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INTRODUCTION
THE EARLY INFLUENCES OF THE TEACHER IN LITERATURE

The problem of showing thelgrowth and development of
edueational theory and philosophy as depicted by the teacher
in literature begins with the period following the middle of
the eighteenth century. Before this epoch; philosophy con-
centrated upon the chureh; after this era, attention was
given to the critieism of the soeial and political organi-
zations. The first philosophy tended to destroy the abuses,
while the latter aimed toward an 1deal society. TVoltaire,
the leader, with his intellectuwal power, in the first half
of the century‘f@rmed an intellectual aristocraey.w»As a
contrast R®usseau, Wh@ had a profound feeling of sympathy
and em@tion for all classes of people, replaced the old
theory @i an. intellectual aristocracy with one of faith in
nature and man's ability. ‘

A study @f the teacher in educational literature cannot
be complete without & basis for the democratic enlightenment
of the eighteenth century. The literature used in repre-
senting this pefiod is written by men who are the philoso-
phérs and soecial reformers of their age. This philosophy
and educ&tional theory are soattered throughout the books,
which will be used in this problem to exemplify the teacher
in his relation to teaching his pupils. Educational



literature during the eighteenth century was very rare, ex-
elusive of the works of the great philosophers. For thils
period, the philosophy and educational theory is best shown
by eiting a philesopher who is the author of the literature.

The great philosorher and reformer in educatian, during
the elghteeumh @entury, was Jean Jacques Rousseau. He was
born at Geneva -a Fren@h Swiss by birth. in 1712 when the
covwmry'was seething with an undercurrent of revolution.
His early'tralning'was very inefficlenx and was marked by
:its lack of diselpline. At an early age, Rougsgeau sensed
thﬁ 1n3ustlce and lack of dlscipline in the corrupt 01vili—
zevtion which had resulted from an artifleial educationsl

1. ‘ S ‘
system.
o Thevbiébeian Rousseaw, living from hand to

- mouth, by turns valet, olerk, .tramp, tutor, copy-
ist, author, fugitive, was fllled with ungquench-
'able hatred of the rich and powerful. This hatred,

bogether with an ardent love of humanity, made him

burn with the desire to overthrow soeiety and

carry men back to that state of "mature™ which he

conjured up in his imaginatlon'

The early life of Rausseau served as a foundation 1o
the principles of philesophy and education in his book,

2
Emile. The teacher, as & real character and with & name,
does not exist in this literature. The book is valuable and
valid for the selution to the problem because Rousseau has

imagined himself as the teacher for the imaginary pupil,

1 R. H, Dabney, The Causes of the French Revolution, pp.
277-279.
£ J. J. Rousseau.




Imile. Almost all characters 1n literature are fictitions
80 this incident will not make the proof less valid.
Emlile the novel and didactic exposition of the eigh-
‘ 3
teenth century is:

« « « an epoch making book in the history of ed-

ueation--a book which has served as a starting

point for a new advanoce into the field of inves-

tigation, and to whieh the thoughts of men are

ever returning for fresh inspiraticn and direc-

tionq ‘

Like hls contemporaries, Rousseau influenced by Locks,
developed a philosophy antagonistie to sensationallsm. He
agreed with Cordellac and the Eneyclopaedists that all
thought was contributed by the senses, but in addition he
elaimed that the mind's reaction to sense experience was
essential to knowledge and conduct. Enowledge 1s made pos-
sible4on1y with comparison and reasoning of related exper-
ience.

The history of Emile's imagin&ry career as

the pupil and companion of Rousseau for twenty

years gives us a detailed aceount, in the con-

ecrete, of the principles and methods of & new

system of education.

Roussean, as the imaginary teacher of Emile, depicted
his theories as a contrast to the older school. The differ-
ence in thought had a poor influence on education. The
older school sontributed the whole of man's ideas to social

intercourse and Helvetius carried the doctrine a stage

3 Ibid., "Iranslator's Introduction", p. xvii.
4 Tbid., p. xxiv.



further by asserting that the difference between men is due
to edusation. _Rousseau regarded the distinetive nature of
man as & fundamental process of education. In Emile's
training,_ﬁheﬁteacher_was‘a servant, and not a master of
the_mini, who helped from without & process of growth which
hed its impulses within the individual pupil. This was to
prove the theory that the mind produced ideas on the ocea-
sion of ité‘Sensafion but the activity depended on the sen-
sations not on itself. Rousseau's prime interest, as the
teacher of Emile, is determined by the reamction to what is
taught and the origingl nature of the learning mind and not
to the curriculum of studies or the art of instruction.
This placed the Tesponsibility on the bteacher o understand
the pupil Emile axd to teach him the personal elements of
educatioﬁf?'For Emile, Rousseau constructed an age period
where he would deal with his pupil in a seieﬁ%ifié way and
know the mentel 1ife of that pﬁpiif” This plan Suiﬁéd"edﬁéé-
tion to the child's natufe!énd the'teacher was made respon-
sible for his knowledge of the 6hild. This meant a close
correlation with human nature. .

In commenting on the sducational philosophy of Roussesau,
William Boyd se.m? "Me ideal education is one that does
fullest‘dustioe'to all these innate possibilities of human

nature."

5 William Boyd, From Locke to Montessori, p. 47.
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In giving his educational theories, In Emile, by teach-
ing his imaginary pupil in a sclentifie way, Rousseau
started a movement which contained a wealth of ideas toward
starting an educational regeneration and an educational
freedom. The great reformer believed that?

The best education, therefore, must have as

1ts ideal to bring about the develepment of the

~original nature in sueh a fashion that under gll

the passing changes of external circumstance the

man is impelled to action by no other will than

his own.

By correlating Rousseau's philogophy and edueational
| theory and philosophy of the faneies teacher in Emile there
is a correlation. As & main purpose in writing Emile,
Rousseau tried to depiet his philosephy and educationsl
theory through the 1maginary teacher's relation with his
pupil, Emile. ‘

Among those effected by Rousseau's Emile was Johann
Heinrich Pestalozzi, a German Swiss, who tried to rear his
child, Jacobli, according to the new plan. TUsing Jacobli
for his text-book, laboratory and experimental school,
Pestalozzi discovered Rousseau's impractiecability and de-
vised methods for improvement. As & result of the experi-
ment, Pestalozzi wrote his finest contribution in which he

gives his opinion on the social and edueational reforms

whieh are scattered lncidentally throughout the book; it

6 Ibid., p. 44.
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was not written to amuse any reader.

Leopard and Gertrude ocouples & somewhet
peculiaY position in Liferature, since it is
neither preelsely a story, nor a pedagogical
treatizse. It might be called & realistic pic-
ture of Swiss peasant life in the last century,
« + » yot 1t contaius much thought that is
eurilous “and instructive concerning old manners
and customs.

Pestalozzi's new education consisted of a great éocial
function, & moral and intellectual development of the ehild
for all the classes of people. The only way soclety could
be saved from degradation was to educate all children. With
this idea, 'he promoted a hew conception that & poor home was
not a requisite for a nefarious home as it was generally

similatéd. The purpese of Leodard and Gertrude was to re-

veal thé simple village 1life of Bonal and the changes
brought about in edueation, by a needy woman, Gertrude.
Pestalozzi used Gertrude &s the mother and teacher in her
own home to instruct her ‘children and the neighbors' ehild-
ren to bring about an educational reform.

One man who visited Gertrude's home and sehoolroom
audibly qonfeésed; *T must be & school-master in Bonnal!

To show the relation of thq teacher to the phillosophy
and educational reforms of Pestalozzi, Gertrude and the new
teacher, Glulphi, with the ald of each other, organized an
exemplar school. Gertrude, the pioneer teacher, aud Glulphi

7 J. J. Pestalozzl, Leonard and Gertruie, Translator's
- Preface, p. iv.
8 Ibid., p. 131.



9
used this motive in their school:

You should do for your children what their
parents fail to do for them. The reading, writ-
ing and arithmetic are not, after all, what they
most need; it is all well and good for them to
learn something, but the really important thing
is for them to be something,--for them to become
what they are meant to be, and in becoming whieh
they so often have no guidance or help at home.

| Pegtalozzl stressed the development of human nature by

use and exercise of the powers and talents. The human, to
learn, -must come in actual contact with the realiﬁies of
experience and actual intuition of the world's realities.
The matérials of the sense world were used in the teaching
in reéognition of oreative activity in the learning process.
Gertrude and Glulphi emphasized working from the inside of
the minds of the pupils to the final form of developing
ideas. This was based on self-activity and development.

The puplls were not taught, by Gertrude and Glulphi,
at an early age to read and‘write but rather were taught to
speak correctly by distinet articulation. Gertrude said%o

0f what use is it for a person to be able

to read and write i1f he cannot speak?--since

realing and writing are only an artificial sort

of speech.
This encouraged conditions similar to life. To further the
idea the teachers would not say in a tone of an instructor%l

¥0hild, this 1g your head, your nose, your
hand, your finger;" oxr: "Where 1s your eye, your

ear?™ but instead,-~"Come here, child, I will
wash your handg," or, "I will comb your hailr."

9 Ibid., p. 130.
10 Tpbid., p. 130.
11 Tbid., p. 130,
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Instruetion in arithmetic was correlated with life by
counting the steps across the room, the number of window-
panes, the number of threads in spinning, and the turns of
the reel.

- The teachers, Gerbtrude and Glulphi, were advanced in
order, punctuality, and cleanliness. Good habits, behavior,

‘ 12
and politeness were part of the ftraining. The school:

must be clean as & éhurch; and he would not suf-

fer a pane of glass to be missing from the window,

or a nail to be driven crooked in the floor.

St1ll less did he allow the children to throw the

smallest thing upon the floor, or to eat while

they were studying; and it was even arranged that

in getting up and sitting down they should not

hit:.against each other.

If any punishment was given it was to remedy the fault which
had oceurred. A forgetful idle scholar had to eut woed or
earry stones for a wall -which some of the older boys were .
construeting uneier the naster s guidance' a forgetful child
was a seh@ol messauer & r@d was used on. the wicked and his
name was put in a record book to stay until the offender had
improved. Glulphi always administered the punishment in the
kindest way with always the intended motive of correcting
the faults. He believed only love with fear was useful forx
education. Compulsion in training conguered results. Both
Gertrude and Glulphi cared for their heads and hearts and
me.de all instruction and learning plain and simple for the

children; their power of attention was cultivated. They

1z Ibida, T 164.



tried to place the chlld in society where he was the best

fitted.

h From these incidents and motives given by Gertrude and
Glulphi there is an important relation to the statement made

by Pestalozzi in a Report to a Soclety of Friends of Educa-
13
tion:

I am trying to psyehologize the instruction
of mankind; T am trying to bring 1t into harmony
with the nature of my mind, with that of my cir-
cunstances and my relation to others. I start
from no positive form of teaching, as such, butb
simply ask myself: "What would you do, if you
wished to give a single child all the knowledge
and practical skill he needs, so that by wise
care of his best opportunities he might reach
inner content?™

Pestalozzi's aim was to make education chiefly the
means of soclial reform; and to teach the subject matter

; ; o 14
guitable to the age level. This was to be accompllshed by

The sehool was to be a transformed home,
approximating the same relationsghips, duplicat-

ing the same spirit, seeking the same ends; that

is, the moral and intellectual development and

the material betterment of the child.

A new spirit had to pervade the schoolroom; a new at-
mosphere for both the teacher and pupil was needed more like
that of the home. Gertrude and Glulphi kept the new motive
for orgaﬁization continually in thelr work and conversation
in the school.

To show the correlation of the teachers, CGertrude and

13 J. H. Pestalozzi, The Method Aix la Chapelle 1828 in E.
. P. Cubberley, Eﬁadiggs in the History of Bducation, p.439.
14 Paul Monroe, Text Book on History of Tducation, P. 617.
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Glulphi, methods and theories in the home and school at
Bonal with the philosophy end educational theory of Pestea-

lozzi, a summery, given by Pesta{ozzi's biographer, Morf,
' ‘ , Lo
of the great reformer's creed is:

Obgervation is the foundation of instruction.
Language must be connected with observation.

The time for learning is not the time for
judgment and criticism.

In each branch, instruction must begin with
the simplest elements, and proceed gradually by
following the c¢hild's development; that is, by a
geries of steps that are psychologlcally connected.

A pause must be made at each stage of the
instruetion sufficiently long for the child to
get the new matter thoroughly into his grasp and
under his control.

Teaching must follow the path of development,
and not that of dogmatic exposition.

The individuality of the pupll must be sacred
for the teacher.

The ehief aim of elementary insitruction is :
not to furnish the child with knowledge and talents,
but to develop and increase the powers of his mind.

To knowledge must be Joined power; to what is
known, the ability to turn it to account.

The relation between master and pupil, espec~
ially so far asg discipline is concerned, must be
established and regulated by love.

Instruction must be subordinated to the
higher end of education.

In summarizing the conclusions, the philosophy and ed-

ucational theories of Rousseau and Pestalozzi were given

15 Joseph K. Hart, Dempcracy in Education, pp. $12-313.
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through the actlions and conversations of the teachers in
teaching their pupils. This method was used to impress upon
the people edueatlional conditions without telling the cur-

rent eircumstances directly.



1E.

CHAPTER I
EARLY EURCFEAN INFLUENCES OF THE TEACHER IN LITERATURE

A In order to perceive the educetional and philosophical
developments”énd the part portrayed by the teacher aftér
the eighteenth cenﬁury; one must return to the various
phases of the realistic movement of ﬁhe late seventeenth
ecentury and the early eighteenth century. Although not in-
cluded in the Renaissance period, the realistic movement
became philosophical and scientific. Since sclence received
prominent attention in the thoughts of the eminent thinkers
of the seventeenth eentury, science modified the conceptions
éﬁd fenor. ; o | -

To the realist, educetion meant & training and prepara-
tion for a 1ifeweareef. The aim of the realist prepaied the
1ife for happiness’and f0f service. The studies were not
condemned but they;Were subordinated as a means to an end.
By traveling, one could gain the information whioh was a
proper and appropriate course of study.

"Learning teaches more 1n one year than experience in
twenty; and learning teaches mafely, when experience maketh
more miserable than wise," sald Roger Ascham in The Schole~

1 ]
magter. The aim of the educator was not to glve a rigid

conduct bub pleasant, immediate and serviceable information

1 Roger Ascham, The Scholemasgter, p. 47.
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to the pupil.
Agreeing With this theory was Roger Ascham, the father
of the English schoolmasters, who had his mind stored with

anclent literaturs. ‘In The Scholemaster, a classical pro-

duction, Roger Ascham inculeated a teacher who had a mild
and gentle method in securing the discipline of the pupil.
Tﬁefamous'teacher taught the Tatin by an inductive method;
fhe idea which is in harmony with thé préseﬁf‘methéds of
teaéhing. The theory of realism was exposed thrbﬁgh con;
ﬁersationy by enlivened and interesting details, ambng prom-
inent school oharaoters when several scholars were drlven
away w1th an iren rod by the school. taacher. The quesgtion
for the sehoolteacher to deoidewwas' Was the Sthél & house
of bondage and fear or a house of play &and pleasure?

Roger Asch&m s philosophy and the character of the

‘school master 1n The Scholemaster, can best be described

by quotlng =1 paraé%aph from a letter. This was written by
a pupil, Lady Jane Grey, a cousin of Queén Eligabeth to her
‘ : 2

gchool master, Roger Ascham.

.« + +» One of the greatest benefites, that ever
God gave me, is, that he sent me so sharpe and
gevere Parents, and so lentle a Scholemaster.

For when I am in presence either of father or
mother, whether I speake, kepe silence, sit,
stand, or go, eat, drinke, be merie, or sad, be
sowing, pleeylng, dauncing, or doing anle thing
else, I must do it, as it were, 1n soch weight,
mesure, and number, even so perfitelie, as God
made the world, or else I am so sharplle taunted,

2 Ibid., p. 47,
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g0 aruellile threatened, yea presentlie some
tymes, with pinches, nippes, and bobbis, and
"other waileg, . . . that I think my selfe in
hell, till tyme cum, that I must go to M.
Elmer, who teacheth me so ientlie, so pleas-
antlie, which sueh allurements to learning
that I think all the tyme nothing whiles I am
With him.

| In all the playe written by William Shakespeare, only
Lo 3
two eontain school m&sters. In the Comedz of Errors, one
character is a teacher and phy81cian. The sole eaueatlonal

4
drama Written by Shakespeare, is Love'g Labor Lost. The

teaeher, Holofernes, is a caricature of an individu&l—-a
Jehn Florio—-an unpopular old-time school master.

The play in which the schoolmaster appears is of
interest 0 teachers for various reagons. It
exhibits and satirizes the pedantry, puerility,
affectation, and econeeit of teaehers and otheérs

in the Elizabethan period. .

The volumlnoue writer and clergyman, Thoma s Fuller, of

England eharacterized the sechool maeter, in The Good Scheol—

master as able, dillgent and methodlcal in his teaehing.
He inflicted punlshment moderately and answered for a "boy-
teacher" better than a "boy beater™. |

The Great Irish Dean, Jenathan Swift7 tells in Gulli-

ver's Travele about the organization of the Acadeny at

Lagado. The Acadeny was & continuation of several houses

William Shakeepeare, Comedy of Errors.
Ihid., Love's Labor Lost.
Edward Dowden, "Williem Shakespeare™ in The Teacher in

medy and Satire, p. 86,
%ﬁom&e Tuller, The Good Schoolmaster.
Jonathan Swift, Gulliver's Travels.

