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CHAPLER I
INTRODUCTION
ve.The great want of our common schools to=-

day is not money ox buildings, bulb teschers; not
only teachers who have the requisite knowledge
but who know how t0 communiecate that knowledge
to others; teachers educated to their profession
and pursuing it for & livelihood, and whose in=
terest and reputation are embarked in it; teach=
ers educated in our midst, fully imbuned with the

peculiarities and enterprise of our rfstless and
our never satisfied western progress,

The Nature of the Study

The chief object of this survey has to do with the
development of the tescher training phase known as student
teacher partieipation in the various type schools of the
Normal Schools or Teachers Colleges in their efforts to
bring to thé prospective teacher something of actual con-
ditions as existing in the public schools today, Consider-~
able gpace is devoted to the historical development, &
more gqneral treatise ig given foreign countries and the
nation, and a more specific treatise is given on the state
of Kanses and the Kansag State Leachers College of Emporia,

| It is hoped that through the presentgtion of this study

the general develupmental trends vf teaCher training may

be made more apparent especislly for their influence upon

1, Preston B, Plwnb in the HMPORIA .EWS, December, 1865,



present day conditions, It is also hoped that the reader

may be able to form some ideas ur motlons as to directions

of future trénds in teacher training, 4hat there will be
ahaﬁges is; of course, obvious but there is considerable gpec-
ulation in both the ranks of the teaching profession and among
the 1aymentwith‘respeot to changes necessary to meet the serious

economic conditions more adequafely and successfully,
Previous studies

In the field of supervised student tesachiug there seems
0 be‘a dearth bf material written for the purpose of contrib-
uting helbfﬁl aésistanoe to the field of supervision and
tescher traianing, It has been said that there are as many
different plans and directions for student teaching and its
supervision as there are imsbitutionms, It is resdily Seen
that there has not been a common acceplbance of methods and
principles dealing with the supervision of student teaching,
courges offered, coordination of college departments with
teaehef training departments, rating of the student teachér,
or follow up programs, The one outsbanding combribution in

this field has been the book supervised Student Teaching, write

ten and compiled by Arthur Mead in 1930, in which the author
geeks to organize tho #1914 of student teaching, set down the
principles of procedure, and establish progrems of student

_ teaching a8 a guide for thoge vitally concerned in thils field

of education,



The 3cope of the wstudy

This sur#ey has for its scope first, a wide historical
developuwent of the subject in mind with the idea of & rather
general presentation in order to furnich the proper orienta-
tion and background for a2 more adequate treatment of the sub-
jeot under consideration, aund second & specific treatment of
teachér.training perticipation in the practiee gchools of the
Kaﬁsaﬁ Sfate Teachera College of Emporia. This treatment
ranges‘from the earliest system dating from the foundation of
the Kansas dtate Normal in 1865.

Coﬁsiderahla attention ig devoted to the present set-up
of the laboratory schools on the campus with respect to the
handling of student-tegcher psrticipations, objectives, desir-
able featﬁres, weaknessess 0f the present system, and recommend-

ations pertinent to future changes and develgpments,
Method of Procedure

The first step in the treatment of this subject was to
sttack it ffom the historical viewpoint in an effort to follow
the trends faken in teacher training from its earliest begin-
nings as a preliminary step in preparing the reader for the
necesmary background requigite to a better understanding of
the problem under discussion,

he second step has to do with a more specific and de-
tailéd treatment of tescher training developments lun the atate
of Kansas with considerable attention to the statutes of Kan~

ga8 a8 Tound to affect teacher training.



The third step 1ls made up of numerous interviews with
student teachers, supervising teachers, the Director of
Teacher Training, and others connected with the training

and development of teachers,
Sources of Data

The gources of data for the survey and study of thisg
problem are as follows:

(1) Material secured from intefvieﬁs with the Director
of Teacher Training, supervisors, and student teachers,

(2) General histories of educstion,

(5) State constitution and laws of Kensas,

(4) Courses of study and catalogues and reports of
colleges and universitles,

() Reports of Board of Regents, Directors of Teacher

Iraining, Presidents of state schools,
Presentation of Dats

The original dats affecting this study, have been
carefully and accurately gathered from numerous interviews
with individuals concermed with teacher training participa=
tion and setup in the form of tables and conclusions in
order to indicate the present status of gtudent teacher
training and supervision as found in the Kanesas State
Teachers Gollege of Hmporia, The data of secondary gource
have been secured through the efforts of the writer in
hie study of selected references and have been used in pres

senting to the resder somethlung of the historical develop-

ment of teacher training,



CHAPTER II
‘iE&CHER ERAINING DEVELOPMENT IN FOREIGN COUNTRIES

Thewenﬁire‘proceas of life seems 10 be one of aeducation
and adaptatién. Much of thig early plan of education and
prepargtion of the human being to better make the necessary
adaptations of life was centered around the religious motive,
as illustrated by the catechetical schools of the eardy
Chrlstain Era, Peachers and legders were prepared for the
bhurch. | |

| It is difficult to say just where and when teacher
training develOped It ig evident that mankind has always
recognized the Value of 8 prellmlnary training period
preparatory to the sotusl future activity, This is illus-
trated by the apprenticeship system, the guilds, and medieval
pageship, Teacher traini.g might possibly have as its ori-
gin the teaching of the younger children of the family by
the older children, or the formgtion of teacher guilds, or

the later monitorial system,
HENGLAND

Early teacher training development in ilngland made usge
ehiefly of some form of the monitorial syetem whereby the
older snd more.promising pupils were trained for the pure
poge of handling the younger pupils, The monitorial syetem

resched its greatest development under Lencaster and Pell,



B, 4, Vaile in his discussion of the Lancasterian and Bell

monitorial systemsg makes the following oomments:l

The difficulty of securing and retaining trained
monitors led to the experiment of having some of the
moat promising pupils taught by the headmaster out of
8chool houra, thus in a measure preparing and aompen-
g8gting them for duty as monitors; later the more mature
or more succesaful students were organized into a nor-
mal elasgg with a prescribed aourse of study, upon grade
uation they could become heads of schools elsewhere,
Bven though Lancaster is given credit for the organi-

zation of the first model or tescher-training school in
England, other systems almost as important had thelir devel=~
opment at this time, as is illustrated by the Shuttleworth
apprenticeship system, This system provided for the ap=-
prenticeship of the prospective teacher, to the headmaster
for a period of five years in which the prospective teacher
was to observe, teach, study, and consult the headmaster
concerning teaching activities, Training colleges for
prosgpective teachers were established about the middle of
the nineteenth century and remein in vogne up to the pre-

gent day,
FRANCE

Probably the first teacher training c¢lass in the world
wag that of Pather Demis at Lyons, France, in 1672, Thig

class was the result of his inability to secure enough

1, B, A, Vaile, "Lancasterian System," EDUCATION,
Vol, 1, p, 2173, . -

6.



volunteer teachers to teach reading and the cshechism to the
children of his parish, He organized a olass of those de=
gilring to teach and conveyed to them his ideas and notions
of teaching,

In 1685, abbe de La Balle organized the first real nor=-
mal school at Rheims, France, for the purpose of training
teachers for the order, "Brothers of the Christisn Schools,”
which he had founded; th; purpose of this order was to |
give free religioua‘education to the children of the work=
ing olasses in France, He later founded a second school
located at Paris and called it & "Seminary" for school-
masters, In this seminary, practice sohoois were e3tab-
lished where student teachers did student teaching under
the supervision of an experienced teacher,

S0 far ag is konown, the first established public nor=
mel 8chool was the Ecole Normale located at Paris in 1794,
This school was for the purpose of vreparing teachers for
the public schools of France, Hince this normal school
arose duriﬁg chaotie aonditions of the French Revolution,
it lasted only a short period of time,

In 1808 under the Napoleonic plan of educgtional re~
organization of s0-called higher normal school was estabe-
lished; however the real foundation of the noxmal school
in ¥rance dgtes from the historic educational lews of 1834,
Under these laws esch normal school had & model sghoel at-
tached to 1t, which was under the control of the director

of the normel school, “he course was fixed at three years

-



with the third yesr t0 be used in obtaining the practise
teaching, Thie practice tesching was obtained by using
the atudents as substitutes for the regular teachers or
by using the students in Lycees for contact with real

8chool aconditions, In more recent times this plan of

procedure has met with some modification and hag come to
inoclude work at the'Lyeees, lectures, and visgits to some
particulgr gechool for practical knowledge of 86hool pro-

cedure,’
GERMANY

The beginning of teacher training in Germany is marked
by the estgblishment of fKranke's Beminarium Praecepdorium
founded in 1697 at Halle, Prussia, In 1738 Julius Hecker
founded the first regular seminary for teschers and in 1748
he established the private "Lehrerseminar" at Berlin, 1In
these twWo schools many possibilities of tescher training
beceme evident to the German people, but it was not until
1819 that the Prussian government estsblished normal schools
to train teachers for the public schoolsg, By 1848 there
were forty-eight public and private tescher séminaties.

The Primary Normal School of Potsdam established its
training school in 1885, The training school was g free
gchool for more than & hundred boys and wasg supported
partly by the normal school and partly by the town, In
this training school, direched superviged teaching was

done by the advanced alasa of students,


mailto:tea@.h1ng

- Many of the early normel schools were not able to PLO=
vide the model school or training school for their prospective
teachers, and those taking practice teaching were compelled to
got theixr practioe by uging the lower classes of the normal

school itself,
OTHER COUNTRIES

Little was done in the early Austrian normal schools
toward providing student teaching opportunities except
perhapé to have the students act as assistants in the lower
olasées of the normal gchool, |

In Holiand theoretical ingtruction was given to the
students in night school and tesching participation was
provided for studénta in the elementary sohbol: during
the déy. | |

Switzerland in one of its early noxmal schools includw
ed student teaehing‘not only in the elemeantary schools but
algo at the sécondary level,

The writer has presentaed this brief resume of the early
development of'teacher training in foreign countries in |
order to give t0 the reader some notion of the tremendous
gtrides that teacher training hag taken and also to furnish
8 background for the treatment of teacher training in the

United States,
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CHAPTER IIT
TEACHER TRAINING DEVHLOSMANT IN ©HE UNITSED STATES
" Private Normal Schools

} When the fremklin academy was founded in 1756, one of
the purposes of its founding was specified as teacher trainm
ing and much of the early interest in teacher‘training was
centered in the academies; however the first real teacher
training school in america Was & private tuition institwéion
established by Samuel Hall in 1823 at Goneord, Vermont, for
the training of teachers, He later conducted his school af
4ndover, Masgsachussetts, and at Plymouth, New Hampshire,

The courses offered in this private teacher-training
institution oonsisted of & review of the common branches,
philosophy, mathematies, some chemistry, agtronomy, logie
and a new study called the art of teaching; students desiring
the so~cglled practice teaching went out and taugnt in the
rural schools during the winter, Hall, depending entirely
upon his experlences, sought to tell his pupila how to manage
& school and teach its pupils, In 1829 he published & book
on teaehing which he previously had given a8 a series of
leetures on schoolw=keeping,

With the advent of the Lamcasterisnm monitoriel 8chools
and the popularizing of education, the &cademies began moxe
and more to give attention to teacher training, In fact as waa,

early as 1821 the board of regents in Wew York state declared



11
that 1t wag vp to the scademies to furaish teachers for the

common schools, fhe result being that in 1827 New York ap=
prdpriated monéy énd réndered stateAaid to the éoademies to
prowote the training of teachers,

The trgining of teachers in the academies gpread rapid-
ly until it became/commdn everywhere, At this early period
thﬁ'trainihg was chiefly academio, There Was no psychology-
étu@y, or methods of ingtruction, What profesgionsgl material
thererwas depended upon the experience of the principal and
nis ability to lecture on school management and teaching.

In 1884 the New York Legislature emacted the first law
in this country making’provision for the teachérs of the com~
mon 8chools to féeeive gsome professional education, Htate
aid was provided for one ascademy in each of the state judieial
digtricts for the purpose of educating teachers,

Begides the Lancasterian Monitorial schools and the
private normel schools of Hall snd Garter, the normal school
idea was worked out in the scademy, “his was the first def-
inite step in the United States toward professional education
of teachers, |

Teacher training in the academies was continued until
the establighment of the first state Normal sSchool in New
York in 1844 at Albany, Teacher training in the scademies
of that state was continued again in 1849 gnd still exists
in the high schools of that gtate, as 18 the case in many
gtates which 8till continue the so-called Normal Training

gourse in the high schools, ‘“he State of Kansas is no exception
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to this custom, in spite of the repeated abtempts to eliminate
thig rather inefficient method of teacher preparation,

PUBLIC NORMAL SCHOOLS

For many years previous to the establishment of publie
or state normal schools, there had been considerable agitation
and many attempts had been made by enlightened educators of
this }‘couritry to establish state normal schools; especially
ﬁvas thié true in the Jtate of Massachusgetts, where such men
as Ga.rtér, Mann snd Brooks warked unceasingly to secure sgtate
aetion',

The efforts of these men were aided by the reports of
Gdusins and Stowe who made investigations of the Prussian
téaeher-training seminaries and made glowing and enthusiagtio
reporfs of the work carried on in these seminaries,

The election of Garter to the State Legislature of Mass-
schussetts gave him the opportunity for which he had long been
waiting, Through his work in the Wtate Legislature, liasss-
chusgetts established a State Board of Education in 1837, While
Carter worked in the State Legislature, Brookz traveled about
through the 3tate of Massachussetfs for a similar system of
teacher training,

In response to his plea for teacher trainiung, Mr, Hdmund
Dwight, a cltizen of Boston, gave & swu of ten thousand dol-
lars to the cause, provided that the state of Massachussetts
would give & like amount, 48 a result the counittes on edu-
cation in the state authorized the State Board of Hducation

to expend the necessary smount in yunalifying teachers for
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the gommon 8chools of Massachussetis,

The legislature placed the task of organization and
estanlighment of the teacher training institutions in the
hands of the board of education and Mr, Mann, Here is found
‘& departure from that plan used by New York State, Instead
of aiding the academies a8 New York did, Massachussetts de~
eided to create special schools specifically for the purpose
of teacher tralning, end these schools took the neme of norw
mal schools,

The first normsl school in the United States opened its
doors to the students at Lexington, WMassachussetts, with
Cyrus Pierce ag its first president, The school was for-
mally launched on July 3, 1839, with only three pupils pre=-
senting themselves Ifor entrance exsminationg preparatory to
entering this normsl school,

The second Normal Sehool was opened at Barre on Sep=-
tember 5, 1839, with an enrollment of twenty students, With
the establishment of these two schoolg the foundation for the
Normal wcehool System in the United States was laid,

Since July 3, 1839, which date marks the begimning of
the first nOrmal gehool in the uUnited wtates at Lexington,
assachussetts, Normal Schools have remained in constant
operstion to the present day, Krollowing the establishment
of these firgt two schools, a third was established at
Bridgeport in 1840, It is interesting to néte the direct
effect of these early sohooia upon the normal schools of
the State of Kensas, ‘(he Illinois Normel University took

lts form of orgunizstion and course of gtudy from the
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Bridgeport Massachussetts Normel School and in turn the
Illinols Normal University furnished to the State Normal
Sehool at Hmporis its plan of organization and its courses
of study,

Not only wag the plan of organizstion end course of
8tudy clogely modeled after that of Massachussetts but the
state Legislature of Xansas followsd closely thé statutes
of Massachussetts when the bill providing for the establishe
ment of a normal school was enscted,

From Massachussetts the normal school idea spread to
other states, New York established a Hormal School at
Albany in 1844, Peunsylvanis at fhiladelphis in 1848,
Comnecticut at New Britain in 1¢49, Michigen at Ypsilanti
in 1850, Illinois at Blooming.on in 1856, Kensas at Hmporia
in 1860, and Uglifornis at Han Jose in 1865,

The normal school ides and its principles spread
throughout the United Ytates to such an extent that by
the year 1926 Mead estimated that there Were:l

1, about one hundred and ninety teachers colleges
and normal schools,

2, About thirty eity normal schools,

3, 4bout sizxty-four private normal schools,

4, about four hundred county normal schools,

b, 4bout one hundred seventy colleges and universities,

This makes a grand total of eizht hundred and £ifty=-
nine ingtitutions offering supervised gtudent teaching in
the United Htates,

aAccording to the investigations cgrried on by Meadg

&

1, Head, arthur Raymond, Superviged $tudeht Teaching, p,
2, Ibid,, p. 16,

16,



he stated that the amount of work actually done in the coun-
ty normal schools was small; as & result this would leave &
total of four hundred and fifty-nine institutions doing work

from & small amount to the maximum in teacher training,
marly lModel behools

Naturally the reader will be interested in the type of
student teaching participation or cadet teaching done in
the normal schools or tescher training institutions, Sinoce
the theme of this thesis is centered about the reactions of
cadet teachers and supervising teachers toward sach other
and toward the system in which they are working, a brief re-
gume 0of the early model schools will be given,

The first state normsl schools in the United States,

namely those estgvlished at Barre, Lexington and Bridgewater,

assachusgetts, had laboratory facilities for teachermtraining

preparation,

This leborgtory scheme is attested to by the following
report by the Carneglie NHoundation for the AdVanoemant of
Peaching and states as follows:‘5

Attuched 10 esch normal school wag an experim
mental or model school in which the students prac-
ticed under the supervislon of the priacipal and
the observation and eriticism of thelr fellow stu=-
dents; there tie kuowledye which they acyuire in
the selence of teachilug is practically applied,

The art is made to grow out of the salence, instead
of being empirical,

3, OCarnegle IFoundgtion for the advancement of Teachlng,
Bulletin 14, p, 29,



16

~ Some 0f the early nomual schools euncountered considerable
difficulty in their efforts to establigh model schools or to
make use of the public schools of the city, For the most part,
however, normal school students were granted the privilege of
observing the operations and tesching souwe of the elagsses in
the city schools,

Newell, in his contribution to the history of the normal
g8chools in the United HBtates, gives a good preseﬁtation of
the early normal gchools pracfice teaching in his study of

, 4
the Bridgewater liodel School, He states as follows:

For the first six years the model seahool was
kept in a small schoolhouse erected for the pur=
pose by the center school district of the town,
and was taught souetimes by the students of the
normal school under the supervigion of the prin~
cipal of that school, We are told that the prace
ticae teathing in the model school was not very
atiractive to the normal gehool students, Those
who had tagught before coming to the normal schoql
felt that they were not esjecially benefited by
this prectice and those who had never taught be~
fore dld not become sufficiently interested to
apprecigte the work,,,and some parents preferred
that their children should not be used for exe
perimental purposes, It seems that the period of
practice was two weeks, The school wasg olosed in
18560 but by 189L it was agein revived with an en-
rollment of one hundred twenty pupils,

It seems thgt in gpite of the great improvement in the
model . schools and the cadet teaching activities of the pre~
gent~day normsl gchools and teachers colleges, there still
lingers muech which met with disapproval at this early period

of development in the so-culled practice teauching of the

4, Newell, M, A., "Contributions to the History of
Normal Schools," Report of the Commissioner of Education
fer the ymar 1898-99, Vol, &, Chapter LLVIII, 2509 pages,



normal school, It is not uncommon for teachers in some of
our leading teachers! colleges and normal schools of the
present day to express dissatisfaction with cadet teaching,
the amount of work required, benefits derived and attitude
and methods of the supervisor,

The statutes providing for the establishment of the
early normal schools did not make mendatory the creastion of
8 model school; hence many of these sgehools were compelled to
rely upon some form of cooperatiop. with the city schools in
the locality in which the normal sechool was locgted, Many
of the later normal schools had provision for training
gahools made by the statutes which created them ag normsl
sehools, -

Remarkable advancement hag been made in laboratory
gchools and cadet teaching even in backwsrd countries, Back
of this great growth lieg the faith and philosophy that the
best way to learn to temch is through participation and any

theory to be sound must be one that will work in practice,

17
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CHAPTER IV
THACHER TRAINING DEVELOPMENT, TEACHERS COLLEGHE EMFPORIA
Barly Developments

- In September, 1867, in accordsnce with the law, a model
school was orgsnized and placed in charge of Mrs, J, W, Gorham
from the Illinois State Normal University, Two grades were
provided, grammar and intermediate, The number of pupils was
limited to thirty;.,,in the spring of 1868 & primary grade
wag added to the model .fs;ohool,.l

The model school was & characteristic feature during the
administration of President Kellogg (the first premident of
the Kansas $tate Normal), but due to lack of room he advised
its discontinuance, A4t the close of his administration, the
preparatory class of the normal school was used as a training
school,

Dr, Hoss, the successor to President Kellogg, for years
fought for the re-establishment of the practice school but
action was postponed asg often ag suggested, In May, 1873,
the following resolutions were adopted in the regular board

2
meeting:
1, We deem & model school ox practice school

1, fTaylor, A, B, and othere, & History of The State of
Kansgs, p, 15,

2, Ibid,



) necessary to the efficiency of the Normsl and since
%g funas exist for the support of a model school
at:

2, The Department of Elementary Branches be
sugpended and the appropriation for ssid department
behuSSd for the support of a model or practice
school,

3, That students be admitted to the model

gschool from eight years end upwarda,

When the new building wag opened in 1873 the model sechool
wasg reo;ganized, with the aity schools of Emporis furnishing
one grade fqr the training school, In June, 1874, provieion
wag made for the establishment of & high school and gremmer
gchool department to be cglled the Model School, with 8
training sehool to coneist of all grades below the grammner
graaea.‘ This marks the real beginning of observation and
practiéevin teaching,

Much of Whet had been established was lost as & result
of the fire October 26, 1878, whioh destroyed all except what
constituted the preparatory department, In 1880 Mr, B, T,
Davis, Superintendent of the city schools of Buporis, was
made principal of the HModel Se¢hool and cadet teachers were
permitted to obsefve and tesach in the city schools of Emporia,
This plan was not satisfsctory, with the result that the
Model Sohool was again re-established on the campus and wasg
made to include all grades from the primary through the
grammar school, In 1882 a course in kindergarten methods
was added to the eurriculum and a kindergarten was added to
the Model School, In 1885 the term "preparatory," which waa
often used instead of the fterm “modei school " wa; digcon~

tinved, and the term “model school" was used thenceforwsrd,

~
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The practice 8chool in some form hag continued up through

the years and hag now become widely known as the Laboratory
School; it constitutes all grades from the kindergarten through

the high school,
Prends of Trgining

The’tfendmbf trgining in the practice school has been one
of ohange;and%deveIOPment in an effort to meet the needs of
the state with respect to the demsnd for trained tesechers and
the demsnds o% 8 restless population as it seeks to prepare
its ohildién‘for the tasks which loom sghead, The underlying
philosbphy 6£ the entire scheme of practice teaching for the
oédeﬁ tescher is centered about the single statement that
those who learn best ére those who learn by doing and a
school that is good for cadet teschers is also good for

pupils,



CHAPTER V
STATUTORY BASIS

Iﬁ haé been & subject of wonder to posterity that the
state of Kansas, born during the chaotic conditions eulmin-
atihg in a Civil‘War and nurtured in its infaney through the
trying‘daya of rééonstruetion, should be endowed with sarly
educgtional wigdom and foresight to lay the foundation in
the second year of her statehood for a state university, &
state agrieulture collegse, and & state noxmal school,

