home. Those who had
the means sent their sons akroad to be educated. Home in-
gtruction was often aided by the clergyman and a transient
‘teacher: Governor Berkley of Virginia was opposed to free
schools and expressed a hope, in 1671, that Virginia would
have no free echoels for "these hundred years". A= no puklic
gchool system was attem?ted in Vizxginia until the time of
Thomas Jéfferaon, around 1800, he had hig wish. In the
Southern Colonies later a few academies were founded.
Dorchester Seminary of South Carolina was the most widely
known of these. This academy wag founded By a group of
Massachusetts Congregationalists, who had settled in South
Carolinae near 1743, This acaﬁemy resembled the New England

24
schools,

The Pauper Schools
For’many years the eleﬁentary 5Chools of Pennsylvania
and the Southern‘states were looked upon as charitable schoolg.
The parents, who were able to pay a rate bBill for their
children, looked down on these schools. The poor, for whose
benefit they were esfabiiéhed, often despised them, arf it

advertised their poverty. When an attempt was made to

RS The southern colonies were Virginia, North and South

Carolina, Maryland, and Geoxrgia.

4 Richard G. Boone, op. cit., p. 59.
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estatlish free public achools in Rhode Ialand25 in 1785, the
poorer claggdes of the people of the state were the greatest
okjectors to the movement. Governor Hemmond of South Carolina
in the early nineteenth century, declared the free school
gystem was a‘fsilure ag the children of the very pooxr, for
whom the schools were intended, were needed in the home to
help their parents. The rate bill which required the parents
who were akle to do so, to pay a certain tuition for their
children's education, helped to develop class distinction in
’the-puhlic gchool. Those who were not aktle to pay were looked
upon as paupers.

During the Revolutionary period the attention of colonial
leaders wag often diverted from that of education. The period
toth before and after the Revolutionary War brought over to
the new world many adventurers. IThese men, if they possessed

a certain amount of learning would be engaged as teachers |

during the period that they were without other employment.
Indentured gervants were alsolused a8 teachers and their ser-
vices were advertised for saie. Some earnest, well gualified
teachers were still to be found. HEspecially was this true

in New England, but the people a8 a whole were not ag inter-
ested in education as they had been during ths earlier
colonial period. The population continued to spread wegtward
and the struggle in pionesr gettlements often reguired all
the energies of the people in making a mere living. As time
went on their attention was again turned to the need of an
education for all, To arouse this iﬁterest, however, required

the work of hrave, courageous leaders.

%5 Richard G. Boone, op. cit., p. 62.
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~Some Popular Text Booke. The text tooks had been few in
numker up to the Revolutionary Wer period. A change soon
occurred in this regard. During the Colonial period spelling
and reading were not taught as separate subjects. Of the many

tooks in use after the Revolutionary War the New England

Frimer, often revised, continued popular. This may have bteen
due to the abridged catechism which it contained. Ioah

'Webster's Spelling Bgok was published in 1785. This popular

book was not like our pregent day spelling books tut was a
comhination Speller , Grammar and Reader. The first part, or
Bpeller, contained much geographical material. Geography asg

& geparate subject was not generally taught until later. The
readexr, or third part, also contained geography mater ial
beeides history and politics of the United States. This
Speller included the lessons taught in expression and elocution,?0
The wide range of this kook added to its populaxity. The
dccidence, a Iatin grammar, by Ezekiel Cheever, long contiﬁued
popular. It was republished around the middle of the eighteenth

century, and again as late as 1838,

The BEducation of girls
Girls in Bchool. During the colonial period and up to
the close of the eighteenth century little provision was made
for the education of girls. They were admitted to the Dame
schools provided the parents had social standing and the extrs

money required for tuition. In momt of the New Ingland towns
short summer terms were provided for the girle inm which to

26 pichard G. Boone, op. cit., p. 68.
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attend school. (lasees for girls were also held during the
noon hourg or an hour ktefore or after the regular scﬁool day
while the boys were 8till absent from the building. The Penn
Charter School, of Fhiladlephia, admitted girls on equal
terms with the boys. At Bethlehem, Pennsylvania, the Moravian
Sect had established a eoﬂool for girle in 1745. In Phila-
delphia the Female Academy dates back to Revolutionary times.
The earliest academies for girls in New England were established
at Greenfield, Connecticut, in 1785, and the Medford 8chool
near Bosgston in 1789, The latter school was for many years
very popular in all the Eastern States. Boston, kassachusetts,
made a more determined effort to educate its girls than any
other New England town. The writing schools admitted girls
a8 early as 1700, tut these schools were not maintained
regularly. The girls were instructed in the three R'# in
these schools.27 Around l?é? a well known inetructor of
Bogton, Mr. Caleb Bingham, decided to open a school for girls.
They were to be taught reading, spelling, arithmetic, and
Bnglish grammar. More pupile applied for admission than
could be accormodated. It was then decided to establish three
"reading schools" for girls. The boys and girls alternated
attendance in these schools during the morning and afternoon
segsions. It was not considered wise to have the classes meet

together.

27 The three subjects, reading, (w)riting and (a)rithmetic
were spoken of as the three R'a,
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In the keginning of the eighteenth century much enthus-
iasm was shown in the education for girlg and young women.
Some of the most famous of these schools founded'were those

28 These

of Fmma Willgrd, Mary Lyons, and Catherine Beecher.
young women devoted their lives to the cause of women's ed-
ucation and inspired others to carry on thig work.

Academies for Girls. Not only were thexé academies es-
tablishéd for the girls btut similar schools had keen established
eaxlier for the Loys. Just wh& the name acadenmy was chnsen
for these schools is not known unless the name was taken from

onne of the works of HMilton who called his ideal school, in

the Tractate on Education, the academy. In the year 1787 the

Massachusetts state assembly decided to ald the academies by
a grant of one-half township of land each. This aid given by
the state encourasged the rapid growth of these schools.
Certain restrictions kept the digtribution of fheﬂe gchools
within bounds. The district merved mugt have a population of
from fhiryy to forfy thousand inhagitants, with no previous
gchool of a similar kind already existing there. The object
of the State aid was only to assist a fund already in exist-
ence, such &\ individu#l fund or a permanent fund. The State
aid was to be distrituted alike over the state. 'The okject
of these academies for young men was to prepare them for
college entrance which would fit them for puklic and pxo-
fesgional life. Some of the ingtructors ranked high as

schoolmasters. Master Mooday of Drummer Academy ranks with

<8 George H. Maxtin, op. cit., p. 129,
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such teachers as Tzekiel Cheever.

The rapid growth and popularity of the academies did
much to hinder the movement for free putlic schools. Hspec-
ially was this true of the Iatin Grammar School. In 1824
Massachusetts passed a new law which said that towns with
less than five thousand population were not required to keep
a Grammar School. This left only seven towns 1n Massachusetts
where these schools were regquired by law.29

Harvard PFounded. Advanced schools or colleges have heen
a part of the educational 1life of this country since its
earliest higstory. In 1636 the Massachusetts Bay colony es-
tatlished the College of Harvard. The colonigts realized
that they must have an educated ministry to train the people,
The early ministers came from England, but the Colonial .
leaders realized that as time went on they must develop
their own leaders. One year after the General Court of
Boston had engaged a teacher to instruct the children of the
town in the elementary subjects, it was decided that a sum
of money must also be set agide for higher education. This
money was used to found Harvard College,‘whibh was to train
young men for the ministry and the professions. The college
wag named in honoxr of a Colonial minister, Mr. Harvard, who
wag much interested in the new school. John Harvard, who
had been in the colony btut a year, died in the year 1638.

He left his libraxry and half of his property to the new

0
school.5 The requirements set by Harvard and the other

9 These towns were Doston, Salem, Glouchester, Charlestown,
30 Iiarblehead, Newbuxryport, and Nantucket.

George H. Martin, op. cit., p. 284.
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colleges of the colonies greatly influenced the courses of

study followed in the Latin Grammar schools and academies.
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CHAFTER II

Ezekiel Cheever, Colonial Schoolmagter

To live to be seventy years of sge is to live a longer
life than that allotted to the average individual, vet Dzekiel
Cheever, Colonial schoolmaster, gspent three-score and ten
yeare of his long life as a teacher, training the thoughfs of
the boys who were daily under his guidance. Ezekiel Cheeverv
was born in London, January 25, 1614, He was the son of a
linen dréper of TLondon and had teen educated in England,
receiving a University education. Very little is known of
his life in England; a few Latin verses and prose writings
of his have been found and are shown in the Bcston_Athaeneum.

Nr. Cheever came to Boston in 1637 but he only remained
in Bogton at this time for a short while as he joined a
company of settlers that had bteen formed to éstabliah a new
gettlement farther inland. This new colony later was knoWn
ag New Haven. Mr. Cheever's name appears on the "Plantation
Covenant",1 of the new colony. The Governor, Mr. Haton,
and the minister, Ur. Davenport, of the settlement were both
interested in the education of the boys of the colony and it
wag therefore decided that a school sghould te opened fox
koys. Rzekiel Cheever was asked to take charge of the achool
ag these men felt that he would be just the man to direct the

boys. A school was opened in the home of Mr. Cheever who was

1 This Covenant wag the law of the new colony and corresponded

to the Mayflower Company sgo much talked atout in Colonial
history. The leaders of the new Colony met in the barn of
Mz . Newman, on the 4th of June, 1639. All of the important
men of the new settlement were present at this meeting. The
compact contained the rules for the religious and civil
government of the colony.
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te teach the boys Latin. The okject in training the boys
was to prepare them for the minietry and to te btetter able
to serve the state.

The pay Mr. Cheever received for teaching was for several
years twenty pounds a yeax.g Thig would amount to about one
hundred dollars in American money tut the purchasing power of
money was greater then than now. Iater the galary of Ezekiel
Cheever was increased to thirty pounds a year. &8s the colony
of New Haven grew, the people decided to build a schoolhouse,
s0 the school wae moved from the home of Mr. Cheever to the
new building. Mr. Cheever always held the respect of hisg
puplls and it has been said of him that no pupil ever drew
a caricature or cartoon of him, feeling that this would te a
mark of disrespect.

Not only was Ezekilel Cheever the village schoolmaster
tut he was one of the twelve deacons of the church and was
gometimes called upon to preach in the village church. Cne
of the early gettlers relates in his diary how "Richard
Smoolt, gervant to Mra. Turner™ was sgeverly whipped for
scoffing at the preaching of Mr. Cheever,5 In 1646, Mr.
Cheever was elected to the General Court as one of the
"Deputies" from New Haven, He was no doukt interested in
the law of 1647, passged by the Massachusetts Colony which

required an elementary school for every town of fifty house-

R The pound sterling of English money ig equal to 4.86 ox
atout five dollars in United States money.
Henry Barnard's Journal of Education, Vol. 1, p. 306.
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holders and a Grammar school for one hundred or more familiee,
in the town.

Mr. Cheever encouraged the mettlere of New Haven in their
plan to establish a college in their settlement. The town
get aside some land for this purpose when the village was
firgt laid out but the town was not successful in carrying
out this plan. This settlement encouraged the struggling
college of Harvard from its beginning, and from 1636 %0 1760
a8 many a8 thirty of ites students came from New Haven.4
While at New Haven, Mr. Cheever wrote a Latin grammar called

The Accldence, which made the learning of Iatin Grammar much

eaf8ler than it had heen tefore that time. This book wag used
for more than a century in New England and was also uged in
the colleges for those who began their study of Latin there.
Jogiah Guincy, who later became President of Harvard Univer=-
gi1ty, began to study this text when six years of age and
continued to use the same text until he was fourteen years
old. The boys were required to memorize many passages of
Latin which they did not understand.

A colonial ancestor of Henry Barnard tells in his Journal
that while he wag a student in Mr. Cheever's achool at New
Haven he had the reputation of being a very mischievous toy,
caring very little for etudy. He would often distract the
attention of the other toys from their Iatin study. Finally
the schoolmaster informed him that from that time on he would
hold him respongible for the boys' failure to have their

lessong. After a few severe puniehments, the boys took

4 Elizabteth Porter Gould, Ezekiel Cheever, School lMaster,
pp. 1o-14.
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advantage of this and often failed to prepare the asaigned
lessons. The young Barnard's protests were of no avail so
he decided to¢ take measures into his own hands. He informed
the lazy students that from that time on they must prepare
their legsone or he himself would see that they received the
punighment the master felt was his due. He said that Just
one sound thrashing given to a tig cowardly boy while return-
ing home from school one evening was all that was necessary;
from that time on he did not need to remind the boys their
legsong must be prepaxred.

In 1650, Mr. Cheever left the New Haven colony and
kecame the schoolmaster of the Grammar echool at Ipswich,
Massachusetﬁs. The magter who took hie place in Wew Haven
received only ten pounds a year as galary. Judging by the
difference in salary the coleny muet have appreciated the
work of Mr. Cheever who had received thirty pounds a year
for gsome time.

Three years after Mr. Cheever became the schoolmaster
at Ipswich, Massachusetts, a public spirited citizen, Robert
Payne, gave to the'town two acreg of land, & schoolhousge and
a teacherage for the uge of the schoolmaster.5

In the clasg of 1659, the oldest son of Hzekiel Cheever
was enrolled. He later became a New England minimter,
filling the pulpit in the town of Marklehead, Massachusettas,
for fifty years.

Mr. Cheever wa8 a piactical man of affairs slong with

hig teaching. While in Ipswich he bullt a barn and planted

5 Elizaketh Porter Gould, Hzekiel Cheever, gehoolmaster,
Pe 18,
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an orchard. When Mr. Cheever later moved to ancther town
this property was purchased from him and added to the school
proper ty.

In 1661, the schoolmaster wag offered the position of
teacher at Charlestown, kMassachusetts. He was to receive
thirty pounds a year for his sgervices here, but often the pay

waeg 80 long delayed that ¥r. Cheever had to petltlon the

seloctmen of theé town for his salary. In 1669 ne requeﬁted
the town for a pﬁece of ground on which to tuild a house f or
himself and his family. This request was granted Tut as 1x,
Cheever wag called to Boston to teach in 1671, he received
no tenefit from this grant.

The Bostonllatin School had been established in 1635.

For thirty-five‘?‘ re this school had been carrylng on its

work., The eschool hoﬁre tegan at geven otclock in the gummer
monthe and eight o'clock in wintertime, dismisaing at eleven
otclock, beginning again at one. The afternoon sesgion con-
tinued until five ot'clock.

Tatin and Greek were the principal subjecte studied.

The Iatin Accidence of Irx. Cheever and the New Testament in

Greek were the text books used. The Harvard students who
had teen taught Ty Ezekiel Cheever ianked high in acholar-
gship. M¥r. Cheever was always interested in the perscnal
progress and welfare of his pupile and the progress they
made was his reward.

As a master of the Iatin Grammar School, Mr, Cheever
wag to receive the salary of sixty pounds a year, doukle

that of his previous salary. He found it necessary to
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The Boston Latin Grammaxr School
founded in 1635. The school in

which Ezekiel Cheever taught for
thirty-eight years.

* Reprint from the Darnard's Journal of Bducation, Vol. 1,
p. 306,
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petition the town for back salary.6

In 1701 the town of Boston decided to tuild a house for
the schoolmaster. It is believed that up to this'time Mr .
‘Gheever had lived in the s&chool hourge during his thirty years
teaching experience in Boston. The house was completed in
1702, It was then decided that a one room gchool house
ghould be built. This building was finished in 1704.7

One of Mr. Cheever's pupils, who attended his classes
after Mr. Cheever had aged and wore a long white beard, said
that whenever the school master began to stroke his long
beard it was time for the boys to be careful of their be-
havior.

Another pupil related how Mr. Cheever once found fault

with one of hig Iatin sentenoes'.8

When the boy replied that
he had a rule showing that it could be used thus, Mr.
Cheever angrily- contradicted him, but when the boy opened

the Accidence Grammar, written by ¥r. Cheever himself, he

smilingly apologized and said that he had forgotten this
rule. Thig, however, wag not strange ag the student who
related this story said Mr. Cheever was then over eighty

years of age.

6 This petition is to be seen in the records of Boeton files

of 1687-1688. A schoolmaster in the neighboring toewn of
Cambridge received tut twenty pounde a year for his ser-
vices. This master, Bligah Corlet, remained for forty
years as master in this town and the records show of no
increage of salary in all that time.

7 TIkid, p. 36. The minutee of the selectmen?’s meeting
Tecords that the school house was forty feet long, twenty~
five feet wide and eleven feet high, and that three rows
of benches were to be built for the boys on each side of
the room.

8 Flizabeth Porter Gould, op. cit., p. 4l.
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As the school grew, Mr. Cheever found it necessary to
have an agsigtant whom he, himself, hired and paid out of'his
own falary. As the town of Boston grew in population, the
gelectmen saw the need of engaging an extra teacher. The
young man chogen for the work was Mr. FEzekiel ILewls, a grand-
son of Mr, Cheever. His salary of forty pounds was paid by
the town and in two years' time wae increased to foxty-five
pounds «

Judge Sewall, of Massachusetts, a friend of Mx. Cheever's,
mentions that the schoolmaster was very much opposed to the
wearing of periwigs bty men, which was customary in that day.
Mr. Sewall mentions in his Journal of 1699 that Mr. Cheever
was in the hakit of wearing a tlack skull cap when attending
lectures. He has been so painted by Mr. Smyhert in a portrait
hung in the rooms of‘the Massachusetts Historical Society.9

¥r. Cheever taught up to his last iilness. He had Leen
a ‘teacher for seventy years, continuing in the work until he
wasg ﬁinety—four vears of age. His funeral service was held
from the schoolhouse where so much of his 1life had been spent.
Many of the prominent leaders of Boston and the Massachusetts
colony of thé seventeenth and eighteenth century had teen
enrolled in the achool of Mr. Cheever. Governor Hutchinson,

of Massachusetts, in his History of Magsachusetts refers to

Mr. Cheever a8 venerable not only in years but because of
training most of the important men of Boston of his day.
As o0ld age advanced, Mr. Cheever did not become childish, but

retained his clear thinking to the last. Cotton Mather, who

® 1pid, p. 39.
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was later known throughout the United States, says that to
understand the life of the seventeenth century in colonial
New England it is necessary to understand the 1ife of the
schoolmagter, Bzekiel Cheever. He was the typical man of
the times; a man of prayer, faith and duty to God and his
Tellowmen,

In the city of New Haven, Massachusetts, a large brick
schoolhouse béaré the name of the early schoolmaster of the
town, Ezekie1;Cheever.

Yathaniel Hawthorne in his book, "grandfather's Chair",

hag given g description of ¥r. Cheever's gchool as follows:lo

¥Now, imagine yoursgelves, my children, in Master
Bzekiel Cheever's schoolroom. It ig a large, dingy
room, with & sanded floor, and is lighted by windows
that turn on hinges and have little diamond=-shaped
panes of glass. The scholars git on long kenches, with
deske before them. At one end of the room iz a great
fireplace; 8o very sgpacious that there is room enough
for three or four btoyas to stand in each of the chimney
corners. This was the good o0l fashion of fireplaces
when there was wood enough in the forests to keep
people warm without their digging into the bowels of
the earth for coal.

It ig a wintert's day when we take our peep into

the schoolroom. 8ee what great loge of wcod have been
rolled into the fireplace, and what a bkroad, bright
blaze goeg leaping up the chimney! And every few mom-
ents a vast cloud of smoke igs puffed into the room,
which saile slowly over the heads of the scholare, until
it gradually settles upon the walls and ceiling. They
are blackened with the smoke of many years already.

Next look at our historic chair! It is placed,
you percelve, in the most comfortable part of the room,
where the generous glow of the fire is sgufficiently felt
without being too intensely hot. How atately the old

10 Nathaniel Hawthorne, Grandfathert's Chaix, pp. 81-805.
Grandfather s chalr, around which Mr. Hawthorne has
developed an interesting story, did not actually exist.
However, the character and hiegtorical facts woven into
the story were taken from early colonial and United States
history.
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chair looks, as if it remembered ite many famous occup-
antg, but yvet were conscioug that a greater man 1s
gltting in it now! Do you see the venerahle school=-
master severe in aspect, with a black skull cap on hig
head, like af ancient Puritan, and the srow of his white
bteard drifting down to hig very girdle? What boy would
dare to play, oxr whisper, or even glance aside from his
book, while Magter Cheever i® on the lookout behind his
spectacles? For such offenders, if any such there be,
a rod of birch is hanging over the fireplace, and a
heavy ferule lies in the master's desk. :

And now school is begun. What a murmur of mul~
titudinous tongues, like the whiespering leaves of a wind~
gstirred oak, as the schelars con over their various tasksl
Buzz! buzz! buzz! Amid just such a murmur has Mastex
Cheever spent above sixty years; and long habit has made
it as pleasant to him as the hum of a beehive when the
insecte are busy in the sunshine.