=N ap
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on both sides of the street, Each department had its own
profesgor. These proféssors used object teaching to the
extreme in the teaching of agriculture, in construsting
buildings, and in exhibiting the new instruments for the
trades and manufacturing. The professors taught:--one man
to perforﬁ‘bhe‘work usually accomplished by ten men; how to
build éﬁyalage in one week;‘and methods to increase the
materials to last forever. It was astounding to watch the
professors teach the blind men a trade so they too couldgw

make their own living expenses. Gulliver's Travels is a

satire emphasizing the imperfection of the professors in
the departments of the Academy at Lagado.
‘Eduoation reeceived an immense gift from Alexander Pope

when he conduced The Greater Dunciad. This was a contribu~

tion given as. a contrast to Pestalozzli's-ideas. The motive
of Pope was to keep the youth out of the way of real kn@wla
edge by confining them to words. Trifles were made a mag-
nitude in education; the removal of restraints caused the
ruination of the youths.

The 8Schoolmaster's philesophy and methods were bestowed
as he rose before an audience to give an address?

When lo! a specter rose, whose index hand

Held forth the virtue of the dreadful wand;

His beavered brow a birchen garland wears,

Dropping with infants' blood and mothers' tears.
O'er every veiln a shuddering horror runs

8 Alexander Pope, The Greater Dunciad in The Poetical Works
of Pope.
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Eton and Winton shake through all their sons.
« o «"Sinece man from beast by words is known,
Words are man's province; words we teach alone.
When reason, doubtful, like the Samian letter,
Points him two ways, the narrower is the better.
Placed at the doer of learning, youth to guide,
We never suffer it to stand too wide.
To ask, to guess, to know, as they commence,
As faney opens the guick springs of sense,
We ply the memory, we load the brain,
Bit rebel wit, and double cehain on chain;
Confine the thought, to exercise the breath,
And keep them in the pale of words till death,
Whate'er the talents, or howe'er designes,
We heng one. jingling padlock on the mind.Y

9
Jean-Baptiste Poquelin-Moliere produced in Franece The

Shopkeeper Turned Gentleman--or Le Bourgeois. The conver-

sation dépieted and featured the phllesophy of the profes-
sors and philosophers as nearly 1&ent10al--at 1east in
their. bigoted thought.

Mbliere, often oharacterized asg the "noblest heart,
the most illustrious soul, the greatest writer, and grandest
philosopher of Erance, in the seventeenth oenturyﬁoportrayed
the Professor of PhilosoPhy teaohing the Masters of Music,
of Dancing and of Fenoing a lesson on anger. By sach Master
disou331ng, with the Professor of Fhilosophy, the 1mportance
of his profession in education the general attitude of all

, 11
people toward their profession was delineated.

9 Jean-Baptiste Poquelin-Moliere, The Shopkeeper Turned
Gentleman

10 Jules Janin, "Characterization" on Jean Baptiste Poquelin-
Moliere, The Sohoolmaster in Litersture, p. 28,

11 J. B, P. Moliere, "Education of M. Jourdein", School-

mester in Literature, p. 25.
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Professor of Philosophy: "For shame gentlemen;
how can you thus forget yourselvesg? Have you
not read the lsarned treatise which Seneca com-
posed on anger? Is there any-thing more base
and more shameful than the passion which changes
a man into a savage heast, and ought not reason
t0 govern all our actions?"

¢« « « "a wise man 1s above all the insults that
can be offered him; and the best and noblest
answer one can make to all kinds of provoecation
is moderation and patience". . ., It is not for
vain-glory and rank that men should strive among
themselves. What distinguishes one man from
another is wisdom and virtue."n

Fencing Master; "And I maintain against them both
that the science of attack and defence is the
best and most necessary of all sciences.”

Profesgor of Philosophy: "And for what, then, do
you count philosophy? I think you are all 3 very
bold fellows, to dare to speak before me with
this arrogance and impudently to give the name of
seience to things which are not even to be hon-
ored with the name of art, but which can be
clasged with the trades of prize fighter, streed
ginger, and mountebank.™

The advocators of realistic education, who were the

founders of the schools in the seventeenth and eighteenth

centuries, had little sympathy with the illiberal restricted

education that was produced by the parsimonious ieaders.

The essential idea and aim provided for a liberal and com-

prehensive training by the organization of & currieulum

that ineluded a real eduecation. Educabingrfaryﬁhe ministry

was yet prominent--yet the classical language was the fund-

amental principle for the counse of study. &iany new courses

ag surveying, dialling, and making‘&lm&nﬁos were added to

the curriculunm.

By the end of the eighteenth century there was a
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Weakening of the old religious theory in the protestant
lands. Textbooks without religious ideas were printed. The
caurts of England prevented the bishops from llcensing the
8lementary schoolmasters. Coincident with the growth of
the réligimis tolerance, the Church of England redoubled
its efforﬁs ﬁb keep the @hilﬂfen wder' the oon’o:&bl of the
Church; whille Gerny veered am;y from the religion to meet
the need.s of the government.

The ungualified, poorly prepared teachers retarded the
development of the scheol. It was common to hire a teacher
who hed been a gsexton, bell ringer or grave digger. In
Prwssia teachers commonly were tailers, weavers, blacksmiths,
carpenters, and wheel rights. "Frederick, the Great, ord-

ered the cripbled and superannuated solélers to. -be given
12
the teaching positions in the Prussian sehools: - In Sweden,:
13
adueationdl reform was slow; by the eighteenth century,-

"The teachers being often very lgnorant, and not
unfrequently graceless scamps, drunkards or
ruined people, and both subjeets and methods.

~ being extremely limited and defective. . . The

- "disocipline was rough, the punishment barbarous.
The school was gathered in an ordinary peasant's
room, where the ocoupants ¢arried on their domes-
tie occeupations; at the end of the great dining-
table sat the teacher, called "Master™, and near
by sat the little children, or A B € puplils" on
gtools or benches without any books, while &
little farther away, according to their profic-
iency, sat the other scholars with thelr books
in their laps, only the few who were learning to
‘eipher and write sat at the master's table.

12 Ellwwd P. Gubberley,,Histor ‘ o:ﬁ‘ Ed.uos.'bion, D 446.
13 @erman of Kerl Von Raumer, trehelated in Bernard's Amer-
ican Journal of Education, vol. XXII, p. 70l. ‘
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William Shenstone 1llustrated in The Schoolmistress a

byploal situation of his native school and school dame. It

is & well drawn pleture of Shenstone's teacher who became
14

famous by the description:

In every village mark'd with little spire
Embower'd in trees and hardly known to fame,
~ There dwells, in lowly shed and mean attire,
A matron old, whom we schoolmistress name;
- Who bursts wuruly brats with birch to me;
They grieven sore, in piteous durance pent,
Awed by the pow'r of this relentlessg dame;
And oft-times, on vagaries idly bent
For unkempt hair, or task unconn'd, are sorely shenb."
15

Maris Edgeworth described the teacher, similar to

Shenstone, in Dame School Holiday. The emphasis of the light

drams is‘on‘the morel foree of'the‘sehoolﬁdame. The term
"Dame" was & mmrked distln@tion dear to the sohoolnmistress.
AE a, ecntrast to the ambitlons @f D&m&;Shenstone and
Edgeworth, Professor Pangloss's only ambition was to receive
a salary three times the usual amount if all parties were
gllowed ta do &as they pleassd.
George Coleman plaeced the professor in & ludierous
16
position; although he
- "feaches logie, ethics, and mathematics, history--
foreign and domestic geography--ancient and modern
voyage and travels, antiquities--British and
foreign, natural history, natural and moral phil-
osophy, elesslics, arts and soiences, belles-
lettres, and miscellanies."

Mary Russell Mitford, who was born in Hampshire,

14 William Shenstone, The Sohoolmistress. American Journal
of RBducation, vol. TIT, pp. 449 -4

15 Waria Hdgeworth, Dame Sohool Holid&y.

16 George Coleman, "Dick Dowlas and His Tutor", Helr at Law.
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England, 1786, created a fame based chiefly upon her por-
traitures of English life--in which she has scarcely a
rival, In Our Villiage, Miss Mitford had a widow teacher,

Dame Eleanor's name as freshly spoken many years after she
died as if she lived there the day she founded the girls'
gchool. The first teacher of the sechool which Miss Mitford
founded, was Dame Whitaker, who had been a head nurse for
over two generations for the Lacys. An unlucky misunder-
standing and quarrel with the lady's favorite maid banished
7
and promoted her to the Dame of the school.

"Hobody could be more unfit for her new station

or better suited to her old. She was a nurse

from top to toe, round, portly, smiling with a

coaxing voice, and an indolent manner; much

addicted to snuff and green tea, to sitting still,

. to telling long stories and humoring children.
" She spoiled every brat she came near."

This ineident was a typical incident happening in all
schools. Under the misrule of the Dame, the school grew
into a depressed disorder. It seemed as though the pupils
learned nothing and unlearned what they had known before
the Dame had come to the school. The negligent and un -
studied situations created a spirit which caused books to
be ruthlessly torn and destroyed. The c¢limax of all the
evil was realized when no sampler had been prepared to be
carried from house to house at Christmas. This was the

first time, in the memory of man, that this omlssion had

17 Mary Russgell Mitford, "In Our Villiage", The School-
mester in Iiterature, p. 19L. ‘
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oceurred.

Dame Banks, "a perfect Queen Stork", and the next
teacher in the school, scolded the pupils all day long.
This )ame paseeﬁ for a great teacher. . She had a degire to
eucceeﬂ but she was entirely ignorant of how to control the
situation and have discipline. Mrs, Allen filled the vac-
ancy e&used by Dame Bank's death. Mrs. Allen set the school
in order by goed gense and humor. Her ohief characteristics
were delicacy, gentleness and cheerfulness. The teacher
and her @upile kept the schoool and themselves unserupulous-.
1y elean. Only onee‘eould ¥Mrs. Allen have been sccused of
raising her voice a note above the general‘key; then, it
had beeﬁ‘necessery to remind Susan Wheeler bthat she had
aaded three oolumns of flgures incorrectly in Arithmetlc.

: After the mlddle of the elghteenth oentury, in Eranee,
a‘new theory in eduoqtion began its development. The
schools were eiv11 affalre Which promoted the interest of
society and welfare of the Ghurch and State. A critical
and reformatory movement began in France which caused a
severe critlelsm, diseontent and reconstruetlon in educa-
tion. The Jesuit schools had declined which added impetus
to the dlsoontent. |

Eugene Sceribe in "The Two Preceptors'" portrayed M.
Cinglant, a schoolmaster, as a character who was not only
brutal and shallow but wes affected with a dlsgusting men~-

ner, The charascter of the schoolmaster, the general
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conditions of the school and social status of France were
18

shown by M. Cinglant as he sang about his school and work:

0, brulsed is my arm become--come--come,

From beating the boys like a drum--drum--drum!
There's young La Harpe, what he owes to my care!
And young Chamfort, with his training rare!

8%1i11 in my heart the memory lingers,

How I have whipped their tingling fingers.

All my work is their later success;

Now, alas, for I must confess,

Gone, ah, gone are those halecyon days,

Gone, ah, gone are those halcyon days!

Isn't it ridiculous, I say-~say--say

All the decorum laid away--way--way?

Nobody now gets the birch--bireh-~birgh;

I, with my rules, am in the lurch--lurch--~lurch.
- But let me calm my anger, there's a light--light--light;
All is not lost--I've a chance 1n sight.

Here's a young gentleman, my pupll he's to be,
And all the old-time punishments again we'll see.
Back again, back again come the halcoyon days,
Back again, back again come the haleyon days!

/ When the conversation and actions of the early teachers
6fwthe séveﬁteenth and eighteenth centuries were revealed,
it was amaéing‘to discover that the social and philosophical
thoﬁghts of’the time were depicted by the teacher. Incidents,
at the time which seemed very minor, proved to be a begin-
niﬁg of a great reform movement. The teachers wére accused
6f being uninteresting and repeating the same instruetion.
The soéial conditions improved and the teachers taught
gschool in an environment similar to the surrounding outside
of the scehool building.

The close correlation‘in this study is mainly because

the authors, who have written the literature, are the

18 Hugene Soribe, "The Two Preceptors", The Schoolmaster
in Comedy and Satire, pp. 266-267.
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eminent personages acqualnted with the history, social con-
ditions, philosophy and educatlonal ingtitutions of the ers
which they have written. The authors have written to depilet
the conditions in which they have attended school and ob-

gserved. Roger Ascham was an outstanding teacher during the

days of Queen Elizabeth. His Scholemaster portrays condi-

tions as they existed. As Rousseau produced Emile to awaken
an interest in the proper methods of teaching by the teacher,
go the authors and their literary productions used as illus-
trations in this chapter, were contbtributions with a motive
equally as great. That this literature, used in this chap-
ter, which was written two and three‘centuries ago still
survives proves that it is representative of the period it
exemplifies.

The teachers of the late sixteenth, seventeenth, and
eighteenth centuries were characterized differently than
they are today. It does not make the meterial less valid
for proving this problem, because the schoolmaster has been
illuminated by a genius in literary art. Methods have been
emphasized more than the teacher and his environment.

The period again, which is the late sixteenth, seven-
teenth, and eighteenth centuries, i1s responsible for exag-
geration of the methods instead of the making of real
teachers. This was the beginning of a new epoch, in the
late elghteenth and early nineteenth centuries, to try to

produce teachers who could keep their schools progressing
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with a new ere of political, social and scientific develop-

ment.
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CHAPTRER TI.-
THE TEACHER IN THE TRANSITION PERIOD (1800-1850)

The first fifty years of our national 1ife in the
United States was & transition from chureh control to state
oontrol. In the century preceding the organization of our
nntional‘life, European ldeas and influences had been trans-
?lanﬁed to the Atlantic shore of North America. Three con-
eeﬁtions toward schools existed in the new country° first,
in New England the Galv1nists supported a vernacular school,
8, higher Latin sohool and a college, seoond Pennsylvania
and Maryland were prominent in eupporting the parochial
school and thir& a hew tendency toward publie education,
for the orphans and poor children, gained immediate atten-
tion. These three types of schools fixed an Ameriecan atti-
tude toward a permanent and further educational development%

The effect of the Revolutionary War had been disastrous
foxr the schools because the attention had been more urgent
elsewhere; UEually, the charity schools were the first to
feel tne disasgtrous effects of the war; the Latin grammar
schools and eeademies clozed because of too few pupils;

while the eolleges were deserted. Following the war, in

the Reconstruction Period, the educational opportunities

1 E. P. Cubberley, History of Education, Dp. dN3-374,
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declined so0 rapldly and greatly that opportunities for an
education had shrunk almost to a vanishing point? ‘'he new
eonstitution which went into force in the United States,
1789 did not provide for any system of education; only
once was a referenae made concerning education while the
Constitutional bonyention was in progress.
| The implied power granted to Congress and the solution
of the problems,‘by the Convention, helped to lay the foun—
dations of government on which our system of education was
later @stablighed. Before the Declaration of Independence
1776, eduoation had been for a purely religious motive.
After the War, new polltical bellefs created a new stlmulus,
purely politieal for eduoatlon. Buch lettered men as
George Washington, John Jay, James Madison, John Adems and
Thom&s Jeff@rson encouraged the new political motive for
ednoation. With the help of these greai leaders, the strug-
glé to‘estabiish general eduncation required their best
efforts for the next one-half century?

| A number of new forces--philanthropiec, political,

sogial, economie--now eombined to produce condl-

tions which made state rather than church control
~and support of education seem both desirable and

feasgible.

« « « This ehange in attitude was facllitated by
the work of seml-private philanthrepic agencies,
the most important of which were: (1) the Sunday
Sechool Movement; (2) the growth of City Sehool

2 Ibid., Public Hdueation im the United States, pp. bl-52.
3 Ibidl ’ ppc 85"84:0
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Secieties; (3) the Lancestrian Movement; (4)
and the coming of the Infant School Societiles.

Before the begimning of the nineteenth century the
development wa.s mostly agricultural. Nearly all of the
manufactured‘products were purchased from England before
the Waikof 1812.“Until 1820 the ﬁnited States was erippled
with too many English products on the American market; this
eonditlon We. s aorrected by a proteotive tariff. Following
1820 the United States had a rapid development in menufac-
turing, as a result of the inventions with steam.

The industrial development caused changes in the social
iife and edueational problems. People rapidly moved to the
city. This period wa.s characterized by a class, wealthy
and capaﬁlé; ruling the country but belongihg to the old
thinkers #ﬁ& aristooracy{ This was a period wherein condi-
tions were unseftled and hopes for a hew system were far
distant. The prévailing political, social and rellgious
conditions were in harmony with the school conditidns.
Schools in the United States were feeling the European ef-
fect and also the rule of the intellectual privileged class.
It was the period preceding Cubberlzy's Seven Battles.

In the Légenﬂ of Sleepy Hollow, one recalls the history
of the territory discovered by Henry Hudson and the descend-
ents of the early original Dutchmen. Sleepy Hollow was held

under s spell and bewitched by & high German doetor.

4 Weshington Irving, Ichabod Crane.
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In this vieinity tarried Ichabod Crane, & man who in-
structed ehildren.: Rasily the conspicuous person of Ichabod
could have been mistaken for a scarscrow or & genius of a
great famine.

- The school was one large,'low, log building; the partly
glazed windows were patched with leaves from the eopybooks.
Even. though the exterior of the building seemed crude, Ich-
abod Crane taught the children with a new advanced theory
whieh correlated with the philosophy of Herbart. The in-
fluences of the great European philesophers were delineated
in Iehabod's teaching.

" Ichabod was recognized as a great teacher. While vis-
iting the school; the motives were easily reeognized as:

(1) Spare the rod and spoil the child.

'i“(z)'Adminmsﬁere& Justice with discriminetion instead
of severity.

(%) Punished the child 8¢ he would remember the pun-
ishment and thank the teacher the longest day the
offender lived.

. (4) Outside of sehool Iehabod was a friend and compan-

1@n‘bo all pupils.

(5) A leader in the community and church.

Ichabod's social life was limited to the sehool and
church. He lived at the homes of his pupils. Although the
ladies oonsidered the 1life of the schoolteacher agreeable

and easy, Ichabod always was useful and agreeable.
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- While Ichabod taught peacefully and was recognized as
a great teacher, at Sleepy Hollow, another teacher, in &
northern middlg state, was performing hls duties with dif-
ferent results. This incident, the story of Locke Amsden

in Locke Amsden, improbable as it may appear, is a true one,

heving ocourred within the knowledge of the author of the
story, Daniel Pence Thompson. A school building had been
built the year before and made tight from the newness and
swollen by the thawy weather.