The normal schools, aslthough being the earliest type
of teacher trsining institutions in the state of Kansas,
were not an innovgtion; many other states inlthe union hsd
guccessful normal schools in operation for the purpose of
furnishing trained teschers for the youth of their commone
wealth, As has been previously mentioned, the tegthers
and prospective teachers of the state of Kansas werd re=
ceilving no praparation that would particularly fit them for
their profeasion prior to opening of the Kansas State Normal
30hool in 1865,

Laws of Kansas of 1863

The Legislature on March 3, 1863, had approved an act

for the establishment of a state normal school to be located



at Buporia as follows:

1

Section 1, That there be and 1s hereby es
tablished and permenently locgted st the town of
Emporis, in Lyon County & state normal school, the
exclusive purposes of which shall be the instruc-
tion of persons, both male and female, in the art
0f teaching, and in all the various branches that
pertain to & good common school education, and in
the mechanic arts, and fundamental laws of the Uni~
ted Btates, and in what regards the rights and duties
of gitizens; provided that a tract of land, not less
than twenty acres adjacent to sagid town of Emporia,
be donated and secured to the gtate, in fee simple,
ag & gite for sgid Normal sSehool, within twelve
months from the tgking effect of this act,

Qection &, That the govermor of the stgte is
hereby empowered t0 appoint three commigsioners,
which commissioners or a majority of them, shall
meet in Emporia, aforesaid, on or before the first
day of Beptember 1863, and, having tgken an oath to
faithfully diacharge thelr duties, shall proceed to
gelect the aforesgid site, and see that a good and
gsufficient deed be made to the state for the same,
which deed shall be duly recorded in the records of
the Recorder of Deeds for Lyon County, aforessid
and deposited with the auditor of the state; and
on the site thus selected by the commigsioners &=
foresgid, the State Normsl School shall be forever
located; and said commissioners shsll make & full
report of their proceedings to the Governor on or
- before the firgt day of Jasnuary 1864,

dection 3, That all lands granted to the state
of XKansas and gelected by said state, adjoining, or
ag contiguous as may be to each of. the salt springs
belonging to said state, and granted vy the fourth
sub~-division of the third section of an sct of Con~
gress entitled, "An aet for the adnission of Kansas
into tye Union,".approver, January 29th, 1861, save
and except the salt springs, and section of land
upon which esch of the gaid salt springs are located,
and one additional section, are hereby set spart and
reserved as & perpetusal endownent for the support and
maintensiice of the Normal Wehool established and
located by this act,

Section 4, That all moneys derived from the
. Sale, rent or lease of the lands aforesaid, shall

ga

1, BSesgion Laws of Kanges, 1863, Chapter 87, p, 93,




be invested in the stocks of the United HBtates, the
State of Kansag, or some other safe and relisble
gtocks, asg the legislature may determine, ylelding
not lessg than six per centum per annum upon the
par value of sald stocks, and that money so invest-
od shall constitute & perpetual fund, the prineipal
of which shall forever rem&in undiminished, and the
interest of which shgll be inviolably appropriated
by tiae legislature of the State of Kansas to the
support and maintenance of the Normal School estab~
lighed and located by the provisions of this act,
and to the further purpose of constructing in keep-
ing in repair a suitable bullding oxr buildings for
the 8aid Normal School; but to no other purpose ox
purposes whatever,

Jection 5, The legislature may, at any time,
alter, amend, or repegl this act, bubt such altera-~
tion, amendment or repeal shall not cause & removal

of said Normal Sohool nor operate ag & diversion or
diminuation ¢f the endowment fund provided for herein,

Laws of Kansas of 1864

Hven after the enactment of the act necessary to the
estgblishment of & State Normal School by the Leglislature,
there was considerable doubt as to whether or not the nec-

essary appropriatlions would be made towgrds the actual op=-
eration of said institutibn. State Superintendent Goodnow,
who was one of the sincere and indefatigable workers for the
establighment of a normal school, urged in his report to the
Governor of the state in December 31, 1863, that the Jtate
Normal School be immediately orgsnlized and put into opera-
tion, In remsponse to popular demand and interest the Ltate
Leglalature pasged the law providing for its orgenization
and govermment and the necesgary appropriationsg for teach-
ers' ®alaries; the provisions of this establiching act of
1864 by which the Kenssgs State Normel School at Emporia
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wag organized are stated as follows:

Jection 1, That the sum of one thousend dol-
lars is hereby appropristed to The State Normal
3chool to be used under the direction of the hoard
of directors of sgid school, exelusively for the
salaries of the teachers in said school; and the
Auditor of the 3tate is hereby reguired to draw
his warrante on the Treagsurer of the State, in
favor of the treasurer of ssid board, in such sums
as sald board may direct, not excesding in smount
the sum herein appropriated; and further that the
State Normal School shall be under the dirsction
of & board of directors and shall be governed and
supported as hereinafter provided,

Section 5, Saild board of directors shall
have power to appoint & principal and assistant,
to take charge of ssid school, without expense
to the State, and such other teachers and officers
&g may be reguired in sald school, and fix the
galary of each, and prescribe thelr several duties,
They shall also have the power to remove either the
principal, assistant or teacher, and to appoint
others in their stead, They shall prescribe the
various books to be used in said school, and shall
make all the by-laws necessary for the good govern=-
ment of the same,

Professor L, B. Kellogg, a graduate of the Illinoig State
Normal University, was secured as principal or ag president
of the newly created institution, and the conditions of the
times are well portrayed in the report which President Kelm
logg made five years later with respect to the early begin~
nings of the Kansas State Normal School at Emporia, Presi~
dent Kellogg said:5

On the 1565th dsy of Hebruary, 1866, eighteen
gtudents, fifteen more then were greeted by trather

Pearce in Jexington when the first Normal School of

Messachussetts was opened and one less than Pregi~-
dent Hovey had at the beginning of the Illinois

2, Sesglon Laws of Kansas, 1864, Chapter 99, p, 182,
3, ReTtons 583, I. B., i History of bhe ntate Normsl Sohool
of Kensag, p, 1b,
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Normel University, were gathered in & room belong-
ing to the distriet sehool of Emporis, With them
was one teacher, the eighteen students had settees
borrowed from a nelghboring church; the teacher's
geat was & chalr borrowed from the county treasur-
er's office, There wWere two stoves in the room, no
tegcher's desk or other furniture, no texthbooks,
maps, or other appliances, The parable of the sower
was read, the Lord's Prayer repeated and 8o the Norw
mal School of Kanses was opened,

Further legislative enactments with respect to the or-
ganization and establishment of the Normal School are quoted
ag follows:

gection 6, Said board shall also establish
an experimental school in comnection with Normal
Sehool, in which the pupils shall have opportunity
to practice the modes of instruction and diseipline
inculcated in the State Normal School; and sSald
board shall meke all the regulations necegsary to
govern and support the same, and may in thelr dis-
crotion, admit pupils free of charge for tuition
and without expense to the State,...,

Section 8, The bhoard of directors shall or-
dain such rules and regulations for the admission
of pupils to sasid Normal School &g they shall deem
necessary and proper, KEvery applicent for admig-
gion shall undergo an examination in such manner
as shall be prescribed by the board, snd if it
shall be that the applicant is not a person of
good moral character, such applicant shall be re-
jected, ©he board of directorg mey, in their dis~
cretion, require any applicant for admission to
said school other than such as shall be by law en~
titled to edmission free, and who shall prior to
guch admission, sign and file with said board a
declarstion of intention to follow the business of
teaching common sohools in this state, to pay or
secure to be paid such fees for tuition as the
board mey deem to be reasonable,

3ection 9, That each representative digtricet
in this State shall be entitled to send one pupil
each term of twenty-two weeks of sald school, gald
pupil to be recommended by the representative of
the digtrict to the board of direstors; the person

4, Session Laws of Kansags, 1864, op, cit,




thus recommended shall be admitted free of tuitiong
Provided, the applicant shall be of good moral char=
acter, and shall sustain a satisfactory examinsation,
and sign a declaration of intention to follow the
business of teaching the common schools in this
otete: 4nd Provided Further, that pupils may be
admitted without figning sueh declaration of in-
tention on such terms ag. the board of directors

may preseribe; and said board of directors are
hereby authorized to make such order as they may
deem proper for the separation of the educstion

of white and colored pupils in sald institution,
securing to them equal educational advantages,

Section 10, after sgid Normal School shall
have commenced its first term, and at least once
in each year thereafter, it shall be visited by
three suitable persons, not members of sald board,
to be appointed by the Superintendent of Public In-
struction, who shall examine thoroughly into the
affairs of salid school and report to the Superin-
tendent their views with regard to its condition,
suscess, usefulness, and any other matters they
may judge expedient, such vigitors shall be ap-
pointed annually,

Section 11, It shall be the duty of the Superw
intendent of Public Instruction, once at least in
one year, to visit said Normal chool, and he shall
annusally make to the Legislature a full and detall-
ed report of the doings of the board of directors,
and of gll their expenditures and the moneys receiv-
ed for tuition, and the prospects, progress, and
usefulness of sgld school, including as much of the
reports of Said visitors as he may deem advisable,

section 12, Lectures on Chemistry and compara-~
tive anatomy, physiology, astronomy, and on any oth=
er 8cience, or any branch of literature that the
bogrd of directors may direct, may be delivered to
those attending the said Normal dchool, in such man-
ner and on such terms and conditions as the gaid
board may prescribe,

section 13, 48 soon &s any person has attend=
ed sgid institution tweuly-two weeks, sald person
may be examined 11 the studles reyuired by the
board in such manner as may be prescribed, and if
it shall appear, that sald pergon pogsesses the
learming and other yualifications wecessary 4o
teuch & good common gehool, sald person shall re=
ceive a certificate to that effect fxrom the Prin-
cipal to be approved by the witate Buperintendent of
Public Instruetion; as goon awg any person shall have
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aompleted the full course of instruction in the
vtate Normal wcehool, he or she shall recelve &
Diploma, which when sisned by the President of

the Ingtruction, Ltate superintendent of 2fublic
Iustruetion, and the board of directorg of said
gchool, shall be evidence that the person to whom
the diplome is granted, is a graduate of the wtate
Normal Gehool, and entitled to all the honors and
privileges belonging to such graduate, and such
diploma shall serve as a legal certificate of gual-
iii%ation to teach in the common schools of this
state,

It can be seen from the legislative enactuments herein
presented how the foundation was laid for teacher training
in the State of Kensas, In briefly reviewlng the above-
mentioned statubes the reader finds provision for the es-
tablishment of an experimental school in order to harmonize
theory with practice, Bupervision of the newly cresbed Norw
wel Hchool was delegated 0 a board of directers consisting
of nine members ag follows; +the Secretary of itate, the
Btate Treasurer, the State Superiutendent of Public Inegtruc=
tion, and six members appoluted by the Governor of Kansas,
Tne direct management of the school wag placed under & prin-
cipal or president, as he later became known, He was appuint-
ed by the avove-mentioned hoard of directors who designated
or gpecified his dutles and made all rules end regulations
pertaining to the management of the school,’ In addition to
the gtandards for admission as specified by law, the board
of directors made whatever obther regulations they deemed
necessgry for students desiring adulgsion to the Normal
$chool, The board of directors specified the textbooks
to be used, Represeuntatives to the State Leglglature rec-

ommended certain students from each digtrict 1ln the State,
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who were adultted without payment ol tultion, while all oth=-
ers paid the gnount of tuitlion desiguated by the directors,
Upon the completion of the course of twenty-two weeks, a
certificate was given by the priucipal, The completion of
the full course of study made the student eligible to receive
a diplowa or certiflicate wnder which he was entitled to teach
in the schools of Kansasg, annuval reports were made to the
otate vuperintendent of Public Instruction concerning the
accompl ishments of the school and its prospects for develop~

ment in the teacher~training field,
Birst Course of Study

After all the necessary requirements of the statutes
had been met, the Xansas state Normal school was opered on
February 15, 1865, with Mr, Lyman B, Kellogg &s Principal
or President, The enrollment for the first term consisted
of eighteen pupils under the tutelage of one teacher, To
those interested in the development of the teacher training
institution in this state, the development from this husble
begzinning to the present-day system i8 nothing short of
marvelous, [he first course of study was patterned closely
after that of thé Lormal University of Illinols, the ingtitu-
{ion from which Mr, Kellogg came, whe following quoﬁationa .

, b
are from his first report to the Board of Directors:

5, YReport of the Principal of the Lunsas State Nore
mal School to the Board of Directors," 1865, pp, 7-9

-
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Language Division

Readin%. ~Firgt Term-~ Analysis of words ace
cording to Wheir elementary sounds; phonics, ar-
ticulgtion and pronuncistion, Compass and Fleoxie
bility of voice, 4ualysis of words aceording to
their derivation and formation, wecond Werm-e
Modulation, Prosody, Particular attention paid
to etymologies of English Words, Commence study
of authors,

Gramnar, -ftymology during the first half of
the term, O0ffice of esch part of speech in the
construetion of sentences, Critiesl parsing,
4nalysig and parsing of sentences of various kinds,
Tabular snalysis of sentences, wHecond Term--Angl~
ysisg and consgtruction of sentences continued, Rules
of gyntax and their application, «capitalization,
Conmiderstion of abridged propositions and idiomat~
ic forms and constructions, Daily esercise in the
correction of false syntax,

Rhetoric, -Formation of the dnglish language,
Literary taste, Figurative language, Style and
its varities, DPunctuation, Composition, 4nalysis

and amplifiegtion of subjects,

Literary Griticism, -Examine the style of the
best English authors of different periods, Critical
study of shakespeare, ~dtudy partieularly the gtyle
of Milton, Addison, Goldsmith, Irving, etc, Com~
pogltions during the term,

History of Hnglish Literature, “Rise and de-
velopment in England and americay of poetry, his-
tory, romance, the essay, oratory, and metaphysics,
Principal authors in each department, Newspapers,
reviews and magazines, fngligh literature compared
with that of other nations, Orationg and essays
written and delivered ox read in the presence of
other students,

Division of Mathematics,

- Arithmetic, =~Mirst Term -The decimal system;
ineluding decimal fractions, sgo called, IFeoctoring
and its application to comuon multiples aend divisors,
Fractiong, Sompound Numbers, Second Lerm -sanel-
yaig, Ratio and proportion, FPercentage with its
application to loss and gain, commiggion, insurance,
ete, Percentage with time, ineluding interesgt, dise
count, gxehange (in land and foreign), partnership

and equation of payments, BExtraction of second and



third roots of numbers, Duodecimals, Alligation,

The remaining studies of this department are
Algebra, Geometry, Trigonometry, Physics and A8-
tronomy,

Division of Geography and History

Geography, ~First Term ~General principles
of Geography, HExecution of maps and outline of
‘South America, MDescription of andes llountains
and eountries ¢ontaining them, Remsining coun=
tries of South america, Map and outline of Great
‘Britain, 4&stronomical Geography, Second Term=
Outline and map of North Amerieca, Russian and
British &merican, “tates and Territories of the
United States, Mexico, Central america, ete,
Third Term ~Outline of Burope and Asia, FPhysical
Geography,

United States History, -Voyages, discoveries
and Indian Tribes, Colonial History, Hrenoh
War and Revolution, Subsequent history, with s
gpecial study of Kensas and the late rebellion,

Ancient History, -Barly Asiatic Nations,
Grecian and Roman History, OQutstanding events
of the Middle Ages, Britons,

Division of Natural Sclence

. The studies of this division include anatony,
Botany, Chemistry, Geology, Physiology and Zoology,

Professlional Divigion

Theoxry and Art of Teaching, -5ix terms are
occupied in this department with the study of the
science, methods and history of education, The
course, of necegsity, takes a somewhat wide range
go that only a part of the topics can here be enu-
merated: (1) The organization and classification
of schools, Program of dally exerciseg, The reci-
tation, Hehool government, WMotives, The incen~
tives which a teacher may allow to act upon himself
or hisg pupils, The conscience~-how 1t ghould be
educated, (2) The order, in time, of the develop~
ment of the Mental Faculties, and the exerolses
best adapted to encourage their growth., The speo~
cigl purpose of each faculty, and the means to
train 1t, Laws of bodily health; ventilation, pos-
ture gymnasgtics, Iormation of the CGourses of utudy,
Mental Philosophy precedes and is made the basis
of instruction in thig part of the course, (8) Hisw

tory of 3ystems and liethods of KEducatlon, Biographles



of eminent Teachers, (4) Primary Inetruction, Ob~
Ject Teaching. Grading of Schools, Drill Exercises
in Teaching =0bservation and practice in the Model
School, (5) The Comstitution of the United States
and the State of Kansas, Duties of Teschers a§
citizens, (6) The School Laws of Kensas, School
Supervision and School Manegement, Schoolhouse
4rchitecture, Practice in the Model HSchool, Gen-
eral teaching exercises in the Normal School,

4 8pecial festure of the course is the atten-
tion paid to singing end penmanship, Proficiency
in these adds much to the success of the teachers'
labors, HEveryone can acquire the principles upon
which the science of music is based; and most can
become good singers, The firgt is insisted upon
and opportunity is given for all to acquire the art
of singing, The drill in this department partakes
of the ssme thoroughness as that in arithmetic and
grammar,

The instruection in penmanship isg based upon the
Pegtalozzian 1dea of reducing each gubject to its
elements, which are firgt to be presented and famil-
iarized, before passing to the more complicated
formg, Stidents are not only required to practice
in their books, but on the blackboard, with and
without coples, subject to the criticism of the
elassg,

The results attained in singing and writing
are commengurate with the pains taken, and fully
demongtrate the utility of the plans adopted,

- Growth and Foundation of State Normal at Emporia

It is apparently a common fault of mogt people to accept
for granted many of the good things and many of the advantages
which are among the benefits of the age in which they live;
on the other hand few if any realize the lavor involved and
comparative slowness of development of the vemeficent institu~
tions which they have so readily accepted, 'whis 18 especially
true in regard to the educational ingtitutions, rrom its hum-
ble beginning as evidenced in the above-mentioned course of
gtudy, the State Normal School at Emporia hasg slowly but grad~
ually changed and expanded until it hag reanched & point where

oy 8



38

dts present ocurriculum offers s wide variety of subjects
particularly adequate for and essential to the training

and preparation of the individual who intends to bedome a
member of the teaching profession, In 1880 g gignificant

gtep was taken when & regular department of physical educa-
tion was established, providing for regular instruction in
gymnastics and calisthenies, Previous to this time physical
education had been taught merely as a subject in the curri-
culum with a view towards méintaining the health of the students
in the school, while little or no euphasis was placed upon

the teaching viewpoint. Iloreover, by 1888 those who desired

to specialize in drawing, music, realing, science and lane
guage were able to do so, This date, 1888, really may be

taken aS‘a‘starting point in gpecialization, for from this

time onward to the present day there has been an ever-increasing
demand from the schools of the state for teachers who are
specialists in a particular line of activity, 4 request was
ahs0 mgde at this time for the establishment of a department

of indnstrisl arts, 1In 1890 the first regulations for ad~
vanced gtanding were made which permitted graduates of the arts
courseg in other schools to be admitted to the senior year of
the State Normal School to take such subjects as specified

by the faculty, Gradustes of high schoolg and acadeuies were
admitted to the second year of the Normal dchool course, It
was necessary however for egch student admitted to advanced
standing to review the coumon branches before entering upon

his work as an advanced student, In 1890 the supplies and
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equipment necessary for the establishment of the Industrial
arts vepartment were received and the work of that department
actually started., In 1898 a regularly employed manual arts
teacher wag secured and the department was fully organized,
In 1890 one of the most popular and worth while fegtures of
the Normal School, the summer session, wes instituted. The
sumiexr session’énabled teachers to improve their professional
ﬁtandiﬁg &nd secure the training they desired while still
sctively eﬁgaged in their reguler school work,

- In 1898 the degree Bachelor of Pedagogy was lgsusd to
the graduatgs of‘the Normal School, This was the beginning
of the present7day degree which ig awarded upon the completion
of the regular four-year course, In 1902 the diploma re=-
‘quirements_Qemanded four yegrs of sgttendance in the Normal
School, In 1908 the degree Bachelor of Arts wes issued, A%
the same time the two-year life diploms course and the two-
year kindergarten coursge were established,

Library work was first introduced in 1902 and commercial
work in 1906, In 1913 the degree Bachelor of Science in
iducation became the degree conferred upon the completion
of & four-year course, while the 1life certificate was cone
ferred upon the completion of g two-year course and the three-
year state certificate for the one ysear of work, In 1923 the
name Kangps State Noymal ‘School was changed to Kansas 3tate
Teachers College of Bmporia, In 1929 the legimlature granted
the XKansas State Teachers College of Bumporias the power to is~

sue the degrees Master of dJeclence and Bachelor of Arts,
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Other Normal Schools of Xansag

In order to meet the needs of the people and to serve
more gpecifically the various sections of the state, it became
necessary to establisy two other divisions of the Normal
Jehool of Hiporia, The western branch now known as the Hort
Hays Staté College was established in 1901, while the aux~
iliary Manuael Training School at Pittsburg was established
in 1903, In addition to the state normal schools there have
been at different times & number of so~called private Normal
Schools, among them the Kansas Normal College at Fort Scodd,
the Campbell Normal University at Holton, the Saling Normal
University at Salina, the Central Normsl College at Great Bend,
and others, Much credit is due these private institutions
for their work at a time when the state was sadly in need

of more trained teachers,



CHAPTER VI

PRESENT STATUS AND SET~UP OF TEACHER TRAINING AT
THE TRACHERS COLLEGE, EMPORIA, KANSAS

It has been & long journey from the original model school
of the days of Presiaent‘Kellogg to the campus Laboratory
Schools of 1933, At the present time a course in supervised
student~teaching participation is taken by those students who
wish to meet the requirements for a three-year state certifi-
cate, a life certificate, or a life diploms, The Laboratory
Schools of ‘the Kangas State Teachers College of Emporia include
all grades from the kindergarten through the senior high

gchool,
Adninistrative Organization

The new laboratory school building is used by the kinder-
garten and the first six grades of the elementary school, while
the 0ld building whiech formerly housed the kindergarten and
the elementary school is now used by the Junior-genior high
school,

