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l.thili aurvey' of student t eaahing .9artio.ipati on was under­

taken with the purpose of oringing to the general publio. as 

well ~s to the mam'b ers of the teaching prafes sian, something 

.of th~ development of teacher training in general. and, more 

specifioally, the manner in whioh student ~eaching partioipa­

tion is conclucted in the model schoOls, training sahoolla., and 

the laboratory schools, as they are variously denominated, 

which are a.ppended to the Norm~l sohoole and the ~eaohera' 

COlleges of the oountry.' This study oonoerns the efforts 

of these institutionS to bring to the student teacher eome­

thing of the actual public· school oonditions 'before he enters 

the teaching profession, 

A special study has been wade of the Laboratory' 50hool 

of the Kansas state Teaohers OOllege of Emporia, The his ... 
I 

torioaJ. development in foreign countries. the United I$tates, 

.and the state of Kansas, is disoussed in a more general man... 

. ner, 

~he writer wishes to express his tlmnks to the folloW. 

ing people, and to aolwowle dge with sine ere gratitude their 

efforts in rnaJdng thiS study .possi'ble: 
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study was made. . 
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,To the tetioherS of the Laboratory ::;011001' VI.ho rendered 
much valuable assistance U,lld lilans sllKJ0etioluil. 
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INTRO Duer.nON 

'" ~he great want of our common schools to­
day is not money or buildings. bu'~ teachers; not 
only teachers who have the requisite knowledge 
but who lmow haw to communioate that knowledge 
to others; teachers eduoatad to their profession 
and pursuing it for a livelihood. and whose in­
t erest and reputation are em"bar:ked in it; teach... 
ara educated in our midst, fully imbued with the 
peoulia;ri t ies ~nd ent erprise of our rfstless and 
our never satisfied western progress, 

The Nature of the Study 

~he ohief object of this survey has to do with the 

development of tlleteacher training phase knQwn as student 

teaoher partieipation in 'bhe various type schools Qf the 

Normal Sohools or Teachers Co~leges in their efforts to 

bring to the prospective teacher something of actual Qon­

ditiona as eXisting in the publia schools to day. Consider­

able spaoe is devoted to the historica.l development t & 

more general treatise ia given foreign oountries and the 

nation, and a more specific treatise is given on the ~tate 

of Ka.n.sasand the Kansas state Teachers COllege of Emporia. 

It is hoped that through the presentation of this study 

the general develupmental trends of teacher training may 

'be rnaCl.e more ap,parent especlally for their influence upon 

1. Preston B. 21runb in the EM.POIUA ~;EWG, Dec ember, 1866. 



present day oonditlons~ It is aJ,so hoped that the reader 

may be able to form some ideas (II' notions as to direotions 
" 

of future trends in teaoher training. !hat there will be 

ahwlges is, of cOQrse, obvious but there is oonsiderable speo~ 

ulation in both the ranks of the tea.ohing profess ion and among 

the laymen with respect to change s neee ssary to meet the serious 

economic conditions more adeCluately and successfully. 

;J?revious stucli.es 

In the field of supervised stUdent teaching there seems 

to be a dearth of material written for the purpose of oontrib­

uting helpful aSSistance to the field of superVision and 

teacher training. It has been said that there are as many 

different plans and directions for student teaching and its 

supervision a& there are institutions. It is re5dily seen 

that there has not been a common acoep"tance of methods and 

principles dealing with the supervision of student teaching, 

courses offered, coordination of college departments with 

teacher tra.ining departments, rating of the stucient teacher, 

or follow up programs. The one outstanding contribution in 

this field has been the book tl'U.p'ervised dtudent Teaching, writ... 

ten and compiled by Arthur Mead in 1930~ in Which the author 

seeks to organize the f1jla of student teaching, set down the 

principles of procedure, and Qstablish progrus of student 

teaching as a guide for those vitally conoerned in this field 

of eduoation. 



~he 3.oope of the ;;)tudy 

This survey has for its scope first, a wide historioal
 

development of the subject in mind with the idea of a rather
 

general presentation in order to furnich the proper orienta­


tion and baokground for a more adequate treatment of the sub­


jeot under consideration, and second a. specific treatment of
 

teacher training participation in the praatice schools of the
 

KansaS state Teaohers OOllege of Emporia. This treatment
 

ranges from the earliest system dating from the foundation of
 

the KansaS state NormaJ. in 1865.
 

Considerable attention is devoted to the present set-up 

of the laboratory schoOls On the campus With respect to the 

handling of student~te$cher participations, objectives, desir­

able features, weaknessess of the present aystem, and reoommend~ 

ations pertinent to future changes and deve19pments. 

Method of Procedure 

~he first step in the treatment of this subject was to
 

attaCk it from the historioal Viewpoint in an effort to fOllOW
 

the trends taken in teaoher training from its earliest "begin­

nings. a.s a ;pre1imina.ry step in preparing the reader for the 

neoessary baokground re~uisite to a batter undera:tanding of 

the problem under disous sion. 

The seoond step has to do with a more speoific and de­


tailed treatment of teacher training d.evelopmentt.l in the state
 

of Kansas With considerable attention to the statutes of Kan­


saS as found to affect teaoher training.
 



The third at ep is made up of numerous. interviews with 

student teaohers, supervising teachers, the Director of 

Teacher Training, and others connected with the training 

and development of teachers. 

Sources of Data. 

Presentation of Data 

'The original data affecting this etudy, have been 

oarefully and accurately gathered from numerous interviews 

with individuals conaerned with teacher training partioipa­

tion and setup in the form of tables and conclusions in 

order to indicate the present status of student teacher 

training and su.pervision as found in the Kansas state 

~eaohers Oollege of Emporia, The data of seQondary source 

have been secured through the efforts of the writer in 

hie study of seleoted references and have been used in pre­

senting to the reader something of the historiQal develop­

ment of teaoher training. 



Tll~~ntire process of life seems to be one of eduoation. 

and adaptation. :Much of this early plan of education and 

prepar,tion of the human being to batter make the neaessary 

adaptations of life was centered around the religious motive. 

as illustrated by the catechetical schools of the early 

Christain Era. Teachers and leaders were prepared for the 

Churoh. 

It is difficult to say just where and when teacher 

training developed. It is eVident that mankind haS always 
,- , _,I 

recognized the value of a preliminary training period 

preparatory to the actuai future aotivity, This is illus­

tratedby the apprentioe«h1p system, the guilds, and medieval 

pageship. Teaoher trainLlg might possibly have as its ori­

gin the teaohing of the younger children of the family by 

the older children, or the formation of teacher gUilds, or 

the later monitorial system, 

ENGLAND 

Early teacher training development in ililgland mads use 

chiefly of some form of the monitorial system Whereby the 

01 q,er and more.",promising pupils were trained for the pur­

poae of handling the younger pupils. The monitorial system 

J:eached ita greatest development under Lanoaster and Bell. 



lUr. A. Vaile in his diaoussion of the Lanoasterian and Bell 
lmonitorial systems makes the following oomments:

~he diffioulty of securing and retaining trained 
monitors led to the experWlent of having s~ne of the 
most promiSing pupilS taught by the headmaster out of 
sahool hours, thus in a. measure preparing and oompen­
sating them for duty as monitors; later the more mature 
or more suocessful students were organized into a. nor­
mal Qlass. with a presoribed aourSe of study, upon grad... 
uation they coUld beoome heads of schoolaelsewhere. 

Even though LanCaster is given credit for the organi­

zation of the first model or teacher-training school in 

England, other systems almost as important had their devel­

opment lJi.t this time, as is illustrated by the Shuttleworth 

a:pprenticeship s,yatem. This system provided for the ap­

:prentia6shi:p of the prospective teacher, to the headmaster 

for a period of five years in Which the prospeotive teaoher 

WaS to observe, teach, study, and consult the headmaster 

conoerning teaching aotivities. !l:'raining colleges .for 

pro&pective teachers were established about the middle of 

the nineteenth century and remain in vogue up to the pre­

sent day. 

IPRANOE 

Probably the first teacher training class in the world 

was that of Father Damia at Lyons, Franoe, in 1672. This 

olass Was the reault of his ina:bill ty to aecure enough 

1. E, A, Vaile, ULanoasterian 8yatem, U EDUOATION, 
Vol. 1, p, 273, 
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v:olunte$r teaohers to teaoh reading and the oatechism to the 

children of his ,pariah, He organized a. class of those de­

siring to teach and oonve~'ed to them hie ideas and notions 

o:f t eaclaing, 

In ,1686, AD'be de La 3alle organized the first real nor... 

m~l school at Rheime, Franoe, for the purpose of training 

t.eachers for the order, "Brothers of the Christian Sohools, II 
"' 

whioh he had faun de d; the purpose of this order was to 

give free religioua education to the children of the work~ 

ing olasses in France. He later founded a second sohool 

looated at Pari s and call ed it a ltSeminary" for sohool­
'"' 

masters, In this seminary, praotioe sohools Were estab­

lished where student teachers did student teaohing under 

the s101pervision of an experieno sd teaoher, 

~o far as is mown, the first established pu"blio nor.. 

rue-l sohool was the Eoole Normale looat ed at Paris in 1794, 

Thie sohool was for the purpose of preparing teachers for 

the publio se.hools of Fra.noe. ::>inoe this normal schoOl 

arose during ahaotio aonditions of ·tihe Freneh Revolution, 

it lasted only a short period of time, 

In 1808 under the NapOleoniC plan of eduoational re­

organization of so ...ea.lled higher normal sohool was estab.. 

liahed; hOwever the real foundation of the normal sohool 

in .Jj'ranoe dates from the historie educational laws of 18B3, 

Under these laws each normal sohool had a model sahool at­

taohed to it, Which was under the oontrol of the direotor 

of the normal sohool. ~he oourse was fixed at, three years 
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with the third. year to be used inobta1ningthe pract1Clle 

tea@.h1ng. This pra0t ioe teaching Was obtained by uSing 

thestud,ents as substitutes for the regular teaohers or 

by llSing the student.s in Lycees for flontaot with real 

60h001 aondit.,ions. In more reo ent times this plan of 

prooedure has met with some modification and has come to 

in.olude work at the L~oees, leotures, and visits to SOme 

partioular school fer practioal knOWledge of sohool pro­

cedure.' 

Thebeg'irming o:f teacher training in Germany is marked 

by the establishment of ,b'ranke l s Seminarium .l?raeoeptorium 

founded in 1697 a. t RaIle, Prussia. In l73B Juliua Reaker 

:founded the first regular aerninary for teaohera and in 1748 

he established the private t'Lehrerseminar" at Berlin. In 
... 

these two soh@ols many possibilities of teacher training 

beoame eVident to the German people, but it was not until 

1819 that the .l?russlan government established normal schools 

to train teaahers for the public schoo1s~ By 1848 there 

were forty-eight pu'bli.c and private teaaher seminaties. 

The Primary: Nor.r.oAll Sohool of Potsd.am established its 

training echool in 1825. The trainingaohool was a free 

schoQl for mOre than a hundred boys and was supported 

partly by the normal school and partly by the town. In 

this training sohool t directed superVised. teaohing was 

done by the advanoed class of students.' 

mailto:tea@.h1ng


M&l1Y of the early normal sohoole WerEJ not able to pro... 

or training sohool for their prospeQtive 

and those taking praatiae teaohing were oompelled to 

get their practioe by us,ing the lower olasses of the normal 

O~HER OOUNTRIE6 

dona in the early Austrian normal sohools 

toward providing stud~!t teaahing opportunities exoept 

have the students act as assistants in the lower 

school, 

In Holland theoretical instruction was given to the 

students in night school a.nd teaching participa.tion was 

provided for students in the elementary sohools during 

SWitzerland in one of its early normal sohools inolttdN 

ad student teaching not only in the elementary schools but 

also at the seoondary level, 

The writer has presented this brief reswne of the early 

development of teaoher training in foreign oountries in 

give to the reader some not ion of the tremendous 

strides that teacher training has taken ro!d also to tur.nish 

treatment of teaoher training in the 

vide the model sohool 

teaohers. 

sohool i tsalf,; 

Little was 

perhaps to 

olasses of the normal 

the day, 

order to 

a "baokground for the 

Un1ted 8tatea, 
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OH.AJ?TER III
 

l'rivate I~ormal ~qhools 

When the ~'l'SJ?,klin Aoademy was founded in 1766. one 0f 

the pur,pQsegl 0.£ its fOU1l.ding was speQifi ed as teaQher train"", 

ing and Dluell of the early interest in teacher training was 

centered in the acad~niea; however the first real teacher 

training 8Q·4001 in ~eriaa Was a privats tUition insti~on 
established by Samuel Hall in l8~3 at C0naord. Vermont. f~ 

'-., 

the traini~g of~eaohers. He later conduoted his sahool at 

4ttQ...over. M:a~.,~a~huseetts. and at Plymouth, New Hampshire,' 

~hecouJ:,'sel;l offered in this private teacher-training 

institution con.eiated of a review of the oommon branohes. 

philosophy.
, ..

mathematios, SOlUe 
.;\ 

chemist ry. astronomy. logill)
' 

a.n<l, a new lil,tU,.Q.y called the art of· teaching; stUdents deSiring 

the so-cal;J..ed Pl;aptice teaching went out and taugnt. in the 

:rural schools during the Winter. Hall, depending entirely 

upon his. experienoes, sOllght to tell his pupils how to manage 

a scboolan~ teaoh its p.U.pils. In 1829 he publiahed a. book 

on teaohing Whioh he previously had given as a series of 

lectures on aohoo1 ...keeping. 

Wtth the advent of the 1anOas'terian monitoria.l eO-hoole 

an~ the popUlarizing of education, the .oad~ieB began mQ~e 

e.nd more to give attention to te~oher training. In fact $.8 

eliLrly as 1821 the board of regents in New York state deolared 
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that it 1,'Vas up to the aoademies to furnish teachers for the 

Oownon sohOOls, the result being that in 1827 New York ap­

propriated money and rendered state aid to the aoademies to 

promote the tr~inulg of teachers. 

The training of teaohers in the academies sprea.d rapid­

ly until it became oommon everywhere. At this early period 

the training was ohiefly aoademia. There was no psychology 

or philosophy of education. no history of education. no child 

stu~Y,. or methods of instruction. Wnat professional material 

there WaS depended upon the experience of the principal and 

his ability to lecture on sohool management and teaohing. 

In 1834 the New York Legislature eE.aoted the first la.w 

in this oomltry luaking provision for the teaohers of the com­

mon sohools to reoeiva some professional eduoation. state 

aid was provided for one academy in eaoh of the state judicial 

districts for the purpose of educating teaohers. 

Besides the Lancasterian Monitorial schools and the 

private normal schools of Hall ~ld Garter. the normal school 

idea.. Was marked out in the academy. ~his was the first def­

inite step in the United states toward profesSional education 

of t eaohers. 

Teaoher training in the academies wa.s continued until 

the establisrunent of the first state Normal school in New 

York in 1844 at Albany. ~eaoher training in the aCademies 

of that state wae continued again in 1849 and still Qxists 

in the high schools of that state. as is the aase in ma.ny 

states which still continue the so-oalled Normal Training 

oourse in the high schools. ~he state of Kansas is no exception 



L 
~o this custom, in spite of the repeated attempts to eliminate 

this rather ineffioient method of teaoher preparation. 

PUBLIO NORMAL SCHOOLS 

For many years previous to the establishment of publio 

or state normal schoolS, there had been considerable agitation 

and many attempts had been made by enlightened educators of 

this country to establish state normal schools; especially 

was this true in the state of Massaohussetts, where suoh men 

as Carter, Mann and Brooks worked unceasingly to seoure state 

aa tion. 

~\he efforts of these men were aided by the reports of 

Oousins and stowe Who made investigations of the 1?ruBsian 

teaoher-training seminaries and made glowing and enthusiaatio 

reports of the work oarried on in these seminaries. 

The election of Oarter to the state Legislature of Masa­

aohussettu gave him the opportunity for which he had long been 

waiting, Through his work in the ~tate Legislsture, Massa,­

chu8satts established a state ~oard of Education in 1837, While 

Garter worked in the state Legislature, Erookz traveled about 

through the state of Massachusset§s for a similar aystem of 

teaoher training. 

In response -bo his plea for teacher traini.dg, Mr. Edmund 

Dwight, a c1 tizen of Boston, gave a Sum of ten thousand dol­

lars to the cause, prOVided that the s,tate of MaSsaohussetts 

wo uld give a. like amount. AS a result the oOIlJJlli ttee on edu­

cation in the state authorized the ~ttLte Board of .t:Dduoation 

to exp end the neoes sary arno unt in y,uali:fying teaohersfor 
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t'he QOIUmon schools of Maasa.ohussatta, 

The legislature placed the task of organization and 

establishment of the teacher training institutiona in the 

hands of the bOard of eduoation and Mr. Mann. Here is found 

a departure from that plan uBed by New York ~tate, Instead 

of'aid1ng the aoaderniea as Hew York did, Maaaaohussetts de­

cided to oreate special sohools specif'ically for the purpose 

of' teacher training. and these schools took the name of nor­

mal schools.. 

~he first normal school in the United States opened its 

doors to the studente at Lexington, Massaohussetta, With 

Cyrus Pierce as its first president. The school waS for­

mally launohed on July 3, 1839 , with only three pupilS pre ... 

senting themselves for entrance examinations preparatory to 

entering this normal school. 

The second Norma18ohool was opened at 13arreon Sep.. 

tem'ber 5, 1839, With an enroll.ment of twenty stUdents. With 

the establishment of' these two schools the foundation for the 

Normal tia:h.ool System in the United states Was laia.. 

~.ince July 3, 1839, Which date marks the beginning of 

the f~rst normal school in the United ~tates at Lexington, 

Massachrissetts, Nor.mal ~ohools have remained in oonstant 

operation to the present day. b'ollowing the establishment 

of these first two schoolS, a third WaS established at 

Bridgeport in 1840. It is interesting to note the direot 

effect of these early schools upon the nor.mal schoola of 

the state of Kansas. I.i!he Illinois .Normal Un!vera!ty took 

its form of organization and course of study.froro the 



~ridgeport MassB,o.hussetts Normal Sohool a.nd in turn the 

Illinois Normal University furnished to the titate Normal 

Sohool at Emporia its plan of organization and its course 

of study. 

Not only was the plan of organization and oourse of 

study olosaly modeled after that of Maaaachussetts but the 

~tate Legislature of KanSas followed closely the statut as 

of Massaohussetts when the bill prOViding for the esta'blish­

ment of a normal school was enact ed, 

From Massaohussetts the normal sohool idea spread. to 

other states.. l\[ew York established a l~'orrnal ~ohool at 

JU'bany in 1844, .t:>e...:ms;y'lvania at .Philadelphia in 1848, 

Conneotiout at New Britain in Id49, Miohigan at Ypsilanti 

in 1850, Illinois at BloomingLon in 1856, KanSas at Emporia 

in 1865, and California at ;:)an Jose in 1865. 

The normal sohool idea and its principles spread 

throughout the Uni ted. ~tates to such an extent that by 

1the ye~r 1926 Mead estimated that there Were: 

1. About one hunclred and ninety teachers colleges
 
and normal schools,
 

2. 4Pout thirty oity normal schools.
 
3, About sixty-i'our private normal sohools.
 
4. about four huxJ.dred county normal sohools, 
5. About one hundred seventy colleges and universities, 

Thia makes a gr&ld total of eight hundred and fifty-

nine iust!tutions off ering superVised student tea.Ching in 

the Unit ad i1tatas, 
,. 

2Aocording to the investigations carried on by Mead 

Mel;l.d, Arthllr Rayrnond•.~uperviaed Student .~ea.ohlnSI P. 16. 
Ibid., P. 16.-



11e stated that the amount of 'Work aotually done in the <loun .. 

ty normal scho 016 Was amelI; as a res Lllt this viou.l d leave a 

hundred o!:lnd fifty-nine institutiorls do ing work 

wnollnt to the maximum i11 teaCh~)r trl3.ini:ng. 

Early Model ~chools 

reader will be interested in the type of 

teaching partie ipuiion or cadet teaching done in 

or teacher training institutions. Sinoe 

the theme of this thesis is centered alJollt the reactionS of 

cadet teachers and supervising teachers toward each other 

and toward the system in which they are working, a 'brief re­

of the early wadel schools will be given. 

state normal sohools in the united States, 

namelY those estaoliahed at Barre, Lexington and Bridgewater. 

had laboratory facilities for teaoher ... training 

This laboratory scheme is attested to 'by the following 

repo+,t by the Carnegie ]'oundation for the Advancement of 

states as fOllOwsf
3 

4ttached to each normal school was all experi ... 
or model sohool in. Which the stu.dents prac­

tiCed under the supervision of the principal and 
the observatiOy.l. and ori ticism of their fellow stu­

there the j:nowledge which they aC~l'llire in 
uf teachiLlg is practiCally' applied. 

is mad.e to grow Ollt of the saienca, instead 
of being sJ:J.lIirical. 

Oarnegie I!\oundation for the ~d.vf,uloemEmt of Teaching, 
P. 

15 

total of fOllr 

a smallfrom 

sume 

NatQrally the 

st lldent 

the normal sohoOls 

The first 

Massaahus setts, 

preparation. 

'reaching and 

mental 

dent fa; 
the science 
'1'he art 

3, 
,J3ulletin 14, 2~. 



Some of the early normal schools encountered considerable 

diffioulty in their efforts to establish mOdel sohools or to 

make use of the public schools of the city. ]IO r the most part, 

however, normal sohool stud.ents were granted the privilege of 

qbserviug the operations and teo..chLLg' SOLie of the alasses in 

the city schools. 

Newell t in his contribution to the history of the normal 

schools iI,l tha Uni ted ~tates, gives a good. presentation of 

the early normal schools practice teaching in his study of 

the. Bridgswat er Modal School, He sta.tes as follows: 
4 

~10:r the first six years the model sohool was 
kept in a small sohoolho'use ereoted :t'or the pur­
pose by the center school district of the town, 
and was taught SOliletimes by the students of the 
normal school under the superVision of the prin­
oipal of that school. We are told that the prao .. 
tio e teaohing in the model school was not vary 
attraotive to the normal school students, ~hose 

Who haa.. taught before coming to the normal schOOl 
felt that they were not es~ecially benefited by 
this practice and those who had never ta.ught ba­
fore did not beoome sufficiently interested to 
a.ppreciate the work., .and some parents ,Preferred 
that their children should not be used for ex­
perimental purposes, It seems that the period of 
practice was two weeks. The sohool Was olosed in 
1850 but "by 1891 it was again reviyeo. with an en­
rollment of one hundred twenty pupils, 

It seems that in spite of the great improvement in the 

model;· schools and the Cadet teaching actiVities oi' the pre ... 

sent ...day normal sohools and teachers colleges, there still 

lingers muoh which met with disapproval at this early' period 

of development in the so-c811ed practice tS/itohing of the 

4 Newell M. A., "Contributions to the History of 
Normal School s, n' Hsport o:e the Commis sioner of Eduoation 
fer the y.~.r 18~8 ...99, Vol, 2, Chapter XLVIII. 260Sl pages. 
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rlorrnal sohool. It is not unaommon for teaohers in Borne of 

our leading teachers I oolleges and normal sohools of the 

present day to express dissatisfao.tion with oadet teaohing, 

the amount of work required, 'benefits derived and atti tud$ 

and methedso:fZ 'Olle supervisor, 

~he statutes providing for the esta'blisrunent of the 

early normal sohools ~id not make mandatory the creation of 

a model school; hanoe many of these schoole were oon~elled to 

rely upon Some form of oooperation wi th the oity schools in 

the locality in which the normal se-hool was looated, Many 

of the later normal schools had provision for training 

seheols ma.de biY' the statutes which oreated them as normal 

sehools. 

Remarkable advancement has been made in laboratory 

schools and Qadet teaching eVen in backWard countries, B~ok 

of this great growth lie s the faith and philosophy that the 

best way to learn to teaoh is through partioipation and any 

theory to be sound must be one that will work in praotice. 



CHAPTER IV 

18 

TEACHER TRA.INI1W DEVE1()PMlill~T, TEACHEHS COLLEG.ill EtlffPORIA 

Early Developments 

In September, 1867, in accordance with the law, a model 

school WaS organized and plaoed in charge of Mrs. J. W, Gorham 

::from the Illinois stat e Normal Universtty, Two grades were 

provided, grammar and intermediate, The number of pupils was 

limited to tliirty; ••• in the spring of 1868 a primary grade 
1 

wa a adde d to the model sohool, 

The model sohool was a oharaoteristio feature during the 

administration of .President Kellogg (the first preSident of 

the ka:nsaS state Nozmal), but due to laak of room he advised 

its disoontinuance. At the olose of his administration, the 

preparatory alaes of the normal sohool was used aa ~ training 

school. 

Dr. Hoss, the sucoessor to President Kellogg, for years 

fought for the re ..establisbment of the praotice sohool but 

action was postponed as often as suggested, In MaY, 1873. 

the following resolutions were adopted in the regular board 
2

meeting: 

1. We deem a model school or praotioe sohool 

1. Taylor, A. R, and otherS, !: Ristor;¥;..Q1; Whe 8ta.te .21 
.Iranaaa,	 11. 16. 

2, ~. 



neoessary to the effioienoy of the l~'ormal and since 
no funds exist for the support of a model sohoo1 
that: 

2.. ~ha Department of Elementary Branohes be 
suspended and the appropriation for said department 
be used for the support of a model or praotioe 
sohool" 

3. ~hat students be admitted to the model 
sohoo1 from eight yea.rs and upwards. 

When the new 'bUilding was opened in 1873 the model sahoo1 

was reorganized, With the oity schools of Emporia furnishing 

one grade for the training school" In June, 1874, provision 

was made for the establishment of a high school and grammar 

school department to be called the Model School, With ~ 

training sohool to consist of all grades below the gra~nar 

gradee. This marks the real beginning of o'bservation and 

practice in teaohing. 

Muoh of What had "been established was lost as a result 

of the fire October 26, 1878, whioh destroyed all except what 

aonstituted the preparatory department. In 1880 Mr. B. T. 

DaviS, Superintendent of the oity schools of Emporia, was 

made principal o~ the Model ~ahool and Cadet teachers were 

permitted to observe and teach in the oity schools of Emporia, 

This plan Was not satisfaatory, with the result that the 

Model ~ohool was again re-established on the oampus and was 

made to inolude all grades from the primary through the 

grammar schOOl. In 1882 ~ oourse in kindergarten methods 

Was added to the ourriculLlD1 and a kinderga.rten was added to 

the Model :;)ohool, In 1885 the term "preparatory," which wa.s 

often used instead of the term "roodel 
~ 

sohool, II was 
~ 

diaaon.. 
, , 

tinued, and the term "model SQhool lt Was used thenoeforward. 
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The practioe schoOl in some form has continued up through 

the years and has noW beoome widely known as the Laboratory 

80hool; it oonstitutes all grades from the kindergarten through 

the high school, 

Trends of Training 

The trend o£ training in the practice school has been one 

of ohange and development in an effort to meet the needs of 

the state With respeot to the demand for trained teaohers and 

the demands of a restless popUlation as it seeks to prepare 

its ohildren for the tasks which loom ahead, The underlying 

philosophy of the entire soheme of practioe teaching for the 

Oadet teaoher is oentered about the single statement that 

those who learn best aI'S those who learn by doing and a. 

sohool that 1s good for cadet teachers is also good for 

pupils, 
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CHAPTER V 

STA~UTORY BASIS 

It haS been a Subjeot of wonder to posterity that the 

state of Kansas, born during the ohaotio o:oncl.l tiona oulmin­

ating in a. Oivil War and nurtured in its infanoy through the 

tryingds.ya of reoonstruotion, should be endowed with early 

eauoational wisdom and foresight to lay the founda.tion in 

the seoond year of her statehood for a state university, eo 

state agriaulture oollege, and a state normal school. 

~he nOrmal sohoOlS, although being the earliest type 

of teae-her training institutions in the state of KanSas. 

were not all innovation; many other states in the union had 

suocessful norma.l schools in operation fOr the purpose o£ 

furnishing trained teaohers for the youth of their common.. 

wealth. As has been previously mentioned, the teaohers 

and prospeotive teaohers of the state of Kansas weI''' re. 

ceiving no preparation that would partioularly fit them for 

their profession prior to opening 01 the Kansas state Normal 

Sohool in 1865" 

Laws of Kansas of 1863 

The Legislature on March 3, 1863, had ap,proved a.n aot 

for the establismnent of a state normal school to be looated 
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ali Emporia. $8 fOllows: 1 

Seotion 1. ~ha.t there be and i.e hereby e$­
tablished and permanently loaated at the town of 
Emporia. in Lyon County a state normal school, the 
exolusive purposes of Which shall be the instruo­
tion of persons, both male and female, in the art 
of teaohing, and in all the various branches that 
pertain tOa good. common school education, and in 
the meohanio arts, and fundamental laws of the Uni­
ted ~tates, and in What regards the rights and duties 
of fJiti~ene; provided that a tract of land, not less 
than twenty acres adjaoent to said town of Emporia, 
be donat eO. and secured to the etate, in fee Simple, 
as a site for Said Normal ~ohool, Within twelve 
months from the taking effect of this act. 

Qection 2. ~hat the governor of the state is
 
hereby .. empowered to appoint three commissioners.
 
Which commissioners or a majority of them, shall
 
meet in ~poria, aforesaid, on Or before the first
 
day of ~eptember 1863, and, haVing taken an oath to
 
fai thfully discharge their duties. shall prooeed to
 
select the aforesaid 8i ta, and see that a good and
 
suffioient deed be made to the state for the same,
 
whioh deed shall be duly recordeQ in the reoords of
 
the Reoe~der of Deed~ for Lyon County, aforesaid
 
and deposi ted With the andi tor of the state; and
 
on the site thus selected by the oommissioners a.
 
foresaid, the ~tate Normal dchool shall be forever
 
looated; and said oommissioners shall make a full
 
report of their proc eedings to the Governor on or
 
before the first daY of January J.864.;
 

Section 3, That all lands granted to the l::ltate 
of Kansas and selected by said state, adjOining, or 
$S contiguous as may be to each of. the salt springs 
belonging to Said state, and granted by the fourth 
sub~division of the third section of an act of Con­
gress anti tled., llAn aot for the admission of Kansas 
into t~e Union, ft. approver, January 29th, 1861, Save 
and except the ilalt springs, and section of land 
upon whioh ea.ch of the said salt springs are looated~ 
and one additional section, are hSDeby set apart and 
reserved as a perpetual endowment for the support and 
rnaint enance of the Normal );)ohool established and 
located by this act. 

Seotion 4, That all moneys derived from the
 
" saJ.e, rent or lease of ·the lands aforesa.id, shall
 

I, SeSsion ~ .2..:£ Kansas. ~, Chapter 57 t p, 93. 



'Q <;l invested in the stocks of the United Stat as, the 
state of Kansas, or some other Safe and. reliable 
stookS, as the legislature may determine, yielding 
not less th~ six per centum per annum upon the 
par value of ' said stocks, and that money so invest­
ed. shall oonstitute a perpetual fund, the principal
Of whioh shall forever remain undiminished, and the 
+nterest of Which shall be inviolably appropriated
by tl1l3 legislature of the state of KanSas to the 
Support and maintenanoe of the Normal 30hool esta"b­
liihed and located by the provisions of this act, 
a.nq to the fu.rther purpose of oonstructing in keep­
ing in repair a suitable bUilding or bUildings for 
the said Normal School; but to no other purpose or 
purposes Whatever. 

Section 5. The legislature may, at any time, 
&lter, amend, or repe~l this act, but suah altera­
t:l.on, amendment, Or repeal shall 'not cause a removal 
of Said Normal Sohool, nor operate as a diversion or 
diminuation of the endowment fund provided for here~. 

Laws of Kansas of 1864 

~~en atter the enaotment of the aat necessary to the 

ests:blishment of a state Normal Sohool by the Legislature. 

there was considerable doubt as to whether or not the nec~ 

easary appropriations would be made towards the actual op ... 

eration of said institution. state Superintendent Goodnow, 

Who was one of the sino ere and indefatiga"ble workers for the 

establiarunant of a normal school, urged in his report to the 

Governor of the state in December 31, 1863, that the state 

Nonnal School be Uillnediately organized and put into opera... 

tion. In response to popular demand and interest the ~tate 

:tegislat'ure passed the la.w prOViding for its organization 

and goyer.nment and the necessary appropriations for teaah... 

ers' aala~ies; the provisions of this establish±ng act of 

l864 by which the Kansas state Normal Sohool at Emporia 
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2 was organized are stated as follows: 

Section 1. That the Swn of one thousand dol­
lars is hereby approFriated to The ~tate Normal 
School to be uSed under the direction of the board 
of directors of said. sohool, exclusively for the 
Salaries of the teachers in said sohool; and the 
Auditor of the state is hereby required to draw 
his warrants on the Treasurer of the state, in 
favor of the treasurer of said boa.rd, in suoh sums 
as said board may direct, not exceeding in amount 
the sum herein appropriated; a.nd further that the 
state Nonnal Sohool shall be under the direotion 
of & board of direotors and shall be governed and 
supported as hereinafter provided. 