A week passed, the general health of the teacher, Locke
Amsden, and pupils was rapidly failing. DPupil after pupil
became gick and ‘delirious. One boy, Henry, had finished a
proecess of arithmetic on his slate, and turned to uneon~
selousness,: -0ften:the pupils_wouid recite their tables
while they were .delirlous.

The neighborhoed Qdecided to have a meeting and decide
what "black art" Loeke was practicing in his teaching.

Locke could hardly reeognize the ridieulous charge against
him. Doector Mather, after listening to the discussion in
the nelghborhood meeting, asked the group some questions
about the ventilation of the room. The group was already
drowsy from insufficient fresh air.

The doctor, by direct questioning and answering, proved
to the illiterate group that improper ventilation, and not

the witcheraft of Looke Amsden, was the cause of the

5 Daniel Pence Thompson, Looke Amsden.
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seamingly neighborhood epidemiec. The mathematics, which
the sehool patrons thought had encouraged the sickness, was
used to prove that the number of cubic feet in the room was
insufficlent for the large number of puplls enrolled in the
sehool.,

.The true incident showed: the infatuated movement which
was wged to try te overthrow the teacher; the persecutions
which everthrew him operated in his favor; the place he
gained in fhe‘eommunity. |

The same teacher; Locke Amsden, applied for & school
in anether community. It was interesting to diagnose
Lockefé answer when he was asked for his credentials. Tocke
had ne credentials; they were 100 easily obtained; he pre-
ferred to prove his ability by an examination beforé a com-
mittee. The.examiner congidered him a man of splendid
talents., -

| In_the examination, Locke was asked questions concern-
ing the latest style and fashion of teaching; his attitude
ﬁoward teaching bookkeeping; what political party he sup-
ported; what political views he would give his pupils; the
most importent rule in grammar; and the most useful rule in
arithmetic. | .

Another candidate for the school, Mr, Blake, also par-
tidipated in the same examination. He was asked the same
questions as the committee asked Locke. IMr. Blake received

the opportunity to teach the school--not because of better
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gualifications or character~-but:
"Flattery never seems absurd--
The flattered always take your word."

William Mathew gave a vivid picture in Hours with Men

and Books, of hisg teaeher,vJudge Story, of Cambridge. The

pupil not only described his teaoher but set forth the phil-
6

osophy of Judge Story in the paragraph:

Instead of & man severe and stern to view with
an.awe inspiring countenance in every hue and.
lineament of which justice was legibly written,
and whose whole demeanor manifested a fearful
amount of stiffness, starch and dignity,-~-in
ghort, an inearnation of law, bustling all over
with teechhicaiities ana subtletics . . . we saw
before us a sunny, smiling face which bespoke a
heart full of kindness, and listened to a voice
whose musical tones imparted interest to every-
thing it communicated, whether dry subtleties of
the law or reminlscences of the Y"grants in those
days™, when he was a practitioner at the bar and
of whiceh he was so eloquent a panegyrist.

A further acquaintance with fhe Judge deepened the in-
pression and love for him. He could Jjoke and laugh without
loging his respect; his knowledge overflowed like a running
fountain, but this great teacher made no display of his
ability. | |

The discipline and attitude of the last century were
not found in Judée Story's classroom. The pupils never
feared to recite. Illustrations, of daily occurrence, were
used for stimulation and activity to attract instead of to

drive the mind. Because .of the teacher's love and interest

6 William Mathew, "Recollections of Judge Story"™, Hours
with Men and Books, p. 97.
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for the pupils, the elasgroom was & place of pleasure where
an interest was ereatéd for worthwhile and complete living.

Probably no two teachers of equal ability in the same
sehool ever existed who were more unlike, than Judge Story
and Professor Greenleaf, in conducting a recitation?

The latter, the beaw ideal of a lawyer in his
- bPhysique, was severe and searching in his class-
~ - 'room, probing the student to the quick, aceepting
no half answers, or vague, general statements for
aceurate replies, showing no mercy to laziness;
‘and when he commented on the text, 1t was always
in the fewest and pilthiest words that would cons
vey the ideas . . . Indolent students, who had
skimmed over the lesson, dreaded his serutiny,
for they knew an examination by him was a literal
. weighing of their knowledge--that they could im-
pose on him by no shame. . . Judge Story's forte,
on the other hand, was in lecturing, not in
questioning; in communicating information, not
in aseertaining the exact sum of the pupil's
knowledge. In most cases his questions were put
..in sueh a way to suggest the answer. . . The man-
ner of the Judge, when lecturing, was that of an
enthusiast rather than that of & professional
teacher.

David Perkins Page (1810-1848) an American educator

wrote Motives of Good School Keeping or Theory and Practice

of Teaching, which was for magy years the most influential
work in the world in pedagogy. While he was teaching he
Wrdte‘hastily a dialogue for & school program. This dia-
logue was kept as a souvenir because the portrait of the
author had been unconsciously self-drawn. The administra-
tion features, in The Schoolmaster, gave a touch of archa-

ism. It was written during and concerning the period when

7‘ Ibido, Pp’ 99"‘100.
8 Tﬁb World Book, Vol. 7, p. 4445.
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sochoolteachers mended pens, set copies and kept cowhides.
It was & presentation of a true, earnest tescher endowed
with eharacter, self-control and anxiety for a progressive
school.

In the United States teachers' motives and methods
were gradually ehanging’with the social and political con-
ditions. A newrphilosephy of life had taken roat in the
trangition period. This gocial change was not limited to
the United States; in England, Dr, Andrew Belioperformed an
experiment which led toward the teaching of poor pupils as
well as the rich peoples' children. Dr. Bell's experiment
proved that a teacher cowld teach a large number of pupils,
with less expense and better methods than the sehool systems
in the eighteenth eentury accomplished.

If one eould have visited the English academies for
boys and girls in the early nineteenth eentury, if would
have been recognized that the general condition, the social
life, the methods and atmosphere were unwholesome. A glimpse
of two girls who weie fusging and diseussing the teacher,
Miss Pinkerton, gave the accurate impressions of the educa-
tional condition and attitude in the academy. No author has
portrayed conditions and the'phiIOSOphy, in any novel, as
well as Thacker&%lin the conversation between the two fus-

12
sing gixls:

10 E. P. Cubberley. See "National QOrganization in England”,
His%orx of Eduoation, chapter XXIV, pp. 618-652.

11 Villiam Mekxepeace Thackeray, "Mies Pinkerton's School on
Cheswick Hall," Vanity Fair, pp. 1-B.

12 TIbid., p.8.
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"Why will the black footman tell tales?" coried
Miss Rebecoa, laughing. "He may g0 back and
tell Miss Pinkerton that I hate her with my whole
sou; and T wish he would! And I wish I had a
means of proving it to her. I have been treated
worse than any servant in the kitchen. 1 have
never had s friend or & kind word, esxcept from
you. 1 have been made to tend the little girls
in the lower school-room and talk French to the
migses, until I grew sick of my mother tongue.

~But that talking French to Miss Pinkerton was
capital fun, wasn't it? She doesn'!'t know a word
of srench, and wag proud to confess it. I be-
lieve it was that which made her part with me;
and so thank Heaven for French.

England, like the United States, had been too busy with
war and the Industrial Revolution to give much attention to
the improvement of school teachers and the schools. Miss

Pinkerton,  the teacher in Vanity Fair, is an illustration

of & t&pia&l‘woman teacher in the nineteenth century in
England. In the late elghteenth century a usual illustra-
tion of the beys' school and their masters is shown in
Lorna Doone. The story centers about the elements of an

13
education and carefreeness of the schoolmasters.

Now, it is the custom and the law that when the
invading waters, either fluxing along the wall
from below the road bridge, or pouring sharply
across the meadows from a cut called "Owen's
Diteh™. . . upon the very instant when the
waxing element lips though it be but a single
pebble of the founder's letters, it is in the
lieense of any boy-~, soever small and undec-
trined to rush into the great school rooms,
where & score of masters git heavily, and scream
at the top of his voice, "P. B." 4

. + . Then the masters look &t one another,

13 R. D. Blackmore, "Elemﬁnté in Education", Lorna Doons,
p. 4.
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having no olass to loek to, and (boys being no
more left to watch) in a manner they put their
mouths up. With a spirited bang they close the
books, and make invitation the one to the other
for pipes and foreign cordials, recommending
the chance of the time, and the comfort away
from the cold water.

Wentworth Thompson was among the most famous European
gchoolm&sters before 1864. He was more characteristic of
Scoteh than Irish. He was thoroughly cultured and advanced

B 14
in his educational ideas. His Day Dreams of a Schoolmaster

was a delightful contribution to the schoolmasters who were
versed in the classics. In characterizing the téacher, in

his book, Day Dreams of a Schoolmaster, he criticized the

methods used in the conventional spelling lesson, corporal
punishment, and unprofitable cramming practiced in the
schoql. Hé advocated a theory to use and develop the
ﬁﬁpil's talents to a better advantage. As a result, the
feaching of Iatin, in the United States was greatly ef-

fected.

Wentworth Thompson eleverly deseribed the social posi-

tion of the schoelmasters in England and Seotland, in his
15
book.

In England, at a very early period, the birch
and cane were engrafted upon our edueational
syetem. They naturally made the position of
the schoolmaster odious in the sight of child-
ren, and somewhat ludicrous in the eyes of the
world, and especially so in the eyes of women.

14 Wentworth Thompson, Daydreams of a Schoolmaster.
16 Ibid., p. 270.
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16
In Scotland, "a subordinate master in & great
Scottish school is only expected by a . . .
public to be a man of ordinary attainments,
who oan drill his pupils well in rudiments,
and just keep pace with them in their higher
learning.n

7

George MaeDonald in Malcolm describes a schoolmaster
in a Scottish parish sehool as dressed suggestively to por-
tray the purification of morrow. He always wore a shabby
black tail coat, white neck piece and the rest eof his
¢lothes were parson grey. To gain the favor of his pupils
and to create an atmosphere of self-reliance he granted
titles of nobility to those who gualified in diseipline.

He never used corporal punishment in his school.

An ingident of classnwogk whieh wag interesting on ac~-
count of the methods used by the sechoolmaster, Mr, Grahan,
in illustrating the different hemispheres in the geography
class was%s |

The two boys representing the earth and the
moon, hed returned to their places in the class,
and Mr. Graham had gone on to give a description
of the moon, in whiech he had necessarily men-
tioned the enormous height of her mountains as
compared with those of the earth. But in the
course of asking some questions, he found a need
of further explanation, and therefore once more
required the services of the boy-sun and boy-
moon. The moment the latter, however, began to
deseribe his circle around the former, Mr.
Stewart stepped gravely uwp to him, and laying
hold of his hand, led him back to his situation
in the class) then, turning first one shoulder,
then the other to the company, so as to attract

16 Ibid., pp. B73-2374.
17 Teorge MacDonald, Malcolm.
18 Ibid., p. 6.
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gttentian to his hump, uttered the single word

@buntain, and took on himself the part of the

moon, proeeeding to revolve in the circle whioch

represented her orbit. Several of the boys and

g1lrls smiled, but no one laughed, for r.

Graham's gravity maintained theirs. Without

remark, he used the mad laird for a moon to the

end of his explanation.

Gradually, but slowly, as social conditions changed
attitudes and methods of the teachers changed in every
country. In the extreme east, Russia, western ideas were
transplanted to the barbarians. Fortunately, Russia caught
the spirit of the new phllosophy from France, and introduced
e system of schools controlled by the State. Although no
important contributions were made to education, it was the
beginning of an enlightenment in the East.

The sehoolmaster, in Russia, was noet more advanced than

his enviromment. Nikolail Vassilievitch Gogol, who wrote

Dead Souls in the Russian language (but it was translated
into French) contributed his writings concerning Russian
econditions, which will live long after the conditions call-
ing them forth have died.

The schoolmaster visited the pupil with unmerciful

‘ 19 ;

punishment, Then he would say to the pupil:

"Ah! my fine fellow, I'll cure you of your im-

pudence and want of respect! I know you through

and through fer better than you know yourself,

and will take good care that you have to go down

upon your knees and curb your appetite . . .

Talents and‘giffs are so much rubbish. I respect

19 ¥. V. Gogul, Dead Souls, pp, 184-185.




only good behaviour and shall award full
marks to those who conduct themselves prop-
erly, even if they fail to learn a single
letter of the alphabet.

Another teaeher, in Dead Souls, Alexander Petroviteh,
who used Socrates as an example, dealt with his pupils much
differently. To & culprit delingquent in diseipline, he

20
would say:

Forward, you!. Rise to your feebt again, even

though you have fallen!™ . . . "I want to see

intelligence, and nothing else. The hey who

devotes his attention to becoming clever will

never play the fool, for under such circum-

stances, folly disappears of itself."

Although the teachers of every eountry are true to the
social conditions, it makes one wonder if teacherg have
played an important part in msking and molding future gen-
erations. It was a transition periocd, teachers' methods,
attitudes and philosophy were determined o change to meet

the growing demand and cry that "A1ll men are oreated equal.”

20 Ibid., p. 211.
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CHAPTER III

¢ OF AN EDUCATIONAL CONSCIOUSNESS
THE UNITED STATES

le of the nineteenth century, the edu-

ecat busy laying foundations and estab-

nvthe field of education. European

influences and;philosophy were trangplanted to the United
States and deepiy5rooted into the influence of the national
educational prézress.

After the political, social, economic, philanthropic,
and nafioﬁal forces had effected the developmeﬁt of a school
system iﬁ'the'ﬁh;ﬁed States, the seven battles, as suggested
by E. F. Gubbéfiéy, were the big milestones in the progress
of educational history?

Although the great educational reformers, Rousseau,
Pestalozzi, Fellenberg, Froebel, and Herbart, influenced
educational thought not only in Europe but in America, it
must be remembered that their influence was felt in Europe
first and many years before the same reactlon wes discovered
in America.

Perhaps no cheracter who acted the part of a teacher

1 E. P. Cubberely, Education in the United States. See
chapters V, VI, VII, pp. 118-214.
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in literature, ever used more Herbartian methods in teaching
than Ichabod Crane in "Sleepy Hollow". Herbart's theory
provided for a thorough study of the child. 'The child was
minutely observed; his personality was studied; he gave in-
formation by questionaires and by answering questions orally
agked him. This gave the teacher an opportunity to create
an interest, for the pupil, which was a requisite for good
instruction without making the learning sugar coated. New
material was learned in the terms of the old.

a

Herbart believed:

'« . there were no faéulties to be exercised.

Hence the teaching problem for him became the

problem of taking subject matter and weaving

it in with the experience that the pupil al-

ready has, so as to creafe & new "apperceptive

mass". Consequently the procedure in teaching

must be determined, not by the logical order

- of toples, but by the steps in learning. What

the pupil already knows must be worked over

and enlarged go that he may finally achieve a

logical organization of his own experiences.

Herbart diseovered that the child must be in a good
frame of mind to accept new knowledge. Isolated facts were
of Little value; all instruetion had to have a purpose.

It was not until the last qﬁarter of the nineteenth
century that Charles and Frank MeMurray and Charles De
Garmo's introduced their textbooks into the normal schools
and colleges of the United States., Into the training

gchools and colleges spread like wildfire the ldea of model

2 Boyd Henry Bode, Conflicting Psychologies in Learning,
p. 99.
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3
legsons and practiee schools. To Friedrieh Froebel, educa-
tion 1s indebted for the developments in elementary educa-~
4

tion, kindergarten, play and handwork. The dominsnt idea
was self activity of the pupil Ffocused upon the educatlonal,
gocial. &nd moral ends. Eaeh individusl was considered as
one am@ng a group with which he had to cooperate in a soc~
iety. |
5FToebel's théory and the first requisites for educaetion
Wér@:

Assistance of spontaneous development which

~ghall a&ccord with the law of nature; consider-

ation for the outward conditions of life each

~epech; and for eaech personality; understanding

and application of the universal laws of spir-

- ¥tbual development.

With the develaopment and use of the new educational
theory in the Uhited States, the teachers changed their
methods; new schools wers bullt; and a c¢loser relation ex~-
isted between the pupil and teacher.

In the Girl of Limbérlost, G. S. Porter portrayed the

teachers and superintendent as they really existed during
the latter nineteenth century. The echange for a more friend-
ly attitude of the teacher toward the pupill exilsted; yet, a
deep chasm, or under-current of superiority, existed which

prevented the fullest development of the pupil. ZElnora, the

3 ,%%, eit., Publie Bdueation in the United Btates, pp. 316-317.

4 id., p. 918,

5 MZrenﬁoltz—Bulow, Baroness Bertha von, Child and Child
Nature, Berlin, 1878; trans. by Alice M. Christie, ILondon,
1879, in E. P. Cubberley's Readings in Education 358, pp.

645-648.
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pupil, went to & new school; while she was interviewing the
6
superintendent, concerning her studies, he inquired:

. Mihere have you been attending school®" he

asked, while he advised the teacher of domestio

sclence not . t0 telephone for groceries until

she knew how many she would have in her classes;

wrote: an order for chemieals for the students

of seience; and adviged the leader of the orches-

tra to hire a professional to take the place of

the bass violist, reported suddenly i11l.

Elnéra wa.s mot’acquainted with any of the pupils or
thg‘huilding. kWheh fhe classes were passing to the various
rdoms, Elnora knew‘not which way or where to go, so she in-
Quired”of one of the teachers. The conversation between
fhe‘pupil aﬁd teacher readily showed the weakness of the
latter.

Fluora: "Would you tell me where the freshmen
g . are?" she pouted.

Téacher: "Straight down the Hall; three doors
to your left," was the answer as the
girl passed.