In order to facilitate ite administrative functions, the
laboratory school is divided into three dlvisions: the kinder-
garten-primary, the intermediste, and the junior-senior high
school, Departmentalization is applied only in the two uppex

divislons,
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It is fortunate that all student-~teaching participation
can be done in the laboratory schools of the campusg, This
method offers a more satisfactory and convenient situstion
than a system which would necessitate agreement with the city
of Bmporia for student-teaching participation in the city
gchools,

Under the present carefully planned system of super-
vision and execution of student-tegching participation,
beginning with the first division known a8 the kindergarten-
primary (iivision, the supervising teacher of the kindergarten
teaches Kindergarten Plays and Games and Play Materials as a
regular college course. In addition she conducts regular
and special conferences with all the student teschers connected
with this division, 41l college courses dealing with primary
methods and kindergerten-primary education of a more general
nature are taught by the professor of Primary Lducation, who
was formerly principal of the kindergarten-primery division,

In the two upper divisions constituting the intermediate
and the junior-senior high school, the supervising teachers
not only conduct general and individual supervisory confers
ences with the student teachers but in sddition teach a two
hour theory course which parallels the student teaching course.
This enebles student teachers to have both theory and pracs
tice under the same supervising teacher,

In the intermediate grades the student teachers must
take thelr theory course with at least two supervising teache

ers under whom the greatest amoung of teaching particilpation
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Has taken place. The gtudent teachers in high school teach
in only one of tﬁeir major suﬁjects and have one supervising
teacher, who conducts both the theory and supervisory func-
tions. A general conference is held once a week Tor each of
the three divisions, at which all student teachers of that
particular division are reguired to be present., These gen-
eral cdnferencesvare in charge of the principal of that

particular aivision.
Status end BEducation of the Supervising Teachers

It is interesting to note the present status of the
supervising teachers of the laboratory school, #Ihe super-
vising teachers of all three administrative divisions are -

considered regular members of the Kansas State Teachers
Gollege faculty, The minimum requirement for them is g
Llaster's Degree with previous outgtanding teaching exper-~
ience and ample professional training, This professional
training and experience varies somewhat between the first
divigion and that of the second and third division with
regpect to its relationship to the work of the division in
which the superviging teacher is employed, In the kiﬁaern
garten-primary division the professional training and
oxperience of the supervigor must relate closely to the Work‘
of that divieion, In the two upper divisions the lasier's
Degree may be taken either in education or iu that particular
field in which the supervisor teaches and supervises; however

the undergraduate major must coustitute at least twenty-Live



_hours in the subject which they tcach and supervise,

The rank of instructor is given to a new supervising
teacher; after the first year, if he proves to he succeseful,
the rank of professor or associate profewsor may be given,
Some of the supervising teachers, especially in the high-
gchool division, have already completed considerable work
toward a Doctor's Degree,

Under the present system of student-teaching partici-
pation an effort is made to avoid the conflict of duslism
which presents the proponents of extreme aativities on one
hand and excessive emphasis on subject matter on the other,
48 8 result of this middle ground attitude, activities are
hekd:to be of initial importance which with proper develop-
ment eventually pass into the stage of subject matter, Under
agsimilation this results in purposeful actlvity,

It is held by those in charge of the laboratory school
that the best school for the pupils will also be the best
schoollin, whidh. toclaann to teach.l In other words, the
primary purpose of the school is to set up the best learning
conditions and procedures possible in order that the child
may‘benefit. In carrying out this purpose the student teach-
er, rather then working injury upon & good school, will leamm

to teach best in the type of school in which the pupils .

learn hest,
student teachers sometimes remark that there 1s inguf-

ficient opportunity for experimentatlon during thelr period
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_of teaching participation, It must be remembered that experi-
ments in which humen beings are the materisl utilized fox
experimentation must be conducted with care snd concern for

the welfare of the subjects, The new elementary school build-
ing has two well equipped clinic rooms which are especlally
used py the‘psychqlogy depgriment in courses in clinical psy-
chology, . Clinics are also held by the speech department in
their endeavor to effect remedial measures concerning speech
defects and by supervising teachers of physical training and
hygiens,

The subjects for these clinice are usually pupils of
the laboratory schooly however from time to time outside
individuals are used as the ocoasion presents itgelf, Re~
sults of the investigatlons and experiments ard passed on o
other teachers concerned in the particular field in which ex-
perimentation took place,

There is no doubt that the most basic factor requisite
to mffective supervision in that 2f mutual understanding be~
kween the supervisgor and the cadet teacher, Kvery possible
effort is made toward cooperation and & general democratic
attitude, Hrequent conferences of supervising teaschers are
held and each supervising teacher is given a great deal of
freedom to carry out the work in the most profitable muaner,
This attitude encourages a high degree of efficiency and
respon@ibility, not only on the part of the supervising
teacher, but also on the part of the student, and even the

pupilé themselves,

* The terms student teacher and cadet teacher are used syn~
onymougly,
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of course 1t 18 to be expected that there must be a mu~
tual understanding and cooperation between the various college
departuents and the laboratory school, 4t one tine it was the
policy of the college departments to dictate to the laboratory
school but that no longer is the case, Under the present sys-
tem many valuable sﬁggestions are made and there is an effort
toward mutual help but whenever the college department and
the laboratory school are unable to agree on any metter, the
college department no longer dictates, but the matter is drop-
ped, The supervising teachers are no longer under a dual sys-
ten of control with the heads of college departments on one
hand and director of teacher ftraining on the other, Supervis-
ing teachers are now subject only to the control and authority
of the director of teacher training, The prineipals of the
three divisions of the laboratory sechool are not considered

as supervisors of supervisors but as managing prinecipals only,
The Kindergarten~Primary Division

The objectives fér those taking student teaching in the
laboratory are both specific and general, In the Kindergarten-
Primary Division the following list cites the general and
specific objectives and also the method of handling the stu-
dent teacher inm this particular division.z

General Objectives

1, Aability to recognize and follow the needs and

&,» I1bid,



interests of children of the primary age,

2, Understanding of the social adaptations to be
expected of the primary sge, and the guidance best
adgpted to develop & harmonious individusl,

3, appreciation of the stages of physical growth
of the young child and an understanding of the hab~-
iﬁglgnd conduat conducive to the heslth of the

enl ,‘

4, Ability to adapt subject matter to the interests
and needs of the primary child,

5, &ability to present this subject matter in a way
that is vital to the child,

6, 4n intelligent understanding of an activity pro=-
gram eand the purpose it Berves in modern education,

7.. appreciation of the ethics of the teaching
profession,

8, Familiarity with the classroom routine necessary
to promote effective working together,

9, 4acquaintance with the materials helpful to the
primary teacher,

Specific Objectives

1; Opportunity to study children and note theirx
reactions in many learning situations and to de-
velop standgrds of what constitutes good teaching,

2, Acquaintance with subject matter on various
grade levels and integration of the teaching mate=
rial within each gradse, Intensive practice in the
grade level in which the student is plenning to
teach, :

3, Praotice in selecting and organizing desirable
activities and in testing out the usableness of
such activities,

4, Practice in checking on the growth of puplls in
knowledge, attitudes and habits resulting from the
activity,

B, Practice in identification of specific phases of
the teaching activity,

6, Griteria for and practice in observing, teachw
ing, and evaluating different types of learning,



7e Practice in determining the amount of drill
neceggary to obtain desirgble subject matter goals,

8. Practice in knowing how and when to follow
children's leads in order to make the learning
more vital,

e Practice in seeing childremn &g individuals,

10, Practice in teaching children and not sub-
ject matter,

11,  Practice in developing the technique of
questioning,

12, Practice in planning and directing excursions,

13, Practiae in making c¢ase study records of cer-
tain pupils observed deily,

14, Practice in planning and administering remedial
work baged on the results of tests,

16, Practice in nmaking informal tests to discover
the growth and progress of individusals,

16, Practice in ranking children according to
ability in the knowledges, 8kills, habits and
attitudes,

17, Praotice'in scoring children's papers,

18, Practice in the preparation and utilization
of graphs,

19, Practice in giviug and scoring standard tests
and interpreting the results obtained,

20, DPractice in recognition of a lack of social
control and adjustment in the child and a diagnosis
of the ecsuses of such lack,

21, Practice in giving the proper guidance to the
- unadjusted ehild in order to develop an Integrated
personality,

22, Hstablishment of desirable ideals for a teachw
er &8 regards personality, physical and intellectual
gualities,

23, Familiarity with the contributions of educators
in the primary fileld,

24, acquaintance with the terms and phrageclogy

48
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uged in educationsl writings and discussions,

5, Familiarity with and use of a good teacher
self rating chart,

26, Practice in making and filing bibliographies
that will be useful in lster teaching,

&7, Familiarity with the good ways of keeping il-
lustrative materials,

&8, Practice in acquiring the detailed e¢lassroom
mechanics concerned with lighting, heat, ventila-
tion, seating of children, pasging of the pupils
and economic distributing of materials,

29, 4aoquaintance with the best modern equipment
for schoolroom and practice in arranging it,

50, Practice in becoming more eonscious of the

opportunities for developing initiative, self

rellance and responsibility in children,

&l, Practice in avoiding making competition, rather

than the good of the group, the motivating force

in learning,

32, Practice in analyzing and evaluating her own

teaching procedure and thereby perfecting her

teaching skill,

Before any teaching is permitted by the student teacher
a period of observation is required, This gives ample op-
portunity to determine the wesknesses of the student teacher,
thereby presenting an opportunity for the supervising teacher
to make whatever remedial measures are necessgsry, The length
of time & student must spend in observing and making analysis
of children's reactions and of the work of other student
teachers depends largely upon the ability of the individual,
In this observation period the student teachers are geated
at the rear of the room but may be called into closer contact
with the pupils when the opportunity to reuder asmietance

presents iteelf, 1t Lls the general prauctice of the supervieing
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teacher to make notes of her observationg of the student teacher
after the elass is over rather then during the period while the
teacher i& teaching, This is done in order that the student
teacher may receive the proper criticism and assistance and
perhaps also that the children may be safeguarded from rash
mistakes on the part of the student tescher, It is the policy
of the supervisor to remain in the glassroom during the time
that the student teaching is heing done, Those not actively
engaged in teaching are concerned in msking observations, in
anglyzing the work being done, and in attending to the mechanm=
ics of the classroomn,

&fter the actual alassgroom teaching has been done by the
student, a conference is held with the supervigor for the pur=
pose of digcussing the strong and weak points ag noted by the
Supervisor, Guestions raised by the student teacher are dis~
cusged and plansg are made for the succeeding lessons, During
the time before the student teacher enters upon actual teach~
ing participation, conferences are held at least once a week
either individually or in groups, This is done in order to
prepare the student teacher for the actual tesching, This
breliminary preparation acquaints the student with the proper
ideals, desirable results of teaching, evaluation of teaching
setivity, desiranle subject matter and the asctual planning
and presentation of lessons, &ll student tegchers must also
take part in a general theory oconference which is held weekly
and in whioh ali gubjeat matter goals and activities of the
entlre department are discussed,

The general policies of toacher training sre governed by



Athe direator of teacher training; however each of the three
divislons 'of the laboratory school is given much Ffreedom in
working out the plans for gtudent teaching and its success-
ful development, The work of the superviging staff ig eval=
uated and ehedkeduupon by the director of teacher training
through conferences and faculty meetings,

Naturally every student teacher is anxzious to recelve
an evaluation of his teaching, In order to make such an
evaluation the supervising teacher must take into account
the personal characteristics and appearance of the individu-
al, the learning of the pupils while under his control, his
professional attitude, his akility to plan and present a
lesson,,ability to organize, and various other factors per~
tinent to the situation, This evaluation ig made in & con~
ference of all thé‘supervising teachers and the individual
rating blank of each student is checked by his supervisor
and filed ag & permanent record of that student's teaching
agtivity in the laboratory sochool,

Thére is a constant effort on the part of the supervising
staff through conferences, discussions‘and meetings, to com~
pare their teasching activity with general educational trends,
Frequently criticism is made by the student tegchers concern~
ing some point in their student teaching participation, There
is always sufficient opportunity for them to meke their needs
and grievances known in order that there may be that mutual
understanding between the supervisor and student,

In 1ine with the gystem of teaching, testing and re~

%Baching ap followed in the social etudles of the present,
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the general philosophy or prineiples of student teaching may
include these same factors of teaching, testing and retesachiug,
The gtudent teacher is taught by the supervisor during the
period of obgservation end preparation, BSubsequently, when
the student teacher ariives at thé testing period in which
he actually teaches the class he discovers what tesching real-
ly is, The period of active teaching is followed by the re~
teach period, better kndwn a8 the conference following the
teaching, Here the supervisor diseusses with the individusl
the strong poihts, the wesgknesses, and the difficulties whigh
oame up in the lesson, Along with the regular teaching, les~
son plans are required; the extent of these plans are dependent

uporn the individuasl and the subjeet taught,
The Intermediate Division

The objectives of the intermediate division of the lab-
oratory school are divided into general and specific objec-
tives, Irom the standpoint of the student teacher the general
objectives are:5

1, Mo become familiar with good procedure in the
matter of obsgervation,

g, To study and know the children of the class,

3. To appreciate the characteristics of the feach-
er which have & bearing upon his relation to the

- pupils and to form ideals relative to teachers' man-
ner, volee, poise, personality, and knowledge, of
subjeat matter,

4, To obtaln s proper concept of the purpose of

3, Ibid,
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routine, and to become acquainted with effective
means of establishing & desirable routine,

5, To know snd t0 tuke charge of the proper phys-
ical conditions of the elassroom,

6, To become acguainted with such activities ag
affect the school in general, and to form ideals
of cooperation and right attitudes toward the work,
the children and the supervisor,

7, To appreciate individual differences in the
pupils with respect to physical, mental, socisl,
and tempermental characteristics,

8, To observe for degrees of brightness and dull-
nesgs in the various members of the clags,

9. To become acquainted with the instructional
equipment to which the student is later to have
access in teaching, and to obtain an understanding
of the equipment necessary in the classroom or
laboratory,

10, To understand and wdminister the procedurs
of supervised study, :

11, 7To develop the avility to distinguish between
maethod, device and technique and to classify each,

12, To determine the type of lesson which is being
obgerved and to evaluate it with regpect to the
goals for which the tegcher is &triving,

13, To study end observe the teaching of the drill
exercige with a view of discovering good drill
procedure,

14, To observe the developmental method with a
view to understanding better its use in the teach~
ing process, ,

15, To develop an appreciatbtive understanding of
the nature and purpose of the lesson plan,

16, The abllity to make satisfactory lesson plans,
17, 4&bility to coubine the various elements 80 as
to pretest, teach, test, guide learner or adjust

gituation, teach and test agaln to point of actual
legrning,

18, "o choose appropriate ps.chologlcul alms,

19, To becowme efficient in the prescntation of
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those parts of & lesson which lesd to appreclation,

20, To becoms efficlent in teaching pupils how to
think,

cl, To appreciate the guestion as a mentuyl device
and to become more efficient in the art of question~
ing,

28, To become efficient in developing initiative
and responsibility,

&3, To become able to measure the progress of
pupils by means of standardized tests,

&4, To understand the problems of examining and
grading and to develop criteria for preparing ef-
fective examinations gnd for grading of the same
intelligently,

#56, To be able to socialize the class period,
&6, To gain gkill in meking assignments,

&7, To legrn how to direct out of classroom acm
tivities such ag trips and excursions,

&8, To gain a kuowledge of subject matter in the
field taught as well &g in related fields,

2Y, Do realize that only through self activity
do children leaim,

30, Yo use subject matter as means not ag an end
of learning,

3l. %o integrate the learning activity both in
themselves and in their pupils,

%, Wo plan and give remedial woriz to pupils,

33, Lo know the basic itheorles of philosopuies of
education and to realize which or what conmbination
is the cunter of the school iln which the sludent
teacher is workilng,

34, In the theory clasgs, to grasp not only the sub-
ject matter and best wmethods in that field, but a
workable philsophy of educ tion and the principles
by which 1t may be put into operation,

3w, 0 be able toward the close of the swmiester to
rate ones gelf with the self~rating shest and to
profit by sald rating aud analysls,
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56, To finish the work of the seuester with some
clear ldeas as to the ethics of the professilon,

37,  To remain happy in spite of directors of edu~

cation, supervigors, confeceunce, theory classes,

tests, lesson plans, observgtions, children, and

all else that goes in the waking of the laboratory

sghool,

The above-mentioned 1list practically concludes the list
of general objectives, wwince departmeuntalization ig carried
out in the intermediete divigion the specifid objectives are
worked out according to tne individual courses, This weans
that there ére certain specific objectives for geography, for
history and for the other courges of this division, There
are too many to catalogue all of them here,

In dealing with the description of supervised teaching
in the intermediate division, one must note the chief alms
of educazstion which are centered around the seven aspacts of
life, namely:4 health, worthy home wmembership, character,
citizenship, vocation, proper use of leisure time and com-
mand of the fundamental processes, Language efficlency,
one of the leading ohjectives, comes under the fundamental
processes, Naturally the chief aim of educ.tion is to train
tfor citizenship or social efficlency, ror the average in-
dividual or the better than average, this i.eans pulling his
own load and a bit wmore in order to wake up for the below
averaye individusl who is unable to pull his full share of
the load in society, llstory, sclence, musie, art, litorature

und geogrgphy are part of the curriculum which ensble the

4, "Qardinal Principles of wecondary dduention," Bulletin
35, 1918, -
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individusl to come into contact with his sociai heritage and
desirable race experiences in order that he may approach the
complete living in a democracy, &8 has previously been atét~
ed, the gtudent teacher learns best how to teach under those
conditions in which the child seems to Llearn best; hence it
is a‘piimary function of the suvervisors to establish the
most”favorablé egonditions of learning possible,

In the intermediate division of the laboratory school,
all}Student}teachers are rejuired to do a five or six-veeks
period of ohservation and learning how to ohserve before they
do any actual teaching, 1he time is spent not only in ob=
servation bf the lesson itself and its presentation but also
in becoming familiar with the names of the pupils, making of
lessdn plahs,'preparing materials, working with glow individu=-
ais, mechaﬁics of the eclassroom and in fact GVefy activity
except actually teaching the class, 4according to regulations
the supervising teachers are required to do fitj ner cent of

Athe actual teaching, while the other Tifty per‘cent of the
time 1ls apportioned as the supervigor thinks proper to the
students of that class for their student teaching participa-
tién. A8 hag been mentlioned before since much o0f the time
is spent in.obserVation it seems that there are techniyues
08 observation which the average student teacher lacks; hence
proper observetion and enalysis of what is observed is one of
the important features of stndent teaching,

Before the actual teaching takes nlace, the regular pro~

cedure conslets of individusl ¢onferences with the supervising
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teasher in which the subject matter, plan of approsch, pre-
gentation of the lesson is taken into condideration, Until
an acceptable lesson plan ig composed, comment on the ine
dividual children of the e¢lass is made by the students, some
subject matter is taken up, and there ig a general dliscusgsion
of the progress and needs of the class, There is 1o aollege
credit given for these aonferences, but the practice teaching
cgrries & four-hour credit and the theory eourse a two~hour
credit, Theory takes into considerstion not only what are
considered to be the best methods of teaching but also a
thorough over-view of the subject matter field itself,

The actual teaching participation of the student teschersg
is observed and constructively critieized by the superviaing
teacher who must as a rule be in tre room while the actual
teaching participation is taking place, The Supervisors &re
always ready to render aid in helping the student teacher to-
ward the solution of problems, help to maintain O0xder and
attention, diagnose weaknesses, estgbligh ramedial measures,
and provide the proper working counditions, Their task is
twofold and not an egsy ome, for they are not only respon-
8ible for the welfgre and successful development of the pupils
in their classes but are algo largely responsible for the de~
velopment and progress that the student teacher makes during
his time of student teaching participation,

The outeomes mought are of a psychological natur0.5 The

first set of outocomes are these bodlies of well learned infore

6, TLull, H, G, and others, op, cit., pp, 13, 14, 15,
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maetion necessary to the development of the skilis in teaching,
The informational outcomes are gsined through the student
teachers' writing of an over~view of the subjoct matter of the
course in which they are teaching, the meking of a course of
gstudy over some material, the developing and preparing of care=
ful lesson plans, the msking, giving, and scoring of tests,
the theoretical and practical work gained in their theory
course, and in personal &nd group conferences, The second set
of outcomes are habits of skills useful in teaching, In this
set of outgomes the observational work plays an important
part, In déveloping these habitg and skills on the part of
the student teachers, participation consists of grading, scor-
ing, snd giving of tests, assisting with study, passing of
books, ameisting with disciplinery problems, handling equip~
ment, and proper attention to the maintenance of the mechan-~
ics of the classroom, The habits of technigue and sgkills

are further improved by the actusl teaching of two units of
work; moreover the confeiences, legson plansg, and solution of
problems help toward the development of the desired sgkills,
The third set of outcomes are those which.haVe to do with the
development of reflective thinking on the part of the atudent
teacher, Much valuable training in this particular phase
comes through the inductive teaching of plans carefully thought
out and corrected before actual participation takes place,
This compels the student teacher to diseover his problems,
realize thelr valu in the scheme of education and them de-
velop his problem indiotively to its final inferences or coOn=-

clusions, The fourth outcome concerns the personality and
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character of the student teacher and constitutes proper ldetls,
attitudes, personai appearance, profesglonal interest, tastes,
interests, appreciation of teaching and its techunigue, neate
ness, and all in all, those factors which identify the firast

class teacher,
Junior-3enior High School Division

In the third divigion of the laboratory school which
congtitutes the Roosevelt Junior-3enior High School, those
connected with the teacher training recognize the fact that
aducation of the present dsy comsigts of more than simply
the knowledge and mastery of the academic subjects, It must
constitute the formation of the proper ideals and attitudes
corcerning individual responsibility and mocial efficiengy
necessary in the eontinuvance and development of americen
Democracy, congequently from the standpoint of the supervig-
ing teacher, the chief difficulty presented is the problem of
80 handling and training the student teachers that they in
turn may be able to pass to their pupils the doctrines of
the new school and the building of attitudes of responsibi~
lity requisite to soeial efficiency, It can readily be seen
that this calls for .nore than a mastery of the subject matter
on the part of student teacher; it required in addition the
digeovery of the best methods of teaching with reaspect to the
individual students, It calls for organizalion of activitiea
ln their respective units, and the adoption of en experlmen~
tal attitude which in the present day of & rapidly changing

bivilization is an absolute necesslty to the individusl who
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degires to grow with the times, It also demands the develop~
ment and vse of the skills necessary in the particular activity

in which the student is engaged, This responsibility is no
small part for the supervising teacher to asgime in the efe
fort to train the kind of teacher essentisl to the successful
development of children along desirable lines of activity,