Yow a class in Iatin ig called to recite. Forth
gteps a row of queer~looking little fellows, weaXxing
gquare~skirted coats and small-clothes, with buttons at
the knee. They lock like so many grandfathers in their
gecond childhood. These lads are to be sent to Cambridge
and educated for the lesxned professions. 0Qld Master
Cheevexr had lived so long, and geen g0 many generations
of school boys grow up to ke men, that now he can almost
prophesy what sort of a man each boy will be. One
urchin shall hereafter te a doctor, and adminisgter pills
and potione, and stalk gravely through life, perfumed
with assafoetida. Another shall wrangle at the bar and
fight his way to wealth and honors, and, in his declining
age, fhall be a worghipful member of his Majesty's
council, A third - and he is the mastert's favorite-
ghall te a worthy successor to the old Puritan ministers
now in their graves; he shall preach with great unction
and effect, and leave volumes of sermons, in print and
manuecript, for the tenefit of future generations.

Next comes a clasg in arithmetic......Wherefore,
teach them their multiplication-talkle, good Master Cheever,
and whip them well when they deserve it; for much of the
country's welfare depends on these toys.

But, alag! while we have been thinking of other
matters, lMaster Cheever's watchful eye has caught two
Loye at play. Now we shall gee awful times. The two
melefactors are summoned before the masterts chair,
wherein he sits with the terror of a Jjudge upon his brow.
Our old chair ie now a Judgment-seat. 4h, Magter Cheever
has taken down that terrible birch rod! Short is the
trial, and now the judge prepares to execute it in person.
Thwackt thwack! thwack! In these good old times, a
gchoolmaster's blows were well laid on.
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See, the birch rod has lost several of ite twigs,
and will hardly eswerve for another execution. Iexcy on
us, what a bellowing the urching makel My eare are
almogt deafened, though the clamor comes through the
far length of a hundred and fifty years. There, go to
your seats, poor toys. '

And thus the forenoon pasees away. Now it is twelve
ot'clock. The master looks at his great silver watch,
and then, th tiresome deliberation, puts the ferule
into his desk. The little multitude await the word of
dismissal Wlth almost irrepreessible impatience.

"You are dismissed," says Master Cheever.

The toys retire, treading softly until they have
paggsed the threshold; tut, fairly out of the school-
room, lo, what a joydusfshoutx what a sense of recovered
freedom expressged in the merry uproar of all their voices!
What care they for the ferule and tirch rod now?

Now the master has set_everythlng to rights, and is
ready to go home. to dinner. Yet he goes reluctantly.

The o0ld man has spent so much of his life in the swmoky,
noisy, buzzing school~room, that, when he has a holiday,
he feels ag if his place were logt and himself a stranger
in the world. But forth he goes; and there stands our
old chair, vacant and solitary, till good Master Cheever
resumef his geat in it tomorrow morning.ceeses
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*Horace Mann, 1796~1859,
who has been called the
Father of the Free Putklic
Schools of America.

Reprint from Compayre's Horace Mann, frontpiece.

41



42
CHAPTER IIX
Holace Mann, Father of the pmerican

Free Puklic Schoole.

When we study ocur American history we like to dwell on
the lives of our National heroes and read about their early
etruggles’and fhe 1ater accbmplishments of these men and
women. However, theie are other heroes in any nation ktesides
those of war and state.

The educational life found in this country today has not
keen obtained without a strugglé. Whenever anything worth=-
while exists in the life of any people or nation it must be
~ Temembered thaf this means that some men or women have given
their lives to build up this work. In the educational life
of the United States the name that stands out more clearly
than that of any other one individual is thét of Horace NMann,

Twenty years after the signing of the Deléaxation of
Independence, May 4, 1796, Horace Mamn wag torn on a farm in
Franklin téwnship, Norfolk County, Massachusetts. He con-
tinued to live on a farm for twenty years and endured all
the hardships that were the common experience of the piloneers.
His father died when Horace Maunn was only thirteen years of
age. Horace worked even harder to help his mother support
the family. Nre. Mann wae a ferious minded, energetic woman
who enoouraged her son in industrious habits. There were few
tooks in the home of Horace Mann, but the township of JIranklin
poesesged a emall library.

Franklin township wag named in honor of one of the great~

ezt Colonial leaders, Benjamin Franklin. To show hig gratitude
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for this honor Mr. Franklin decided to send a gift to the
town., 1In telling the etory later he said that at first he
thought a bell would please the people, but after thinking
the matter over he decided that these hard-working people
would no doukt prefer tooks to the sound of a bell, there-
fore he established a library in Franklin townghip. This
gave the town of Franklin a great advantage over ite neigh-
bors. Horace Mann often visited this library and read every
book contained on the library shelves. These books were
mostly works of a religious nature and ancient history but
Horace lann wa® inspired bty the things he read and was eager
to continue his reading. Thie wise choice of Franklin no
doubt had much to do with training our greatest educational
leader. '

Horace XMann sgpent his leisure time during the long winter
evenings in weaving straw and making baskets which he sold for
a small sum. This money he used to buy the books he could
not obtalin from the Franklin likrary.

Horace Mann atteunded a district school whenever he could
ke spared from the heavy work of the farm. His schooling for
the year usually lasted about eight or ten weeks. The schools
of that time were very poorly taught and the three subjects
of reading, writing and arithmetic were all that was considered
necegsary for the pupil to know. These subjects were usually
gpoken of as the "Three R's".

Like many of the early pioneers, Horace Mann was brought
up in a Puritaﬁical, religious community but he felt that the

tegching of his pastor was narrow and lacking in love for his
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fellowmen. His love of nature helped him in his tusy hours
of endless toil while working on the farm. Hig mind often
wandered to the things he would like to do in the future.

He could tecome lost in thought while gazing at a sunrise ox
gunset. He enjoyed stretching himself out at full length on
the grassy meadow and "feast his eyes on the starry heavene".l

Horace Mann tells us that his mother's life, more than
that of any one person, infiﬁenced him for good. He delighted
to do those things that brought her pleasure. Nothing gave
him more joy than to Witness the added gparkle come into her
eye and watch the color mount her cheeks when she heard some
one praise the son ghe eapecially loved.

Morace Mann, when he was twenty years of age, became a
gtudent at Brown University in Providence, Rhode Island. In
order to meet his college expenses he gpent the summer vaca-
tion in‘tutoxin@.zﬁﬂe was always found at the head of his
classes. He held a proféssorship of Latiﬁ and Greek litera-
ture at Brown University for some time but decided to give
up his teaching and practice law in the small town of Dedham,
Massachusetts. He was an elogquent orator and soon won the
r eputation of being an able lawyer. 1In 1827, at the age of
thirty-three years, he was elescted from his home county of
Noxrfolk, Massachusetta, to represent this county in the State
legislature. In 1836, he was elected State senator. His fame
had preceded him and he was chosen President of the Senate

the first day of its session.

Gabriel Compayre, Horace Mann, p. 13.
2 4 tutor would teach students epecial subjects in which the
gtudent needed extra preparation for his advanced 8tudies,
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In 1827, Horace Mann married the daughter of Dr. Meséer
of Brown University where he had formerly attended school.
They had been engaged for ten years waiting for Mr. Mann to
btecome financially abtle to support a home. after two short,
happy years, the private life of Horace Mann was saddened by
the death of his wife. His brilliant political career was
off-get hy his lonely private life. In his private journal
he speaks of this period a8 the gaddegt time of hig life.

The business failure of a merchant brother-in-law at
this time led Mr. Mann to take upon himself heavy debts to
help him in his troukle. This he did Because of his great
love for his siter. Mr. Mann denied himself even the neces-
sary things of life at this time and thus helped to impair
his health, which often suffered from overwork. MNr. Nann
found it a great burden to meet the debts of his brother-in-
law, which he had promisged to pay as they fell due. As he
was btoarding at pubklic eating houses during this time he
decided that he would dine only once every two days and thus

3 This

gave the price of a dinner three days of each week.
gelf denial, together with worry and overwork, caused his
health to falil. At the age of forty-one hisg friends became
very much concerned over his health. Some of these friends
urged him to give up his krilliant, promising political
career .

While a member of the state Senate, Horace lMann was

influential in securing the passage of an act in 1837, which

greatly changed for the better the school system of the state

. Gabriel Compayre, Horace Mann, p. 21.
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of Massachusetts. This act provided for a state toard of edé
ucation, whose work it wae to find out just what the condition
of the gtate schools was. Horace Mann was chosen gecretary
of this board and it kecame his task to discover how the
gchools could be improved. It was due to his untiring efforts
that a great change was worked out in the Massachusetts schools.

When Horace Mann agreed to kecome the secretary of the

Massachusetts state koard of education, he gave up his pros-

pects of winning;  ﬁe ag a lawyer oI statesmaﬁ.ﬂfThe political
field opening up for him at this time looked Very promising.
With his training and abiiity his admirers were prophesying
great things for him. ®Some of his friends were looking for-

ward to the time whén he would become the leader of one of

the great politiqal parties‘ofjhia‘day. Other endg felt
sure that some d@&phia name would be'éélled off a8 one of the
‘judges of the Supreme Court of the land, Such were the pros-
pecte given up by the promising young statesman’and lawyer.
Although the New Bngland colonies had early shown a great
deal of interest in education, thig interest had gradually
lessened. Horace Mann had often dreamed of the time when the
people of his native state would again arouse themselves to
their former interest in education. He saw the need for new
gchool buildings, with better trained teachers and more school
equipment. He attempted to interest the people in his plans
and told them thig would be the only way in which they could
hope to aboligh ignorance, crime and misery. He traveled over

the state and called the people together and explained to them

the need for better teachers and improved school buildings.
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*A typical school in the
days of Horace Mann. He
gaw the need of improved
schoolas, with more comfort-
able seats, graded clasges
and better trained teachers.

Reprint from Mowry, American Ploneers, p. 269.
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Mr. Mann was one of the mosf eloguent epeakers of his time
yet often very few people were interested enough in educa~
tion to even attend his lectures. At one of his meetings
only three women were present while at another time not even
one curious person made his appearance. However, Mr. Mann
would not give up. He felt his cause to be a nobkle one, yet
at times even his firm belief in his message and work was
eheken. He realized that the work which he had undertaken
was in a worth while cause and he knew that if the Americank
people could te aroused to the need of a universal educa=-
tion half of the battle would be won. He once remarked to
a friend that if at any’tiﬁe a mob were to collect for any
cause it would not be necesgary for a police to dispel them;
Just announce that a lecture would be delivered on. education
and the crowd would guickly va.nish.4

Horace Mann continued his work going about among the
men and women of the state, arousing their interest and
keeping it alive from year to year. This he was akle to db
bty appearing often tefore the people and in an interesting
magnner showing them the.need of improving the commnon ﬂchools.
He algo published 1engthy reports which he addressed to the
State Board of Education, btut which he really intended for
the tenefit of the public. Mr. Mann was eager that they
ghould have a clear knowledge of the poor condition of the
public school system, for he knew that if he could finally
arouge the interest of the people they would demand improve-

ment in the elementary schools. All his leisure time he

4 1bid, p. 14.
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spent in writing, making known to the people the reformes that
were needed. In 1838, he published an educational paper
known gs The Common 3chool Journal. This paper he continued
to publish for ten years, in which he made known to the
people his ideas in teaching and education. This journal
might well bte compared to the Mayflower, as it is the educa~
tional ancestor of all our present day school magazines.

The Reports of Horace Mann show us that he was often
discouraged. The men chosen to work on school committees
were often ignorant and very little interested in their
work.. Many times their choice of teachers was very poor and
little if any training was demanded. The teachers were
poorly paid and the school term wag short. The attendance of
the pupils in school was very irregular. -In visiting the
gchool buildings over the state Mr. Mann found that the
ventilation, lighting and heating of the school houses were
usuvally very unsatisfactorys in many cases the wind and rain
could enter these poorly kept up buildings. The methods of
ingtruction were very poor. Most of the schools were poorly
equipped; few of the schools pogsessed libraries. Today every
up~-to~date school has a well chosen library.

One of the ﬁhings Ir. Mann constantly kept before the
putlic was the need ofﬁlibraries in the #choola. The influence
of good books on the early life of Mr. Mann had made a deep.
impregsgion on his life. Very little attention had keen given
to the grading of the different classes and much time had teen
wagted in olase room teaching. In his Reports, Mr. Mann

urged that careful attention be given to this matter.
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Horace Mann felt that women were especially well fitted
for the work of teaching; he therefore encouraged them to
take up the training which would fit them to become teachers.
He held that corporal punishment, which was looked upon as a
part of public school teaching, should te discouraged. He
encouraged the teachers to arouse the interest of the children
lin their work and, where poggikle, encourage thgm to study
things out for themselves. The tireless efforts of Mr. Mann
finally won some SUCCes8.

For a number of years after the death of his first wife
Mr . Mann spent a very lonesome and.sorrowful private life. -
He often spent his evenings reading over his private Journal
which it had been his hatit to keep. As time went on he
began to mingle more and more in the social life of his
friends. It was there he met the highly intellectual and
sympathetic Mary Peabody. Her interest in his work was very
pleasing to Mr. Mann. The friendship of these two soon
developed into a deeper feeling of affection. Fourteen years’
after the death of his first wife, Mr. Mann married the
popular Mary Peabody.

In 1843, Mr. Mann, with his new hride, WMary Peabody,
decided on a European wedding jourﬁey. Six months were spent
in Burope 8tudying the schools of different countries there,
eapeclally the schools of Germany and Scotland, which he
praised highly. Like many great public men, Mr. Mann had
his enemies and the praise he gave to the schools of some of
the BEuropean countries ralsed a storm of protest in hia nétive

gtate as these people felt this was an open attack on the
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schools of Mamsachusetts. On his return to the United States,
Mr. Mann soon published his seventh Report telling about the
things he had observed while vigiting the gchools abroad. e
degsired to introduce into the schools of his native state the
thing which he though would benefit her schools.

Ag Mr. Mann gaw the’need for trained teachers, he worked
to establish Normal Schools which would train the teachers
in their work. Three such schools were founded in Massachusetts.
The work of teachéer training, Mr. Mann looked upon a8 being
of equal importance with "the art of printing, freedom of
the press and free_suffrage".5 This work of teachexr train-
ing and the opening of these Normal Schools in 1839 and 1840,
¥Mr. Mann considered one of his greatest accomplishments,

When the Normal School at Lexington, Massachusetts, was
first opened only three young girle appeared for regiétration
the first day. These training schools were very much crit=-
icized at first and looked upon as unnecessary by many. But
friends for the new cause were not lacking. As early as 1837
Rev; Charles Brooke accompanied 1. Imann on his lecture tours
and helped to support this work financially. A generous
minded citizen, Mr. Bdward Dwight, offered ten thousand
dollars towards the support of training teachers, provided
the state would raise an equal amouht. Naturally this gift
pleaged Lir. Mann a great deal.

While Mr. Mann was vigiting the island of Nantucket he
became acquainted with a young man who was teaching there.

The work of this young man, Mr. Crval Pierce, pleased Nr.

 1%id, p. 57.



52
Mann g0 much, that he persuaded him to take charge of the
newly founded Normal School at Lexington. From the first
thig work was a success. Mr. Pierce, like Ir. Mann, was very
much interested in better trained teachers. He stood fox
the same high ideals as the State Secretary of Hducation and
was very devoted to his work. ILater one of hig pupils related
of’him‘ﬁhat he‘would haée,his studente repeat each evening
?Ghildieﬁ, live for truth". This student said that even if
the building were to fall into decay and ruin, abtove the din
theee words would still ring out.,®

In 1842,‘the State Legislature of Maasachﬁsetts was
finally aroused to the need of the schools for libraries and
gxaqted what they considered to Le a tig sum of money, fifteen
dollars to each district for the purchasing of books. How,
ever each local district must raise an equal amount for the
same‘purpose. Mr. Mann encouraged the districts to purchase
kooks that would acquaint the boys and girls with the lives
of great men and women. He felt that avery studeﬁt ghould
know the story of the friendship of Damon and Pythias, the
life of Washington and the perseverance of Franklin, as well
as the tales of other great heroes.

Mr. Mann spent the four years from 1855 to 1857 represent-
ing his native state in Odngreas. These wWere busy years, as
the glavery question was now the burning issue before the
whole country. Horace Mann, being a native of New England,
wag naturally opposed to slavery. He was a strong keliever

in individual freedom and this led him to battle openly for

® Ivid, p. 62.
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the anti-slavery cause in the frequent dehates in Congress
on this subject. At one time he even went so far as to
openly defend three akolitionists who had carried away fifty
glaves and literated them.v

| Whnile gtill o member of Congress, Horace Mann was in-
duced to run for goveérnor of Massachusetts, but here he met
with defeat. However the work of Mr. Hann was now recelving
National recognition. The newly established college of
Antioch gt Yellow Springs, Ohio, offered him its Presidency.
He was discouraged by his friends in going into a piloneer
community but he did not take his pérsonal comforts into
congideration and was soon bidding his many friends goodbky.
He was now again doing battle in his chosen field of work.
Here Mr. Mann remained until his death, 8ix years later. In
all the struggles he here met hé kept before himself one aim,
that of honoring God énd'serving humanity. At times it
looked as if the new venture of establishing a college in
this pioneer community was a hopeless undexrtaking, but in
angwer to this Mr. Mann had but one reply, "We must succeed
or die."7

Everything in the new community was in direct contrast
to the older civilization of New England. The forest had
keen cleared to erect the new buildings and huge tree stumps
surrounded the college halls, Many monthe passed before the
work on these bulldings was completed., Animale roamed at
will around the groundsj even pige were to be_aeen wandering

up and down the halls and often interfered with the students

7 1yid, p. 70.
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passage from room to rooms There was no drinking water on
the grounds g0 the gtudents must carry the water for a dis=
tance of a guarter of a mile, even in the cold and snow of
winter. lany months passed tefore the furnace wag installed;
kooke were scarce and as there were no study tables at first
for the studentas' use they were compelled to take turns
gtudying and writing about the diningroom tables.a

Of the two hundred students admitted in the year 1853,
the age varied from that of adolesence to men nearing thirty
years., This was one of the few colleges where women were
admitted on equal footing with men. The college preparation
of the students also varied so that the instructors found
it hard to clasgify them. This was largely due to the fact
that there were few high schools in the country at that
time, even though the firet high school had teen eataklished
in Bogton in 1821, and the academies which offered courses
in college preparatioh were mostly in the east. TFor entrance
requirements, Mr. Mann insisted on a high moral character
which was even considered above book learning. This college
grew rapidly and as time passed the entrance requirements in
ook learning were raised for those who esought admittance,
While Mr. Mann continued president of the college the prefer-
ence waes always given to students with high moral standards.

The course of gtudy followed at Mr. Mann's new college
in ¢hio was similar to that offered by the colleges of Iew
England. ILatin and Greek were required, but Mr. Mann intro-

duced in addition the study of science and history; for the

8 Mrs. Very Venn, Life of Horace lann, p. 407,
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firet time in a college course physiology and hygiene were
taught. 48 Mr. Mann was still concerned atout the training
of teachere he had courses in theory and teaching taught,
thus making of the college something of a Normal School. e

continued to encourage the attendance of women as well ag

men in this college., At the University of micﬁigan} the
first University to provide for woments education on an egual
footing with men, Mr. Mann delivered an address which atrongly
upheld the attendance of men and women side by slde in colw-
lege. Today we give little thought to Qo-education, tut in
the time of Horace Mann it waa_é;new experiment and was much
criticized bty many. [ . Vm

Throughout the presidency of Mr. Mann at antioch College
there wag a continual finahcial struggle to keep the college
from bankruptcy. This was a constant burden to Mr. Mann,
who even mortgaged hiﬁppmp home to prevent thé college from
Leing closed; he also appealed to his friends for financial
ald. The faith of Mr. Ilann in the college inspired his
friends; a new company to govern the college was organiged
and the college was saved. MNr. Mann continued as president
at Antioch College until hisg death in 1859, inspiring young
men and women to live nokle lives of service for their
country.

The free public schools of America owe a lasting debt
of gratitude to the untiring efforte of Horace Mann who hag

teen called the "Father of the American free public schools,"
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" "enry Barnard, 1811-1900.
(Portrait taken 1856, )
He waged the battle for the.
free public schools in
Connecticut and Rhode Igland..

Reprint from Barnard's Journal of Bducation, Vol. 1,

Pe 659, T T T
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CHAFPTER IV

Henry Parnard, Pioneer Xducator

in a large brick colonial house, built by his strict
Puritan forefathers, Henry Barnard wag korn on January 24,
1811, in Hartford, Connecticut, just Tefore the gung of the
Amer ican army began}to crack at the Dritieh soldiers in the
War of 18l2. One of his earliest remembrances was the
firing of the cannon in Hartford to celebrate the end of
the war in 1815. Hie father, a wealthy farmer, had spent
some of his life ag a sallor, like many Connecticut men did
in thoge days. One time when kr. Barnard returned from the
gea he brought little Henry an orange; fruit like this was
gcarce then, and only people with a great deal of money had
eaten oranges. When Henry was only four years old hiaj
mbther died, leaving him to be cared for by an elder gister
who taught him to say "Now I lay me down to sleep," and
other things that mothers teach their little koys..