Elnora: %One minute please, or pleasge, should
I knock or just open the door?"

Teacher:' “Go in and take a seat."
Elnora: "What if there aren't any seats?"

Téacher: ”"Ciass robms are never half-filled,
: there will be plenty."

The - one characteristic of the publie teachers during
the latter nineteenth century which seemed prevalent was the

lack of knowledge of the methods and understanding of the

6 G. 8. Porter, The Girl of Limberlost, p. 6.
v Ibid., p. 9.
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pupil. . Laddie contains one of the best examples to prove
the statement. Miss Amelia's Gescription substantiates hex
teaching methods and like for her pupils? |

- Her pale face was.lined deeper than evér,

her drab hair was dragged back tighter. She

wore a black calico dress with white huckle-

berries, and a white calico apron figured in

apples, each having a stem and two leaves.

When the statement, "Birds, in their nests agree", was
made by Miss Amelila in the class, Little Sister disagreed
and said that birds fought in their nests because she had
gseen feathers fly. Because Little Sister disagreed with
her, the teacher snapped her eyes, struck the child's face
and shook her.

"I don't see why you slap me. It's the truth,” eried
the child.

"Take your seat!™ she cried, "You are a rude untrained
child!®

"They do fight."

As the incident continued, the pupll became more sure
the statement was false and the teacher became more deter-
mined not to agree with Little Sister; although she was
wrong. Miss Amelia's idea was never to have a puplil ques-
tion or doubt a statement she made; she was the teacher and
her.opinion was always correct and final.

Booth Tarkington represented the teacher as the neat

8 G. 8. Porter, Laddie, p. 143.
9 Ibid.. 3 Ppo 146"'3:@7 [
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10
uninspiring individual in Penrod asg:

« « « "The boy cast 2bout the schoolroom an
eye wearied to nausea by the perpetusl vision
~..0f the neat teacher upon the platform."
11
In the sequel to Penrod, Penrod and Sam, is related

the ineident of the teacher assigning to the class & narra-
tive for grammar; Penrod performs the assignment by bring-
ing to class a love letter written to his sister. The
teacher requested Penrod to read the letter to the class;
£ina1ly, hesitatingly Penrod read the letter. The beacher
made it a serious offense and punished the pupil severely.

Geérge Eliot, in Adem Bede, described the schoolmaster,
Bartle Masséy,‘who looked over his spectacles which he had
shifted to the ridge of his nose, as the man with the mild-
est expression. His grizzly eye-brows showed kindness; hise
brow & tension of intellect. In the front seats in the
elassroom, sat three pupils who were learning to read. The
correction by teacher of Bill, Whi was reading, showed the
method of the lesson presentation.z

"Ney, Bill, nay, begin that again, and

then, perhaps, it'll come to you what d-r-y

spells. It's the same lesson you read last

week, you know,"

Bill, the pupil, who was twenty-four years of age, was
e stone-sewyer. He had difflculty with one gyllable words.

The schoolmaster's knowledge was so {dim that Bill's

10 Booth. Tarkington, Penrod, p. 60.
11 Booth Tarkington, Penrod and Sem.
12 George Eliot, Adam Bede, p. &68.
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imagination recolled. When the other pupil, one thirty

years of age, and & Methodist bricklayer, were reading,

"Corn is ripe™ and "Grass is green," the tenderest fiber of

Bill

Massey's nature had been touched.

When the pupils failed to meet the requirements ex-

pected by the teacher, Bill Massey pitched his voice high

13

and lectured:

- I'11l have nobody in my night school that
doesn't strive to learn what he came to learn,
as hard as if he was striving to get out of a
dark hole into broad daylight. I'll send no
man away because he 1s stupid; . . . So never
ecome to me again, if you can't show you've
been working with your own heads, instead of
thinking you can pay mine to work. Thatts the
last word I've got to say to you.

George Eliot did not neglect to show that Mr. Stelling,

Tom's sehoolteacher, in the Mill on the Floss, was ignorant

as to what to teach the boys in Mr. Jacob's academy. Tom,

the pupil who attended the academy, inherited feminine wvir-

tues.

Mr. Jacobs, ‘the schoolmaster in the academy, who was
- 14

versed in grammar,

. « « familiarly known as 0ld Goggles, from his
habit of wearing spectacles, imposed no painful
awe; and if it was the property of snuffy old
hypoerites like him to write like copperplate
and surround their signatures with arabesques,
to spell without forethought, and to spout, "My
name is Norval™ without bungling, Tom for his
part, was rather glad he was not in danger of
those mean accomplishments. He was not going
o be & snuffy schoolmaster.

13 Ibid., p. 841. .
14 George Eliot, Mill on the Floss, p. 1&2.
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Irving Bacheller, in the Darrel of the Blessed Isles

characterized the teacher as an individual who was inter-
ested in the pupil's welfare, not only in the school room,
but after -he had finished his work in school. Mr. Trover,
the te&eher5:taught by living an actual example for his
pupils..
S 15

"A very full day!"™ Mr. Trover said to him-self, "Teach-
er, eoﬁnsellor, martyr, constable, nurse--I wonder whet
nextt™

To showvhis philosophy and how he presented it to his
‘ 16
pupils, this incident exemplified:

HBNow I am going to ask you the greatest

law in the world?" After a discussion the

teacher wrote, "Thou shalt not lie." "There is

the law of lawsg. Better never to have been

born than not learn to obey 1t. If you always

tell the truth, you needn't worry about any

other law.m

Mr. Trover punished Miss Polly, a pupil, by honoring
her, for whispering. While ¥r. Trover drew the maps on the
board, muss‘Polly taught the elementary classes.

It is after the late transition period of our schools
that a eloser and more friendly relation grows between the

teacher and pupil. William Allen White, in A Certain Rich

Man, in the first ehapter introduced the teagher and pupil
17

by showing the relationship of friendliness:

15 Baeheller Irving, Darrel of the Blessed Isles, D. 186,
16 Ibid., p. 189.
17 Williem Allen White, A Certain Rieh Man, p. 7.
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- The next day sehool began in Sycamore
Ridge,--for the church and the school came
within the newspaper, Freedom's Banner, and
a new world opened to the boy, and he forgot
the cave, and became interested in Webster's
Blue-backed speller--and thus another grown
up person, Miss Lucy, came into his world . .
Miss Iucy, being John Barclay's teacher, grew

».into his daily life on an equality with his
dog, and the Hendrick's boys, and took a place

. 'somewhat lower than his mother in his list of
saints.

The story>of Silas Cobb 1s based on two facts. The

characters were chosen from the acquaintances of the author
and each character played the part assigned to him in the
story. The scenes and characters belong to Brush County,
Illinois,--or the country which lies within the fork made
by the Ohio and Mississippl Rivers. The time of the story
centers around 1880: the plot centers around the county
superintendent,aﬁd his teachers in Brush County.
L 18

Mr. Littleman, who was the typical county superinten-
dent: \

was universally ealled 'The Professor', and

gince he was the only professor in the county,

there was no confusion from the wrong man's

answering to the title. The Professor was a

man of considerable book learning, but he was

unfortunate in being born with poor Judgment,

and a bad heart.

Professor Littleman was the only man to remember that
Silas Cobb could be a candidate for county superintendent.
If Silas Cobb could be removed from the county, Frofessor

Tittleman would have no opponent in the election.

18 ©Dan V. Stephens, Silas Cobb, p. 5.
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When the Superintendent visited Silas Cobb's schoolroom, he
discovered a busy interested air about the school; the pup-
ils géve him only a passing glance and went on with their
work without paying further attention to him; the pupils
move&‘about the room as the necessity required. The Sup-
erintendent used this opportunity to remind the patrons of
the school abouﬁ Silas's very poor order so he might lose
his ihfluence and reputation as a good teacher.

To reassure the school patrons that his school was not

a "bedlam of confusion'", Silas Cobb in the literary meeting
19
represented hls case thus:

« « + There are various notions about school-
room order. Some want the schoolroom to be as
gilent as the grave. It is their hobby. I am
not of that class. I want my pupils to feel
free and easy in their movements. I waunt them
to do their work as gquietly as need be, and I
try to teach them that unnecegsary noise and
movement is a waste of energy. When you go into
a factory, you do not stop at the threshhold and
ask yourself about the noise of the establishment,
you are impressed at once with the great work
going on. You see every workman intent on his
plece, or at least he should bé, and he is work-
ing with as 1little or much noise as his work
allows. No one is employed in there to keep
order. There is a foreman who gives each man a
plece of work to do, or a machine to run.

That 1s the way I try to run my school.
Come and see us to-morrow, and you will find
each boy and girl bent on some tasgk., If you
look a little deeper, you will find his task
is pleasant. He 1is enjoying it very much. He
knows of very little going on around him. If
you should speak to him he would probably not
hear you the first time. He is absorbed in

19 1Ibid., p. 18.
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what he is doing. If he makes s 1ittle noise
sometimes, he is not consecious of it, nor are
many of his mates, because they are busy also.
When I find a boy who dislikes school, I some-
times spend weeks working with him to get him
gtarted on something he likes, or to meke clear
to him difficult points that have made him dis-
like school.

T@e bést explgnation of character and preparation of
thémvarious‘tedohefé in ﬁrush County can be given by actual
i;lustrations which occurred. These incidents were repre-
sentative of the teachers.

Miss Jessie Parks, a staunch character, who taught in
- 20
No. 7, Muddy Creek Township, sald to another teacher:

Well T don't know how i1t is Julia Howe gets

- along as well as she does. She gets as good,
if not a better, certificate every year than
I do. She seems to get the best school to
teach. She never attends teacherg' meetings.
She has a very limited knowledge of the common
branches. In fact, I have helped her on simple
problems that my pupils are conversant with,
and grammar she has no knowledge of whatever.
Yet, and with all that, she gets along better
than I do, while I work at the profession the
year round, and attend all educational meetings.

The answer by County Superintendent Silas Cobb showed
21
the school conditions as they had existed:

+ +» «» It's because she's ag pretty as can be.

Jo man can resist the smile of hers. She jol-
lies them into giving her anything she wants.
It's the same with school boards. Vhy, do you
know, that girl never Pfailed to get any school
ghe ever applied for, if a teacher had not been
engaged? School boards are her easiest marks.
Oh, she i1s & Jollier from way back! You and I,
Jesgle, are nelther handsome nor young any more,

20 Ibid., p. 75.
21 Tbid., pp. 75-76.
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and ean't hope to compete with Julia Howe.

We've got to make wp for it by being abso-

lutely first-class in our work.

Miss Alger organized her school discipline by estab-
lishing an heonor system. Not only in the schoolrocom but on
the grounds was the. effect of the teaching seen. It had
made it possible for a stranger to tell where the district
began--the homes were kept so neatly and clean as the result
of Miss Alger's teaching.

Andy Weaver taught in one of the schools that delighted
in locking out the teacher and finally demanded that he
should leave the school. fThe neighborhood took pride in the
strength and prowess of the rough boys. ihen lMr. Weaver
corrected one .of thewbwys, Edward, several of the boys at-
tacked the teacher. The teacher showed his strength and
knocked down-all. of those who came nesr him. Over the
teacher's desgk, was a slgn, "God Bless Our School."

‘Another type of teacher, Miss Winterset, possessor of
& sharp, overbearing, irritable, impatient manner, and of
poor Jjudgment, was drilling a boy who sat half way across
the room from her on the word "cat"?z This was Johnny's first
week of school. The teacher was trying to teach Johnny the
word "eat". The teacher was pointing to the word catb.

"What word is this?"

There was no answer.

22 Ibid., p. 256.
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"Johnny, whet is that word?" Again the teacher polnted
to the word "eat".

‘No answer.,

"Don't you know what o-a-t spells?™

ﬂhié‘vary conversation was repeated several times be-
tween the,béacher and Johnny. The M"a-b-¢" method in teach-
ing réading.was being replaced with the combination of sev-
éral methéds. |

Dan V. Stephens tried to bring about a closer relation
aﬁdabetter understanding and to make complaints less fre-

quent from the teacher against the pupil and from the pupil

aééinst the teacher by writing Phelps and His Teachers.

Pheips' mother advised her son that his teacher?ﬁwhen
he starfed to school in the first grade, "would be a kind,
sweet woman who would love him, and Phelps believed ib.
Even Phelﬁs'smother believed 1it, for how could anyone fail
to love hex béy."

Much to 6he contrary of the mother's predictions,
Phelps and his classmates went home from school every day
to ory out their troubles caused by the uneducated and un-
cultured teacher. If & parent consulted the teacher, the
next day would be wo:r'se?él= "Wot only selfishly and cowardly,
but narrow and‘ignofant, the teacher would radiate an sura

of meanness around her so intense that all the love in

23 Dan V. Stephens, Fhelps and His Teachers, P. 7.
24 Ibid., p. 9.
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gschool would be driven into hiding.™

The second grade teacher, Merie Anderson, confiden~
25
tially spoke to Phelps' father:

I may have done you an injustice in my
thoughts, for from the first day he lacked
confidence in me. Each day I studied his hab-
its and I could see he was expecting me to wage
war on him . . . Meny times in ny experiences I
have had to overcome prejudices of the parents
before I could get confidencé of the pupils, and
I assure you that it has been very hard sometimes.

The story eontinued for the eight years of Phelps’
attendance in sehool with eight different teachers. Some
of these teachers, Miss Ramsey, Miss Yerkes and the nameless
one, will always find places as teachers in the schools as
long as people have a crude idea of a teacher and not under-
stand the great possibility placed in the hands of one who

molds and shapes the destinies of children.
26
Dan Stephens insists:

If o man has been unfortunate in business,
if death has stalked into his family, or if 1t
be & poor woman who has a family to support, or
some poor girl who wants to educate herself, the
people, ever ready, as a rule to help those in
need, will put them in as public school teachers
or in some public office . . . So that 1ls the
way we partially f£ill our schoolrooms with
teachers, and our public offices with servants.

But in this panorama of teachers wereéthe Mr. Hayes and the
2 ;

Miss White to whom Phelp later wrote!

25 Ibid., pp. 21, 22.
26 Ibid., pp. 112-113.

27 Ibid., ppq 108"'1090



53.

But, my dear friend, you will never know
the depth of my feelings for you until you are
utterly lost and alone in some great dark deep,
Where no human soul is in sight--where nothing
but hopeless despalr surrounds you on all sildes.
When you are ready to sink into the ocean of
wrebtchedness around you, there comes a smiling
kindly face through the mist and you see loving

-hands reaching out to you in the darknegs--you
feel them touch your poor cold ones and draw you
- upout of it all--hold you in a warm brotherly
clasp where the sun shines and where there is
-gay in living: . . You gave me life-~the first
ope.

Thé best story ever written about a boy's days at

school is‘sﬁpposed to be Tom Brown's Schooldays by Thomes

Hughes. The author, Thomas Hughes, has more or less told
the story of the time he attended Rughby under the direction
and Supervision of the Doctor Arnold who is the Doctor in

Tom Brown's Schooldays.

The greﬁt event in the life of every boy who attended |
Rugby was to Listen to the first wermon given by the Doctor?8
"But what was it after all which seized and held these three-
hundred boys, dragging them out of themselves, willing or
unwilling, for twenty minutes on Sunday afternoons?”

The only oceasion that the boys worried about in sghoel
was the monthly examination which was an hour review of the
work in the preceding month given by the Doctor. On one
oceasion, one of the merry, clever boys was called on to

reclite some passages. When he became exclited and forgot the
29

passage, the "Doctor's wrath fairly boiled over; he made

28 Thomas Hughes, Tom Brown's Schooldays, p. 187,
89 Ibid-u, pq 1490
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three steps up to the construer, and gave him a good box on
the ear.™

. Thomas Nelson Page describes school conditions in the
chronicle of the reconstruction period after the Civil War,
in Red Reek.  The people of this southern section, "Red
Rock", were the product of everything which is today con-
aemggg.y,lf one should have known the country "before the
war™ and after the war; one would not have to "wonder it
seems that even the moonlight was richer and mellower" be-
fore the war" than it was after the war." The conflict had
arisen about the representatives of the North and South at-
tending the samé schook. The negl

school came to be considered as a foreign in-

stitution, eonducted on foreign principles,

and in opposition to the school already estab-

lished by the neighborhood.
The first‘teaéhér, Mrg. Welch, who devoted herself to the
school,.asdshe considered her duty, was sent home on account
of her poor health by the village doctor. Kiss Slipley,
about thirty, who had very pronounced views and manners soon
began complaining about her discomforts and lack of associ-
ations. Mrs. Welch, who was responsible for organizing the
school, informed Miss Slipley that she should consider hexr
reward in the sense of the duty thet she performed. Miss

Slipley answered that she had expected other assoolatlons

than negroes.

30 Thomaé.ﬂelson Page, Red Rogck, "preface™, p. viii.
% Ibid., pp. 098-399.
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~Another teacher, Miss Mrly (the contraction used by the
negro for Mary) had not taught very long until she wag con-
gidered the very individual for the place. She wore &
heavy veil for deep mourning and wished to live always un-
obtriéisively; she was quiet; and she was not afraild to work.

Edward Eggleston's motive for writing the Hoosier

Schoolmaster was to describe life in the back-country dis-

tricts of the State of Indiana. The young man, Ralph Hart-

sook, who walked ten miles to apply for the district school
22

was greeted by a trustee, Jack Means::

"You see," continued Mr. Means, spltting
in & meditative sort of a way, "you see, we
a'n't none of your soft sort in these diggins.
It takes a man to boss this deestrlck. Howsum-
dever, if you think you ken trust your hide in
Flat Cricek School-house, I ha'n't got no 'bjec~
tion. But if you get lieked, don't come on us.
Flat Crick don't pay no 'nsurance, you bet!
iny other trustees? Wol, yes. But as 1 pay
the most taxes, tlothers jist let me run the
thing. You ean begin right off a Monday. They
a'n't been no other applications. You see it
takes grit to apply for this school. The last
master had a black eye for & month. But, as I
wuz sayin', you can Jjist roll up and wade in.