Seotion 5. Said board of directors shall 
have power to appoint a prinoipal and assistant, 
to take charge of said school , without expenSe 
to the state, and such other teachers and of:fioars 
as maybe re~uired in said school, and fix the 
salary of each, and prescribe their several duties, 
~hey shall also have the power to remove either the 
prinoipa1,assistant or teaoher, and to appoint
others in their s.tead. They shall presoribe the 
various books to be used in aaid school, and shall 
make all the by-laws necessary for the good govern... 
ment of the same. 

Professor L, B. Kellogg, a graduate of the Illinoie state 

Normal University, was secured as principal or as president 

of the newly created institution, and the oonditions of the 

times are well portrayed in the report Which President Kel ... 

logg made five years later With respect to the early begin... 

nings of the Kansas state Normal 30hool .at Emporia. Presi ... 
3 

dent Kellogg said: 

On the 15th daY of ]'ebruary, 1865, eighteen
stUdents, fifteen more than were greeted by .t!lather 
J:?earo e in J,exington When the first Norma.l Sohool of 
Massaohuasetts was 0p&led and one lesS than Eres!" 
dent Hovey had at the beginning of the Illinoia 

________i 



as 

Section 6. Said board shall alSO establish 
an experimental school in oonneotion With Nor~l 
30hool, in whioh the pupils shall have opportunity 
to practioe the modeeof instruotion and disoipline
inCUlcated in the state Nomal Sehool; and Said 
board shall make all the regulations neoessary to 
govern and support the same, and may in their dis ... 
cretion, admit pupils free of oharge for tuition 
and without expense to the l:;)tat e••••• 

'" 1 

Section 8. The board of directors shall or­
d.ain suoh rules and regulations for the admission 
of pupils to said Normal Sahool as they shall deem 
necessary and proper. Every applioant fOr admis­
sion shall undergo an examination in such manner 
as shall be prescribed by the bOard , and if it 
shall be that the applioant is not a person of 
good moral oharacter, such applicant shall be re... 
jected. The board of directors may. in their dis­
cretion. require any apl)lioant for admission to 
said school other than such as Shall be by lawen­
titled to admission free, and Who shall prior to 
such admission, sign and file with said board a 
decl4aration of intent10n to follow the business of 
teaching common schools in this state. to payor 
secure to be paid suoh fees for tuition as the 
board may deem to be reaaona·ble. 

Seotion 9. That eaoh representative dietriot 
in this ~tate shall be entitled to send one pupil
each term of twenty-two weeks of aaid school. Said 
pupil to be recommended by the representative of 
the distriot to the board of direotors; the parBon 

No~nal University, were gathered in a rOom belong­
ing to the district sahool of Emporia. With them 
was one teacher, the eighteen students had settees 
bo-rrowed from a neighboring ohuroh; the teaoher· s 
seat was a ohair borrowed from the oounty treasur­
er l s office, There were two stoves in the room, no 
teaoher's desk or other furnit-ure, no textbooks, 
maps, or other applianoes. The parable of the sower 
was read, the Lord's Prayer repeated and so the Nor­
mal SchoOl of Kansas was opened. 

Further legislative enactments With respect to the or­

ganization and establishment of the Normal School are quoted 
4 

as follows: 



thus recommended sha.ll be admitted free of tUition: 
Frovided, the applicant shall be of good moral char~ 
aoter, a.nd shall silstain a satisfactory exarnination, 
and sign a declaration of intention to follow the 
business of teaching the COmmon sohools in this 
state: And Provided ]lurther, that pupils may be 
admitted Without signing such declaration of in­
tention on such terms a.s.the boa.rd of direotors 
ma.y presoribe; and Said board of directors are 
hereby authorized to make such order as they may 
deem proper for the separation of the eduoation 
of white and colored pupils in said institution, 
securing to them equal educational advantages, 

Seotion 10. ~fter said Normal School shall 
have oommenoed its first term, and at least onoe 
in each year thereafter, it shall be visited by 
three suitable persons, not members of said board, 
to be appointed by the :::luperintendent of Publio In­
struction, who Shall examine thoroughly into the 
affairs of said school and report to the dupertn­
tendent their views with regard to its condition, 
succeSs, usefulness, and any other matters they 
may judge expedient, sueh Visitors shall be ap­
pointed annually. 

Section 11. It shall be the duty of the Super M 

intenden t of Fublic Instruction, one e at least in 
one year, to visit said Normal I:)chOo1, and he shall 
annually make to the Legislature a fUll and detail ... 
ad report of the dOings of the board of directors, 
and of all their exp endi tures and the moneys rec 8iV­
ed for tUition, and the prospects, progress, and 
usefulness of said school, including as much of the 
reports of Said visitors as he may deem advisable. 

~ection 12, Lectures on Ch~listry and compara­
tive anatomy, phySiology, astronomy, and on any oth­
er science, or any branch of literature that the 
bOard of directors may direct, may be delivered to 
those attending the Said Normal School, in such man­
ner and on such terms and conditions as the Said 
board may prescribe. 

oection 13. AS soon as any person has attend­
ed said institution twenty-two weeks, Said person 
may be examined :1.:.1 the studies rec!Llired by the 
board in such manner as may' be .flrescribed, and if 
it shall appea.r, that Said person possesses the 
learning and other (j.ua.l.ifica:tions nocessary to 
teach a good oommon sohool, said person shall re­
c eiva a c ertifioate to that effec t from the Prin.. 
oipal to be ap.proved 'b;y tile :Jtata ~llperintarldel1.t of 
Public Instruction; as soon a::3 tt.U1Y .£.larson sha.ll hava 
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oompleted. the fUll course of instru.ctioTl in the 
~tate Normal ~chool, he or sha shall receive a 
.Diploma, which when signed by the President of 
the Instrllotiorl, ~tate ~upel'inteXldent of Publio 
InstruQtion, and the board. of direc,tors of said 
SQhoOl, shall be eVidence that the person to whom 
the diploma is grant ed, is a graduat e of the ;jtate 
Uorma.l School, and entitled to all the bonors and 
privileges belonging to such graduate, an,d suah 
diploma shall serVe as a lega.l certifioate of qual­
ifioation to teach in the COmmon schools of' this 
state. 

It can be Seen from the legi slative enactments herein 

presented how the foundation was laid for teacher training 

in the state of Kansas, In br;iefly reViewing the above­

mentioned statutes the reader finds provision for the es­

tablismusnt of an experimental sahool in order to harmonize 

theory with practic e. ;;)upervision of the newly creat ed Nor­

mal SChool Was delegated to a bOard of direct~r, Qonsisting 

of nine members as follows: the Seoretar;y" of state, the 

~tate Treasurer, the state Superintendent of Publio Instruc. 

tion, and six members a.Qpointed "by the Governor of Kansas. 

1'he direct management of the schoOl was plaoed under a. prln­

c:i.pal or president, as he later bec/,;il11o known. He was appoint­

ed by the above-mentioned board of direotors who designated 

or specified his duties rold made all rules rold regulations 

pertaining to the manageJJl6nt of the school, In addition to 

the standards for admission as specified by law t the board 

of directors made ~latever other regulations they deemed 

necessary for students deSiring admission to the Normal 

30hool. The board of directors speoified the textbooltS 

to be used, Representatives "bo the state Legislature reo ... 

ommended certain stu.dents from eaoh district in the state. 



vyho were admitted without l)ayment ai' tUition, while all oth­

ers paid the amount of tuition designa.ted by tho directors. 

Uyon the completion of' the COI11'SI3 Gf twenty.. two weeks, lll. 

certificate was given by the principal. The OOHlI)letion of 

the full oourse of study made the student eligible to receive 

a di1l101lla or certifioate under which he WaS entitled to teach 

in the schools of Kansas. Ammal reports, Were made to the 

state Superintendent of Publio Instruction concerning the 

accomplismnents of the school and its prospeots for develop­

ment ill the teacher-'braining field. 

First Course of study 

After all the necessary requirements of the statutes 

had 'been met, the Kansas ~tate Normal :3chool was opened on 

]'ebruary 15, 1865, with Mr. Lyman B. Kellogg as Principal 

or President. The enrollment for the first term oonsisted 

of eighteen pupilS under the tutelage of one teaoher. To 

those interested in the development of the teacher training 

inst i tution in this state, the development from this hUllible 

beginning to the present-daY system is nothing short of 

marvelous, The first OOll.rae of study was patterned olosely 

after the. t of the norrnal Universit;y' of Illinoi s. the insti tu... 

tion from which Mr. Kellogg oarne. Ii:he following quota-tiona 
6 

are from his first report to the Board of Directors: 

5. "R,eXJort of the Priuo1pal of the Ka:naas ~te,te1:for ... 
mal School to the Board of Dirao'bors," 1865, PP. 7-r:; 
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Language Division 

Reading. -IHrst ~(ierrn- Analysis of words ao­
oording to their eJ.ementary sounds; phonios, ar­
ticulatiol1 and pronunoiation. Compass and flexi­
bility of voice, Arlalysis of words according to 
their derivation and formation. ~eaond ~erm-... 
Modulation. Proso~·. Particular a·btention paid 
to etyrnologies of English Words, Commenoe study
of authors. 

GraInlnar, ..,Etymology during the first half of 
the term. Office of each part of speeoh in the 
oonstruetion of sentences. Critical parsing. 
Ana.lysis and parsing of sentences of various kinds. 
Tabular ana.lysis of sentenoes. ~eoond Term--Ana.l­
ysie and. oonstruotion of sentenoes continued, RUles 
of syntax and their application. Oapitalization. 
Consideration of abridged propositions and idiomat ... 
io forms and construotions. DailY exercise in the 
oorrection of false syntax. 

. Rhetorio. -Formation of the English language. 
Literary taste. ]'igura.tive language. Style and 
its varities. Punotuation, Composition, Analysis 
and amplifioation of subj €lots, 

Li terary Oritic ism. ....Examine the styl e of the 
best English authors of different periods. Oritical 
stUdy of ~hakespeare, ~~tudy partioularly the style 
of Milton, Addison, Goldsmith, Irving, etc, Com­
positions during the term, 

History of English Literature, iRise and de .. 
velopment in England and ~nerica¥ of poetry, his~ 
tory, romanoe I the essaY, oratory, and metaphysios, 
Prinoipal authors in each department. Newspapers, 
reviews and magazines. English literature oompared. 
With that of other nations. Orations and essays 
written and delivered or read in the presence of 
other students, 

Division of Mathematios, 

Aritbmetio, -:!j1ir st~lerm ..The decimal system; 
including dec~nal fraotions, so called, Faotoring 
and its applioation to COln;JlOn mill tiples and. divisors, 
]Tlts,otibne, 6ompound Numbers. 3eoond ~erm .....Anal­
ySis.Ratio a.nd proportion, .Peroentage with its 
applioation to loss and gain, commission, insurance, 
etc. Peroentage with time, inQluding interest, dis­
oount, @XQhange (in land ~ld foreign), partnership 
and equation of payments, Extraction of seoond and 



third roots of numbers, Duodecimals, Alligation,

The remaining studi as of this department are
 

Algebra, Geometry', Trigonometry, Physios and AS­

tronomy, 

Division of Geography and History 

Geography. -First Term -General prinoiples

of Geography. Execution of maps and outline o~
 
South Amerios, Dasoripti on of Mdes l.lountaine
 
and eountries oontaining them. Remaining coun.
 
tries of South America" Map and outline of Great
 
Brit~in, Astronomioal Geography" Seoond Ter.m­

Outline and map of North Amerioa" Russian and
 
British American. states and Territories of the
 
United Statee, Mexioo, CentralAmerioa, etc,
 
Third Term -Outline of Europe and Asia" J?hysical

Geography, 

11nite d titates History. -Voyages ,disc ovaries
 
and Indian Tribes, Oolonial History, ]lrenQh

We-r and Revolution, Subsequent history, With f,\"
 
speoial study of Kansas and the late rebellion.
 

Anoient History, -Early ASiatio Nations.'
 
Grec~an, and R,oman History" outstanding events
 
of the Middle Ages, Britons, . 

Division of Nat~ral Scienoe 

,The studies of this division inolude anatomy,
Botany, Ohemistry, Geology, Physiology and Zoology, 

Professional Division 

~heory and Art of Teaehing, -~ix terms are 
occ.upied in this department with the study of the 
scienoe, methods and history of eduoation, ~he 

course, of neoessity, takes a somewhat Wide range 
so that only a part of the topios oan here be enu­
merated: (1) The organization and classifioation 
of sohools, Program of daily exeroises, The reoi­
tation. aohool government, Motives. The inoen­
tives Whioh a teacher may allow to act upon himself 
or his pupilS, The oonscienoe--how it should be 
eduoated. (21 ~he order, in time, of the develop~ 
ment of the Mental Faoulties, and the exeroises 
beat adapted to encourage their growth. The spe­
oial ~urpose of eaoh faoulty, and the means to 
train it, Laws of bodily health; ventilation. pos­
ture gyrnnastiea. ]lormation of the OourseeJ of'i5tudy, 
Mental Philosophy preoedes and is made the basis 
of instruotion in this part of the course, (5) Rie­

tory of Systems and Methods of Education, Biographies 



of am inant Teaohers, (4) Primary Instrllction, Ob ... 
j eo t Teaching. Grading of ::;)ohools, Drill Exeroises 
in Teaching !Observation and practioe in the Model 
School. (5) The Oonst i tution of the United states 
and the state of Kansas, Duties of Teachers ali 
citizens. (6) The Sahool Laws of Kansas, Sohool 
~upervi6ion and School Management, 8choolhouse 
Architeoture, Praotioe in the Model ~ohool, Gen­
eral teachlllg exeroises in the Normal School, 

A Special feature of the courSe is the atten­
tion paid to slngil'.l:g and ,pBl!llJlanship. Profioiency 
in these adds muoh to the suocese of the teachers' 
labors. Everyone can aoquire the prinoiples upon 
which the science of music is baaed; and most can 
become good singers. The first ia insisted upon
and opportunity is given for all to aoquire the art 
of singing, The, drill in thiS department partakes 
of the same thoroughness as that in arithmetio and 
grammar, 

The instruotion in penmanship is based upon the 
l?estaJ,ozzian idea of reduoing each sUbjeot to its 
elements, whioh are first to be presented and famil .. 
iarized, before paSSing to the more oomplioated 
foxms. Students are not only re~uired to practioe 
in their books, but on the 'blackboard, With and 
Without copies, subject to the criticism of the 
olass, 

The rasults attained in singing and writing 
are oor.amensurate With the pains taken, and fully
demonstrate the utility of the plans adopted, 

Growth and Foundation of state Normal at :&lporia 

It is apparently a co~non fault of most people to accept 

for granted. many of the good things and many of the advantages 

Which are among the benefits of the age in whioh they live; 

on the other hand few if any realize the labor involved and 

oomparative slowness of development of the beneficent institu­

tions whioh they have so readily aocepted, ~his is espeoially 

true in regard to the eduoational institutions, .b'ram its hum.. 

ble beginning as eVidenced in the above-ment1one~ oourse of 

study, the ~tat e normal School at Emporia has slowly 'but grad... 

'u.a~ly charJ.ged and expanded until it has reauhed a point wgara 



its presentourriculum offers a 

partioularly adequate for and essential to 

and preparation of the individual who 

member of the teaching profession. 

step was taken when a 

tion was 

gymnastics and oalisthenios. 

ed.ucation had been taught merely 

oulum with a. 

in the SOhool, While little or no 

the t eaohing Viewpoint. 

to speoialize in drawing, music, 

guage! were able to do so. 

taken as a 

time onward to the present day there has been an 

demand from the schools of the 

speoialists in a particular line 

aliso made at 

of industrial arts. 

vanced standing were 

courses in other schools to be admitted to the 

the state Normal School to take 

by the faoulty. 

ad.mitted to 

standing to :review the OOHWlOl.l. 

his work as an advanced stUdent. 

wide variety of Subjeots 

the training 

intends to become a 

In 1880 a Significant 

regular department of physioal eduoa-

established, proViding for regular instruction in 

Previous to this time physical 

as a su'bject in tlite ourri­

view towards maintaining the health of the studen ts 

emphasis WaS plaoed upon 

Moreover, by 1888 tho se Who desired 

reading, science and lan­

This date, 1888, really may be 

starting point in specialization, for from this 

ever"inoreasing 

state for teachers who are 

of activity, A request was 

this time for the establishment of a department 

In 1890 the first regulations for ad­

made which permitted graduates of the arts 

senior year of 

such subjeots as specified 

Grad.uate s of high school sand a.aadsuliea were 

the second year of the Normal School 001ase. It 

Was neoessary however for each student admitted to advanoed 

branche s before entering upon 

In 1890 the supplies and 
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~quipment necessary for the establishment of the Industrial 

arta Department were received and the work of that department 

actually started. In 1898 a regularly employed roonual arts 

teacher was secured and the department waS fully organized.. 

In 1890 one of the most popular and worth while features of 

the No:rmalschoo1, the summer session, was instituted. The 

awruner session enabled teachers to improve their professional 

standing and secure the training they desired while still 

active~y eAg~ged in theirregulsr sohool work. 

In 1.~e the degree Bachelor of Pedagogy was issued. to 

the gra.d~t~s of the normal School. This was the beginning 

of the present-day degree which is awarded upon the completion 

of the regular :four-year course. In 1902 the di,Ploma re ... 

qUirements demanded four years of attendance in the Normal 

Sohool. In 1908 the degree Bachelor of Arts was issued. At 

the same time the two-year life diploma oourse and the two­

year kindergarten course were establiShed. 

Library work was first introduced in 1902 and commercial 

work in 1906. In 1913 the degree Bachelor of Science in 

Education 'beca.me the degree conferred upon the completion 

of a four-year course, while the life certificate was con­

fe:cred upon the completion of a two-year course and the three­

year state certi~icata for the One year of work. In 1923 the 

name Kansa.s state Normalli 'School was ohanged to Kansas state 

Teaohers Oollege of Emporia. In 1929 the legislature granted 

the KanSas state ~eaoherfl Oollege of Emporia the power to is .. 

sue the degrees Master of Bolenoe and Bachelor of Arts. 
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other Normal Schools of Kansas 

In order to meet the needs of the people and to serve 

more specifioally the various sections of the sta.te tit beoame 

necessary to establi8~ two other divisions of the Normal 

School of Emporia, The western branch now known as the Fort 

Ha.ys state College waS established in 1901, while the AUX­

iliary Manual Training School at Pittsburg was established 

in 1903. In addition to the state normal sohools there have 

been at different times a number of so-oalled private Normal 

~oho(na, among them the Kansas Normal COllege at ]lort Soolb$, 

the Campbell Normal University at Holton, the Salina Normal 

University at salina, the Central Normal COllege at Great Bend, 

and others. Much credit is due these private institutions 

for their work at a time when the state was sadly in need 

of more trained teachers. 

( 



PRESEWl.' STATUS A!.IID SET..UP 0}j1 TEACHER TRAINING AT 

THE TEAOHERS COLLEGE. EMPORIA, KANSAS 

I t has been a long journey from the original mo del school 

of the days of P'resident Kellogg to the campus Laboratory 

Schools of le33. A. t the present time a course in supervised 

student ....teaching partie ipation is taken by those students Who 

wish to meet the requirements for a three-year state oe1't1fi­

oate, a life oertificate, or a life diploma. The Laboratory 

Schools of "the Kansas state TeBtohers College of Emporia. include 

all grades from the kindergarten through the seaior high 

school. 

Administrative Organization 

The new laboratory school bUilding is used by the kinder­

gl3.rten and the first six grades of the elementary school. While 

the old bUilding whioh formerly housed the kindergarten and 

the elementary sohool is now used by the junior-senior high 

school. 

In order to faoi1itate its afuninistrative functions, the 

laboratory school is d1 vided into three d1 visions: the kinder­

garten-primary, the intermediate, and the junior-senior high 

school. Departmentalization is applied only in the two upper 

36 
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diVisions. 



It is fortunate that all student-teaohing participation 

oan be done in the laboratory schools of the campus. This 

method offers a more satisfactory and convenient situation 

than a system whioh would necessitate agreement with the city 

of Emporia for student-teaching participation in the city 

~chools, 

Under the present oarefully planned system of super­

vision and execution of student-te\\ching participation, 

beginning With the first division known as the kindergarten­

primary division. the supervising teacher of the kindergarten 

teaches Kindergarten :Plays and Games and .Play Materials as a 

regular college course. In addition she conduots regular 

and special conferenoes With all the student teachers connected 

with this division. All oOllege courSes dealing With primary 

methods and kindergarten-primary education of a more general 

nature are taught by the professor of Primary Education, Who 

WaS formerly principal of the kindergarten-primary division. 

In t~e two upper divisions constituting the intermediate 

and the junior-senior high school, the supervising teachers 

not only conduct general and individual supervisory confer­

ences with the student teachers but in addi tiol1 t each a two 

hour theory oourse vW'hich parallels the student teaching course. 

This enables student teachers to have both theory' and prac­

tice under the same supervising teaoher. 

In the intermediate grades the student teachers must 

take their theory co u.rS8 wi th at least two supervising teach,... 

ers under whom the greatest amoang of teaohing partioipation 
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.has taken plac?, ~lhe student teachers in high school teach 

in Ol1l~r one of their majoor subjects and have Olle supervlsing 

tea.cher, who conducts both "bhe theor;l aYld supervisory furw­

tions, A general conference is held once a week for each of 

the three divisions, at which all student teachers of that 

particular <iiVision are required to be present, These gen­

eral conferences are in charge of the principal of that 

particular division. 

&tatus and Education of' the Supervising Teachers 

It is interesting to note the present status of the 

supervising teachers of the laboratory sohool. ~he super­

vising teachers of all three administrative divisions are 

considered regular members of the Kansas state Teachers 

College faculty. 1\he minimum requirement for them is a. 

Master's Degree with previous outs"banding teaching exper­

ience and ample professional training, This professional 

training and experience varies somewhat between the first 

division and that of the second and third a.i vision wi th 

respect to its relationShip to the work of the division in 

which the superVising teaoher is employed, In the kinder­

garten-primary division the professional training and 

experienoe of the supervisor must relate olosely to the work 

of that d.1 Vision. In the two upper divisions -the Master's 

Degree may be taken either in education or in that particu.lar 

field in Which the sUI,ervisor teaches and. supervises; however 

the undergraduate major must oonsti tute at least twenty-fi va 



flOurs in the subjeot whic.:h they teach and. sUIJervise. 

The rank of instructor is given to a new supervising 

teaoher; after the first year, if he proves to be successful, 

the rank of professor or associate pl"ofe'Ssor ma.y be given. 

SOfie of' the supervising teachers, especially in the high­

school division, have already completed considerable work 

toward a Doctor' s Degree. 

Under the present system of student-teaching partie i­

pation an effort is made to avoid. the confliot of dualism 

which presents the proponents of extreme aotivities on one 

hand and exc essi ve emphaSis 011 subjeot mattel' on the other. 

As a. result of this mid.dle ground attitude, activities are 

hel::a:::to be of initial importanoe whioh with proper develop­

ment eventually pass into the stage of subject matter. Under 

assimilation this results in purposeful activity. 

It is held by those in oharge of the laboratory sohoo1 

that the best school for the pupils will also be the best 
1 

sQ:hd>o,1:1iJi"wllidh,i'to:c,las.::rm to teach. In other words, the 

primary purpo se of the school is to set up the best learning 

oonditionsand procedures possible in at-del' that the ohild 

may benefit. In oarrying out this purpose the student teaoh­

er, rather than working injury upon a. good sohool, will learn 

to teaoh best in the type of school in which the pupils .l. 

learn beat. 

Stuclent teEJ,ohers sometimes remark that there is 1nsuf.. 

ficient opportunity for ex,perimentation cluring their period 

1. LUll t H. G., and Others, UNPUBLISHED H.b.:£OHT Ol~ mliQI[ ... 

.DrR TRAI:NING I P. 3. 
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of teaohing partioipation, It must be remembered that experi­

ments in which human beings are the material utilized for 

experimenta.tion must be oonduoted wi'th care and concern for 

the welfare of the sUbjeots, The new elementary school bUild­

~ng has two well equipped olinio rooms which are espeoially 

u~ed qy thepElyohology depertment in courses in olinical psy­

chology, Clinics are also held by the speech department in 

their 4ndeavor to effeot remedial measures oonoerning speech 

defeots and by supervising teachers of physical training and 

hygiene~ 

The subjects for these clinios are usually pupils of 

the labora.tory sohool~ however from time to time outside 

individual a are used as the oooasion presents i taelf, RI .... 

sultij of the investigations and experiments ana passed on to 

other teaohers ooncerned in the particular field in whioh ex­

perimentation took place, 

~here is no doubt that the most basic factor requisite
 

to effective supervision in that of mutual understanding be•

• 

~ween the supervisor and the oadet teacher. Every possible 

e~fort is made toward cooperation and a general demoor~tio 

attitude, :{i'recauent oonferences of supervising teachers are 

held and each supervising teacher is givan a great deal of 

freedom to oarry out the work in the moat profitable rnat.U1er. 

This attitude encourages a high degree of efficienoy and 

responsibility, not only on the part of the supervising 

teaoher, but also on the part of the student, and even the 

.pupils themselves, 

'iii ThEil termi student teaoher and oadet teaoher are used syn ... 
onymously. 



Of courSe it ia to be expeot ed that -there must be a mu... 

tual understanding and cooperation 'between the various oollege 

departwsn ts and the laboratory school. At one t ima it was the 

policy of the college departments to d.ictate to the laboratory 

school but that no longer is the Case. Under the present sys­

tem many Valuable suggestions are made and there is an effort 

towa1'd mu tual help but whenever the college department and 

the laboratory school are unable to agree on any matter, the 

college department no longer dictates, but the matter is drop­

ped. The supervising teachers are no longer under a dual sys­

tem of control with the heads of oollege departments on one 

hand and director of teacher training on the other, Supervis­

ing teachers are now subject only to the oontrol and authority 

of the director of teacher training. The principals of the 

three diVisions of the laboratory sehool are not oonsidered 

as supervisors of supervisors but as managing principals only. 

~he Kindergarten-Primary DiVision 

The objectives for those taking student teaohing in the 

la'boratory are both specifio and general. In the Kindergarten... 

Frimary Division the following list cites the general and 

specific o·bj ectives and also the method of handling the stu­
2

dent teaoher in this partioular division. 

General Objectives 

1. Ability to reoognize and folloW the needs and 

2.. Ibid.-




interests of ohildren of the primary age. 

2, Understa.nding of the social adaptations to be 
expected of the primary age t and the guidanoe best 
adapted to develop a harmonious individual. 

3, ~preoiation of the stages of physical growth 
of the young child and. anl.U1derstanding of the ha'b. 
its and conduot aonducive to the health of the 
ohild, 

4, ability to adapt sUbject matter to the interests 
and needs of the primary child, 

6. Ability to present this sUbjeot matter in a way
that is Vital to the child, 

6, An intelligent understanding of an activity pro­
gram and the purpose it §erves in modern education, 

7. appreciation of the ethics 0_£ the teaohing
profession, 

8, Familiarity With the classroom routine necessary 
to promote effective working together, 

~. A9quaintance With the materials helpful to the 
primary teacher, 

Specifio Objectives 

1. Opportunity to study children and note their 
reactions in many learning situations and to de.. 
velop standards of what constitutes goo d teaching. 

2, Acquaintance With su'bject matter on various 
grade levels and integration of the teaching mate­
rial Within each grade, Intensive practioe in the 
grade level in which the student is planning to 
teach, 

3, Practice in selecting and organizing desirable 
activities and in testing out the uSableness of 
such aotivities" 

4. l?ra.ctice in oheoking on the grow'eh of pupilS in 
knowledge attitudes and habits resulting from the 
activity, 

t 

5, :eractiae in idm1tifioation of speoifio phases ot 
the teaohing actiVity, 

6. (,1'i teria for and prao tice in observing t teaoh­
ing. and evaluating different ty'pes of learning, 
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7. Praotioe in determining the amount of drill 
necessary to obtain desirable subject matter goal~ 

8. Practice in knowing how and when to follow
 
children's leads in order to make the learning
 
more vi tal,
 

9, :Practioe in seeing children as individual s. 

10. .Practioe in teaching ohildren and not sub­

j ect matter.
 

11. J?ractioe in d.eveloping the technique of
 
questioning.
 

12. .Practice in pla.nning and directing excursions. 

13, :Practioe in making Case study records of c er­
tain pupilS observed daily, 

14, :P;I;'aotiQe in planning and administering reme dial 
work based on tpe rlasults of tests. 

15, :Practice in makulg informal tests to discover 
the grpwth and progress of individualS, 

16. Praatice in ranking ohildren according to
 
ability in the knowledges, skills, habits and
 
a. t ti t1:l,de s, 

17, :Practice in scoring children's papers, 

18, Praatice in the preparation and utilization 
of graphs. 

19, :eraatiae in givi.ag and scoring standard tests 
and interpreting the results obtaine~ 

20, :Practice in recognition of a lack of social 
control and adjustment in the child and a dia.gnosis 
of the aauses of such laak, 

21, :Practice in giving the proper guidanoe to the 
. unadjusted ohild in order to develop an integrated. 
personality. 

22, Establishment of desirable ideals for a teach... 
er as regards personality, physical and intellectual 
quali ties, 

23, Familiarity With the oontributions of eduoators 
in the .primary field. 

24. ..i.oqLtaintanoe With the terms and phrasEiology 



u$ed in eduoational wri tinge and disoussions. 

25. Familiarity with and use of a good teaoher 
self rating ahart. 

26, Eractioe in making and filing bibliographiee
that will be useful in later teaohing, 

27, ]lamiliarity with the good waYs of keeping il­
lustrative materialS, 

28, Practioe in acquiring the detailed olassroom 
mechanics ooncerned with lighting, heat, ventila­
tion, seating of children, passing of the pupils
and economio distributing of materials, 

29, acquaintance with the best modern equipment 
for schoolroom and practioe in arranging it, 

30, Practioe in becomu1g more conscious of the 
opportunities for developing initiative, self 
relianoe and responSibility in ohildren, 

31. Praotice in aVOiding making oompetition. rather 
than the good of the group, the motivating force 
in 1 earning. 

32, Practice in analyzing and evaluating her own 
teaching prooedure and thereby perfecting her 
teaching skill, 

Before any teaching is permitted by the student teacher 

a period of observation is req,uired, This gives ample op­

portunity to determine the weaknesses of the student teaoher, 

thereby presenting an opportunity for the supervising teacher 

to make whateve:c remedial measures are necessary. ',LIlla length 

of time a student must spend in observing and making ana.lysis 

of children's reaotions and of the work of other student 

toaohers depends largely upon the abi11 ty of the ind1 vidual. 

In this observation poriod the student teaohers Bre soated 

at the rear of the room but may be oalled into closer oontant 

wi th the pupils when the opportunity to render til, ss1starlO e 

presents itself. It is the genera.l practioe of the aupervis1ns 



teach$~iQ make notes of her observations of the student teacher 

after the class is over rather than during the period while the 

teaoher is teaohing, This is done in order that the student 

teaohermay reoeive the proper criticism and assistanoe and 

perhaps alsotha.t the children may be safeguarded from rash 

mistakes on the part of the student teaoher, It is the policy 

of the .supsrvisor to remain in the classroom during the time 

that the student teaching is being done. Those not actively 

engaged in teaching are cone ernad in making observations, in 

analyzing the work being· done, and in a tt ending to the mechan.. 

ios of the olassroom, 

Ji:fter the actual olassroom teaching has been done by the 

student, a. oonference 1s held with the, superVisor for the pur... 

pose of disoussing the strong and weak points as noted by the 

supervisor, ~uestions ra.ised by the student teacher are dis­

cussed and plans are roode for the suoceeding lessons. During 

the time before the student teacher enters upon actual teach­

ing participation, oonferenoes are held at least onoe a week 

either individually or in groups, This is done in order to 

prepare the student teaoher for the aotual teaohing. This 

preliminary preparation aoquaints the student with the proper 

ideals, desirable reSUlts of teaching, evaluation of teaching 

aotivi ty. deairaole subj eot matter and the aotu.a.l planning 

and presentation of lessons, All student te,&chers mast also 

take part in a general theory oonference Which 18 held weekly 

and in whloh all sUbjeat matter goals and actiVities of the 

entlredepartment are disoussed. 

The general polioies of teaoher training are governed by 



~ha diraator of tea~her training; however eaoh of the three 

divisions 'of the laboratory sohool is given muoh freeC10m in 

working out the plans for student teaohing and its a~008SS­

ful dev.elopment, l'b.e work of the su.pervising staff is eval"'" 

u~ied and ohecked ~pon by the director of teacher training 

through conferen()e~ and faculty meetings, 

~atur&lly every student teaoher is anxious to reoeive 

an $valuati<;m of.his teaching, In order to make suah an 

evaluation the superVising teacher must take into aocount 

the personal charaoteristic sand appearanoe of the indiv1du... 

&1, the learning of the pupils while under his eontrol, his 

professional attitUde, his aBility to plan and present ~ 

lesson, ability to organize, and various other factors per­

tinent to the situation, This evaluation is made in a con­

ference of all the supervising teachers and the individual 

rating blank of eaohstudent is checked by his superVisor 

and filed as a permanent reoord of tha.t student! s teaohing 

actiVity in the laboratory sohool. 

There is a constant effort on .the part of the supervising 

staff through conferences, discussions and meetings, to oom­

pare their teaahing actiVity With general eduCational trends,
'\. 