In order to train teachers for the real sctivity of
teaching which is to come later, some sort of practice is
necessary, «ll the observations, lesson plans, development
and orgenizetion of units will mever be able to take the place
of the actual teaching participation; in a measure, the stu-
dent feachers are learners just the same as the pupils in
the elass, Whether they be young or old, great or amall, they
will learn best by actually doing, Oceasionally a student
teacher complaing that he fails to see any valus from student
teaching partieipation, To those to whom the actual values
are not evident this reply is made, that the acquisition of
wnat might be termed tlhie fell of the clasgroom can come only
through actual teaching partieipation, This ie taken to in-
clude every possible activity of the classroom from the me=-
chanics of the clagsroom to the actual teaching participation,
The development of the student teacher during his so~called
apporenticeship is a progressive one, It beging with observa-
tions and technigue of observations, This is followed by
mecunanics of the classroom, organization of units of work,
genexal familiarization with students of the class and their
management, lesson planning and finally actual teaching par~

ticipation, ©his is done one or more complete units of work,
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dependent upon the length of the units and also the nunber of
student tescher participants in any given class, The period
of student teaching may be termed as the time when the pro-
spective teacher finde himself and orients himself in the
world of the pupils, teachers, snd the community,

The philosophy of supervision with respeet to the stu-
dent teachers may from the general standpoint be taken to
include:

1, Development in the students of a desirable phi~

losophy ox philosophies of educgtion,

€, Understanding of principles involved in the ad-

ministration of various school situations,

3, To sesure & knowledge and‘understanding of the

sdolescent child,

4, To secure an adeyuate basis or grounding in the

phases of learning dealing with their particular

gubjeats,

b, To attain & maximum degree of efficiency,

The specific objectives are divided into the profes-
sional, the cultursl, and the technigues and progedure, They
may be listed in the following manuner:

4, Cultural:

1, Guided reading &g an ald towsrd increasing

life experiences of the students,

B8, Yo create in the student & desire for experi-~

pnces in the gllied cultursl fields,

3, Integration of knowledge and 1life of the stu-

dent in order to develop an Interesting personality,




4, To develop in students the attitude of s helpful
assigtant Yo pupils rather then that of a stern un-
relenting taskmaster,
5, To teach students to cultivate and waintain at all
times such attitudes, conduct, dignity, and the like,
fitting to the high type of leadership expected of a
teacher,
6, In order to keep in touch with a rapidly chenging
civilization, to ald students to keep in touch with
the times and to familiarige themselves with current
problems,

B, DProfessional:
1, The so~-called professional objectives include help
rendered by the supervisor to the student teacher, This
enables the novice to make specific and conerete .applica-
tion of the philosophy of individual self expression, to
understand social education, and to better understand
the individual child and the principles underlying learn-
ing‘and‘teaching. To this list may also be added the
need of helping student teschers to develop the proper
ethical behavior, cooperative desires, acounulation of
educational ideals, and interest in educational problems,
KFurthermore, students learn to look upon teaching a8 a
life activity emd to develop the initiative and ability
to gee the factors and problens involved in teaching,

G, Technigues and Procedures:
1, Under the development of the proper techniques and

procedures in the student tescher, the supervisor musb
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}render aid to the student with respect to knowl-

edge and application of gtudy factors, selection and
organization of materials, remedial work, knowle

edge and application in methods oif procedure in the
unit and project, use of tests snd scales, discipline,

and administration of special type lessons,

A8 has been previously stated, the developuent of the
Studentgﬁeacher during his period of apprenticeship is a
progressive development ranging from preparation to teach
to0 actual teaching, and followed by post teaching or re-tegthing,
in which he endeavors to correct his errors and overcome his
weaknessaed,

Much bf the same procedure followed in prepsration of
gtudent téachérs for teaching in the two lower adminisira=
tive divisions is followed in prepsration for teaching in
the upper or junior-genior high-school 1evel.

Briefly speasking, the procedurs followed is:

1, Training in observation with respect to class-

room activity, students, pupils, and work of the

supervisor,

2, Plan for remedial work éorrective neasures and

retegching,

3. Tréining in how to keep records of progress in

wnits of work, making of tests, scoring and inter-

pretation of tests,

4, Training to plan with continuity for feaohing

activity,
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, 5, Development of ability to analyze subject matter
weaknesses,

64 Gﬁidanae in the obgervation of chiidran and t0 make

wise uge of guch suggestions as children may offer,

7, EKnowledge and participation in what is termed pre-

teaching activity, such as recording of attendauce,

distribution of materials, observations, general rou=
tine, &id or assistance in supervised study, testing,
grading of papers, etc,

8, Training for conferences in which student may sug-

gest number needed, according to the particulsr phase

of teaching participstion in which he is engaged,

9, Guidance and training in the knowledge and use of

reference mgterial from the profesgional and cultural

viewpoint,

After the initial or preliminary period of preparation,
the teaching participation period follows, The extent to
which which any student msy actively engage in thig par-
ticipation is dependent on several factors, such as number
of gtudent teaschers in any given clags, and the ability to
handle the situation, The student's experienceg are sum~
marized in the handling of voth large and smaell groups of
pupils, BRemedial work is carried out, The usual progran
of teste and their sdministration is followed, Skill and
training are secured in the directing of study, Conferences
with the supervisor are held., Hxira-ourricular activities,
clericsl aspects and other phases of teaching follow at the

proper time and place,



While the student teacher is engaged in gll the phases
of the teaching procedure, the supervisor is busied with a
role both strenuous and exacting, His work might be sum=
marized as follows:

1, The philosophy concerned with the supervision of

teaching, such as the creative atmogphers conducive to

growth of the pupils, the student teachers and the

supervisor,

4, Gonception of the students' work as seen from the

gupervisory viewpoint,

3, Gonferences with student teachers in order to asslst
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students in building their teaching efficiency, to check
on wegknesses and such other undesirable features as may
need some reamedial attention, conferences by arrange-

ment between the student and the supervisor, either in-

dividually oxr in groups,
Committee Report on Griticismsg of Present System

&8 in any other activity there is found here both ef~-
ficiency and defects, In ths criticism of the supervisory
gystem as set up in the junior~-senior high school of the
Laboratory school the stromg points presented include:6

1, GCarefully supervised planning and execution,

2, Prompt correction uf weaknesses of the teachers

before they become habits,

3, Individugl conferences,

6& Ibid-. y Pp. 17“18.



4, Theory and practice taken concurrently under the

Ssme 8upervigowr,

5, Opportunity to teach at least one complete unit,

6, Student participation in elass asctivibies,

The wesknesses of the supervisory mystem in the junior-
senior high school gre listed as follows:

1, Insufficient practice in teaching,

2, Yoo many student teachers per supervisor,

3. Unpreparedness of some students in any field to

~do & good Job of tesching participation,

4, Inadequate accomuodations for those desiring teach-

ing partileipation in special subjects,

B, OConfliects with college clasgss schedules, making it

impossinle for the student to take teaching participa-

tion in the most suitable subject,

6, Insbility to place gtudent teachers with fellowghip

- teachers, thereby reducing the load of the regular
supervising teachers,

7. Ingufficlent variety of methods courses,

Thisg in a brief way presents the genersl status and or=~
ganization of the Laboratory bSchools asg found on the campus
at the Kansas bbtate Teachers College of Emporia, With re-
8pect to the defects and the strong points of the present
supervigory system of teacher training particlpetion, the
writer hopes that in his study of student teacher-supervisor
relationghip, to have presented additional information of
Value concerning the rapport between the siudent teacher

[
and the supervisgor,
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CHAPTER VII
RESULTS OF INTERVIEWS WITH CADET THACHERS
PART I

Introductory Explanationé

To secure the necessary information concerning the re-
lationships between the cadet teacher and the supervising
teacher, the writer conducted a series of interviews with
the cadet teachers and the supervising teschersg asatively en-
geged in the Laboratory Schools of the Kansag state Teachers
College of.Emporia during the second senester of the school
year 1932-33,

Speecial interview forms were used iz obtaining this in-
fdrmation. The interviews were garried on individually and
in the group; for the most part, however, the group method
was used, The general conference periods were given over
t0 these interviews by the adminisgtrative heads of each de-
partment, thus, in most instancés, meking it unnecessary to
interview esch individual separately,

Every effort was mwade to get & Ffalr and frank expres-
glon of the reactions of the cadet teacher toward the super-
viging teacher and the remcions of the supervising teacher
toward the cadet teacher,

A8 has been previously stated, the laboratory schools

of the oumpus are divided for administrative purposes, ilnto



three departments: Xindergarten~Primery, Intermediste, and
High School,

For the sake of alarity and brevity, the first part of
thig chapter is given over to piesentation of items and ta-
bles concerning &ll the groups investigated, The next part
takes up the kindergarten-primary department, then the inter-
mediate department, and finally the high school, 4t the
cloée of the chapter a summary of the entire study concerning

the reactions of the cadet teacher has been nade,
General Information
TABLE T

NUMBER, NUMBER RuPURTING AWD Pur CEUT RuPUREING OR
SUPERVISING TEACHIRAS AUD CADMT DHACHIRS

Supervising and Ca- Humber| Nucher |Percent
det teachers " report-
ing

pupervising teachers 33 27 82
Cadet teachers (High School) 86 14 86
Cadet teachers (Intermediate) 140 189 9&
Cadet teachers (Xind. ~-Primery) 84 75 89
Grand total (Cadet teachers) 310 278 90

Regd table thus:; 0I & total of 3 supervising tegcuers,
27, or 82%, reported, Read the remainder in the sane meuner,
The itews in the awove tuble are self-explunutory, WYrere
were altogether 310 cadet teuchers and of this number 278 re-
ported, or Y0% of the totul nwiber, The intermediate group
le by fur the largest, alumowst twice as many belng in this

claagification as in eilther of the vther two,
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PART IT '
The Kindergarten~-Primary Division

Of the 75 cadet teachers in the Kindergarten-prinary
division who reported, their ages ranged from 17 to 30, with
o wedian age of 20, Iwenty-eight (B87%) of the aamdet teachers
had been assigned‘tolthe ¢lass in which they were doing their
teaching participation; on the other hand, 47 (634) had go-
locted their eiass, Pourteen (1%%) had previous teaching
experience of from one to eight years in duraiion, The
motives of‘the cadet teaching for entering the teaching
profession were various: 23 (Bl%) planned to use teaching
as & stepping stone; 51 (69%) intended to teach permanently;
10 (1%%k) were seeking a &egrée; 45 (60%) were seeking & life
certificate (two years of college); and 20 (27%) sought to
obtain a three year state certificate (oue year of college),

Many of course were actuated by & number of motives,

TABLE II

RATING OF CADEY TEACHERS OF RBEASONS
FOR DisIRING ©0 TAACH

Items Rated*~ Rank According to Importance
1 2 51 4 5 6
Fondnessg for children 48 116 | 4 | - 1 -

* Chance to render public service 5 |21 B | 2 - | -
“dvice of friemds or relatives 1 (14| 4| 1| ~ | 1
Influenced by sslaries B | 3|10 | =) ~ | =
driends or relatives in school - =] 1] = = | -
Desire to plesse parents || 7| »| 1| =
B3oclsl prestige of teaching -1 6138 EBf =]~
Yo detinite regson gl4] 3| X -~

For explanation of table gee top of next page; of asw
terigk, bottom of next page,
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Read table thus: 48 ranked fondness of teachiny First,
16 rated it second, four rated it third, aud go om, Read the
rem&inder likewise,

The cadet teachers were asked to Tate only those items
which iﬁ‘some way affected them, In the event that other
ressong not listed affected the individual, he stated such
reasons in & space provided for the purpose, using his own
rating, The fadt that some items show a.prepdnderance of
gecores, While other items are saarcely touched, is brought
out in the tables of this thesis,

The reader is cautioned t0 remember that the totals show
more ratings than there were cadet teachers who reported.

This results‘from the student's being permitted to rate such
1tmms ag seemed to him to be of equal importsnce, Hence, if
three items were equivalent in the scorer's mind, he rated them
all as having first plsace,

Various reactions are experienced by prospective teschers;
some approach their first day's work with pleasure, while
others look forward to it with a feeling of dread, Obviouély
a student's attitude toward practice tesching greatly influ-~
ences his reactions to both his teaching and his supervision,

Many preconcelved opinions upon oadef teaching arise
from reports given out by students who have already had this
training in college, Using the interview form of investiga-
tion to secure date, the ideas and notions ln the minds of
progspective cadet tegchers have been obtainéd. The resulte gre

tabulated in the two tables immediately Zollowing,

*Por complete interview form used in this study, refer
to Appendix 4.
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TABLE III

RATING OF REASONS FOR FEARING CADLT THACHING

Items Rate a* Rank

i
Cadet tesching s "tough" course 37110
Too much work for.credit earned 12 | 23
Supervisors hard to please
Impossible to make good grades
Not practical**®
Did not know what to expect™™*
Self conscious*¥
Inpufficient time left for other classes
Feared inabllity to manage pupils

f

1
1

11 PP Roo
H -3
| i
PHE1 L Paee
Wi 11 1 icoH

11T 11111

T3+t 11

Read table thus: Thirty-seven students placed as first in
importance the fact that they had heard that 3tudent tesching
wag & %tough' course; ten rated it as second in importence;
Four rated i% third; one rated it fourth; oune rated it fifth;
none rated it sixth, Read remainder of tanvle in like menner,

TABLE IV

RATING OF REASONS FOR ANTICIPATIRG CADEL TRAGHILG
WITH PLEASURE

*
Items Rated Rank
1 |2 (3 |4 (b |6

‘Advantagés of sgkilled supervision 3L (19 6 | 1L | =~ | =
Pine reports concerning Lab, School -| 3] & | 1| ~] =~
Anxious to secure actual practice 301241 B | 1| -} =
Knowledge of excellence of Lab, -

School work T - T R 2 - T I B
Cadet teaching very practical B|15|R4 | B | = | =

Read Table thnus: Thirty-one cadet teaChers rated Advan-
tages of skilled supervision first; 19 rated 1t second; 6,
third; one, fourth, Read remainder of table in like manner,

* For complete interview form, ses Appendix A,
K Ttema added and rated by the cadet teachers,
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r Criticism of the Laboratory School by the Cadet Teachers

The survey in which these interviews took place was not
insugrated until the second semester, 1932-33, was almost
over, This was done in order that those doing cadet tesmch~
ing might have ample opportunity im which to form opinions
of approvel or disapproval concerning the fegtures of the
laboratory sthQl, |

The interview form used was divided into two sections,
on fof,the rating of the approver or commendgble festures
and the other for the weaknesses or undesirsble features,
The cadets were asked to rate ohly those items which had come
to their attention or which had affected them, The results
of this critieism are given in the two tables which follow,

TABLE V
RATING BY CADET TEACHERS OF COMIENDABLE FEATURES

‘ *
Commendable features Rank
1 (2 |3 |4 5 | 6

Well~planned Supervision 30 (1317 1 - =
Opportunity for individual conferences | 1 | 4| 2| 6| 3| 1
Theory and practice under same A .

8upervigor 1| 1| 3 & 8] =
Hard task but well worth the cost /2 T T A I AT I (R
Weaknesges corrected before becouing ‘

habite 17 |82 (14| B | = | =
Chance to observe, practice and

experiment 16 |22 [1l6 | 6 -1 1

Réad table thus: Lhirty cadete [isted teaching under

Woll-planned supervision Firgt; thirteen llisted it second;
g@oventeen, third; and so on.,

* See appendix 4 for complete interview form,



TABLE VI
RATING BY CADET TEACHERS OF DISAPLROVED FEATURES

Features Disapproved ¥ Rank

Too mueh time for credit earned _7 | 8 4| &1 1 -
Not enough actual teaching par-
tlcipation 13
Supexrvision not constructively
helpful 2
Unable to usge academic gubject
matter 4
Not enough chance to experiment 1
Uncertain as to desires of supervisor |13
Supervisory critielsm improperly made 2
1
4
&
1

o
1 o
1w
N
1 ]

[
HiHodsaao

Remedy for tesching defects not giveni
Practice in all grades not ngenﬁ
Cadet teaching not natural#

No time for other school worksH

1 HoLionNts
I P PG ol
t T rrir

131 1 v 1 1 X

Read Lable thus: Iwenty-seven cadets lLists The item, Too
much time for credit esrned, as first in importance; 8 113ted
1t as second; 4, third; 2, fourth and one, fifth, Read re-
méinder of table in like manner,

dating of Supervisors by the Cadet Teachers

Kindergarten~Prinary Department
Perhaps the mogt important feature of this study is the
tabulated results of the reactions of the cadet teachers to
thelr supervisors, The writer has listed a nunber of desirable
and undesirable qualities, In addition to tie rating of the
suggested items, ample space was given for any additional com=

ments, In making this rating, the cadet teacher was asked bo

* yee Appendix 4 for complete interview form.
# A1l items thus deslgnated have boon sdded to tho interw
view form by cadet teachers and rutod pecordingly.
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rote only those items which directly affected him or which
had come directly to his attention, The first group of super=
vigsors rated belong to the Xindergarten~Primary Department.
gince this rating was done in confidence, the supervising
teachers are designated by numbers instead of names; however
the writer may upon preperrsuthority divulge the name of the

- supervisor requested,

The interview form used in the rating of the supervisors
was divided into two sections, rating first the approved or
commendable qualities of the supervisor end next those items
which were not approved by the cadet teécher. In presenting
the results of this rating, both sections are placed in one

- table, This has made necessary the rearrangement of the items,
TABLE VII
RATING OF SUPERVISOR A4 BY CADET TiACHERS

o Su—
e

foor o e

t

S Y
dupervisor rating Favorable - | Unfgvorable

— < — re—

1 2 83 4 56 6L 2 & 4 b

Always willing to help
Definiteness of expectations
Hargh criticism

Helpful criticism
Indefiniteness

Iunspiration to cadet teacher
Sympathetie attitude
Reasonable asgliguments
Unregsonahle assignuents
Unsympathetie

Unwilling to give needed help

o
ol

11 31 S ot oo
11 101 H31y 3 H
SO I O o ol S A I O
1113 81130
F&Gi 1 3051 Hi1d
Hle(lHlHll
wBOIV T LI P
1 1113 TOI
F 11y oyl oot

3 1O i1
111 1Tl

I 1T 1 111 111 &1

Read table thus: Bive cadets Listed Willingmems to help &

firgt in points of favorable rating; one listed it as socond;
one, as fifth, Read renainder of table lixewiae,

.

i
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Supervisor 4 was rated by nineteen cadet teachers (ap-
proximately 90%) of the cadet teaohers under her guperviaion,
In addition to the items which were on the interview form
and which were rated by the cadet teachers, other comments
Were writtem in, They are listed below,

1, Disregards student's time spent in classwork when

grades are awarded,

B,VVToq‘impersonal.

5;' Grades too low; an occasional grade higher than a

"C" would be an inspiration for doing better work,

4, Unsympatheric with cadet teachers,

5, Indefinite,

It is o be noted that all the additional comments are

negative in nature,

TABLE VIII
RATING OF SUPERVISOR B BY CADET THACHERS

g 3
Supervisor rating Favorable Unfavorable

1 2 3 4 5|6 1 2 3 4 56

Always willing to help
Definiteness of expectations
Hersh criticism

Helpful criticism
Indefintteness

Ingpiration to cadet teacher
Sympathetic attitude
Reasonable assignments
Unresasonable assignments
Uneympathetic

Unwilling to give help

"Read &8 in Table Vil.

C I I B e ol i B e I
TN I B I A A |
18 191 111131 11}
¥ 1 71 311 1% % 3 80
T 11 ) o
I TS T T T U G N TR B |
1113 T3 8§21V O§R
(S U S T B U BT S O R |
I S R B S TS T B S N |
I v ¥ 8 1 1 % 11 31

IO 2t ol B B i B A

I TGy 1l g

ﬁ>See Appendix & for eomplete interview form, Hereaflter
the asterisk will refer to Appendix a and no Ffurther explans~
tion will be given at oot of page,
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Supervisor B was rated by nine students of a total of

ten, The only additional comments made were mg follows:

1, She is friendlyjboth in and out of school,

2, 8he is very kind to students having difficulties,

TABLE IX
RATING OF SUPERVISOR G BY CADKT TEACHERS

————

gupervisor rating

Favorghble Unfavorable

1 &8 3 4 5 6|% 2 3 4 b 6
AlWayS Willing ‘tO help - - 1 - 2 [ - - - - - I
Definiteness of expectationg |[§ = w = = b 4 A .
Harsh criticism - m m e = m ol m = m = om
Helpful critieism 8 1 1 1 = = |= = = = = =
Indefiniteness - e om m om om |1 = m e = =
Inspiration to cadet teacher |1 = « 1 = = |= = = = = =
Sympathetic attitude .- 2]l & = mm e - e -~
Reasonable assgignments . T A R R
Unreasonable assignments - m m e m m s e = e =
Unsgyuupathetic attitude L R R L N N
Unwilling to give help I T I R L

Read &s 1n 1able VIiI,

This supervigor had only

[

A

I .