I 'low you've got spunk, maybe, and that goes
for & heap sight more'm sinnoo with boys.
Walk in, and stay over Sunday with me. You'll
hev' to board roun', and I guess you better

begin here.
With this brief introduction to the district by Jack

Means, the new schoolmaster of ¥lat Crick, Ralph Hartseook,
began his duties. His main duty was not to teach school

but to ouwtwit the boys in the school. To hold his title s

%2 THaward Hggleston, The Hoosier gehoolmaster, p. 39.
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"Schoolmagter of Flat Crick District™ he had to be the
vietor in hunting racoons, winning & spelling match, and of
every prank played on him by the pupils and the people in
the district. The unfriendly antagonistic relation of the
distriet toward the teacher showed the typiecal soclal rela-
tion between the people.

- Another situation similar to the "Flat Creek District™
wag found in the "Ridge College" taught by Gordon Keith.
Thomas Nelson Page, in Gordon Keith?zleft no doubt in the

reader's mind as to the dire and appaling effects of the
Reconstruction Period, after the Civil War, upon the little
one room, log seminary. The same problem for the teacher
to be able to outwlt the pupils, confronted the teacher,
Gordon Keith of the seminary, as the Hoosier Schoolmaster,
Ralph Hartsook, had to combat. |

Ralph Comner, in Glengarry School Days revealed similar

incidents to those participated in by Gordon Keith and Ralph
Hartsook. Munro was a "born teacher"?4 He wasg the only
master who. ever had been able to control the "stormy tempers
of the young giants that used to come to school in the win-
ter months." Muwro had a steady purpose in life-~never to
let a pain of his injure his work or shadow another's.

No pupil ever forgot the day when Bob Fraser sassed the

teacher in class. Before Bob had said the last word, NMunro

33 Thomes Nelson Page, Gordon Keith.
34 Ralph Connor, Glengerry School Days, pP. 14, 15,




in one long stride, had moved across the room and given Bob
two lashes from the stlinging raw-hide. "Hold out your hand!
Before Bob was aware of what was happening, he held out his
hand for the teacher to strike him. In the dead silence

the Master's ¢lear words--cut and firm--rang,--"No, Robert,
you are too big to thrash. You are & man. No man should
strike you and I apologize."” Bob forgot the sheepishness
and sﬁ@ke, n"r am éorry I spoke back, sir.™

Afterwards (ﬂhnro had been an ideal for his pupils) it
wa s diffieult for the pupils to like the new master who im-~
posed upon them the first day of séhool many rules to be
obeyed. The boys hagﬁa *seoret sentiment that loyalty to
the 0ld master's memory demanded an attitude of unsympathe-
tie opposition to the one who came to take his place.® The
new master's life was ma?e & burden and the boys succeeded
beyond their highest expectations. After the expulsion of
the master from the Twentieth School the trustees decided
to try a "gurl" teacher.

Mr. E. W. Howe, wrote a story, The Story of a Country
Town, Fairview; it was a story of the West. The teacher of
the Fairview, Kansas, school was & young and pretty Miss
Agnes Deming, not over sixteen years, who supported hex
widowed mother and eccentric brother. Her father, a ship
captaln, had perished in the sea. When she was hired to

tesch the Fairview School she was consldered far to0 young

85 Ibid., p. 84.
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to do well; but before summer ‘was over she convinced the
patrons she was qualified for her position as the teacher
of the gchool. She spent her time equally with the differ-
ent families of the sehool district. Every day found a new

quality:in her for respect and admireation by her sehool
56
patrons. ©She disecovered:

If she asked all of her puplils to name the first
letter of the alphabet, the chances were that
one of them would know the answer, whereupon
they all cried "A"™! in a chorus. But if one

of the number was called out separately a few
moments later and asked the same question the
round,; chubby face would look up into the teach-
er's, and after meditating awhile . . . would
h@hestly‘answer he didn't know."

Among the boys who had gone to war and later became
1]
famous in the field of education was C. W. Bardeen. His
firstMSérial story to attract the educators of the country

.was Roderick Hume. This was a story of a New York teacher.

Roderick Hume differs from Eggleston's Hoogler Schoolmaster

and Thompson's Locke Amsden, its predecessors in educational

fiction; it is belleved to be the only filction that portrays
the graded scheool in Amerieca.

’C./Wﬂ Bardeen discusses: the teacher's bureau and how
it shoul&‘be conducted; how teachers can be successful; how
to conduct a class in mathematics; how to use apparatus in
the school duties of the principal and school board; and
the problem of controlling the schocl's discipline.

36 E. W. Howe, The Story of a Country Town, p. 39.
37 C, W, Bardeen, Roderick Hume.
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. 38
The author, J. K. Stableton, of The Diary of a Western

Schoolmaster visited with a teacher of an eighth and ninth

grade room. During the conversation, the teacher made the
statement that every boy in his room should be sent to the
State Reform School. He knew all the bad points of the boys
and after being with them and teaching in the same‘school,
he was unable t0 name any admirable charaoteristics of the

boys.

The mother of the music pupil, in The Song of the ILark,
: , 3%
by Willa Cather, characterized the music professor:

He's a good teacher, doctor. It's good for us
he does drink. He'd never be in & little place
like this if he didn't have some weakness.

These women that teach mugic around here don't
know nothing. I wouldn't have my child wasting
time with them. He's careful with his scholars;
he don't use bad language.

Miss Alcott has made her characters guitable and en-
4G 41

joyable for the children. In Tittle Women and Jo's Boys

the teachers have been charscterized very similarly to this
42

incident in Little Men:

The Professor had joined them . + with
the last words the circle narrowed till the
good Professor and his wife were taken prisoner
by many arms, and half hidden by the bouguet of
laughing young faces which surrounded them,
proving that one plant had taken root and blos-
somed beautifully in all the 1ittle gardens.
For love is & flower that grows in any soil,

388 J. K. Stableton, The Diary of & Western Schoolmapter.
39 Willa Oather, The Soug 0 'the Lark, p. 16.
40 Touisa Alcott, Litvle Women.

41 Ibid., Jo's Boys.
42 Ibid-c, Li't!t e @n, PP 380"%81-
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works its sweet miracles undaunted by autwmn
frost or winter snow, blooming falr and frag-
rant all the year, and blessing those whe give
and those who receive.

During this period of reaction after the Civil War, it
ig interesting to notice that teachers in the girls' schools
were generally considered narrow minded, that the intellec-
tual development of the pupil suffered by retardation in
natural grqwth. The methods of the women teachers made the
schools a representative of the reform sehool. The best
illustrations were found in Daddy Long Leggzby Jean Webstexr

44
and A Buneh of Cherries, by Mrs. L. T. Meade.

George Madden Martin has written a series of children's
45
stories. Emmy Low and Emmy Lou's Road %o Grace for the pur-

pose of not blaming and giving the teacher the credit for
- 46

the child's confusion:
The present series of stories is written

to show that the same conditlions which in the

sehool make for confusion in the ehild's mind,

exist in the home, in the Sunday school and in

all its earlier points of contact with life.

George Madden Martin's Emmy Lou begins with the story
of Emmy Lou, who was enrolled in a Primer Class of seventy
1ittle boys and girls. Emmy Lou entered the class late;
her Aunt Cordelia thought that Emmy Lou could easlly make
up the work. The Frimer teacher, Migs Clara, had no spare

time to help the new pupil, so she told the new pupil o

4% Jean Webster, Dadai Long Legs.
44 MWrs. L. T. Meade, unch of Cherries.

45 George Maddin Martin, Bmmy Lou. ;
46 Ibid., Fmmy Lou's Road to Gré&ce, "praface™, p. vii.
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47
copy Glgits. "Emmy Lou had no idea, but being shown them on

the blackboard, she copied them diligently."

Many interesting and common events oceurred, in Emmy
(‘ﬁou's class, which were happening in other schools. The
 teacher pointed to the word "ecat"™ and asked one child to
 7name the word. The teacher became cross when the child

) answered "pussy". For punishment, the boys and girls, if
1lthey showed any attention to each other, were disciplined
‘:bywhaving te sit in the same seat. MNMedals were given to
the best sgpeller in the room. Qparterly examinations in
the question and answer method were given after the teacher
lectured on the subject of "cheating'.

Miss Clara, the teacher%s

+ + « had concealed the kindliest of hearts be-

hind a brusque and energetic manner, and had

possessed, along with her red hair and a temper

tinged with that color also, a sharp voice that,

by its unexpected snap in attaeking some small

sinner, had caused Emmy Lou's little heart to

Jump many times a day.

The first grade teacher, who dressed in black, taught
to earn & living after her husband died. Thisg "Large Lady"
was perplexed as to the proper eeourse of teaching the fifty-
nine first grade children. This wa&s proved true when she
ga.ld to Emmy Lou one night%g"You will stay after school,
Emms. Louise, that I may examine further into your qualifi-

cations for this grade." Emmy Lou wondered 1f thls meant

47 Qp. oit., Bomy Low, p. 6.

——————

48 Ibid., pp. ol=-32.
4!9 m., PO 58‘
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that she was going to be punished.

Emmy Lou is one of the best books to give the methods
of the teacher, the reaction of the pupll; and the genersl
donditions of the sehool which Emmy Lou attended. Tt ig
valild because this school is a true representative of the
other sehools during the same date.

Lovers of dramatic art in the United States sre fond
of Thomas William Robertson?cwho brought his drama, School,
from the Prinece of Weles Theater to New York for presenta-~
tion. ' The drama, School, in four scts, deplcted the teacher,
Mr. EKrux, as the owner of a morbid disposition, a flase idea
of life and indire need for a true dignity. The entire
drama portrayed the teacher as unfit naturally for his
teaching and aS‘having'a false 1dea of society.

It would not be fair to all the teachers who lived and
taught between the years of 1850 to 1900 if the list of
fiction terminated abruptly without giving justice gg the
type of teacher represented by Bess Streetor Aldrich in

Miss Bishop{1933). Miss Bisghop was representative of the

new type of teacher which began to exist prior to the twen-
tieth century. Mrs. Aldrich portrays Miss Bishop as the
saerificing teacher, teaching because she loved her pupils
and her work, because ghe could influence and help make men
and women; Miss Bishop taught school until she was aged in

years and her gervice was no longer needed. Mlss Blshoyp

50 Thomas William Robertmon, School.
51 Bess Streetor Aldrioh, S8 BIBHOP»
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was & true representative of a noble, unselfish and kind
teacher.

Miss Aé%rioh represented another teacher in A Lantern
in Her Hand. The teaeher was the daughter of the heroine
of the story, who had hoped to teach school but the hopes
were never realized. In the failure of realizing her ambil-
tions, the her01ne made it posgible for her daughter to
teach sehool in a large city and accomplish what had once
been thé éspiration of so noble a character.

'A'general summary of the ambition of the teacher during
this beriod Shows her great qualification to be able to dis-
oipline by outwitting the big boys of the school, and not
notieing the giggles and snickers of the growing girl. Very
few teachers pay any attentlon to the methods and presenta-
tion of the subjeet matter. If a teacher could hear a clock
tick or a pin drdp,‘he'was considered a good teacher. If a

 $eacher could sell herself to the politicians, regardless
of the quality of teaching, she was a good teacher.

During the latter part of the century, the influences
of the great European philosophers and educators were trans-
planted into America. Vith the beginning of the twentieth
century a change and development took place to replace the

0ld methods used in the public schools in the United States.

52 Op. @it., A Lantern in Her Hand.
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CHAPTER IV
THE SCHOOLMASTERS CHARLES DICKENS KNEW

| WhenkFriedrioh Froebel was advocating and utilizing
new methods in German schools, another educational reformer,
. charles Dickens, was glving practically the identiocal views
to the world in the form of object lessons in entertaining
stories, Both reformers believed in the natural development
to the fullest extent of the child. Heretofore, the adul?b
had ihterfered with the natural development of the ehild by
invariably méking the child conform to the former's atti-
tudes and‘inﬁerests; the child had to ad just himself con-
stantly to the school and the schoolmasters; this would
impair the child's growth, naturally.

Charles Dickens revealed his attitude toward education
by exposing fhe good and wrong methods used in the schools
for the’ehild's training. To Froebe% "we are indebted . . .
foxr the kindergarten, the play idea, and handwork activities.™
When it 1is knoWn tha% "Dickens was the first great English
student of thé kindergarten™, it i1s not & coincidence that
the philosophy of Froebel and the stories of Dickens divulged
an identical educational thought. Froebel and Dickens showed

1l E. P. Cubberley, The History of Education, p. 764,
2 Mabell S. C. Smith, Studles in Dickens, p. 100. HReprinted
from J. L., Hughes, Dickens &s an Educator.
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the same appreciatlion toward free self-activity in the phys-
ical, spiritual, and intellectual training of children.

Since Dickens, in his writings, did not forget to dis-
close a single new attitude or idesl of the new conception
of education he is considered not only a destructive critic
but also a constructive educator. Ihe children characters,
created by Dickens, were purpesely made to show the wrongs
imposed upon the children and the possibilities of the
training if it were correctly and naturally given.

Dickens deals with twenty-eight schools in his writ-
ings; each school had a definite purpose; only two of his
books are not rich in educational thought. 1he following
books contain and represent the different types of schools
and schoalmasters?ﬂ

Minerva House, in Sketches by Boz;

Dotheboys Hall, in Nigholas Nickleby;

Mr. Morton's two schools,

Miss Monflather sechool,

Mrs. Mockle's school, in 0ld Curiosity Shop;

Dr. Blimber's school,
The‘Grenders' sohool, in Dombey and Son;
Mr. Creakles' school,
Dr. Strong's sehool,

Agnes' school,

The sehool Uriah Heep attended, in David Copperfield;

3 TIbid., p. 99.
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The school Esther attended,

Miss Danney's school, in Bleak House;
Mr. MeChoakumehild's school, in Hard Timeg;

Mr. Wopsles great saunt's school, in Great Expectations;

-8chool attended by Charles Hexam
Bradley Headstone's school

Miss Peecher's school, in Our Mutual Friend;

Phoebe's sehool, in Barbox Brothers;

Mrs. Lemon's school, in Holiday Romance;

Jimmy Tirriper's school, in Mrs. Lirriper's Lodgings;

A school, in Tom Tiddler's Ground;

A school, in The Haunted House;

Miss Twinkleton's seminary, in EKdwin Drood;

8chools of the Stepney Union;

The Schoolboy's Story; and.

Our School.
4

Besides the twenty-eight schoolg;

. » he describes a real school in “"Ameripan
Notes™ and makes brief references to the lilsses
Nettingall's establishment, Mr. Cripples's Acad-
enmy, Drowvey and Grimmer's school, the Foundation
school attended by George Silverman, Scrooge's
gchool, Pecksniff's school for architects; Fagin's
gehool for training thileves; and three dancing
schools, conducted by Mr. Baps, Signor Billsmethi,
and Mr. Turveydrop. He introduces Mr. Packet,
George Silverman, and Canon Crisparkle as.tubows,
and Mrs. General, Miss Iane, and Ruth Pinch as
governesses. IMrs. Sapsea had been the proprietor
of an Academy in Cloisterham.

The books given speoilal attention in this chapter are

4 Ibid., p. 100.
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the ones which made schoolmeaters the main charecters in
the storées and represent the philosophy of Charles Dickens.
They are: ﬁNicholas Nickleby, The 0ld Curiosity Shop, Dombey

end Son, David Copperfield, Qur Mutual Friend, and Havrd
- Timeg.™ |

CharlegDickens‘caught the spirit and enthusiasm of
Horace Mann, who was instrumental in organizing a teacher's
course of instruction in the normal schools of the United
States, and of Henry Barnard? who was responsible for the
four-to-six-week summer school courses which were made
’available for teachers. Charles Dickens felt the dire need
for trained teachers, the abolishment of private schools,
and the organization of a national educational system. As
a result the world, which had developed & great respect for
this great story téller, was given the story of Nicholas
'Nickleby during the period when many cheap Yorkshire schools
were in existence. This cheap type of school was respon-
sible for the neglected education in England, and the re-
fusal of the State to improve her deplorable educational
conditions. Any man who was unfit for any occupation,

without an examination could qualify for opening & school
8

and becoming its schoolmagter.

« « .« although preparation for the funetlons he

James L. Hughes, "What Charles Dickens Did for Chlldhood"
in The Century Magazine, n. d., p. 495.
Op. olt., The History of Education, p. 752,

Ibid., p. 750,
Charles Dickens, Nicholas Nickleby, Vol. I, Preface,p.xvii.

O-ax o™
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‘undertook, was requlred in the surgeon who as-
sisted to bring a boy into the world, or might
one day assist, perhaps, to send him out of it,
~-~in the chemist, the attorney, the butcher, the
bgker, the candlestick-maker,--the whole round
of orafts and trades, the schoolmaster excepted,
and although schoolmasters asg a race, were the
blockheads and impostors that might naturally
be expected to rise from such a state of things,
and to flourish in it; these Yorkshire school-
me sters were the lowest and most rotten round in
the whole ladder.

Dickens, before he wrote Nicholas Nickleby, visited
several Yorkshire sechools, so that he could make this story
authentic and more emphatically call to the attention of
the public the imperfeet school conditions. However, the

: 9 ‘
illustrations are:

¢ » . that Mr. Squeers and his school are faint

and feeble pictures of an existing reality; pur-

posely subdued and kept down lest they should be

deemed impossible--that there are upon record,

trials at law in which damages have been sought

as a poor recompeunse for lasting agonles and

disfigurements inflicted upon the children by

the treatment of the masters in these place,

involving such offensive and foul details of

neglect, cruelty and disease as no writer of

Piction would have the boldness to imaglne . . .