]lreg,uently oriticism is made by the stlldent teQ-chera conoern­

ing some pOint in their student teaohing participation, There 

is always sufficient opportunity for them to ma.ke their neadl'i 

and grievances known in order that there may 'be that mutual 

understanding between the s~pervisor and student. 

In line With the system of teaohingt testing eLIld re ... 

teaohing as followed in the sooialstudies of the present, 
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-the general philo sophy or prinoiples of stu.dent teaohing may 

inolude these same factors of teaching, testing and reteaching. 

The student teacher is taught 'by the su.pervisor during the 

period of observation and preparation. Subsequently, when 

the student teacher arrives at the testing period in whioh 

he aotually teaches the class he disoovers \vhat teaching real­

ly is, The period of active teaohing is folloWed by the re~ 

teach period, better known as the conferenoe fOllowing the 

teaching, Here the supervisor disousses With the individual 

the strong poihts, the weaknesses, and the difficulties whioh 

came up in the lesson, ~ong With the regular teaching, les­

son plans are reqUired; the extent of these plans are dependent 

upon the individual and the sub j eat taught. 

The Intermediate Division 

The objectives of the intermediate diVision of the lab­

oratory sohool are divided into general and specifio objec­

tives, From the standpoint of the student teacher the general 
3objectives are: 

1, To beoome familiar With good procedure in the 
matter of observation, 

2. To study and know the childrel1 of the olass. 

3. To appreciate the oharacteristios of the teach­
er whioh have a 'bearing upon his rela.tion to the 
pupils and to form ideals relativa to teachers' man­
ner, voioe, poise, personality, and knowledgo, of 
eubj aot matter. 

To obtain a proper conoept of the purpose of 

Ibid.-



routine, and to become acquainted with effeotive 
means of eetabli shing a desirabl e routine. 

5. ~o know and to take charge of the proper phys­
ical oonditions of the classroom. 

6, Xo become acquainted with such activities as 
affect the school in general, and to for.m ideals 
of oooperation and rightatti tUdes toward the work. 
the childr~1 and the supervisor, 

7, To appreoiate individual differences in the 
Ptl.I'ils with respeot to physioal, mental, social. 
andt em.permenta.1 characteristics. 

8, :~o observe for degrees of brightness and dull ­
ne~s in the various members of the olass. 

9. To b eo ome aaquain ted wi th the j,nstructional
 
equipment to Which the student is later to have
 
accesa in teaching, and to obtain an understa.nding
 
of the equipment necessary in the classroom or
 
laboratory.
 