ﬁ% Seven (76% spproximately),

nine aeadet teschers and was rated

It can readily be seen that in

order to give a more complete rating for supervigors having

go few cadet teachers, it would be necessary to ocarry this

rating thrOugh wore than one semester,

There were no addi-

tional comments made, 48 can be noted only one ufavorable

charaoteristic was indicated and that by only one student,

The evaluation, on the whole, wags guite favorable to the

supervising teacher in question,



TABLE X
RATING OF SUPERVISOR D BY CADAEY TRACHERS

Supervigor rating FPavorable Unfavorable

1 2 3 4 5 6|1 2 & 4 b

Always willing to help
Definiteness of expectations
Hergh criticiem

Helpful criticism
Indefiniteness

Ingpiration to calet teacher
gympathetic attituda
Reasonable agsignments
Unreasonable assignments
Unsynpathetic

Unwilling to give needed help

CR T T I o S AR ool B <~

TN SN GO I I BN IR B B

1 1 RE g o BPHE
PO T B i Bl B O O O o
T2 TR B Bt T S T o B B |
P R T T B oo S N I |
P O U T I O N A A A
FI T N T A B D RN B
[ 7 R TR T N S BN N SN B
P TN R S S N SN B U B |

T T T B i B O IO R R

$ 3 83 YOLO1O8OL Rl

Read as in Table VII,

This supervisor had a totel of eizht cadet teachers and
was rated by six or 7h%, Here again is an illustration of
rating by too few cadets due largely to the small Size of the
classg of cadets under the direction of this supervisor, There
were no additional comments made,

Superviéor E (evaluated in Table XI on the following page)
had a eclass of seventeen cadet teschers and was rated by
thirteen or 75%, Some additional comments which were made
are given below,

1, DThig supervisor does not ariticize mistakes Prequent-

1y enough, ‘

2, Gives suggestions that might be of value to one's

oW1 aohool but which are not sulted to this gchool,




TABLE XI

RATING OF SUrERVISUR B BY CiDBT TkaCHsRS

8

Supervisor rating Favorable Unfavorable

1 2 % 4 5 6l 2 3 4 b 6
Alwaye willing to help B B3 B m m =le m e = e -
Definiteness of expectations |= 1 w 1 = =| = = w = =« =
Harsh criticism e
Helpful criticism 1 @ = 1 = =l e e e e m o
Indefiniteness - w m omw om w7 o = e .
Inspiration to cadet teacher |« - =~ 1 = == = = =« =~ =~
Sympathetic attitude 5 4 B = - =lm om e om = o=
Reasonable assignments 1 3 m 4 - om|m om om om e om
Unreasonable asgignnents ~ m m e m | M e e = e e
Unwilling to give needed help|= = = = =~ =~| = = =~ = = =~

Read as in Table VII,
TABLE £TI
RATING OF SULLAVISOR P BY CaDsil TBACHERS |

Supervigor rating* Favorable Unfavorable

1 8 % 4 B 6|1 2 & 4 b 6
Always willing to help 1 2 2 6 4 8{- =~ - = =~ -~
pefiniteness of expectutionsl 2 8 2 2 & = |~ = = = = =
Harsh criticism T e
Helpful critiecism 4 4 9 1 1 = = = = = m -
Indetiniterness . e e = B e m e e -
Inspiration to cadet teacher] ¥ 2 4 6 = - |~ = =~ = - -
wympathetic attlitude 11 4 1 1 1 1= = = = = =
Reasonavle asslgnnents g - 1 3 b B = m~ = o= om o=
Unreasonable assignments I N
Unsympathetic T O T
Unwilling to give needed help = =~ = = = =l = = = = =

Read ag in Table VII,



SJupervigor F was rated by twenty-one cadet teachors or
pracgtically her entire group, Some of the comuents wade in
addition to the regular items of rating were ag follows:

1, Does not give cadet teacher emough of an opportunlty

to do actual teaching,

&, DNever harsh; always sweet,

3, Practice téaohing a valusble course when talven under

an instructor of this type,

TABLE AIII
RATING OF SUPEHVISOR G BY CADBT TUACHLRS

Supervisor rating Xavorable Unfavorable

1

Always willing to help
Definiteness of expectations
Harsh criticism

Helpful aritieism
Indefiniteness

Inspiration to cadet teacher
wympathetic attitude
Reagonable assignments
Unreasonable assignments
Unsgyupathetia

Unwilling to give needed help ~
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Read ag in Table VII,

This supervisor was rated by twenty~two cadet teachers,
practicglly her entire ¢lmss of cadet teachers, under the

favorable items, Helpful criticiem ranxs first, beviag boon

given first place rating by twelve andet teachers, under

the unfavorable items of rauting, Indefinilleness ug to what




2 gupervising teacher expects of & cadet teachor, wau rated as

mogt outstanding, having beeu given a first place ratin: by

nine ¢adet teachers,

The only item givern in addition to the rating of the

regular items is as follows:

1, This supervisor is impussible to satisly,

TABLE L1V

RATING OF WUPERVIGSOR H BY CADLT THACGHERS

T4

Supervigor rgting

Favorable

Unfavorable

[ex}

Always willing to help
Definiteness of expectations
Harsh criticism

Helpful criticism
Indefiniteness

Inspiration to cadet teacher
Sympathetic attitude
Reagsonable assignments
Unreasonable agsignments
Unsympathetie

Unwilling to give needed help
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Read es in TablLe VLL,

This supervisor was rated by fourteen eadet teachers which

constituted her entire class,

putietic attitude renis first with a rating of six while the

Under the favorable rating Sym-

most outetanding of the unfavorable items was Indefiniteness,

rated first by eleven aadet teaciners.

given in addition to the regular ltems rated,

There were 1o comments



TABLIE KV

RATIHG OF SUXBRVISOR I BY CAlwil TEACHLRS

75

Supervisor rating®

Pevorable Unfavorable

1 2 8 4 &6 611 2 3 4 5 6
Always willing to help - B8 1l B e -|a e e A a .
Definiteness of expectations|{q1 71 - 1 1 =|{» = = = = =
Harsh criticism - m e e e om w om e om m -
Helpful criticism - 1 2 1 1 Ll= =2 w © = =
Indefiniteness el S - = - (3 m m e w e
Inspiration to cadet tegcher | = 2 2 « 2 = |»# = =« = = =
Sympathetic attitude B 1 = & 1 == = « = -~ =
Ressonable asgsignments 21 2 1 = 1l |= = = = = =
Unreasonable assignments - ®m m = m =]l e - -
Unsympathetic - e e m e om|a o ]l e e =
Unwilling to give needed helpj « =~ = = = =~ |1 = =» = =» =

Regd a8 in Table VII,

Phig gupervigor had a totgl of ten cadet teachers and Was

fatea by eight of them or 80%, There were no comments,

Supervisor J (Table XVI, following page) was rated by

seventeen cadet teachers or prascticelly the entire group,

some of the comments, in addition to the regular items, follow:

1, JFriéendly at all timaa.‘

2
3

L]

, Often indefinite and hurried.

7. 4Queer, ahifty eyes,

Understands teachers (cadet),

. 0d4d, never know how to take her,

Demands too much time of the student teacher,

4
5, Should have moxre direct manner when speaking,
6

8, I work all of the time but seem anable to get ner

assignments,



TABLE XVI

RATING OF SURERVISOR J BY THE GADEL DEACHIERS

Wi

76

3
ot ot

. %
Supervigor rating

Unwilling to give nesded helﬁ

FPavorable Unfavorable
1 2 3 4 5 6/{1 & 3 4 5 6
Always willing to help & 1 5 2 m m|l - = m omom om
Defini'ﬁenBSS Of BXpeO'tatiOnS 4: 3 - o 5 - -~ - - - - -
Harsh Criticism - m m om ow o om|l]l 21l 1 = -
Helpful criticlam 4 4 B = = m|m o om m om e o=
- Indefiniteness R S - T T
" Insplration to cadet teachersll 4 2 2 1 w| =~ = = w = =
Sympathetiec attitude 5 B 1 & w 1|~ = w = =
Reasonable assignments e e 2
Unreasonable assignments - w = m o= =B 2 1l e~ = o
Unsympathetie. e T T T B
Unwilling to give needed helpl= ~ = =~ = -|=~» -~ 1 p 1 =

Read a8 1n Table ViL,
TABLE XVII
RATING OF B3UPERVISOR K BY THE CADET TEACHERS
m — — e

supervisor ratingk Favorable Unfavorsble
1 2 3 4 5 6|1 2 3 4 &5 6
Alwsys willing to help 1 21 1 1 =|= = = = = =
Definiteness of expectations| 1 1 2 w» =~ == = = = =~ =«
Harsh criticiam - m m = m w4 F 6 1 ~ -
Helpful critielsm S TGO I
Indefiniteness - m m = e o |6 4L o= o
Inspiration t0 cgdet tescher| 1 3 8 ~ =~ =|= =~ = = = =
oympathetiac attitude o
Reagonable assignments 6 =~ 2 & = mlm o m o= e =
Unreasonsble agsignuents R R e T B
Unsympathetic ~ - = s o= =3 7T B B = -
- - - - = L .1. 5 l 2 L Lo

Read ag in Teble VII,




. This supervisor (Supervisor K) wag rated by nineteen caw
det‘teaohars or practicélly the entire alass under her super~
vigion, bwome of the comments made in addition to the Tegular
items rated by the calet teschers are as follows:

1, Westes too much time,

4, Disregards cadet's work and effort when grades are

awgrded,

8, Criticlzes the cadet teachers in front of the pupils,

4, Too distant with the cadet tescher,

5, Critieizes too severely,

Here again is an illustration of extra comments being en-
tirely negative in nature, It may be stated that six of the
cadet teschers or Zl% gave this supervisor an entirely negae-

tive rating,
Genergl Opinions

In order to secure @omewhat of & summary of the gener~
al opinionsg or notiong formed by the cadet teachers after
having had an entire semester of cadet teaching, they were
asked to rate a group of suggested items according to their
order of importance, They were ingtructed to rate only
those items which had come to their attention during the
semegter, or which In some way affected the, 4ample space
wag given them for adding auy other comments wnlch they might
wish to make, It was thought that this would give a good
general reaction to the whole scheme of student teaching par-

ticipation, Whis rating Le glven in the table immedliately

following this discuselion,
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TABLE XVIII
RATING OF GEULRAL FEATURES BY THE CAILT ThEiCHERS

Items rated Rank

& most worth-while wndertsking S5 ( 10| 156

1 - -
A fine place for children and teachers 181 30y 161 | -| -
Ingpirational benefit to eadet teachers (18| 24) 14|11 | ~| =
Not worth the cost and effort 1 2 111 ~ -
A waste of time - - o - -~
Overcrowded conditions - - B - ~ -

Read table Thus: The item, a most Worfh~wnile undertgking,
was rated first by thirty-Live cadet; ten rated it second, fiftecn,
as third and so on, Read remainder of the table in like mannex,

- Some of the additionasl comuents made by the cadet teachers
follow: |
1, & wagte of time with Bupervisor J and Supervisor K,
2. Good contsct with experienced teachers,
3. & good courge but too hesvy a burden to & gtudent car~
rying a full college course,

-

. & Very practical courss,

ore resl good than from any other college course,

4
5
6, Too many student teachers,
7, & good place to know children,
8, Children have no idea 0f ovedlence,
9, Not the sane conditions as in & publle school,
‘An effort was made to get the student teacher's reaction fo-
ward his practice teaching, 4ssuuing that gadet tesching weae a

coupulsory eourse, as it 18, the following question was put:
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If student teachiug particlpation were not le-
gally required in order to obtain & certificate and
the course made elective instead of g reyuirement,
would you, prepsring yourself 1o be the best touche
or possible, still elsect to take the course?

This question was answered ln the affirmative by sixty-

gaven and in the negative by only four,
Sunmary of Supervisory Rating, Kindergartea~Primary Division

Kleven supervising teachers were rated by the cadet
teachers in the kindergsarte-primsry division and the results
of these ratings have been presented according to the indi-
vidual rating of each supervisowr,

In order to integrate the various individual resctions
of the cadet teachers toward their supervising teachers, the
eleven individual tables were condensed into dwe tables, one
dealing with the favorable ratings and the other with the

unfavorable ratings,

TABLE XIX

SUMIARY OF SUPERVISORY RATING, EINDERGARTEN -
PRIMARY DIVISION

Itemns rated Favorabls ratings

Rank

1 (2 (3] 4 5 | 6
Sympathetic with the cadet teucher 48| 22|13 g g g
Dofinite as to what is expected of aadetgg ég 23 e la |3
Irank criticism in & kindly helpful way s le1lesl10l3 |1
Inspires cadet to do better work 24| 101 16| 19 [10 | 7
Reasonable asgipgnments 1el 18| 19| 171z 3
wlways willing to help

Read &8 in 14ble AVILL,
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EREN 80
. Table XIX whidh Zives:thd’ stinianiiiol tne supervisory rot-
ing in the kindergarten-primary division shows that sympathy
with the c¢adet teacher in his difficulties has been given
firet place rating by forty-two cadets; helpful criticism
ranks second with a first place rating of thirty-two; and
definiteness on the part of the supervisor ranks third with
a rating of twenty~seven,

The reader is cautioned in the interpretation of this
table to remember that in the rating whenever two or more
items carried the gsame weight in the mind of the one doiug
the rating, he was asked to rate those 1ltems equally; for
example, if the first ,' gecond and third items seemed egusl=-

1y important, they were esch given & first place rating,

T4BLE XX

SUMMARY OF SUPERVISORY RATING, KINDERGARTEN
' ’ PRIMARY DIVISION

Items rated " | Unfavorable ratings

Rank

Unreagonable assighnents 141 6| 7| Of 2 O
Hgreh unfriendly eriticism 7 6{ 8| 4| Q] 0O
Unwilling to give neecded help 4 41 B 2] 11 O
Indefinite as to expectations 67| 91 &1 1| O O
Unsympathetic 1 (17|18 &( O] ©

Read a8 in Tablie &VILL,

In the wnfavorable rating of the supervisor, fifty~-geven

~_ Btudents listed as their primsry grievunce thelr uncertainty
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g8 to what they were supposed to do and how they should
proceed. They claimed that it was the fault of the guper-
visor in not making the course more definite, Fourtesn
listed unreasonable assignments as their primary grievance,
while many students maintained that in order to succeed

in their cadet teaching they were obliged to slight their

academnis subjects,

DHE ITTEMEDIATE DIVISION
PART III

0f the 129 Qadet.teachers in the intermediate division
who reported, their ages ranged from 17 to 33, with a median
ago Bf 21. Thirty-two (26%) of the cadet teachers had been
assigned to & class; ninety-sevem (76%) had selected the class
which they desired to teach, Iwenty-seven (21%) had previous
teaching experisence of from oue to eight years, The motives
for entering the teaching profession were various: 87 (29%)
admitted using teaching as a &tepping stone; 85 (66%) intend-
ed to teach permenently; 6 (5%) were seeking a degree; 40 {31%)
were seeking e life certificate (two years of college); aag
83 (64%) sought to obtain & three year state cértifieéte (one
year of college)( Many students were of course gctuated by
a2 number of motives., This overlspping of motives accounts
for the irregularity in the figures glven here,

In addition to the rating of the items as fabulated
in Table XXT (see following page) numerous other comments

were made. A few samples follow:

1, A desire to gain money for more education,



TABLE XXI

RATING $Y CADBT THACHERS OF REASONS
 FOR DBSIRING Y0 PhACH

Items rated o Rank

Fondness for children 65 |30) 16 41 5| =
Advice of friends or relatives T30 1L T B |2
Ghance to render public service 9 [B71 280 ] 8) & | =
Influenced by sslaries 4 113) 11 4 6 1
Friends or relatives in school - 3| 4 3 2| 2
Desire to please parents 6 (12|11 |11 )1 | 3
Social prestige of teaching 4 | B| B2 | 4 B | =
No definite rsason 22 1128 41 418 (| -

Read table thus: Fifty-Tive cadet Leacners listed Fond-
Bp&8 for children as first in importance; thirty listed It
as second; sixteen as third and so on, Read remainder of table
in like msnner,

8, 4 desire to gaih money for more education,

3, fThe only thing for a women to do,

4, To help parents financially.

5. Interested in watching children learn,

6, Difficulty of entrance into other fields at present,

It is obvious that the motives for individuels desiring
to become teachers are many and varied; however it is rather
surprising that twenty-two should rank as first place the item
of having no definite reason,

Throughout this entire study whenever the cadet teachers
were asked to rate according to their importance only thoae
itemg which affected them personslly, & space wag provided
in which additional points might he recorded and ranked by
the students filling the blanks, [Lhe tebles in this study

88
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clearly show the rating a8 it affected different individ-
uals, because some items show a preponderance of scores
while other items have écaréely been touched,

The reader is cautioned in the interpretation of the
tables whowing the summary of different groups to bear in
mind:that the totals show more ratings than there were cadet
teacheré.‘ Whemever a cadet teacher came across items which
seaned to him to have equal waight, he was asked to rate
them the sgame; for example, if three items all had first
place in the mind of the scorer they were so indicated,

| Various reactioné are experienced by those contem-
plating cadet teaching; students either gpproach thelr
first dﬂy's work with pleasure, or approasch it with a fesl -
ihg of dread. 4 student's attitude toward practice teaching
may obviously influence his reaction to it,

Many preconceived opinions upon cadet teaching ar;se
from reports given out by those students who have already
taken this training in college, Using the interview form
of investigation to gecure data, the ideas and notions in
the minds of prospective cadet teachers have been obtained.
The results of the investigation of this particular con-
dition are tabulated in the two tables found on the next
page, Some of the comments made in addition to the regular
ltews listed were ag follows:

1, wished to lemrn if the course waeg al ailfficult a8
reportad,
2. Opportunity to be with children,

3. Opportunity to improve tesching technigue,

4, Chance to decide whether or not 1o take up teaching,
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Items rated * Rank
L] 28] 3| 4 5 | 6
Gadet teaching s ¥iough" course 72 116 |10 | 1 S
Too much work for.credit earned 19 |29 |10 | 6 -
pupervigors hard to please 71 9|17 | 3 - | -
Impossible to make a zood grade 9. 183 116 | 2 - -
ot practical #
Did not know what to expect # 1| =] =] = - -
Helf eonscious - || 1] - - -
Insufficient time for other classes # | - | ~| -~ | » | 1 | =
Feared inability to mansge pupils 1 71 3|1 2 | -
Read Table thus: Bevenly~two gtudents rated a8 Tirst in

importance the fact that they had heard that Cadet tesching was
& "tough'" courge; sixteen rated it as second In Importance; Ten
Read the rewainder

Taled it-third and so on across the table,

of the table in like mannen,

TABLE XAITIT

RATING OF REASONs FOR ANITCIPALILG CADST THACHILG

WITH PLEASURE

Items rated * Renk

1 (2 |3 14 |5 |6
aldvantages of skilled supervision 49 | 261718 |~ |~
Pine reports of supervising teachers 4| 6[12)2 |6 |~
Aaxious Lo secure actual practice 41 [36] B8]~ |- |=
dixcellence of Laboratory wchool 31 9196 (4 1=
Cadet teaching very practical 4 |18 [27(11(8 |1

Read 86 in Tablo akli,

* See Appendix A Tor couplete interview form,

# Itemg sdded and rated by the cadel teadbers,
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Griticisw of the Laboratory Sciwol by the Cadet Teschers

The survey in which these iuterviews took nlace was notb
stgrted uvutil the secoud seuester of tiie school venlr 1l938=33
was glmost over, This was done lu order that those doing ca-
det teaching riight have ample opuortunity in which to form
opinions concerning the features of the laboratory school
which they approved or disapproves,

The interview form used for this purpyose was divided in-
to two sectlons, one for the rating of the gpprover or commens
dable features and the other for wealmesgses or undesirsable
features, The cadets were agked to rste only those iltems
which had come to their attention or which had in some Way
affected them, The results of their eriticisms are given in

the two tables immediately following this explanation,

TABLE XiIV

RATING BY THE CADET TEBACHERS OF WU
COMIEEDAELE FBATURES

Items rateda * Rank

well-planned supervision for cadets 68| 25| 11| 8| & | -
Opportunlty for individual conferences . | 3 7 8] 9 7|4

Theory and prasctice under same supervigor | B|12|182| 9|12 |5
4 hard tagk but well worth the cost 15/ 20|11|12f 2 |3
Weaknesges corrected before becoming unavlte|2l| 42| 22| 6| 4 | 2
Chance to observe, practice and experiment |87|19| 36|14| 5 |4

Read table thus: HFifty-eighlt cndet Teachers ligted as

Tirst in importance the opportunity to have Well-planned super-

Vision; tWenty-flva rated it second; elevern, third and s0 on,
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Some conments made in addition to the items rated in the
preceding table are as follows:

1, Opportunity to learn the best educstional procedurs,

2, Many helpful suggestions,

3, Gives a person confidence in his ability to go out

and teach,

TABLE XXV
RATING BY CADET TEACHERS OF DISAPPROVED WuATURES

o et = SRl i e r mee—
Items rated* nank
1 (B |& (|4 |5 |6
Too much time for credit earned - bR|14|17|1 [~ |-
Not enough actual teaching participation3b|a2|b |6 |28 |~
Supervision not congtructively helpful {2 |8 |3 |11 |1 |~
Unable to use academic subject matter (7 |1R2|11L|1 (1 |=
Not enough chance to experiment 5 1819 |1 |1 |=
Uncertain as to the wants of supervisor 4 (16113 |1 |2
Supervisory criticism improperly made |1 |1 |3 |1 |- |1
Remedy for teaching defects not givem [3 |8 |6 |1 |2 |-
Not enough individual conferences # 3 = 1L |- |- |-
Does not apply to rural schools 2 3 & = (- |-
Read table thus; OHilfty-two cadets listed as first in im-

portance the fgct that they felt Too much time was gpent for
the amount of credit earned; fourdeen listed it as second in
Tnportance; seventeen Listed it third and soron, Read remaind-
exr of table in like mauner,

some comments msde in addition to the items rated in the
table above are ag follows:

1, Supervisor expects too much for the first tiwse,

2, Too much interference by the imstructor,

3, Too much attention pald to the advuncement of pupils,

4, Supervisor shows too uuch partiality,



b, Classes composed of pupils of a higher intelligence
then will be found in the average school,

6, lFor the most part the training is limited to only
one subject,

7, Sltuations are too near kdeal,

8, Too many student teschers,
Rating of Supervisors by the Cadet Teachers

The prinoipal value in this study lies in the concluslons
drawn from the tabilated results, Rach student rated his own
sapervisor.‘ fwo lists were made, consisgting of the desirable
and the undesirable qualities in supervisors, Space was pro~
vided, in,&ddition, for such comments as the cadet teachers
might wigh 4o offer,

The cadet teacher rated only those items which affected
him or Whiqhyhad‘come to his attention. The investigation
began ﬁifh the rating of the kindergarten-rpimary group, This
was followed by the rating of the intermediete division, the
regults of which are tabulated below,

Thig rating of supervisors by cadet teachers was confi-

gn

dential, for the purpose of getting & fair and frank expresgion

in the matter, Numbers are used instead of the names of the
gupervisors; however the names may be divulged upon proper
authority,

One gection of the interview form was devoted to the
commendable gualities of the supervisor, while the other

gection treated adverse traite as seen by the cadet teachers,

In presenting the results of these two sections in the follows
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ing table, it has been necessary to rearrenge the items in

the interview forms.