The conditlons depicted were for the purpose of arous-
ing the public in England against the poorly managed schools
conducted by inferior, brutal men like the despicable
Squeers and Dotheboy's Hall men. Dickens was gsucoessful in
his attempt to ald and free ungland from the low class of
private country schools. His power of seeing effectes of

gituations helped him to portray the actual sehool counditlons,

9 TIbid., Preface, p. xxi.
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Nicholas Nickleby 1s not an out-of-date book at present; it

still teaches that the refined methods now uged in teaching
children often destory the very instinct that should be

ecultivated.
Only one incident is necessary to reveal the general
conditions Nicholas saw at the Dotheboys Hall;-on onme cold

Janvary morning when he looked around his room to see other
10
boys who were in the school he saw:

As they lay closely packed together, for
warmth's sake, with their patched and ragged
clothes, little could be distinguished but the
sharp outlines of pale faces, over which the
sombre light shed the same dull heavy golour,
with, here and there, a gaunt arm thrust forth;
its thinness hidden by no covering, but fully
exposed to view, in all its shrunken ugliness.
There were some who, . . . bore much the aspect
of dead bodles than of living creatures; . . .
and, as morning took the place of night, the
smiles gradually faded away, with the friendly
darkness which had given them birth.

The conditions showed a dire need for a real and natur-
al childhood which would develop into & strong character.
As a contrast, to impress the public about the sehool sit-
uation, Charles Dickens showed that loving sympathy was a
requisite for suecessful children. To make the schoolmaster

more vivid in The 014 Curiosity Shop, Charles Dickens used

two types of people; one was a kind, loving, sympathetic and
generous type;- the other an inhuman, beastly type. The

heroine who was a child, Little Nell, first met the schoole-
11

master , in the 1little garden near his cottage:

10 Ibid., p. 193. | i
11 Tharles Dickens, The 0ld Curioesity Shop, Vol., L, p. 28b.
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There was dbut one 0ld man in the 1little
garden before hils cottage, and him they were
timid of approaching, for he was the school-
master, and had "school" written up over his
window in black letters on a white board. He
was & pale, simple-looking man, of & gpare and
meagre habit, and sat among his Fflowers and
beehives, smoking his pipe, in the little porch
behind his door.

The SGhoolmaster showed hig character, to Little Nell
and her’granifather, in the attitude and interest he took
in one of his best scholars who was very sick%a He was very
attentive to Little Nell and asked her graciously to partake
againiafuhis hospitality if she should come that way. The
schoolmaster later met Little Nell and sheltered her in his
own home until Little Nell's death:.L3

In commenting on the gchool and the schoolmagter who

had not studied modern methods of teaching but gave his

loving sympathy to his pupils, in The 014 Curiosity Shop,
14
James L. Hughes said:

« « + We get only a glimpse at a simple man in
passing, but that glimpse reveals his unself-
ishness and his tenderness so perfectly that he
becomes one of our dearest friends. The school
is very.old-fashioned, the seating is bad, the
appliances are defective, the methods of teach-
ing poor; but the greatest power in the world
to stimulate soul growth is there--sensitive,
responsive, reverent, loving sympathy with
childhood. The schoolmaster's joyous pride in
the accomplishments of his sick faverite, his
care in erasing the drop of ink from the boy's
writing, hils sadness because of hlg absence, hils
yearning hope that he would be better on the

12 Ibid., See chapters XAIV, XXV, XXVI, pp. RE2-2B7.

1% Tbid., See Vol. II, chapter XLVI, pp. 77-89.

14 James L. Hughes, "What Charles Dickens Did for CHildhoodY
Century Megazine, pp. 497-498.
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morrow, his request to Little Nell for her
child-prayer for his recovery, his absent-
mindedness while his 1ittle sehool was 1in
gession, his granting of a half~holiday on
condlition that the boys would not be noisy,

his expression of satisfaction that the hap-
py boys had forgotten his inJunction, his
waving of the dying boy's handkerchief at the
window to show his kindly thought for hls com-
panionsg on the green, his graclous assurance

to the child that the flowers in the garden
were less gay because they missed him, and the
pathetic tenderness with which he stroked the
¢hild's hand after he had fallen asleep for-
-ever~-these are overwhelming evidence that
Dickens possessed the true spirit of reverent
ehild~love, and recognized the mother spirit

as the most essential element in the character
of a. teacher, either man or woman. Iie intended
the dear old schoolmaster to be a perfect posi-
tive for the negative of Squeers, and fthe human-
ity of the one was appreciated more fully in
contrast with the hrutality of the other.

The importanee of the c¢hild's physieal, intellectual,
and moral development is depicted in the autobiography of

15
David Copperfield, in David Copperfield.

In this story, schools of the extreme good and bad were
attended by David. One school, a brutal type which was
baged on force and which blighted the natural development
‘of the growing children was in charge of & selfish Mr.
Creakle. The modern type of school was conducted by Dr.
Strong.

David, while under Dr. Strong's supervision, received
every element of politeness, coqrtesy, and recognition that
ig given in a modern sehool. Dr. Strong also created noble

games for the ohildren to play to develop thelr physical

156 Charles Dickens, David Copperfield.
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culture. -The personal influence of Dr. Strong caused him

to be the 1dol of the entire school on account of his humen
sympathy and love. Dr. Strdng's ideal seemed as if it were
to love a pupil and then he could do with the pupil as he
wished. By living his every-lay life in harmony with his
phil@égphy; Dr. Strong called forth the best honor and faith
from ﬁhe boYé:that they could give. He expected his pupils
to dO‘that which was right and they generally did what Dr.
Strong~expected of them. '

The extreme opposite type of teacher to Dr. Strong was
Mr. Cfeaklé who believed in disregarding the rights of a
child‘and‘using coercion in dealing with him. David had
been sent'to "Salem House" when he was nine years of age.
Uhfortunateiy David's mother died, but fortunately it re-
sultéd‘iﬁ his attendance at Dr, Strong's school. The effect
df the éarly training given by dr. Creakle was felt during
David'é entire life; even the kindly methods used by Dr.
Strong could not obliterate the early and short peried of
training given Devid by Mr. Creakle.

Charles Dickens, in many of his books, pictured educa=
tional institutions and schoolmesters as utilizing either
extremely good or bad methods. He used the létter to expose
the evil in the school systems because it was more natural
Tor maﬁ t0 understand the development from the worge to
'befter‘conditions. Dickens expressed himself more power-

fully by depieting the selfish, unkind, wicked, and evil
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attributes than the good and true qualities of man. He used

the same 3resentatio§é for the school Charles Hexam attended,
in Our Mutuwal Friend.

The great Preparatory Establishment . . .

- was a miserable loft in an unsavoury yard. Its

- -atmosphere was oppressive and disagreeable; it
was erowded, noisy and confusing; half the
yupils dropped asleep, or fell into a state of
waking gtupefaction; the other half kept them
in either comdition by maintaining a monotonous
droning noise, as if they were performing, out
of "time and tune, on the ruder sort of bagpipe.
The teachers animated so0lely by good intentions,
had no idea of execution. It was a school for
all ages, and for both sexes . . . But, all the
blace was pervaded by a grimly ludicrous pretence
that every pupil was childish and innocent . . .
Young women old in the vices of the commonest and
worst life, were expected to profess themselves
enthralled by the good child's book, the Adven-
tures of Little Margery . . »

Di@ksns}sh@wed that a friendly relation existed between
the pupiis and teachers in some of the schools in England.
Even though the buildings were poérly built and inadequately
equipped; ahd the school teachers unprepared to teach; the
companionéhib of the pupil and schoolmaster was one of un-
selfiéhness and kindness. This was also true in the circum-~
stances that caused Charley Hexam's frinedliness toward the
schoolmaster,‘Bradly Headsténe, and toward the schoolmis-
tress,'Miss Peecher. Mr. Headstone and Miss Peecher seemed
to take an interest in their pupil and his relatives,- that
the former party found "there was noAsleep" for him when he

17
thought of Charley's relative.

16 Charles Dickens, Qur Mutual Friend, Vol. I, p. 289.
17 7Ibid., Vol. II, p. L70.
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In Herd Times, Charles Dickens dealt with education

and its functions as an economic gquestion. Eduoation should
be confined to the elements which would make it possible to
make & living; all fine arts, nature, and aesthetic elements
which tended to give an individual dignity and advencement
in civilizatidn should be excluded from the school. This
attitude Ey the author had probably been caused by the great
war whieh had torn the heart of England and demanded reform
for the country.

Thomas Gra%grind, "a, man of realities, facts, and cal-
eulations™ said:8

Now what I want is, Facts, Teach these boys
and girls nothing but Facts. Hects alone are
wanted in life., Plant nothing else, and root
out every-thing elgse. 7You can only TFform the
minds of reasoning animals upon Faets; nothing
else will ever be of any service to them. This
is the prineiple on which I bring up my own chil-
dren, and this is the principle I bring up these
children on. Stick to Faets, sir!

To listen to the lessoun in progress, would make 1t

possible for one to characterize the teacher and his method
19
as:

Herein lay the spring of the mechaniecal art
and mystery of educating the reason without
stooping to the cultivation of the sentiments
and affections. Wever wonder. DBring to mse,
says NMeChookumchild, yonder baby just able to
walk, and I will engage that it shell never
wonder.

"Girl pumber twenty," séid Mr. Gradgrind,
squarely pointing with his square forefinger,

18 Charles Dickens, Hard Times, p. 1.
19 Ibld., p. &7.
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"I don't know that girl. Who is that girlen
"8iesy Jupe, sir," explained number twenty.

"Sissy is not a name," said Mr. Gradgrind.,
Don't call yourself Sissy. Uall yourself Cecilia.®

"It's father as calls me Sissy, sir." . . .

] "?hen he has no business to do it," said Mr.
Cradgrind. "Tell him he mustn't. Cecilia Jupe.
Let me see. Vhat is your father?®

"He belongs to the horse-riding, if you
please, gir,”

"We don't want to know anything about that,
here. 7You mustn't tell us about that, here.
Your father breaks horses, don't he?"

"If you please, sir, when they get any to
break, they do break horses in the ring, sir.m

"You mustn't tell us about the ring, here
v+ «» Give me your definition of a horse. Girl
number twenty unable to define & horse! Girl
number twenty possessed of no facts, in refer-
ence to one of the commonest animals! Some boy's
definition of a horse. Bitzer, yours."

"Bitzer," saild Thomas Gradgrind, "your def-
inition of & horse.™

"Quadruped. Graminivorous. Forty teeth,
namely twenty-four grinders, four eye-teeth, and
twelve ineisive. Sheds coat in the spring, in
marshy countries; sheds hoofs, too. Hoofs hard,

but requiring to be shod with iron. Age known
by marks in mouth."™ This (and much more) by

Bitzer.

The teaching that Bitzer received was similar to the
type of teaching recommended by the schools of England.
Before the child went to school, he had his own problems to
solve and interests; after he attended school, the teacher
imposed upon the child the former's problems and interests.

Charles Dickens showed that the c¢hild's stimuli were never
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considered in Mr. Gradgrind's school; only the teacher's
interests were cons;defed in teaching the child. Nothing
was ever done to cause the wonder or to develop the imsgin-
ation of the child, so there was no chance for the child to
accomplish anything on his own initiative.

- Slssy Jupe was adopted by Mr. Gradgrind after her
father died., Mr. Gradgrind hoped the right training for
Sissy wowld undo all the reading she had done about fair-
ies, the hunchback, and in poetry. Mr. M'Choakumchild, Mr.
Gradgrind's teacher, decided Jupe was not a pupil because
she had a very dense head in figures and?o

» « . that she would burst into tears on being
required (by the mental process) immediately to
name the cost of two hundred and forty-seven
muslin eaps at fourteen pence half-penny; that
she was as low down, in the school, as low could
be; after -eight weeks of induction into the ele-
ments of Politieal Economy, she had only yester-
day been set right by a prattler three feet high,
for returning to the question, 'What is the first
prineiple of this science?' the absurd answer,
'To do unto others as I would that they should do
unto me.'!

After Sissy Jupe had tried to do her best, in the
school, during her probation period, Mr. Gradgrind only‘
21 :
comforted by telling her that:

.« + » the circumstances of your early life were
too unfavourable to the development of your
reasoning powers, and that we began too late.
8t111l, &as I have said already, I am Qdisappointed
+ + » Don't ghed tears. Don't shed tears. I
don't complain of you. You are an affectlonate,
earnest, good young woman--and--and we must make
that do.,

20 Ibid., p. 65,
21 Tbid., pp. 107-108.
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Sisgy Jupe, with the characteristics of affection,
earnestneésgkand'goodness, was consldered by the teachers
and'soeiety as é failure. Yet, Louisa and Tom, who had
learned éaéiiy,u"according to the system" were regarded as
an ideal type of pupil by scciety, but they had no founda-
tion for future and wholesome living. Mr. Gradgrind's

teaching was a false training correlated with blighting the
282

instincts which are so necessary to growing children.
Louisa married her father's best bachelor friend, Mr.

Bounderby. It wag not long until Louisa stood before her
23
father and teacher and cried:

I curse the hour in which I was born to such
a destiny . . . How could you give me life, and
take frem me all the inappreciable things that
raise it from the state of conscious death?
Where are the graces of my soul? Where are the
sentiments of my heart? What have you dons, O
father, what have you done, with that garden
that should have bloomed once, in that great
wilderness here . + . I don't reproach you,
father. What you have never nurtured in me,
you have never nurtured in yourself, but 0! if
you had only done so, long ago, or if you had
only neglected me, what a much better and much
happier ereature I should have been this day!
« « « would you have doomed me, at any time,
to the frost and blight that have hardened and
spoiled me? Would you have robbed me--for no
one's enrichment...only for the greater desola-
tion of this world--of the immaterial part of
my life, the spring and summer of my belief, my
refuge from what is sordid and bad in the real
things around me, my school in which I should
have learned to be more humble and more trust-
ing with them, and to hope in my little sphere

22 Ibid., pp. 264-256.
23 Ibid., for the results of Mr. Gradgrind's teaching, see
Thown", chapter XII, pp. 253-258.
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to make them better? . . . Yet, father, if I
had been stone blind; 1f I had groped my way by
my sense of touch, and hed been free, while I
knew the shapes and surfaces of things, to ex-
ereise my fancy somewhat, in reagrd to them, I
should have been a millién times wiger, happier,
more loving, more contented, more innocent and
humen in all good respects, than I am with the
eyes I have.

Another evil in the schools was attacked by Charles
24
Dickens in Dombey and Son; this was cramming. The puny,

gickly Paul Dombey, when only six years of age, was sent to
Dr. Blimber's select school. The first morning that he was

in school he was glven more books to study than he could
25

earry to his room.

They comprised a little English and a deal
of Latin,~-names of things, declensions articles
and substantives, exercises thereon, and pre-
liminary rules,--a trifle or orthography, a
glance of ancient history, a wink oxr two at
modern ditto, & few tables, two or three weights
and measures and a little general information.
When poor Paul had spelled out number two, he
found he had no idea of number one; and when
Cordelia took him in hand after breakfast, whethed
twenty Romuluses made a Remus, or hic, haec, hoc
was troy weight, or a verb always agrees with an
anclent Briton, or three times four was Taurus,
a bull, were open questions with him.

Dr. Blimber had several assistants who aided him in
teaching and caring for the ten pupils that he had in his
26
charge. One was a Mr. Feeder, B. A.:

. . » he was a kind of human barrel-organ, with
a8 little list of tunes at which he was contin~
ually working over and over again, without any
variation. He gave the boys no rest from the
pursult of stony-hearted verbs, savage noun

24 Charles Dickens, Dombey and Son.
26 Ibid., p. 160.
26 Tbid., p. 14B.
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substantives, inflexible syntactic passages,
and ghosts of exercises that appeared to them
in their dreams. Under the forcing system, g
young gentleman usually took leave of his spir-

- its in three weeks. He had all the cares of the
world on his head in three months, at the end of
the first twelvemonth had arrived at the conclu-
sion, from which he never afterward departed,
that all the fancies of the poets, and lessons
of the sages, were a mere collection of words and
grammar, and had no other meaning in the world. .

Many of the other novels written by Charles Dickens
depict the unfitness and unpreparedness of the teacher in |
the English schools. Since the teachers represent the same
characteristics as the schoolmasters in the books mentioned
previously in this chapter, 1t is useless to continue in-
definitely trying to prove what is almost axiomatic.

One of the grandest awakenings in education came when
adults recognized the natural development of childhood. It
wa.s Froebel, in a professional way, and Dickens, the non-
professional sehool worker, the novelist, who revealed that
natural development of the c6hild in the sohool, through the
training of the teacher, was necessary. Dickens gave more
attention to the training of the child than any other in-
dividuval exeept Froebel; and he was also responsible for o
the organization of teachers' training courses in England;v

Every element of purity and streungth in the

new education is revealed in these quotatlons.

The reverent sympathy for childhood; the spirit

of true motherhood; the full recognition of self-

hood; the influence of nature in revealing con-

ceptions of life, evolution, and God, the develop-
ment of body, mind, and spirit through play; the

27 Op. cit., What Charles Dickens Did for Childhood, p. 495.



need of training the entire being as a unity; the
culture of originative and executive power; the
necesgity for perfect freedom in order to attain
full growth; and the fundamental process of cre-
ative self~activity--all were olear to the great
absorptive and reproductlive mind of Dickens.

80.
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CHAPTER V

- THE TEACHER IN TWENTIETH CENTURY LITERATURE

‘ 1
Until the time of

Carter, Mann and Pierce in Massachusetts, and

Barnard in Connecticut and Rhode Island, our

sechool development had been almost entirely

along the lines of securing legislation, first

to permit, and later to require, the establish-

ment of schools; ef organizing an administrative

ma.chinery to look after the schools thus estab-

lished; and of creating a public belief in edu-
cation for democratic ends and a sentiment that

would support progress.

With the beginnihg of the twentieth century, changes
in methods, discipline, attitudes and responsibility were
being changed from the old to the newer conceptions of edu-
catibn. 'Teaching was made to conform with the social and
philogophieal trends. As a result the types of teachers
today differ from the types of a century ago. The teachers
represented in fiction during the twentleth century have
phanged the school procedure of teaching, the attitude in
the schoolroom, and general atmosphere more than in any
other eentury.