When Henry Barnard was old enough, his father sent him
to the South District School, where the teacher wag very
gtrict with the pupils. Like mosgt strong and healthy bLoys
who love to play football and shinny, Henry did not like
gchool. It wag so dull and uncomfortakle and the teacher
wag g0 crosg that Henry when he wag twelve years old became
very unhappy and decided to xun away and tecome a sailor.
Hig father heard him tell hie plans to a friend, and like

the wise and good parent that Mr. Parnard wae, he told Henry

L Bernard C. 3teiner, Life of Henry Darnard, p. 8.
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that he could become.a gallor if he wilshed, but suggested 1t
might te wise for him to go to school elsewhere. Henry
choge to go to a boarding gchool, an academy at lionson,
Maeaacﬁusetts, because he knew some boys who went to &chool
there.2 He waes #o glad to leave the dull District_SChooi
that he thoroughly enjoyed going'to the academy, where he
found the teachers kind and encouragihg. At the lonson
academy the pupile were different from those of the district
gchool, where they had gone kecause their parents ingisgted
on their attendance in schoelsy at Iionson, the Tboys liked school
and because of this Henry learned to like school, too. Arxound
Monson the scenery was heautiful, and the treeg and flowers
led Henry to become a great lover of nature, a trait that
wage to grow in him as he became older. When sgchiool closed.
at the end of the year, Henry returned to Harxtford; but hé
migsed his iessons g0 much that his father gent him to Rev.
Abvel Flint, of Hartford, who taught him Greek and surveying,
or the art of measuring land.s When Rev. Flint had finighed
with him, Henry Barnard entered the HMopking Grarmar School,
where Henry enjoyed gchool even more than the time spent in
Ionson Academy. His favorite teacher, William Holland, gave
him bocks of adventure and Greek orations% which interested
the bdy g0 much that he became a great reader. This school
training made Henry Barnard want to go to cdllege, thexrefore
at the age of fifteen he entered Yale, one of the bkest schools

in the countiy. He wag a good student and studied haxrd, so

Henry Barnard's Journal of Iducation, ¥ol. 1, p. 663,

3 Fernard C. Steiner, Ops Citaes Pe O |
Homer 's Iliad, and orations of Herodotus, pemosthenes,
and Thucydides.,
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hard, in fact, that he won a membership in a certain cluk
that only very bright students were asked to Join.5 One
time his literary-society, the Linonia, had a public enter=-
tainment and Henry Basrnard wrote.a play for the occaslon.

In the audience wags the poet and playwright, James 4. Hill-
house; who thought the play was good enough to ke given on
the stage. '

In the meantime, Henry Barnard had changed from the Loy
who liked hockey end snow fights to a young man who preferxed
long, solitary walks over the hills and about the surrounding
country. He liked to walk so much that he hiked from Monson
to Hartford at one time~-g distance of almoet seventy-five
mileg--which was quite an undertaking at that time when hitch-
hikers were unknown. He spent part of his vacations visiting
placea of interest like Washington, the Capitol, and Mount
Vernon, the home of George Waghington, the first President of
the United States, On thede trips he often met famous per-
gong, such as the great poet, William Cullen Bryant, whose
poems school boye and girls often have to memorize at the -
guggestion of their teachers. From the money his father
gave him for his traveling expenses, Henry Barnard saved
enough to buy many of the books he wanted to own.

When he graduated from Yale in 1830, at the age of nine-
teen, President Day of the college advised Henry Barnard to
accept a teaching position to gettle in hie mind what he had

learned, 80 he took charge of a school in Wellsbore, Penn-

5 The Fhi Beta Kappa.
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sylvania, which reminded him a great deal of a district school
in its manner of instruction.6 Becauge Henry had hated the
dullness of a district school when he was a little boy,
therefore he made up his mind to scrape some of the moss off
the olg system and put some punch into it. He put plctures
on the walls, made the pupils want to read by bringing =ome
of his own interesting-looking books to the classroom, and
actually made them eager to learn spelling through the con-
tests he had every Friday for the best spellers. with
Barnard as teacher, the pupils of hisg school did something
tesides wear out their clothing on the hard pine kenches--
they learned what fun it wae to0 go to school. But the
pupils were not the only ones to benefit from the year Mr.
Barnard taught them; the teacher himself said that the ex-
perience gained from that year of teaching was the greatest
benefit to him in his later work in school reform.’

Aftér hig successful year as a schoolmaster, Henry
Barnard passed the time from 1832-1836 gtudying law and
traveling--when he was not entangled in politics. But when
law, tiavel, and politice tired him he read from the books
of Kent, Blackstone, Bacon, Gibkon, Warburton, Burke, Barxow,
Taylor, Homer, Virgil, and Cicero. Sometimes he went to
Amherst, Massachusetts, juat to gee the lovely hille and the
teauties of nature that were plentiful at this place.

During the winter of 1832-1833, Henry Barnard left his
law studies for two monthe to go to Wabhington to attend the

gtormy seseions of Congreem. OF the orators, he said that

6 Henry Barnard'e Journal of Tducation, Vvol, 1, P. 665
7 Bernard C, Steiner, op. Git., p. 14.
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Wektetertes deep and awful voice made him freeze, while the
tright and gaunt Calhoun spoke with ghort, clipped sentences
and a commanding air. However, Barnard did not pass all his
tive at the sessions listening to the debates on nullifica~
tion and the compromise tariff. He went to a party at the
Seatons, a leading Washington family, where he danced,
chatted with the daughters of his host and hostess, ate ice
cream and cake, and drank punch and lemonade; he attended
a reception at the White House where he saw President Jackson,
a plain, erect, vigorous, gray-haired man; and he vigited
Georgetown University, a large Catholic college where boys
from twelve to seventeen received instruction. In March,
1£33, he went bty steamboat.down the James River to Richmond,
and from there to Feterskturg, where the young New Englander
found plantation life most interesting, and grew fat on
delicious cold nam, fried chicken, hot btiscuit, and batter
kread.

Iy 1835, after gpending a year in the Yale Iaw School,
Darnard had leared enough about law to zdmit him to the tar,
vinicl: is the right given a lawyer to plead in court. But
tefore he started his duties as a man of law, Henry Barnard's
father, who still supplied his son with money, furnished him
the funds to take a European trip. In England, Mr. Barnard
met meny famous writers such ag Carlyle, De fuincey, and
ordswor th, the greét nature poet, who told Henry Barnérd
never to lose hie love for nature. He warnted to study civil
law in Germany, tut he received news of his father's failing

health and had to give up many of his plans. However, he
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did go to Bwitzerland to visit the school of Pemtalozzi, the
great educator, and €tudied his methoda.a Thirteen months
after he docked in'Liverpool, Henry Barnard embarked for his
homeland from Naples, Italy, on May 10, 1836. On his return
to Hartford in July, the care of his father until his death
in March, 1837, kept him from any active work outside his
home~~such gs teaching, law practice, politics, and the like.
He watched by his father's bedside every night, and occupied
hig spare time in reading about the countries he had visited.

Henry Barnardt's twenty-sixth birthday arrived and he

wag 8till without & job that he could call a career. He wag
a pleasing person, was well educated, and had traveled farx
and wide in an age when it was uncommon for the average man
to go beyond his county. He was known gomewhat as a
speaker who could keep his audience from going to sleep;
a8 a schoolmagter he made hig pupils like school; and he had
learned enough law to allow him to practice it. Like the
Prince of Denmark, Henry Barnard found himgelf in a tight
place. To be or not to be a politician, a school teacher,
a lawyer! But while Mr. Barnard was wresfling'with his
fate, the voters of Hartford "put one over on him" and choge
him ag one of their two representatives, and although he was
the youngest man the voiters had ever chosen for this office,
he must have suited them kecause they continued to reelect
him until 1840. In his second sesslon a8 a representative,

the young politician introduced a Bill that provided for more

8 Ibid, P 260
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attention to the common schools.® In his gpeech tefore the
house, he pointed out the need for a clange in the dull,
muaty system of teaching to one of better teachers and more
up-to-date learning., From thdt time on, Henry Barnard gave
hig life over to the cause of education. The bill provided
for a koard of common school commissioners with a secretary
to be chosen by them. They chose Henry Barnard for thig
office. These duties kept him very btusy; he pereonally in-
fpected every school in the state, suggestied plans for
improving the schools, held county meetings for parents,
teachers, and school board members, and edited a paper to
prick up interest in common school reform-~all of which
left him little time to eat, slesp, and bte merry. In his
firet year as secretary, Barnard visited two hundred
gchools, had addressed sixty public meetings, and edited the
Connecticut Commoh 3chool Journel, which circulated six
thousand copies thxoﬁgh the state. TFor these duties Mr.
Barnard received just enough money to pay his expenses.

During the autumn of 1840, Barnard called together the
first teachers' institute in America, at his own expense, to
give the common achobl teachers a chance to learn of the
better methods of instruction by hearing the talks of well-
known teachers snd educatbrs. Twenty-five teachere of
Hartford County came to the institute and they learned more
about mathematics, ieading, compogition, and the rules of

10

health than they thought ever exlsted. The teachers were

9 The bill pagged the House and Senate, and the Governor
gilgned it.
10 1pid, p. 49.
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#lad of the opportunity to learn these things. To show
their appreciation they wrote a card of thanke to Mr. Barn-
ard before they separated.

After four years of grinding work am secretary of the
koard of school commissioners, Henry Barnard was reméved
from his office when the Democrats came into power. He had
opposed them ten years tefore when President Jackeon sat in
the White Houre. But Henry Barnard was not without a jok
very long for at the end of the summer, when he returned
from a trip through the West and the South where he col-
lected material for his educational history, wilkins Updike
of Kingston, Bhode Island, asked him to come to hie state
to help reorganize the schools there, since they were no
ketter than those in Qonnecticut. In September, 1843, lx.
Barnard went to Rhode Izland to convert their stale and
dust~covered school systems into delightful and interesting
affairs. Rhode Island liked his work so well that it elected
him State Superintendent of Schools. Mr. Barnard showed fhe
people of the State, through his gpeeches and writings, how
they owed their children an education just as they owed them
food and clothing and a warm home. Then, for the first time
in ite history, Rhode Island put a tax on its people in ordex
that their childrén might go to warm and attractive schools
where thelr minds would be clothed and fed by well=trained
teachers. But Mr. Barnard knew that if children once learned
to like to read they would also want interesting books on
which to practice their art; so he encouraged the bullding

of public libraries, Hie work soon showed its effect on the
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puklic when twenty-nine towns in Rhode Island started likra-
ries with a total number of five hundred volumes, which were
a great many at that time.ll But in epite of all his work,
Mr. Barnard felt that he wags not doing as much as he could,
because he had entirely neglected to stress the need of‘ed-
ucation for giriﬂ'aa well as for Toys. He felt that every
home needed an educated mother who could read and write just
a8 well as she could bake bread and patch breeches. Among
other things that he wanted Rhode Island to do was to pay
teachers better wages, and to put a high school in every
town. When the political party in Connecticut changed, that
gtate began to ask for Barnard to return; educational reform
had grown a btit slack in ite father's absence, and many
putlic-minded people became alarmed. However, he refused
to return to his own state at once, but advised gchool
'leaders in theix work of founding high gchools, and remaking
courgeg of atudy.

Busy asg he.was, Mr. Barnard took time off one day in
the fall of 1844, to prepare for'a five weeks' four thr ough
the Weet. And he never forgot this trip for on it he met
the lovely youhg lady whom he persuaded to btecome Mrs. Henry
Barnaxd. On this tour, which he was taking for his health,
he stopped at Detroit a few days to visit a classmate,
Alpheus Williams. The day he arrived, William urged him to
go with him to the wedding-of a friend, and just to ke a good
fellow he'went, and to his everlasting Jjoy, as he there met

the pretty French bridesmaid, Jogsephine Desnoyers, who wasg

1]l will Seymour KHonroe, Educational Labors of Henry Barnard,
pe. 15,
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destined to occupy his thoughts for the rest of his days.
When Henry Barnard returned to Rhode Island, his friends
noticed how well he looked, mo rested and free from worry,
and adviged him to go West fregquently, which he did-=-to
Detroit. Then one warm September day in 1847, three years
after he first arrived in that city, Mr. Barnard joﬁrneyed to
Detroit and married Miss Desnoyers. Of their five beautiful
children only two outlived.their parents. The only soﬁ,
Henry D. Barnard, went to the University of Heidelberg,
Germany, and returned to america to practice law in Detroit.
He entered local politice and was chosen president of the
clty council, showing himself to be a fine young man with a
vrilliant future. But he dled at the age of thirty-two,
leaving a young wife and an infant daughter. The two children
that lived remained unmarried during fheir 1ifetimes and were
a great comfort and pleasure to their father, especially
after Mre. Barnard's death in 1891.12

In 1849, Mr. Barnard resigned from his pogition as sup=-
eiintendent of sohdola in Rhode Island to shoulder the double
Job of principal of the Connecticut Normal School, at New
Britain, and superintendent of common schools of the State.
In 1852, he left his work long enough to run up to Yale,
where the college granted him the title of "Doctor" by award-
ihg him the degree of LL.D. But thig wust not have been
enough Lecause Harvard and Union gave him the same title
again in the following year. 8o well equipped was he that

Dr . Barnard returned to work with new energy. Under hias csre

la‘Bernard C. Steiner, op. cit., p. 69,
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and supervision, the normal school grew like a well~watered
plant, and before Dr. Barnard resigned from hig office, more
than fifteen hundred etudents had studied there, which was
unusual for a school then, when people did not go to college
to keep out of mischief, In July, 1852, all thin and worn-
out from his duties, Dr. Barnard reesigned from hig school
position htecause of his heglth. The trustees would not accept
his resignation, tut advised him %o take & rest. He decided
on another trip to Europe, and it revived his strength so
much that he took up hie duties once more the following
year.

Dr, Barnard, through hig experience in school reform
and his knowledge of the systems of forelgn echools that he
had studied in his trips abroad, had now become an authority
on education, In 1855, he resigned from his public school
position to put his knowledge into a readable form. To do
thig he edited the magazine, the Amer;oan Journal of Educa~
tion. Howevéx, the Journal did not prove to be as succesgful
88 its author thought it would be; he himself wrote all of
the articles, which only pleased and intereested the editor.
The magazine, although it was very valuakle and useful to
students in later years as a book of reference, was not
‘popular in its own time. His famous work in the fiéld of

writing, however, was the American Journal and Likrary of

Bducation, which was an encyclopedias of the history, theory,
and practices of education. ¥For most men, to write thirty
volumes like these would have been a life work to tackle.

In July, 1858, two years before the Clvil War began,
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Dr. Barnard was elected to the positions of chancellor of the
University of Wisconsin and agent of the normal gchool re-
gents, but before he had served the University two years, his
tired nerves forced him to give up his work. However, his
short stay in Wisconsin had an effect on the schools which
were raised {0 a much higher level and standard because'of
his work.

8t. John's College, Annapolis, Maryland, which had been
digsorganized during the Civil War for a hospital, decided
to reopen its door after the strﬁggle, and agked Dr. Barnard,
in 1866, to become its president. He accepted and the re-
organization of the«@éhbdl?fell upon his~weakéﬁing kack.
As in all his other WOik, he‘put all hisg enérgy into building
upythe college, btut he soon discovered that;it‘would never
te a strong school of leaining. He Iecéived little aid for
his plans in erecting a new libtrary, and Juét when he was
most discouraged, Dr. Barnard was appbinfedUUnited States
Commissioner of Iducation and gladly 1esigned from the
presidency of St. .J‘oh‘n's"‘(:.X"QJ:lleg”eﬁ.]"‘r5 S

When Dr. Barnard left the office of Commissioner of
Education, his public career was at ite ehd, although he wasg
only fifty-nine years old and lived thirty years longer. Yet,
his period of important activity had come to a standstill,

In the next thirty years, he worked a little on the American

B ——

Journal of Rducation, writing an occasional article; but most

of this time was used in growing old gracefully, an art of

dignity which few permone ever attain.

13 .
EEEE, p. 102,
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The closing years of Dr. Barnard's life he pagged in
the old colonial house where he had spent his childhood.
He lived long enocugh to see most of his school reforms
accepted and many of them in actual practice. His death in
1900, ended a ;@n and useful life spent‘for the good of

his‘fellonen.

’ L‘has.been gaid of‘Dr. Henry Barnards
"Perhaps no manQin the United Statga,has done so much to

advance and dixébt the movement féi;populér education.n

*Henry Barnard. Portraitb
taken about 1890, as he was
known to hig friends of a
later generation.

14 .
Will SeymOU.I ]"fonl‘oe, 'JO:I)'- Ci_-t_o ) :po :’230 -
Reprint taken from ¥lIwood Patterson Qubherley's, Public

Bducation in the United States, p. 167.




*fmme willard; 1787-1870.
The founder of Troy
Seminary.

+ !
Reprint from Alma Lutz, Emme Willard, Daughter of Democracy.
Frontpiece.
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CHAPTER V
Frma Willard

Emmarwillard, whose maiden name wag Buma Hart, was born
in Beriin,‘connacficut, Fekruaxry 23, 1787, near the beginning
of our nationgi history. When Emma's mother, a young woman
of tweﬁfy%threé, married Samuel Hart, he wae a widower with
seven children. Mr. Hart took over the work of the new
hdusehold with éharacteristic New England efficiency. 1Into
this home Emma Hart wa® bkorn, the gixteenth child in a
family of seventeen children.
| Just think what a family reunion that would be. When
fhé older married brothers énd gsleters returned with theix
familieé it was a real family gathering. Some of the nieces
and nephews, older than Irma, took delight in calling her
"Aunt" Emma, a title she did not appreciate when in her
"teens". On Sunday the minister of the neighkorhood church '
never failed to have an audience as the Hart family was
usually present at the Sunday services.

The yéunger girls of the Hart household seldom ever be-
came the proud possessor of a new dresg or cloak, a® the well-
made clothing of the older sisters were handed down to those
next in line. The same was true of the well-made éhoea,
which were passed down from the older to the younger childzren
also,

Immets father telieved that the state should provide
education for the children within it; and because of hisa

gtrong convictions on thies subject, he was once msent ag a

1 Almg Lutz, Hmma Willard, Daughter of Democracy, p. 9.
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delegate to the State Legislature to ask for special meggures

to be adopted by the state for education.c Samuel Hart was

s descendant on hisg mqther's side from the abkle ang Courageous
Colonial leader, Rev. Thomas Hooker, well known ip the early
history of Hartford, Connecticut. Mr. Hart disapproveq of
the strict rules of the Puritan church and withdrey from the
congregation to unite with the Universalist Church, whigh

wag more likeral in ite views. His friends urged him 4o
return to his former church, but in spite of the Opposition
of his friende and neighkors he remained firm in his ogop-

victions.3

Mrs. Hart, Emma's mother, traced her descent to
Rev. Thomas Hinsdale, in whose honor the town of Hinsdale,
Massachusetts, was nawmed.

The childhood home of Emma Hart wag a large, gquar e
three-story house with a large center ohimhey, Which warmed
up the entire house on cold days. A spiral staircase led to
the upstair rooms. One of the rooms on the second floor was
always a busy place. This room was reserved for Carding,
spinning, and weaving. The useless bite of wool woulq pe
gathered together and scattered by the children about the
bushes in the pasture for the btirds in their nest building,
In the surmer, the women of the household were bhusy Spinning
and weaving the flax into linen. Some of the other activities
atout the houge were the drying of apples, the meking of
cider, the toiling of maple sap into sugar, the preserving
of wild berries, and the making of soap to supply the big

family. Ofteh the girls would braid straw,; from which they

 Tpiq, p. 15,
S Tvid, p. 17.
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made their spring and summer hats.4 It was always a apecial
treat for the children of the Hart home to visit their Uncle
Blijah Hinsdale, whose mulberry orchard fed the silk worms
that spun the cocoons from which was made real silk.

Husking and quilting bees helped to furnish neighbtox-
hood entertainment and were looked forward to with del ight
by the. youth of the community. The husking and guilting bees
in colonial days were usually a joint "get together" affair.
All of the families of a certain neighborhood would gather
together for the day at one of the farm homes. Not only
wes this a semi=-picnic affair, but it wae the scene where
much actual work was accomplighed., The young men would
gather around the shockes o corn and at a given signal they
would vie with each other to see vhich would bte the one to
win the title of the champion corn husker of the community.

Ag the noon hour drew near all the men crowded around
the long, rough pine boards which served as tables, and they
did ample justice to the huge stacks of coarse Ttut well
prepared food met out for them. After the meal wag finished
the men resumed their work while their places at the table
were taken by the women and children.

While the men had teen busy with the corn the women were
not idle. Beside preparing the noon meal they spent their
time axound the quilting frames working out difficult atitch-~
ing patterns on the new quilts or knotting the heavy wool
padded comforters which the women were anxious to have fin-

ighed tefore the cold days of winter should come.