DABLE XXVI
RATING OF SUPERVISOR L BY CADHT TBACHERS

Supervisor rating Favorable Unfavorable
L 2 3 4 b 6|1 28 3 4 B 6
Always willing to help -~ 1l 28 4 3B Ll m = e e -
Definiteness of expectations |6 3 2 1 B ~|mw ~ = o -« =«
Harsh ceriticism - m m e e =R m = e B =
Helpful eriticism BB B B m Ll m = = = = o«
Indefiniteness - e e om o m ]l e ]l e m o=
Inspiration~toidadet teacher (6 3 3 =« 1 w|= = = = = =
Sympathetia attitude 1 4 3 3 = 1l|l= & mw = = =
Reagonable assignments - 1 8 28 2 3|~ = = =~ ~ =
Unreasongble asgignments ~ = = = = =~ 1l = 1 p ~
Unsympathetic - m m omome w32 a m m om
Unwilling to give needed helpl ~ ~ = =~ = == =« 1 =» = =
Read table thus; No eadet teacher listed the itme dealing

L1 il iamen o pep 1o fimit i Smorimny s Lt
t4blo-in iike manner, )

This supervigor was rated by eighteen cadet teachers from
& class of twenty or 90%, In addition to the suggested items
in the interview form, other items were listed by the cadet
teachers, some of thege are given as follows;

| 1, Makes no criticism of cadet teachers before the pu-

pils,

2, The clagges are very interesting and much is gained

Lram them,

3, This supervisor posgesses that bit of humor necessary

in the elassroom,

4, Shows much experience with cudet teachers and childran,
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T4BLE XXVIT
RATING OF SUPERVISOR M BY THE CADET THACHERS

Supervisor rating Favorable Unfavoreble

1 2 3 4 6 6[{1 2 3 4 5 6
Always willing to help - 4 6 4 = B|lm = w = = =
Harsh eriticlam - e m m e el e =]l = o
Helpful criticism 7T 4 5 w = 1l= =« o = ~ =«
Indefiniteness ~ - e ow o= o=l 4 1 1l = o~
Inspiration to cadet teacher |8 4 3 38 3 1|~ = = = = =
Sympathetia attitude B 3 3 28 28 1l|l= =@ = = = =
Reagoneble assignmentis 2 1 1 2 B 28|l= = = = = =
Unregsonable assignments -~ = e = w6 F e = L =
Unsympathetic T e A
Unwilling to give help . T T I T SR

Read as8 in Table XXVI,

Thie supervisor was rated by the entire class of twenty-
two, Usually several additional comments were added by the
cadet teaehers, In the cage of thig teacher only one such
comment was added and it was to the effect that the tegcher
%as‘ﬁéé in every instance fair to all of the pupils, Thisg
item wss rasnked ag first in importance by the cadet making
it, Thig was rather unusuel because the interview form con-
cerned the supervising tescher-cadet teacher relationghip
and not the pupil~supervising teacher relationship,

Supervigor M (®ee following page for tgble) was rated
by twenty-seven of her thirty cadet teachers, & percentage
of 90, Only one comnent was made; 1t staled that the super-

vigor was interested in the student's activities both in and

out of the classroon,
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. - ~ TABLE XXVIII
RAPING OF SUPHRVISOR N BY THE CADET THACHERS

Supervisor rgting - Pavorable Unfavorsble

1L 8 3 4 5 6|1 2 3 4 5 6
AlWaySVWilling to help - 4 4 4 B Blw = = m =& o
Definiteness of expectations|l 4 B 3 5 2 |a =~ = = = -
Harsh eriticism ‘ - w = mw om o~ |4 2] - o o
Helpful criticism 6 104 1 = 1= = = = = =
Indefiniteness -~ = om o= = = |8 1 2 3B 2
Inspiration to cadet teacher |28 1 5 4 2 3|« = = = =~ =
Simpathetic attitude 145 5 = o mle = = w =~ =
Reasgonable agslgnments 3 2 B3 B 6 B | = ~ = o~ o
Unreasonable asgsignnents -~ = = e =~ s e 3B .
Ungympathetic - m = e om o= |2 0T 1l e R -
Unwilling to give help m e e m om o=l B B = o~ -

Read as in Table AXVI,
TABLE XXIX
RATING OF SUPERVISOR Q BY THE CADAT TEACHERS

e —— e o e e Y e e e e et e e
Supervisor rating | Pgvorable Unfavorable

1 2 3 4 b5 6|1 B 3 4 5 6
&lways willing 0 help 1 1 9 B 8 2| =« = & = = =
Definiteness of expectations (10 4 we 1l 3 m|l =« = = = = =
Huorsh criticlem o e m o om o m| B3 2 el = o
Helpful criticlsm 5 9 3 & L l| = = = - = =
Indefiniteness “- o, e om o= =B 1 21l =~ =
Inspiration to cadet tescher (8 4 4 B 4 1| =@ w = = = =
Rympathetic attitude 6 4 B B B e m om om e o= o=
Reagonable assgignmnents w 1l 3B 1l G| e = e e~ om
Uiireagonable asalgnments - = m = = =B F & - 1 =
UI.L By]ﬂp&th G-t i 4] - ] - ol e ad ke 1 1 5 " o
Unwilling to give help U e - e P B

Read as in Table L4LVI,

o
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According to the table on the preceding page, Supervisgor

N is rated highly for hex sympathetic attitude with a cadet

teaeher in his difficulties and also for her fruuk eriticism

in a kindly helpful manner, In the rating of unfavorsile

characterisfics, inde efiniteness as to what is expected of

the cadet teacher, far ontnumbers all the other points,

Bupervisor 0 (see Table XXIX on preceding page) Was rok-
ed by all but one of her class of twenty-sixz, One additional
comment was made; the supervigor wge accused of showing par~

tiality in the elassroon,

TABLE XXX
RATING OF SUPERVISOR P BY THE CADET TEACHERS

e
i

supervigor rating Favorsble Unfavorable

o

—

fav]
(oM
S
o
o
-
i

(&
o
o
o

Always willing to help
Definiteness of expectations
Harsh criticism

Helpful critigism
Indefiniteness

Inspiration to cadet teacher
Sympathetic attitude
Reagonable assignuents
Unreagonable assignments
Unsympathetic

Unwilling to give help

e

111 s eI v

Fa B I O
=R |

111 &I0F 1 s
1 3 1 OH™) § 1)
[IE E B o B o T T T T A )
(I T T OO O S I R T T o
Hot tt 11 8-
t P 11 1 PP
PO T S T T T T U O T |

13 o
HFT 1 a1 HT
Moy 3 =

t ol 11 o1

Rend a8 in Teble XAVL,

Supervisor P was rated by aixteen of her eighteen students,
The following additional comments were made:

1, 4llows perfeat freedom to cadet teacher with only

occeagional helpful interveniion,



» B, BShe lg interested in children hewaslf,
3, 4n unfriendly attitude ig shown toward some cadet

teachers,

TABLE XXAT
RATING OF SUPERVISOR § BY UHE CADEY UEACHERS

a8

fracmrvenin s itees - e e T e e A e e et o Sttt et s
gupervisor rating Favorable Unfavorable

1 2 3 4 bH 6|1 2 38 4 bH 6
Always willing to help 3 3 3 3 8 2|~ w « = a =
Definiteness of expectations |10 6 38 & 4 = |~ = = ~ = =
Harsh ceriticiam - = = =~ = =15 6 3 1 -~ ~
Helpful criticism 117 B 8 2 w = = =« = =« =
Indefinitensess ' - m = o~ e =134 - 1 1 =
Inspiration to cadet teacher |- 5 3 3 1 2 |~ = = =« = =
Sympathetic attitude 4 8 B H 1 B |=e = w = w =
Reasgonable aggignments 4 & 8 4 1 1|~ = = =~ =~ =
Unressonable assignments - = e = = =2 1 3 3 & =
Ungyupathetic w m = = = = |5 7 5 1 1 =~
Unwilling to give help - o~ = = = =11 3 3 & 2 -~

~ Read asg in Taole ALVI,

The entire class of cadet teachers, thirty-twg in all,
rated vupervisor 4, Iwo of the group made not & single com=~
mendable rating,"A few additional comments were mads:

- 1, ©his supervisor has a pleasing personality,

2, DPupils do not egelly irriltate hex,

3, GOriticism not always friendly,

Supervisor R (mee Table X{{II, following page) wag rated
by her entire alass of eleven cadet teschers, She has cadet
teacherg from three aduinigbrative divisions, but since over
halt of the aadet teachers are from tiie lntemediate division,

Bhe has been placsed, in this section, The following additlonal
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gomments were made;
1, Never criticiges the cadet teachers before the pu-
pils,
:‘3. J& wonderful personality,
3, GChildren love to work for her.
4, Counects life activities with school aotivifies,

TAELE LXXTI.
RATING OF JUPERVIBOR R BY THE CADEY TRACHERS

Supervisor rating Favorable Unfavorable

1 2 3 4 5 6|1 & 3 4 5 6

Always willing to help
Definiteness of expectations
Harsh criticism’

Helpful critiecism
Indefiniteness

Insgpirgtion to gadet teacher
Sympathetic attitude
Reasongble asgigoments
Unreasongble agélignments
Unaympathetic

Unwilling to give help .

Pl PO o0 e
P T Il VIR O e S
13 t PO H HBE
11 PO D
FI  T  T T o S JR &)
P 3 F o2t ool
P o T TN D SR B B B A |
[ I T NS NRNF SN T S Y B A |
| I SN A O N S N I B B |
| I I DR D R T U DN BN B
F RN DT R B I R A N A |

1

i

31111

Read a8 1o Table XXVL.

Supervisor 5 (page 94, Table XXXIII) was rated by a total
of fifteen cadet teachers out of a class of geventeen, Thiiis
wag approximately 89% of the entire class, There were no ad-
ditionsl comments made to the regular itemlized supervisor rat-

ing form,



TABLE XXXTTX
RATING OF SUrERVISOR % BY THE CADET THBACHIERS

04

cx satsnten ey go s ———"
i ——

et " o o

gupervigor rating Favoragble Unfavorable

% 4 b 6|1 & 3 4 b

)
o

Always willing to help
Definiteness of expectations
Hgrsh criticism

Helpful criticiem
Indefiniteness

Inspiration to cadet teacher
Sympathetic attitude
Reasonsble asglgnments
Unreagonable adsignments
Ungympathetic

Unwilling to give help

(O O <

11 HOIGI 11 9 OR
1o s O
TR T = = |

11 1P g 1 o
[N N B ool N I N BN B R 9
' I TS T I o I T A A .
{1 13 1 3003 2 1 ¥
1111 %8 30t
1 1 3 ¢+ 11 3% 3 111
LI U B I I I I e I
) [ T TN T T TN RS R S B |

1 + 1 7 3 3 B & 1 1 3

~Hsad &g in Table XLV,
Genersgl QOpinions

Bight supervising teachers were rated by the eadet teach~-
ors in the intermediate division and the results of these rat-
ings have been presented éccording to the individual rating of
each supervisor

In order %o integrate the various individual resciions
of the cadet teachers toward tielr supervising teachers, the
eight individual tables were condensed into two tables, one
dealing with the favorable ratings and the other with the un-
favorable ratings, However, before this table la glven,
another tgble will be shown which shows the aadet teachors'
genorsl reaotion to situdent teschiug partigipation and %o

the intermedlate laboratory school in particular,
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TABLE ZXXIV

RATING OF GuUBRAL FEATURES
BY TdE CADRT THAGHERM

oo i s st v
v v

i

— s b

Items rated Rank

4 most worth-while undertaking b6 |27 (L7 = |~ | =
4 fine place for children and teachers 30 (37(30|1L [~ | =
Inspirational benefits to cadet teachers |21 |35(27|{1 |~ |~
Fot worth the cost and effort S 1 =1 (1 |~ [«
4 waste of time el 1l == [~ (1
Overcrowded conditions Rl 71 4]3 |~ |~

Read tghle thus: Fifty-six cadel Teachers considered their
cadet teaching as a Most-~worth-while umdertaking by rating it
first in importance; twenty~seven rated it second in importance;
geventeen rated it third snd so on, Read remainder of the ta-
ble in like nmanuer,

Bome of the additional comments made by the cadet teachers

are as follows:

1, Cadet teaching is excellent if the supervisor is Iea=~
gonable,
2, Gives the prospective teacher a chaunce to secure many

helpful ideas,

3,

Impractical for rural school preparations,
Conditions are too near ideal,
Requires too much time,

& Vvery enjoyable and interesting course,

An effort was made to got the student teacher's reactlon

toward his practice tesching, assuming that oudet teaching was

4 compulsory course, as 1t is, the following gqueation wus put:

Tf student teaching participstion were not le-

gully required in order to obtain cortificante and



N the course made elective instead of a requirement,
would you, preparing yourself to he the beut teuche
or possible, still elect to tako the courso?
1uls question wag answered in the affirmative by one
hundred elght and the negative by only oleven,
The table mentioned on page Y4 concerning the composilte

gtudent attitude toward their supervising teachers in the

intermediate division now follows,

TaBLy LLLV

SUMMARY OF SUrsRVISORY RATING,
INCARMEDIATSE DIVISIONW

Items rated ' Fgvorable rating

1 (2|3 [¢ [b |6

Ssympathetic with the cadet tescher 401321251166 |b
Definite as to whal is expected 0f cadet |4113119 |11(16]R2
Frank criticiesm in a kindly helpful way |43}43|2818 |4 |5
Inspires cadet to do better work 1824|2517 |12 |7
Reagongble assignments 11 |12}25]26 |16 |14
&lways willing to help 10|16|28|25 |18 |18

Head table thus: rority cadet teachers considered that
Sympathetic attitude with the cadet in his difficulties was
deserving of a firet place rating, thirty-two rated it secound
and so oun, Read remainder of table in like iwniier,

Paple LaiV which gives & summary of the supervisory rat-
ing of the fuvorable yualities of the supervisors in the inter-
mediate division shows that three fuvorable yualities rank

very ¢lose together: Symputhetic attitude with forty first~

place rating; Deflnlteness with forty-one first-place ralbings;

aund Kindly cepritielsn with forty-threg,

The reader ie cantlomed in the interpretution of thiw
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table to remember that in the Tating whenaever two ur Lore iteus
carrled the same wWelght In the mind oI the one doiny the rating,
he was asked to rate those items eyually; for example, if the
first, second and third items seemed equally important, they

were given a first place rating,

DABLE KLAVI

WDULMMARY OF SUPERVISORY RATING,
IHDERMEDIATE DI VISIONW

Items rated , Unfavorzble rating

1 2|3 |4 |56
Unreasgsonable assignments 2017 | 8 7 6 | -
Horsh, unfriendly criticism 1711114 |4 |6 | -
Unwilling to Zive help when neaded 5 114|133 | b -
Indefinite as to expectations : 36 | 14| 7 6 & | ~
Ungympathetic ‘ 12| 13|10 6|5 | =

Road Table thus: 1o The iteomd dealing With Thne UunliBvoL-
able rating of the supervisors, twenty cadet teachers rated
unregsongable asglgnments as firet; semen rated it second;
eight ag third and go on, Read the remainder of the table in
like warner,

In the above rating, thirty-six cadet teachers listed
as thedr primary grievance the fact that they were uncer-
tuin ag to what they were sup.,osed to do or irow to proceed,
fhey also indlceated that they should be instructed more de-
finitely by the supervisor as to the methods of procedure,
iwenty cgdets listed warsasonable assignments as their priws-
ry grievance, Mehy students indlonted that oadet tesching
participation took o mueh of thelr tiwe that 1t wus necou-

enry to slight their other scandemlc gubfects,
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, © THE JUNIOR-SLNIOR HIGH SCHOCL DIVISION
PARD IV

The age range of the soeventy~four cadet teschers report-
ing in this division was from 19 to 30, with a medisn age of
22, fTwenty or 2% of the‘cadet teachers had heen assigned to
the colass in which they were engaged in teaching participation,
Fifty~four ox 73%’had Selected the class desired, Thirty-three
or 44j% had previous teaching experience, ranging Ffrom one-half
to ten years in length, Their motives for engasging in tesch~
ing participafion were various: Iwenty-two or 30% planned to
used teaching as & stepping stone; thirty-siz or 49% regarded
teaching ag a 1life pursult; fifty-two or 70% enguged in it
because it is & prerequisite for a degree; twenty-one or 28%
needed 1t for a life certificate; and one or 1% was applying

1t on a three year state certificate,

TABLE XXXVII

RATING BY CADETS OF REASONS
FOR UBSIRIGG 0 DCACH

Ttems of rating . Rank

L 2 : 4 b )
Fonduneas for children 11120 |8 |1 2| &
Chanee 10 render public service 1311816 14 |~ |1
4dvice of friends or relatives 2 |5 14 |9 |8 |65
Influenced by eularies 3 186 |8 |&@ I
Friends or relatives in school b o 6 - 8 -
Doglire to please parents 1 7 15 Vi 8 -
woclal prestige of teaschlug 5 6 9 4 4 -
o definite resson 1714 |2 |~ |~ | =

read as 1in Table L4LVI,
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) In addition to the rating of the iltens suggeated, nue
merous other comments were made, Sowe of thew folliow:

l, Uothiug else to do,

8, I like teaching,

3, [FPreparation valuable whether one tesches or not,

4, Opportunity for contacts with all kinds of people,

5. womething to f£all back on if necessary,

6, Teaching and goverrment jobs seem.tes be the only

gure pay jobs,

7, an ald to future public work,

8, vuplendid training for personality and self assur-

ance,

9, 4 chance to wroaden one's education,

The csadet teachers were asked to rate, sccording to their
lmportance, only those items which in some way affected them,
ouch gdditional reasons as the gtudent saw fit to record were
permitfed to‘be writtern in a space provided for the purpose.
“he tables indicate the wide range of responses, for some iteus
silow & preponderance of scores while other iteuws are scarcely
touciad,

'he reader is to remember thaet tue totals show more xat-
ings than there were cadet teachers who reported; tihiils wresulted
from the fact that guch items as seesued egual in importouce
were raaked together in firet place. Iror example, 1f tiuxree
ite@s all seemed to rank firet with the scorer he rated all
three first,

various reactions sre experience by those contemplating
cudet teaching; some antlcelpute with ploeusure thelr firet

daybs tesching, while others dread to wpproach tielr vori,
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Qbviougly & etudent's attitude toward ecadet teacuing may
greatly influence his reaction to i1t

Many preconcelved ideas coucerni .y the nature of cadet
teacihiing have been formed as a result of +he renorts sent
out by those who have already taken this course, In order
to arrive at soue of these ideas existing in the nmindg of
prospective téachers, the interview form wag used in zother-
ing date on this condition, The two following tables point

out the results of this particular section of the interviews,

TABLE ZXXVIIT

RATING OF REASUIS FOR FUARIIG
CADT THAGUILG

Itemns rated Reauk

1 2 3 4 151 b
Cadet teachiug & "tough" course 3419 |5 12| ~ 11
Too much work for.credit eamed 13116 1112 | = -
supervisors hard to please B .18 7 6 | 1 -
Imposgible to make & good grade 5 |9 9 |8 &8 |1
Feared inability to menage pupils {1 |4 |3 (4 | & | -

"Read ag in lable AILLVI,

Some of the comments made in addition to the rezulaxr

items are as follows:

1, feeling of inferior preparatlon,

8, Not to be able to teach u class as a uegro student,

s, Lack of self asgsurance,

4, The set up presented is not u true tewchliny sltun-
’ tiomn,

3812



1
5, Lack of time in last senestor of school,
6, wpeeah impediments,
7, Feared the writing of units,

8, No chance for initiative,

LKATH

RATING OF REASOHS FOX ALLICT alIiLG
© CADET THACHING WITH fLHASURE

Ttems rated L Rank

™

1 {28 |3 (4|06
Hdventuges of skilled supervision S35 114 (6 |28 [~ | =~
anxious to secure actual practice 2416 |8 |4 |2 | -
Fine reports of supervising teachers {~ |- 4 |4 |5 -
Iixcegllence of laboratory school g |8 |7 |8 |1 | =
Gadet teaching very practical g J19(1014 |1 |1

Read 88 in Table LAKVI,

Some of the comments made in addition to the regular items
are ag follows:

1, Desire to develop self ezpression,

2, londness for working with children,

3, Oppdrtunity to learn new methods,

4, Desire for the training in understanding of other

people,
Griticism of the Laborstory ichool by the Uadet leachers

The survey in which these interviews took place wae not
initiated until the second semester of the school year 193x-33

was almogt over, This was dore in order thut those doing on=-
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.aet teaching might have ample opportunity in which to form
opinions concerning the features of the laboratory school
of which they either approved or disspproved,
The interview form wes divided into two seatlons, one
for undeslirable fegbtures or weaknesses, one for desirable

features, IThe cadets were asgked to rate only those items

which had come t0 their attention or which had affectéd them,

TABLE XL

RATING BY THE CADE! TEACHKRS OF THRE
COMMENDABLE FEATURES

Items rated Rank

18 |3 |4 |5](6
: I
Well~planned supervision for cadets 2817 (9 |3 {4 E
Opportunity for individual confereunces 7 (1119 |9 |7 |&
Theory and practice under ssme supervisor T17 |11 |1&|3 |6
A hard task but well worth the cost 6 |6 |3 (7 ]5 4
Weaknesses corrected hefore hecoming habits | 12]1201015 (4 |1
Chance to observe practice and experiment |11|17|L7(6 13 1
]

Read &8s in TapblLe XKLVL,

Some comments made in addition to the items rated in the
above table follow:

1, Opportunity to gee the orgenization of & course,

2, Supervisors well trained in their partiuular field,

3, & higher type of pupil than is found in the average

sohool,

The following collents were added to the interview form
by the cgdet teschers (mee Table ALI, page 103):

1, Supervision not definlte,
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TABLE ALI