10. To understand and udminister the procedure 
of superVised study, 

~~~.. To develop the ability to distinguish between 
raa~hod, device and teclmique and to ola.ssify eaoh, 

12. To determine the type of lesson which is "being 
observed.and to evaluate it with respect to the 
goals for which the teacher is $triving. 

13. To stUdy and o·bserve the teaching of the drill 
exercise With a view of discovering good drill 
procedure, 

14. To observe the developmental method with a 
View to understanding better its use in the teaQh~ 
ing process, 

15, To develop an appreciative understanding of 
the nature and purpose of the lesson plan. 

l~. The ability to make satisfactory lesson plans. 

17, Ability to combine the Various elements so as 
to pretest,teach, test, guide lea.rner or adjust 
situation, teach and test again to point of actual 
learning, 

18, To choose appropri.ate IJS;,chologioa.l ainHil. 

19, To beeolne efficient in the presontation of 
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those parts of a lesson which lead to apIlrac iat ion. 

20. To become efficient in teaching pupils how to 
think, 

~a. To appreciate the q,uestion as a mental device 
and to 'become more efficient in the art of question... 
ing, 

22. To beoome efficient in developing initiative
 
and responsibility.
 

23,. To become able to measure the progress of 
pup~ls by means. of sta:adardized tests~ 

24, To understand the prab16ms of examj.nil1g and 
grading and to devclJ.op c ri t eria for .preparing af ... 
fective exwninations and for grading of the s~ne 
intelligently, 

25, To be a'-ble to socialize the class perio~ 

26. To gain skill in making as signment s. 

~7. To learn how to direct out of classroom ac­
tivities such as trips and excursions. 

28. ~o gain a FJ10wledge of subject matter in the 
field taught as well as in related fields, 

2~, To realize that only through self actiVity 
do children learn, 

30. To use subj ect matter as means not as an end 
of learning, 

31, 1'0 integrate the learning activity both in 
thems elves and in their pupils, 

32. 10 l)lan and give re1iledia1 vvork to pupils,1.1. 

33. 1'0 knoV{ the basic theories of philo sopllies of 
edUCation and to realize 'which or Y/hat combination 
is the' c unter of the schoo 1 in which t.he student 
teacher is working, 

34" In the theory alass, to g'ra::.Jp not only the sub ... 
ject matter and best methods in that i'ielet. but a 
workabl e philsoph;:i of sdue ·t ion and the prino 1p1 es 
b~l Which it may be put into o.peration. 

3,)1. ~o be able toward the olose of tho ~H.ljjjestar to 
rate ones self with the self-rating sheet and to 
profit by sL~id rating a....ld. 8.J1I:1l;)'S1S, 



36. To finish the wo l'k of 'bhe B euester with SOIue 
clear ideas as to the ethics of the profession. 

3? ~10 rern~;drl happy in spite of directork1 of edu­
cation, supervisors, oonfe~ence, theory classes, 
tests, lesson plans, observations, children, a:nd 
all else that goes in the waking of the laboratory 
sohool. 

The above-mentioned list practicall;y concludes the list 

of general objectives. ;;,Jince departmentalization is oarried 

out in the intermediate division the specifio objectives are 

worked out aocording to ·tile individual courses, This ];leans 

that there are certain specific o'bjeotives for geogral)h;y, tal' 

histor~l and for the other COurses of this division. 11116re 

are too luany' to catalogue all of them here, 

In dealing with the desc riptiou of supervi sad teaching 

in the inte:cmediate divi SiOll , one must no La the chief aims 

of eduoation which are centered arou.lld tIle seve:n aspects of 

4, 'Ithlife, namely: nea.. ,worthy hOille membership, character, 

oitizenship, vocation, proper use of lei sure time a:'1d com­

Uland. of the fundwnen tal _processes, Language efficiency, 

one of the leading objectives, COIlles tmder the fU.l'J.daraental 

processes, :Naturally the chief aim of edua,.dio]:! is to train 

for a1 tizenship or social efficiency-, :B'or the average in­

diVidual or the bette:);' than average, this I.• Gun 8 pul1i~'l.g his 

OVvn load and a bit wore in order to wake Ul) 1~0l:' 'the below 

average individual Who i::l unaLJle to ~Illll his full share of 

the load in society, History, science, llIusio, art, literata;re 

und geogr'aphy are lJart of the ourrieulura which enable the 

4. "Oardinal Pri:tlciples of ;~eco.ndar~r ,illQ.ll,Oat iOll, " Bulletin 
35, 1918.. 
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individual to come into c.on'b:J,c"t with his social heri'bage ELlld 

desirable race experiences in order that he may approach the 

conlplete living in a democracy. ~s has previo~H3ly been stat­

edt the student teacher learns best how to tau,eh under those 

conditions in which the ohild seelHS to learn best; heno €I it 

is a prirriary fUJ;J.ction of tile supervisors to establish the 

most favorable conditions of learning possible. 

In the :in termediat e division of the laboratory school t 

all student teachers are required to do a five or six-weeks 

period of observation and J.earning hoW' to o'bserve bei:ore they 

do any actual teaching~ ~he time is spent not only in ob­

servation of the lesson itself and its presentation but also 

in bee oming familiar with the names of the pupils making ofI 

lesson plans, preparing materials, working with slow individu­

als, mechanio s of the classroom a.nd in fact ever~r activi ty 

except actually teaching the class. According to regulations 

the supervising teachers are required to cio £1 ty per cent of 

the actual teaching, while the other fiftj- per cent of the 

time is apportioned as the supervisor thinks IHoper to the 

students of the t class for their student tea-ching partioipa­

tion. As has been Illexltioned before since much of the time 

ls spent in observation it seems that there are teclmiques 

os o'bservation which tIle average student teacher lacks; hence 

pro,per observation and anal;ysis of what ie i./bserved.. is one of 

the important featL1.I'6S of s'tllile.nt teaching" 

Before the actual teac14ng takes place, the regular pro­

c edure oonsists of individual oon'i'srences with the superVising 
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teacher in whioh the subjeot matter, pla.:n of a.PQros,oh pre ... 
t 

sentation of the leseon is taken into oonsideration. Until 

an aooeptable lesson plan is oOmposed, OOIillU&lt on the in­

divi dual ohildren of the class is maa.eby the stu.dents, aome 

sub j eo t matter is taJten up, and there is a general disouSsion 

of the progress and needs of the olass, ~here is no aollege 

oredit given for these oonferenoes, but the practiae teaohing 

oarries a four-hour credit and the theory courSe a two-hour 

credit, Theory takes into consideration not only what are 

oonsidered to be the best methods of teaching but also a 

thorough Over-view of the subj eot matter field itself.' 

The actual teaching partioipation of the student teachers 

is observed and constructively oriticized by the supervising 

teaoher Who must as a rule be in tJle room while the a,ctuaJ. 

teaohing partioipation is taking plaoe, !Che supervisors are 

always ready to render aid in hel!)ing the student teacher to­

ward the solution of problems, help to maintain atlder and 

attention, diagnose weaknesses, establish remedial measures, 

and provide the proper working conditiona. Their task is 

twofold and not an e~sy one, for they are not only reapon­

si"ble for the welfare and successful development of the pupils 

in their classes "but are also l~rgely responsible :for the de­

velopment and progress that the etLldent teaoher makes clu.ring 

his time of student teaching partioipation. 
5

The outoomes sought are of a psyohologioal nature. The 

first set of oLltcomes are these bodies of Well learned infor­

6, LUll, H, G, and others, .2].. oit. t PP, 13, 14, 15, 



mation neoessary to the development of the skills in teaching. 

The informational outcomes are gained through the student 

teachers ' writing of an over-view of the stlbj oot ma.tter of the 

course in which they are teaching, the making of a course of 

study over some mat erial, the developing and preparing of oare.. 

ful lesson plans, the making, giving, and scoring of tests. 

the theoretioal and practical work gained in their theory 

course, and in personal and group aonferenoes. The second set 

of outcomes are habits of skills usefUl in teaching. In this 

set of outoomes the observational work plays an important 

part, In developing these habits and skills on the pa.rt of 

the student teachers, participation consists of grading, soor­

ing, and giving oft'asts, assi sting with study, passing of 

books ,a.reiating with d1scl:plinary problems, handling eqUip.. 

mant, and proper attention to the maintenanoe of the mechan­

ios of the Classroom, The habits of technique and skills 

are further improved by the actual teaching of two units of 

work; moreover the conferences, lesson plans, and solution of 

pro blams help toward the development of the desired skills. 

The third set of outoomes are those which have to do with the 

development pi refleotive thinking on the part of the student 

teacher, Muoh valuable training in this partioular phase 

oornes through the inductiva teaching of plans oarefully thought 

out and oorrected before aotual partioipation takes plaoe, 

This oompela the .student teacher to discover his prOblems, 

realize their valu in the sch~ne of eduoation and them de" 

velop his prOblem indiotively to its final inferenoes or con­

clusions, The fourth outoome cone ems the personality and. 



Junior~Senior High 60hoo1 Division 

In the third divieion of the laboratory sohool whioh 

oonstitutes the Roosevelt Junior~Senior High Sahoot. tho~e 

oonnected with the teaoher training recognize the fact that 

eduoation of the present day oonsists of more than simply 

the knowlsQ.ge and mastery- of the academic subjects~ It must 

Qonsti~te the fo~ation of the proper ideals and attitUdes 

concerning llldividual responsibility and social effioienoy 

neoessary in the oontinuanoe and development of &uerioan 

Demoo.racy f Qonse~uently from the standpoint of the supervi s­

ing teacher, the ohief difficulty pres.anted is the problem of 

so handling and training the student teaohers that they in 

turn may be able to pass to their pupils the doctrines of 

the new school and the bUilding of atti tudes of responsibi... 

lity re~uisite to sooial efficienoy~ It can readily be seen 

that this oalls for,:J1ore than a mastery of the subject matter 

on the part of student teacher; it req:u.ired in addition the 

disoovery of the best methods of teaohing With respeot to the 

individual students_ It oalls for organization of aotivi tieS 

in their respeotive units, and the adoption of an experunen~ 

tal attitude whioh in the present day of a rapidly ohang1ng 
•
oivilization is an a'baolute neoessity to the individual Who 
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~eaires to grow with the times, It also demands the develop­

ment and use of the skills necessary in the partic'u.lar activity 

in which the student is engaged, This responsibility is no 

snall part for the supervising teacher to assume in the ef~ 

fort to train the kind of teacher essential to the successful 

development of children along desirable lines of aotivity. 

In order to train teachers for the real activity of 

teaching whioh is to come later, some sort of practice is 

necessary, ~l the observations, lesson plans, development 

and organization of units will never be able to take the plaoe 

of the a.ctual teaching participation; in a measure, the stu­

dent teachers are learners just the same as the pupils in 

the class, Whether they be young or Old, great or small, they 

will learn best by actually d.oing. Ooc.asionally a student 

teacher complains that he fails to see any value from student 

teaching partiCipation, To those to whom the actual values 

are rl.Ot eVident thj.s reply is made, that the acquisition of 

what might be termed the fell of the classroom can come only 

through actual teaching partialpation;,. ~his is taken to in­

clude every possible activity of the classroom from the me­

chanics of the classroom to the actual teaching partiCipation. 

~he develo~nent of the student teacher durlllg his so~called 

apprenticeship is a progressive one, It begins With observa­

tions and technique of observations. This is followed by 

mechanics of the classroom, organization of units of vvork, 

gene..::'al familiarization with students of the class and their 

management, lesson plarming and finally actual teaching par­

ticipation, This is done one or more complete units of work, 

http:u_.�.-""�..,'.�
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dependent upon the length of the uni ts and also the numbar of 

student teacher pa.rticipants in any given olass. Theperiod 

of stu.dent teaching may be termed as the time When the pro ... 

speotive teaoher finds himself and orients hirnself in the 

world of the pupils, teachers, and the oommunity. 

The philosophy of supervision with respeot to the stll ­

den t t sao hers lllay from the general standpoint betaken to 

include: 

1. :£levelopment in the students of a deSirable phi .. 

losophy or philosophies of edUCation. 

2. Understanding of principles involved in the ad­

ministration of various school 8i tuations.. 

5, To seoure a knowledge and. understanding of the 

adoleSCent ohild. 

4. 1'0 secure an adequate basis or grounding in the 

phases of learning dea,lirlg with their partioular 

eubj sots. 

B. To attain a maximum degree of efficienoy, 

The $peoifio objectives are diVided into the profes­

sional, the oultural, and the teohrliques ro1d prooedure. They 

may be listed in the fOllowing lUanner: 

A, uultural: 

1. GUided reading as an aid toward. increasing
 

life experisXlces 0 f the student s.
 

2, ~10 create in tl1e st:ldent a desire for experi­


enoes in the allied QuI tural field.s.
 

3. Integration of knOWledge and life ot' the stu... 

- d.ent in order to develop an interesting peraona.l1ty,'J 
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render aid to the student with respeot to kl'lowl ... 

edge and application of study" faot ora, 1361 ection and 

organization of materials ,remedial work, knowl .. 

edge and applioation in methods of prooedure in the 

unit and projeot, use of tests and soales, discipline, 

$.11d administration of special type lessons. 

A,S has been previously stated, the developIilent of the 

student teacher during his period 01: apprenticeship is a 

progressive development ranging from preparation to teaoh 

to actual teaohing, and followed by post teaching or re-telhhing, 

in which he endeavors to correot his errors and overoome his 

weame seas. 

Much of the same procedure followed in preparation of 

student teachers for teachi.ng in the two lower administra... 

ti va divi sions is followed in preparation for teaching in 

the upper or junior-senior high-school level. 

Briefly speaking, the prooedure followed is:
 

1, Training in observation With respect to class­


room activity, stud er.l.ts, pupils, and work of the
 

supervi 1301',
 

2, l'lan for remedial work corrective measures and
 

reteaohing.
 

3. Training in how to keep records of progress in 

units of work, waking of tests, sooring and inter­

pretation of tests, 

4. Training to plan with oontinuity for tea.ohing 

aotivity. 
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5. Development of ability to analyze subjeot matter
 

weakneBE:1es.
 

6.1 Guidance in the o'bservation of children and to make
 

wise use of suoh s.uggestions as ohildren may offer,
 

7. Knowledge and participa.tion in what is termed pre..
 

teaohing activity, auoh as reoording of attendance,
 

distribution of materials, observations, general rOu...
 

tine, aid or assista.nce in supervised study, testing,
 

grading of papers, etc.
 

8. fraining for conferences in which student may aug...
 

gest number needed, according to the ~artioular phase
 

of teaching participation in Which he is eJ.lgaged.
 

9. Guidanoe and training in the knowledge and use of
 

reference material from the professional and cultural
 

vi ewpoint.
 

After the initial or preliminary period of preparation,
 

the teaohing partioipation period follows, The extent to 

which whioh any student may actively engage in this par.. 

ticipation is dependent on several factors, suoh as number 

of student teachers in any givan class, anCl the ability to 

handl e the 81tuation, The student's exp erienc8 s are sum... 

marized in the handling of both large and small groups of 

pupils. Remedial work is oarried out, The usuaJ. program 

of teats and their administration is followed. 3kill and 

training are seoured in the directing of stu.dy, Conferenoes 

With the supervisor are held, Extra...a urriaular aotivi ties, 

olerioal asp eats and other phases of teaching follow at the 
'" .prop a1' time a.nd plac e. 

___________.-J~ 



While the stadent teacher is engaged in all the phases 

of the teaching procedure, the eupervisor is busied with a 

role both strenuous and exaoting. His work might be sum­

marized as follows: 

1, The philosophy concerned with the supervision of 

teaohing, such as the creative atmosphere conducive to 

growth of the p'upilS, the stlldent teachers and the 

supervisor, 

2, Conception of the students' work as seen from the 

eupervisory Viewpoint, 

3, COnferences With student teachers in order to assist 

students in bUilding their teaching effioiency. to aheck 

on weaknesses and such other undesirable features as may 

need some remedial attention, conferences by arrange­

ment between the student and the supervisor, eithaI' in .. 

dividually or in groups, 

Committee Report on Qriticiems of Eresent System 

As in any other actiVity there is found here both ef­

ficiency and defeats. In the criticism of the supervisory 

system as set up in the junior-senior high school of the 

Laboratory ~chool the strong points presented inClude: 6 

1. CarefUlly superVised planning and exeoution, 

2, Prompt oorreotion of weaknesses of the teaohers 

before they beoome habits, 

3. Ind.i vidual c onf erenoes, 
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4, Theor~T and. practice taken concu.rrantly under the 

Same aupervisor. 

5, Opportunity to teaoh at least one oomplete unit. 

6, Student partioipation in Qlass activities. 

The weaknesses of the supervisory s;ystem in the junior-

senior high school are listed as follows: 

1, Insufficient practice in teaching, 

2, Too many student teachers per supervisor, 

a, Unpreparedness of some st'u.dents in any field to 

. do s. good job of teaching partie ipation, 

4, Ina.dequate accOI!1l11odatlons for those desiring teach­

ing participation in special subj acts, 

6. Oonf1:i.cta with college olass schedules, making it 

impossiOle for the student to take teachLng participa­

tion in the mo st suitaole subj eot. 

6. Inab~lity to place student teachers With fellowship 

teaoilElrs, thereby reduc ing the load of the regUlar 

supervising teachers.. 

7. Insufficient variety of methods courses. 

This in a brief way presents the general status and or­

ganization of the Laboratory :Jchools as found on the campus 

at ~he Eansas ~tate Teachers College of Emporia. With re­

spect to the defects SXJ.d the strong poirJ.ts of the present 

13uperVi sory system of teacher training partioipa:t1 on, the 

Wrl tar .b.opes that in his study of student teacher ... supervisor 

relationship, to hava present ad addit10nal information of 

valu.e oonoer1l1:ng the rapport between the studemt teaoher 
I 

and t.he supervisor. 
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C:H:.fU'TER VII
 

RESDLTS OF INTERVIEWS I'lITH CAD}iEJ.l 'rJ:lAUHER>3
 

J?AB.1' I
 

Introduotory Explanations
\ 

To seoure the necessary information ooncerning the re­

lationships between the cadet teacher and the supervising 

teacher, the writer conducted a series of interviews with 

the cadet teachers and. the sup ervising t efiohers aotively en­

gaged in the La'bora·toTY ~ahools of the Kansas Ijtate Teaohers 

0011 ege of Emporia during the seoond Semester of the school 

year 1932..33. 

Speoial interview forms Were used in ob'tainiug this in­

formation. The interviews were oarried on individually and 

in the group; for the most part, however, the group method 

Was used. The general conferenoe periods were given over 

to these interviewa by the administrative heads of each de­

partment, thUS, in most instances, making it unneoessary to 

interview each individual separately. 

Every effort WaS made to get a :eair and frank expree... 

sian of the reactions of the Cadet teaoher tOWard the super­

Vising teacher and the ren.ciolls of the supervising teacher 

tOWard the Gadet teacher. 

AS has been pl~eviously stated, ·the laboratory SOllools 

of the oampus are divided for ad:rninit:rbrative j.ltlrposea, into 

---- ...rl!~gii!Ui. 



three departments: Kindergarten-Frimar;y, Intermediate, and 

High School, 

]101' the sake of alari ty and brevity, the first part of 

this chapter is given over to presentation of items and ta­

bles concerning all the groufls ij.'lvestiga.ted, The next part 

takes up the kindergarten-primary department, then the il1ter­

mediate department, and finally the high sohool, at the 

close of the chapter a SUlll1nary of the entire study concerning 

the re~tions of the cadet teacher has been made, 

General Information 

TABLE I 

NUMBER, nUMBEH R.r.;;?JRTIHG .A1JD P.2i.i:t CB.iAT R&,;HTIIW OF
 
SUJ?ERVI;-,)ING TEACH~d;) AUD Oll]).;;J'1: 'rBAOil.cl:L~S
 

-
Supervising and Oa­
det teachers 

l:;!Up ervie ing teachers 
Cadet teachers (High School) 
Cadet teachers (Intermedia te) 
Oadet teaehers (Kind. -Primary) 

Grand total (Oadet teachers) 

Hum'l) er 

33 
86 
140 
84 

310 

Nmnber Percent 
report­
ing 

27 82 
74 86 
129 92 
75 89 

278 90 

Read- tabl e sUJervisinthus: Ox a total oX 33 J, g tee-oners t 
27, or 82~o t reported. Head the remainder in the Same nll:11lner. 

The itews in the al.love table a:ce self ... explunatory', 'J.'r..ere 

Were altogether 310 c:ldet tea-oherl:! a11d of this nUlllOer 27B re­

pOI'ted. or 90% of the total llwll'b er. ':l:he interrl'lediate ;I)'roup 

is by far the large~3t, all,lOst tWic (3 as man,] 'boing in this 

claSlllificatiOr.L as in either of the other two, 
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iAH',;: II 

The K:indergarten-J?rimary Division 

Of the 75 cadet teaohers in the Jdndergarten-pr:ilIlury 

divi sion who reported, their ages ranged from 1'7 to 30, with 

a median age of 20. ~wenty-eight (37~~) of the Of!l.d.et teachers 

If,ad been assigpE,ld to .the class in which they Wel'a dOing their 

teaching participa"bion; on the other hand, 47 (63j6) had sa... 

leQts,.O; their <Hass. Fourteen (l9'j~) had previous teaching 

experienoe of from one to eight Jiears in dura-cion. The 

motives of the cadet teachulg for entering the teaching 

profession were various: 23 (317~) ,planned to use teaahing 

as a stepping stone; 51 (69}b) intended to teach perJllanentlYi 

10 (1B%) Were see~ing a degree; 45 (6~~) were seeking a life 

certificate (two years of cOllege); and 20 (2~0) sought to 

obtain a three year state c ertlficate (one y<ea.r of college). 

Many of oourse were actuated by a number of' matives. 

T.A13LE II 

RA~[1InG O1P CADE~ TEAOHERS 0]\ REASONS
 
FOR DBSIRING TO TEAOH
 

Items Ra..ted* 
• 

1l1onfuless for ohildren 
Ohanoe to render publiC service 
.-dvice of friends or relatives 
Irlfluenoed <by sala.ries 
.I:!'rien ds or relatives in school 
J;>esire to plea.se parents 
:.:)ooial prestige of teaching 
,l.~ 0 definite reason . 

Rank Ao c or ding to Importance 

1 

48 
6 
1 
5 
... 
:3 ... 
8 

2 

16 
21 
14 

3 ..
 
:3 
6 
4 

:3 4 

4: .. 
5 2 
4 1 

10 .. 
1 .. 
7 ... 
;; 2 
:3 1 

65 

...1 .. ... 
... 1 ...... 
... ... ..
1 

.. .... ... 
...
 

]'0:1:' explanation of table see: top of next page; of ali ­
ter1ak, bottom of next page. 
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Read table thus: 48 ranked fondness of teachiru·l' first 

16 rated it second, four rated it third, all'd so on, llnead. the 
remainder likewise, 

~he oadet teachers were asked to rate only those items 

which in. SOIlle wa:y affected them.. In the event that othGr 

reasons not listed affected the in.dividual, he stated such 

reasons in a space provided for the purpose, using his own 

rating. The fao, t that some i temsahowa preponderanoe of 

scores, while other items aJ:'e saarcely touched, is brought 

out in the tables of this thesis, 

The reader is cautioned to remember that the totals show 

more ratingEl than there were cadet teaohers who reported. 

ThiS results from the student's being permitted to rate suoh 

items as seemed to him to be of equal importance, Hence, if 

three items were equivalent in the soarer's mind, he rated them 

all as haVing first place. 

Various reactions are experienced by prospective teaohers; 

some approach their first day's work with pleasure, while 

others look fOJ1ward to it with a feeling of dread. Obviously 

a student's attitude toward practice teaching greatly influ­

ences his reactions to both his teaching and his superVision. 

Many preconceived opinions upon Oadet teaohing arise 

from reports given out by students who have already had this 

training in oollege, Using the intervieVI form of investiga­

tion to seoure date, the idea.s and. notions in the minds of 

prospective oadet teachers have been obtained, The results are 

ta.bUlated in the two tables immediately follOWing, 

-------------------_.­
*For complete interview form used in this study, refer 

to A;ppendix A. 



TABLE III
 

Items Rated* Rank 
1 234 5 6 

------------------..J--'-'f---1f----f--+--+-0001 
, f 

Oadet teaching a Utough" courSe 
Too much work for,credit earned 
Supervisors hard to please 

3 rt 
12 

6 

10 
23 

7 

4 
6 
7 

1 
2 
2 

1 
... .... 

.. 

... 

... 
Impossiple to make good grades
Not practical** 

5 
1 

11 ... 11 .. :3 
... 

... 

... 
... .. 

;Did not kp.ow what to expect** 1 1 .. ... ... ... 
Self oonscious** 1 ... ... ... ... ... 
Insufficient time left for other classes ... 
J!1(;lared ina'bility to manage pupils I .. ... 

:3 
1 
2 

... 
2 

... 

... 
... 
... 

Read table thuS: Thirty-seven student s placed as first in 
importance the faot that they had heard that Student te8t0hing 
was !!: ~toughtol ochree; ten rated it as second in iiriportance; 
four rated it third; one rated it fourth; one rated it fifth; 
none rated it Sixth. Read J:'emainder of taole in like manner. 

TABLE IV 

RATING OF RE.ASOliS ]10R ANTICIP.A~'ING CADET ~EAOHInG
 
WI TH PLEAS URE
 

Items Rated* Rank 

:v (;\l'l-

Advantages of skilled supervision 
Fine reports conoerning Lab. ~ohool 
Anxious to secure aotual practice 
Xnowledge of excellence of Lab. 

School work 
Oadet teaching very praotiOal 

aa a e us: r y-one Os. e 
tage! of skilled supervision first; 19 
thir ;one. fourth. Read remainder of 

1 2 

31 19 
:3 

30 24 

...... 6 
6 13 

:3 

6 
:3 
2 

10 
24 

64 5 
1 

...
 ...1 
1 
1 ... 

......:3 ... ...3 

, , 

* lor oomplete interview form, see Appendix A.** It~ma added and ra.ted by the Oadet teaoherfiJ. 
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Or! tiaism of the Labora.tory 8chool 'by the Cadet Teachers 

The survey in which these interviews took plaoe was not 

inaugrated until the second semester, 1932-33, was almost 

over. This was done in order that those doing oadet teach­

ing might have ample opportunity in Which to form opinions 

0:1: approval or disapproval ooncerning the features of the 

laboratory so,hool. 

The intervtew form used Was divided into two sections, 

on for. t.he rating of the approver or commendable features 

and the other for the weaknesses or undesirable featares. 

~he oadets were asked to rate oilly those items which had coma 

to thetr att~htion or which had affeoted tham.!Che reeul ts 

of this er i tioism are giVan in the two tables whioh fOllOW, 

!CABLE V
 

RATING BY CADE~l TEACHERS 0]1 COMJiL&WABLE ]lEATURES
 

Commendable features* Rank 

5 6.2 3 41 

30 13 17 1Well-planned supervision - -
1 4 2. 6 3 1Opportunity for individual conferenoes 

Theory and practice under same 
supervisor ... 

Hard taSk but well worth the cost 
31 1 :3 3 

.2 
Weaknesses oorrected before 'beooming

habits 

17 7 7 7 

...17 22 14 .2 -Chanoe to observe, praotice and 
experilnent ... 116 22 16 6 

Read tabla thus: Thirty oad-ate 1 ate tl teaohing under 
J!ill"~launed aupervisio;ll first; thirteen listed it seoond; 
e~ven een, third; and so on.J. -

* See Appendix A for oomFlete interview form. 



- - -

,67 

TABLE VI 

"DATING BYJ.~ CAD;'~"IT\J.:.!J. Tli'AO~}{ii'PQ.L:>A J;,I~\"'" 0]1 DI",·\>t') 0::.ku- lH VED lP.E.A.TlJHES 

Features Disapproved * 

Too much time for credit earned 
Not enough actual teaching par­

ticipation
SuperVision not constructively 

helpful
Unable to use academic subject 

matter 
110 t eno ugh ohance to experiment
Uncertain as to desires of supervisor 
SuperVisory critioism impro.perlY made 
Remedy for teaohing defects not givenf 
Practice in all grades notgivenl. 
Oadet teaching not naturalf 
No time for other sohoo1 w~rkff 

Rank 

1 2 3 4 5 

27 8 4 2 1 

13 9 5 2 1 

2 :3 ... ... 1 

4 5 :3 - ... 

6 

..
 

..
 

.. 

..
 

..1 7 2 2 ­... ...13 17 8 3 
2 4 :3 ... - .... 
1 5 6 3 .. .. 

... ..4 1 1 1 ., 
~ ... - - ~ ­..1 1 

Read table thus: Twenty-seven cadets llsts the item,-Too 
muo h time.!2E credi t earned, as first in importance; 8 listed 
~s second; 4, third; 2, fourth; and one, fifth. Read re­
mainder of table in like manner. 

dating of Supervisors by the Cadet Teaohers 

Kindergarten.Primary Department 

Perhaps the most important feature of this study is the 

tabulat ed results of the reaotions of the oadet teachers to 

their supervisors, 1.'he writer has listed a nwnber of desirable 

and undesirable qualities. In addition to the rattlng of the 

suggested items, ample space was given for any additional oom­

ments, In making this rating, the cadet teacher was asked to 

,. 
* See AppendiX A for complete interView form.
 
#: All items thus designated .have been added to the inter...
 
view form by oadet teachers and rate d acoordirlgly'.
 



rate only those items which dirao tly affeoted him Or whioh 

had oome direotly to his attention. The first group of super­

visors rated belong to the Kindergarten-Primary Department, 

$ince this rating was done in confidenoe 
t 

the supervising 

1:iEH~chers are designate d by numbers instea.d of names; however 

the writer 1:(1ay upon 'D0'pe~rauthority eli vUlga the name of the 

superVisor requast13d. 

The interView form used in the rating of the supervisors 

was divided into two seotions t rating first the approved or 

oormnen&abla qualities of the superVisor and next those items 

whioh were not approved by the cadet teaoher, In presenting 

the results. of this rating t 'both sections are placed in One 

table~ This hliHl made necessary the rearrangement of the items. 

TABLE VII 

RATING OIP SUl'ERVISOR A: BY CAllET TEACHERS 

; 

',~' 
' ,~:\ 

l;)up ervi so r rating* Fa.vorabl e 

1 2 3 4 5 6 

Always Willing to help ... ... ...6 1 1 
Defini teness of expectations 5 :3 2 1 ... ... 

... ... ... ... ... ...Harsh oritioism 
Helpful critiaism 2 4 :3 ... ... 1 - ... .. ... ... ..Indefiniteness .. ...Inspiration to oadet teacher 1 :.3 3 1 ... ...l;)yropa thetiQ a.ttitude 6 1 .. 1 
Reasonable assignments 7 2 4 2 1 .. 

... ... .... .. .. ...Unrea,sorHil.ble assignment s 

... ... - .. ... ...Unsym'pa.theti~ 

... ... ... ... ... ...UnWilling to give needed help 

: : = 
Unfavorable 

1 2 3 4: 5 6 

... ... - ... .. .. 

... ... .. ... ... ... 
1 1 1 2 .. ... 
... ... ... ... ... -9 1 1 ... .. ... 
... ... ... - .. ... 
... ... ... ... ... .. .. ... ... ... ... ... 
... 1 .. ... 2 ... 
:3 4 3 ... ... ... 
1 1 2 ... ... .. 

",'Read table thus: ]'ive oadets listea. ~Villi!lf.feI.J8.i2. heak! ta.lIt 
first in pOints of favorable rating; one lIsted ~ as aeoan ; 
OrIe t as fifth, Read rewainder of table likewise, 



Supervisor! was rated by nineteen Oadet teaohers (ap­

proximately 90i~) of the cadet teaohers tlulier her supervision. 

In additiOn to the items whioh were on the interview form 

and which were rated by the cadet teachers, other comments 

Were written in, They are listed beloW, 

1, Disregard.s student's time spent in olasswork when
 

grades are awarded,.
 

2, Too impersonal.
 

3, Grades too low; an oOcasional grade higher than a
 

nett would be an inSpiration for doing better work,
 

4, Vnsympatheric With cadet teachers.
 

5, Indafinite,
 

It is ~o be noted that all the additional oomments are
 

negative in nature, 

TABLE VIII
 

UTING OF SU.PERVISOR 1? BY CADET TB.A.CHERS
 

, 

* 
~upervisor rating 

Always willing to help
Definiteness of expeotations
Harsh criticism 
Helpful critioism 
Inde:f1nttenes s 
Inspiration to oadet teacher 
~;yrnpathetic att1:tUda 
Reasonable assigmnents
Unreasonable assigmnenta
Unsympathetic
Unwilling to gi va help 

Read a.s in Table VII. 

= 

Favorable 

1 2 3 4 5 

... 2 1 .. ... .. ,. ... .. ..
 

... .. ... - ... 

... 1 1 1 ... 

... ... ... .. ... 

... ... 1 ... ... 
3 1 1 ...- ,2 1 1 1 .. ... .. .. ... 
... ... .. .. .. .. ... ... ... ... 

' 

Unfavora'bl €I 

6 1 2 3 4 5 6 

.. ... ... ... ... .. ... .. .. .... ... ... ... .. .. ... ... ... ... .. .. ~ .. ... ... ... .. .. 

... 4 ... ... - ... ... 

.- ... ... ... ... -.. .. ,. ... .. .. .. .. .. ... ... .. ... ... .. 

... ... .. ... ... .. .. .. .. .. .. .. .. ­.. ... .. ... ... ... .. 