4 T%id, p. 12.
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As the day began to draw to a close the whole comuunity
group would put agide everything else and gather atout the
rivals for fhe corn hugking championship. Those who had
teen keeping tally for the day of the numbers of bushels
husked would ke as interested as the others in the outcome,
As the lasgt ear of corn was gtripped from its husk a shout
of approval would announce the winner.

In the evening the fired workers began to wend their
way homeward, but they were not too weary to make plane for
the next neighborhood husking tee, which would te as en-
thugiastic a gathering as the one just attended.

hen Emma was a little girl, she loved to elimb onlher
father's knee and listen to the stories told on the long
winter evenings around the fireplace. Many of these Btories
ﬁere‘of the brave deeds of colonial ancestors. The mother or
father often fead aloud to the children from the worke of
Chaucexr, Milton, and Shakespere.

WheneVer,it was posslble, books were brought home from
the library at Worthington. These booke represented the best
of English literature of that'day, and were carefully dis-
cugeged alkout thg fireside. They served as a real training
for the minds of the growing toye and girls. Iater in life,
Emma Hart told how these evenings spent around the heaxth
awakened in her a pagsionate love for reading and a desire
to increasge her knowledge.5 She attended the diatrict

school, atare, comfortless building with rude benches with-

5 Ikbid, p. 14.



74
out hkacks, and desks of pine boards fastened to the wall.FJ

In this school, Webster's famous Blue-Backed Speller was

used. In the summer monthe a school was conducted for girls
and little children. The older girls brought their sewing,
towele, takle cloths, and the like, while the younger girle
trought patch work and knittin@.7 Because Wr. Hart was not
a S8traight-laced man §f religion, the Puritan gchoolmaster
often looked with disfavor on the children of the Hart
family; 1t was stylish them to be very strict and religious.
Iﬁ her diary, Emma Hart wrote fhat gehe wag often misundexr-~
stood by the teachers of the district school.®

Poor instruction in the district school was somewhat
counteracted bty NMr. Hart, Emma's father, who encouraged his
daughter to read interesting books. 0Often, when Emma would
ke at work, her father would call her to read with him some
interesting passage from a book he was enjoying.9

When Emme Haxrt wae fifteen years old, a girls' academy
opened within a mile of her home, and young women came from
gurrounding towns to attend ite classes. A young man re=-
cently graduated from Yale was its principal. When the
gchool first opened Emma decided she did not care to attend;
she had come to the conclugion that a woman's place was in
the home and to continue her schooling would te foolish.
Nancy, an older sister, enrolled in the academy on its open-
ing date, but Bmma went to vieit a brother in a nelghboring

village, Two weeks later when Ewma returned to her home

6 1bia, p. 16.
" Tid, p. 18.
8 TkId, p. 19.
9 Ikid, p. 20.



‘ 75
Nancy‘told her akout her work and studies in the achool, so
Erma at once made up her mind to enroll, The fact that her
mother protested and explained to Fmma that her clothing was
not in readinesg for her to attend school, could not keep
Buma from enrolling after she had made her plans to study in
the academw.lo The kindness and understanding sympathy of
the young principal encouraged her, and she made special
efforts to prepare the lessons she had missed. In writing
of it later, Emma related how she caught up in her geography
lesgons one moonlight night when her sisters were giving a
partys; strongly tempted by the joyous sounds that drifted to
hér room from below, she finally fought off the desire to
join the happy group by snatching up a cloak aﬁd left the
houge to find a guiet place to finish her studies., By the
aid of the bright moonlight and a nearky torch light she was
able to make out her lessmons.

Brma continued her work in the -academy for two years.
Then, at the age of seventeen she wag asked to teach the
village school, which she finally accepted. The former teacher
had ailowed g0 rmuch freedom to the pupils that they were al-
mogt uncontrollakle when Emma took up her duties. A friend
advized her to use corporal punishment to restore order;
mma, however, revolted at this suggestioh. But when the
uproar and confusion kecame unbearable, Emma equipped haiaelf
with five stinging switches and proceded to law down her lawe.
The first one was soon broken by a forward, impudent young

upstart, and Wiss Yart, taking a timid hold on her weapon,

10 1pid, p. 21.
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wielded it where it did the most good. Then she explained
to the class why it was necessary to have an orderly and
obtedient school., The afternoon wore on with intermittent
talke and whippings, which became increasingly severe as
Erma bYecame adept with their manipulation.

Much to the surprige of the parents of the children,
some of them came home that'evening tearing Ttlack and blue
spote on their tender flesh where Miss Hart had been none
too gentle in plying her switches a® the late afternoon hours
- passed wearily by. Some of the more independent boys were
punished again and again. They finally became convinced that
"Miss Hart was determined to have her rules obeyed.

¥Mieg Hart was not the only one who was glad to see the
long afternoon come to a close, The subdued achool gI oup
was glad to turn over a new leaf the following morning.

Aftexr that day, there were no more punishments. Miss Hart
gucceeded in making the studies interesting and pleasant,

and soon her school became the pride of the neighborhood.
ILater, Bmms introduced new subjects and organized new classes
in the school.

Nisg Hart realized her need of more preparation; she
spent the next winter in a young women's school in Hartford,
Connecticut. Then she opened a select school for boye and
girles in the upstaire of her father'e home. The tuition paid
by the pupils limited the number enrolled. The following
wintexr, she accépted a pogition to teach in the academy that

ghe once attended. XNow she taught the geography that she made

11 1bid, pp. 23-25.
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guch an effort to learn., 8She taught during the gummer and
winter months and went to @chool at Hartford, Conmectiout,
during the épring and autumn terms,

In 1807, Frma, the twenty year old school mistzees, went
to Westfield, Massachusetts, to vecome an assiétant in an
academy té‘which koth boys and girls were admitted. Thie was
one of the few schools in the country that did not use cor-
poral punishment to discipline its pupils. She did not enjoy
her work as assistant in this school tecause many of her more
progressive plans in teaching were not used here. Before
the year was over she was offered a schoo¥ in Widdlebury,
Vermont. The school,authorities of Weatfield reluctantly
releaged hex from‘her contract to take up work in Vermont.

Irme, found life in Middlebury very pleasing and fascin-
ating; the‘social‘life of culture and wealth was new to her.,
Many of the citizens of the town were college men interested
in education. Migs Hart held her clésses on the second floor
of the school buiiding which housed the bojs' grammay school,
The girls ranged in age from twelve to fifteen years. Thirty-
geven pupills were enrolled at the beginning of the school
yvears; as the success of the school tecame known the enrollment
increased, and by spring sixty glrls were attending clasgesd,
During the cold winter months it wae often difficult to heat
the large room with a}fireplace; When it became too cold for
comfort, clagses would cease and the time was spent in dancing--
the old~fashioned variety. The girle would eing selected
lively eongs, thus furnishing adequate music.

Mies Hart's work, like most teachers', was far from easy,
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and in her diary she recorded many of her hardships. In spite
of her heavy tasks, she continued her study in history and
painting. Long walks to school in knee-deep snow did not
make her burdens any lighter.

Because‘of Miss Hart'e tolerant beliefs,--she saw good
in all religions and did not hold anyone up as a model=-~a
gpirit of disapproval érose in Hartford against her. The exact
nature of the troukle was not recorded in her diary, but what-
ever it was, it caused her much anxiety. This difficulty
brought Miss Hart a staunch champion, Dr. Willard, a well~-
known physician of the town, who becsme a real friend to her.
He was a man of wealth, gocial standing, and education, and
wag extremely interested in state politics. Dr. Willard was
charmed with Emma's beauty, enthusiasm, and fresh tloom of
youth; by her depth of intellect and understanding. Although
Dr. Willard waes twenty-eight years older than Emma, their
mutual tastes and interests overcame this wide difference in
vears. The summer following MNiss Hart's arrival in Middlebury,
ghe and Dr. Willard were married.

Dr. Wiliard, who wag a widower, had four children, but
their presence in her new home did not discourage her, although
her efforts to mother them were met with rebuff and suepicion.
It required years of patience and kindness on the part of
the gtep-mother to overcome the feelings of the children
toward her. The children ranged in ages from ten to one mon
ag old as Emma herself. The duties of Dr. Willard often called
him from the house, and he had no ildea of the unpleasantness

hig young wife endured. The continued hostility of the children
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finally undermined her heglth, and at times it almost caused
her to loge her mind.lg

buring the first years of her married life Emma spent
her spare moments studying the medical books in Dr. Willard's
livrary. She wanted to ke able to discuse these Tbooke
intelligently with her husband. The tirth of her own baby,
which she ecalled John Hart Willard, was one source of comfort
to her in the trying days with the unpleasant step-children.
John Willard, a nephew, lived in the Willard home four years
while he attended Middlebury College. In this manner, Emma
Willard became closely acquainted with the life in the
college. Her delight in school subjects returned and she
gtudied her nephew's texts with renewed interest. He explain~
ed the courses he gtudied, and her quick ﬁind eagerly grasped
the information. She was especially interested in @eometiy,
and was determined to see if it were pogeible for her to
magter this gubject; at that time it was telieved that a
woman's mind wag inferior to that of man's. She studied
the subject carefully and when she felt she had mastered the
contents of the'oourse,vshe took the examination that her
nephew had taken in college. Encouraged by his praiee, she
took up philosophy, which is like the present=~day courcse,
peychology.

Thege ‘courses of study opened up to Emma Willard the
difference in the teaching offered to men and women. She
began to wonder if there could be some solution to this

protlem, i1f girle and women could not be gilven the same ad-

12 1414, p. 43,
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- vantages in higher esducation as boys and men. Her own ability
to master the subjects taupht to men in college showed hex
that the old idea of women's mental inferiority to ment's wae
false.

| Three years following Emma's marriage to Dr. Willard, the
Vermont State Bank; of which he was a director, was roklbed.
It was attributed to the dishonesty of the directors, and
the State Supreme Court rendered judgment against them.
Years later the real culprit was found, kut it was too late
to save the directors. The Willard estate was heavily
mortgaged to meet hig share of the loss., Hmma gtood by hex
husband throughout hig trying financial difficulty. Because
of the guspicion attached to his name, Dr. Willard's medical
practice had dwindled greatly. At this time, 1814, Bmma
Willaxd desired to open a girls' school in her own home. Her
object in conducting a school was two-fold: first, to help
her husband in his financial ordeal, and second, to conduct

13 pr,

a school for girls guperior to those about her.
Willard, after much hesitation, gave his consent to this
plan.‘ The school was a success from the firet and the parents
of the girls were delighted with their progress. Some higher
subjects were introduced into thie school. She did not per-
mit the girls to take up more than three of these subjects

at one time. FEmma Willard first introduced into her couree

of study higher mathematice, history, and languagee. The
other subjects were thoee taught in any girls! aeminary--

music, drawing, dancing, reading, writing, and arithmetic.

15 Ivia, p. 52,
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She planned a special program of study, exercise, and sleep,
which was followed rigidly in her echool. The ﬁupilﬁ came
from the leading homes in the surrounding country. The
gocial life of the girle was not neglected, and the rare
sympathy and personality of REmms Willard appealed greatly
to the girls. Hvenings at school were spent in sewing, with
Mre. Willard reading aloud to the girlas from the works of
Engligh poete or dramatiste. She led the girls in discussions
and conversations on current events.

When the girla' oral examinations were given she invited
the leading citizens of the town, together with professors of
Middlebury College to attend. In this manner she trought to
the attention of the public what she was trying to accompliesh,
and to show them that girls could comprehend subjects that
were of collegiate standing. As she had had no former ex-
perience in giving examination, she requested the Middlebury
College Board to allow her to attend the examinations at the
cloge of the semester. This privilege was denied her on the
grounds that it was unbecoming to a lady.14

Mra. Willafd's succesd in her private echool opened for
her a new field in her fight for equality of education for
women. MHer success led her to formulate a plan which she
decided to write for the higher education of women. 8She
hoped to enlist the aid of prominent men in her new venture.
ghe worked for several yeaxrs on her project, Improving
Temale Education, keeping it a secret from the public.

Lrma even hesitated for some time to make known her work 1o

14 1pid, p. 56.



Dr. Willaxd.ﬂywﬁénAsgé‘faééii§“gﬁfﬁitted it to him, she was
delighted with his encouragement and cooperagtion.

‘The success of the school in Middlebtury led to offers
in other towns. Through the aid of friends ghe was able to
secure the interest of Goveinor Clinton of New York to whom
ghe sent a copy of her project. Governor Qlinton had shown
his interest in education by acting as the firet president
of the Free School Society of New York City in 1805. Through
the interest of the Governor in her plan, it was presented
to the New York State Legislature. Dr. and Mrs. Willard
spent some time in Albany during the sesgions of the
legislature in 1816;~this new experience impressing lrs.
Willard gxéétly. She was agsked to present her plan to some
of the leading legislatore, and they were impreseed with
the soundress of her argument. She was recognized ag a
woman inspired with a noble ideal.15 Encouraged by the
interest of the State Legislatﬁre in her project, lra.
Willard publighed it at her own expense. It was widely
Tead in the United States and BEurope. BSuch important men
ag President }onroe, John Adams, and Thomas Jefferson
approved it.

¥rs. Willard realized that it would not meet with pub-
lic approval if sghe called her present school a college for
women, 80 she suggested it ke called a Femsle Seminary, as
she had heard the term "eEeminary of leaxrningt used in refer~
ence to schools of highex eduoation.l6

In her plan she showed the defects of the private school®

15 1p34d, pp. 64-65.
16 Tkid, p. 60.



then being conducted for young women, how she thought a
well-planned school ghould ke regulated, and what tenefits
Society would derive from the new plan if it were acc:ep‘sed.lI7
In it she made a plea for the woman as an individual and her
right to receive an education equal to that allowed men.

She emphasgized the importance of the mother in the home-=

kif it were t'o ke well=-filled, woman wa® in need of superiox
training. Her proposed course of study included religious

and moral training in addition to courses in literature,
domestic training and subjects of ornamentation. Under the
latter, she included music, drawing, painting, penmanship,

and dancing. 3She omitted needlework in her program, which

ﬁvas usually taught at that time. Another aim in the establisgh-
ing of hexr type of schools wag to train teachers, as ghe felt
women were better fitted by nature to teach children. The
employment of women would also reiease men from the work of
teaching, since they were needed in other lines of work.ls‘

Her greatést argument in her plan for higher education
fox women wag thét' educated women would be better atle to
train children for citizenship in their own home.

Mre. Willard, hoplng to secure aid from the New York
legislature for her proposed seminary, moved her school in
1819 to Waterford, New York, leased a three gtory bullding
for the academy. The efforts of Mre. Willard continued to
Lecome more widely known and in 1821, the growing town of

Troy, New York, invited her to move her school to their city.

L7 1e1d, p. 68,
1& TEIT, p. 72.
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A public tax of four thousand dollars wae voted bty the city
council to carry on the work of the school, and with the
advice of Mreg. Willard, a building wae purchased. A board
of trusteeg and a committee of’women interested in her plan
were appointed. Mrs. Willard accepted the invitation of
Troy, and the location of her school wag again ohan@'ed.l9

Although the school wag to bte conducted by Wre. Willard,
the lack of legal xights of the women in that day would not
allow her to lease the bﬁilding in hérkown name. All the
business of the school had to %e tranegacted in her husbandt's
name.20 The town of Troy‘realized the advantages it would
derive‘from a gchool of Mrs. Willard's type, and it was
eager t0 do all in its power to‘advance the school, The
ninety young women gnrolled in the schdol came from the
gtates of Nagsachusetts, Vermont, Connecticut, Chio, South
Carolina, Georgia, and New York. Twenty~nine of the girls
were from Troy, New Yoxk.21

The opening of the Erie Canal in 1825, which made the
East and Weet unow practically neighkors, made the Troy
Seminary accesgitle to the young women from the wealthy homes
of the newly opened western settlements along the Great Lakes.
To this new school Mrs. Willard bxoﬁght with her assistant
teacherg who had been trained by her in hexr former school.
Dr. Willaxrd acted ag her buesiness manager and school phyeician.

The success of the teaching of hipgher subkjects in the

seminary wa® very pleasing to Mre. Willard, who continued to

experiment in the field of geography, using maps and charts

19 Willystine Goodeell, Ploneers of Woman Education, pp. R5-27.
R0 Alms Lutz, op. cit., p. 84.
2l Ibid, p. 85,
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in her teaching., For eight years she tested out her various
methods in teaching geography begun at Waterford. Then she
decided to publish a book on that subject. At the same time
another teacher, Mr., Willis Wwoodbridge, was working on a
geography book which he intended to pubklish. Mr. Woodkridge,
hearing of Mrg. Willard's book, came to consult with her and
to compare plans. Ae their methods and plans were similar,
they planned to comkine their books and publish one

geography. 1In 1822, the took appeared under the name of A

System Of Universal Geography ©On The Principle Of Comparison

And Clas‘sJ'.fic;a.‘l:iem.’a2 It was widely circulated and won much

favorable attention. Although the text would not appeal
to us today because of its lack of pictures and dry pre-
gentation. of fapts, yet it was far 1in advance of any geog-
raphy of its time.2o

The girls roomed and boarded at the school-~two in a
room--and were responsikle for the care of their roomg. Each
room wag uncarpeted, furnished with a double bed, painted
kureau, two chairs, and a box stove. They carried water
from a pump in the yard. The rooms were carefully inspected,
and if a girl sat on her bked she was given a demerit mark
foz it.24

The first floor of the building provided for a kitchen,
laundry, and dining room also used as a dancing hall. The

firgt floor aleo contained a room for ingtruction in cooking,

a lecutre hall, and small roomsg for musical instrumente. The

S Willystine Goodsgell, op. cit., p. 30.
54 Alma Lutz, op. ¢it., p. 87
Ikid, p. 88.
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yillard family occupied the second story. On this floor
were also the large chapel and the examination room. The
third and fourth floors were divided into etudy rooms and
lodging quarters for the girls and teachers. The girls paid
two dollars and fifty cents a week for board and lodging.
Tuition varied according to the studies the pupils tock.
If a pupll desired to pay a yearly sum, the expenses amounted
to two hundred dollars. However, the pupils must provide
"themselves with a tablespoon, a tea spoon, and towels."25

The life at the seminary was strictly regulated from
the risiné tell at gsix-thirty in the esummer time or seven
in the winter time. The girles asgembled in the study halls
for half an hour to engage in study followed by half an hour
of exercige outdoors tefore hreakfést. sch601 continued
thr oughout the day until four when Mrs. Willard'dismisaed
the school, after prayer. Two hours of freedom were then ‘
allowed the girls. At six in the evening supper was served,
dinner having teen gserved at noon. Before evening studies
were begun an hour was spent in dancing, supervised by lrs,
Willard.*®

Self govermment and simplicity of dress were stressed
by Mre. Willard in her school. Mnéh emphagis was placed on
correct manners. She gave special emphasis to individual
traits thaf would make her wirle interesting, attractive
and influential.27 Religious training was stressed but it

wag non-gectarian. In keeping with the spixrit of the fimes

Ikid, p. 89.
?6 Tkid, p. 87.
=7 TFid, p. 90.
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the girls must attend church but the parents were allowed
to choose the church they wished their deughters to attend.
The girls were required to read one chapter from the Riktle
each day and on Sundays to hand a written Bitle verse to
Mre. Willard during the morning devotions. Sunday after-
noons were #pent in religious instructions. On Saturdays
Mrs. Willard gave a lecture on practical religion to all
the girle who amsembled in the gtudy room. This lecture
Mrs. Willard considered the most important of all her
teaohings.28

Mres. Willard spoke of her girls in the school as her
daughters and she Wés in a real sense a mother to her pupils.
She understood their love of fun, their desire for pleasure,
their ambitions and disappointments. A story is told of one
young girl who came to the school who had recently loet her
mother. Sensing the sorrow and homesickness of the new pupil
ghe invited the girl to live in her apartment until she
fhould become accustomed to her new 1ife.29 It was in acts
of such kindly understanding and sympathy that Mrs. Willard
won the love and respect of her pupils. When the girls
needed to be‘reproved for misconduct, she tactfully talked
to the girle privately and in her appeal to the test in
thelir character she wag rewarded by their best efforts,.

The gchool continued to grow and its reputation spread.
Wot only were the girle from the wealthy homes enr olled in
the seminary, tut many of the pupils came from homes where

they understood what it meant to economize and to make careful

<8 Ibid, j 2 92-
29 Ikid, p. 95.
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plans to attend the school for even one year. These girle
were usually preparing themeselves fo becdme teachers. The
age of the girle varied tut the average age was seventeen
years. Girls struggling to prepare themselves for teaching,
and the daughters of clergymen, were given reduced rateg in
tuition.