RATING BY THE CADsY TEACHERS OF THE
DISARPROVED PEBATURES

Items rated® © Renk

14213 )45 |6
Too much tiwe for credit earned 2917 |6 |2 |1 |~
‘Not emough sectual teaching participation [l4(66}2 |3 [8 |1
Supervision not constructively helpful - 1413 1 {1 |1
Tneble to use academic subjeat matter 314 14 |- |1 |8
Wot enough chance to experiment 516 |7 |3 |2 |~
Uncertain as to the wants of supervisor |13|13|7 |6 |~ |~
supervisory criticism improperly made - 11 |2 |-~ |~ |1
Remedy for tesaching defects not given - 156 |13 |1 |3 |1
Too ideal # 212 |- |=|~ ]~

Read a8 in Table XiAVL,

L4

L]

.

o Tt B Y

Supervisor made student teachers fapl inferior,
Wwould 1like to have the pupils alone for experience,
Too much routine,

Weakness of subject matter,

Pupils have watched too many student fteschers to have

respect for a practice teacher of any kind,

7. Not enough consbructive eriticism,

Rating of Supervisors by the Cadet Teachers

A valusble festure of this study is the tabulated results

of the resctions of the cadet teachers to their supervisors

and to the supervisory metnods used, The etudents rated thelr

own auyerviéch, Two 1iste wepe made, of the desirable and

s

* gee Appendix 4 for complete interview form,
# Items added and rated by the cadet teachers,
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the undesirable gualities, bpace was provided for any addi-
tional comments that the cadet teacher might wish to malke,

In meking this rating the cadet teucher was asked to
rate only those items which had affected him or which had
gome to his attention.‘ The first group rated was the kinder-
garten~-primary group, followsed by the intermediste division,
Following this explsnation will be found the tabulated re-
sults of the high-school group, |

This rating of the supervisors by the cadet teachers was
confidential, in order to get a falr and grenk expression con-
cerning the supervisors, Instead of the names of the super-
vising teachers, each is designated by & letter; however, the
writer will, upon proper authority, divalge the name of the
supervisor requested,

T'he interview form used in the rating of the supervisors
was divided into two sections, one of which listed commend-
able guslities of the supervisor, while the other pointed out
adverse tralts, In presenting these results, both seqtions
were placed in one table with thelr proper rating, Lhis made
necessary the rearrangement of the items of the interview form,

supervisor T (page 105, Table XLII) was rated by only
three students; however this comprised the entire class OFf
cadet teachers, Uhe rating by three students is not enough
to be of much value; it is glven here for the sake of com~
pleteness of this study and slso the bearing it will have on

the sumnary,
o additional comments wers made by the cadets doing

“the rating of Supervisor I,



TABLE XLIIX

1056

RATING OF SUPBRVISOR D BY THE CADEY TEACHERS

Supervisor rating

Favorable

1 2 &

4

)
o
o
e
Lo

Always willing to help
Definiteness of expectations
Harsh criticism .
Helpful ceriticism
Indefiniteness

Inspiration to cadet teacher
sympathetic attitude
Reasonable asgignments
Unreagonable assignments
Unsympathetic

Unwilling to give needed help

11 1 10 3 31013

1 3113 1 H1 01
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1 1 31y 331 ™
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Read table thus: ALWAYVS

willing to

help was rated fifth

in importance by two of the students and Sixth by one of them;

read remainder of table in like manner,

T4BLE XLIII

RATING OF SUPERVISOR U BY THE CaURT TEACHERS

Gupervisor rating

Favorable

Unfavorable

always willing to help
Definiteness of expectations
Harsgh criticiam

Helpful criticism
Indefiniteness

Inspiration to cadet teacher
oympathetie attitude
reaponable agsigmments
Unreasonable assignments
Ungynpathetio

Unwilling to gilve needed help

LI T B -2 T o TR e T e |

11 s P oy 3 B
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Read a9 in R&ble XLLIL,
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. Supervisor U was rated by esch of the four ocadet teachers
under her charge, This is adulttedly too =msall a group to
meke the date of much mignificsnce, but it is given here for
the sake of completeness and for the bearing it will have on
the summary,
Iwo edditional comments were made by the cadet teschers,

They follow:

| 1, 'ihis supervisor has good plans for the clasas,

2, The procedure is good,

| PABLE XLIV
RATING OF SUZERVISOR V BY TdE CADED THMACHHERS

supervisor rating Favorable Unfavorable

1 2 3 4 b 6|1 2 3 4 b 6
Always willing to help 1 = = 1 = 1l|= = = = =« =
Definiteness of expectations |8 = =~ « = = |=o =« = = = =
Hargh criticism > = e = m =11 1 - - -
Helpful criticism 1 83 = = = == = e e = -
Indefiniteness - - = = - =8 1 = 1l =
Inspiration to cadet teachersg|- 1 88 = =« 1 |= = = = =~ =
Sympathetic attitude - = 1 1 1 == = = = « =
Reagonable agsignments ~ = 1 1 1 ==« = = = = =
Unreasonable assignments B T i A M AT
Unsympathetie B e I T Y R
Unwilling to glve needed help|~ ~ = =~ = = (= 1 1 =« = =

Read a8 in Table ALII,

Supervisor V wasg rated by eadh of ner four cadet teachers,
While the tabulated resulte of so small a nawber is not partl-
oularly veluable, i1t is included because of ite bearing on the
sunnary, One additional comuents was wede; it stated that the

gupervigor had an "understaudable personality”,



TABLE XLV
RATING OF SUPHRVISOR W BY THE CADST THACIERS
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Supervisor rating

Favorable

Infavorable

™

Always willing to help
Definliteness of expectations
Harsh criticism

Helpful criticism
Indefiniteness

Ingpiration to cadet teacher
gympathetic attitude
Reasongble assignments
Unreasonable asgignments
Unsympathetic

Unwilling to give needed help

Wy

1 211 H™I

I 311 310 101 3

HiH1 ma

I I T ol |

1y 1t Hi1 11 Fro

11110t 1 3

DI I AR < 15 S SN I A O |

1837 30T Ol
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Hi1r o131 111 38 1 1%

I ¥ 3 v 1 5 v 3 13 1

“Read as iu Table XLIL,

T4BLE XLV
RATING OF SUPHRVISOR X BY

THE CADET THEACHERYS

Dupervisor rating

Favorable

Unfavorable

4

Always willing to help
Definiteness of expectgtions
Harsh criticism '
Helpful criticism
Indefiniteness
Ingpirgtion to gadet teacher
wympathetic attitude
Reagonable assignments
Unreasonable assignments
Unsympathetio

Unwilling to give needed help

[ 2 T Bl O A S AR O

11 1 31131 10

tt TP 18l

1 3 POy O OR2 O

| I I

it 111 1 1

L 20 S SR e I T O N B

P ool ool S T T o T Y S |

L DO T DN SN N <~ T R |

§ LY £ 3 08 1O0

3230

fandl TR o S TR TS TS TR S S |

¥ & 34 8 2 223 11 1

Read ag in Table ALIL,
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Pupervisor W was rated by six of the seven cadet teuchers
in the class, There were no additional comments made, Super-
visor 4 was rated by five of the six cadet teachers in the
¢lass, No additiomal comuents were added to the regular inter-

view form,

TABLE XLVII
RATING OF BULERVISOR Y BY THE CADET TEACHERS

Supervisor rating Favorable Unfavorable
1L 2 3 4 5 6|1 28 & 4 b 6
alwgys willing to help - m 2 e ]l B~ = m w wm .
Definiteness of expectations (2 1 1 =~ 1 «fw = = w = =
- Harsh criticism - m o = om m|l £ B - ==
Helpful criticism 8 1 »~ 1 1 m|[= = = @ = =
Indefiniteness - = = = = =11 1 = 1 1 =
Inspirgtion to cadet tescher (-~ B8 1 1 =« =|= = = = =~ =
Syupathetic attitude 1 1 = 2 = —~{ww o = a = o=
Reasgonable asgignments - =« 1 1 1 B|= = = = = =
Unreasonable assignments ~ m m = ow m{w 1 1 1 £ =
sunsympathetic - -~ = = ~ =1 1 1 1 = =
Unwilling to give needed help|e = = =~ =~ ~{2 = 1 1 1 -~

Read as in Table £LII,

Supervisor ¥ was rated by five of the seven cadet teadhers,
or approximately 724 of the class, One cadet tegoher added to
the regular interview form the statement that this supervisor
hed & very commendable attitude towgrd childred,

Supervisor 4 (esee page 109, Table ALVIII) was rated by the
entirve e¢lass of four cadet teachers, ©o small & nuwiber negated
largely the value of the table; 1t 18 4neluded here becmuge of

the vegring it will have on the sumuary, One critiolsm was adde

ed: The suyervigor permitted too much talking and visltieg,



TABLE KLLVIII

RATING OF SUPERVISOR Z BY THE CADET LUNACHARS
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Supervigor rating Favorable Unfavorable
1 28 3 4 b 6|1 &8 6 4 b 6
Always willing to help e i .
Definiteness of expectations |8 ~ 1 =~ w = |= =« « = <« =
Harsh criticism e I
Helpful criticism 1T 8 = m = m = @ @ = ow o=
Indefiniteness .- e m e m [BL m e e -
Inspiration to cadet teacher (= 1 =~ 1 - =lo »w = = =~ =
sympathetie attitude 1T =~ 2 m e mlm o om om om om e
Heasonable agsignments ~ e m e m B~ A e - e -
Unreasonable agsignments T T
Ungympathetic e TR
Unwilling to give needed help|~ =~ = =~ = =|m=» = 1 = = =
Head &5 1 Table XLIL,
* TABLYE XLIX
BATTHG OF SUPMRVISOR AB BY WiE CADuY ©EiCLIRS
B e e e e e i o oo TR ——
dupervisor rating Favorgble Unfavoravle
1L 2 3 4 5 611 B 38 4 5 6
always willing to help 1 = = 1 1 B8 |l= = ~ = = 4
Definiteness of expectatlions [« 3 = 1 1 = |= & = = =~ m
Hdarsh ceriticism - o om o= o= = |1 1l B = =
Helpful criticism 1T 8 2 s = m|m = w w om o
Indefiniteness .- m oemomom o= B 1l Ll = 1l o~
Inspiration to cadet teacher |2 1 1 2 - =~ |~ = =« =« = =
sgympathetic attitude 4 = 1 = 1 m|m e e m e
deasonatle assignmnents LT » 8 = 1 Ble = « « = =
Unresgonable asaignments - = = = - =12 1 1 1 =
Unsympathetic T T T T A -
Unwilling to glve needed help|l- o = « =« =~ |28 & -~ 1 = =

Roud ag in Table XLII,



110

.

* Supervisor aB was rated by each ouse of tihe #lx e¢.det Honci-

ers 1n the class, ITwo comueints were added to tie Tesular O,
1, This suvpervisor has the avlility to offer rewsdies for
difficult situation,

2, u©he 18 a supervisor who c¢:n herself ve criticlzed,

TABLE L

AL LIRS

H

RATING OF #UPBRVISOR 4C BY ©HH C4DAT

Juoervisor rating Pavorasule Uulsvoratle

L 2 3 4 5 611 2 4 4 o &
always willing to.help & - 1 = 2 B~ = m» e = =
Definiteness of expectations [ 8 1 8 2 =« |~ = =~ =« = =
Barsh criticism - m = = w15 B e - o=
Helpful critieism ' 4 1 5 1L 1 e|= = = -~ =« =~
Indefiniteness = = o=« 16 2 1 1 1 =
Inspiration to cadet teacher B 3 2 1 1 2|~ = = =~ = =
synpathetic attitude 5 8 1 4 m == m o= = o~
Reagonable assignments & 3 2 1L &8 ~|= = = = - =
Unreasonable assignuents - m = owm o= =6 3 B = = .
Unsympathetic - e w = = m|e - ]l 2 d =
Unwilling to give needed helpfl= - = - = -~ & 1 & 1 =~

Read a8 in table ALIT,

Supervisor 4C was ruted by the enbtire class of thirteen ca-
det teaghers, No additional comuents were made,

supervisor D (Table LI, page 11ll) wus ratea by the entire
class of eleven cudet teachers, & total of 1004, Only one ude
ditional comment: was written in on the regular interview Lo,
It was to the effect that tils suoervigor uade oo criticlsuns

unless they were specifically requested,
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o e st e S i st et re £
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D LAGHERS
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Dupervisor rating Favorable

néuca

Infavorable
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fae]
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always willing to helyp
Definiteness of expectations
Harsh eriticiem

" Helpful criticism
Indefiniteness

Inspiration to cadet taacher
Sympathetic attitude
Reasonahle assignments
Unreasonable assignments
Unsympathetic

Unwilling to give needed help

S |

1 11 1 dH1I Y

[ I E B B S B B ol
GiibH 3 o) O

11 ool Hy o

i 113

e

Py Hrote 1 o3 1

[ ol ol B o B I |

I N |

Hpootir 31 &

(R el sV A T T T O o 200 B |

PR N o T T T e B AV I

vH1T 1030y 1T}

I T o T T T o S R B |

| D N G S N B S B BN B |

Read &8 in 18016 ALLL,

TABLE LIT
RATING OF SURSRVISOR AF BY UHE

CADET

TEACHERY

Supervisor rating Favorable

unfavorable

1

Always willing to help
Unsympa thetic

Definiteness of expectations
Indefinlteness

Hargh criticisms

Helpful criticisms
Ingpiretion to cadet teacher
Syupathetic attitude
Reasonable asgignments
Unreasonable assignments
Unwilling to zive needed help

i1 o3 o1 o
il omsHEd i M
11 omi 1 Ha

whGit s Hy
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Read as in Table ALII,
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This supervisor (4F) was rated by the entire olass of
twelve cadet teachers, Mour additional comnents were made,

l, Hesg the same standard for all sltudent teachers,

4, Good personal appearsnce,

8, Recognized good work and does not fail to say so.

4, 4 friendly attitude at all tines,

General Opinlons

‘The cadet teachers had almost an entire gsemester before
they were asked to rate the "worth-whileness" of cadet teach~
ing, the pointa in the progr;m which they ooﬁsidered_ beneficial,
and those portions of the program which were, for some resson,
distasteful to them, Ample gpace was provided, so that they

could add any other comments which they wished to make,

TABLE LIII

"RATING OF GENERAL FEATURES
BY THE CADET TEACHERS

|

et T v——
Items rsted Rank

& mogt worth-while undertaking 3011017 |- | 1 |1
A fine place for children and teachers 12 {12 (4 [ 4 | = | =
Inspirational benefits to cadet teachers 16 416 |10 - | 1 -
Not worth the cost and effort 1311 (1 (& [ 2 | =
& Waste of time - |6 1 - - 4
Overcrowded conditions - |14 |4 |82 1

Reed table thus: & mo8t Worth-while wndertsking was raled
first by thirty cadet teachers; second iun importance by ten;
third in importance by seven; none rgted it fourth; one rated 1t
fifth; snd one rated it sixth, Read remainder of tavle in llke
mann er,’ ,




Some of the additional comments made by the cadot teuchm
ers follow;

1, Classes are difficult to handle,

2, Ideas and theores taught here would not apply in an

‘averagé gchool,

3, Too much theory, not practicel,

4, Cadet teachers work for glave drivers and not men,

 ‘5;f’Long papers should be eliminated,

‘6,\;Easy:t0'become acgualnted,

7,' & fine place to get subject matter,.

8, Situations present sre not true situations,

The next item investigated dealt with the cadet teachers'
attitude tbwafd cgdet teachlug as & compulsory course, They
were'éskéd to answer definitely the following guestion:

If student tesching participation were not le-
gally required in order to obtain a certificate, and
the course made an elective one rather than a requirew
ments, would you, preparing to be the best teacher

possible, still elect %o take the course?

Thig question was answered in the affirmative by fifty-

eight and in the negative by eleven,

Summary of Supervisory Rating,
High School Division
Eleven supervising teaschers were rated by the cadet teach~
ers of thé high school division of the laborstory school, Thes e
ratings have been presented in individusl tables, These eleven
tables. were condehsed into two tables, one presenting favoratle
evaluations of supervisors, as rated by the cadet teachers, and

the other presenting those qualities which were disapproved,

113



TABLE LIV

SUMMARY OF SUPERVISORY RATING,
HIGH SLHDOL DIVESION

114

Supervisor rgting Favorgble

1 2 o] 4 b 6
Sympathetic with the cadet teacher 171215 18|53 |1
Frenk criticism in a kindly helpful way |18 |280|15 |2 3 |1
Definite as to what is expected of cadet | 283 |16 |12 |8 7 | L
Inspires cadet to do better work 8 (10112 |18[11 |5
Reasonable agsignments 9 |5 (L2 (6 {11 {17
Always willing to help 3 |9 |6 |7 [12]16

Read as in Table LILIL,

In the above table definiteness on the part of the super~

vigor received the greatest number of first-place ratings; help~

ful criticismtwas gecond, while sympéthetio attitude was third,

Since the cadet teacher was asked to give the sume rating

to those items which seemed to him to be of equal importance,

there are more individual responsSes than there were cadst teache.

ers who filled out the interview forms,

TABLE LV

SUMMARY OF SUPERVISORY RATING,
HIGH SCHOQOL DIVISION

Supervisor rating | Infavorable

1 {2 |3 14 |6 |6
Unreasonable agsignments 20f{13(8 (4 |1L]| ~
Horsh, unfriendly criticlem 8 |1B|121 38 |2 |~
Unwilling to give help when needsd 7 |8 11|86 |8 |~
Unsympathetic 26 {5 % %2 2 -




In the preceding table lwenty-six cadet feachers listed

.

indefiniteness of the part of the supervising teacher as their

prinary grievance, Unreasonable asgigmments was snother item

against which many votes were cast; twenly cadet teachers
considered 1t of sufficient importance to give it first rank,
The number of objections to the other itens was rather con=

gtant, as a glance at the table will show,

SUMARY OF RESULIS DHALING WILH CADEY
TEACHER INCEIVIEWS
PART V

To obtain dabs -upon the relationship between the aadet
tescher and his supervisor, the writer conducted a series of
interviews With‘both gtudents and supervisors who were acti-
vely engaged in the Lgboratory dohool of the Kensas State
Degchers College of Emporia during the second semegter of the
gchool year 1932-33, opecial interview forms Were nged in an
effort to get a fair and frank expression from all the sub-
jeets to whom the interview forus were ziven,

It was necessary to tabulate the results in separate
tanles for the three administrative divisions of the labor-
atory school, This was done in order to insure clarity and
brevity in the preseuntation of the results, ihe first part
of this chapter, Ffollowing the introductory explanation and
general information, was givon over %o the tebulatlion and
suauary of the kindergarten-primary divieion, while the sBev-
ond part gave the results frow the iutermediate dlvieion, and

the third paert presented the tabulation and summary of the

junior-senior high~school division,

1B



It i8 the purpose in thig summery to throw together the
results of the three divisions as they have alreudy been ta-
pulated, set up‘thsse results in tables and explanations, and
give therefrom a concise presentation of the results of the
entire laborstory school from the standpoint of cadet teach-
er interviews, This final summary does not include the addi=-
tional comments made by the cadet teachers; hence for these
comnents the reader must refer to the appropriate page and

table,
Genersl Information

There wag & total of 278 cadet teachers who f£illed out
the interview forms., Lheir age range was from seventeen to
thirty~three years, Lighty or 294 have been asgsigned %0 the
class in which they were doing their teaching partieipation;
eng-hundred ninety-eigiht or 71% had selected the class which
they desired; and seventy-four of the entirs group had pre-~
vious teachiug experlence, ranging from one-half & year to

ten years in durstion, Eighty-two or £9% congidered teaching

as only a stop—gap, while one hundred seventy-two or 62% plan~

ed to use teaching as a permenent activity, Many of the group

were engaged in teaching participation because it was & pre-
requisite for a certificate which they dasired: Sixty-elght
or 25% were geeking to obtain & dogree; oue hundred six were
working toward & life certifiocute; aud one hundred four lul=
filling the reyuirements Tor & three yeaur gtate certificate,
Iwenty~four or 96 of the cadet teachors did not report as to

Whether they aousidered teaching as & slopplug stoue to soiio=

1le
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thing more desirable or more lucrative or whether tiiey intend-

ed to remsin in the teasching profession nernauently,

LABLE LVI

SUMMARY OF RATING BY CADEL 1BAC.KRS OF RIBAS0HS
FOR DESIRING T0 THACH

Items rated Renk

1 2 3 4 L5} 6
Pondness for children 114 | 66 28 6 g 2
Chance to render public service 27 |60 | 3L | 14 | & 1
Aadvice of friends or relatives 10 |32 | 19 | 17 | B 8
Influenced by salaries 12° 119 29 | 6 9 b
Friends oxr relstives in school 3 b 11 | 3 4 2
Desire to please parents 10 |22 | 23 | 18 | 4 3
gocial prestige of teaching 9 R0 B4 | 10 | 6 -
No definite reason 47 {20 | 9 B 2 -

Read table thus: One hundred fourteen cadet teachers rat-
ed Fondness for c¢hildren as their primary reason for desiring
to Teach; mixty-six listed it second; twenty-eight listed 1t
third and se on, Read remainder of table in like manmer,

In the summary of the reasons for cadet teachers desir-

ing to téadh,'it was diseovered that one hundred fourteen list-

ed fondness for children as their primary reason, This is 41%

of the totael number who reported, Norty-seven cadet teachers

asgerted that they hed no definite T 88 501 or purpose in mind

for desiring to teach, Whig is apout 170 of the total number

reporting, 4 chence to remder public gervice wWa3 rated &

poor third in the way of first place ratings, for it recelved

twenty-seven first place ratings, or spproximetely 10 of the

total number reporting,



TABLL LVII

SUMMARY OF REASONWS FOR CADET TBACHERS
FBARING PRACTICH T@ACHING

Itens rated ‘ Rank

wap——

gadet teaching a "tough" course 145 |36 {19 | 4
Too mueh work for.credit earned 44 67 | 27 | 10
supervisors hard to please 18 28 | 3L | 11
Impoggible to make & good grade 19 |43 |35 | 13
Fegred inability to manege pupils [ b 13 9

o B
bRl O

"Read as in Table LVI,

Various resctiong are experienced by those contemplating
cadet teaching, Many students look forward to their practice
teaching with a feeling of dread, It was sought to determine
by means of this interview form just why many students feared
the practiee teaching course, In the table gbove is listed
the summary of the reasons for fearing cadet teachiug, One.
hundred forty-three cadets gave as their chief reason the fact

that they had heard that it was a'toughl'courss, Forty«four. qé~

Aot ~bedchers had heard that there was too much work for the

credit earned, Nineteen had heard that it was difficult to

please the supervisor,

Obviougly the foundation for most of the beliefs preva~-
lent in the minds of student teachers concernlng practice
teaching lies in the reports of gtndents who have already tak-
en the course, These reports color with anxiety the mindsg of

the students before they even begin the coursoe,

118
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TABLE LVIII

SUMMARY OF REASONS FOR ANTICIPATING
CADED TEACHING WIWH PLEASURAS

t

Items rated Rank

Advantages of skilled supervision 113|569 (29 | 5

Fine reports concerning supervisors 4 (9 |19 |17 |1l]| ==
inxious to secure actual practice 95 |65 |18 | b 2 -
mxcaellence of work in laboratory school |5 |23 (&6 |11 |6 | =
gadet teaching very practical 11 |60 |61 |18 | 3 | &