~ See Appendix A for complete interview form. Hereafter 
the asterisk will refer to Appendix a and no fQrther explana­
tion will be given at foot of page. 
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Supervisor Jl was rated. by nine stud.ents of a total of 

ten. The only ad.ditional comments mad.e were a.s follows~ 

I, She is friendly' both in and. out of school. 

2, She is very kind. to students having d.ifficulties, 

TABLE IX 

RATING OF SUPERVISOR Q BY OA,DlllT TEACHERS 

Supervisor rating 

Always willing to help 
Defini teness of expectations 
Harsh cri1?iolsm 
Helpful critioism 
Indefini teness 
Inspiration to oadet teaaher 
Sympathetio attitude 
Reasonable assignments 
Unreasonabl e as sigmnents 
Unsylflpathetlo attitude 
Unwilling to give help 

Read as in Table VII• 

. . .
 
Favorable Unfavorabl e 

1 2 3 4 5 6 JJ 2 3 4: 5 6 

.. 
3 
... 
2 .. 
1 .. .. 
... 
... .. 

... 1 - ... 

... .. 
1 1 ... .. 
... .. 
2 1 
... .. 
... ... 
... ... 
... ... 

... 2 .. ., 

.­ -
1 ... 
... ... 
1 ... 
... ... 
1 1 .. ... 
... ... 
- .. 

II: 

:t.. 
... 
-... 
... 
1 
... 
... 
... 

/ 

... ... 

.., *... ... 

... ... 
1 ... 
... ... 
... ... .. ... 
... ... 
... ... 
- ... 

... 

... 

... 

.. 
... 
... 
... 
... 
... .. 
... 

... 

... .. 

... 

... 

... 

... 

... 

... 

... 

... 

-... 
... .. 
... 
... .. 
... 
... 
... .. 

... .. .. 

... .. 

... --.. 

... 
-.. 

This supervisor had only nine cadet teaohers and WaS rated 
i..J i':n. 
by seven (78% approximately).: It oan read.ily be seen that in 

order to give a more complete rating for supervisors having 

so few oad.et teachers, it would be necessary to oarry this 

rating through more than one semester, There were no addi­

tional oomments made. AS can be noted only one unfavoJ:'a'ble 

oharaoteriatiQ was indioated and that by only one stUdent, 

~he evaluat ion t on the Whole t was qUita :favora'ble to tIle 

~upervising teacher in question. 



TABLE X 

BATING 0]1 SU1?J;CRVISOR 12 BY CA.D.ill!J.1 WOHF)HS 

supervisor rating Favorable Unfavorabl e I 

1 2 3 4 5 6 1 2 3 4 5 6 

JUways. will.ing to help 1 1 1 .. 1 ... .. ... - ... ... .. 
Defin.iteness of' expectations 3 1 ... ... .. ... .. ... ... ... ... .. 
Harsh critieism 
Helpful oritioism 
Indefini t aneae 
Inspiration to cadet teacher 

... .. 
:J. 2 .. .. .. 1 

... 

... 
... 
1 

... 
1 
... 
... 

.. 

... 

.. 

... 

.. 

... 
... 
... 

.. 

.. 
:1­... 

... 

... 

... 
-

- .. 
... ... 
- ... 
,.. ... 

.. ... 
- ... .. .. 
.. .. 

flympathetio attituda 1 1 ... ... ... 1 ... .. - ... ... ... 
R~~sona'bl e a. aei,gnrnent s 
Unrs asonahl e assignments 
UJ.1l,synpathetio 

.. 

... 

... 

.. 
t.. 

1 -... 
1 
... .. 

... 
... 
.. 

... .. 

.. 
... .. 
1 

... 
... 
... 

.. 

. ­

... 
... ... 
- ... 
... ... 

... 
... .. 

Unwilling to give needed help ... ... ... .. . ­ .. .. ... ... - ... ... 

Read as ,in Table VII 

This supervisor had a total of eight Oadet teaohers arid 

was rated by six or 75~b. Here again is an illustration of 

rating 'by too few oadets due largely to the small si ze of the 

class of cadets under the direction of this supervisor, There 

were no additional comments made, 

Supervisor! (e~uated in Table XI on the following page) 

had a. class of seventeen Cadet teachers and Was rated by 

thirteen or 75%. Some additional comments which were made 

are given below; 

1. Thia supervisor does not critioize mistakes f~etaen;-

ly enough,
 

2, Gives suggestions that might be of valuet 0 one I III
 

own sohool but whioh are not sui ted to this school,
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T.AB11!1 XI 

RATING 0]1 S U.2ERVISOH ~ BY C.ADl1T ~[iJ;:;ACH.GHS 

-
]'a.vorable 

1 2 3 4 

.AlwaYs willing to help 

Supervisor rating * 

6 3 ...3 ... ..Defini t anees of exp ectations 1 1 
.... ... ... ...Harsh ori tiCism 
1 ... ... 1Helpful criticism 
... ... ... ...Indefinitensss .. ... ... 1Inspiration to cadet teacher 
5 4 ...Sympathetio attitude 3 
1 3 .. 4Rea,eonaole a seigru:a ent s .. ... .. ..Unreasonable assignments .. ... ... ...Unsympathetic ... .. ... ...Unwilling to give needed help 

Read as in ~abl e VII. 

~LE XII 

, 
I 

Unf'avorabl a 

5 6 1 2 .3 4 5 6 

... 

... .. 

... .. 

... 

.. -.. .. 

... 

-.. 
... 
--... 
.. .. 
... 
... 
... 

-.. 
.. 
-
7 .. 
... .. 
... 
.. 
... 

... 

... 

... 

... 

... 
... 
... 
... 
.. 
. ­
.. 

... ... - ... 

... ... 
- ... 
- ... 
... ... 
... ... .. ... 
... ... 
... ... 
.. ... 

.. 
-... 
... .. 
... 
.. 
.. 
... 
... 
-

.. 

... .. .. 

.. 

... 

... .. .. 
-.. 

Supervisor rating* 

Always willing to help 
Definiteness of ex.p eo tati ons 
Harsh criticism 
Hel:pful criticism 
Indefil1iteness 
Inspiration to cadet tea.oher 
Symt.Jathetio attitude 
Heasonaole assignlaente 
Unreasonable aSGignments 
Unsym.fi ,:J.thet1c 
Unwilling to give :ueedad help .. 

-~-I-.-~ .. 

UnfavorablelJ1avorable 

1 2 3 4
 

1 
2 ...
 
4 
... 
3 

11 
2 ..
 
... 

2 
8 ..
 
4 ..
 
2 
4 
... 
... ..
 

2 
2 
... 
9 
... 
4 
1 
1 ..
 
... 

5 
2 
... 
1 
... 
(5 

1 
2) ..
 
... 

5 6 

4 3 
2 ... .. ... 
1 ... 
.. ... .. ... 
1 1 
5 2 
... .. .. ... 

1 2 ;3 

.. - ... 

... .. ... 
1 - ... .. ... .. 
:3 .. ... 
... .. oI~ 

... .. .. 

.. ... . ­

2 ... 1 
... 1 2 .. .... .. - .. ... 1. 

__....,_..___.,,,,..a.-w__~,,,., 

Head as in Tabl e VII. 

4 

... 

..
 

... 

... ..
 

... 

... 

... 

... ..
 

...
 

5 6 

... .. 

.. -.. ... .. ... 
... -... .. 
... .. 
... ... - ... 
.. ... ..
-


.... ._.. ,._. 

---- ..00.,...", 
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Supervisor .E was rated by twenty... one cad.at teachors or 

,Practically hel' entire group. SOHiEl of the cornlilents [<lade i.1:1 

addi'bion to the regular i tams of rating were as follow's: 

1, Does llOt give Cadet teacher enough of an opportur.Li ty'
 

to do aotual teaching.
 

2, Never ~~rsh; always sweet.
 

3, Practioe teaching a Valuable course when ta,jcen LJ.:L1der
 

&1 instructor of this type.
 

TA131E XIII 

Supervisor rating lilavorabl e 

1 2 3 4 5 6 

Always willing to help 
Defilli teness of expectations 
Harsh cri ticism 

1 
7 .. 

2 
1 .. 

1 
2 
iii; 

2 
1 
... 

1 
1 .. 

... 

... .. 
Helpful Qritiai.sm 
Indefiniteness 

12 .. 5 
... 

1 
. ­

-.. .. .. ... .. 
Inspiration to cad.et teacher 
tlympa thetic attitude 
Reasonable assignments 
Unreasonable as siB"l1T110nts 

... 
1 

2 
... 

6 
1 
2 .. 

3 
4 
... 
... 

.. 
1 .. .. 

... 

... 
2 
... 

... 
1 
1 
... 

Un s~rli1:pathet:La .. ... ... ... - ... 
UnWilling to give nee ded help ... ... ... .. ... ... 

f 
.....dead as in Table VII, 

Unfavorable 

1 2 3 4 5 6 

.. ... ... ... .. .. 

... .... ... .. ... .. 

.. 2 - .. - .. .. ... ... - ... .., 3: - - ... .. .. ... - .. ... .. 

... ... ,.. .. ..-
... ... .. 
... ... ...a 2 3 

2 1 1 - ... ... 
... ... ... ... ...1 

-

This supervisor WaD rf.lted 'by twenty-two cadet teac }u2J:rsl, 

'pra.ctlo~311y her entire class of ofj,det teaohers. un<ler the 

favorable items, lielpful .orit~sm ran::s fir£3t, hfJ.ving b3"JrJ. 

gi Ven first place ratil1e b;V twelva orLd.et tef:tchers. LJ:nder 

the unfayoralJle it erns of rutins', I.l'1dO:fiJd tene~ !Ii! !2 what 



- -

~ sup arvi sing teach eI.: e:x:.l2 eo t s .£.~ !!!: 0. €;l.de~ t 6f'1Ch er t \'/flU rut ad as 

most outstanding, having been gi von a first plaoe ratill,::j b~,1' 

nine cudet teachers. 

The only item given in addition to the rati:ng of the 

regular items, is as follows: 

1. This s.upervisor is impossible to satis:Cy. 

TABLE XIV
 

RATING 0]1 ;JUP.illRVU30R 1f BY CAD:I~T TEACHEHS
 

Favorable 

1 2 3 4 5 6 

Alway'S willing to help 

Supervisor r~ting 

1 2 3 4 2 ... 
Definiteness of expectations 1 1 - ... 1 3­.. .. ... - .. ...Harsh criticism 

3 7 1 .. ... ..Helpful cri tiaism 
... .. .... ... .. ...Indefiniteness .. .. ...1 5 1Inspiration to cad.et teacher .. ..Sympathetic attitude 6 2 2 1 

Reasonable assignments 2 1 3 4 1 ... .. .. .. .. .. ..Unreasonable iii. 6 si gnment s .. .. .. .. .. ..Unsympathetio
 
Unwilling to give needed help ... .... .. - .. ...
 

Read as in Table VII, 

"'­

Unfavorable 

1 2 3 4 5 5 

.. .. ... .. ... .. - ... ... ... ..-
.. ... .. .. 

... ... - .. ... .. 
11 .. ... ... ...-
... .. .. .. ... .. 

... .. .. ... .. ... 

... .. .. ... ... .. 

... - 1 ... .. .. 

... 2 .. ... - .. 
- .. .. - ... .. 

This supervisor WaS rated. by fourteen oad.et teaohers Which 

oonstituted her entire olass, Und.er the favorable rating ~.. 

pl.1tl!etio attitude ran.l,s first wi tb, a rati:rlg of six While the 

most outst&r1ding of the unfavorable i. tams wa.s ~t1.def1n;l.. taness t 

rated first by eleven oadet teachers. ~here Were no oommBnts 

given in adt11tion to the regular items rated. 



TABLJ!) XV
 

Supervisor rating* 

Always willing to help 
Definiteness of expectations 
Harsh criticism 
Helpful critici Sll1 
Indefiniteness 
Inspiration to cadet teacher 
Sympathetic attitude 
Reasonable assi~ents 
Unreasona'ble a.s signment s 
Unsympathetio 
Unwilling to gi va needed hell? 

Re a d as in Table VII • 

Ipavorable 

1 2 B 4 5 6 

... 2 1 :0 - ... 
1 1 .. 1 1 ... 
... ... ... .. ... ... 
... 1 2 11 1 

-- ... ... ... ... ... 
... 2 2 .. 2 ­
5 1 .. ... 1 ... 
2 1 2 1 ... 1 
... ... .. ... ... ... 
... ... .. .. ... ... 
... ... ... ... ... ... 

. 
Unfavorabl e 

1 2 3 4 5 6 

.. .. .. ... .. ..
 

... .. .. ... ow ... 

.., .. .. .. .. ... 

.. .. .. .. .. ... 
3 .. .. ... ... ... .. .. .. .. .. .. .. .. ... ... 

ow.. .. .. .. ... ... .. .. ...1 1 .. .. 
.. .. ... .. ..
1 
1 - .. .. ... ... 

This supervisor had a total of ten Cadet teachers and was 

rated by eight of them or sait There were no oomments. 

Supervisor J (':Cable XVI t :following page) was rated by 

seventeen oadet teaohers or practically the entire group. 

Some of the o.omments, in addition to the regular i tams, folloW: 

1. Frmendly at all timea. 

2. Understands teachers (oadet). 

3. Odd, never know how to take her. 

4. Demands too much time of the student teaoher. 

5, Should have more direct manner When speaking, 

6, Often indefin1te and hurried.. 

rt, ~ueert shifty eyes. 

a, I 'Work all of the time but seem analJle to gat her 

a.ssignments. 



R.ATING OF 

, 

Sup ervi SOl' rating * 

TABLE XVI
 

SUPERVISOE l BY THB C.i;lJ)l!ll'
 

Always willing to help 
Definiteness of expectations 
Harsh Criticism 
Helpful ariticlam 
Indefiniteness 
Inspiration to Oadet teachers 
Sympathetic attitude 
Reasonable assignments 
Uurea sonabl e as8i gnm ent s 
Unsympathetio. 
Unwilling to give needed help 

Read as in Tabl eVIl. 

.Favorable 

I 2 3 4 5 6 

2 1 5 2 .. .. 
4 2 .. ... 3 ... 
... ... .. .. .. .. 
4 4 5 ... ... ... 
... ... ... .. .. .. 
I 4 2 2 I .. 
5 5 I a .. I ... .. .. I ... 2 .. ... ... .. ... .. .. .. .. .. .. .. 
... .. .. .. .. -

TblACll1iilW 

-

Unfavorable 

I a 3 4 5 6 

... ... ... .. ... .. .. .. ... .. ... ... 
I ... 1 1 .. ... 
... ... - ... ... .. 
3 3 ... 1 .. .. .. ... ... ... ... .. .. ... .. .. .. ... .. ... ... .. ... .. 
5 2 1 ... .. .. 
2 2 .. ... ... .. .. .. 1 J 1 .. 

TABLE XVII
 

RATING 0]' SUPERVISOR! BY THE CADET TEACHERS
 

: , Ie . is 

S,upervi sor rating* 

Always willing to help 
Definiteness of expectations 
Harsh criticism 
HelpfUl critioism 
Indefini teness 
Inspiration to cadet teacher 
oyrnpathetio attitude 
Reasonable aSSignments 
Unreasonable aet1gnments 
Unsynrpathetio 
Unwilling to give needed hall 

, 

l~ead as in ~a'ble YII. 

: ; 

Favorable 

: :; 

Unfavorable 

1 2 3 4 P I 1 2 3 4 5 6 
..­

~': 

1 
I 

q
,;;, 

1 
I 
2 

1 
... 1 

-
.. 
... 

.. 

... 
.. .. ... .. .. 

... 
.. .. .. .. 

... .. ... ... .. ... 4 3 6 I ... .. 
3 .. 
I 
... 

3 ... .. .. 
3 2 
... ... 

.. 
-... .. 

.. 

... 

... 

... 

... 
-.. 
... 

.. 
6 .. 
... 

.. 
4 .. 
... 

... 
1-.. 

... 

... 

... 
... 

... 

... 

... 

.. 

.. .. .. .. 
6 .. .. 

... 
2 .. 2 

... 
.. 
.. ... 

:: 
... 
4 

... 
'"'' 

.. 
1 

... 
...... 

... .. .. 
... 

.. ... ... ... ... ... ~ 7 5 2 ... ... 

.. .. ... .. ... ... 1 3 1 2 ... ... 
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This supervisor (Supervisor!) was rated. by nineteen ca... 

det teachers or practiCally the entire alass unde.r her super... 

Vision. bome of the comments made in adcUtlon to the regular 

items rated by the Oadet teachers are as follows: 

1. wastes too much time. 

2. Disregards cadet's work and effort When grades are 

aWarded. 

3. Oritici zes the cad.et teaohers in front of the pupilS. 

4. Too distant with the cadet teacher, 

6. Criticizes too severely. 

Here again is an illustration of extra comments being en­

tirely negative in nature, It may be stated that Six of the 

cadet teachers or 31% gave this supervisor an entirely naga­

tive rating. 

General Opinions 

In order to·seoure somewhat of a swnmary of the gener­

al opinions or notions for.med by the Cadet teachers after 

haVing had an entire Sffinester of cadet teaching, they were 

asked to rate a group of suggested items according to their 

order of importance, They were instruoted. to rate only 

those items which had COme to their attention during the 

semester, or whioh in some way affeoted the, .Ample ~paoe 

we s given them for adlting any other comment 8 whioh they might 

wi sh to make, It was thought that this would gi Vi a go od 

general reaotion to the whole soheme of frtudent teaching par­

ticipation, This rating is given in the table irnmediately 

fOllowing this discussion. 



T.AJ3LE XVIII
 

:RA.T!lJG 0]\ GEliER.AL FE.A,TUHES BY l'HE OADET TEACHEHS
 

Items rated Rank 

1 2 

A most' worth-while undertaking ~5 10 
A. fine place for children and teachers 13 30 
Inspirational benefit to e.a.det teaohers 18 23 
Not worth the oost and effort 1 2 
A waste of time .. ... 
Overcrowded Qonditions - .. 

0
 

16 
16 
14 

1 ..
 ..
 

4
 

1 
1 
1 
1 ...
 
...
 

5
 

..
 

... 
-
... 
... ..
 

6
 

... 
-
... 
...
 
... 
... 

Read' t:a:Ql e thus: The i tern, wort} -while uria:er~akin'. t~~ was rated f~rst by th~rty-f~ve cadet; ten ratea it second, ~if~ecn, 
as third a.ndso on. Read. remainder of the table in like manner. 

Some of the additional c,omments made by the oad.et teachers 

follow: 

1. A waste of time wi th l;)upervisor ~ a.nd SuperVisor !. 

2. Good aonta,ct with exp eri ence d teaoher 8. 

3. A good course but too heavy a burden to a student oar­

rying a full call ege oourse. 

4. A very pra.ctiQaJ. course, 

5. More real good than from any other cOllege aourse. 

6, Too many student teachers. 

7. A good plaoe to know children. 

8. Ohi1dren have .no idea of o'uedienoe. 

9. Not the s~ne conditions as in a public school. 

4ll effort was made to get the studell'1t teacher's reao 'bion to­

ward his practice teacbing. AssUIning that oadet teaohtt'!g' was a.. 
Oompu1sory cour sa, as it is, the follow121g (!uest1on w&s put: 



If student teachiJlg participation were not le­
gally reql'Lired in order to obtain a certificate and 
"bIle aourse made elective instead of a reC!Llirem$nt, 
would JJTou, preparing yourself to be the best t 6'J,oh­
er possible, still elect to tD.ke the course? 

This q,uestion was ansWered in the aft'irmatiVa b;Y' sixty­

seven and in the negati va by only four. 

Summary of Supervisory Rating, Kindergnrterl-.Primary Division 

IUleven supervising teachers were rated by the cadet 

teachers in the kindergarte-primary division and the results 

of these ratings have been presented according to the indi­

vidual rating of ea.ch supervisor. 

In order to integrate the va.rioQS individual reactions 

of the oadet teaohers toward their supervising teachers, the 

eleven individua.l tables were oondensed into ~WQ tables, one 

dealing wi th the favorabl e ratings and the other with the 

unfavorable ratings. 

TABLE XIX 

SUMMARY OlP SU.PEJ.1VISORY RA.TIHG, XIlWEl,\GARTEIf.. 
~RIMAjY DIVISION 

Items rated 

Rank 

2 3 4 51 

----------------------I--+-.-+-+---t--""I--;­
46 322 13 

19 8
Sympathetio with the cadet teacher 4:2 

6 8 2Definite a.s to What is expeotod of oadet~7 
232 23 6 falJ'rank oriticism in a kindly helpful way 32 

21 23 10 3 1Inspires oadet to do better work ~4 
19 10 710 15Reasonable assignments 18 

),8 19 17 13 3~lwa.Y8 Willing to help 

Head a.s in Taple A.VIII. 

6 



..,. .' q 011., g ~', 

" .~ 'r .(J, q " 1ir ... 11 ~ 

Tabla XIX Whidh·gfVeg:ti~·.siiliuj;a1:bif.:;o'~::t'he supervisory rat ­

ing in the kindergarten-primary division ehows that sympathy 

with the oadet teacher in his diffieulties has been given 

first plaoe rating by forty-two oadets; helpful oritioism 

ranks second With a first place rating of thirty-two; and 

defini tenaes on the part of the supervisor rani-,s third with 

a rating of twenty-seven. 

The reader is cautioned in the interpretation of this 

table to remember that in the rating whenever two or more 

items oarried the same weight in the mind of the one dOing 

the rating, he was asked to rate those items equally; for 

axample, if the:first, seoond and third items seemed equa.l .. 

ly Lmportant; they were each given a :first place rating. 

TABLE XX 

SUlVllvrARY OF SUPERVI SORY RATING t KINDERGARTEN­
llRIMA.r1Y Dr VIS IOIf 

Items rated Unfavorable ratings 

1 2 3 4: 5 6 

Unreasonable assigbments 14 6 7 0 2 0 
Harsh unfriendly eritiaism 7 6 B 4 0 0 
Unwilling to give needed help 4 4; 5 2 1 0 
Indefinite as to expectations 67 9 2 1 0 0 
Unsympathetio 11 17 12 2 0 0 

Read as in ~a·ble XVIII.
 

In the unfavorable rating of the supervisor, fifty-sever!
 

evu.nc 0 thoir unoertain tya 
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~s to what tj,ley were supposed. to do and. how they should 

prooeed. They alaimed that it was the fauJ.. t of the super­

visor in not making the course more definite. Fourteen 

listed unreasonable assignments as their primary grievanae 
t 

while many students maintained that in order to succeed 

in their oadet teaching they were obliged to slight their 

6\Badande subjaets. 

:1JHE Il~?RWvrEDIATE DI VISION 

:PART III 

Of the l2e Qa.det teachers in the intermediate division 

who reported t their ages ranged from 17 to 33 t With a median 

age ~:f 21. Thirty-two (26%) of the cadet teaohershad beEm 

assigned to a olass; ninety-seven (75%) had selected the class 

which they desired to teach. Twenty-seven (21%) had previous 

teaching experience of from one to eight years. The motives 

for entering the teaching profession were various: 37 (29%) 

admitted using teaching as a $tepping stone; 86(66%) intend­

ed to teach permanently; 6 (&p) were seeklllg a degree; 40 (3l%) 

were seeking a life certi~iaate (two years of college); ana 

83 (64%) Sou.ght to obtain a three year state oertitiaate (one 

year of college). Many students were of course actuated by 

a number of motives. This overlapping of motive~ accounts 

for the irregulari ty in the figures given here. 

In addition to the rating of the items as tabulated 

in Table XXI (see following page) numerous other C alIment s 

were made. A few samples follow: 

1. A desire to gain money for more eduoation. 



·TABLE .LU 

RATING j'J OADET TEACJiER3 OlP RJ.I.iA80lH:) 
.B'OH .DESIRIi~G ~J.10 PBACH 

Fona.ntl$s for children 
Advice of friends or relatives 
Ohance to render public servioe 
Influenced by saJ.aries 
Friends or relatives in school 
Desire to please parents
Social prestige of teaching
No definite reason 

Rank
 
_. 
1 2 :3 4 5 6 

55 
7 
£I 
4 .. 
6 
4 

22. 

30 
13 
27 
13 

3 
12 

8 
12 

16 
11 
20 
11 

4 
11 
22 

4 

4 
7 
8 
4 
3 

11 
4 
4 

5 
2 
3 
6 
2 
1 
2 
2 

.. 
2 .. 
1 
2 
3 
-.. 

]'ond... 
~ for children as first in importanoe; thirty listed ~ 
as seoond; sixteen a.s third and so on, Read remainder of table 
in like manner. 

2, A desire to ga.ih money for more education. 

stee1tead tabl e thus: Fifty-five cade ~teachers 1 

3. The only thing for a woman to do. 

4. To help parents financially. 

5. Interested in watohing children learn. 

6. DiffiCUlty of entrance into other fields at present. 

It is obvious that the motives for individuals desiring 

to become teachers are many and varied; however it is rather 

supppising that twenty-two shoUld rank as firet plaoe the .item 

of having no definite reason, 

Throughout this entire study whenever the cadet teaohers 

were asked to rate according to their importanoe only those 

i terns which a.ffeoted them personally, a, space wa.e provided 

in whioh a.ddi tiona.l points might be recorded and ra.nked by 

~le students filling the blarura. The tables in this study 



olearly show the rating as it affected differ&lt indiVid­

uals, beoause SOIIle i tams show a preponderanoe of' SGorss 

while other items have scarcely 'be an t ouohed. 

The reader is cautioned in the interpretation of the 

tables ~howing the summary of different groups to bear in 

mind that the totals show more ratings than there were oadet 

teaohers. lfuerre.ver a. cadet teacher oame aero ss items which 

seemed to him to have equal wdlight, he was asked to rate 

them the same; for example t if three it ems all had first 

plaoe in the mind of the scorer they were so indicated. 

VariOUS reactions are experienced by those contem· 

plating cadet teaching; students either approach their 

first day's work With pleasure, or approach it with a :feel­

ing of dread. A student's attitude toward practice teaching 

may obviously influence his reaction to it, 

Many preconceived opinions upon cadet teaching arise 

from reports given out oy those stUdents 'who have alreadY 

taken this training in college. Using the interview form 

of investigation to secure data, the ideas and notions in 

the minds of prospective cadet teachers have been obtained. 

The results of the investigation of this partiCUlar con­

dition are tabulated in the two ta.bles found on the next 

page. Some of the comment s made in addition to the ragular 

items listed were as follows: 

1. Wished to learn if the course "vas as difficul t as 
reported. 

2. Opportunity to be With chilcl.ren. 

3. Opportunity to improve teaohing technique. 

4. Chance to deci de Whether or no t to take 'llp teaohing. 
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iW.i'IUG BY: CAD";;;" ~.&ll;H.cli{;j Ol!' HBA;,)O.i.j~ 

.t!'u.d .U' J!,;,i:dl.i:j (j, ...'O ~ .c:,;..j,UlI 

Ttl81.ill un: 
... ?t .;'~ ; = := 

Items rated * Hank 

1 2 3 4 ~. 

D (; 

72 
19 

7 
9. 

1 
... 
... 
1 

16 
29 

9 
23 

.. 
..... 

... 
7 

10 
10 
17 
15 

.. 
1 ... 
3 

1 
6 
3 
2 

-.. 
... 
1 

... 

... 

... 

... 

... 

... 
1 
2 

... 
.... 
... 
... 
... 
... .. 
... 

Cadet teaching a 'i':t0ttgh" aourSe 
~oo much work for.., c redl t earned 
;;;>upervisors hard to please 
Impossible to make a good. grade
Not practiCal if 
Did not know what to eXIl8ct ff 
6elf oonsoious if 
Insuffic i ent time for other classeG # 
Jj1eared inahility to manage pupilS; 

Read tabl e thus: Seventy-two sttldents rated as fJ.rllit ill 
importance the faot that they had heflrd that U,!ldet teaohing was 
!: "toughlJ course; sixteen rated it as second in importanoe; ten 
rated it... tli"ird and so on across the table~ Head the remainder 
of the table in like manner. 

i'ABLE XXIII 

RA.TING 0]\ REASOn;;; FOB alHIUIPJd'L:G o iWB l' ::Pl;;A,CHL.G 
WI Tn PLJ!lASUllli 

I tems rated * Rank 
-


actual pruotic e 

1 2 3 4 5 6 

49 
4: 

41 
:3 
4 

26 
6 

35 
9 

18 

Ii' 
12 

8 
9 

27 

2 
2 
... 
6 
11 

... 
6 
-
4 
2 

... 

... 

... 

... 
1 

~dv,SlJ.l. t age s of skilled. superv181011 
li'1ne reports of sup arvi sing tel:l.uhers 
A.:nxiol1s to secure 
lilxc ell ene e of Laboratory .;;/ohoo1 
(;) adet teaching very practical 

. ...,. ",""\,,#>

.tt,ead as in Table AJl.II • 

* See ApLJend.ix A for cOlll,plote .Later'vi,ew :t~orm. 
If Items. added f:il.1.ld I'e.:ted, iJ.'/ tile OadElL iitl«(,ohlil:t'Iiii, 
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Jjf[· :;~:",j" 11aD f 
ii 
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Uri ticisUl of the Laboratory ~chool ·by the Cadet Teachers... 

The survey· in which these in:te:cviews to ok place. vvaS not 

started until the second s8wcster of the school ~e~r 1932-33 

was a1m.ost over. 11111s Was CLone in order that those doij.lg 08­

det teaching might have ample op,~ortu:nity in which to :form 

opinions concerning the features of' the laboratory school 

which they approved or disapprove~ 

The interview form used =01' this purpose was divided ll1­

to tvw secti ons, On.e for the ratizlg of the apiJrover or commen­

dable features and the other for vreak:.fJ.esses or undesirable 

features. The Cadets were asked to rate only those items 

which had come to their attention or Which had in some way 

affected them. 

the two tables 

The results of their critioisms are given in 

immediately following this explanation. 

TABLE JCnV 

HATIlm BY THE C.A.DET TEACHERS 
COJ:rUC81'J DABLE 1!'EATURES 

0]' THE 

Items rated * Ra.nk 

1 2 .3 4 5 6 

58 
.3 
5 

15 
21 
27 

25 
7 

12 
20 
12 
19 

11 
8 

12 
11 
29 
36 

8 
S,1 

9 
12 

6 
14 

2 
7 

12 
2 
4 
5 

-
4 
5 
2) 

2 
4 

Well-planned supervision for ca.dets 
OP1JOrtunit~" for individual conferences 
:.cheory and practice under same suoervisor 
.~ hard. task but 1'1011 worth the cost 
'deaknesses corl'ecte d before becoming llaiJits 
Ullance to observe, l.Jractice and exp erim ent 

" ··l'ft iJ'ht cadet teachers Ii !ted asRead table thQs.. ~l y-e g 
first in importance theop.portunity to have we11-£lanned sUEEJr­
Vision; twent:v-five rated it seco.nd.; eleve:n, tIlir and so on. 

~, 



Some aOlwnen ts macte in addi ti 011 to the items ra.t ed l:n the 

pree eding table are as follows: 

1. OPIJOrtlmity to learn the b es·t eclUQat 10nal proc edLlre. 

2. Many helpful suggestions. 

3. 01 ves. a person confid.ence in his ibili ty to go out 

and teach, 

TABLE XXV
 

RATING BY C..A.l)BT TEii,CH1ill1S 01P DISAP1?RO VIm ]'EA1'lLiE3
 

: : : 

Items rated* Ra.nk 

1 2 :3 4 5 6 

52 

2 
7 
6 
4 
1 
3 
3 
2 

14 
22 
2 
12 
12 
16 
1 
8 
... 
:3 

17 
5 
:3 
11 
9 
11 
3 
5 
1 
2 

1 
5 
1 
1 
1 
3 
1 
1 --

.. 
2 
1 
1 
1 
1 -
2 
-.. 

-... .. 
... .. 
2 
1 -.. 
-

['00 much time f'or credit earned, 
Not enough aotual teaching participation35 
Sup arvi s ion not constructively helpfUl 
Una'ble to use academic su'bj ect matter 
Not enough chanoe to experiment 
Uno ertain a 8 to the wants of supervi SO! 
Bupervisory cri tiaism improp er1y made 
Remedy for teaching defects not given 
Not enough individual conferenoes 1} 
Does not apply to rural schools if 

Read table thus: Fifty -1ivvo oadets liatecl a.s first in im­
portance the fact 'that they felt ~oo much time !§:.§. spent ill 
the amount of credit earned; fourteen listed it as second in 
iUlportance ;seventeen listed it third and aoron, Head remai.ni... 
er of tabla i.n like manner, 

::.;aOIne comments made in addition to the itemS rated in the 

table above are as follows: 

I, Supervisor expecta too muoh for 'the first tilue. 

Too much interferenoeby the instruotor., 

3, ~oo muoh att ention paid to the advl.mo smartt of pu,ptl s. 

4. ~upervisor shows too llluoh !Hlrtiality, 



rJ7 

6, Olassea oomposed of pupils of a higher in tell:1.g<9r!ce
 

than will be found in the average school,
 

6, Jl10r the most part the training 1s limi ted to only
 

one su'bj ect,
 

7, Situations are too near 'deal,
 

8, Too many student tea.chers,
 

Rating of Supervisors by the Oadet Teaohers 

The prinoipal value in this study lies in the conclusions 

<i:X'&wn from the tebl+lli.ated ;resul"bs, Eaoh student :rated his own 

sUJ;lsrvisor. Two lists were made, consisting of the desirable 

~ld the undesirable qualities in supervisors. Space was pro~ 

vided, in. addition, for suoh comments as the oadet teachers 

might wiSh to offer. 

The oadet teacher rated only those items whioh affected 

him or Which had oome to his attention. Tbe investigation 

began with tb.e ;rating of the kindergarten-rpimary group, This 

WaS followed by the rating of the intermediate division, the 

resul tf;l of' which are tabulated below. 

This rating of supervisors by cadet teachers WaS confi­

dential, for the purpose of getting a fair and ~rank expression 

in the m&tter. Numbers are ueed instead of the names of the 

supervisorsj however the names may be divulged upon proper 

authori ty, 

One BllJotion of the in"berview form was devoted to the 

oonunendable qua.l 1ties of the superv1 Bor, while the other 

seotion treated adverse trai ta as seen 'by the oad.et teaohers. 

In presenting the reaul ts of these two seotions in the follow­
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1:ttg table , it has been neoessary to rearrange the items in 

the interview forms. 

.WLE XXVI
 

RATING OF SU..t?ERVISOR L BY CADBT TEAOH.illRS
 

~uparvisor rating Unfavorable 

Always willing to help 
lafin1teneSs of expec,tations 
Harsh ori tic ism 
Helpful criticism 
Inde:finiteness 
Inspir$l.,t1anc<lto Liadet teaoher 
S¥IDpathet.io attitude 
Reasonable as a1 gnment s 
Unreasona:ble assignments
Ut),sympathetic 
UnWi~ling to give needed help 

1 2 3 4 6 6 1 2 3 4 5 6 

.. 1 2 4 3 I .. ... - ... - .. 
6 3 2- .. .. 1 

... 
2 
.­

... .. 
- 2 

.. 

... -.. ... .. .. 
6 

-.. 
2 5 5 2 .. 1 ... ... ... .. ... .. .. ... .. .. .. .. 1 ... 1 - .. -5 3 3 ... 1 ... .. ... .. .. ... .. 
1 4 3 3 ... 1 ... .. ... - .. -.. .. 
... 

1 ... 
... 

2 .. .. 
2 
... 
... 

2 
... 
... 

3 
... 
... 

... 

... 
3 

• 
1 
2 

.. 

... 
-

... 
1 .. 

... 
:P 
.... 

.. 

... 

... 
... .. ... ... ... ... - ... 1 ... .... ... 

Read t~bl$ 1:11a 6 J No aadet teaaher listed the itme deal ing 
with ~Villintie'~S to ,hel~ as first in importance; one listed it 
fatS secondO; ,0, liSted i third and so on. Read remainder of the 
tabl1lc.'in like manner~ 

This superVisor Was rated by eighteen oadet teachers from 

a class of twenty or 90~. In addition to the suggested itama 

in the interView form, other items were listed by the cadet 

teachers, Some of these are given as folloWS: 

It Makes no arit1a1am of cadet teachers before the pu­

pile, 

2, l.'he olasses are very interesting and. much is ga.ined 

from them, 

3, This supervisor possesses that bi t of humor naceswaI'y 

in the olassroom, 

4, :5howe muoh ex.perleno e with ca.det teachers and ohildran, 



TABLE XXVII 

RATING 0]1 SUPERVISOR MBY THE CADET TEAC.clE1:~S 

3upe~visor rating 

6 

Favorable Unfavorable 

- ::: 

AlwayS willing to help
Definiteness of expecta tiona 
Harsh ari tioiam 
Helpful criticism 
Ind.efini tenees 
Inepiration to Qaq,et teaoher 
Sympathetic attituq,e
Reasona,.ble assignments 
Unreasonabl e assignments
Unsympathetic
Unwilling to give help 

fteadas in Table XXVI 

1 2 :3 4 5 6
 

.. 4 6 4 .... 2 
4 4 1 - - ... 

2 
... 

2 
... 

.. .. 
7 4 - .. 5 

.... 
.... 
... 

... .. I .. 
2 4 :3 3 :3 1 
6 3 3 2 2 I 
2 1 1 2 3 2 
... - .. ... - .. .. .. - ... .. -..~ .. ... .. . ­ .. 

1 2 :3 4 5 6
 

... ... ... ... ... .. .. .... ... ... .. ... 
2 ... .... 1 ... ... 
... .... .... ... .. .. 
1 4 I 1 ... .. 
.. ... ... ... ... .. 
... .... ... ... .. .. 
... - .. - ... .. 
6 :3 - I 

... 
1 

... 

... 1 
1 

... 

... 
a ... 3 ... ... .. 

This aupervisor was rated by the entire olass of twenty.. 

two. Usually several additional oomments were added by the 

Oadet teaehers, In the case of this teacher only one such 

oomment was added and it was to t.he effeot that the teacher 

Was not in every instance fair to all of the pupilS. This 

i tam was ranked as first in importanoe b~l the oadat making 

it, Thia WaS ~ather unusual because the interView fonn con­

cer-ned the superVising teaoher-cadet teacher relationship 

and not the pupil-supervising teacher relationship, 

Supervisor M (see follOWing page for tabla) was rated-
by twenty-seven of her thirty Oadet teaohers, a peroentage 

of 90, Only one oOl1uJlent was made; it stated that the sup er­

viaor was interested in the student's aotivities both in and 

out of the olassroom. 
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TABLE XXVIII 

R&':HNG OF SUEEHVISOR ! BY THE CADET TEACHEHS 

Supervisor rating Favorable Unfavorabl e 

Always willing to help 
Defini teness of expeotationa 
Harsh ori tioism 
Helpful critioism 
Indefiniteness 
Inepira.tion tocaclet teaoher 
S;rmpathetic attitude 
Reasonabl e a saignment s 
Unreasonable assignrl1snts 
Unsympathetio 
Unwilling to gi va help 

..
Read as in Taole XXVI, 

1 2 :3 4 5 6
 

.. 4 4 4 
. 
:3 3 

1 4 2 :3 5 2 

- ... ... ... .. .. 
6 10 4 1 ... 1 
... ... .. ... - ... 
2 1 5 4 2 3 
14 5 5 ... ... .. 
3 2 3 5 6 2 .. ... - ... ... -... .. ... .. ... .. .. - ... ... .. .. 

, 

TABLE XXIX 

1 2 3 4 5 6
 

.. - ... ... .. .. - ... ... - ... ... 
4 2 1 ... ... .. 
.. ... ... .. ... ... 
8 1 2 3 2 ... .. .. ... ... .. ... 
... ... ... ... .. .. 
... .. ... - .. .. 
1­ .. ... 3 2 .. 
2 1 1 ... 2 .. 
1 6 :3 ... .. ... 

RATD~G OlP SUPERVISOR Q BY ~[lHE CADET TEACHERS 

: i 

Supervisor ratin~ .Favorable Unfavora.ble 

Always willing to help 
Definiteness of expectations
Hu,rsh criticism 
Helfiful criticism 
Indef ill it eneS 8 
Inspiration to cadet teacher 
~YInpathet10 attitude 
Heasonable assignments 
Unreasona"ble ass1gnm enta 
Unsympathetio
Unwilling to give help 

'1 2
 

1 I
 
10 4
 .. .. 
6 9 .. .. 
2 4 
6 4 
... I .. ... 
... .. 
... ... 

3 4
 

9 :; 
-- I 
... ... 
:; 3 
... ... 
4 3 
3 2 
3 5 
... ... 
... ... 
... ... 

5 6
 

~ 2 
3 ... 
.. .. 
1 I .. ... 
4 1 
3 ... 
1 3 .. .. 
... ... .. -

1 2 :3 4 5 6
 

... 

... 
:3 ... 
5 ...
 ..
 
-

I ..
 
1 

'. 

... .. ... - .. 

... ... ... .. .. 
2 .. I .. ... 

- - - ..... 
1 ,') 1 ... ... .. f" .. .. ..-
... .. .. .. .. 
- .. .. .- .. 
l: 4 .. 1 ... .. ..
1 1 :3 
3 1 .. is ... 
. ,.... -_..­

Read as in Table XXVI, 
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,A,ocording to the table on the !lreC eding .page I S'llpervi sor 

! is rated highly for her swnpathetic attitu,de with a Oadet 

teacher in }lis difficulties and al so for her frank or1ticism. . .... 