The‘school included in its enrollment the daughtera of
geveral state governore, the nieces of Washington Irving,
and also the niece of the famous Englishwoman, Mary Wollestone-
cxoft, who spent several years enrolled in the seminary.se
Several of WMrs. Willard's nieces, two of whdm she had
adopted, were enrolled at her school.

buxing the geventeen years Mrs. Willard ﬁas principal
of the Troy Seminary, seventy-five thousand dollars were
logned to needy girls who were fitting themselves to become
feachers. Of this gum, about half was paid back to the
institution."t A certificate gigned by Mrs. Willard was one
of the test recommendations of that time for girls desiring
to teach., 4= normal schools for the training of teachers
were not founded until 1837, this school was really a
pioneer in the.training of teachers. MNrs. Willard looked
upon her school ag a teacher training school, having sent
out two hundred trained teachers Lefore 1857.52

Thé girleg at the seminary were not encouraged to show

their interests in the political life of the country. However,

30 Mary Wollstonecroft worked to further women's rights in
England. She wag the author of An Indication of the Rights
of Women.

31 WilIlystine Goodsell, op. cit., pp. 32-33.

52 Ikid, p. 98.
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the bolder girly met secretly and discussed the progpects

of thelr favorite candidate, Adams or Jackson, ih the
~campaign of 1828, When Mrs. Willard learned of these meet-
ings she expressed her diaappxqval and discouraged the girls

in their new interest.35

She felt that the time had not yvet
arrived when women could assert their public interest in
women's righte. BShe feared that a premature interest in
this movement would endanger the awakening spirit shown by
the puklic for women's education.

In 1824, LaXayette visited the United 3tates, and he
accepted an iwvitation to visit the Troy Seminary. He wasg
received'With.nmch ceremony, and all the girls were dreessged
in white in honor of the occasion. The following motto,
worked out with flowers and evergreen, was placed over the
doorway of the seminarys "We owe our schools to freedom;

4 He was s0 impressed with this that

freedom to IaFayetté."
upon hig return, le often corresponded with the school. ILater,
when Mrs. Willard visited France, she was courteously enter -
tained by General LaPayette, and through him she attended
court balis and the Chamber of Deputies. He also secured
for her the invitation to visit the most famous French
schools.55 On her return to America, while crossingrthe
ocean, Mrs. Willard wrote the song "Rocked in the Cradle of
the Deep.™

After (Greece had won 1ltes independence from Turkey in

1832, Mre. Willard became interested in establiehing a achool

53
Ikid, p. 100.
?% lEld, po 1050

29 Willyetine Goodsell, op. cit,, p. 3D.
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for young women in Athens, Greéce. Through an intensive
caupaign she raised fthree thousand dollare for this work and
a school was founded in Athens for the training of teachers.

In 1838, at the age of fifty-eight years, ¥rs. Willard
retired from active life in her school and left its manage-
ment to her son and hie wife, who had long keen connected
with Troy Seminary. Aafter she retired as principal of the
seminary,vmrs. Willgrd moved tb Kengington, Comnecticut, near
her girlhood home at Berlin. Here she continued her work in
education, helping Henry Barnard in his educational plan to
improve the common schools of Connecticut. In her untiring
efforts she won gpecial praise from Ir. Barngrd in his report
to the 8tate Legislature. After four years of enthuslastic
lakor in the cause of education, Mrs. Willard returned to
New York and engaged in a campaign for improved gchools in
that gtate. She made appeals to the people through publip
addresses and bty her writings in the state school journals.
With a former Troy pupil for a companion, Mre. Willard toured
the state of New York inm her own carriage, from which she urged
educational reform.

In 1846, she touréﬁ the West and South addressing groups
of teachers and citizens in the interest of education. Wherever
ghe went; she met former pupile, many of thenm teachera. While
she was on thig tour, a stage coach in which sghe was riding
over turned ahd ghe suffered a troken arm. ©She wag cared for
bty an orphan French girl that Mre. Willard had met and be-
friended while in france. She made her second trip abroad in

1854 to attend the World's Hducational Conference in London.
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Thexe she was met by the American educator, Henry Barnard,
who introduced her to the Conference. Her fame had preceded
her, and she was well received.
On her return to gmerica, Mrs. Willard made her home in

a pleagant little house on the grounds of Troy Seminary. Here

she revised the texts she had written, and received vieite

from her former pupiis. ‘Then, on ipril 15, 1870, she died
at the age of eighty—thréé; known throughout the world as the
author of many Welléréaaﬁbééks of that day, and as the in-
stigator of advanced methods‘inredu¢éfion.

Today the Troy Seminaiy is known,bythe name of The Enma

Willard School.o®

It is a aelegt; pdpulgr~achool for the
training of young woman. Appiicat;ona forfadmission are
carefully consideredﬁﬁéfore the student is permitted to

enroll. It is patrdﬁized‘by‘peOple Qf_wéalth who wish to

make sure that theit daughters will receive a part of their

education in a select, private institution.

36 mneyclopedia, The Lincoln Likbrary of Eeeential Information,
p. 2004, '
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CHAPTER VI

Catherine BReecher

Catherine Beecher, oldest child of the renowned preacher,
Dr. Lyman Beecher, was born September 6, 1800, at East Hampton,
Long Island, where Dr. Beecher lived prior to his career as a
minister. 1In a page from the diary of Dr. Beecher he tells
of the birth of his daughter and of his dedicating her life
to Christian service. During the first nine years of
Catherine's life she often accompanied her father in his
migaionary labors among the Indians and free Negroes of the
Island.

Mrs. Beecher, Catherine's mother, was a woman of rare
culture, strength, and sweetness. As the salary of the
young minister was not sufficient to meet the needs of a
growing family, Mrs. Beecher decided to gtart a select
gchool in her home for young women in the community. Her
attractive younger sister helped her in this work. This
young woman greatly influenced the 1life of her niece; in
future years, Catherine Beecher often referred to the ine
fluence of her aunt on her own work.

‘When Catherine was nine years of age her parents moved
t0 the mountain town of Litchfield, Connecticut, celebrated
for its natural teauty. This town was fortunate in having
a seminary for young women and girles, many of whom came from
near-ty towns. The schoolmaster and schoolmistress of the
Litchfield Seminary were frequent visiltors at the parsonage.

Dr. Beecher purchased an old-fashioned mansgion which
wag the delight of the big family. This home was surrounded
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by lovely elms, maples, and pine trees. In the midst of
the pine forest the gleaming watexs of two beautiful lakes
could be seen. Back of the village, low mountains were
visible. Other homes resembling that of the minister‘'s
comfortable home helped make up the village. Such were the
natural and cultural environs of Catherine's early 1life in
Litchfield.

Wherever Catherine went she quickly made friends. Her
cheexful disposition, ready wit and enthusiasm for anything
undertaken made her the center of any group she happened to
be a part of., Catherinets family appreciated her exceptional
ability in a gifted household. She loved to tell in verse
gome of the domestic happenings of hexr home and added to
them her lively sense of humor., One of her rhymesg, "The
Great Ratification Meeting"1 vividly depicts the noctural
meeting of the rate in the old mansion. In later years she
looked upon her early life as one of continuous pleasure,

The first real grief of Catherinets life came with the
death of hexr mother, who passed away when Catherine was only
sixteen years of age. Her mother had been the teacher, friend
and guide of her early life. Now the burden of the household
fell on Catherine's young shoulders, and she felt the respon-
gibility of her seven younger brothers and sisters. For two
vears an aunt of the family assisted Catherine in looking
after the household.

A close companionship and underetanding existed between

Catherine and her father. When he announced one day %o hie

1
Elizabeth Stuart phelps, Qur Famous Women, p. 78,
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daughter that he was going to bring a gtep-mother into the
home, Catherine, with her openminded ngture, immediately
wrote a letter of welcome to the woman that wae to take her
mother 's place. A lifelong friendship was thus begun between
the two.2

The parsonage continued to ke a center of charming
cultural community life. Dr. Lyman Beecher became an in-
fluential figure in Connecticut. With some memters of the
Yale College faculty5 he issued a monthly magazine called
the "Christian Spectator". His writings were published under
the letters "YD. D." Catherine later published her poems in
this magazine, uging the same letters plus "¢', or "¢, D. D."
ag her signature.4 Her poems caught the eye of a young
gcientist of Yale, named Fisher, and he sought an opportunity
to become acquainted with her.

There was something akout the poemsg written by Catherine
Beecher that Mr. Fisher could not forget. He began to make
inquiries from the editor about the writer of the poems .

When he found out that the author was the daughter of the
noted clergyman, Mr. Lyman Beecher, he wrote to him and ex~
plained how interested he had become in the poems of Catherine.
As a final thought he suggested that he would be pleased to
meet Mr. Beecher and his daughtex. The straight-forward letter
appealed to the minister and he invited the young scientist

to call at the Beecher home. The firat call wae brief and

formal but ere long Mr. Fisher became a frequent caller at

2 Iunid, p. 80,
Tvid, p. 8l.

3
4 Tnid, p. 87.
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the Beecher Home. Before the surmmer was over Catherine began
to look forward to the visits of Ir, Fisher.

During the following winter Catherine Beecher accepted
an offer to teach music and painting in a girle school in
New Haven, Connecticut. Hre the school year wae over Ir.
Fisher again wrote to Mr. Beecher and as before the letter
concerned Catherine, the attractive young woman who was the
center of his thoughts at this time. He sought the permis-
gion of Catherine's father to win the ﬁromise of Catherine
to become his wife. As Mr. Fisher had won the respect of Mr.
Beecher he expressed his pleasure in looking forward to the
time when he could welcome him as one of the family. Soon
the engagement of Catherine and the young ecientist was
announced and they began to make plang for their future.

The authorities of Yale College advised the promisging
young scientist to spend a year in Europe studying in his
chosen field. The day came when he must tid Catherine fare=-
well.‘ Between sorrow and tears on the part of Catherine,
they parted, looking forward eagerly to the homecoming of
M. Fisher.

‘Many letters passed back and forth over the broad ex-
panse of ocean between the two. One day a letter arrived
announcing the date of Mr. Fisher's return voyage. Catherine
counted the days that must pass before she could agaln expect
to see her lover. Then one day rumors of g gtorm at sea
regched the Beecher household. Shipe long due falled to
appear in port. Finally the gad news was sent to Mr. Beecher

that the ship on which Mr. Fisher had taken passage had keen
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wrecked off the coast of Ireland. Only one passenger wag
gaved to tell the tale of the territle storm., ¥r. Beecher
delayed in telling the sad news to his daughter, but the time
came when she must be told. Naturally Catherine was crushed
at the losg of the fine young man whom she had loved so
dearly. At one blow all herufuture plans had been destroyed.
Was 1t to ke wondered at that Catherine's health was broken
and that the future seemed to hold nothing in store for her?

But the brave spirit that seemed to be a part of
Catherine's natural inheritance now proved to be a great
help to her. Life muet go on.

Catherine's thoughts again turned to education. Perhaps
if she had work to do she could in a measure forget her own
grief. Her family encouraged her in seeking work and it
was finally decided that with the aid of a glster a private
school for girls could be opened up by her in Hartfoxrd,
Connecticut. As a brother, Edward Beecher, was then the
head of the Hartford Latin School it was thought that this
would be the best place for Catherine to begin her work again.
To keep her mind away from her recent grief her trother,
Edward; encouraged her in taking up advanced studiee, and he
volunteered to become her tutor during his leisure hours.

The work of Catherine in the new school goon required
more and more of her time and thought. As she Legan to =et
aside hexr own grief, more and more of her former cheerful
outlook on life returned. 8oon ghe found herself making
plans for a more extended course of study for the girle. &he

intr oduced Latin and English composition ag part of the school
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course, much to the delight of the parents of the girls |
attending the school. The girls were eager to learn and
Miss Beecher was now kept busy preparing advanced work fox
her pupils. |

At the end of four yeare of hard work Migs Beecher Eegan
to dream of a new school buliding for‘her girls, ag she now
spoke of her pupils. Pinally she began to draw out her plane
and after much study and thought she drew up a plan of the
building she thought Hartford should erect for the girls'
gchools. She began a campaign to interest the men of the
town in her project. One day she grew Lold and showed them
her drawing of the desired bullding. When they saw that her
plan made provieion for one study hall laxrge enough to
accommodate one hundred fifty girle, with six recitation
roéms, they openly ridiculed her plan. They could see no
need for separate recitation roome.' Surely the girls could
learn all they ﬁeeded to know in one bkig room.

Discouraged, but not defeated, Miss Beecher now turned
to the women of the town and began to make her appeal through
them. Her efforts were not in vain. They rallied to her
cause, which soon became theirs, and ere long the degired
money for the new building was subscribed and collected.

Work on the new project Was begun and the men of the town,
through the influence of their wives and daughters, forgot
that they had laughed at the plang for the building they were
now helping to erect. It was a happy day for iss Beechex
and the women of Hartford when the new school was completed

and ready for the girls'to take possession of 1t.
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Mise Beecher divided her school into small clags xoom
groupe. Her eight asgistant teachers were each given
special work in‘the school. @irl studente were trained asm
asgistante and later many of them went out to other towns
as teachers in women's academies. Even the limited train-
ing they received here was better than no training at all.
The enthusiasm of Miss Beecher for her work was reflected
in her assistant teachers and students. Many visitors
interested in education came to the school. Her method of
conducting a school was copied bty other towns. One of her
agsistant teachers left the school in Harfford and started
a §imilar one in Springfield, taking with her assistant
teachers trained by Miss Beecher. The town of Huntsville,
Alabama, desiring a girls' gchool, sent a young man to visit
Miss Beecher's establishment and to gecure a teaching stgff.
She enthusiastically sent four of her most promising students
to begin this work.®

The duties of Catherine Beecher were heavy and varied:
she wrote courses of study, which were ﬁever published but
were used in-her own achool and by students and teachers
going elsewhere to teach. In all her teaching she stresged
character formation. The teachers were each responsible for
a group of girle and acted as their advisor and confidant.6

The chapel exercises were held for an hour every morning
and were of a highly religious nature. Their influence was

felt long after the girls had left the seminary and were in

o Elizaketh Stuart Fhelps, Qur Famous Women, article by
6 Haxrriet Beecher Stowe, p. 88.
Ikid, p. 89.
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homes of their own.

Although Cafherine Beecher's school duties were heavy
she was careful to take eystematic phyeical exercises--
daily constitutionals. These usually consisted of horseback
riding before sunrise with her teachers and pupils, She
8till gave attention to her plano practice, wrote an occasional
poem, and received guests at a social gathering one evening a
week., These meetings did much to enliven the social life of
Hartford, especially among the students.

Catherine Beecher did everything within her power to
impr ove ingtruction in the school. ILecturexrs of note often
gpoke to the girle. The subjects of history, elocution, and
calisthenics were introduced by these speakers. (alisthenics
became a part of the daily program of the school and a teacher
was employed to give instruction in this work. After geven
years of gtrenuous work, Miss Beecher felt the need of a rest,

and the seminary was placed in charge of a former instructox
of the Litchfield school.

When Mise Beecher had reached the age of thirty years,
her father was given a pastorate in Cincinnati, Ohio. She
accompanied the family to the new home. For months she led
a quiet life but her fame, having preceded her, she was asked
to estakblish a school in this city. This she did with the
aid of a younger sister; however, Catherine did not personally
conduct clagses in this school. She secured teachere from the
Hartford staff to help in her new enterprise. 8he asked for
five hundred dollare with which to purchase furniture and

squipment; this was readily supplied and a school under the

73823
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name of “The Western Female Seminary" was founded., In thisg
school, the plan of co~equal teachers was adopted. Xo
teacher was regarded g an agsigtant or gupervisor but all
were expected to agsume equal responeibility for the success
of the school, As the enrollment increased, a larger tuild-
ing was soon needed. In this one, c¢alisthenic exercises were
developed. ~:This was the teginning of pﬁysical training for
women in the schools of the United States.'’ Ite aim was to
produce graceful bodily movements.

Miss Beecher, in company with other influential women
of the East and West, formed a league whose object was to
secure better trained teachers for the country. Professor
Stowe, husband of Harriet Beecher Stowe,> organized the men
of Connecticut toiassiSt the women in this work.

The league formed obtained the assistance of Ex-Governor
Slade of Vermont to act as its agent. He travelled about
the country lecturing on the need for htetter trained teachers
for the western pioneer settlements. Many in the teaching
profession were influenced to go west and new schools were
founded. The leaders of this movement planned to estabtlish
a seminary for the training of teachers in every state in the
Wegt. A few succegsful training schools were founded, the
two of most prominence heing in Milwaukee, Wisconsin, and
Dukuque, Iowa-?

At thile time Mies Beecher wrote a hook, American Wonen

7‘Willystine Goodeell, Pioneers of Women's Bducation in the

United Stateﬁ, PP 12;"I§§0
8 Ttid, p. 130,
9 ¥Tizabeth Stuart Thelpe, Op. cit., p. 90.
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Will You Save Your Coﬁntry? The took wae published by
Harpers without the name of the author. In this hook Fiss
Beecher made an appeal for ttained teachers from the Hast
t0 go to the West and South and act a8 missionary teachers
in pioneer settlements. The book, with a circular letter,
was sent to influential women in the churches of the Bast.
An appeal wae made to the different religious denominations.
In 1835, Catherine Beecher went before the National Lyceum
at its annual meeting and made an appeal for teachers for
five million children without school opportunities.lo Her
usual plan, however, was to Secure some famoué speaker to
give to the gudience the address sghe herself had prepsared.
She usually secured this service within her own home circle,
gince her father, Dr. Lyman Beecher, and her brother, Thomas
Beecher, were ktoth well known. A brother-in-law, Profesgor
Stowe, also helped in the work. Ex-governor Slade of Vermont
toured the Weet and arranged for schools while Cathexine
remained in the East employing teachers for the pioneer
regions. The work was not asg successful as Miss Beecher had
anticipated because of the lagk of funds to assist the young
women coming West. Another drawback to the plan was the
marriage of the young women only after a short teaching ex-
perience in the new setflements.ll

In the newly gettled pioneer regions there were usually
many unmarried young men who had gone out to seek their
fortunes in the new settlement. Many of these young men had

come from the East and the arrival of a young woman teacher

10 . .
Willystine Goodsell, op. cit., p. 129,
11 1bid, p. 134.
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in the community was looked forward to by them. The lone-
some young teacher welcomed the attentionlshe wag shown
and it usually happened that tefore the school year was
finished‘the teacher had promised to become the bride of
gome 6ne young man of the new gettlement. Some of the news-
papers of the new region began to take notice of this and in
one town when Miss Eeecher had sent word that some newly
trained teachers were soon to arrive in the town to open up
gschool there, the editor, who had noticed what was happening
in other towns where these teachers had been teaching, in-
gerted a notice in his paper calling the attention of the
young unmarried men to the arrival of the teachers. It was
even hinted at by those opposed to Mise Beecher's work that
ghe wag carrying on a matrimonial agency between the
academies of the Bagt and the young men of the newly settled,
piloneer regions of the West.,

The work accomplished by this campaign was not without
regults., It brought to the attention of the public the need
for common schools and trained teachers in the pioneer West.'

Misg Beecher did much to encourage higher education for
women. However, like Miss Willard, she had little sympathy
for the securing of political and legal rights for them.

In her teaching and writing she streesed her btelief that the
place of women should be reetricted to the home and to the
fields of nursing and teaching. To her, the education of the
child and the WOman\was never separated in her mind, BShe
felt that if the children of both mexes were glven an educa~

tion, this would in itself develop into the better training
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of women for their life woxrk.
Miss Beecher found time to write many books, which
were published by Harpers, who were among the leading puk-
lishersg of the country. The large sums of money received
ag royalties, she used in furthering the cause of women's

education.l®

Her books on calisthenics and domestic economy
were the best known of her works. 1In preparing the Domestic

Receipt Book, Miss Beecher resorted to a method that was

unugual in writing a hook. She gathered about her the former
graduates of her Hartford school, and induced each one to
bring a successful recipe. These were used in her volume.

Ag the women of Hartford were famous for their cooking, this
was an attraction in itself,

Cathierine Beecher did not feel that her work Was a¢ com-
plished when an occasional school was established here and
there over the céuntry. She looked forward to the time when
the women of the whole land would be given an equal chance
with the boys and young men to secure an education. Her
life was one long struggle and gacrifice to attain this goal.
Although she did not see the fulfillment of her dream, her
pioneer work did much to arouse the country to the need of
egual educational opportunities, such as is enjoyed today
in the highschools and colleges of our country.

Though Catherine Beecher spent the last ten years of
her life as an invalid, she never waned in her interest and

enthusiagm for her cause-~-women's educatlion. This brillisnt

2 1434, p. 141. See also Elizabeth Stuart Phelps, op. git.,

e glo
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fire continued to burn steadfastly to the end of her seventy-

elght yearg, when it finally flickered out.
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TMary Lyons, 1797-1849.
Founder of lMount Holyoke
Seminary.