The teachers represented, in this chapter, during the
present century teke more of an interest in the puplls; the

teschers in most cases have entered a profession whioch they

1 E. P. Cubberley, Public Fducation in the United States,
P 44)..
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liked. The last century, the nineteenth, teschers often
taught beecause they could get no other work.

One of the best stories to illustrate the changes ln
the rural school is the one that Angelina V. Wray gives 1in

Jean Mitohell's School. This story shows the relation of

e l———

the tescher's work to the life of her pupils. It is not an
ideal school where the teacher is presenting the "best way"
or methods of teaching; neither is the story written to

show the insdegquacies of the school organization. After
2

Jean Mitehell had been hired to teach the country school,

. . . in her quiet home at Newton, & brown-eyed
girl planned by day and dreamed by night of her
first school and how sghe could best meke it &
guccess.

This was a contrast to the English schoolmaster whom Diekens

wrote about, and who taught school if he could do nothing

"~ else.

~ Miss Mitchell, the first morning of sehool, in the fall,
gtood gquietly waiting for the attention of the boys, who
shuffled thgir feet, and for the attention of the girls,

who giggled. The new teacher's poise created a nost aston-
4

ishing silence:

'Wonder whether she's the sorry kind or the
sagsy kind . s o If she's the first, she'll say,
ngeholars, you don't know nhow grieved I am t0 B€€
you so wild and boisterousl" Here Jaol applied
his handkerchief to his eyes and pnuffled 80
reallistically that Joe was convulsed with laugh-
ter. 'But if ghe's the sassy xind, she'll say,

5  Angelins W, 'Wray, Jean Mitchell's School, P 17,
5 Ibi-, :pi 23-

4 Thiey, P 2d.
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"I want you to distinctly understand that I'm
a-going to have guiet in this room, if I die
for it." 'That's what Mr. Jenkins used to
gsay. Remember?®

Much to the astonishment of the pupils, Miss Mitchell
did not begin her school in the regular procedure to which

the boys and girls had been accustomed. Rather, she gained.
5

the attention and good will by merely acsking the school,
ﬂBoys and girls, how many of you have ever seen & big par-
ade?" Vhen she appealed to the pupils indirectly for theilr
loyalty they became attentive. UIhe pupils own interest
cagse& them to be ashamed, but they could not help their
attentiveness toward the teacher. A month later, it was
certain that the pupils' reign had closed and Iliss iiitchell
wae.s the teacher of her school, XNo one knew how it happened.
She had neither scolded or threatened. There

had been no talk about rules, yet the school was

conducted in a quiet, orderly manner. She ex-

peeted and received prompt obedience. It had no?

taken the pupils long to realize that careless or

slovenly work would not be accepted or excused.

She punished when necessary, a trifle severely if

any-thing, but she was quick to forgive and in-

variably Jjust.

For Thanksgiving, the pupils made in "busy work" a
home for the Smith family"; the members of the famlily were
clothed; the scenes of harvést were enacted; pralses were
sung about the Puritans; and England and Holland were
gtudied.

The story could continue about the accomplishments of

5 Ibid., p. 24.
6 Tbid., p. 36.
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the unusual teacher, Miss Mitchell. Her poise, her manner
and her dress suggested character. Her personality was the
expression of her fitness, interest in her pupils, and love
for her work. She was interested in the development of the
character of her pupils; from her methods, one could under-
gtand that she felt responsible for each of her own boys

and girls in her school. Unless she had known the process
by whiech she could succeed, she could never have accomplished
the development of the individual's need.

The first transformation mede in the schoolroom was to
have the boys gladly aid her in painting the walls a dainty
grey; the homes of the puplls were searched for suitable
and well-chosen pictures and magazines. The boards were
always used daily to express a favorite sentiment, verse
or lesson. The children liked the gquiet fellowship that
the opportunity presented.

The story of Jean Mitchell reveals how Joe made a

change, from being ™spoilt™ by his parents, to a man of
self-control; how the bitter Jack was transformed into a
youth of beautifﬁl ideals; how Harry developed his courage
and self-respect; and how Evelyn burdened with gloom was
led to a friend's love. Whenever she had a big problem to
solve, it was said thet her help had been divine; whenever
she needed help, she acted in the same manner by saying,
"Dear God, I don't know what to do. Help me."

To analyze the methods of Jean Mitchell in teaching,
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one discovers that she is progressive, every impression had
to have an expression. In reading, she taught whole
thoughts, or séntences, instead of the ™"a-b-c's" or phonle
method; literature revealed its own truth and lessons to
the heara\r; and the most belated layman in the community
could not 'beat the youngsters at figures'.

One of the first feachers radically to disagree with
the 0ld sehool of teaching was Jim Irwin, in the Brown
Mouse. Herbert Quick very cleverly portrays the rural
teacher, Jim, as taking the place as a teacher among an un-~
cultured, narrow-minded group of people who thought that
they could dictate to the teacher how thelr school should
be -taught. Before school began, no one in the district had
realized that Jim had made a gurvey of his school districtr.z
His survey consisted of the number of acres each family
owned; the method of farming used; mortgages; debts, if the
families were contented and happy; advancement of each pu-
pil in school; and the kind of amusement each family liked.

Jim had not been teaching long before the families 1in
the diétrio’c began complaining thet their children liked
school too well and that he was teaching sub ject-matter
which did not follow the textbooks and course of study. To
these farmers' children, this training would equip them
only for meking a living on the farm. The mothers and wives

of the sochool-board members thought that their children

7 Herbert Quick, Brown Mouse, p. 51.
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8
should be educated in preparation for city life.

"What right have ye," struck in Mrs. Bone

ner, to be burning the district's fuel, and

- Wearing out the sehool's property out of hours
like that--not that it's anny of my business. .
I just thought, of it, that's all. What we came
for, Mr. Irwin, is to object to the way the
teaohin's being done-<corn and wheat, and hogs
and the like, instead of the learnin' schools
was made -to -teach,"

Jim was elther required to resign or have a hearing for
his removal as & teacher of the school. He chose the lat-
ter. This hearing gave Jim publicity in the Chicago news-
papers.  As a result, he was asked to speak at a state
meeting of teachers, and groups from other sections came 1o
view his most unusuval and remarkable experiment of teaching
practical kﬁawledge.

The county superintendent, Jennie Woodruf, whole-
heartedly disagreed with the new experiment of dealing with
worth while and practical subjeot-matter. She had censored
Jim's work severely. The interesting and true indictment
made agaiﬁét county superintendents' competencg was true
about Jennie. When the hearing was to be held;

She couldn't call the meeting to order. She had

no idea as to the proper proceldure. She sat

there while the people gathered, stood about

whispering and talking under their breaths, and

finelly became silent, all thelr eyes fixed on

her, as she wished that the office of cownty

guperintendent had been abolighed in the days

of her parents' infancy. 10

FEdns Ferber, in So Blg, centers the story "in that
8 Toid., p.

9 Toid., p. 162.
10 ¥Xdne Ferbver, So Big, p. 1.
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ineredibly Duteh district sduthwest of Chicago known first
as New Holland and later as High Prairie". Into this dis-
trict Selin& went to teach school at thirty dollars a month;
she lived at the house of Klaas Pool, a school director.

Selina,had left Miss Fisher's school in Chicago to
teach the rural school in the Duteh community. She got up
everyﬁo§§ing at six o'clock to start her day's work of
teachinggy |

, Up the road to the schoolhouse, battling
the prairie wind that whipped the tears into
the eyes, ploughing the drifts, slipping on
~the hard ruts and icy ridges in dry weather

« « .« The schoolhouse reached, her numbed
fingers wrestled with the rusty lock. The
door opened, there smote her the schoolroom
smell-~a mingling of deed ashesg, kerosene,
unwashed bodies, dust, mice, chalk, stovewood,
lunch crumbs, mold, slate that has been washed
with saliva.

« . « Belina had seen herself, dignified, yet
gentle, instructing a roomful of Duteh cherubs
in the simpler elements of learning. But it is
difficult to be dignified and gracious when you
are suffering from chilblains . . . She sat at
the battered pine desk or moved about, a little
iece~wool shawl around her shoulders when the wind
was wrong and the stove balky. Her white little
face seemed whiter in contrast with the black
folds of this sombre garment. Her slim arms
were rough and chapped. The oldest child in the
room was thirteen, the youngest four and a half.
From eight~thirty until four Selins ruled this
grubby domein; a hot and cold roomful of sneez-
ing, coughing, wrlggling, shuffling, dozing
ehildren, toe socuffling on agonized heel, and
heel scrunching on agonized toe, in a frenzy of

itching.

To listen to the class recite, an observer could easlly

11 Ibid., pp. 56-57.
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detect that Selina's preparation was entirely inadequate
12
for the rural community.

"hggie Vander Sijde, parse this sentence:
The ground is wet because it has rained." Miss
Vander 8ijde, eleven, rises with a switching of
gkirts and a tossing of pigtail. "!'Ground' the
subject; 'is wet' the predicate, 'because!'

Selina is listening with school teacherly
expression indlcative of encouragement and
approval. "Jan Snip, parse this sentence; The
flower will wither if it is picked.™

Lloyd C. Douglas in Forgive Us Our Trespasses depicted
the hereine, Julia as the typical girl who had just finished

attending schoo% and was ready to teach, but she had no
3
school to teach.

: -'Please let me have the Schrofe School,’
wheedled Julia clutching her precious creden-
tials tightly in one hand and with the other
pressing her eyes hard to make sure they were
cloged firmly enough to satisfy the requirements
of Diety, who was sure to be conscious of her
sineerity, 'so I won't have to come home on ex-
cept Sundays. But--any school will do. Flease,
dear God, let me hear from one of them pretty
8001 « o o

The Schrofe School, for six years, had been taught by

a man, Ham Ditzler, who offered to bet that Julia could not
14
-keep discipline enough to finish the term of school,

For the first time in the history of the Schrofe
Sehool it was being taught without benefit of
whips and dunce-caps. . . 'For the girl's own
gake', agreed the younger mothers, whose sup-
port of her had been swiftly won by the affec-
tionate interest bestowed on thelr little tots,
"them bigger boys oughta be kept in hand.
They'll run her out afore Thanksgivin'.

12 7Ibid., p. 88.
13 TLloyd C. Douglas, Forgive Us Our Tregpasses, p. 22.
14 Ibid., p. 26.
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In representing and charscterizing the different teach-
ers, one could not neglect to mention the private tutor.
The most common type of tutor during the twentieth century,

who, represented by lozo De ILa Roche, in Jalna, speaks for
- 15
himself to the pupil, Wakefield:

"Oh, my dear boy," he stammered, I've kept
you waiting, I'm afraid. I was just hurrying to
get my potatoes in before the full of the moon.
Superstitions, I know, but still--now, let's see:
What Tatin was it for today?" . . . Mr. Fennel
came and bent over ‘the boy. "How have you got on
this morning?" . . . "Um-m, let's see.”" . . ."We
must be prompt, Wakefield. Both you and I. Run
along and I'll get back to my potatoes." Hurried-
1y he signed the tasks for to-morrow.

meny teacners are represented in many books of fietion.
Theyteachers are not the herges or heroines, in the follow-
ing books, but they are representative of the school condi-
tions and social life in the community.

16
F. R. Silvers, in Barry the Undaunted tells about the

incidents revealed, in a Crawford high school, in coeduca-
tion and athletics. |

The story of sophistication and meretly sketches of
the chéracters in school life is told by Lynn and Loils

17
Montross in Town and Gown.

Teddy Medland attended a private school which Teddy
said was not "private". Eden Phillﬁotts used good youthful
8

psychology in The Human Boy's Diaxy.

15 Mazé -De La Roche, Jalna, pp. 14, 19,
16 E. R. Silvers, Barry the Undaunted.

17 TIynn and Lois Montross, Town and Gown.
18 Eden Phillpotts, Human Boys Diary.
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Kathleen Frieman decided to present the professor’s

viewpoint insfgad of the pupil's viewpoint in the comedy,

BMertin Hanner. Mertin Hanner ig a professor in an English

provineial university.

‘Dorothy Johnson tells the events in an entertaining
20
story,_@g Meet lr. Stanley, of a twenty-eight year old girl

who is & teacher in a boys' school in England,
Austin Harrison deals with the Psychology of the boys

and teaegirs in an English public school for boys in Lift-

4 novel which deals with the actual events in an Eng-
lish publie sehool, during the early twentieth century, under
the‘leadership of Dr. Warre, is Shane leslie's Opgidon?z

“Dorothy Canfield Fisher tells the interesting story of
& widowed mother who is left without any financial support.

23
In Her Son's Wife, the mother enters the teaching profession

80 she can suppert her son, Ralph.

There are teachers living and teaching, in the twen-
tieth century, in unprogressive schools where the masters
bicker and intrigue on their pupils. PFaul Silver made the
masters entertaining but not worthy characters in Sohpoligg?é

Meny interesting and representative books have been

19 EKathleen Freeman, Martin Hanner.
20 Dorothy Johnson, To Meet Mr. Stanley.
21 Austin Harrison, Lifting Mist.

22 Shane Leslie, Oppldon.
23 Dorothy CanfieIERFIEEer, Her Son's Wife.
24 DPaul Silver, Schooling.
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written ggout the schools in Englend. J. Hilton's, Passgion-
ate Year, reveals the public life in the Millstead School
and the popularity, among the pupils, of the young school -
magter, Kénneth Speed. "It is ag true a pleture, on black
and whigg,of & great English institution as ever we. s
penned.”

Giemence Dane pictured the taa@hers in an English

an
sechool, in the Regiment of Women, as representative and

typical of all‘elasses of people who are Jealous of pro-
gressive members in their profession. Thisis a gtory which
qéais entirely with the school teachers; their relation to-
wéfd each other and toward the pupils in the school.

The charscters are representative of the many teachers
Wﬁo are in the teaching profession today. It is & repiti-
tion of the struggle among teachers, which occurs often in
smali schools, where authority and responsibility are
shifted from one teacher to énother, without an executlve
who is the a@ministrator of the school.

Eaeh person who has taught sschool has seen the new
teacher come into the room for the first time and attract
the attention and interest of the boys and girls. Although
the older teéchers, in length of service, have not expressed
their feelings in words, 1t has been evident that they weres

envious of the new teacher. In the Regiment of Women, Miss

25 J. Hilton, Pagsionate Year. | .
26 C. A. Player, Detrolt Wews, p. 7, July 16, 1928, 620 W.
27 Clemence Dane, Regiment of Women.
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Durand wasaghe new teacher that two of her CO-WOrkers were
discussing:“

That tall girl with the yellow hair? I've heard
about her. I haven't spoken to her yvet, but the
children approve, don't they? . . . T rather
like the look of her.

- 'Do you'? Henrietta smiled gourly. 'I
can't agree. A mogt unsuitable person. Iilss
Marsham engaged her without consulting me~~or
you either, I suppose? The niece or daughter

“cor gomething of an 0ld mistress . . . A terrible
young woman--poistrous--undignified--a bad in-
fluence on the children.’

Both Henmrietta and Clare agreed that the junior olasses
were working better than usual. Their criticism of Miss
Purand's work came as a result of an incident which had
happened when the teacher and the pupils had not heard the
bell ring for the dismissal of the clags.

When the inecident occourred again, the seoretary of the
gehool, Miss Vigers, went directly to Miss Durand's class-

room. To Missg Vigers amazemeng and astonishment her en-
2

trance was entirely unnoticed.

The entire class had deserted its desks and
wa.s clustered round the rostrum, where Alwynne
Durand,; looking flushed and excited and prettier
than any school-mistress had any business to be,
was talking fast and eagerly. ©She had a little
gtick in her hand which she was using &as a cone-
ductor's baton, emphasizing with 1t the pointe
of the story she was evidently telling. 4 map
and some portraits were pinned to the blackboard
beside her, and the children's heads were grouped,
three and four together, over pletures apparently
taken from the open yortfolio lying before her on

28 Ibid., p. B
29 Tbhid., p. 12.
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the desk. But their eyes were on Miss Durand,
and the varying yet intent attitudes gave the
collective effect of an audience at a melodrama.
They were obviously and breathlessly interested,
and the occasional quick crackle of question
and answer merely accentuated the tension . . .

The listener, Miss Vigers, was outraged and she "eut
aridly’into the lecutre" and inguired of Miss Durand if she
knewywhat time it was. Migs Vigers, intended to use an
guthority which was not hers to use, to make the new teacher
look'helplessly wrong to the pupils and other teachers.

Miss Vigers was partially successful; however, Miss Durand's
work continued as though no trouble was existing between
her and the remainder of the faculty. Many incldents could
be given, but it would in theory be only a repetition, about
the attitude of the teachers toward each other. It is not
uvnusual to find many teachers in the same situatlion ag Miss
Duiand, who finally end their teaching profession for the

game reason. )
30
When spring came:

Alwynne Durand was no better. She flagged
like a transphanted tree. She went about her
business the same as usual . . . not too willing
0 acknowledge what interfered with her scheme
of things, realized that her efficlency was la-
borious, and her high spirite were forced, her
comicalities not spontaneous, that she was in
fact, not herself, but merely an elaborate imi-
tation . . . This changing Alwynne, whitened,
guieted, submissive, the sparkle gone from her
eyes and the snap from her tongue, was less to
her taste.

Books are numerous which deal with the college and

30 TIbid., D. 253.
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university life of the pupil and the teacher. It is as big
an event for any alumnus to return to her alme mater and
teach in the Egﬁlish department as it was for Joan EBurroughs.
In Grey Towers, it tells how Joan discovers that the school
is a dehumsnized machine,~~a system in which pupils are sac-
rificed. If a teacher becomes advanced of the social con-

ditions or the .prevailing philoscphy, she is condemned.

Grey Towers is a story of what goes on in a school and in

the social life; it shows how the board of trustees and the
faculty prevent progress, obliterate initiative, and dis-
courage free speech.