.Bt ~ kindl;y: hel£f1+l Il'l;ann~r. In the rating of ul1favOrable 

charac teristics l;qc1efini tene as: !:.§ to wha'b .!§ expected oft 

~ cadet t.eacher, far outnumbers a.ll the other point s. 

S'I.l]!erviser.Q. (sae Table XXIX on preceding page) WaS ra;... 

ed by all but One of her class of twenty-six, One additional 

comment was made; the supervisor was accused of shJwing par­

tiality in the olassroom, 

TABLE XXX 

RATJ;NG 0:&' SU.!?ERVI80R 1:: BY :L'RE C.ADET TEACHERS 

~upervis.or rating 

Always Willing to help 
Definiteness of expeatations 
Harsh critioism 
Helpful cri t,iQism 
Indefiniteness 
Inspiration to Cadet teacher 
Sympathetic attitude 
Heasonable assignments 
Urlrea,sonabl e as8i gnrnents 
UnsYIDlJathetiQ 
'Unwilling to give help 

Head as in ~able XXVI 

1 2 3 4 5 6
 

1 1 1 2 2 1 
6 4 ... .. ... ­.. .. .. .. ... .. 
5 3 2 .. ... 1 

Unfavorable 

.",1 ") 3 4 5 6 
, 

.. .. .. - .. .. 

.. - .. ... .. .. 
1 1 ... 1 1 .. 
.... ... ... ... .. .. 

.. ... .. .- - ­ 2 4 1 ... 1 .. .. .. ... .. .. ...1 ... 1 2 1 .. 
.. .. .. .. - ..2 2 4 1 ... ­ ... .. ... - ... ..... 3 2 2 ], ... 

... - .... ... ... .. - .. 6 1 1 
... ... ... .. ... .. 1 1 2 2 1 ... 
... .. .. ... ... ... ... 2 1 1 .. ... 

Supervisor £ was rated by sixteen of her eighteen stUdents, 

The following additional oomlLlents were mad.e: 

1. Allows perfeQt freedom to oadet teacher With only 
'"'. 

oocasional helpful intervention. 



2. She is interested in ohildren herBelf~ 

3, An unfriendly !.attitude is shown toward some cadet 

tea-ahera, 

~ABLE XJOCI 

RATING OF SUPERVISOR ~ BY ~\HE CADEf ~'E.AGHEHS 

::;: : :: 

Supervisor rating 

,. 

Always willing to help 
Defini tenees of expeotati onS 
Harsh criticism 
Helpful oriticism 
Ind-efini teness 
Inspiration to Qadet teacher 
Sympathetic a.ttitude 
Reasonable ass:j.gmnents 
Unreasonabl e assignments 
Unsympathetie 
Unwilling to give he1:p 

Read a.s in 11SO1 e liiJ1., 

: : 

Fa.vora"bl e 

1 2 3 4 5 6 

:3 3 3 3 3 2 
10 6 3 2 4 .. .. .. ... .. ... .. 
11 7 6 2 2 .. 
... ... ... .. ... .. 
... 5 3 :3 1 2 
4 8 5 5 1 2 
4 :3 8 4 1 1 
... ... ... - ... .. .. .. - ... ... ... .. ... ... .. ... .. 

::: 

Unfa.vorable 

1 2 3 4 5 6 

... - ... .. ... ... 
... ... ... .. ... .. 
IS 6 3 1 .. .. 
... ... .. .. ... .. 
13 4 ... 1 1 .. .. .. .. .. ... .. 
... ... ... - ... .. 
- ... ... .. ... .. 
2 1 3 3 2 -
5 7 5 1 1 .. 
1 3 3 2 2 ... 

The entire class of cadet teaohers, thirty-twq in all, 

rated ~upervisor~, Two of the group made not a single oom­

mendable rating,' A few additional comments were made: 

I, This superVisor has a pleasing .'personali ty, 

2. Pupils do not e_aily irritate her,
 

B, Oritioism not always friendly.
 

8upervisor R (see Ta"ble ..ICXXII, fOllOWing page) was rated
 

by her entire alass ot eleven oadet teaohers. She has oadet 

teaohers from three admini strative divisions, 'but since over 

half of the Qadet teaohers are from tb,e intermediate division t 

ahe ho. s been piaoe d. in this seotion, The follOWing ad.di tional 



- -
- - - -

- - -- --

9,3
 

e omrn en ta were made: 

1, Never cri tic;tIB_s the co.det tea.chers before the pu­

,pile, 

2. A wonderful personality, 

3, Children love to work for her. 

4, ConneQts life activities with school activities, 

TABLE XXXII, 

Supervisor rating Favorable Unfavorable 
......,. 

1 2 :3 4 5 61 2 :3 4 5 6 

... ... ... ...2 1 1 2 2 ...AJ.ways willing to help 

... ... ... .. - ­... ...Definitenes 6 of exp eatations 1 4 1 ­ ... ... ... ... ... ...... ...Harsh critioism' 
6 1 1 1 - ... ... ... ... .. ...Rel.]l~uI criticism - ... ...... ... ... ... ... ...In def init eness 

... ... ... .. ... ...3 :3 2 1 ... ...Inspirat ion to cadet teacher .. ... ... ... ... ...3 2 1 2 ... ...Syrupathetic attitud.e 

.... ... ... ... ... ...Reasons'ble assignments 1 1 2 1 1 :3 ... ... ... ... ...... - ... ... ... ..Unrea.sonable assignments -... ... ... ...... ... .. - ... ... 1 ­Unsyrnpathetio ... ... ... ... ... ...- ... ... - ... ...Unwilling to give help 

Read as in ~able .xxVI. 

Sup ervisor ;;i (page s}4 J Table XXXIII1) was rated by a total-
of f'ifteen oadet teac,t~8rs out of a class of s€lve:ntaen, This 

Was approximately 89% of the entire class, There were no ad­

di tiona.l oomments made to the regular i temizad, eupervi sor ra.t ... 

ing form. 



TABLE XXXI I I 

RATING 0]1 SU?.lill:1VISOR 2 BY THE CADBT TE,AC}J.BHS 

;:::: ; 2 : z= L : ::::: 1 I '" : 

Favorable Unfavorable 

Always willing to help 
Definiteness of expectations 
Harsh cri ticasm . 
Helpful cri t1cism 
Indefini tenees 
InEJpiration to cadet teacher 
Sympathetic attitude 
Reasonabl e as 6ignm ent s 
Unreasonab1 e aSs i grunent s 
Unsympathetio 
Unwilling to give help 

Bea,d as in Table XXVI • 

5 61 2 3 4 

3 1 2 3 B 1 
3 2 - 2 ... -.. .. .. .. .. .. .. 4 3 .. ... .. 
... ... ... ... ... ... 
3 4 4 1 ... .... 
5 4 1 1 ... 1 
1 ... 4 4 1 .. .. ... ... .. ... ... 
... .. - ... ... .. 
.. .. ... .. ... .. 

1 fa 3 4: 5 6 

.. .. ... ... ... ... 
.. - .. .. ... ... 
... ... ... ... ... ... 
... ... ... .. ... ... 
6 ... ... .. ... .. 
... ... ... .. - ... 
... ... ... - - ... .. - ... .. .. .. 
.. -. ... ... .. ... .. ... ... ... ... ... 
... ... .. ... .. ... 

General Opinions 

Eight supervising teachers Vlere rated by the Q,adet teach­

ers in the intermediate division and the results of these rat ... 

ings have been presented according to the individual rating of 

each superViSQw.l 

In order to integrat e the various individual reaOtitl.QBS 

of the cadet teachers toward their supervising teachers, the 

eight individual tables were condensed into two ta"bles, one 

dealing with the favorable ratings and the other with the un­

favorable ratings. However, before this table is given, 

another table will be shoV'tn whiQh shows the oudat teachers r 

general reaction to student teachiug' partiOipution and to 

the intermediate laborator;v school in particular. 
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TABLE 1QOtIV 

RATING Db' G.GNBRAL F.i!li~TURES 
BY TH:.E CiWET T&CHERi3 

iIt- j	 r:: 'J: t; : :: • ' ;; i :;;:: :: : :::: " t '= t 

Items rated	 Rank 

1 234 5 6 

A most worth~while 'Undertaking 66 27 17.... ... ... 
A fine place for ohildren and teaohers 30 37 30 1 ... ... 
Inspirational benefits to oadet teachers 21 35 27 1 ... ... 
Not worth the cost and effort :3 1 .. 1 1 ... • 
A waste of time 2 1 .. ... - 1 
Overorowded conditiona 2 7 4: :3 ... -

I'iead t~ble thus: Fifty-six oaa.et teaohers oonsidered. their 
cadet teaohing as a ~-worth-while ~dertakin6by rating it 
first in importance; twenty-seven rated rt seoond in unport~lce; 
seventeen rated it third and so on. Read remainder vf the ta­
ble in like manner, 

Some of the additional oomments made by the c';lQ.et teaohers 

are	 as follows: 

1,	 Cadet teaohing is excellent if the supervisor is rea... 

sonable, 

2.	 Gives the prospecti va teacher a chanoe to secure man~T 

helpful	 ideas,
 

Impractical for rural school Freparations.
 

Oonditions are too near ideal.
 

5.	 R~quires too much time.
 

A very enjoyable and interesting course.
 
I 

A:n effort was made to get the student teacher' a reaotion 

toward hiS pract:lce teaohing. AssU!r1ing that ol'..l.det tel";,\,ching was 

U COtilptllsory course, as it is, the following question ""lUE: put: 

If student teaching 1?artloip~.;l.tion were not 16'" 
gu.lly requJ.red in order to cJotuln u. certifioate ,EtXld 



the oourse made eleotIve instead of u requirement. 
would you, preparing yourself to be the bSJt teach­
er possible, still elect to take the course? 

i'llis question liVo,S answered in the affirmutive by one 

hundred eight ana. the negative by only el even. 

The table mentioned. on page ~J4 concerning the composlte 

student attitude toward their supervisinG teachers in the 

intermediate division now follows. 

TABLE X1GCV
 

SUlVllilARY 0]' i.;lUJ:'.i.iIHVrdORY RA~IHG,
 
II~11.bml.lEJ)Iil:LIE DI VISION
 

Items rated 

4:1 2 3 

Sympathetio With the oadet teache~ 40 2532 16 
Definite a.s to what is expect eO. of cadet 41 931 11 
]lrank criticism in a kindly helpfUl wa:y 43 2843 8 
Inspires ca.det to do better work 2418 25 17 

25 25Reasonable assignments 1211 
10 25Always Willing to help 16 28 

6 

6 
16 
4 
12 
16 
18 

6 

5 
2 
5 
7 
14 
12 

... .. I .. "I. •
,\~, , .' . --a-­Read ta.ble thus.. .borty c,~deG-- te,.l.chers cons1.dereo. tllat 

S~l]!lE8.thetic lltitudEJ With the cctdet in his difficulties was 
deserving of a first place rating; thirty-two rated. it second 
and eo 011, Read remainder of table in like ""am~er. 

;ranle lKlV Which gives a SUil1Wary of the su.pel'visory rat ... 

l11g' of the favorable I!uali ties of the superVisors ill the intor­

mediate Clivision shows that three favorable "j,ualities rank 

very alose together: 1:Y!!E$,thetic ~tti·tud~~ With i'Ol't;y first-

place rating; llef initenes S Vii th fort~l-one fil:' 8t-g1a.c e rating~3; 

~he reader 1e Call tioned in the interpret".Ltion o:f i,hiu 

/y 
----'""'------------------------~====~- ..J,: 
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table to remember that in the rat,inf:?" 'Nhenever twa "r 1,II'C")!,'" ·te' a~ ~ '" .L 'm.., 

carried the Same v1eight in the LliJ'lcl (;:f the 0111:3 dol.nLS the rI;J,tinG. 

he was asked. to rate thoi.~e items e',Jua,lly; for e,z:DJuple, if'the 

first, second 811d. th:Lrd i tams see1HHd equally important, they 

were given a f.irst place rating. 

T,A13LE XXXVI 

oU.MMARY 0]' jUE8HVI80RY R..(l~;IllG, 

INTK~~EDIA1~ DIVISION 

Items rated Unfavot:j.ble rating 

1 2 :3 
.. 

'Unreasonable assignments 20 7 8 
Harsh, unfriendly oritioi srn 17 11 4 
Unwilling to give help when needed 5 14 13 
Indefinite as to exp 8C tat ions 36 14 ? 
Unsyrnpathetic 12 13 10 

Read table thus: In the items odealin~)' Wi-t-h 

4
 

? 
4 
3 
6 

6 

5
 

6 
6 
5 
4 
5 

-

6 

... 

... 

... 

...
 

... 

the llllfl,3. vo r-
able rating of the supervisors, twenty cadet teachers rated 
Ul1reasonsable assignments as first; seMen r,9,ted it second; 
eight as third and SO on. Read the remainder of the table in 
like m,anner. 

In the above rating, thirty-six cad.et teachers listed 

as thedlr primary grievano e the fact that tIw:I were una er­

tain as to what they were SUlJ ;)osed to do or how to praa sed. 

~lhey also indio~ted that the~T should be instructed more de... 

fin.i tely by the supervisor as to the r,leUlods of lJrocodu.re ll 

~wenty Cadets listed unreasonable aSsignments a;;., their p:r:1m~-

l';; grievance" :Many studel1ts indic;:ted that cad<a'~ te~lchi:ng 

lJe.rtioipatiol1 took ~;o l'llllOh of the"Lr tj.me that it Wi,j,1iiJ neODS... 

Bnr~T to slight their other ~wIJ,dollJlc lilu3eots. 
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THE JUNIOR~SENIOR HIGH SCHOOL DIVISION 

P4,HT IV 

Tp.e age range of the seventy-four oadet teachers rel,lort­

ing in this division was from 19 to 30, with a JJ18d.ian a,ge of 

22, Twenty Or 27% of the cad.et teachers had been assiE£lEld to 

the olass in Whioh they were engaged in tea.ching pal"tioiiJation, 

Fifty-fo~r or 7~t had selected the olass,desired. Thirty-thre~ 

or 44~b had previous teaching experienoe. ranging from one-half 

to ten years in length. Their motives for engaging in. teaoh­

ing participation were various: l'wenty-two or 30}l, pla;nned to 

used teaching as a stepping stone; thirty-siX or 49,& regarded 

teaching as a life pursuit; fifty-two or 70';6 engaged in it 

beoause it. is a prere~uisite for a degree; twenty-vne or 28% 

needed it for a life certificate; and one or 17b was applying 

it on a three year state certificate, 

TABLE XXXVI I 

RA.TIHG BY C.A.:DETs OF REAaOHS 
FOR DB;:; lUIKG TO T.811.0 H 

Items of ra.ting Rank 
-.- -­

1 2 :3 4 6 6 

Jjlo 11 dnes s for oh11Cl.ren 11 20 13 1 2 2 
Ohance to rerlder publio servioe 13 J.2 6 4 ... 1 
Advioe of friends or relati ves 2 6 4 «3 :3 5 
Influenced by 6,~llari a8 3 3 8 2 j--'" 4:.c; 
ll\riends or relatives J.11 school :3 2 6 ... I ... 
Dosire to please paronts 1 ? 5 7 2 .. 
,:.Joe ial pref.irb ige of tea.ohing 5 6 9 -4 4 ... 
Ho definite reaS01'1 17 4 2 .. ... -"",,' 

- "'"""'---HEiaCt as in Table LUCYI, 



In addition to the rat ing of the i'c eras sug,;e:ateci, nu­

!l1e:;.·ou~ other OOfl1Inents Weill'a made. 501:1e of' thenl follOW: 

1, :Nothing else to do. 

2. I like t eachi:ng. 

3. .Preparation vall:La,ble whether one teo,elias or not. 

4, Opportunity for contacts 'with all kinds of people. 

5. Something to fall 'back on if necessary. 

6. Teaching and governlilent jobs seem,.tCilbe the only 

sure pay job s. 

7. ",m aid to fv.ture public vlOrk. 

8. oplendid training for personali t;)J' and self asau.r­

anee. 

g. A chance to broaden one's e due ation. 

The cadet teacll.srs were aSked to rate, according to their 

importance, only those i terns which in Some way affected them, 

i.::luchaddit iona.1 reaSons as the student sa.w fit to record. were 

permitted to be wri tterJ in a space provided for the purpose. 

~'he tables indicate the wide range of responses, for some items 

show a preponderance of scores while other items are scarcely 

touche d., 

~J.1he reader is to remenfbel' that tile totalS shoY? more rat-

lags than there were cadet teac:hel's who :rollorted; this rGstllted 

from the fact that such items aD sesLlod equal hi in1jJOrtu.iLCtl) 

V{el~6 ranks d. together in :rirst plac e. ]'01' oxaJIIp1 0 , if three 

i tOH,S all seemed to rank :f:irst wi tll tho scorer 110 rated all 

three first. 

Various reactions ,'lX'S exporie:flo e "DeY thoBe oontemplating 
-
cadet teaching; some anticipate with ~loasurB their firBt 

a ·1:):L'olJch tji.eird.a~y I:Js teaching, while others dread. to .... vlorJ1.. 
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QbViouslya student's uttitucle toward catlet t£;~El.01LLl1g· 

greatly influence his rea-c'tion to it, 

Mar.LypreCOl1Ceived. ideas cOllcel'nl:::;; the nat:n:e of o'.:tdet 

teachi:n.g have been formed as a resu.lt of the rOlJOrts se.tlt 

out by those who have alreac1.Y taken thiS courf3e. In order 

to arrive at sowe of these ideas 6.:(istin(;' i:n tL.G rai.)] ds of 

In'osflective teachers, the interview form was used in gather­

ing data on this oondi tion, The two fol10Yl1ng tables I>oint 

out the results of this particula::c seetioD of the intorvi.6ws. 

RATnJG OlP HJili\.SmTG ]oOR ]'.B1':..:.Ui.TG
 
OADi,T T.hU~CHllrG
 

Items rated 

Cadet teachi.Llg 0. n tough" course 
Too lIlueh work for"eredit eal'l1ed 
Supervisors hard to please
Impossible to make a good grade 
b"eared inability to manage pupils 

Rea0.. as in Ta:ble XXXVI 

Rank
 

1 

34 
13 
5 
5 
1 

2 :3 4 

9 5 2 
15 11 \ 2 
.11 7 6 
9 9 8 
4: 3 4 

5 

-
... 
1 
2 
5 

6 

1 -
..
 
1 -


Some of the comments made in addit1o:n to the regulax 

items are as follows: 

1, Feeling oflnferior preparation. 

2• Not to be able to teach I;;i. clas},3 as a. w'JEP~CJ ~:;tudo,:n.t • 

3, Lack of self assuranc e. 

4, The set up l.lreSoilted is mrt tl. t:Y.'lH) 'to'j,chlrIU ~3i,tLH,;\-

tion, 

73 g {z 
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5, Lack cd time in last some::::ter of sohool. 

6" Speeeh impediments, 

7. lPeal"ed the writ1ng Of'WlitS, 

8. NO ehance for initiative, 

TA.13L:m X,{KI:K 

..
 
"'I -

I terns rated Hank 

1 2 3 4 5 6 

33 
24 
-
2 
2 

14 
6 -
B 
19 

6 
8 
4 
? 
10 

2 
4 
4 
2 
4 

-
2 
5 
1 
1 

---... 
1 

Ad.van tu.ges of Skilled supervision 
Anxious to secure actual pra.ctice
Fine reports of supervisirlg teachers 
Exoellenoe of laboratory school 
Cadet teaching very practical 

Read as in 11abl e XXXVI .• 

Some of the OOIDrdents Jnade in addition to the reb~lar items 

are as follows: 

.P aople, 

Ori ticisrl1 of the Laboratory ~chool by the Cadot Ireaahers 

~he survey' in whioh these intervievl"s took place was :not 

initiated until the seo ond seHlest a1' of the I3chool year 1932-::53 

waJ~ almost over.. This was done in order that thOfll6 doi:tl8' Ofk" 
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det teaching might have ample opportunity in vih.LOh to form 

opinions aona erni1'lg the features of the laborut ory' sohool 

o~ which they either approved or disapprove~ 

The interView form was divided into two sections, one 

for undesirable fea.tures or weaknesses, on6 for desirable 

features. The oadets were asks d to rat e only those i terns 

which had come to their att ention or which had affected them. 

TABLE XL
 

iATIN G. BY THE OADET 1'EACllliRS 0]1 THE
 
COI\U\lEND.A.BLE ]'EATUR1<JS 

Items rated Rank 

1 

28well-planned superviSion for oadets 
7Opportunity for individual conferences 
7Theory and praatice under same supervisor 
6A hard task but well worth the cost 
12WeaknesseS! corrected before becoming habits 
11Chance to observe praotice and exp er iment 

R$a.das in Table XXXVI , 

4 62 63 

9 37 24 
2911 9 17 
612 3 7 11 
45 :3 7 \5

20 110 5 14 16 317 17 

Some oomments made in addition to the items rated in the 

above ta'ble follow: 

1, Opportunity to see the organization of a oourse, 

2, SuperVisors well trained in their partioular fHUd. 

3, A higher type of pupil than is found in the averflge 

aohoo1, 

~he following collente were added to the interview form 

b~.. the Cadet teaohers (SSG Ta.ble XLI, page 103) S 

1. 5upervision not de:fini ta. 
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TABLE XLI 

RA.~nm BY THE C.ADhi~ TEA,CHERS OF THE 
DISAE2ROVED FEATURES 

Items ratea.* Rank 

Too muoh time for credit earned 
Not enougha$tua.l teachil1§ participation 
Supervision npt oonstruotiv.~ly helpful
Una.ble to use academia eubj eat matter 
Not enough chanoe to exper1IDant
Unoertain as to the wants of supervisor
Supervisory criticism improperly made 
Remedy fortea,ching defeats, not gi van 
Too ideal 1} 
. ~ 

"OJ -', ",Read as in Tabl e XXXVI. 

2. atipe:rvisor made student teachers feel inferior. 

3. Would like to have the pupils alone for experienoe. 

4. Too muoh rout ine. 

5. Weakness of subjeot ma.tter. 

6. P'upils have watched too many student teaohers to have 

respect for a practioe teacher of any kind. 

7. Not enough oonstruotive critieisrn, 

:a"ting of Supervisors by the Oadet Teachers 

A valuable feature .of thi s study is the tabulate d resul ta 

of the reaotions of the oadet teaohers to their supervisors 

and to the aU'parvisory method.s used, The students rated their 

own supervisors, Two lists ~e~e made, of the desirable and 

2 61 3 4 5 

..729 6 2 1 
14 66 2 3 2 I 

34 I I1- ..
4 23 4 1 
25 7 36 -..7 513 13 -.. ...2 11 -... 5 II 33 .. ......3 2 

'* ~ee Appendix A fOr oomplete irltS.l:'view form. 
I Items a.dded and ra.ted by the oadet teachers. 
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the undesirabl e qualities. Spao e Was provide d for any a.d.di­

tional oomments that the oadet teacher might wish to malte. 

In making this rating the cadet teacher Was asked to 

rate only those items which had affeoted him or which had 

aome to his attention, The first group :rated was the kinder.. 

garten-prllnary group, followed by the intermediate divislon~ 

Following thiS explanation will be found the tabulated re­

sults of the high~school group. 

'1'his rating of the supervisors by the oadet teachers was 

confidential, in order to get a fair and grank expression con­

cerning the supervisors. Instead of the names of the super­

vising teachers. each is designated by a letter; however. the 

writer Will, upon proper authority. diVUlge the name of the 

sup ervi sor reques ted. 

The interview form used in the rating of the supervisors 

W~s divided into two sections, one of Which listed commend­

able qualities of the supervisor, while the other :pointed. out 

aQverse traits. In presenting these results, both sections 

Were placed in one taole with their proper rating. ~his ma.de 

necessary the rearrangement of the items of the interview form. 

Supervi SOl' T (page 105, Tabl e XLII1; was rat ed. by only 

three stUdents; however this comprised the entire class of 

oadet teachers, ~he rating by three students is not enough 

to be of much value; it is given here for the sake of com­

pl stanese of this study aud al so the "0 earing it will ha.ve on 

the sn:unma.ry. 

l~o addi tiona.l oomments were made by the oadets doing 

'the rating of Supervisor 1,. 
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RATING 0]' SUJ?EHVISOR 1 BY THE CADE~J.l 

TABLE XLII 

~lEt\.CHER~ 

Supervisor rating 
== j .: 

]'avora'bl e 

j. I: am 

Unfavorable 

t l Pi 

Always willing to help
nefirli teness of exp eo tat ions 
Harsh ari ticism 
Helpful criticism 
Indefiniteness 
Inspiration to cadet teacher 
sympathetic attitude 
Reasonable as signm ents 
Unreasonable assignments 
Unsympathetic 
Unwilling to give needed help 

1 2 3 4 5 6
 1" 2 3 4 5 6
 

... ... .. ... - ... 
- - ... - ... ... 
1 ... 

... ... 
- ... 

... 
... 

... 

... 
.... 
... 

1 - ... 1 ... ... 
... ... - ... ... ... 
.. ... ... ... ... ... 
... ... .. ... ... ... 
... 1 .. .. ... ... 
... .. l. ... 1 ... 
.. 1 1 ... ... ... 

... 
1 
... 
... 
... 
... 
2 
... ..
 
... 
... 

... 

--
2 

1 
... 
... 
... 
... 
... 
... 
... 

... 

... 

... 
1 ...
 
1 ... 
1 ... 
... 
... 

..
 

... 

... 
1 
... 
... 
1 
1 
... 
... 
-


2 ..
 ..
 ..
 
-

1 ... 
... 
... 
... 
..
 

1 
... ..
 
... 
... 
1 
... 
1 
... 
... 
..
 

Read table thus: .ilwa.ys Willing to e was ratea :eift~ 
in importanoe by two of the student s ana: ~h by 011e of them; 
read remainder of table in like marmer. 

~U1LE XLIII 

:RATING OF ~U.eERVISOR U BY THE C.tillET TE.\CHERS 

$upervisor rating Favorable Unfavorable 

-
.blJ.ways willing to help 
Definiteness of exp eo ta t ions 
Harsh oritioism 
Helpful critioism 
Indefiniteness 
Inspiration to oadet teacher 
~ympathatic att1 tude 
Reasonable &SSigmlsuts 
Unreasonable assigwnents 
Unsympathetio 
UrlW:L.l1ing to give :needed help 

Read as in 1I3-0le :XLII. 

I 2 3 4
 

.. I ... ... 
I I ... .. 
... ... ... ... 
1 ... 2 .. 
... .. ... .. 
1 ... 1 .. .. 2 ... 2 
2 
... 

1 
... 

... ... - ... .. ... .. ... 
... ... ... ... 

6 6
 

1 1 
... I 
... -­
1 ... 
... ... 
... ... 
... ... 
- 1 .. ... 
... ... 
... ... 
-

1 2 3 4 5 6 

... .. ... ... .. .. 

... .. .. .. ... .. 

.. ... ... ... ... ... 

... ... ... ...- -.. .. .. ... ..:1. ... .. ... .. ... ... 

... .. .. ... ... ... 
- ... ... - ... ... 

- ...:3 1 ... .. 
.. ...~"" 1 ...- , .. - ... ... ...1 

-
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'" Supervisor .![ was rated. by each of the f'OllI' o,'ldet teachers 

under her charge, ~lhlS is admi tted.ly to 0 small a group to 

make the data of much Significance, but it is given here for 

the sake of oompleteness and for the bearing it will have on 

the summary, 

Two additional comnlents Were made by the Oadet teaohers. 

(l'h~y follow: 

1. This supervisor has good plans for the class, 

2. Th~ prooedure is good, 

TA.l3LE nIV
 

RATING OJ!' SU.P,ERVISOR ! BY THE CADJ'.i'r TEACHERS
 

Supervisor rating 

./Uwaye wila.1n~ tp help 
Defini teness of .expectations 
Harsh critioism 
HelpfUl ori tioism 
Indefiniteness 
Inspiration to oadet teachers 
Sympathet;i.Q attitude 
Heasonabl e as signm en ts 
Unreasonable assignments 
UnsympathetiC!) 
Unwilling to give needed help 

Read as in 11a.ble nIl 

Favorable 

l 2 3 4; 5 6 

1 .- .. 1 .. 1 
:3 .. .. ... ..- .. .. ...," - ­
1 :3 .- ... .. ... ... .. ... .. 
... 1 2 - ... 1 
... ... 1 1 1 ­

1 ...- - 1 1 
... ... ... .. ...-... .. - ... - ... .. .. - ... ...-

Sup ervisor 1. was rat ad by 8tlOh of 118I' fOlIr 

Unfavorable 
OI­

1 2 :3 4; 5 6 

.. ... ... - ... ... 
... ... .. ... . ­ ... 
1 
-

1 
... 

1 
... 

... - ... 
. ­

... 
-

2 1 - 1 .­ ... .. ... - ... ... .. 
... - - .. ... .. .. ... ... ... ... ... 
1 ... 1 1 .­ ... 
... 1 - ... 2 ... 
... 1 1 .­ .. .. 

cadet teaohers. 

While the tabulated results of so slHsll a number is not paz'ti ­

oUlarly va.luable, it is inolud.ed beoause of ita bearing on thE! 

aumfuary. One additional oomwents was uls,do; it $ta.ted that the 

supervi aor had an 11 ul'lderstandabl e p arsonalit~". 

!1: 
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TAJ3LE XLV 

HArTlING 01,,' J:::UP]}'RVI':':OR !!if.10 J.: ... ... ..,.!: BY rr1I'TE" ... 1. "A-UiI!rp'-'.tl.-....... IT:b:A.Ca.lJ~H3 

t :; "j:: : : :::: : 

Supervisor rating Unfavoral:.ll e 

-
1 2 :3 4 5 6 1 2 :3 4 5 6 

Always willing to help .. 
Defin! tenees of expeotati ona 1 
Harsh aritiaism ... 

1 .. 
... 

... 2 .. 
:3 1 1 .. .. ... 

- - - .. ... 
.. - - ... .. 
- 2 .. 1 .. 

.. 

.. .. 
... 
... .. 

Helpful or!tioiem 2 2 1 1 ... ... ... - .. ... - ... 
Indefiniteneas ... 
Inspira.tion to oadet teaoher 2 

... 

... 
.. .. .. 
1 .. 2 

.. 2 .. 1 1 ... .. .. ... .. .. 
-

.. 

.. 
Sympathetia attitude 1 :3 ... 1 ... ... .. ... .. ... ... .. 
Reasonable assignments ... ... 1 - ... 3 ... .. .. .. ... ... 
Unreasonabl e assignments ... ... ... ... .. ... ... 1 .. ... 2 ... 
Unsympatheti.c ... ... .. - ... .. .. 1 1 2 ... ... 
Unwilling to give needed help .. ... ... .. .. .. .. 2 ... .. 1 ... 

•R$ad as in Taple XLII 

RATING 0]1 SUP.l!lliVISOR I BY THE CADET TBA01:!ER:;; 

Supervisor rating Favora.ble Unfavorable 

Always willing to help 
:Def initenes s of expec tations 
Harsh aritioism 
Hel.pfuJ. or:l.tiol~ 
Indefinitenese 
Insp irat10n to oadet teacher 
Syrnpathetio attitude 
Heasonable assignments 
Unreasonable aasig.run~lta 
UnsYrllpathet io 
UnWilling to give needed help 

1 2 3 4 5 6
 

... 2 
:3 2 .. ... 
1 .. .. ­... -
1 1 
... .. .. ­..
-- ..
 

.. ..
 

... ... 

.. ..
 
... 2 .. -... 2 
1 ­..1 

- ..
 
.. -

1 .. 
- ... 
.. .. 
- .. .. 
... ... 

...-
... .. 
1 1 
- ..
 
... -
.. ..
 

1 2 :3 4 5 6 

- .. ... .. ... -... .. ... .. .. ... 
.. ... 2 ... - ... 
.. ... - ... ... .. 
1 2 ... ... ... .. 
... .. .. .. - .. 
.. .. - ... - .. .. ... - ... - ... 
1 - ... ... 1 ... 
1 ... .. 1 .. ... .. - .. 1 1 ... 

Read as in Table ALII. 
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Supervisor y.!. was rated by six of the Seven Cadet 'tsHchers 

in the class. There were no additional cOlllrnente mad.e, Super­

visor ~ was rated by five of the Six cad.et teachers in the 

class. 1~0 addi tional oomments 'Were added to the reBular inter... 

view form. 

TABLE XL VII 

RATIlW OF SUPERVISOR 1: :BY THE C~1J.l TEACHERS 

Supervisor rating Favorable Unfavorable 

1 2 3 4 5 6 1 2 :3 4 5 6 

Always willing to help - .. 2 .. 1 2 .. .. .. ... ... -
Definiteness of expectations 2 1 1 ... 1 .. .. .. .. ... ... .. 
Harsh critiaism ... ... .. .. ... .. 1 2 2 ... .. -
lielpful criticism 2 1 .. 1 1 .. .. .. - .. ... ... 
Indefiniteness .. .. .. .. .. .. 1 1 .. 1 1 ... 
Inspiration to cadet teacher .. 2 1 1 .. .. ... .. ... - .. .. 
Sympa thetio attitude 
H.easonabla assignments 

1 
... 

1 .. .. 
1 

2 
1 

.. 
1 

.. 
2 

... ­ .. .. .. .. 
... 

.. .. 
.. 
.. 

.. .. 
Unreasona'ole assignments .. .. ... ... .. .. .. 1 1 1 2 ... 
8uns;Ylnpatheti 0 .. .. ... .. .. .. 1 1 1 1 ... .. 
Unwilling to give needed help .. ... ... ... ... .. 2 ... 1 1 1 ... 

Read as 1n Table XLII 

Supervisor! was rated by five of the seven oadet teaohers. 

or approximately 72~ of the olass, One cadet teaoner added to 

the regUlar interview form the statement that this supervisor 

haa. aver's oommendable attitude towa.rd children, 

~uperv1sor l.i (sea page 109, Table XLVIII) was rated by the-
entire class of fonr oadet te~o:rlElrs. \30 small a nmabar negfLtas 

largely the valu.e of the tl;1,ble; it is included herebeolfJl,ulElo of 

the IJ ea.ring it will have on the sUllwlary. OXle or!tloism walll ti-/idtt 

ad: The sUJ.Jervisor perwitted. too much talking BUlll vial tiHo f 
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TABLE XL VIII 

RATING Ol? SUPEHVIGOH e BY JIl.ff.cl CJ~1)Ei' l'l!.lJi~CH.8IM 

Sup ervisor rating 

AlW&ys Willing to help 
Detini teness of expec tations 
Harsh ori tic ism 
Helpful criticism 
Indetinit anss s 
Inspiration to oadet teaoher 
Sympathetio attitude 
Heasonable assignments 
Unw easonable a ssigl1men ts 
Unsympathetic 
Unwilling to give needed help 

lte&d as in Table ..U,II. 

E E 

]'avor ttb1 a 
'It,.. • 

1­1 2 3 4 D 6 

... ... ... 1 1 ... 
2 ... 1 ... ... ... 
... ... ... ... .. ... 
1 2 ... ... ... ... 
... ... ... ... ... ... 
... .. ... ...1 1 
1 .. 2 ... ... ... 

... ... ... ... a-... ... ... ... .. ... 
... ... ... - ... ... 
... ... ... ... ... ... 

" 

Unfavorable 
. ...... 

f' 61 2 3 4 0 

... ... ... ... ... ... 

... ... ... ... ... ... 

... ... ... ... ...1 

... ... ... ... ... .... 
3 1 ... ... ... ... - ... ... ... ... ... 
... .. .. ... ... ­... ... -... ... ... ... 
... ... .. ... 1 ... 
1 ... ... ... ... ... 
... ... 1 ... ... ... 

:: :: 

TABL.l!l·1CLIX 

~upervisor rating 

.l..U..ways Willing to help 
Defini tenees of exp ect ations 
Harsh oritioism 
Helpful criticism 
Indefini tenees 
Ins.piration to cadet teacher 
~ympathetia at·bi tude 
Hef.lSOnU bl a assignments 
Unreasonable assigmnell ts 
Unsympathetio 
UXllililling to give needed help 

. .
HOI,.d a.s in TarJle XLI I • 

IPavora-ble UnfavoraUl e 

1 ::; 3 4 5 6 1 2 :3 4 5 6 

... .. ... ... ... ...1 ... ... 11 2 

... ... ... ... ... ...... :3 ... 1 1 .. 
1 1 2 ... ... ...... ... ... ... ... ... 

.. ... ... ... ... ... ... ... ...1 2 2 
2 1 1 ... 1 ...... ... ... ... ... .. 
... ... ... .. ... ....? ... ... 

~,J 1 1 2 .. ... .. ... ... ..... ...4 1 1 "" ... .. .. .. ... ...1 ... 2 ... 1 2 
1 ...... ... .. .. .. ... 1 2 1 1 .. .. 1 2 1. ..... ... ... ... .. ... 

2 2 .. 1. .. ...... ... ... .. .. ... 
-'"--~,.".<-~-~-"""', .....-'"-~_4_"" .. -""",~,-
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SU,nervisor _LU3 was r:,,, to' (1', 'h"iJ <;, ']0 1'}I::' _v .... '" v.... one o:r till;) six cu,a.C:lt te!lch­

ers in the class. Two oOUlIi16nts we.ce ad.ded to tne l~o,,:;uLu: Qr'j,i. 

1. This supervisor has 'clle aLJilit~r "to o:f:L'er reIi16diellS for 

diffic'lll t 8ituation. 

2. ~he is a supervisor who 0:,11 IHlrself 0(1 c:citicizad. 

~u'pervisor rating lilaVOl" abl e 

1 2 3 4 fj G 

,tU.we.,.Yli!willingto. hel:p " 
Definiteness of expectations 
Harsh critioism 
Helpful critioism 
In. clef iui tenes s 
Inspiration to cadet teachor 
dympa thetic attitude 
Heasonable as sig-DIllents 
Unr easonab1 e ass i gl'l,1J! en t s 
Unsympa th etic 
Unwilling to give needed help 

11 
:3 

4 ... 
lIb. 
:3 
0­

-

3 

1 
,.. 
:3 
2 
S 

1 
1 

5 

2 
1 
2 

2 

1 

1 
4 
1 

2 
2 

1 

1 

2 

3 

... 
2 

~.-"._-----_ ... _-,-_..... 

UIlf3.V'oX'i.1ble 

1 2 ;;5 4 6iIi·,J 

.. 
1 ;3 2 ... 

6 2 1 1 1 ... 

6 :; 2 .. ... 1 2 :3 ... 
2 1 2 1 ... 

Read as in :.t.:able XLII. 

Supervisor :!:Q. was rated by the entire class of thirteen ca­

det teachers, No additional QOffiillsnta were made. 

~upervisor ~ (Table LI, page Ill) was rateCl. by the entire 

Glass of eleven cl:Ldet teachers, a to tal of lOO;~. OnlY o:ne ad.­

<11 ti 01'113.1 comment : was vO;'1 tten in on the regular tn te-.cview:J'ol'!'ild. 

unless they v/ere speoi±:1call~v requested.• 
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Supervisor rating U:nfavorable 

1 2 3 4 5 6 1 2 3 4 6 

Always willing to hel:p 
Dei ini teness o~ expeatations
Harsh critioism 
Helpful critioism 
Indefmiteness 
Inspiration to cadet teacher 
Sympathetic attitude 
Reasonable assignments 
Unreasonable eo s 6i gnmellt s 
Unsympel thetio 
Unwilling to give nee cled help 

Read as in Te:ble XLII. 

.. 
3 
.... 
2 

1 
4 
... 

... 

4: 
1 

4 

1 

... 

.. 

1 
5 

2 

1 
4 
:3 
... 

1 
2 

1 

2 
2 
2 

3 

... 

5 
... 
1 

... 

1 

1 
1 
3 

:3 

... 
3 
2 
1 

2 

... 

2 
1 

.. 
2 

1 

1 
... .. 

.. 

.. .. 

.. 
1 
2 

... 
1 

2 

... 

... 

1:U.l.TING O1P S.UEi1IRVISOR &:&' BY 

TABLE tIl 

l'HE OADET TEACELblRS 

Supervisor rating lavorable Unfavorabl e 

Always Willing to help 
Unsympathetic 
Definiteness of expectations 
Indefiniteness 
Harsh oritioisms 
Helpful critioisms 
Ins.piration to Cadet teacher 
Sym]?athetia attitude 
Reas.onabl e assignments 
Unreasonable a.ssignrnents 
Unwilling to give needed help 

···$~ ..d a.s1\, in ~able XLII, 

1 2 3 4 5 6 1 2 3 4 5 6 

... 1 2 1 ... 6 ... ... ... .. ... .. 

... ... ... ... ... ... ... :3 2 3 1 .. 
14 3 1 1 3 ... .. ... .. .. .. ... 
... .. ... ... ... .. 6 4 1 1 ... ... 
... .. ... .. ... ... 1 a ... 3 1 ... 
2. 4 2 3 .. ... ... ... ... .. ... ... 
1 1 2 4 2 ... ... ... .. ... ... ... 
... 
5 

3 
2 

5 -
2 
... 

1 
4 

... 
2 

... ... .. ... 
.. .. ... .. ... 

.... 
... 
... .. ... ... - ... ... i 2 2. 1 2 ... .. ... ... ... .. ... 1 .... 4: ... 4 ... 
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This supervisor (.~g~) Wa.s rated by' the entire olass of 

twelve cadet tea.chers. Four additional oomments ware made, 

1, Has the Same standard for all student teachers. 

2. Good personal appearanoe, 

3, Reoognized good work and does not fail to a,~ so, 

4, A. friendly atti tude at all tilil6s, 

..
 General Opin10na
 

The oadet teachers had almost an entire semester before 

they were asked to rate the "worth-whileness" of cadet teach... 
"' ~ 

ing, the points in the program whioh they oonsidered beneficial, 

and those portions of the program which were, for Some reason, 

dista.steful to them. Ample space was provided, so that they 

could add any other comments which they wished to make. 

TABLE LIII 

MTING OlP GENERAL ]lEATURES
 
BY THE CADET TE.ACHJ:.mS
 

: 

I tams ra.ted Rank 

A mo s t worth-whil e u:i.ldertaking
A fine place for children and teachers 
Inspirational benefits to cadet teaohers 
lifo t worth the cost and effort 
~. W'aste of time 
OvercrOWded aond.i tiona 

Read ta.bla thus: A most yrorth-wh11e

1 2 3 4 

.

,,) 6

30
12
16
13--

10
12
16
1
6
4 

7
4:
10 
1
1 
4 

-4 -I
.... 
2 

1-
1 
2 
... 
2 

1
... 
...-4: 
1 

und.erta.kip.~ was rated. 
first by thirty cadet teaoners; second in im.por"Eal1oey ten; , 
third in importr;l.l'lo e by seven; none rat sd. 1t fourth; one rated 1t 