Reprlnt from Bdward Hitchcock, Life and Labors of Mary
Lyong. Frontplece.
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CHAPTER VII
Mary Lyons, The Dreamer %ho Worked

In a little village surrounded bty the mountains of western
Uingsachusetts, on the night of Fetruary 28, 1797, a baby girl
wae boxrn. Her mother always thought that this was an unusual
baEywand todayHWe know her mother was right, for she was
none other than Maxry ILyons, the foundér.of Mount Holyocke
Seminary.

Today a bronze tablet, set in a boulder, marke the site
of the mountain ﬁome which was the humkle tirthplace of Mary
Lyons. B8igne along the highway direct the travelers to the
‘much visited Spqt surrounded by its lovely trees, mountain
shrubsvand native flowers. Mary Lyons loved the out of doors,"
therefore, it is natural to think of her childhood more in
connection With‘the outdoor life surrounding her cottage
home, rather than the house itself.

The mother of Mary Lyons was a descendent of a line of
Colonial ministers and officers. One of these ancestors,
Ashfield Chileab, with his song, dared to fight for the
separation of church and state in the Massachusetts colony.
As Ashfield Chileab believed that the teachings of the
Messachueetts Colonial church were too gtrict, he, with his
family, withdrew from the church and refused to support it.l
This angered the church fathers, so they in revenge, tore up
hig orchards and sold hig lgnd to pay Mr. Chileab's part in
the support of the church to which he objected. The Chileat

family then moved into a pioneer settlement farther weat.

1 Beth Bradford Gilehrist, The Life Of Mary Lyone, pp. R2-23.
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The sons of Mr. Chileab made him a minister of the Baptist
Church in this new settlement when he had reached the age of
elghty years.

Little ie known of the Colonial ancestory of Mary Lyon's
father. Thelr names appear early in the life of the Massach-
usette Colony and special mention is given to one "Aaron
Lyons® ag a patriot durlng the trying timee of the Revolutionary
War period.”

Mary Lyone, like her ancestors before her, was brave,
cheerful, venturesome, and resourceful., She was the fifth
child in a family of seven. Mary, at the age of sgix, was
hardly old enough to realize what it meant to the family when
her father was suddenly taken from them by death. The mother
wags now called upon to scheme, plan and work to keep the
family together. She made the most of all the things about
her, In the midst of her busy life she had time for a flower
garden. At one time a neighbor brought to this garden a much
cherished plant which she feared would soon die. She felt
sure that if Mrs. ILyons looked after her plant it would live
and she was not disappointed.5

A8 gSoon as Mary Lyons was able to follow her brotherx and
gisters about she went with them to the near-ty district
gchool. EVen before she started to school Mary Lyons would
tug at her mother's apron gtrings and beg her to get down the
family Blble, out of which she had been taught to read.

While Mary wad gtill a little girl the distrioct echool was

moved two milee farther away, 80 her public school daye were

? Ibid, p. 23.
S Bar¥ah K. Bolton, Lives of Girls Who Became Famous, p. 191,

faete)
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now ended for a time. However, the older sisters and trother
took delight in helping their little sister with her reading
lessons. As in other New England homes, much time wag gpent
around the Lyon's fireside on long winter evenings in listen-
ing to the stores which were told there.

Mary Lyons was taught to do all the things that a girl
in a New England home of the nineteenth century was expected
to know. Her life as a child and young girl was alwaye a
buey one. Much of her time was spent in the ouf of doors,
yet she spent little of this time in play. She wae always
curioug to know about everything that was going on about
her. While still a young girl she heard of a new house that
wag to be built of bricks by one of her neighbore. These
were the first bricks that Mary had geen and she wanted very
much to te taught how to make them herself.

‘The village church which the Lyons household always
attended wag about a mile distant from their home. When
Sunday morning came each in his Sunday test~--a dress or suit
kept especially for Sunday weaz-=walked beside the mother who
rode the family pony to and from church. In the winter time
the same group could be sgeen tucked snuggly into the sleigh
and, in spite of the cold, enjoying the ride.

In 1810 Mary Lyon's mother married again and moved to a
neightoring village. Mary's older trother offered her &
dollar a week if she would remain with him for a year and
keep house for him. Ae she was looking forward to the time
when she would have enough money to attend an academy in a
neighboring village, Mary gladly decided to stay. When her

trother married she continued to make her home with him in
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the old family home, for eight years more.‘ In 1819, the
brother, with his family, moved to New York State. Mary
felt ﬁtrahgely lonesome after they had gone but most of all
ghe missed the little nieces and nephews to whom she had
become much gttached. " Years later, these same little nieces
returned to Massachusetts to enroll in their Aunt Mary's
gchool. " One of these was then trained to tecome a misgionary
to China while the othexs became teachers in their own country.4

During the years spent in the trother's home, Mary
occupied a part of this time teaching at Shelburne Falls,
Maasachusetfa. For her services she received gseventy-five
cents a week with board.5 She could te found at her spinning
wheel whenever ghe had an extra hour to spare, as she knew
there was alwaye someone ready to buy her yarn and every
penny would help her in carrying out her cherished plan.

At the age of nineteen years Mary Lyons enrolled as a
student in the academy of the Reverend Alvan Sanderson'in
Ashfield, Massachusetts, a town five miles distant from
Mary's birthplace. The school was held in the home of Mr.
and Mre. White, cultured and refined citizens of the town.
Maxy Lyons arrived in the town on Sunday, and kefore arrange-
mente were made for her rooming place she was on her way to
church., While returning from the services ghe met Amanda
White who was 80 pleased with her new acquaintance that she
invited her to come with her to her home. Mrs. White welcomed

the eager, lonesome glirl to hexr household, and she made
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arrangements for Mary to live in theix home while attending
the academy. 8School gixl fashion, the two girls decided
they would share the same seat and desk together in school.
The friendship begun that day and continued until the death,
yearsg later, of Mary Lyona.6

How wonderful evexrything in hexr new surroundings seemed
to the young girl who had spent most of her life in the
mountein home! The girle of the academy werxre at first ine-
clined to smile at the awkward and crude mannered girl from
the hillsbeyond the village. However, when the classes were
organizéd they soon realized that Mary Lyons was in a class
by herself, and that few, if any, of them could keep pace
with her in the classroom.' Maxry's family was one famed forx
its ability to learn readily, but Mary outranked even those
of her own household. One of her old neighbors used to say
of her "She is all intellect; she doeg not know sghe has a
tody to care :E‘o::".'7 Even though Mary Lyons far excelled her
clagsmates in their studies she wars loved ty them for her
kind, helpful manner. She would often take time from her
own gtudies to help some girl who was having difficulty in
undersgtanding her lessons. If a question arome akout the
lesson which the girle could not understand they knew that
no one could explain it more clearly to them than Mary Lyons.

When the slender meaneg of the mountain girl had dwindled
down to one dollar she looked sad and lonesome as ehe felt

ghe mugt now leave the school which had opened up a new field

7 HEdward Hitchcock, Life and Labors of Mary Lyons, p. 24.
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for her. Her progrees had been called t0 the attention of
the school frustees and they decided that it would te well
Tor the school to have Mary Iyons continue ag a student
there. For the rest of the school year she was not called
upon to pay her tuition. A neighbor of the Whites arranged
with Mary Lyons to give her room and koard in exchange fox
the household treasures--tabkle, linen and bedding~~vhich Mary
had carefully stored away in her hopechest. MNary secretly
shed a few tears when she made up her mind to part with the
work of her own hands into vhich she had woven her dreams.

It now seemed to the schoolmaster that Maxy Lyons was
more eager than ever to learn, and that her progress grew
by leaps and bounds. The schoolmaster complained that he
weag kept busy finding work for his special pupil to do. One
day, tiring of giving her continual new assgigrments, he
handed her his Adam's Latin Grammar and told her not to agk
for any more work until this text was memorized. He felt
that now he had assigned her a lesson which would keep her
busy for some time to come, ag he had told her notkto neglect
her other studies while preparing the new work. Mary proudly
carried the text home with her on Friday evening and to the
agstonishment of her instructor told him on the following
Monday morning that she was prepared to have an examination
gilven her over the work. The schoolmaster determined that he
would omit nothing from the text. He remarked when telling
the story later that he had never known the Latin Grammsr to

te more accurately glven even in hig former college clagges .o

& 1via, p. 25.
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The akility of Mary Lyons as & student kecame known to
the community, and her services as a teacher were eagerly
gought by the districts round about, but she decided that she
would continue in school while she had the opportunity.
Whenever possikle, she continued to gtudy new sutjects Of
to gain more knowledge in some work that she had already
gtudied a little. While & student in ashfield, she sought
out the services of an instructor in a district school who
was known to excel as a teacher of penmanship. As she was
not known to the instructor she guietly enrolled in his
class, as it was not unusual to have grown students in the
distriet school., Whenever she could do so ghe agsisted in
the teaching of the younger childien. It wasg not long until
she had mastered all the principles of the writing lesgon
that the teacher had to offer. For her final examination
the instructor wrote her copy in Iatin. To this Mary Lyons
objected as she said she did not want people who saw her copy
to think she knew more than she really d'id.9

While a student, lMary Lyons made the acquaintance of the
Reverend Edward Hitchcock, who later became the President of
Amherst €ollege. From him she learned chemistry and studied
about natural science, while hie wife taught her the arte of
drawing and ypainting.

In 1821, Amanda White's parents made arrangements for
her to attend the academy of the Reverend Joseph Emerson at
Byfield, a village not far from Boston. There were times
when Mary Lyone felt that'life was hardly fair as she saw her

 Ivid, pp. 26-27.
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friend making plansg for her departure. "Cht If she, too,
could gol"™ Such wag the thought.of Mary Lyone often during
those days. She talked the matter over with Amanda Thite,

but her going seemed imposaitle. Finally it was decided that
Mary should talk the matter over with Amanda's father, also.

Nr. White felt it would be well for his own daughter to have
the company of Mary while among strangers and finally sug-
gested that he would arrange to lend her the money if Mary
thought that she could later meet the amount by teaching.
Thig she was sure she could do, and with‘a light heart she
gought her friend who felt almost as pleased as Mary herself.
The trip from Ashfield to Byfield required a three days!
journey. As there were no stage coaches connecting the towne,
Mr. White himself decided to take the girls to the sehool
in his newly purchased spring wagon. This wagon aftracted
much attention whenever they went as it was the fixst one of
its kiﬁd for miles around. It was difficult teo follow the
poorly marked trails and often the traﬁelera nust stop and
inquire th2 way to their destination. At one time even
Squire White became uneasy as night was not far away and he
felt certain'that he was not on the road that would take him
to Byfield. The two young women gpent much of their time
weeping. They were overcome with homesickneegs and begged .
White to return to thelr home. He paid little attention to
their entreaties, and finally some one wag able to direct him
to the town he wag seeking. By the cloge of the third day
Byfield wag reached and after Mrx. W@ite had agsured himeelf

that the girle were comfortatly located he bade them farewell
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and started on his homeward journey. The pirle knew that
many days must pass tefore they would sece ¥r. White again.
They now realized that tAhey were indeed alone in the wo:ld.l'@
In years to come when Mary Lyons told her pupils at Mount
Holyoke of this trip she. smid that .in importance and ad-
venture it meant as much to her then as a later Buropean trip
could mea.n.n ‘ |

In the new school, the two girls shared a room togethef
in the home of the Emerson family. The schoolmaster, Mr. |
E_me:cson, ericouragged young women in seeking an education, and
he decided to open his own home for their instruction. His
brilliant wife was a woman who had read a great deal. The
friends of the Emerson household included a great many prom-
inent people, not only from their own town but from Boston
and the colleges of the country as well. 1In this way the
gtudents of Mr. Emerson's school kecame acquainted with some
of the test educatéd people of their day.

Mr. Emerson's teachings greatly influencéd-the minds of
the young women of his school. The Bikle was used as a text
book and much stress was pléced on Religious education. It
wae while undexr the influence of }r. Emerson'g teachings
that Mary Lyons received the inspiration to carry on the great
work of her life that afterwards made her famous. In this
gchool, she telle us that not only her mind tut her heart
wag trained to help her in her chogen field. Up to this time

her life had been centered in her own intereste and in those

10 peth Bradford Gilchrist, op. ¢it., p. 65.
11 willyetine Goodgell, FPioneers of Women's REducation, p. 233.
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of her own family and friends. She began to dream of a work
that would be helpful to humanity. 8he felt that she had
teen divinely called to devote her life to teaching.

It was at thie time Mary Lyone gave up all thoughts of
a home of her own., A young man brought up with her in the
nelghboring hille of ¥ranklin County long dreamed dreams of
Mary Lyong h01ding first place at his fireside. There came a
day when these two wandered over the low hills together for
the last time. It was not without a sfruggle that Mary ILyons
told him of her plans.to devote her life to the teaching and
training of young women. This wag a chapter in her life that
she seldom talked skout. Her moat intimate friends away from
her Franklin County home never even learned the young man's
name. Today no record of his name is found in the diary or
letters of Mary Lyons that have come down to us.12

The careless habits of Mary Lyons in regaxd to her dress
and peréonal appearance had teen somewhat overcome while
living in Ashfield. Now ag the roommate of the particularx
Amanda White she was often called to task for her careless
habits in this one matter. It became the hakit of 1liss
White while the two girls were together in Byfield to keep
a careful eye on the dress of lMiss ILyons. Sometimes ghe
would call Mias Lyons' attention to a forgpotten collar ox
cuff. Or again it might be that Wary had been too interested
in a Bible lesson to brueh her hair or polish hexr shoes.

Amanda White goon took over the care of their room leaving

to Mary such thinge ae she could not possibly overlook. Mary

12 Beth Bradford Gilchrist, op. cit., p. 140.
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Lyons in turn helped her roommate over many difficult les-
song which Amanda's legs active mind failed to grasp without
aggistance. |

But school daye in Byfield must also come to an end,
and Mary Lyons returned to Ashfield %o teach in the Sanderson
Academy where she had formerly been a pupil. There were
times when Mary Lyons found it impossible to carry out the
new ideas that had made an impreseion on her life while at
¥r. Bmexson's Academy. She sometimes wondered if ghe were
foolish to devote her life to tegching. One day her brother
returned from New York to vigit his o0ld home hoping that he
might persuade his sister, Mary, to return with him to
hig new home to teach the ever increasing number of children

in his own household. The schools in New York state at that

time were few and far between in the pioneer settlements.
Mazxy Lyoﬁs felt that this was not a matter in which she
could make up her mind in haste. To think of the little
nieces and nephews growing up in a new wilderness country -
far from a school, and with little opportunity tb be taught
in the btusy home caused her many sleepless nights. Yet she
rememtexed that she had voluntarily promised to devote her
life to the cause of higher education for women and she felt
it would be wrong for her to break her pomise. "What should
ghe do%¥ To her troubled mind there was only one source of
help, and that was to pray that she might te gulded aright.

She was finally convinced that she must go on with her work
with young women as she had planned to do while in Mr.

Emerson's school. She therefore sorrowfully told her brother

that it would be impossible for her to accompany him to his
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home.l It now seemed to Mary Lyons that a great load had
beernn lifted from her mind. She again entered into. her work
with new spirit;

Not long after fhis an invitation came to hex from a
friend and teacher, Mies Grant, inviting her to become her
asegistant in a girls' school in Londondexry, New Hampehire,
later called Derry. MMiss Lyong waeg convinced ﬁhatrthis wag
the opportunity she had been waiting for. ILetters in regard
to the school passed glowly back and forth. In the spring
of the year 1824, Misa Grant came to visit 1Tiss ILyone at
Ashfield and discusged with her the plans for the new school.
These.plana pleased Miss Lyons so0 she bade her friends good-
bye and left with 1Miss Grant for the new acadeﬁy which was
located at Derzry.

The enrollment of more than sixty girls when the school was
openied was considered a big number for that day. As there
were two other asgistants beside Miss Lyons, the work was not
heavy at first. The rules of the school laid down foxr the
conduét of the students seem strange today. There wag to
ke no whispering or note writings among the pupila. Hach
girl wae given a weekly ticket witﬁfher name written on
it. Thie was turned in at thé end of the week and each
studént was to state whether these rules had been kept
or broken. Sometimes the girls were tempted to make a false
report, go talke on truthfulness and honesty were often
given the girle and they were led to see that a poor report

on thie matter would be better than a falmehood. Another

13
° Hdward HMitchcock, op. cit., pp. 368-39.
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matter stressed here was the requirement that each girl must
make and use her own pen, which wag usually made from a
goosge quill. To borrow or uge the pen of a roommate was a VvVery
gerious offense. Because there was no school held in Dexry
Academy during the cold winter months, the regular term
lagted only thirty weeks. For this reason, NMiss Lyons, dur-
ing the winter of 1824-1825, returned to her home in Buckland,
Massachusetts. The clergymen of the neighborhood persuaded
Miss Lyons to open a winter term for teachers. Twenty-five
young women enrolled, gsome of them were just girls in their
teens, although not more than three were under fifteen years
of age. Mies Lyons decided to try Miss Grant's plan to
prevent whispering. For some time one young woman refused
to take part in the plan and thie caused Migg Lyons much
grief. Another pupil would not take part in the writing
legsons, but she was finally led to gsee how fooligh this
wasS, especially since she desired to teach.l4

Mary Lyons spent six winters teaching in her home countye.
During this time, the people took much interest in the relig-
ious experiences of the girls. The study of daily lezsons
was often forgotten in Bible study and attendance at prayer
meetings. But Mary Lyons urged her girle to remember that
their work in gchool must not be negiected and that their
clagsroom work muet continue in ite regular program.

Many of the girls in the school looked back upon this
period of their lives as the firet one of real interest in

their religious life even though they had been bkrought up in

14 1pid, p. 50.
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homes which insisted on Sunday church sttendance and daily
Bikle reading.

~ In 1830, although her work was a ereat success, Mary
Lyons left her home county to tecome the asgistant of ¥ies
Grant at her new school in Ipswich, Masgachusetts, a town not
far from Boston,

Miss Iyons often heard from her ¥ranklin county pupilsa.
These young women, if married, loved to share the Joys and
disappointmente of their new homes with their former teacher.
They felt that they could tell her of the things in their
lives that they would reveal to no one else. The girls who
had gone out as teachers never forgot the inspiration they
had received from their youthful teacher, ¥iss Lyons.

One of these girls, encouraged by Miss Lyons, followed
a married sister into a new county on the Great ILakes. Soon
ghe opened a little school with fifteen pupils; some of
these came from homes in which no one could epeak English,

As the school yeaxr slipped by, the fame of this little school
grew. In the wintertime, it enrolled pupils from the kinder-
garten age to bearded sailore, and they were all eager to
learn more of the ways and language of their adopted country,
Thig teacher, like her ideal, Mary ILyons, decided to devote

15 Her pioneer school grew in numkers

her ITife to education.
and later the crude log schoolhouse developed into one of the
many beautiful school buildings of today found in the town
near the Great Lakes.

All the while that Miss ILyone was in training with lilezs

L5 1vid, p. 86.
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Grant in the school at Ipewich she was looking forward to
establishing a permanent school for young women. 3he knew
that if such a school were to ke a succesg, Ssome person or
society must give it a large sum of money with which to meet

its expenses. Although she knew no one who would make a
large gift to a college of this sort, Mise Lyons kept kefore |

her thisg ideal of & permanent school for young women.

‘Mary Iyons was thirty-seven years old when ghe resigned
from hex pdsition a8 agsistant prinecipal in Miss Grant'e
school at Ipswich. When the girls of the academy heard that
ghe was to leave them and might never return to their beloved
gcheol, they hardiy dared mention the matter to each othez.
In spite of all their self control, tears would rush to their
eyes for they felt that they were about to lose their hest
friend,

The students of Ipswich were not the only ones who
mourned when Missg Lyons took hexr leave. Her buay échool life
did not eclaim her whole attention. She found many women all
atout her who wished to learn more through books.

Mary Lyons discovered that the capable housekeeper in

the home where she roomed could not read. The woman had been

too proud to admit this even when many other women did not
feel that their not being able to read was unusual or a mark
of ignorance. lMary Lyons respected the woman'a‘feelings and
invited the new pupil to come to her rooms for the first
lesson in reading. The gentle teacher and the proud house-
keeper soon became fasgt friends. The eager learner showed

Migs Tyons that she war an apt pupil, and Mary Lyons often

wondered what the quick mind of this woman mi@ht'have acc o=
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plished if she had keen given a chance for an education when
fhe was a girl,

While in Ipswich, Mise ILyons had worked out a plan which
she presented to a small group of men interested in women's
education. By this plan she hoped to raise money to start
the seminary which had bBeen hexr dream for so many years. The
first part of her plan which she presented to her conmittee
was to ralise one thousand dollars with which to meet expenses
in presenting her scheme to the putlic.
| After many meetings and much talk, Miss Lyons and hex
committee decided that it would be best to raise this money
in Ipswich.’ This pleaged Mises ILyons. The workers firet
tegan to raise funds in the academy. Bach year the girls
of the school raised a sum of money which they turned over
to the charity organizationg of the city. '

One morning, Miss Lyonas appeared before the gilrls and
gtep by step revealed to them her dream of larger educational
0pportunities for women. Would they share with her in this
great task? Her eager plea wag not in vain. Many of the
girls put aéide the desire to fuy a new frock or to spend a
week~end vacation in Boston. To give to‘the new cause
tecame a privilege, not a sacrifice. The two hundred and
gixty-nine dollars raised that morning by the girle in Ipswich
Academy to help carry on the cmusde of women's education wasg
un ingpiration to Miss Lyons and to her Ffollowexs.>’

The remainder of the thousand dollars was ralsed by Miss
Lyons in person in the town of Ipswich. 8he went from door

to door explaining her plan. To many the idea seemed fooligh,

17 1wid, p. 160.
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and Migs Lyons often felt the sting of cutting remarks.
"Why should a woman be educated?®! "Wag not a woman's place
in her home?* More often Miss Lyon's enthusiastic appeal
won for her cauge many hard~earned and long-cherighed dollars.18

To the location of the new achool, Miss Lyons and her
friends gave much thought. Some felt that it should be in
a large city; others sgreed with Miss Lyons that it would be
beat to have the school situated near the center of the state.
Several towns, realizing that it would be a real attraction
for them to have the gchool, offered big'sums of money to
Secure the school for their district.