32
Welmarth Lewis in Tutor's lane depicts a seene in New

England of a college faculty life. It is & good character-
igation, humor and good natured irony from the faculty's
viewpoint. -

R. Henrick's Chimes is a story of a Harvard graduate
who Jjoins the faculty of Chicago University. The Harvard
graduate is a contrast to the other members of the univer-
sity faculty. This book has been written as a result of
intimate knowledge and it is considered one of the best
articles written on modern university life.

o4
The Professor, written by S. Johnston, is & story of &

nped-~headed" professor of English in a Vermont university.

The professors, Dr. dJ. Tankstey Parkhurst and Dr. Bobbit,

31 Anonymous, Grey Towers.

32 Welmarth Lewis, Tutors lLane.
33 R. Herrick, Chimes.

34 8. Johnston, The Professor.
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are the results of baffled personalities; they are not in-

terested in the welfare of their puplls.

The following books deal with college life, the teach-

er and the pupil during the twentieth century:

85
Clarkson Crane, Western Shore

46
John Wiley, Education of Peter

37
Ellery Herding Clark, Daughters of Hve
38 "“

P. Marks, Plastic Age

39
Lynn and Lois Montross, Fraternity Row
- 40
Olive Dean Harmel, The Coed
Katherine Brush, Glitter
-4
J« W. MeNolly, The Barb
43
Barl Reed Bilver, Ned Begls, Freshman
44
Farl Reed Silver, Ned Beals Works His Way

; ‘ 45
Edweard Frederick Benson, David Bleze

46
Edward Frederick Benson, David Bloze of King's

il

Margaret Hill McCarter, A Master's Degreé

A humorist, George Fitoh; cleverly pilctured Petey

Simons, in Petey Simons at Yiwash, as the freshman who

8

thought that the "eollege paper joked about my influence.

B5  Clarkson Crene, WesLern Onore.

36 John Wiley, Edueation of Peter.

37 TRllery Harding Clark, Daughters of Eve.

38 P. Marks, Plastic Age. "“

39 TLynn and Lois MontT¥oss, Fraternity Row.

40 0Olive Dean Harmel, The (Coed.

41 ¥atherine Brush, GlitTer.

42 J. W. McNally, The Barb.

43 Tarl Reed Silver, Ned Beals, Freshman.

44 Earl Reed Silver, NWed Peals Works His Way.
45 Rdward Frederick Bengon, Jlavid BLOZE.

46 Edward Frederick Benson, Javid Bioze of King's.
47 Margeret Hill MeCarter, A Master's Degree.
48 George Fitech, Petey Simons at Siwagh, p. 9l.
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Siwash was a beﬁter oollege for my coming." One day while
the egotisticsl freshman wag 8itting in & literature oclasg

daydreaming he su%genly realized that the attraction Wa 8
centered upon him.

¢+« "I'beg your pardon,” said I to the
professor.. "Did you call on me?"

,.L"I did,"” said Profesgor Timmons, still
smiling. The olass laughed right out. It
nettled me a little, but I let 44 pass.

"What was 1it%" T asked,

e » . "I am sorry to disturd you, lir. Timmonsg,"
said he, "but will you kindly tell us upon what
the fame of Cowper chiefly restso"

I wag perfectly frank. ™MI'll be hanged
if T know,"™ I said pleasantly.

I the elass had had any sense it would
have laughed at my joke as well as the profes~
~sor's. But there wasn't a giggle. Professor
Timmons didn't say enything for ten minutes--
or maybe ten seconds. Then he cleared his
throat.

"You haven't favordd us with very much
knowledge this term, Mr. Timmons," he said in &
disquietingly quiet way. "Are you plamning to
remain with me permanently?"

But that wes all. But it was enough . .
Willa Cather reproduced Professor St. Peter, in The

Profeggor's House similar to many professors in this cen-
tury. To understand better his later 1life, it is necessary
to tell you something about his homgowhich is not &ifferent

from some eharacters you have known.

49 Ibid., p. 94.
50 Willa Cather, The Professor's House, p. 1.
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» s+ « "Professor St. Peter was alone in the
dismantled house where he had lived ever since
his marriage, where he had worked out his earcer
and brought up his two daughters. It was almost
as ugly as it is possible for a house to be;
square, three stories in height, painted the
color of ashes--the front poreh too narrow for
comfort, with a slanting floor and sagging steps
« + « the stairs were too steep, the halls that
were too cramped . . . certain wobbly stair
treads, certain creaky boards in the upstairs
hall, had made him wince many times a day for
twenty-odd years--and still they creaked and
wobbled. He had a deft hand with tools, he
eould easily have fixed them, but there were
always so many things to fix, and there was

not time enough to go round.

While St. Peter's family travelled in France during
vacatlion in the summer, he was really doing very little.
When the fall term of the university opened?lhe went to his
lectures; he had no complaints and the students seemed in-
terested; he did not think it was worth while for a short
period of time to learn the names of his pupils.

Sinelair Dewis, in Arrowsmith, wrote & satire on the

medical profeésion of a young medical student who was at-

tending school in the Middle West. Among the professors of
52

the Tmiversity of Winnemac in 1904 was a:

John A. Robertshaw, . . . professor of
physiology in the medical school was rather
deaf, and he was the only teacher in the Uni-
versity of Winnemac who still wore mutton chop
whiskers . . » On all occasions he remarked,
"When I was studying with Iudwig in Germany".

The professor of anatomy, Dr. Oliver 0.
Stout, was himself an anatomy, & dissection
ohart, & thinly covered knot of nerves and

51 TIbid., p. 271.
52 Sincalir Lewis, Arrowsmlth, p. 21.
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blood vessels and bones. Stout had precise and
enormous knowledge; in his dry volcee he could
repeat more facts about the left little toe
than you would have thought anybody would care
"to learn regarding the left little toe.

.. The professor of materia medica, Dr. Lloyd
Davidson, would have been an i1llustrious shop-
‘keeper. He was very popular. From his a future
physician could learn that most important of
~8ll things: the proper drugs to give a patilent,
particularly when you cannot discover what is
the matter with him. His classes listened with
zeal, and memorized the sacred hundred and fifty
“prescriptions. (He was proud that this was 53
Pifty more than his predecessor had required.)

Max Gottlich was a German Jew. . . Though
he took his degree at Heldelberg, he was never
interested in practisging medicine . . . Always
an elaborately careful worker, a maker of long
rows of figures, always realizing the presence

- 0f uneontrollable variables, always & vicious

assailant of what he congidered slackness or

. pomposity, never too kindly to well-intentioned
gtupidity, he worked in the laberatories of ¥och,
of Pasteur, he followed the early statements of
Pearson in biometrics, he drank beer and wrote
vitriolic letters, he voyaged to Italy and Eng-
land and Scandinavia and casuslly, between two
days, he married (as he might have bought a coat
or hired a housekeeper) the patient and wordless
daughter of a Gentile merchant.

Books which deal with the war period and teachers are:
55

Nicholas Beverley, Patehwork
‘ T B6
E. Raymond, Tell England

67
The story of All's Quiet on the Westsrn Front by Erick

Remargue tells of an incident of how & professor upholds

war, and how much is gained by war, to his olass of boys in

b8
54
55
86
57

Ibid.l, :pl 41!

-Im., Pa 1230 -

Kicholas Beverley, Patcgwork,

E. Raymond, Tell Englsnd. ,
EriekygemardﬁaffAIf;Bwﬁﬁuiet on the Western Front.
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school. As & result the boys take an active part in the
war, and they find that the professor knew nothing of the
degrading effects and horror of a war.

In The Crogs of Peace, Phillp Gibbs wrote a story about

therFreﬁgg and German people in the World War. Armand
Gatieresg, Captain of Chosseurs Alpins, five years later be-

came & professor of history at the Lycie in Avignon. Before
the war, he had received a degree from the University of
Aix-en-Provence.

Armand Gatieres studied history in all spare time try-
ing to discover his own philosophy. He taught boys who

were sixteen and seventeen years of age; boys who were t00
59

young to understand the mystery of the teaching.

. . « He showed his open disgust sometimes for
the brutality, the intolerance, the swaggering
bully spirit of past ages, and reserved his en-
thusiasm for the men of ideas and art, the poets
and scholars, and painters and builders, and
those who had given some heritage of beauty %o
Francse.

. « . "Our professor of history is an idealist,”
was the report which went home to certain houses
in Avignon. "He is somewhat of a gskeptic, and,
for & soldier, strangely hostile to heroics.
But he knows his subjeet all right, and mekes
it less boring than one might expect. He is
rather charming and has a sense of humor. There
is something about his smile . . .

Armand Gatieres, on half days, vigited with his puplls.
The pupils liked his irony, and the way he talked to them

on the level.

58 Philip Gibbs, The (ross of Peace, D. 169.
59 Ibid., p. 183.
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If a summary should be made of the teachers discussed
in the books of fiction mentioned in this study, it would
be evident that the teachers are in harmony with the social
and philosophicalfthoughts in the present century. Teaochers
during the last four centuries keep pace with the esonditions.

They‘emphaéize and teach what society demands.

735827
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SUMMARY

The prdbiei of showing the growth and development of
educational theorland philosophy as depicted by the teacher
in literature begins with the period following the middle
Qf the eighteeﬁﬁh century. Jean Jacques Rousseau and
Johann Heinridh Pestalozzi, the two great reformers and
philosophers, Were the most important in furthering a dem~
oératic enlightenment in education during the late eight-
eenth and the nineteenth centuries.

Rousgeau was born in 1712, while the country was
seetheing with anrunder-current of a revolutioﬁ. His edu- "~
aation was very inéfficient; at an esrly age, Rousseau
sénsed the injustice and corruptness of the social condi-
tions which were the result of an artificial educational
system. To impreés upon fhe people the deplorable educa-
tional conditions, he wrote Emile, a novel and didactic
exposition of the eighteenth century%

« « « an epoch making book in the history of

education--a book which has served as a start-

ing point for a new advance into the field of

investigation, and to which the thoughts of

men are ever returning for fresh inspiration

and direotion.

The imaginary teacher, in Emile, was Rousseau. 4s

1 Jean Jacques Rousseau, "Translator's Introduction”,
Fmile, pe. xvii.
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Emile's imaginary teacher, Rousseau depicted his eduwoation-
al theories in contrast to the older school. The best edu~-
ecatlion prepares the development of the original nature by
1ts own initiative.

‘Rousseau'’s new theory effected Johann Heinrich Pesta-
lozzi slo greatly that he practiced the new theory with his
pupil and child, Jacobli. As a result Pestalozzi wrote

Leonard and Gertrude. CGertrude, the heroine of the book

and the teacher, taught her children and her neighbors!'
children, with the idea that to save society from degrada-
tion all children must be educated. A new conceptlon was
promoted; that a poor home was not a. requisite for & nefar-
ious home as it was genera.ily simulated. It was the duty
of the teacher to stress the development of human nature by
{Jhe use and exercise of the powers and talents of the pu-
pils.

By reading from the various authors who have written
educational books, it is easy to detect the change and
growing tendency toward a more liberal and progressive de-

velopment of the pupil. In Roger Ascham's The Scholemaster

there is a tendeney to believe that the development of the
child's nature comes only from book learning and not by ex-
perience. The teachers were conceited; the final euthority
on subject matter, and the manasger of the discipline. In
the eighteenth century, the essential idea and aim of educa-

tion provided for a liberal and comprehensive training Dby
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the organization of a e¢urriculum that included & real edu-
eation. In the protestant lands, there was a weakening of
the o0ld religious theory. This is the period, in which
gseemingly minor incidents proved to be the beginning of a
great reform movement.

The first fifty years of our national life in the
United States was a transition from the church control to
the>state eontrol. In the century preceding the organiza-
tion of our national life, European ideas and influences
had been trangplanted to the A;lantic shore of North Amer-
iea. As a result three types of schools, a Ilatin school
and college, a parochial school, and a public school, fixed
an Ameriean attitude toward a permanent and further eduea-
tional develepment?

The effect of the Revolutionary War had been disastrous
for the schools because the attention had been more urgent
elsewhere. In the Reeconstruction Period, the educational
opportunities declined s0 rapidly and greatly that oppor-
tunities had shrunk almost to a vanishing point? Conditions
of the schools and thé teachers’ qualifications and methods
have been eleverly given in the fiction mentioned in the
second chapter of this study. In general, in the United
States the Transition Period (1800-1860) is a period when

the teachers' motives and methods were gradually changing

2 E. P, Cubberley, The History of Education, pp. 373-374.
3 B. P, Cubberley, Education in the United States, pp. Sl-
52.
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with the social and political conditions; & new philosophy
of 1life had taken root in the “ransition Period.

When Friederiech Froebel was advocating and utiliging
new methods in the Germen schools, another educatlonal re-
former, Charles Dickens, was giving practlically the iden-
tical views to the world in the form of object lessons in
entertaining stories. Both reformers believed in the nat-
ural development to the fullest extent of the child. Here-
tofore, the adult had interfered with the natural develop-
ment of the child by invariably making the child conform to
the former’'s attitudes and interests; the child had to ad-
Just himself counstantly to the school and the schoolmagters;
thls would impair the child's growth naturally. Dickens
dealt with twenty-eight schools in his writings; each school
hed & definite purpose; only two of his books are not rich
in educational thought?

In Furope, like the United States, the ocountries had
been too busy with war and the Industrial Revolution to
give much attention to the improvement of the school teach-
ers and schools., After the transplanting of the European
influences into the United States, Cubberley's seven battles
were the big milestones in the progress of educational his- .
tory. This period brought contributions from Herbart, Frank

and Charles Melfurray, and Charles De Garmo.

y‘
a

. 99,
States., BSee

4 Meble S. O, Smith, Studies in Dickeus,
5 E. P. Cubberley, Educetion in the Unite
rages 11l8-214. '
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Model lessons and practice schools were introduced
into the normal schools and colleges of the United States.
The dominant purpose of a teacher was to create a ourriculum
which eould develop self-activity of the pupill fooused upon
the educationa, social, and moral ends.

One of the best examples of a teacher in the latter
half of the nineteenth century was Silas Cobb, a rural
teacher in Brush County, Illinois. Dan V. Stephens, in

Silag Cobb, narrates the gradual changes in methods of the

teacher and the effect of the changes upon the pupils and
the unprogressive distriet in which he tauvght. To bring
about a closer relation and better understanding and to
make complaints less frequent from the teacher upon the
pupil and from the pupll against the teacher, Dan V.
Stephens wrote Phelps and Hig Teachers.

Another book similar to Dan V. Stephens' contributions

ig Angelina Wray's Dean Mitchell's School.

Newell D. Gilbert commenting on Jean Mitchell and hex

sehool said it was not an ideal or a creation of fancy.
6
Jean Mitehell

has been a noble reality at many times, in many
places. I have known her under various guises
and surnamee. She is an ideal in the sense of
& character to be emulated and realized in one's
own personality, by the same way she reslized
her melf . . . and so & devotée of teaching. .
How 18 1t you do not see t{esaching to be the

-

6 Tewpll D. Gilbert, Jean Mitohell's School, Mappendix",
p. B4,
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building of humen minds up into, and in, their

dlvine possibilities, with the consequent reach

of beauty and blessing to the world? How is 1%

that you do not see teaching to be the great

process by which the race shall be brought one

day to see of its age long travail, in attained

Freedom? How is 1t that you do not see teaching

a8 the highest and noblest, the most delicate

and beautiful and grand of arts? The place to

learn, to receive spiritual birth as a teacher

is at the feet of great teachers. Then and

there you shall receive the artist's vision

that sees the angel in the block of stone, the

nobility of manhood beneath the tousled head and

unkempt garments of an unlikely lad.

-The twentieth century finds the teacher following John
Dewey and trying to organize a school which is similar in
viewpoint and organization for the conditions which the
pupils live in after they have left school. The purpose of
the present century is fto overcome the difficulties faced
by the handicapped and isolated school teacher and to make
use of the natural environment of the child to prepare him
for the 1life he is to lead in the world. The teachers to-
day are working away from adopting the curriculum from &
amall and specialized class to a curriculum representative
of & demoeratic society.

In giving a summary of teachers who have been charac-
tors in literature, it can be said that every period is
noted for real teachers. The literature of a people 1s to-
day, in the twentieth century, as 1t was in earlier cen-
turies, & lliterature of social needs, of hearts' desire, of
likes and dislikes, of the best and worst in man. In this

1iterature, the schools and thelr teachers have ever played
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& prominent part. The teachers who have been outstanding
in literature are the ones who have hslped thelr pupils
prepare for a place in society. During the perlod the
teacher lived he may not have been considered a good teach-
er; but, it is not until after his pupils have left school
and found their placeces in soclety that it is decided ahout
the greatness of the teacher. Thus, it has been necessary
for the teacher to keep in pace with the social and philo-
gsophlcal trends. The teacher, in all the years, since the
early elighteenth century can be compared to the bridge
builder who prepared an easier and better journeyvthrough

life because of the experience he had in hils life.
THE BRIDGE BUILDER

An 014 man going & lone highway

Came at the evening, cold and gray,

To & chasm vast and deep and wide.

The 0ld men crogsed in the twilight dim;
The sullen stream had nc fear for him,

But he turned when safe on the other side,
And built a bridge to span the tide.

"0ld man," said a fellow pilgrim near,

"You are wasting your strength with building here.
Your Jjourney will end with the ending day;

You will never again pass this way;

Yow've crossed the chasm deep and wide;

Why build e bridge at evening tidew"

The dbuilder lifted his old, gray hesd--

"Good friend, in the path I have come,™ he sald
"There followeth after me today,

A youth whose feet must pass this way.

7 W. A. Dromgoole, "The Bridge Builder", Everyday Prohblems
in Classroom Mansgement, by Edward J. Brown, p. 6005.
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This ehasm, that has been naught to me,

o that fair-haired youth mey a pitfall be;

He, too, must cross in the twilight dim--

Good friend, I am building this bridge for him!i™

END
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