fifth; and one rated it sixth, Read rema.ind.er of table in 11ke 
manner.' 



113
 

Some of the a.ddi t10nal oomments made by the oadot teaoh... 

ers follow; 

1~ Classes are diffloul t to handl e. 

2, I deas and theores taught here would not apply in an 

average school. 

3. Too much theory, not practioal.
 

4. Oadet teachers work for §lave drivers and not men.
 

6, Lo:ng papers should be eliminated.
 

6.· Easy to become acquainted.
 

7, A fine place to get subject matter"
 

8. .6i tuations pre sent are .not true 8i tuations. 

The next item investigated dealt With the cadet teachers' 

attitude toward cadet teaching as a compulsory oourse. They 

were asked to anSwer definitely the following question: 

If student teachillg partioipation were not le­
gally required in order to obtain a certificata t and 
the course made an elective one rather than a require­
ments, would you, preparing to be the best teacher 
possible, still elect to ~ake the course? 

This question Was answered in the affirmative by fifty­

eight and in the negative by eleven. 

Summary of SuperVisory Rating,
 
High Sohool Division
 

Eleven superVising teachers were rated by the Cadet teaoh­

erS of the high sohool division of the laboratory school, These 

ratings have been presented in individual tables. These elevan 

tabl.es were condensed into two ta.bles, oue presenting favorable 

avalu.~t1ons of superVisors, as rated b,y- the oadet teaoherl3, a.nd 

th e 0 ther praSenting those quali ti as whioh wa:r8 di S/lliP pro 'VEl d. 



TABLE L1V 

SUMM.A1ZY OF SrrEEB.VISORY RATING,
 
HIGH SCHOOL DIVISION
 

,s: : : : : it 4 : =1r+,1 G.'&4t 

supervisor rating Favor ab1e 

Sympa thetic with the oadet teacher 
]'rank ori tioisID in So kindly helpfUl way
Defini te as to what is expected. of oadet 
Inspires oadet to do better work 
Reasonabl e assignments 
A1ways Willing to help 

Read as in Table L1II, 

1 

17 
18 
23 
8 
9 
3 

2 

12 
20 
16 
10 
5 
9 

:3 4 66 

:;15 16 1 
915 :3 1 
6 712 1 

12 613 11 
L612 1711 

6 7 12 16 

In the above table 4efinitaness on the part of the super­

visor rec eived the greatest nwnb er of first-plao e ratings; help" 

:fu1 cl'iticismltwB.s second, while s~pB.thetic attitude Was t J:lird. 

Sine e the oadet teacher was asked to give the StllUe rating 

to those items which seemed to him to be of e~ual importanoe, 

there are more individ.ual responses than there were oadet t eaoh- . 

ers Who filled out the interview fo nns, 

TABLE LV 

StTh~UffiY OF SUPERVISORY RATING,
 
HIGH SCHOOL DIVISION
 

UnfavorableSupervisor rating 

I)r 642 :31 

...4: 118Unreasonable assignments 20 13 ..212 3Harsh. unfriendly ox'iticism 128 

1.3 
...85Unwilling to give help when needed 8 117 ..Unsympathetio ~2 ~~~6 -



In the preoeding ta.ble twen ty' .. six aadet teaohers list ed 

jndefi111teness of the part of the sUf:Jervising tea,cher as their 

Frimary grieva:nc e. Unreasonable assignments W>::tS tmothel" ;I. tem 

against which many votes were cast; twenty Oadet teaohers 

cOrlsidered. it. of suffioient importance to give it first r~;JJ:ll:. 

The num"t>er of objections to the other items WaS rather oon­

stan t, as a glance at the ta.ble will sllow. 

Smnvl8.RY ~~ ,RESULTS YJlAtIHG WH.'H CADE:f.I 

TEACHEH IH~'El.1VIEWS 

PART V 

To obtain data 'upon the relationshilJ between the oadet 

teacher and his supervisor, the writer conducted a. series of 

interviewS with.both students and sUj)ervisors who were acti­

vely engaged in the Laboratory' ;;)011001 of the Kansas sta.te 

Teachers COllege of Emporia during the second semester of the 

school year 1932""!33. Speoial interView fonns were used in an 

effort to get a fair and frank expression from all the sub-

j €Ie t s to whom the ill tervi ew forms W01'e 3'1von. 

It was necessary to tabulate the results in S69arate 

talJloS 'for the three administrative divisions of the la"bor­

atory school. This was done in order to insure olarity and 

breVity in the presentation of the results. The first part 

of this ohapter, following the ir.l.trod.llctory' e:xplanatiol'l and 

general information, WaS givon over to the tulJulat lon and. 

l;\UIl1)Hary' of the Itindergurten...primary d.iviSiOn, while tlHl IlH~C­

ond part gl;l.VEl the resu.lts frow t.h(i! intermediatediv1aioIl, and 

the third part presen.ted the taht:l.lation and summary ..J:f the 

j'wlior-senior high-school divi sion. 
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It is the purpose in thiS SUlll1nary to throw '~ogether the 

resul ts of the thr €I e divisions as they have already bean ta­

'bulated, Bet up these results in tables and ex.pla.nations, and 

give therefr~n a concise presentation of the results of the 

entire laboratory school from the standpoin·t of cadet teach­

er i;nte:r;vieWI;I, ~his final summary does not inolude the a.ddi­

tional comments rnadeby the cadet teachers; hence for these 

OOIDwents the reader must refer to the appropriate page and 

ta.ble, 

General Information 

There was a total of 278 oadet teachers who filled out 

the interview forms, ~i"heir age range VIas froJll seventearl to 

thirty ...three years, Eighty or 29";0 have been ~S$i€£la.51 to the 

clas~ in whioh they were doing their teachll1g partiotpation; 

G.:a~·i·h1il.:p.dred ninety-eight or nib had Selected the olass whiQh 

they desired; and seventy-four of the entire group had pre­

Vious teachitlg experienc e, ranging from one-half a year to 

ten years in duration, Eighty-two or 29'jb oonsidered teaching 

as only a stop-gap, While one hundred seventy-two or 62% plan­

ed to use teaching as a permanent aotivity, l..Ia.ny of the group 

were engaged in teachi:.'1g partioipation heoause it WaS a pre­

requisi t e for a c ertif icate whioh they de sir ad: :)ix'ty- eight 

or 2510 were seeking to obtain a degree; one hundred six were 

working toward a life 0 ertifiou.te; and. one hWldred :fou.r ful­

filling the retluirewents for a three ~re,~tr state e ort1fioat13. 

llwentJt -four or 9,,, of the c,'.ldet teaohers did not roport as to 

Whether they considered teachidg as a. stepIJing stoDe to f3!.l;,IO­
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,thing more desirable or more lucrative or whethor they intend­

ed to remain in the teaohing profession permanently. 

~LE LVI
 

SUMII1ARY OF HATIHG BY CADE:;:' ~J.1BAO,lBHS OlP RillA.i~OIL:I
 
lPOR DEoIlUHG TO TEAOH·
 

= .­
Items ra.ted Rank 

1 2 3 4 5 6 

Fondnes s for ch:i,l dr en 114 66 28 6 8 2 
Coonce to render public servia e 27 60 31 14 3 1 
Advice of friend.s or relatives 10 32 19 17 6 8 
Influenced by salaries 12 . 19 29 6 9 6 
]'riends or relatives in school 3 5 11 3 4 2 
.Desire to please parents 
Social prestige of teaching 
No definite reason 

10 
9 
47 

22 
20 
20 

23 
34 
9 

18 
10 
5 

4 
6 
2 

3 .. .. 
Read taple thus: One hundred fourteen oade II teachers rat.. 

ad ]'ondness for ohi1dren as their primary reason for desiring 
to teaoh; Sixty-six listed it second; twenty-eight listed it 
third and se on, Read remainder of table in like manner, 

~n the summary of the reasons for cadet teachers desir­

ing to teach,' it was discovered that one hundred fourteen list~ 

ad fondness ~ children as their primary reason, This ia 4170 

of the total number who reported, Forty-seven cadet teachers 

asserted that they had n£ definit~ reason or Eurpose in ~ 

for desiring to teaoh, ~his is aDout 17/0 of the total I.lumuer 

reporting, ! chance to rl:1Ilder pUbli.,Q. ~~rvic~ WaS ra.ted 8 

poor third in the way of first place ratings, for it received. 

twenty-seven firstpls.c e ratings f or approxlrrw,tely 10;41 of the 

total num'ber reporting. 
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Sill~JABY OF REASONS FOR CADET TEACHlli\~ 
l!'EARING PHJ~CTICE T.i!J,AOHIlW 

=t. (m·U.ti'::; T'-S : : E: : = : 

1 2 3 4 5 5 

Qadet j;each.:i.ng a l'toughll course 143 35 19 4 1 1 
:,L'oo m1;loh work for credit earned 44 67 27 10 .. 
StlpervisQrs hard to please 18 2~ 31 11 1 
IrnpQ,l;Isi,.b1e to make a good grade 19 43 35 13 2 1 
Ff:)e,red inaPility to manage pupils 1 5 13 9 8 2 

VllLrloua reactions are eX,~erienced by those oontemplating 

ca:de t :teaching. :Many student s look fa rVis.rd to their practioe 

teaching wit4 a feeling of dread. It WaS sought to determine 

by means o;e th.:i.f;l interview form just why many students feared 

the practieeteaching course. In the table above is listed 

the SUIUmary of the reasons for fearing oadet teaching. On~ 

hundt'ad fo:rzoty ... three Qadats gave as their chief reason the fact 

that theY had. heard that it WaS a' tough l course. For't¥....:four..o;a... 

~et :,-teae:heis had heard that there VIas too muoh work for the

o red11 earp-ed. Ninet een had heard that 1tWas diff icult 12 

Eleass the supervisor, 

OpyiouI131y the foundation for most of the 'beliefs preVa­

lent in the minds of student teachers ooncerning practioe 

teaching lies in the reports of stl),d.e:nts who have a.lre~!l.dy tak.. 

en the course. ~hese re:E'0rts color wi th an:xJ sty the minds of 

the students before they avenbagin the oourse, 

t 



~ABL1lJ LVIII 

SUMMARY OF REASONS FOR AlITIOIPATING 
CADET TEil,CHIHG WI ~.'H .PLEAlJ rmE 

.;:::: 

Items rated Rank 

Advantages of skilled supervision 
ll'iner eportsc cme. erning supervisors 
Jlillxiou~ to secure actual 'praotice 
EXoellence of work in la'boratory school 
Ca.det teaching very practical 

Read as in Ta.b1 e LVI, 

Many students are eager to begin their practice teaching; 

obviously a student's attitude toward practice teaohi:ng may 

greatly influence his reaotions toward his work and its super­

vision. The table above presents the summary of the rating by 

the cadet teachers of their reasons for looking forward to 

their pract.1c e teaching course with pleasure. 

The advantages of skilled supervision were listed as first 

in importance by one hundred thirteen cadet teachers or about 

41% of those reporting. Ninety-five listed as their chief rea­

son the faot that they were ,anXious 12 ~ some actual ~ractice 

and really learn what teaching meant. 

The survey in which these interviews took plaoe was not 

inaugurated until near the end of the saoo:nd semester 1932..33. 

~'his gave the cadet teachers an opportunity to have formed some 

opinions ooncerning the COIDdlsnduble featu.res of the labort:a:tory 

school, The tabl e' on the following !,ugepreaente a sur\1rllf,l,ry 

1 2 3 4 6 6 

113 
4 
95 
5 
11 

59 
9 
65 
23 
50 

29 
19 
18 
26 
61 

6 
17 
5 
11 
18 

... 
11 
2 
6 
3 

... 

.... ­.. 

... 
2 
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TA.BLJjJ LIZ 

6lJoMMARY 0]1 :f.lHE RATING Oi TIlE COMliIID~DAI:LE 
0]1 'I'HB LiillOII.Ai'Ol1Y SCHOOL 

ji'1ilill.'l'Jm~d 

Items rated Rank 

=; : : ::: -", 

[J. 2 3 4 "D 6 

-­
Cadet teaohing under well planned supervision116 45 37 12 6 2 
Opportunity for individual oonferenoes III 22 19 23 17 7 
Theory and practice under the same supervisor13 20 26 24 18 11 
A hard task but wall worth the cost 
Weaknesses corrected before becoming habits 

50
143 

84 
41 

53 
52 

13 
20 

8 
5 

3 
5 

Chane e to observe, prac tic e and exp eriment 54 58 69 25 8 6 

Read as in Table LVI .. 

of the total rating of the c.ommendable features of the 1aborator~r 

soho 01 by the Oadet teachers. It can be seen from this table that 

the outstanding feature was that of cadet .t,eaching under !~ 

£lanned supervision. This item Was given first plao €I rating b~T 

one hundred sixteen cadet teachers or aoollt 42)0 of the total IlU1n­

"ber rep orting, 

TABLE LX 
SUMMARY O}jl RAS:ING 0]1 DISAPi:lRO VBD J!1EA~URE;;) 

OlP THE LABOHA'i.'OHY SUHOOL 

... I :"ti jJ '" Ii === 
RankItems rated 

1 2 6 
___________-----··--I--+-t--t--r-t--­
Too much time for cradi t earned 
Not enough ac)'cual teaching partioipa.tiol1 
~uperv.Lsion not construct:Lvely' helpful 
Unable to use academic subject matter 
lJ at EUloUgh chane €I to e:;tp erilnent 
Uncertain as to wants of so,oorvisor 
Su.pervisory ori tiel em i.JJlp:roiJerly l.lu,de 
.l:fellJ.ody· for teach:i.ng <lo:eec·ts not given 

108 29 26 5 2 ... 
62 '/)7 12 10 5 1 
4 9 6 2 :3 1 
14 21 Ie 1 2 2 
11 2i5 18 6 ::5 -
30 46 26 11 1 2 
:3 6 8 1 ... 2 
4: 18 14 5 ~. 10) 
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'llhe survGY in whioh these :Luterv:Lews tOOkihL(;O Vh~a .rIOt 

started until mear ·the end of tIle semester. Th:ls gU,V(j the Cil­

det t sachers aml)le 0.pllortuni ty to have formed SOlH) o~)i.niorls 

oonoerning the fea.tures of the labor,':1.tor~' school of lihie].l th.e~r 

did not ap'prove~ The table given at the top of the page ~lre­

sents a. sununary of the rating of the adverse fetltnres of the 

laboratory school uy the cadet teachers. 01'18 lEmdred eieht 

cadet telAchers listed as their chief criticism the fact that 

the course involved entirel~ too much ~ for ~ 9ye4~~ 

earned, This item Was given d first place rs.tingt.;7 aplJI'oxi­

mately 3916 of the total llllIJlber re.90rting. dixt~r-two bolieved 

that there WaS no t enough actual teaching ,;;1(1 .§;fJ,V0 tha,t j tom 

a rating of Sixty-two first ,t')lace ra;nkings. 

summary of	 General Opinions 

.An attempt was made to get a general roaction of the os.­

d.ot teachers tow~rd the entire s;ystem of cadet tea.ch.ing. !:rhe 

cadet teachers 'vvere asreed to rate aooording to order 0:1' imp,;rt ­

'll.A.:BLE LXI 

SU1fI.MAltY Oli'	 THE Hi~Tn:G OJjI 'Iil-L GElJE.R..;.L .Il'~TU~U~S 
BY TRill CAD.!;;T T1lACID~11.3 

Items rated	 Rank 

64 51 2 
--------------------I---I--·-t--;----r--
AJo. most worth-while llnctortalr:irJ.g 121 47 39 1 1 1 
~ fiJ:l0 place for ahildron. D.l.lcl . te1J,chEJ:t'~~ . 66 ?9 49 6 
Inspirational uonefi t to 01:1dct 
Dot worth the cost and offort 

ttl,;J.chol'S 54 
17 

74 
4 

51 
2 

2 
4: 

1 
:5 

... .. 
J:li. waste of time and effort 2 '7 1 ... t,j 

Overell'olided. oonditions '!')... 11 8 f'.) ~ 1 
----'--­

Read as in 1'able LVI. 

H,I



the addi tiOll of any other comments Whioh the;)! Juight vIi ah to 

make. J}he resalts of this sU.JlliJlary of gOllEll'al oj)inic>llG D,ra 2;1 v­

en in Table LXI. 

The resnl ts of the taiJl e 011 the Drec sdint; ragl3 BhoV7 that 

all the genera.l opinions which have been heavil~r I'ate CL b;y the 

cadet te&ehers are commendable one, Oue hU.ndred. t\:'lent;y-o:ne 

cadet te~chers considered that it was a very worth..YJhile course 

in college and gave ita first place rati113 wi til a score of ona 

hundred twenty-oti'~ji;or 43;6 of the total mmlber rOl)Orting. 

i'he summary of the responses of the cadet teachOl~s as to 

whether or not they "would take cadet teaching if it wert) elec­

ti ve instead of required, l)rovided. they had ]:noWJl at thH bt;J:sin... 

ning of the course 'what they knew abol1t the system \7hcn they 

ha.d finished., ~s .answered affirmatively by two hundred tl:lirty... 

three and in the negat i vo b;y twe:nty-six. 

SUlllIna.ry of OJ up ervi sor~y Hatings b;y the Oadet Teachers 

A total of thirty-three su.pervisors were t oao11.1n[5 in tile 

Laboratory ";ohool at the time of this sl1rve;y' and of tilis total 

ratings were secured on thirt:f. :rlhese thirty sl1j)ervisor3 Vl'ere 

rat4d by two hundred seventy-eight oadet teaclHH'S. This rat-

has already bfJon glvcn acoordiuz to Lldividual suporvisol'S, as 

well as a SUlllfllarJl of the J:'I--ltinz;s of tile Sl1:lor'v 180:1:'8 for (Juah 

of the thl~ee administrative divisions, 

In order to get a complete SUlllIHur,Y of the favQ!'v,bla tUHi 

UJ.lfavorabl e sUjJorvi sory' l'a-tings, the ~:llJ.Jnlaa~d(:.HJ J:f LheLhl'ea 

divisions have all been gnt toge'tJler in two talJlc;)l:J" ona (leal .. 

ing With favoral.l1s, the o"bhar With unf~tVoru.l.,].e, l'utinc:;kJ. 



;:;)'mllvL.l.II.Y 0]1 'r1:L8 Hil.ll'IIW;3 0]1 ]lAVOHABIJijJ 
SU.PEHVISORY C~U.iU.I1.\IES 

: = = 
Items rated RanJr. 

SyIll,pathetic with the cadet teacher 
Definite as to what is expected of cadet 
]Irank 'c1'i tic isrn in a Idndly helpful way 
Inspires a cadet to do better work 
ReaSonable assignments 
.AlwaYs willing to help 

rRead. as ~n Table LVI. 

TABLlJ: LXIII 

1 2 :3 4 ~~ 

D 6 

99 
91 
93 
34 
44 
31 

:,)6 
66 
95 
55 
27 
43 

53 
29 
66 
60 
52 
53 

37 
25 
23 
40 
50 
49 

12 
31 
9 
26 
37 
43 

10 
5 
8 
13 
38 
31 

Smv.IlVIA.RY OF THE HA~f.lI1JG.::i 011' UlJFAVOlliU3LE 
SUPERVISORY QUALITIES 

Items rated Rank 

Unreasonable assignments 
B.l!rsh, unfriendly cri tiaism 
unWillin~ to gi va needed help 
Indefini e as to expectations 
Un syrupa that 10 

1 2 3 4: 5 6 

54 
32 
16 
119 
28 

26 
29 
26 
36 
37 

23 
24 
29 
14 
30 

11 
11 
10 
13 
20 

19 
8 
14 
8 
13 

-... 
... 
... 
... 

Read as in Table LVI. 

Table LXII indioatea that the three i tams, syInpathetio .!:!-J­

ti tUde, defini tene.!:l_~ and frank .21:!t.ioiSnl, rank very closely to­

gether in the estimation of the oadet teaoher With respeot to 

favo~~ble superVisory qualities, 

In ~able LXIII it is shown that one hundred ninetoe:n oa.det 



teaohers lis.ted as their primary griavanoe the fact tha't they 

ware unoertain ~ ~ what the;y: ~ sup,losed 12 ~ or hal' they 

should proceed, The maintained that they shoUld be instructed 

more defini tely regarding the ex,Pectations of the supervisor 

and the methods of proo edure. 

JPifty-four listed unreasonable assigryrnents as outstanding 

among the unfavorable qualities, Many students olaimed. that 

in orde~ to teaoh suocessfully in the laboratory sohoOl. thew 

were foraed to slight their acad.emic Bubjects t 
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CHAPTER VIII
 

RESULTS OF INTERVI:HHVS WITH SUPERVISING TEAOHJllRS
 

Introduotory Explanations
 

It i~ undoubtedly true that the Illost important and critic... 

al phase of teacher training comee at that time when the 1'1"0­

spective teacher is taking his supervised cadet taaohulg, Upon 

the supervising teachers falls the serious duty of properly 

training those Who will in their turn influence the next gen­

eration, The main pro-blam centers about adequate training and 

how it shoul d be undertalten, 

Supervision is a cooperative enterprise and in order to 

be succ es sful there must be that mutual underste.nding between 

the cadet teacher and. the supervisor which will insure both ~ 

fair, generous, and sympathetic treatment, 

By means of a series of interviews, information was secur­

ed diVUlging the relationship between cadet teachers and their 

supervisors. These interviews were held with both the cadet 

teachers and the supervising teachers actively engaged in the 

Laboratory~choolS of the KanSas st@o,te Teachers Oollege of Em­

poria during the second. semester of the school year 1932-33, 

Speoial interview forms were used in obtaining this ill .. 

forma ti on, * Every effort was wade to get a fair and frtJU'!k 

* See Appendix B for cOlIlplete interview form, 



expression from the sllpervising teachers about the oa.det 

tQe"c,hers and. the problelIls arising in the i~ield.s of their 

19.0 t1vi ty. 

The first seotion of the interView form used by the 

su.,Pervising teaohers offered. a list of suggested i tams deal .. 

ing wi th superVisory diffioulties in the handling of the oa­

det teaohere, The superVisors were asked to rate aooording 

to their importance those difficulties which had confronted 

them while in their supervisory capacity. Ample space was 

e.l~owed for the addition of other items whioh the superVisors 

might wish to include. 

TABLE LXIV 

SUPERVISORS' RATING 0]1 DIJJ\b'ICULTIES 
WITH CADET TEAOIlillH.3 

It ems rated..# Rank 

Cadet teaoheJ;' f3 resent superVision 
Little cooperation
Desire to gE/t "by 
Race proplem 
~~deta consider assignments heaVY 
Lack of feeling of responsibility 
Too rn&ny.social activiti eS 
No desire for pJ;'ofessional growth 
La-ok the ability to teach 
Poor mastery of subj aot matter· 
Li ttl e originali ty'fC 
Insufficient preparation* 
Too much outside work* 
La.ck of personali ty* 
Li ttle understanding of psycholOgy* .. 
~oo many oaa.ets in one gradeltl 

Poor English*
In suffio ient baokgroundif' 

1 2 :3 4: 5 6 7 8 9 

.. .. 1 ... 1 2 3 4: 3 .. .. ... .. 1 4 3 3 2 
1 1 6 3 3 2 4 1 1 
... 1 .. 1 .. .. .. .. 4 
1 
8 

1 
1 

... 
4 

1 
4 

2 
2 

4 
1 

1 - 2 .. 4 
-

1 ... Z 1 1 1 4 2 5 
1 4 .. 2 6 2 1 2 1 
? ? 5 .. 1 2 .­ .. .. 
5 
1 

4 
2 

2 
1 

1 
... 

.. 
1 

... 

... 
.. .. .. 

.. .. 
-

... 2 ... .. .. ... .. ... -.. 

... 
.. 
1-

... 
1 
1. 

-.. 
... 

1-.. 
... 
1 
... 

.. 
1 
... 

.. .. .. 
.. .. .. 

1 .. .. .. .. 
... 

.. .. .. 
-

.. 
1 

... 

... 
.. .. .. 

... 
.­ .. .. 1 .. ... - .. .. 

,~-

Read as in ~,1aole LVi. 

------------------------_.---~~...............
 

* Items added and rated by the supervising teachers. 
if aee Appendix B for oomplete interview :t'orm, 
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Aco ording to the preoeding table, the three sali ant dif ­
• 
ficu1ties that the superviSing teachers have with the oadet 

teachers are, first, a lao,k of responSibility, seoond, a lack 

of a"bility to teaoh and, third, inoomplete mastery of 8ubj eo t 

matter. 

TABLE LXV 

SUJ?ERVI30RS I RATING OF REASONS FOR ]IA,ILURES
 
INCADBT TElAe HIl{ G
 

Items rated 

Inabili ty to oontrol pupils 
1m]? e diment a of speech 
Self aonaciousnes s 
Poor knoWledge of subj ect matter 
:Poor qualities of leadership 
Very little initiative 
Not interested in teaching 
LoW decile rating"'; 
Laok of a.dequate methoda" 
:Poor command of subj ect matter* 
Weakness of .p er Bonali ty" 
Poor voice q,ue,li ty and control* 
Inability to follow the trend of 

pupil. thinking* 
Laok of sympathy for pupils* 
Inabili ty to use pU~Jils res~onse 

and questions effectively 

Rsad as i fable LVI. 

-
1 2 :3 4 6 6 7 8 9 

5 6 (6 4 2 '"" 4 - 1 
- ... 1 - 1 ... - 10 ... 
2, 4 2 1. :3 6 2 1 ... 
12 6 2 4 .. .. .. - ... 
3 
2 

5 
'6 

4 
7 

7 
3 

2 
2 

1 
1 

-... ... .. foo­-- - ... 1. 4 4 5 2 1 
1 1 2 ... :3 2 5 2 ... 
- - 1 ... ... - - \­ .. 
... 1. ... ... ... .. - - -
1 
- -... .. 

... 
... 
.. 

.. 
1 

.. 
4 

-... 
.. - --

1 .. ... 
a 

.. .. -.. -.. .. 
- -.. -- -.. 

... .. .. ... 1 1 ... .. ... 

A J?.£9r lmowledge of subjeot matter is given as the ohief 

reason for oadet teaoher failures. Ij}he next 

anee is the ina'bili t;2 1£ oontrol EupilS. 

reaSOn of llilport.. 

----------------------_.._--,._--­
~ Items added and rated, by the supervising teao hers, 

i· 

i••...,... ~ 
; 
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I 

TABLE LXVI 

"iVEAKUEG3BS OJ? 31'Unrm1' TELWHHI G­
UND~R 1'lIE IillliSl!lNT SYS~!nillJ 

"~-" 

Items rated RA.UK 

. 
Read as in Table LVI. 

L_ 

-I2 3 4 5 6 7 8 

Too many oadet teachers .p er stlpervisorlO 1 1 2 - .. ... .. 
Too 1i ttle aotual teaohing for cadetar 8 5 ... .. - .. .. 
~fi~~~~uR~~I~e~~%f~p~denough 10 

~ 7 .. ... - .. .. 
3 1 5 3 .. - .. 

Teaching hou:vs of supervisor too long .. 5 2 ... .. .. ... .. 
Insufficient time for in divi dual 

oonferenoeS* ... .. .. 1 .. - ... -
Life oertificate and degree students 

in ilihes &11 e class'" - - .. 1 .. .. - ... 
~tudents d.o not get broad. enough fWol?e 

when teaching only one or two Sllb-I 
j eots'll .. - .. I ... .. - .. 

Complications resulting from~ork With 
three year state at Ude.~ts· -\ 

In the table give above, the supervising teachers were 

asked. to rate the i teras dealing wi til whatlthay considered to 
~ 

be the weaknesses of the present s;ystem of oadet teaching, 

They were to rate these items acoording to the orde.!.' of im­

portance an.d to add any other which they might have in mind~ 

The results shoyi' that ten supervising teaohers -believed 

that the chief weal'>:.nesses Ylera the conse:luence of the fact 

that there were too man;L student teachers per supel·vis 9:t:• 

.Dur1ng the semester in Which 'bhis investigation Was wadlJ , it 

was found that the number of cadet teachers per supervi.sor 

rl:D:lged from af3 low a.s two to more than thirty, IJ.
1h6 greate~i; 

* Items added and rated beY the l;111<:Jervielng teaohe:r.'f3. 
*# Ad.ded but not rated. 



129
 

~~ber of cadet teachers per sUpervisor was found in the two 

lower divisions of the laboratory school. 

A typiCal situation in a large number of state teacher 

preparing iusti tutions with respeot to the supervisory' loa,do 

is given 'by lParmer, who describes tIle situation as follows: l 

Twel Ve oritics have from one to five students.
 
lHfteen critics have from six to ten students.
 
]j!i:fteen critics have from eleven to twenty students.
 
Nine critics have from twenty-one to thirty-six students.
 
Two critics have from sixty-six to ninety-two students.
 

men supervisors gave the opinion that a weakness of equal 

importance wi th that of' too many cadets l)er SUl)ervisox was that 

of the regulations regarding a~littanoe to Cadet teachulg. 

~illae thiS is a pu'bliC institution, all must be admitted to oa­

det teaching who present thamselves for that purpose. 

TABLE LXVII 

ADVANTAGES OF ;,j~j}UD.iill.~T TEAOHING 
UNDEIl THIi4 ERESE!{T SYSTEM 

Items rated Rank 

1 

Cadet teaching under well planned sup ervi sionll 
Individual conferences 
Chance for ob servation, practic6* experiment 
Theory and practice fit together #: 
Students gain knowledge of 8ubj ect matter ae 

well as techniqueJj< 
Growth of aadet through participation* 

Head as in Table LVI. 

... 
21 -

..
 
-


2
 

9 
14 
5-

... 
-


* Added and rated by supervising teaohers, 
*# Added but not rat ed. . ..
 

3 4 5 6 f ­

6 
12 
2 .. 
1 
... 

... 
1 .. 
... 

... 
1 

-... .. .. 
--

... 

... 

... .. 

.. 
-

I 

1,. Farmer, •• N" Conditi~ns.~I1eadS .2.±,}iiIi.lClOn8i~1 e 
'Normal Schools state Board of I?uOlic AffaIrs, J.,.a.dlson, ~dFJJOon ...--- .
sin. p. 

..

254. 1914, 

1 
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Aeoording to the preoeding table, the chief advantage not.. 

ed "by the sUpervising teachers was the faotthat there 'Was am­

ple opportunity for o'luserVation, .!2raotice ~ exeerimentation. 

Well-:elarmed su.pervision for oadet teaching Was also aonsidered 

as an outStanding merit, 

TABLE LXVIII 

PUPIL DIF1PIOULTIES DUE TO PRESlllNCE
 
OF CADET TEACHERS
 

Items rated Ra.nk 

1 2 3 4 5 6 

Un~11.1y conduot 2. 7 7 3 1 
]1ormati on ot undesirapl e hab its 
Lack of int'erest in sohool work 
Tendency to tryout the cadet teacher 

9 
1 
9 

3 
4 
6 

1 
7 
3 

3 
6 
a -.. .. 

.... 

... 

Tenden~y to do work less thoroughly"* 1 
Tendency to develop dependency· 2 1 1 
\if:r.'ong notions imparted by cadet teachers* 1 ... 
Int~rest slrunps when oadet teacher is not 

resourceful and creative* 1 .... 
J?upils senae difference between cadet 

teaaher:and the su.pervisor*#
Too many student personalities to whioh 

young children must adj ust themselves* .. 1 1 
Lack of background and essentials i:q.

major subjeatby cadet teachers*# 
Loses interest of. ohildren by working 

to 0 SlO"WlY* .. ... 

Read as in Tabl e LVI, 

There is no ~uestion that the presenoe of cadet teachers 

in the classroom adds to the diffioulties of the superVisor in 

t;pe handling of the pupils. A list of suggested dif:Eicnltiea 

---------------------_. ­
* Items added and rated by the superViSing tea.chers,
*# I terns added but not rated. 
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were given to the supervising teachers to rate aocording to 

the order of importance. They were also asked to inolude any 

additi onal ones which they might have in mind.. The results of 

the rating of these difficulties are givon in the table OU the 

prec edlng page, 

The two chief difficulties, according to the table, oon­

cerned (1) formation.2! undesirable ha-bi ts resulting from con... 

tects With the cadet teachers and (2) the tendency to tr~ out 

the oad.et teaoher, 

auggested Changes 

The supervising teaohers Were asked to list a nwnber of 

changes or additional features whioh Inight bring about a bet­

ter understanding and feeling of c.ooperation between the oa... 

det teachers and the supervisors, The nllluber in parenthesis 

preceding the statement or suggestion represents the nmnber of 

supervisors Who suggested the item, 

I, (6)	 More time for student and superVisor to disous~ 

work, 

2, (7)	 Opport~ity to meet students in a social way. 

3. (3)	 Daily oonference after each class. 

4. (2)	 :&~ewer Cadet teachers per supervisor, 

5,	 (1) ~upervisor shoUld have charge of teaching at all 

times, 

6. (1)	 Observation and partioipation in lUore subjects, 

7,	 ~lt~Better pr~pared student t$aohers both in content 

of subjeot matter an.d i;rl, IrJ,gliah. 

8. (1)	 Establishment of a professional semester. 



9, (1) Frank talk 'with students conce:U111.ng oonferenoe r(;l­

c!'uirements, 

10, (1) A cou.rse in the philosophy of' ed:o.ation rej,uired 

of all students before entering praotice teaching. 

11.	 (1) Students should be required to pass subject matter 

tests in addition to regular requirements. 

12, (1) Student taking practice teaching in a skill sub­

ject should also do teaching in a Bubject matter 

course, 

13,	 (1) Limitation in number of hours of work during the 

aemester of pract ioe t sa-ching, 

14.	 (1) Definite understanding as to the mnount of time 

necessary to do good work in practice teaching. 

15, (1) Better training in modern languages espeoially 

Spanish•. 

.Among the suggested ohanges, two suggesttdns stand out, 

In the first place, more time is needed for disQussions and 

conferences between the student teacher and the superVisors 

concerning the work of praotice teaching, In the second place. 

an opportunity for meeting the cadet teachers in a social way 

Vlill do much toward establishing a better feeling among the 

persons	 oonoerned., 



SUMLi,A..HY, CONCLuSIOW;» i~m H.b:UmlMlil.UD"ti£IOlL;, 

Introd.uctory Remarks 

The purpose of this sttldy Was to investigate the rapport 

which exists between the Cadet teachers and their supervisol'S 

in teacher trainin~ institutionsc . • While a great de~l of spac e 

was devoted to the historical develol1ments in 1'oreign Gotmtriea 

as well as in the Ul1ited ,jtates, the real crux of this stud;y 

Vias centered about the laborator;y school of the 1(8..11819.8 sttJ.te 

Teachers Call ege 0 f J.!./mporia. ~'his teach ElI' training ssst em was 

gi ven Spec iiie treatment and Illost of t11e conclusions and rec­

ornmendutions are 'based upon the l"esul ts oJ: 1;116 interviews car.. 

ried on wi th the cadet teachers unO. 'tl.l.e sU90rvisingteaehers 

l:~ct'Ually at work: in the 16.001'ato1';):' schools ot the Brnporia. ;itato 

~'eaehers College during '~he second someste:c of '~he school yelr 

Many books have besn writton conccLcnLlg the Supt~rYi;;don of 

tSCLcllers in the SCIlOOl 01' 'this COtlntl'~l, DDt Y(Jr~' 1ittl e is 

fOtmd whioh has a spocific trea:tJ!lent of cadet teacher a.nd. SU-

l)Orvisory rela:tionshi.!:ls. '.J.'he o,ne B.:ilie.nt oontriuu:tion in this 

field has been the book ;;)U120.~'Y):.!:t~ .:::.i:?d,0.iL! ~:eaci~l"ng, viritten, 

and comp· iled bv,. ArthLLr lieuc]. in li~)30. 



~lhe seo 11 e of this s tll,'l'I OO,'il_'I'.)1"; !.i:. ",')<.:1, ·".'lI".·.,,·,,+·,_ .... ,; , .....~,.,.L " t,L "i;V::le L 

development of teaCllEl:t:' training ul:Jd 138cono, u, ::1pl2loi:2lc 

went of teacher training partici"Ji1Lioli in the llUJ01\:"Lor;; sc.;lool;;; 

of the :Kansas Jtate J.'eachers GOllo:)G 01' J.,;jjjrlor.ia. In 'thl.s ijeC­

and portion of the stud;»), considEH'aule attention \'h~;; L).V(:3~t to 

tJ.l.8 prose:lt set-up with respect ·to cir/let tHu,CliOT undo i3U"EU'vi;:,w 

rela tiOll$llips, 

Teacher Traillhlg DeveloqmeYr~ i:a ;810r610'n Gotmt:cies 

gUil do, or in the teachLlg of t.tle ;yOmlger c.i:lild::con of th.9 f il!ni.­

l~,/fJJ! the older 01111<1:1."611, Ed!'ly te"clw:c trj.illl:rli~ in E.n~;lE~11d 

was centered i11 the moni torial syst EJwe of LfJ,.uoa:.n 61' alleL 3 ell, 

and in tlle Shuttleworth aJ;:lprentlcosldp s,y:::>'ti31n, ~'o J,!\rance gOOS 

tlle credit of having tho first to':J.cher tr.lining class in the 

world, that of' .h'ather Domia. e:t .,L,;j'ons. :rho first j)LWliC llor­

lilal school ViaS looated at Earis ill 1'7'014, In Hl08 the lJ.8'i)ol.eon­

1c plan of educatio.ual reorga.:ni zat ion irwluded normal schools; 

la'vvb of 1833, which provided in addition to a 110rmal 30JlCiol 

~wstEjJil, wodel schoolfJ \;1110h VierS under the cOll'trol of tLt:l cU..... 

l:L1].rill.J1l j;'X'ueCGlltoriu,!il ~(t .d..~<lld in lu~jr/. It! luI9 tid') .:.I·n:~, 

Go'{OrX,faElnt Jnado pOfldiiJle tilt, tl':',t t1Jl:L:3JJ.illOU.i.J oJ' .l.lu.cuLil ;,:.,cl1\:l011;;). 

J:j OQ.l:'Hi.S e IUO st of ·t 11 e~;l 0 (H.J,1.'ly t e a(d1(~ l' 'tTLJ. :L,,; ill:3 t.it D,t,,}. 0.: \.3 ~ 0 1 (1. 
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· were ColUi;l ella d to wae the low(JJ:' classes of the no rmal schoc)l 

itself. A small arnolm.t of work in teacher tralni:u" i,'S,S also 

cLOne at an earl;y" date in aus tria, Holland, and SVJi tzerlaxtd. 

~'eacher ~rail1ing Development in -the United states 

The £irst teacher training institution$ in the United 

8tatee were priva te institutions and had as their lJ eginning 

the foundation of the ]lranklin .academ~v in 1756; however, the 

first real teacher training school in .ti.UneriCa was the private 

school of Samuel Hall founde d at Concord, Verm.on t, in 1823. 

The rise of the monitorial system of Lancaster and Bell gave 

teacher training an impetus throughout the aC~ldemies of the 

la.nd. ~'he first definite step in the Un! ted. states toward the 

professional education of teachers was the normal school idea 

as developed in the academy. Years of endeavour on the part 

of enlightened educators were neoes sar;y in order to put across 

the idea of public normal school s. Much oredi t for the rise 

of the public normal school should go to such men as Carter, 

Mann, and :Brooks. ~he first public normal school was estab­

lished at Lexington, Massachussetts, in 1839, 