A final meeting of the committee was called to settle
this question. The day chosen for the meeting was a very
cold day in Jamary, 1835. Miss Lyons arose several hours
before sunrise and braved the zero weather and long journey
by stage coach. Wrapped in é buffalo robe, she forgot the
cold in her eager plans for her new undertaking.l9 That
evening, South Hadley, Massachusettsa, was chogsen ag the gite
for the new school.

Kow the work of raising the funde for the new scheme
wag begun in earnest. Several enthusiastic young ministers
volunteered to travel akout the state in order to raise the
necesgary money.

In later years, Miss Lyons always delipghted in telling
of her getting acquainted with a wealthy Boston merchant and

his wife, who had agreed that they would give all their wealth

18 1pi4, p. 61.
19 Tb1d, p. 164.
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teside the‘amount neceggary to keep up their home to some
cauge which they felt would help their fellowmen. .After
they had read about Mise Iyons'! plan for the new gchool,
they decided that this would be just the place for their
extra money. They invited Miss Lyone to become a guest in
their beautiful Boston home. How thrilled ghe was for this
oppor tunity te explain all about the work that lay nearegst
to her heart.

When Mary Lyons had retired for the night, the merchant
and hie wife talked the matter over carefully. When this man
asked his wife how much she felt that they should contritute
for their first gift, he was almost speechless at her reply
that she hoped he would te able to give Miss Lyons five hun~
dred dollars. He felt that it would be test to sleep over
this matter and gald that he would decide by morning. The
next morning when Mary Lyons was handed a check for the amount
which the merchantts wife had mentioned, she felt that surely
her dreams would soon come true.=® In the years to come ghe
found that this man was a friend who never failed in the
gupport of the new achool.

More often the gifts were in smaller amounts and were a
sacrifice. One day yeare later when Mount Holyoke had been
egtaklished for some time, a student of the college, who was
viglting Mise Lyons noticed several gilver dollars on the
takle in the elder woman's room. Mles Lyons noticed the
girl'e interest in these coins which looked as if they had
teen in a fire. ©She picked up one of the dollars and with

shining eyes told its story.

20 1pid, p. 169.
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Two sisters became interested in the girls! school, and
each had subtscribed a hundred dollare from her income. A
short time later their house with all its furnishings burned.
Only a few tarnished silver dollars were recovered from this
heap of ashes. In that day few houses were ingured and the
elderly sisters now found it necemsary to work in order to
meet their expenses. They were told that now the committes
would not expect them to pay the amount of money each had
sukscribed, but, having given their pledges, they were not
satisfied until every dollar that they had promised was paid
in full., Mary Lyons told her students that the dollars show-
ing the effects of the‘fire had become her most treasured
possessions. She had replaced them in the fund with her own
money and had kept them to show to later students who might
not really understand the sacrifices made by some for the
cause of women's education in this one school.

In February‘?v,lBSG, the Massachusetts state legislature
pasged a bill giving the committee the right to carry out
the plans for the new school. This was known as an act of
incorporation and authorized the new tuilding for the
school. Work was soon begun. The men chosgen by the com-
mittee to carry out the plans of building often met with Miss
Lyons. They gave of their time and money in order to hagten
the work. In October, 1836, the corner stone for the new
gchool was laid. A fifteen thousand dollar building for the
education of women was at last to become a reality. The
ktuilding plans had been 8o carefully worked out by Mieeg Lyons

that few changes were made by the archiltects,
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*Mount Holyoke Seminaxry.

Few changes have been

made in the origingl building
gince the days of Mary Lyond.

*
Reprint taken from William Agustus Mowry, American Fioneers,
p. R89.
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The four-story wain building waes one hundred and alxty=-
gix feet long and fifty feet wide. There were winge on esch
end. The kitchen, the dining room, and several smaller
parlors were planned for the first floor.
The #gix recitation rooms were all on the second Floor.
Here were also the rooms for the teachers and a few extra rooms
were at first reserved for pupils. The two upper stories with
one of the wings of the building were divided into one hun-
dred and thirty dormitory rooms for the accommodation of
students. HRach room was designed to care for two students.
Miss Lyons' plan included not oniy the first building
tut others added since her death. The few changes made in
her plan ghow how carefully she had everything worked out
and how Tully she carried her life dream into a reality.
The opening date, set for November 8, 1937, found eighty
young women enrolled. HIach student was required to live at
the school even if her home was in South Hadley. As the
date for the opening of the school drew near, everything
posgible was done to hasten the work. Ien worked late into
the night on such jots as could te done bty lamp light.
Vet many dissppointments and delays occurred. The
furniture for the school wag donated mainly bty the women
of the sgtate of Mﬂssachuaetts. Much of it failed to arrive
at the time when it should have been coming in for the dorm=
itory rooms. Whalt wae to be done? That was the question

that wae uppermost in Mise Lyons'! mind. It wae now too late

21 tpid, pp. 191-192,
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to change the date of opening the school, so WMiegs Lyons
made up her mind to make the test of a bad situation. As
the different girls arrived, she met esach of them eagerly
and without much delay assigned to each of them a task.
This helped the girls to become acquainted and kept away the
feeling of homesicknessg. Mise Lyone had experienced this
lonliness when she, as a young woman, had gone to Byfield to
attend fhe academy. Another rule peculiar to this school
was that there were to be no hired helpers about the build-
ing; all the domestic work was to be done by the teachers
and etudents. Their first day's program, in scuxryin; aktout,
bumping into each other, upstalrs and down, looking in vain
for misplaced articles was a day long remembered by the first
clags enrolled at Mount Holyoke.

When some of liss Iyons"friends criticized her plan of
having every girl do a part of the work of the school, her
reply was that this plan would exclude from the school girls
Who.wefe indolent and weakly. Bach pupil must te willing to
do her share. |

Since much depended upon the success.of the domestic
plans of the school, Niss Lyons spent a great deal of time
looking for a woman who could teach and supervise the work
in the kitchen gnd dining hall for the firest trying winter.
Finally, she decided that she herself would take charge of’
the work. She carefully listed the girls according to the
work they were test able to do; and, though each mugt take
her turn at the various household dutles, yet girle who could

cook were placed in charge of thie work for the firet haxd
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months. It happened that some of thege girls wexre ecnrolled
in clagser during the hour preceding dinner. Nothing would
do now but that the hour for the clags bte changed. The
gizls of the gchool mugt bte given well-cooked meals, and
such meals could only bte prepared by wirle who could cook.
Many of the girle enrolled during that first yvear were from
wealthy homes and the experiences gained at Mount Holyoke
were indeed new.

The most serious kitchen proklem for Miss Lyons was to
gecure good bread. The firet batchee were gour and doughy.
Her own experience in treadmaking had not teen tested fox
vears. Again she selected a few of her girls vwho knew some-
thing about bread kaking; these were to give this matter
their gpecial attention. She herself moved her writing desk
into the baking room so that she could aseist the girle when
neceseary. She would often glip out of ked at night and
glide quietly down to the baking room to assure herself that
the temperature of the room was warm enough to cause the yeast
to work and the bread to raise. The new Rumford oven installed
was new to teachers and students alike and was an object of
great interegt to all.22 |

Nothing abkout the gchool was overlooked by Miss Lyons
during that firet btusy and trying year. She looked after
all the bookkeeping of the school. How to make ends meet
was often an impor tant proklem in Mise Iyone! mind. She had
ingisted that the charges for koard and tuition be made low

enough so that even the ambitious girl with little money

R2 Thid, pp. 201-202.
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could have the advantages of a higher training for her work
as a teacher. She often looked tack t0 her own early ex-
periencee and could sympathize with the girl who had Little
money to epend on her education.

Miss Iyons, before the opening of the echool, had sug-
gested the sum of fixty-four dollars a year which was to
cover room, board and tuition, Since the school trustees
insisted that the school could never keep up its expenses
on this low financial basis, Miss Lyons took the responsitility
of making her plan work. At the end of the year her careful,
gystematic planning showed that there was a small balance
on hand. Imagine Miss Lyone' delight when she gave her
report to the trustees and wae able to show them that there
was a small sum which could ke applied on the school debt.25
The trustees were now convinced that Miss ILyone not only
understood how to teach tut that the woman who was principal
of Mount Holyoke Seminary was algo a business woman,

A home at the seminary and two hundred dollare a year
was all the salary Miss Iyons would accept for her first
yveary work., Her teachers for the first year were, mainly,
young women whom }Mise Grant had trained af Ipsﬁich. Affer
that first year, Miss Lyons selected her teachers from among
her own graduvates. Tor Misg Lyone to chooge a graduate as
her assietant was considered the higheet honor that could
come to her. The three graduates of her first clase were all
chosen to help as teachers in Mount Holyoke school. ZFor years

to come graduates of Mount Holyoke seminary had no difficulty

23 1Bid, p. 204.
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in securing positions as teachers. 4 certificate signed by
Miss Iyons was a recommendation in itself.,

- Although the rules and regulations of Mount Holyoke were
gtrick, the girle did not rebel. Miss Lyons asked nothing
of the girles that ghe was not willing to do herself. TIllness
wag the only excuse that would te accepted for atsence from
meals or the classgroom. If a girl was abéent, ¥iss Lyong in-
gisted on looking after the girl personally. Just ae her
mother would do in her own home.

One of the girls told of her own attempt to te absent
from tea one evening. She felt tired after a long stage drive
and sent word to the dining hall thaf ghe would not report
at tea. The meesage added that she would like to have her
tea sent to her room. A little. later, a timid knock wae heard
at the door. Several of the gigis who were then in the room
ligtening to an interesting account of the stage journey called
out in chorus, "Come int" Imagine their surpriee when the door

opened and ¥isgs Lyona herself appeared carrying the tea tray
and saw the girls careleegsly lying on the bed enjoying them-
selvee. The girl who had asked for tea in her room had little
to say when she looked into the tired eyes of Migs Lyons and
realized that she had climbed four flights of astaire juet to
accommodate a none-too-energetic girl. When the girl tried
to apologize, Mise Lyons in her kindly way explained that
all the girle who were helping in the kitchen had plenty %o
do and were perhape as tilred as she?4 It wag at times like

these that Miss Iyons could show the girle what she meant bty

4 114, p. 218,
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teaching them to be considerate of others.

Miss Lyons never forgot the influence of Amanda White
over her own careless habite while they roomed together at
Byfield. This caused her to study her girls, and she would
often arrange for a careless student to room with one who
wag especially neat and careful in her personal hakits.

One day one of the students complained to Miss ILyons
akout the careleaa hakits of her roommate. Miss Lyons care-
fully explained to the neat young woman before hexr that this
wag a wonderful opportunity for her to help her roommate to
kecome a neat partner. When the young lady left Miss Lyons
office, ghe felt that she was Teing given a special opportunity
to give first hand help to a fellow student. Such was Niss
Lyong' tact in guiding and inspiring her girls. Much care
wag given tb the choice of a roommate for a quiet or moody
gixl, Such a type would usually find her roommate to ke a
| jolly, cheerful companion bubtling over with fun.

One of the students was asked to repoxrt to Miss Lyons
one day. What had she done amissg? Surely her deportment had
Leen perfect. IFeature how astonished she was when Miss Lyons
called her to task for being too serious, too afraid to enter
into the fun and good times of the other girls.

The epiritual and moral needs of the students were always
firgt in the thoughts of Mies Lyone. Their training'as
teachers, even though very important, she did not place firast.

Migs Iyons alwaye looked upon her school as e big family and
a8 nearly ae poseible ghe tried to let the girls mansge them-

gelves in the mame way ag they would live in a well regulated

home.
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The courge of study was patterned largely after that of
the men's colleges of the time except that no work was given
in ancient and modern languages. These subjecte were added
later. 1In 1862, the school term wag changed from a three
vear to a four year college course.

During'the twelve years that Miss ILyons was at the head
of lMount Holyoke, she showed much interest in the foreign
missionary movement, and many of the students themselves
volunteered for missionary service. During the lifetime
of Mary Lyons ghe saw the enrollment increasse from one hun-
dred and sixteen pupile at the end of the firet year, 1837,
to two hundred and twenty-four students at the end of her
last year, 1849, at Mount Helyoke. The number of teamchers
in this time also increased from four to sixteen.25

It was fitting that Mises Lyons sghould cease her labors
in the school which had been brought akout as the result
of her dreame and work. On March 5, 1849, she quietly bid
farewell to her girles and left the school in the hands of
her well trained teachers. This school has done much in
tringing about higher education for women, not only in New
England, tut also in the Western states.

Mount Holyoke college today continues as an institution
of high ideals. Mary Emma Woolley was made pregident of the
college in 1900 and has continued as preeident since that

time., She has been prominently connected with educational

work in this country during this time.

25'Willystine Goodgell, op. cite, D« 250.
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Mount Holyoke ha® become a very select school for young
women of today. The application of students geeking admis-
sion to the school is very carefully considered. The school
hag a long waiting list and it often happens that arrange-
ments are made for a girlts later attendance at the school
long before ghe is old enough to be enrolled as a student
in the college. One woman recently told about he: grand=-
mother who had teen a former student at Mount Holyoke, making
arrangements for her little granddaughter, six years old, to
attend the school on her graduation from high school. Anothex
ingtance was told of a fond aunt who had formerly graduated
from this school also and wished to make sure that her
niece would attend the same college. When the niece was
christened, at the age of six months, the aunt presented the
parentg with a receipt showing that the tuition of the baby
girl had been paid for four years' attendance at Mount
Holyoke.

The rules of the school continue to be strict compared
to many other colleges and is therefore often better liked
by the parents and gﬁardians of girle seeking admigeion
there than by the girls themselves. Thé studente who live
in or near Soufh Hadley are now permitted to room at home.
Although the enrollment has increasged akove what it was in
the days of Mary Lyonm 1t still continues to he a small
gchool compared to the number enrolled In many colleges of
today. Mount Holyoke 8till stresses misgionary training
and gends out trained young women to work in foreign filelds.

The yearly anniversary date of the founding of Mount
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Holyoke continues to do honor to thelr founder, ¥ary Lyons,
tut her moet pleasing monument is in the life of the many
young women of high ideale who have Leen trained in the

gchool and have carried ite teachings to others.
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%John Dewey, 1l859~-
The great American
Philosopher.

L}

*Reprint from "The Journal of the National Bducational
Assoclation', February, 1950
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CHAPTER VIIIX
John Dewey, the Fhilosopher

Like many famous men of our country, John Dewey,
America'e® great thinker, spent his early life on a farm.
And this farm, where he, ag a boy, milked cows and gathered
eggs, was located near Burlington, Verment. He was korn
Octoker 20, 1859, one year before the outbreak of the Qivil
War. Although he was too young to understand anything about
the war, he always liked to hear the interesting stores about
it when he was older. ZFor seven generatione, John Dewey's
ancestors had been farmere, and their simple, wholesome
life influenced his living greatly. ZEven today, the noted
educator and philosopher lives on a farm not far from New
York City, where he spends hig spare moments ralging poultry.
One day his caretaker became ill and Dr. Dewey thoughtfully
looked after higs work. He even delivered an order of eggs
when an ingistent voice over the telephone demanded gome to
be delivered at once. When the great educator in the dis-~
guise of an epg peddler called at the house with the much-
needed eggs, the lady of the house told the maid to have the
peddler go to the back door with his produce, which he
o0kligingly did at once. When Dr. Dewey had assured the maid
that the egge were really fresh, the lady of the house appeared
and paid him herself. 8oon after, thie lady gave a tea and
asked Mr. Dewey to talk. The purchaser of epwge had wanted fox
gome time to see and hear the famour man. When Dr, Dewey

arrived and the hostess gaw him she replied to a friend, "My
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word! A philosopher? Of all thingsl He looke just like
the man who delivers egge at my door."1

At the age of twenty years, John Dewey was graduated
from the University of Vermont. While in college, he Lecane
greatly interested in the study of the mind and in its ability
to‘work--to think; and in the world around him. Thig study,
Whicﬁ is known as philosophy, led him to take up the study
of pesychology, which deals with the thoughts and tehavior of
man. But much as he wished to continue these studies, John
Dewey wondered if this would be the wisest thing to do. Fer-
haps, he thought, he should take up work in some sukject that
wag better known in the world. John Dewey decided it wounld
ke wise for him to consult hig friend, 1x. W. T. Harris, who
was also interested in the study of psycholopy. MWr., Harris,
after reading some of the writings of Mr. Dewey, advised him
to continue hig study in psychology.

From 1881-1884, John Dewey atudied at Johns Hopkins
University, and from it received the degree of Doctor of
Philosophy. Xuch of his time from that time on was spent in
lecturing and writing on his sukjects. Dr. Dewey has in-

. fluenced the thoughts of the whole country.

In 1886, John Dewey fell in love with and married Alice
Fenton of Ilint, Nichigan. This bright young woman sympath-
ized with and greatly inspired the young thinker in hie

work. He was trying te bring about a change in the methods

1 No suthor given, "The Philosophlcal Xgg Peddler," THE
BOCKIIAN, September, 1927, pp. 47-48.
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of teaching 1in American schools. Later, in 1908, Mrs.
Dewey was a great help to her husbkand in carrying out his
plans for his experimental school at the Unlversity of
Chicago.”

Ae John Dewey looked back upon the schoole of hig boy-
hood, he saw that their teachings were mogtly fact collecting,
and an uninterésting process of mere Yrain-stuffing. In hig
books, lectures, and teaching Dr. Dewey stressed the great
change in child life gince the days of the Qivil war. In
this new day-~often aspoken of as the Industrial Revolution--
the people no longer manufactured by hand the articles they
used in their homes and wore on their persons, Instead of
raising the sheep, shearing the wool and carding it to be
woven by hand looms, like one's grandfathers and grandmothers
did, people now bought their clothing ready-made. Mr. Dewey
pointed out how thie change affected the child in school,
how teachers needed to furnish activities for children which
could not occupy their time at home. ILargely through his
efforte, industrial arts and home economicg btecame & part
of the courses of study in the schools of this country. He
stressed the fact that children learn by "doiné";

From 1894 to 1904, Dr. Dewey was the director of the
gchool of education at the University of Chicago. At first,
when he set up his experimental school, many people looked
at it as foolish and a waste of good money. But today the

influence of hle teaching is felt over all the schools of the

2 Encyclopedia Briteunica, Veol. VII, Four th ®dition,
pp' ~ *
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country. Everyone thqught in that day--teachers, parents,
and even the pupile--that the gchoolg were created to prepare
one for life. And in turn they were taught cube root and
Latin which made very poor farmers of husky country lads
and inferior seamstresses and cooks of red-cheeked girls.
When John Dewey took hold of these idiotic courses of study,
the interest and need of the child was at once considered,

To him, the child was a part of society and was needed to
build it; consequently, to bte a unit of gociety, one had to
grow--and the echool was a most important element in this
growth,

In 1904, Dr. Dewey left Chicago to take up a position in
Columbia University in New York City, the school he is con-
nected with  at the present time. Here, the guiet and kindly
man has Leen an inspiration to students from all countries
of the world; and through these students his ideas have been
carried to all corners of the earth.