The normal schools of KansaS show the effects of the early 

normal schools of Massa.ohussetts. The KanSas l~ormal School 

took its form of organl.ze,tion from Illinois, which had in turn 

taken its set-up from the normal schoolS of Massachussetts. 

Mo st of the early· normal schools pro Vide d tOacher training 0 ith... 

erin the form of model schOOls or through arrungc;llnent wl·th the 

authorities of the city schools, Many of the later normal £)1'0­

vided by statute :for the estaulil:lhmsl1t and rnainta:nanC(3 of a 

l)raotioe school, 



Teaoher Training Development at the Kansas 3tt.ite 

Teachers Oollege of Ernporia, Ka.nsa.s 

The earl~~ model schools and provisions for prac'tioe teach­

ing ~llrvived a rather precarioLls existence at .lllmporia. ;;;Iometimes 

facilities were lJrovided at the normal sohool and again at the 

oity schools, Beginning With the ;y'ear 1880, the estalilishment 

of a model school was made at the normal school which has con­

ti;nued to the present day and is now lmown as the la.'boratory 

school, The present laboratory sohool oonstitutes all the grades 

from the kindergarten through the senior high school 

statutory Basis 



137 
degrees nMl:kster of Sdi... 

In 1923 the name "Kansas state 

Teachers College of .blmporia. 

of Soience '! was given, arld in 1928 .:the 

ence!! and l1Baahelor of Arts" • 
... 

Normal was ohanged to KanSas state 

Other normal schools in the state were originally branches 

of the inst:l.tution at Emporia. ~lhey are now i:n.dspendent and 

bown as The ]Iort Hays state College at Hays, and The Pi ttsburg' 

state Teaohers College at Pittsburg. There were also a nuraber 

of private normal schools in Kansas at o:l:1e tiwej thus the state 

was aided at a time When it sel~iously needed. trained teaohers. 

l)r(;jsent status and Set-Up of Teacher Training 

at the Teachers College, Emporia. Kansas 

All teaching participation by Cadet teachers is done in 

the O$1l1pUS laboratory school. !I:lhlhs\.l&jbbqto~. sahb.oihlte dtv1d1.ed 

into.;-e:pree divi si ons for administrative purposes, the kinder­

garten-primary, the intermediate, and the junior-senior high 

school. Cadet teachLlg participation may be taken in any grade 

from the kindergarten through the high school, and both theory 

and practioe may be taken under the same superVisor, 

All supervisors are considered as regular members of the 

faoul ty of the Kansas /State Teachers College (:if Emporia. A 

minimum req,uirernent for those who teach in the la'boratory 

schoole. neoesei tates that they have a master's degree and pre­

Vious outstanding teachidg e..r;:perience in the field in whioh 

.they teach. 

The Purllose of the laboratory' is to set IIp t as far as is 

hU.tnunly po s sible, ·the best lea-rning conditions tor th.e ohild­

r'an Who attend, It is maintained t.h.a.t the student teaoher 



will learn to teach in the type of school in, which the pupil 

learns best. 

1?A11T II 

8mmnary of Results Dealing with 

Cadet TeaCher InterViews 

Introductory Remarks 

A study was made to determine the relationship existing 

)atween the cadet teachers and their supervisors, all of whom 

were activelyengaged in the laboratory school of the KansaS 

S-tate Tea.chers ColI ege of Emporia during the s eo ond semester 

of the school year 1932-33. 

Special interview forms were used. These interviews 

called both for general information and also the rating of 

the supervising teachers by the oadet teachers. The cadet 

teachers were asked to rate their supervisors With respect 

to favorable a.nd unfavorable quali ties. In tabUlating the 

results, it w&./? necessary to set up the results and tables 

according to the three administrative divisions of the lab ... 

oratory school. The first part of the chapter dealing With 

,these interviews comprised introdltctory remarks and explana... 

tions. ]'ollowing the introdu.ctory remarks, tl.l.e first part 

of Chapter VII oonstituted the tabulation and swnrnary of the 

kindergart e-primary di vision, ~he t abulat 1011 of results and. 

summary of the intermediate division followed, and last of all 

the junior..senior high sohool. In the end a c ornplete· surnrllary 

of the three administl'ative divisions VialS giVf3n; this inoluded 
-all re sl1l ts of general informa'tl on, a s well a B tile tabula.ted 
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l'EJsu.l ts of the su ,srvisory rating'. 

Goneral Informati oXJ. 

During the somes tor 1n which 'this survey was t.'iken, 'tb.o:co 

were approx:imately three hUlldl'ecL and ton cadet teachers enro1­

1 ed. in the 1aborator;y school s. Two .b~1r"~dreti U Gven.ty-eigh t, o:r." 

907b of those actively engaged in _prHctice teaching, WOl"S inter... 

viewed. Their ages ra,r.tged from seventeen ;y-ears to thirty-three 

years, Eighty' cadet teacher s or 89/& were as signe d to the par­

ticular class in which tiley were teaching, while one hUYJ.dred 

ninety-eight, or t71jb, selected the class which they preferred, 

:$eventy-four, or 26%, had ,;irevious teaching experienoe ranging 

from less than one year to not more tharl ten years, Eighty­

two ~ta:'(jed that they intended to use teachin.g as a stepping 

stonetol3omething better, While one hurHlred seven ty-tvro in... 

tended to teach permane.utly. 

Reasons for Desiring to Teach 

In the summary of the reasons given for desiring to 

teaoh, it was discovered that one hundred fourteen listed 

fondnes~ for ohildren as their primarY reason, forty-seven 

listecl no definite reason and twenty-seven stated that ~ 

ebanoe to render oublio service was their chief motive,
,..;.,;;;;.......,;;:;..;;..;;;, - .1 .;.:;.;;;.=,,;;.
.... ..;;;.,.;;.:;;:.....;...;;;..:;.,.;;. 

There Were other items for rating given but the three list~ 

ad above predominate, 

REH;H~ons for .wsaring O::1det Teaohing 

. One hundred fort;y-three cadet teu.cheJ~S lsa,ve as thaj.X" 



a,hief reason for fearhlg practice teaohing the faot tht!t t}u~~ 

had hea:r:'d that :1, t was a UtOl.1. crh ll co lu'se 1f'1orty-four had he:';~rd__ :". ~ __ ,__ ,l:J • 

that ,t,Il,ere was too much ~ for ill credit earned, Eighteen 

had hearCl. that it Was difficult to !llease the supervisors. 

whereas nineteen had heard that it was impossible to ~ ~ 

goo d grade. 

Reasons for Anticipating Oadet 

Teaching With Fleasure 

The adVantages of skilled supervision was liaite<L,jH~S firet 

in importanoe by one hundred thirteen cadet teaohers; ninety... 

fi ve gave as their primary reason the fact that .the~ ~ ~­

:Lous ,to get aotual praotice. and eleven felt that their great­

est reason Was that the£' believed cadet teaching 1£ ~ ver¥ 

!1ractic al t 

Summary of the Hating of the Commendable J!l eatures 

of the Laboratory School 

In the rating of the commendable features of the labor­

atory school by the cadet teacherst one hundred sixteen gave 

first plac e rat ing to cadet teaching under well-plapned su,er­

yision. ~ chance to observe, ~ract1cet ~ experiment WaS 

given first place rating by fifty-four, Fifty considered it 

a hard task but well worth the cost t and :eort;y"'''~,hret) bo1:Levad------- ..........-­

that the challue to oorrect teaohing W(,l,ffl,JrneBsas before thelbe­
__.._' ~_. _ ' _.4<"'-'-­

Ci:iJne hatJit,'d wa.s outstanding in importanoe. 



]t&ting of Adverse ]Ieaturas of the Laboratory' School 

One hundred eight thought ~ there ~ .1.'2.2. much time
 

yent for the oredit earned. Sixty-two $.aid that there ~
 

not enough actual teaching Earticipation, and thirty asserted
 

tha.t they ~ unc ertain as to the wan~s ..2f-.Jhe supervi SOl.',
 

Summary of GeneraJ. Features 

Among the general opinions, rated 'by the eadet teachers; 

the commendable fea.tures received considerable weight, One 

hundred twenty-one gave first place to the fact that.cadet 

tea~hing ~ ~ most worth-while undertakil!.,g, fifty-five gave 

a first place rating to the fact that i t ~ ~ fine plac e i.2! 
qhildren and teachers, and fifty-four stres,sed the inspira­

tional benefit,s to cadet teachers, Of the total aniwers of 

of the cadet teac'hers as to whether or not they Vfould tal'Cs 

cadet teaahing if it were eleotive instead of required, pro­

vid.ed they might know at the begim1.ing of the oourSe what they 

knew at the end, "yes l
' was recorded by two hundred thirty-three 

and unon by twenty-six, 

Summary of Favorable Supervisory ~ualities 

Ninety-nine cadet teachers placed highest a's~npathetiQ 

attitude toward the cadet teacher in his difficulties. ninety­---_.....-. --'---- - - ­
one gave first pla.ce to ,defini tenses ~ 12. what ill sUEervisor 

expected of the oadet, teacher, ninet~r-three thought that frank 

criticism ~ a kindl~ helpfUl manner merited first place, forty­

four stress reasonable assignments, thirty-four rated the inE!£,i.. 
.. rat ional "b enei its primary in importanc e. [lhlrty-one oade t 

r~~ 
- -"'11 
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teaehers rateahighest wl11inggsss ~ the £art of the ~u£er. 

"'Vieor to hel,E,. 

Summa.ry of Un:favora·~le Supervisory iq\uali ties 

The complete sumrnary of thsllllfavorable ratings of the 

supervisors my the oadet teaohers shows that one hundred nine­

teen listed 8e,:their primary grievanoe the fact that the !B:­

;tlerviso:r s ~~1naefinl te .§.§. to ~ theil expected of 1£! cadet 

teacherS', ]lifty...four rated unreasonable assiwnents as the 

leading unfaverable or1 ticism, thirty-two were opposed to harsh 

:p:afriendlYGriticism, twenty-eight stveSsed uns;yJ11;pa.theti() at ­

ti tude, and sixteen stressed unwillil1gness !2. 13'1 Ve neetled help. 

PART III
 

Results of Interviews wi th Supervising Teachers
 

Introductory E4:planat;J..ons
 

In order that the cooperative enterprise of supervising 

'be suocessful, there must be mutual understanding between the 

cadet teaoher and his supervisor. A series of interviews were 

conducted to discover the relationship existing between these 

two groups and their mutual reactions. In the preaeeding sum­

maries the reactions of the oadet teachers have been given. A. 

total of thirty-three supervising teachers were aotively en~ 

gaged in the laboratory' sohool When this survey stUdy' was con­

ducted, and twenty .... seven, or 82%, reported in this survey. 

Supervisory' DiffiQulties with Oadet TaaOherEi 

The reSUlts of the interviewB With the supervising teaoh­



143, 

ers show t:h.at the three principal difi:ioul ties e:xperienced in 

h~dling cadet teachers as follows: first, ~ ~ 2i feeling 

of responsibili t:V of the cadet teacher for the welfare of the 

olass; second, ~ lack .£f ability to teaoh; and. third, the 200r 

master~ of sUbje~ matter, 

Reaeons ~or Failures in Cadet Teaching 

~he principal reasons for failures in oadet teaching were 

a;.s follows..: first, ~ poor krlowledge of su"bject matter; seoond, 

~J:1e :l.na9.:l.~:i~_¥ to Qontrol pupil s; third, the showing of po or 

gnaJ.:l.ti.eS.Q! leadership; and foarth, very little initiative, 

Weaknesses of Cadet Teaching Under the Present System 

The supervising teachers point out the weaknesses of the 

cadet teaching system as follows: first, the fact that there 

!!2 too man~ cadet teachers for each supervising teaoherf sec­

ond, t;he a:y:stem of admitting students to cadet teaching is not 

select:l.ve ~ough; and third, there is not enough aotual tea~h­

ing participation for eaoh Oadet teacher, It was found that 

the nwnbe~ of cadet teaohers per supervisor ranged from as low 

as two to a", many a£) thirty or mars, wi th the greatest load 

"being carried "by the supervising teaohers of the two lower ad­

ministrative diVisions, 

Advantages of Cadet Teaching under the Present ~ystem 

!lhs a.dvan-tages of oadet teaching 'Ulidsr the present system, 

according to the supervisors were listed as follows: first, an 

am£le o.eportunit~ ill observati.9..l2:, praotiQE"t and exgsr1mentation, 
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~,nd Second, ~ .§;£ste1Jl ~ cadet ,teach,inS' Ulldelr w~ll"".P.1.ann!?d .Em'" 

.£.ervislon. 

Pupil Dif:tioul ti 68 Due to th e Preseno e 

of Cadet Teaohers 

Obviously the presenc e of oadet teachers may greatly in­

orease the difficulties of the supervising teacher, Some of 

these difficulties have 'been expressed buthe supervising 

teaohers as foll.ows; first, the format! on of undesirable hab­

its ££ the part of the ~upils; second the tendency to tryout .
 
the cadet teaoher; and third, the tendency toward. developing 

& habi t of dependenoy, 

Changes li)uggested by the .:,jupervising 'reachers 

The supervising teaohers Were aSked to sug6est a numbe!' of 

ohanges or aa.di tions which might improve the policies of the 

pres en t system, These cornrne.nt s and changes follOw: 

1. More time ':for student and suoervisor to discuss work, 

2, OPIJortunity to JJleet the students in a social way, 

3, Daily conference after each olass, 

4, .Pewer cadet teachers per sup ervisor, 

5, Observation and participation in ltlOre su,bjeots. 

6, S.upervisor shOUld have alwrgo of teaching at all 

t lrnes, 

7, Better prepared student teachers both in subject 

matter and in .i.llnglish, 

8, .hlstab li srml en t of 8 prof eSt3i 011a.). s em€!; tor, 

9, lJlrank t~:il.lk w:lth stude:nts concerning COrlff~re:noe 

-



requi remen te. 

10. .it.\. course in the philosoph;y' of' ed..ucation for all stu­

dents a.nticipating practice teaching. 

11, H.equirement that student teaohers pas 8 sub j eot mat­

ter tests in addi tioll to regular reflllirements, 

12,	 Hequiremen t that students taking praetic e teaohing in 

a skill su.bjeo'b also do teaching in a subject matter 

course, 

13.	 Limi taLion all the number of hours of work during the 

semester of practice teaching. 

14, Definite u.nderstanding as to tHe amount of' time ne­

oessary to do i500d work i21 practice teaching, 

15,	 Better training in modern .languages, espeoially 

opanish, 

P.AI?T	 IV 

Oonolusi'on~ 

Supervision is a oooperative enterprise; for this reason 

it demands a vvillirlg attitude plUS the ab1lit;:l to put into e:<{e­

cution tllis willingness, ~tudents and superVisors must 'be mu... 

tually cooperative in ar(ler that this oritical period, lmovm 

us cadet teaohing, be successfll1, 

~lY system of tOdcher trainin,S and. grepa:n::t-cion mast be 

~3ubject to constant cllaXlge, What isup ... to-cta:te to-day may be 

ont-of -elate -~o -JJlo:l:':cow, for r lei uiso overi es are b elu,g' lDe-de 

in the ps;yohology of loa:cl1ing, i.n tlH3 J.,I,J.ea.:.,rlJ.rome,nt o:e humarl 

-trLLits, and i:ll clurictllw!1 COIlst:tuotio:n. 
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~1 
teach~rs for the schools df 

the land sho l11d. hs.ve of all a !3'oad lu;ool'utio:ty so.hool. 
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well organizel~;, s~'1stGm Jauet integrate theory, sl'tbjeot Llat'ter, 

'Iper,:'!onal characteristics and aotual ted,chLlg actiVities. 

The successi'l.ll supervisor niUs·t lla:ve the time and the aiJi­

lity to develop new teachers. ])espitE~ tl1e ad0'lllate training 

and. b aO]?i:6'ro und ai' tiLe Sll) ervisor, he viill ;yet be handicappe d 

if his supervisory load is excessive. It is a truism to say 

that no su)e:cvisor, hOViT8Ver capable, cun do S:ltifJfactor;y- 'work 

if ol1.xdened. Vii th too many s~ud.en,ts. 

The ideal situation \\lOuld be one in wL,ich those are 1'e... 

cruited 'who are [Jartioularly fi tted for the ~9rof'es8ion. A 

ILlore selective g:::::OQi? of' cadet t GJ,chers 'Vlill o'Oviously r,:tise 

the standards, in ad.dition to aLLevia'tL:J.6' jJany ot' the dif­

l'icul tie;:) vVilich the s;ys't em .:illlS-c nOYi confront. 

Hecommendations 

I t is obviously a d.ifficult 'pro 1.11 am "[;0 11iake l'SOOlm'.lenda­

tions concerning a labora:tory sohool whi0h not 0111y ranI'S among 

the foremost in the United States but; is also oonstantly ileve­

lOl)ing and improving its policies. In turn, such recommendt,'l,­

tio:ns are offset by the fact that any pu"blie institution of 

1 earnillg' , 8l1Ch as tllS l'.ansas bta'ce ~\eachers Gallego of' Bm.porll::,"t, 

is subject to restrictions ana. reglL1aLions over which it oan:not 

possibly have contl"ol. lfevertheless, SOUle suggersted. changes 

aeoOlli.t:)anied by b:cief exglallatio1l.8 , will be :;:et forth; Ji,eeclless 



1. .il 1l10rs definiteunderstt:tIlding 'between the au,dot 

teacher s and. their supo:cvisQrs with res pac t to 1311; ervis ad 

student tea<.:hing activities, 

tL'he chief criticism off'eI'ed. b;y "the cadet teachers I'i'lS 

that os illdefini teness 011 the part of the SU €l:cvisors. :"'lle~r 

did not knOVfwhat W8,S expGcteu. of them concernj,:ug the courSe 

in practice teaching. x'e.chapS.8. more defilli te set of ra:luire­

mente and goals for the studsnts to follow \70uld alleViate 

the 8i tUt::l.tion• 
2, .lUI al.mndance of patience ~J.nd. S;YElpathy With the cadet 

te clc1lsr ill :1"8 ~'l"'e"'v'is"ed .1·e'~"·"'l·;)' ''''J'"(J''l'Cl'l''-l'e'''""" ~ _ .L ~ .... ,.. '..l..... IJ ,(;;o ...,J~ ~L" u. . ..l. ,1,< v '-', 

~J.lhe cEdet teac:ll(~r enters his studcnt teu'GlliJ.lg vvith (). mix.... 

turs of emotions and. a c011lplexit;; of attitLldes, l.J.ii)l1Y 1.i8.ve no 

conoeption of vlhat l.t illeans, \~hile others havo S';"inecl errOll­

eons notions from other students who have traveled the road 

bsi'or e them. '1he i,3upervising ted-cher illl1St at this c:ci t io ::i1 

IH3ri ad 8-':.h1"b1t a high degroe of iJati ene e and. .s;YLl,Slu.th;y vllth 

these novices vlTho are cOJ.1j)uraule to chilclren of t.he ki:uder... 

gi.'.~rtel1 cLS the~y ended-your to .lJe:cfect tlle,;~selves in their 01'10­

3, Hewer cadet tauchers Bar 8uverviaor, 

'ood ('13110
1....' ,f.. 



t:cain all those WllO naVQ the '.J.ualificI1tions fox' i'Hualttance, f"or 

at the stt::1rt it is oertain tl1at tlJ,e1'e ,i1'O 1,lal1~r 'who tHe doarned 

to failt1.re. l,J.oaCl.el 1 1st S 'VinaL liE) 'term ~;l J:o ur 11i:L;;O ~3 cd' iJ:rGlii,I:i.­

nary sel action: sc.'holaDtic reco"uF<, (,[1,al.'L't',7 ',',.l,. ~... v .l.,d, ... 

t~~ processes, 'lna-li ty of J?ersonal tra.its, anG,. II 

He VlOD.J.d eliminate alJ. those; :Ln 'LnG lOIi/er ;~~)i!.J u,(;(;i.n.:'o.:Lj' "c(l 

scholasl.iic rocords and. 1:n the 'J.I1.ali t;y of lw.l~,.a.lL1Gnt:l ",iJi,tb.l 

prOCeSS6:3. 

estaolished, a;nu onl.'o1'08(1, :\:01' SOLlO 

eliminate a CaJ.1cU.date no LlI.!.tce:c Jlow<cow:L:;:iing .ilLJ othG:C qu,, ­

1i ties migllt be.' The selection of the (Ji,ndid.:..Le f'I'().Lil the 

standpoint of personal t1'ai ts relJ.Ltisi to to L;'ood ci'Liz.i;:llf:3h1p 

na.turally depends upon the jUdgment of thosr,;) 'who cansti tutsrl 

the agency of selection. 

the superVisor.
 

It may be questioned uS to whether or not tho laoor:LoL:s
 

and labor involved. It is certain that this is Jns fa~tura 

vilh1cll, ri1a]cEH:3 the ~ltl1d13Ilt teaching COD,r;,:) hard :J:'o:rilUl1Y. 11.::1 it 

'IJortll the IJricc, orwould :ltbe b to:),' to ULU.ltltitutJ fo:c thi;;) 

--_._---,_.......,--_._,,-,..._---,---_.--__
.. ..._.~-~-,._---,,----,-'--------



One I S :f nt lire au 0 c e;~ 8 in ld s c110 ~ (;)'1' ,1'1.' "I' ti 0.'("l ",..'i {3,',',," .1 i~, t'l .')' 0 ,",• v _ .~, ~ I.l._ '.t: .L., 

thorough foundation in the 1)hilo1801)hy of 0\:tu,Qu,'CiQll :£'01' all Q,'j,­

det teachers would contribute gr0atl~ to the success of the 

pr'ospsativa "beacher. 

7, OpgortuDi ty to mSt:di the oaJ.0t teaclwc's in a 8001<:;,.1 'r.. 

.4UilOllg the chief snggestions Jiiad0Uj tlle supervisors 'them­

selves Wa,8 that of a ne,;)d feD.' we ting tile cacl.et teacilel"(;, in e. 

social way, to )r'omote a batLer :celatioru::;hip batv{oen t:ne t'.Jo 

groups, Individuals grow to ullderstand. and apf;ll"fWiate one 

(;trlother through many channel s. Hot the lotlst of these oppor .. 

tunities is that "'f friendly assoeiatio1( ou:ts:Lde of off'ice 

hOlJ.rs, vlllE:l11 the cares and allxieties ofdrofesdonal life are 

set aside, and a f::l,yitit vf freedom, cOYlgC!nL;J.i't~i i;.l.nd. r'oll;i.xa­

tion ma~T have a chance to furtJ:lol' ,:;ooci fe110"'/8111.fi. 

8. .8stablishrnent of' a l)rofessional Semei:'iter. 

:L11l8 estab1isbment of a professional semester "ilQulCL ~Jro-

'Vide the cadc"t teaoher Vii th !:l.w.ple tiJ:lG and. op,i)ortuni t~l to d€)­

tho cadot teachor. 

!J.fld failure 18 inSldficient 01' OY()fl, J)OO!' lj:t,'OfJi"l.raL1on in LLr.d; 
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'~kle poorly €hltlippecL tea.o.hoX' 0<.:1.1 at bE~;3t poor' 0:1.' :ln~J;Lt;i. D­

fl.J,ctory l'Gsul'ts, u. si"tuationHh.Lch too OftOXl d,raVJ:3 clOVIXl lW­

merited. criticism llpon the dU:.lervisi.Gg t(1HCher'. 
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AP2El:JDIX A.
 

COlvIPLBTE IN~IEHVIEW JiIORl.I uS.:.m BY THE CA])£T ~\.illAOB.hmS
 

.Age, 0 ••••• Olassification•••••••••••• Supervisor•• o0 ••••••••••• o. 
• •• • •••• , I • , • 

The olass or olasses you are teach~ng 
.... o •• 0 •••••••••••• " " •••••••• 

state wheth~~. ~hiS class was a~S~~~l~~ to you or whether you se­

lee ted it, ., , , , i' . Have you bad a;ny previous 

teaching experienoE;l?, o, •• 0 If so, how muoh'? .• 0• • • • • • • ••••• , •• 

state whether you;}Pla.n to enter the teaching profession as a 

permanent activity or as a stepping ~tone to something else 

, , .. , .. , , .. " . Are y'ou taking aa de t 

teaching in order to satisfy So rrpq.uireIllent for: a three-ye~r 
I 

state, a life oertifioate, a degree? (Enoirole whioh). Why 

are you preparing to become a teacher? (Below are listed & 

number of suggested reasons; add any others which you have in 

mind. Number according to their of importance 1, 2, 3, eto., 

as they affect you, Leave all suggestions blank which do not 

affec t you.) 

( ) A fondness for children, 

( ) .AIl opportuni t;~)' to render public service. 

( ) ~dvice of friends or relatives. 

t ) Influenced by salaries paid to teaohera. 

( ) Hriends or relatives in school, 

( ) Desire to please p~rentB. . 

( ) Influenoed by' eooil;i.l prestige whioh goes with te~;l,ch... 

ing. 

( No definite rsGl,SOYl GAC ept just the de sire to teaoh, 



( ) ", , . 
( ) , , " .. , ,. 

() . 

Did you look u.pon entering cadet teaching with pleasure or with 

a feeling of dreud in the neeeesi t;,r of satisfying a ray,uire­

ment for a oertificate? (Below are listed a nUlJlber of suggestdd 

reasons; add a.ny others which you have in mind, Number soo" 

cording to their order of i~portance 1. 2, 3, etc" as they 

a..ffec t you. Leave all suggestions blank which do :not affec t 

you, ) 

Had always heard that practice teaching was So lItough 

oourse", 

( ) Too muoh work for the oradi t earned, 

( ) Bupervisors were harsh and difficult to please. 

( ~ Ii;lflossib1e to rooke good grade, 

( ) PupiiLs o:f the laboraii<?ry schOOl were hard to manage. 

( ) ....... " III •••••• III •••••••••••• • ••• 

( ) .... ~ .. , , ., .. 

( ) ........................... , ~ " . 
i!l.Nl'IUI?ATED CADE'l1 TEAUliINGdB.\H PLEASUITh BECAUSE: 

Welcomed the opportunity to learn under skilled 

sUJ?ervision. 

( Heard that the supervising teaohers were fille, 

( .iU'lxiOU8 to get some actual praotioe, 

( High type of work done "by' pupilS of the l~boratory 

sohoOl, 
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) Cladet :eaching a ol1sidered t oba ij, very praotioal 

cour set 

( ) • • • • • • • • • • • • • • • • • • to • • • • • • • • of • • • • • • , • • • • • • • • • • • • , •• 

( ) ... , , . 
( ) 

•••••••••••• , ••••• , ••••••••1. t ••••• " •••• , • , . 

aNTICIPATED OADET TEACHING WITH l?1EASlJnE 13ECAU;~~: 

, ) W'elo omed the opgol'tuni ty to learn under skilled 

supervision. 

( ) Heard tha·t the sUliervi sing teaohere wel'S .rine. 

( ) AnxiouS to get some aotual praotice. 

( l H1gh type of work done by pupils of the laboratory 

school. 

Oadet teaching oonsidered to be a very .practioal 

oourse. 

( 
••• ,~" •••• ff· ••• " ••••• ·" •• f' , •• ,.t ',1f ••• 

( ••• " i . 

( •• " t ••••••••••••• ••••• .. 

Enumerate the weaknesses which you have in mind concerning Oa~ 

det teaching or what you consider to be und.esiral.i~e features of 

the oourse. (Below a,:'e listed a number of sugGested 1tems, add. 

to this list any otherl:S which you have in J.lind, Number aocord ... 

ind to their order of importa;nc e 1, 2, 3,eto., CiS they s.ffe<; t 

you, ) 

( ) It r$(,j,uires too muoll time for th.e oredit earned.
 

( ) :Not erlough aotual teaoh.LIe; J;I(;i.rt1oip.;.I.~10n,
 

( ) Sup erv1sion was not OOJ:1st ruot:Lvel~l helpful,
 

( ) l.~·o chanoe to uae the subjeot l:latter of the Cl.o(J,demio
 

acho 01, 
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( Not enough of .:.iJ:l opportunity to experiment, 

( :Diffioult ·to know What the supar'visor W'wlted or 

expected, 

( ) Supervisory cri·tioism mad.e in an unfriendly manrler. 

( ) SuperY1S0r failed to point out rffinedte~ for teaoh... 

ing detects, 

( ) ·,41···,· .. !·,,·,··.· .. · .. ·····,.·.·· .. · ·· .. , ·· 
( ) ., ••.••••• It ••••••••••• lI- ••• ' lI	 , •••• ~ ••• "I 

( )	 ............... , ,., .
 
What cOlll111ends,ble features of the laboratory school have come to 

your attention as a. cadet te:\.l.oher? (Below are lis.ted I::i. nU[JfQsr 

of suggest ad it ems I add emy 0 thers which you hava in uind, Hum... 

ber aCGoI'diug to their order of importucwe 1, 2, 3, etc•• s.s 

they affect you. Leave all susgestions blam{ whiQh do not af­

t eo t YO'U. t ) 

(	 Chance to do aadet teaching under well planr!sd su­

pSl'vision. 

(	 .ample chance for individual confereuoes '\tlith super-

Visor. 

Oadet teaching a hard task but well worth the cost. 

Uhance to oorrect teauhing weaknesses b afore they 

beoome hal)i·ts~ 

( )	 Ohta.nae to o'bserve, practioe, &l1d experiment, 

( )	 ., •• , •••••• ,,', ••••••• , •••• ~111 ••••••••••••••••••••• ,.,., 

( )	 , •••••••••••• , ••••• ,.,,_ ff." 

( )	 , , . 
I There are a nUlll'ber of 'luallties whioh ~ i,;OOU. su})ervisor should 

I pas liSe as. (below are liat ad a rllllllb er o:t llIuggestod 11 us-Ii ti as 

i 
1 
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which may cl.ppl~y to your supervisor or sugsrvieors, i.1dd to thifd 

su.ggested list any other 'lua.li-ties whiOh you have ill llli11d ~nd. 

number accQrding to their importance 1, 2, 3, etc" those ilua .. 

Ii ties whioh have affected you or OOllle to your attention) Leave 

all suggestions blank whioh do not affeot you, 

( ) Sympathe'tio with the oadet teaoher in his diffioul ties, 

( ) Defini te as to what is, expeoted of the oadet teaoher. 

( ) Jj'rank oritioiSm in a kindly help:t'ul InCLrJ.11er, 

( ) Inspires a cadet te,~oher to do better work, 

( ) ReCl.sonc;~ble assignments, 

( ) ..uway's Willing to help, 

( ) 
... • •• , ••••••• f , •••••••••••••••••••••••••••••••• III! 

( ) ........................ , , , , . 
( ) ..... " . 

~her'e are a nu.m'bercof ':1ualities or IJ:rd,otices which a sU,)ervisor 

should not possess, (Below are listed U .Dum'ber of su,g~~'ested "j,ua... 

Iities or .fJr~ctices, which lnc.'l.y aPIJly to your supervisor or super... 

visors, adQ to this list any other Llu.ali ties or pructio as whioh 

you have in ,iiind and. XlUJllber aC0ordil1g TiO illlJ?ort"l.:nce I, ~, 6~ etc, ~ 

those ',.Lualities wIuch have affected you or COUla to your a.ttention,) 

Leu-va u.ll suggestionsoldJll;: whioh 0.0 not :.1ffeot you, 

( ) UnreaSOl1,j,ble ""s:::JiD1.1mexlts.
 

( ) iio.:I:' 811 wlj1'i andl;yr c ri tic. ism.
 

( ) UnWilling to ",;1 VO he12 wilen needed.
 

( ) Indefinite ,,~o to Whl.,;t is o:x:poo"ted. of the o,~dl::rt;
 

te(;~clleJ:', 

( ) Uns;ymp,;,i,'tlletio il1 '(ill tho o ....det teuoller in hil:3 diiXloultlel;;l, 

(. ) t •• t, ••• ,., •••••. , ... , •• · ••• ··,·,···'· .. "·.·.·····,···· •• 
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( •••••••••••••••• 1' , ••••••••••• , •• 

( ................. 1' , •••••••••• , .
 

You have evidently f'orliled SOJlle notions or opinions cono erning 

ol:.iclet tel;1ching and. i"b 1:3 sup ervi sion sine e you ll.::we .!)d.rtic ip..::~ted 

in ~otud.l IJrao"bic.e I ei thel' in the hi g11 school, the int erme diu. te 

division or in the kindergar"ben-p:t:'iIrl0.ry division, (beloil'il l3,re 

listed a nurJ.1ber of suggested opinions, add :J:J.1Y othel'S wjlicl'l you 

h<:l.ve in mind l;1!ld nUJiioer ~ocordill;':; to theil' order of importd.l1Ce 

1,8,3, etc., ast11ey ¢;(offset ~lOU.) Le::~ve d11 suggestions 

bla..rllr 'iV11ioh 0.0 not Li-f±'eo:t you. 

( ) 4 .cnost 'Worth while unde:rt&tidng.
 

( ) A fine place for ~ul)ils a.s 'wall as cadet teachera..
 

( ) Great inspirati oncllb enefi t to prosJ?eotive t es-ohers.
 

( ) Not worth the cost and effort.
 

( ) 4V'11;+ste of time.
 

( ) Overorowded condi tions.
 

( ) .~ •••••••••• 4 , ~ •••• , .. , •• , 

( ) ., , •••• ~ •••••••• , ••••••• a •••••• 

\( ... , , . 
If student teaching vvere ,hot legal1;!l re':..:LUirelt in order to obta.in 

t;l. certificate und the COClrse made an e1eotive one rather than b, 

ret.,J,uirement , would ;you, _,)r(J~Jari:i.1g YOllrself tab E) "the beat t 8;;;"1.011... 

ex poael ole t still e1eo t to take the co llrsOrr 

Yes Ho (Encirole wideh) 

.tU>J?EUJJIX B 

IN']}.illHVI.b.:W .l."OlU'Il (l;fu,pervising 'l'a&ohers) 

iJI::iJJl6, ; •••,., • ',' • •• • • • • • • • • • • • JJElpartmS!l t. , , . 



Gl.u.ss or classes tb~U6ht•.•••••••••••••••••• ~ •••...•• '" •• , , •••••• 

Im.mJJer of cadet teaohers under your superviaion this l'!Ie.rrl~8ter,,, •• 
. . . , .. 

",\,veraZe number of cad.et tEH.1Cller~ you usually' h~~ve 
"""" - t ,., ••• ,-.,tI""'. 

"that do you consider to be the ohief c1.iffiaul ties' in the ll~:nd.ling 

of the oadet teaohers,? (:Below are listed. a number of sugSested 

difficulties, add. any other to this list which you huve in mind 

and number acoording to im}?orttmae 1, 2, 3, eta" tiJ.Qse difficul­

ties which have confronted you at various times during you oapa .. 

city as a supervisor, ) 

( ) Cadet teachers reS ent supervisi on, 

( ) UnWillingness to cooperate Vii th the sUJ,Jervisor, 

( ) DeaLL's to rnerel;y get b,y. 

( J Haca problem, 

( ) Cadet teaohers oonsider the /:il..SBigr.l.ments unrsillsonab1e. 

( ) Oadet teaaherl lack feeling of respollsibi1ity for 

j;Jupils, 

( ) Too bus;y' with sooial aoti vi ties. 

( ) Little desire for .professional growth. 

( ) De~ling with cadet teachers who lack uni1ity to teac~ 

,( ) •• ••••••••• 4 •••• ·' •••••••••• f"."' •• f ~ , 

( ) •••• f •••••••••••••••••••• , •••••••••• " ,., .. 

( ) " .. _ , , " . 
WbJ:.i.t re<;;l.sons do ;you dttribu'te to f~tilu.res in ol;i.det tea.chiI1J3;'? (Be .. 

low are listed s. llLlluber o'f suggs8'ced reasolls, udd arry O'tlHill'S whioh 

you hci.Ve in mind and nUJllber liioooordiIlg to iwportauu8 1, 2, 0, erta. t 

only' those wJdah you have found to be Ot;LlllHH3 of oadet tl!h1Whor 

fl;l.ilures. ) 

Ins-bi1i ty to control pupill$, 



15~ 

( I1np6 dimen ts of speeoh,
 

( Inability to ?vercome exaeeeive feeling ot ••1f~
 

. oonsciousnes s,
 

( ) Poor kno'Vlledge of subjeot matter,
 

( ) Poor ~u~lities of le~d~rship.
 

( ) Very little initiative.
 

( ) .Not interest ed in teaohing.
 

( } Low decile rating,
 

( ) • • • , •	 • • • ., , • • .. • , • • • ~ • • • t' • .. • • • • II • • • • , , • • • • • • " • • • • .. • ,I • • ~ • 

( ) ................ ,	 ", , .
 
•••• t •••• "' •• IJI •• ·"·, ••••••• ,, •• , •••• 41 ••••• ~

( ) •• t., ••••••• 

Wha,-b do you oonsider to be the weaknesses of cadet teaoh.ing under 

the present system? (Below are listed a number of suggested 

weaknesses. add to this liat any others which you have in mind 

and nUiI.Lb er aoe ording to importance 1, ~, 3 t eta. t those weaknesses 

whioh have aome to your attention, ) 

(	 Too many oadet teaahers per supervisor 

(	 Insufficient teachulg partioipation for eaoh cadet 

teacher, 

Basis for admittance to c~det teaching not selective 

enough, 

(	 Not ad.e\Juately e<d,uipped to he.ndl e oadet teaohi:ng pro ... 

p~rJLy.· ',' . 
(	 ...... ".. "' " , "' , , . 
( .~ , "' ~, , , . 
( ., ••••••• , ~" ••••••••••••••• , ••••• t.t', •• 

'\vha:bdo you oonsider to be the udv~1Xl't~..l.gef'3 of o~dot teuching un.. 

. del' the present s,ystoW'( (Below are lilted Iilevertlrl advl::I.nt~l.gfHl) 



••• 

tilIdd,. ~1;Yi' others to this 1is.t \:"{hio11 you have in mind and lTwu"ber.
 
~ocording to their Qrder of importance 1, a, 3, etc,t those ad~ 

vantages whioh have oome to your attention.) 

( Oadet teaching under well pla:rmed supervision, 

( Individual conferenoes. 

( Opportullity fo I' obs orVii1tion, practioe and experiman... 

tat1on, 

( ) ...................................................... 
( ) •••• ,.t! ••••••••••••••••••••••• •••• , •••••••••• , •••••,.~ 

What are aome of the difficulties which you have experienced with 

pu,pils of your ol~eses through the presenoe a.nd particil?ation of 

the oaCiet teaQher? (Below are listed. a number of suggest ad dii .. 

fioul ties, e,dd any other difficulties whioh you have in mind and 

number acoording to their order of ir.ll.flortanoe 1, 2, 3, €Ito.) 

( ) Unrul y 0 onduo t.
 

( ) li'ormation of unde~Hrable habits.
 

( ) Laok of interest in sohool work.
 

( ) /.J:Iendency to tryout the e~det tea.cher.
 

( ) .................... , •••••••••••••• , ••••••• ,t •• IIl! ••• 4
 

,.~, III ••••( ) •• , ••• 4f." •••••••••••••• •••• tl 

( ) ••• ,tl •••••••••••••• If 
•••••• •• •• ··.·.·.······Il:·········· 

Re&li zi:ng "the t tile imp.,rta:no e of a rnu tusl understanding and ienee 

OIf,J,q.oq,Peration 'between the SU1;)(~rvisil1g te<:l.ohers and the oadet 

t eaohers O:t1l soare ely b e overe~ti1Jla ted, what changes or addition.. 

al features would you suggest With rSfllpeot to the present Iilyatem? 

List your suggeetions in the space prov1dedbelow, 

• , •• " ••••••••••• _ •••••• _ •• ".~ ••••••••••• , •••••••••• t ••• •••••• ".,It 

."' , , , ~ . 
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