Dr. Dewey has, at all times, felt that the public
gchool of America is the best institution we have to solve
thhe many proktlems that society must meet. He has emphasized
the fact that the school ghould be made as life~like as pos-~
gitle. Dr. Dewey has taught that the best way for a child
to learn anything is through experience. He held that the
#chool must give the child an opportunity to learn in this
fashion if the school was doing all it could do for the
child. Dr. Dewey's teachinge that & child could test learn
through all the experiences of the senses was new to many

teachereg, He taught that play, congtructing objects, obw-
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serving nature, and taking an sctive paxt in any of the

gchool gctivitiea was just as much a part of the leaxrning
process as the kook learning which had been given so much
attention in the past,

He wanted the child to become familiar with real life
problems by meeting such problems in the schooi life, Thus
the lesson of cooperation could be taught .th:rough play and
othier school activities. He looked ‘upon the school life as
the best place to train the ehild in mutually helpful living.
The best way to train the pupil to meet responsibility, to
develop initiative, or the ability to go ahead of hisg own
accord_ and to make the child see that he was one of &
gocial group and must do his part to carry on the work of
this group; would be to let the child share in the activities
of the school.,

However, John Dewey'!s influence has not been confined
.merely to students; men of the countxy that make itz laws
and govern its policies have gought !the advice of this kind
and generous thinker. And through hig teachings and writ-
ings, people in general have become vitally in‘c‘eiested in
the children of our schools. More than any educator living
today, Dr. Dewey has helped to destroy harsh methods of
discipline in schools, and has made the modern school a
pleasgant place for a child to go for the development of his
learning. When his fame had gpread to the other countries
of the world, Ruesia, China, Japan, and Mexico invited him

to their countries to explain his plane to their educators
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to bette: their school systems.

While in the city of Mexico in 1926, Dr. Dewey learned
of the movement among the more educated of the upper classes
who had given up their staunch religion to become enthus~
iagtic over "New Thought", the principles of wvhich were given
in a book put out by an akron, Chio, publisher. When these |
people learned that John Dewey was not the author of the
took, and furthexmore, knew nothing of the religion, they
were extremely disappointed; they thought the great American
philogopher would explain the kook to them.®

In the teachings of Dr. Dewey, he has always held the
child to he the center of school life. And through his
teachings physical education became stressed in school
systems; He was one of the first educators to gee the need
of health work in the school program. People had crowded
into the cities from the farm, and there was little opportun-
ity for healthful play in the cramped quarters of the big
cities. For years the city street had been the playground
for children in cities, and until the automobkile came into
exigtence it was a fairly safe place. Now, the s chool
groundes in large pla.c.es, with their ball diamonds and sewings
and giant strides, furnish ample space for children to get
their needed play.,

One of the things Dr. Dewey has tried to make the people
of thie country understand is the need for egual educational

opportunities for every child in all states, that schools

S Katherine Glover, "Tomorrow may be too Late," an interview
with John Dewey, GOOD HOUSEKEEPING, Marcli, 1934, pp. 20=21¢
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are for all and not a few. In his book Democcracy and

BEducation, the teaching and thinking of John Dewey can be
summed up in his motto, "Learn to act with and for others

while you learn to think and to judge for yourself.®
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*mllwood Patterson Cubberley, 1868-
‘Americat's best loved school man, who
gerved as ingtructor and dean of
education for thirty-five years in
the School of Education at Leland
Stanford University of California,
1896~1933, He has made valuakle
contributions to school administra-
tion and the history of education.

¥
Reprint from the "School Executive Magazine," April, 1933.
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CHAPTER IX

Ellwood Patterson Cukberley, The Educator

Doctoxr Bllwood FPatterson Cukberley of Leland Stanford
University of Palo Alto, California, 18 one of the leading
educatore of our country. The ideas of Professor John
Dewey on the east Atlantic coast and thoge of Dr. Cukberley
on the west Pacific coast have met and often tlended in the
mindg of the people in the great.stretch of country separating
the schools which these two leading educators represent. To
think of these two men is to think of the schools which
these men by their work and efforts have built up. ERach of
them has had the interest of the boys and girls of the
schools and nation uppermost in his mind wheﬁ he has Leen
darrying on his work of educational reform.

Dr. Cubberley, the Educator, was born in Andrews,
Indiana, June 6, 1868. 1In talking to a reporter recently
he gaid that there was nothing of special significance or
importance connected with his  early life in Andrews. He
lived the usual life of a boy in a small American town. His
father was a druggist and hoped that some day his son,
Ellwood Pattergon Cubberley, would follow him in this samnme
line of work. He encouraged his son in the study of science
and physics which Dr. Cubterley was much interested in while
he was a student in Andrews high school. Two of hig high
gchool teachers had a preat deal of influence over him and
ingpired him tuv go on with a higher education.

One day i1t was announced that a gpecial speaker would
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address the pupils at the chapel hour. The Bpeaker wae none
other than Dr. David Starr Jordan, at that time P?eeident

of the University of Indiana, who later became the Fregident
of Leland Stanford University. This talk of Dr. David Starr
Jordan's on education made a great impression on the mind of
Ellwood Patterson Cukberley. He was determined that, come
what would, he would go on with his education. Dr, Jordan
rioticed the enthusiastic youth‘and genged posgibvilities not
dreamed of by the boy's parents or teachers. As a result
Dr. Jordan sought out the boy's father and persuaded him to
let hie son enter the University of Indiana. A resl friend-
ghip sprung up between the quiet college youth and the
University President, which grew into a life-long friendship,
The feeling of hero-worship which Dr. Jordan inspired in
Ellwocd Patterson Cubberley was later to be inspired in the
lives of the students under Dr. Culberley when he himself
had risen to a place of prominence in the University.

In 1890, Bllwood Patterson Cubberley graduated from
the University of Indiana, having made scilence his epeéial
field of work. He secured a position teaching science and
mathematics in Ridgeville College, Indiana. It was not long
until Mr. Cutberley was a favorite among the teacherg and
students. There was something about hie quiet, forceful

manner that made the students feel he wae thelr real friend.
At the end ofvtwo vearg the young man of twenty-five yemre
was made president of the school., Thie war indeed an honor
for one Bo young. ‘It wag while he wae connected with this

gchool that his marriage, June 15, 1894, to Helen Van Uxem,
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of Richmond, Indiana, took place. Her charming ways and
manners helped to make the Cubberley home the congenial
meeting place of their friende and agsociates.

Ellwood Patterson Cutberley received his degree in
Master of Arte (A.M.) from Columbia University of New York
City in 1902. Three years later, 1905, the degree of
Doctor Qf;PhilOSOphy (Ph.D.) was conferred on him. Dr.
Cubberley continued his studies and in 1923 the University |
of Towa conferred on him the degree of Doctor of Taws (LL.D.)1
H;s studies, investigations and practical experience have
made him an authority in the field of higtory of education
and school administration.

Dr. Cubkerley had often expressed the thought that the
college courge of gtudy in Ridgeville should ke changed.
There were people connected with the college who felt that
the young man who had only had two semester hours of study
in the field of education was not prepared to fill the posi-
tion of college president. Yet he soon proved to the satis-
faction of these doubters that he knew something about this
work:. He set about making the change in the college course
of study he had talked of for some time. This required much
patient work and effort, but in the course of time the change
wa8& krought about, A4ll thé while his work was bkeing watched
and followed by his former friend and advisor, Dr. Jordan,
who had become the President of Leland Stanford Univereity.

When Dr. Qubkerley's term ag president of Ridgeville

L who's Wno in America, 1932-1933, Vol. 17, p. 630.
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College had expired in 1896 he wae informed by Dr. Jordan

that he had supgested his name for the position of Superin-
tendent of the San Diego, California, city schoole. Dz,
Cukterley later told how he considered this almost funny to
have his friend so interested in his work. He secured the
appointment and while superintendent there he made a great
many changes in the school course of study.

At that time history was taught only in the upper grades,
The new city school gsuperintendent had the teaching of hie-
tory stories begun in the first grade, and continued the
study throughout all the grades. The same wae true of
science and literature., ILiterature had been presented to
the gtudents as a part of their study in grammer. This Dr.
Cubberley said was a mistake and the etudy of the poeme and
gtories now taught became a pleagure to the student ar they
were to be taught to enjoy them. Some of the teachere who
had been teaching for years in the San Diego schools felt
that the young superintendent would wreck the school system.
Why should histoxry and écience be taught in the lower grades?
Surely if reading, writing and numbkere were taught to the
primary children that was all that could be expected of them.
But Dr. Cutberley guietly smiled, listened to their complainte
and went akout maeking more changee.

The new course of study attracted much attention and
different cities began writing to Dr. Cubberley for mugges-
tione in changing their courge of etudy aleo.

It began to be akbout time for Dr. Jordan to suggee’d

another change and in thie Tr. Cubberley wa® not dieappolnted.
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In 1898, after a two years gtay in gagy Diego, Dr. Cubberley
wag Invited to come to Leland Stanford Universeity to act as
agsociate professor in the History of Rducation. He war the
head of this department until 1917, In that yeaX a School
of Education was created in the University and Dr. Cutherley
was made Dean or head of this school., He held this position
until he retired June 6, 1933, on the annivergary of his
gixty-fifth birthday.

In Leland Stanford University, as elsewhere, Dr. Cubberley
won the love and respect of the gtudent Lody. To the gtudents
of the school he is known ty the familiar title of "Dad®
Cubberley. This title, perhaps better than anything else,
expressges their feeling foxr him. One of his students who had
reached a position of prominence once said that no matter what
others thought akout his work, if Dr. Cubtberley should say
that he had not done the thing he should do he would feel
his work was a failure.z

In 1900, Dr. Cukterley revised the course of study of
the schools of San Francisco, California. He says that his
ideas on educational matters have not changed much since that
time.5. He looke upon the child ag a real pergon, not simply
one of a group. He does not feel that any child should be
forced to remain in school againgt his will. If a btoy or

gixl, who ha® reached the age of fourteen years, wighee to

2 g, w. Fraisier, "Cubberley as Hie Friends Know Him,"
SCHOOL EXECUTIVE MAGAZINE, April, 1932,

3 Julian A. McPhee, "Ellwood Patterson Cutberley, The Educatoxr".
ACGRICULTURAL EDUCATION, August, 1933,
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drop out of gchool Dr. Cubberley says he would let him loave
School feeling sure that the pupil would soon wish %o re-
turn if he had been taught broperly while in school. When
such a pupil returns of him own accord he ig certaln the
boy or girl would make more progress than if he had teen
compelled to remain in the first place.

He also expreéses hig belief that the high schools and
‘Junior colleges of the future will be greatly changed from
the schoolg of today. 1In these schools he thinkse that there
will Ye more of voeational training and less of cultural
wourses~those taught for the sake of kndWledge of thege sulb-
Jects alone. Every boy and girl should be trained to work
with hie hands. The student in school, he Telieves, should
be taught many things that will help him to mske his future
home 1ife succeseful. Increased lelsure time means that the
gchool will have to train the pupils to make the best of
this 1eisure.4

Dr. Cukherley looks upon the field of education as the
biggest under taking in the country today. Not only must
the schoole have trained teachers for the toys and girle
tut the men and women who make plans for successful school
programs must be trained and fitted for this work. There
must ke real team work between the studente, teachers and
leaders in education, if the game 1g to be a success. When
Dr. Cutherley was asked recently to give hie favorite quota-

tion he replied that of hie many favorites thie one le perhaps

% Ivid, August, 1933.
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the bvest to express his feelings; "We can walt for streets,
Parks and meny formy of public improvements and ser#ice, but
We cannot postpone education. It must te provided at the

Ohne time in their lives that children can avail themselvss

of it,n°

Dr. Cukberley has not only heen interested in education
28 a teacher. His work as an author with textbooks in the
Tield of education are studied Tty students throughout the
colleges of the world, He is also the e ditor of impr oved
text booke in college education known as the Riverside Series.
Becauge of his understanding of school laws and legislation,
his services have been sought out bty different states wishing
Lo make improvements in their state school systems. His work
for improved rural schoole has been untiring. He has often
called tﬁe attention of the country to the poor conditions

40 Le found in rural schools. In his book Rural Life and

Bducation, Dr. Cubbeiley encourages the farmers to remain

on the farme rather than go to the overxrcrowded city. He
urges a greater comsolidation of rural schools and improved
school opportunities for country children. Equal opportunity
for an education for city and country children alike is the
goal Dr. Cubberléy has Leen, and is, striving for. Since
hig retirement from active school work in June, 1933, he has
continued hig writings in hisg favorite field. His knowledge
and experience have made him a worthy leader in a great cause,

the educational progresgs of our country.

5 1pid, August, 1933.
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As the writer finishes this chapter dealing with the
life and work of BEllwood Patterson Cubkberley, one of
America's beet loved schoolmen, word comes that the School
of Bducation of the university which he served for thirty-
five years and which he loved so well, Leland Stanford Junior,
hag been endowed with Dr. and Mrs. Cubberley's life savings,
a gum of four hundred thousand dollars. The money is to go
for fellowshipe for young men who wigh to fit themselves at
Leland Stanford Junior University for teaching or for special

training in the field of education.



CHAPTER X
A Brief Discussion of a Few OQutetanding Nodern
Amer ican Educgtors

The educators etudied in the preceding chapters have
in no sense exhausted the long list of names of the men and
womernt who have devoted theilr lives and interests to the cause
of education. Thelr lives have been chosen tecauee of gome
special, outstanding work that they have accomplished in theix

field. In this concluding chapter a brief kiography of the
lives of a few other educators are presented.

Iany other men and women who have done much to raise the
gtandards of the school could be studied with interest, btut
time does not permit a detailed study of their lives. The
nokle men and women of the past who have won the tattles of
theix day and age leave the field to the youthh of today to
carry on the battle against ignorance. The aim of the future
ag well as the past should be an equal educational opportun-

ity for all the boys and girls of the nation.

William James

Wwilliam James, the psychologist, was born in New York
ipn 1842. Unlike mogt children of thig country, he did not
attend the public schools, but received hig education pri-
vately. Iater, he graduated from Harvard, and in 1872, he
tecame a member of the Harvard faculty. Before he wag thirty
years old, hie health weakened and much of hig life was
gpent in Europe, going from one famoua health xesort to

another trying to regain hie health. Although he learned
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to like European countries, William James could not ently ely
overcome a degire to return to his homeland,

He loved nature and epent much time roaming about the
New England hills, swimming or fishing in quiet gtreams, and
working in his own garden. After climbing to the top of
one of these hills in New Hampshize, he wae go thrilled with
the view before him that he decided then and there that he
would btuy the hill-top if possikle. This he finally succeeded
in doing and he built a cabin on the swmit and némed the
place Chororua "farmlet!". This retreat became the fayorite
home of Profesgor James. Much of his time here was gpent in
the garden, tut often he would stop his work there to gaze
over the stretch of hille, Valleys,'and woods in the dlstance.

Hie mind would then turn back to some protlem he had heen
trying to solve while hig hande were tusy plying a hoe with
which he was waging war on the weeds about him.

The last days of the life'of r . Jameé--the month of
August, 1910--was spent in the Chororua cabin. When he
entered the catin for the last time, he sgank into a chaix
teside the fireplace and said, "It is so good to get home.”

When students think of Professor James they usually
think of a certain word--"Pragmatism"--which he made popular.
He often referred to it in his lectures and writings. By
this work Profersor James meant the attitude of mind a person

held towarde anything. Thie attitude of wind would cauge

1 Rufus W. Stimson, "Professional Sanctione from william
James ," ACRICULTURAL EDUCATION, January, 1933, p. 99~101,
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the individual to do certain things which would be brought
about because he had thought a certain way on a guestion,

He held to the idea that you are afraid because you run
rather than that you run because you are afraid,

Although many of the ideas and teachings of Profesaor
James are not accepted by the people of today, his real
influence lay in his ability to mske others think and act
for themselves. He exerted a great influence over the
students in his classes and many of them have contributed
much to the field of education. The psychologists influenced
by Professor James have contributed much to the progress that
has been attalned in the schools of today and their studies

will contibute much to the educational field of tomorrow.

| Edward: Lee Thorndike

Edward Lee Thorndike, the American psychologist was born
August 30, 1874, at Willlamsburg, Massachusetts. He attended
the Roxbury Latin Grammar School of that state and attended
the University of Harvard until the year 1897, when he re=-
ceived his degree in Master of Arts from this institution.

After two years of teaching experlence he received an
appointment to teach in Columbla University as in instructor
in the department of psychology. He has been.connectéd with
the Teachers College of Columbia ever since that time and
has had much to do with the development of that instltutlon.
Professor Thorndike taught in the department of educational
psychology from 1902 to 1904, and wes made head of this

department In the latter year.,
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Professor Ddward ILeo Thorndike has heen the lecder 1
the movements for sclentific tests and measurements through-
out the schools of the United States. By the use of standard-
ized tests and scales for the measuring of intelligence of
school children 1% has become possible to find out if the
schools are accomplishing all that can be expected of them.
By these measuring devices it has become possible to compare
different school systems. This sclentific method of finding
out what a school 18 accomplishing has acted as a spur to
schools that were far behind thelr neighboring schools. It
has also served as a check on the schools which were‘putting
more time on certain subjects than 1s considered necessary
to attain a satisfactory standard.

He is often at home to his many friends in his home in
Montrose, New York. He met and married Elilzabeth MNoulton
of Lynn, Massachusetts in 1900. Four of his five children
are'living today. These young men and women are offen
interested in telling their friends how thelr father liked
to glve them the tests that he later .planned to present to
his teachers in school.

During the World War, Professor Thorndike was connected
with the army and was made chairman of the committee on
classification of the American soldlers. His system of
classification and distribution of troops was 80 afficient
that it won high praise for him,

In 1921 Columbia University made him Director of the

Division of Psychology in the instltution of Educational

research of their Teachers College.



Professor Thorndike has written g great many bLooks
which have teen widely read egpeclally amony students of

psychaology. His ideas and thoughte have greatly influenced
the eschools of today.

Charles William Eliot

Charleg William.ﬁliot, a teacher by choice, wag born in
Boston, 1834, His father, Samuel 4. Eliot, was a wealthy
Boston merchant and a man of influence in New England. He had
high ambitions for his only son, Charles William, who grade
vated from Harvard College in 1853 at the age of nineteen
yeare. The father, Samuel Eliot, desired that his son should
enter into business with him. Mr. Eliot wae greatly diss
appointed when Charles made known to him that he had no desire
to enter into busineses and become a werchant. He tried to
make hig gon see that he would have a Letter chance fox
ugefulness in this field than in the field of education.

Charles William decided to congider the matter for a
vear.after he had discussed the situation carefully with
his parents. To please his fathei he remained at home and
during the day studied business with his father tut in the
evening he taught school tecauge he wanted to. He organized

night classesa for men and boys in the Pitts Street §chool

of Boston.2

The winter was cold and the enow wag often deep hut

Charles William Eliot did not tire in his emelf appointed

2 John T. Wheeler, "Charles William Ellot, The Educator."
AGRICULTURAL EDUCATION, Nay, 1933, pp. l63-165,
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task. One evening in January, 1854, after comlng in from
his night class he decided that he would wrlte & letter to
a friend. He complained that his hands were so numb with
cold he could scarcely control his pen.

Charles William Eliot derived real pleasure from his
teaching in the night school and at the close of the year,
much to the disappointment of his father, he definitely
decided to make teaching his life work.

He returned to Harvard and began work as & tutor. The
work of a tutor required that the teacher assist students
who were behind in thelr class work or were required to take
work that they had never had in preparation for‘required
courses, The work assigned to Mr. Eliot was the coaching
of backward students in mathematics.

The young, earnest, and ambitious teacher gradually
rose in rank as a teacher in Harvard. In 1863 he went
abroad to study, remaining untll the year 1865. On his
return to America he again had to make a decision in regard
to his cholce of work, as he was offered the position of the
superintendency of the Merrimac WMills., Again he turned
down a business position and decided in favor of the teach-
ing field. This time he secured & position as a professor
of Chemistry 1in the newlj founded Massachusetts Institute of
Technology. The salary df two thousand dollars a year was
disappointing tb him but he Felt that here he would have an
opportunity to teach chemistry in the way in which he thought
1t should be taught. The chemlstry department of Harvard,
where he had taken his college work, had offered little
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chance for individual experiment. He saw the need For a
changed course of study, and new methods of instruction.
While connected with this school he began writing books and
articles expressing the need for a change in presenting
college subjects and an enlarged course of study. His work
and writings won recognltion for him and in 1869 he was
offered the presidency of Harvard College.

As President of this Institution, he brought about a
great change in the college. He developed what is known as
the elective system—-~a cholce by the student of certain sub-
jects he wished to study. When President Eliot had been a
student at Harvard, there had been scarcely any opportunity
to choose subjects the student might be interested in.
Certaln courses were outlined and strictly followed. Pres-
ident Eliot also did away with many of the rules and restraints
imposed on the students and developed the idea of student
responsibility for conduct. |

When President Eliot came to Harvard in 1869, he found
it a conservative college stressing classical instruction,
such as the study of Greek and Letin. Much emphasis had
also been placed on the study of theology, or the study of
religion. When President Elliot retired forty years later,
in 1909, the school had become--under his wise leadershlip--

a great University, training men in all the leading pro-
fesslons of the country.

To think of Harwvard Univeréity is to think of its famous
President, Charles William Ellot, who did so much to raise
the standard of Higher Education in America. After President
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Ellot retired from Harvard he continued active in the ed-

ucational field, writing end influencling American thought.
Much of his time was given to developing international peace.
The life of President Ellot, the teacher by choice, quietly
came to an end at the age of ninety-tWo years, after a life

well spent in hls chosen field. He died in 1926,
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