Read a8 in Table LVI,

Many students are eager to begin their practice teaching;
obviously a student's attitude toward practice teachlng may
greatly influence his reactions towgrd his work and its super-
vigion, ‘[he table above presents the summary of the rating by
the cadet teaéhers of their reasons for looking forward to
their practice teaching course with pleasure,

The advantages of skilled gupervigion were listed as first

in importance by one hundred thirteen cadet teachers or about
41% of those reporting, Ninety-five ligted as their chief rea-

son the faet that they were saxious to get some setual practice

and really lesrn what teaching meant,

The survey in which these interviews took place was not
insugurated until near the end of the second semester 193R8-33,
This gave the aadet teachers an opportunity to have formed some
opinions concerning the comuenduble features of the laboratory

gchool, fThe table on the following page presents & Summary

"
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TABLE LIX

SUMMARY OF THE RATING 04 THA COMUENDAILE FEATURES
OF 1HE LABORATORY SCHOOL

ures : - o
Ttems rated Rank

1 |B |3 |4 |5 [6
Cadet teaohing under well planned supervigionllé (45 |37 (12 |6 |2
Opportunity for individual conferences gl (28 |19 (23 | 17(7
Theory and practice under the sgue supeyxvisorld |20 (26 (24 | 18|11
4 hard tagk but well worth the cost 5O |84 |53 |13 |8 (3
Weaknesses corrected before becoming habits K3 |41 |58 (20 |5 |6
Chence to observe, practice and experiment 64 |68 |69 |25 |8 |6

Read a8 in Table LVI,

of the total rating of the coumendable features of the laboratory
gchool by the cadet teachers, It can be seen from this table that

the outstanding feature was that of cadet teaching under well

planned supervision, This item was given first place rating by

one hundred sixteen cadet teachers or about 42» of the total nun-

ber reporting,

TABLE LX
SUMMARY O RATING OF DISAPYROVAD FEANURES
OF THE LABORACURY 3CHOOL

Items rated Rank
1 |2 |3 [4 |5 (6
Too much time for credit earned 108|289 |26 |5 | & | =
ot enough actual teaching perticipation |62 |37 |12 (10 |6 |1
puUperv. .slon not comstructively holpful 4 |9 |6 |2 |8 |1
Unable to use acsdemic subject matter 14 |21 |18 |1 2 ]
ot enough chance to e&uerlm@ut 11 (26 |16 |6 |3 |-
Uncertain a8 to wante of svoervisor 30 [46 |26 (1L |1 | &
Hupervisory ariticieam Luproperly uwde 3 |6 |8 |1 |- 2
KBmedy for teaching dolects 1ot glveu 4 |18 |14 | B 5 |1

Read a8 in Table L VI,




The survey in which these luterviews took lace was not

[

started until mesr the end of 4he Sanester, This guve the ¢
det teachers ample Opportunity to have formed sone eninions
coneerning the features of the laboratory school of whiclh they
did not approve, The table giveu at the top of the page ore-
pents & sumwmary of the rating of the adversa features of the
laboratory sechool vy the cadet teschers, One hunired oiaght
cadet teamchers listed as their chief criticim the fact that

the course involved enfirely too much work For the credit

earned, This item was given a first place rating by aporoxi-
mately 39%% of the total nunmber resorting, olxty~two believed
thet there was not enough actual teaching and gave that iten

a rating of sixty-two first place rankiugs,
Sunuary of General Opinions

4n atbempt was made to get a genersl roaction of the cae
uwot teachers toward the entire system of cadet teaching., The
cadet teachers wers asked to rate according to order of imp.rte
TABLE LXI

SUMUARY OF UMA RATING OF Ui GBUERAL rapIURES
BY THA CADST TBACHERS

Ttems rated Rank

L (B {8 |4 |6 |6

4 most worth-while wndertaking Ll |47 139 L 11 L
A Liae place for children aund tesghers 5B |79 14916 | - | -
Lnspirational benelflt to cadet teachors |54 |74 oL & |1 |~

- Hot worth the coust and effort 17 |4 |8 4 |9 |~
4 waste of time and effort 2 7T (L [~ |- |5
Overcrowded conditions 2 [11ye |6 (& |1

2R

Read as in Table LVI,
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ance 8 numbor of suggested items, und space wou alse iven £
tha addition of any other comuents which they wilsht wish to
make, The results of this sumuary of general opinions are Zive
en 1n Table LXAI,

The results of the tavle on the preceding pags show thet
all the genersl opinions which have been Leavlily rated by the
cadet teachers are commendable one, Oune hundred twenty-one
cadet teachers cousidered that it was & very worth-while course
in college and gave it & Tfirst place rating with & gcore of oue
hundred twenty~-oré or 435 of the tobal nuuber reporting,

The summary of the regponses of the cadet teachers as to
wnether or not they would take cadet teaching 1f it were elec~
tive instead of regquired, ﬁrovided they had knowﬁ at the begine-
ning of the courge what they kuew about the system when they
had finisheﬁ, wag answered affirmatively by two hundred thirty-

three and in tihe negative by twenty~six,
bummary of wupervisory Ratings by the Cuadet Teachers

& total of thirty-three supervisors were teuching in tihe
Laboratory school at the time of this survey and of tiis tota
raotings were fecured on thirty, These thirty supervisors wWerse
rotyg by two hundred seventy-eight cadet teachers, This rate
hns already been given accordiu? to individual supervisors, as
wall as o sunmary of the ratings of the sunervisors for each
of the thres aduinistrative divislons,

In order to get & complele swimary of the fevoruble and
unfavorasble supoervisgory ratings, the sunuaries of the Liwee
iivisions have all been put together lu two tables, one leale

ing with favoruble, the other with unfavorable, rutlins,



PABLE LTI

DUGLARY OF WHE RAVINGS 0F FAVORALLD

SUPERVISORY ', UALITIES

1r3

tltude, definiteness and frank criticiem, rank very closely

Items rated Rank
1 2 3 4 5 6
Sympathetic with the cadet teacher 99 |36 | 63 |37 |12 | 10
Definite ayg to what is expected of ¢adet|91 |56 |20 186\ %1 | B
Frank criticism in & kindly helpful way (93 (95 |66 |83 |9 |8
Inspires a cadet to do better work 34 (b5 |60 140 |26 |13
Reasonable aggignments 44 |27 |52 | BO | 37 | 38
Always willing to help 3l |43 [ B3 |49 |43 | 3L
Read ag in Jable LVI,
TABLE LXIIX
SUMMARY OF THZE RATINGs OF UNFAVORABLE
QUPLERVISORY QUALITIES
Items rated Rank
] ]
1 |2 |3 (4 |B |6
Unresgonable agsignments b4 |26 (23 111 |19 |~ 1|
Hérsh, unfriendly critieism 32 [R9 (24 (118 |~
Unwillin% to give needed help 16 |26 |29 |10 |14 | =
Indefinite as to expectations 119|386 |14 |13 | 8 -
Unsympathetic 28 |37 |30 (20 |13 | =
Read as in Table LVI,
Table LYII indicates thet the three items, sSympathetic at-
tom

gether in the estimation of the cadet teucher with respect to

favorable supervisory qualities,

In Table LXLITII it ie ghown that one hundred nineteen cadot
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teachers listed as their primary grievance the fauat that they

were uncertain as to what they were supsosed to do or how they

ghould proceed, The maintained that they should be instructed
more definitely regarding the expectations of the supervisor
and the methods of procedurs,

Pifty-Ffour listed unressonable asgigrments as outstending

among the unfavorable qualities, Wany students claimed that
in order to teach successfully in the laboratory school, They

were forced to slizht their academic subjects,
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CHAPTER VIIT
RESULTS OF INTERVIEWS WITH SUPBRVISING TEAGHERS
Introductory Hxplenations

It is undoubtedly true that the most important and critice
al phase of teacher training comes at that time when the pro-
gpective teacher ia taking his supervised cadet teaching, Upmm
the supervising teachers fglls the‘ gsrious duty of properly
training those who will in their turn Influence the next gen=
eration, The main problem centers about adeguate training and
how it should be undertaken,

Supervision is & cooperative enterprise and in oxrder to
be succesgful there must be that mutual understending between
the cadet teacher and the supervigor which will insure both &
fair, geherous, and sympathetic treatment,

By means of a series of interviews, informatlon was &ecur-
ed divulging the relationship between cadet teachers and theixr
supervisors, These ilnterviews were held with both the cadet
teachers and the supervising teschers actively engaged in the
Laboratoi’y schools of the Kansas otate Teachers College of Hme
poria during the second semester of the school year 1932-843,

gpecial interview forms were used in obtaining thig ine

formation,* Bvery effort was made to get & falr and frank

* gee appendix B for complete interview form,
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expresglon from the supervising teachers avout the cadet
teachers and the problems ariging in the fields of theiw
ac tivity,

The firat section of the interview form use'd by the
gupervising teachers offered a list of sugyested items deal-
ing with supervisory difficulties in the handling of the caw~
det teachers, The supervisors were asked to rate according
to their impor’oance those difficulties which had confronted
them while in their supervisory capacity, Ample space was
&liowed fdr the addition of other items which the supervisors
might wisgh to include,

TABLE LXIV

SUPERVIBORS' RATING OF DIFKICULTIES
WITH CADET TBACHERS

Items ratedif Rank
1L|2|3|4|b|6[7]|8]|9
Cadet teachers resent supervigion |- |~ |1 |[~|1 |8 |3 |4 |3
Little cooperation - ===l |4 |83 |2
Desire to get by 1 (1|83 |3|2(|4|1 |1
Race prohlem w L= (1| |~|=]=[4
Gadets consider assignnents heavy |1 |1 |~ |1 |2 |4 |1 |2 |4
ILaock of feeling of respongibility |8 |1 |4 |4 |28 |1 {=|=~ |~
Too many .social activities 1L |=|3|2 |1 (1|42 |5
No desire for profesgsional growth (1L |4 [~ |2 |6 |R |1 |2 |1
Lack the ability to teach T(7|[65]|=~{2 |8 |=~]|~ |~
Poor mastery of subjeot matter® B4 |8 |1~ ]|=|~|~|"~
Little originality™ L2l =L (={f{~|"~ |-
Insufficient preparation* - RN N I I A T
Too much outgide work™ T R T A T I B
Lack of personality* S TR I T R TP I R R A I
Little understending of psychology*- L= == ===
Too meny cadets in one grade® L=|=|~|=[=1=|=|"
Poor Engligh* N N T B B
Insufficient background® S T I O I I I I

Read ws in Table LVL,

* Ttemg sdded and rated by the supervising teachers,
# See 4Appendix B for comploete interview Lorm,
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According to the preceding table, the th:::ee salient dif-
ficulties that the supervising teachers have with the cadet
teachers are, first, a lack of responsibility, second, a lack

of ability to teach and, third, incomplete mastery of subject

matter,
TABLE LXV
SUPERVISORS' RATING OF REASONS FOR FAILURES
_ IN CADET TBACHING
Items rated ‘ Rank
11213 (|4(H6(6| 7|89

Ingbility to control pupils b |6 |8 [4 ]2 |41~ |1
Impediments of speech - = 1 = |1 | ™|~ |10~
Self congciousness & 14 |2 |L |36 |2 1 |=
Poor krnowledge of subject matter [12|6 (2 |4 ([~ |~ |~ [~ |~
Poor gualities of leadership 514721~~~
Very little initiative 216 |7 (8|21 ]~ |-1I|~
Not interested in teaching - ==L |4 ]4]5 ]2 |1
Low decile rating™ 1 |1 1|2 |~|3|2]b |2 |~
Lack of adequate methods™® - - =]-l-1-i~1-
Poor command of gubject matter™ S N I PO R T R
Weakness of persgonality™ N P P P P L
Poor voice quality and control® - = 1= -1 |4~ ]~ |~
Inability to follow the trend of -

pupil thinking® 1L |=|= -1~ |~ - 1=
Lack of sympathy for pupils® - |2 |- |- - -
Inabllity to use puplls response .

and guestions effectively - f= |= |= |1 |L |~ [~ |~

Read a&s in lable LVL,

A poor knowledge of gubject matter is given as the chief
reason for cadet teacher fallures, ©The next reason of lmport-

ance 18 the inability to control pupils,

- * Ttems added and rated by the supervising teacners,



188
TABLA LXVI

WEAKNESSZS OF SLUDLNT TEACHING
UNDLR THE PRESEND 3YSTE

I ———— i

Items rated RANK
{
1128|3416 1|6 |7]8

Too many9aadet teachers per supervisorlO|l |1 2‘ - ===
Too little actual teaching for cadete(d |8 [ |= | = |~ [~ |~
PiEhemiATE $oR85E T g oo en 108 17 1515 |2 |2 |-
Tegching hours of supervisor too long(- |5 |2 |~ | = [~ |~ |~
Insufficient time for individual

conferenceg* U S D I U DU VR
Life certificate and degree students

in the same clasg® S O U U TR U R
Gtudents do not get broad enough a&cope

when teaching only one or two sub-l

jects™® w1 = {= (-]~
Complications resulting fromﬁgork with

three year state students

Read ag in Table LVI,

In the table glve above, the supervising teachers were
asked to rate the items dealing with what *hey considered to
be the wesgknesses of the present system of cadet teaching,
They were to rate these items according to the order of im-
portance and to add any other which they might bave in mind,

The results show that ten superviging teachers belisved
that the chief weaknesses were the conseyuence of the fact

that there were too many student teachers per supervisor,

During the semester in whiech this investigation was made, 1t
wes FTound that the number of cadet teachers per supervisor

ranged from ag low as two to more then thirty, WLhe groatest

* Tiems added and rated by the suvervielng teachers,
*4 gdded but not rated,
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number of cadet teachers per supervisor was fowdd in the two
lower divislions of the laboratory school,
A typical situation in s large number of gtate teacher
preparing institutions with respect to the supervigory load
is given by Parmer, who describes the situation as followa:+
Iwelve critics have from one to five students,
Fifteen eritics have from six to ten students,
Fifteen critics have from eleven to twenty students,
Nine critics have from twenty-one to thirty-six students,
Iwo eritics have from sixty-six to ninety-two students,
Ten supervisors gave the opinion that a weskness of equal
importance with that of too many cadets per supervigor was that
of the regulations regarding admittance to cadet teaching,
gince this ig a public Institution, all must be adnitted to ca-

et teaching who present thanselves for that purpose,

TABLE LXVII

ADVANTAGES OF 31UDENT TBACHING
UNDER THE PRESENT SY3TEM

Items rated Rank

1|2 |3 )4 |5 |6 ¢

Cadet teaching under well planned supervisionll |9 |6
Individual conferences -
Chance for obgervation, practice* experiment |21 |6 (2
Theory and practice fit together™# -
Students gein knowledge of subject matter as
well a8 technigue® - |~ |1
Growth of cadet through participation™® - |- [~

l,_.l
[
-
fas
1 v H 1

1 111
111 1}

3
1 1
I

Read as 1in Table LVL,

* pdded and rated by supervising teachérs,

*# 4dded but not rated,

1, Parmer, A, N,, Gonditions and Needs of Wisconsin's
‘Normal Schoolg, State Board of Public affairs, iadlson, Wisocon-
8in, p, 254, 1914,




~According to the preceding table, the chief advantage not-

ed by the superviging toachers was the fact.that there was am-

ple opportunity for observation, practice and experimentation,

Well-planned supervision for cadet teaching was also gonsidered

ag an outstanding merit,

TABLE LXVIII

PUPIL DIFFICULTIES DUE TO rPRESENCE

OF CADET TEACHERS

Items rated

Rank

fae]

=8

Unruly conduct

Formation of undesirshle hablts

Lack of interest in school work

Tendency to try out the cadet teacher

Tendency to do work less thoroughly*

Tendency to develop dependency®

Wrong notions imparted by cadet teachers™®

Interest slumps when cadet teacher ig not
resourceful and creative®

Pupils sense difference between cadet
teacher and the supervisor*#

Too many student personalities to which
young children must adjust themselves™®

Lack of background and essentials in
mejor subjeat by cadet teachers*i

Loges interest of children by working
too slowly™®

H HpoHRwoHwONs

1

11 1 OO0l ~g

FI e B S I e |

| I B I AVR ot R ¢t

CB ol I O O B o

1§11 111

Read ag 1n Tahle LVL,

There ig no question that the presence of cadet teachers

in the classgroom adds to the difficulties of the supervisor in

the handling of the puplls,

4 ligt of puggested difficulties

*  Ttems added and rated by the supervieing teachers,

*j Ttems added but not rated,

130
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were given %0 the supervieing teachers to rate according to
ghe oxrder of‘importanee. They were also asked to inalude any
additional ones which they might have in mind. The regults of
the rating of these difficulties are givon in the table on the
preceding page,
The two chief difficulties, according to the table, con-

corned (1) formetion of undesirable habits resulting from con~

tacté with the cadet teachers and (2) the tendency to try out

the cadet teacher,

Juggested Changes

The supervising teachers were asked to list a number of
changes or additional feabtures which might bring about a bet-
ter understanding and feeling of cooperation between the ca-
det teachers and the gupervisors, The number in parenthesis
preceding the statement or suggestion represents the number of
supervisors who suggested the item,

1, (6) More time for student and supervisor to discuss

work,

2, (7) Opportunity to meet students in a socigl way,

3, (3) Daily conference after each class,

4, (&) Fewer cadet teachers per supervisor,

6, (1) Supervisor should have charge of teaching at all

tines,

6, (1) Obmervation and participation in more subjects,

7, {1).Better prepared student teachers both in content

of subject matter and in Hugliab,

8; (1) Establighment 6f 8 professional senestor,
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11,

1e,

13,

14,

15,
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(1) Frank talk with students concemning conlference ro-
guirements,

(1) A course in the philosgophy of ed.cation rejuired
of all studenty before entering practice teaching,

(1) students should be required to pass subject matter
tests in addition to regular regquirements,

(1) Student taking practice teaching in & gkill sub-
ject should also do teaéhing in & subject matter
course,

(1) Limitetion in number of hours of work during the
gsemester of practice teachlng, |

(1) Definite understanding as to the amount of time
neaessary to do good work in practice teaching,

(1) Better training in modern languages eapecially

Spenish,

Among the suggested changes, two suggestions stand out,

In the First place, more time is needed for discussions and

conferences between the student teacher and the gupervisors

concerning the work of practice teaching, In the second place,

an opportunity for meeting the codet teachers in & soclal way

will do much toward establishing & better feeling auong the

persong concerned,
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) CHAPTZR IX
SULLARY, CONCLUBIONS AWl RuCOMMBNDALICH
Puil L
DUBLLARY 01 ol SRal Foaduilss

Introductory Remarks

The purpose of this study was to investigate the rapport
which existe Dbetween the cadet teachers and their supervisors
in teacher training institutions, While a great deal of space
was Jevoted to the historical developments in forelgn countriesg
ag well as in the United states, the real crux of this study
was centered about the laboratory school of the Yengas State
Teachers College of umporia, This teacher training system was
giV@n'Specific tregtment and most of the conclusions and rec-
omumendationg are based upon the results ol the interviews carw-
ried on with the cadet teschers wnd the supervising teachers
actually at work in the laboratory schools of the imporia state

Teachers College during the second scmester of the school yeur

Meny books have been written concciulng the supervigion of
teuchers in the school ol tunis country, but very Little is
found whieh has & specific treatument of cadel teacher aund Sue-
pervisory relationships, 4he oue sslient contrivation in thia

field has been the bool wsupcrvised stuodent wenchlug, viritten

and compiled by arthur ilead in 1930,



The scope of this study cowprises first, o wide hlstoriceld
development of teacher lraluning und seconn, a 3peciilie treatw-
ment of teacher trainiung particiyeiion in the lavoruiory scaools
of the Kansas ovtate Leachers Gollese ol wuporia, In tidl sec-
ond portion of tha study, cousilderauvle attention wez sivep to

the present set-up with respect o cadet teocnel wnd steervisory

relationgliips,
Teacher Training Develooment in Forelgn Gountries

The origin of tescher traeiniag is obscure; 1t .ay Lave 11
veginnings in the ..edleval pageship, sopranticesinly sysieil,
suilds, or inm the teachlag of tiue youuger ¢ulldren of the faml-

7 by the older childrem, Zarly tescucr troiving la Dogland
was centered in the mouitorial systews of Laucastor a.d Zell,
and in the S5huttleworth apprenticeship srystem, Lo rrance goes
the Qrediﬁ bf having the first tescher truining class 1n the
World,‘thét of watner Demia st Lyons, ‘he first puvlice nor-
wal school Was'located at Paris in 1794, In 1808 the lagpolecui-
ic plaun of educational reorganization included nornal sehools,
but Freance's real Loundation Ifor normel schools wopn lald by the
lawg of 1855, which provided in addition To & normal S6Loeol
gyelea, model $cihools which were tnder the countrol of tie Gl
rector of the wormal school, Lne wpeiloulig of toacicr tralning
i1 Gernmuy Waw marhed wy bae ot wllowment ol weana'e a@iil=
nariun fraeceptorimd wb dalle 1o Touy, Lo 1uly the sznsJiny
Govarnmaut made possivle tihe ext pllslhalnu of nwurnml suiwols,
bocauso most of these esrly teacher troluligy Lastiteilooss could

[P ) Loy e SRR 1 o S i {4
uot provide wmwdel or graclico Benoole, Lnogys deELLdag Jrisetice
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~were compelled to use the lowoer classes of the nomul school
i1tgelf, & small amount of worl in teacher trainin~ wag also

done at an early date in austris, Holland, and switzerlend,
Teacher Training Development in the United states

The firgt teacher training institutions in the United
States were private institutions and had ss their veginning
the foundation of the Franklin Academy in 1756; however, the
firgt real teacher training school in america was the private
school of Bamuel Hall founded at Concord, Vermont, in 1823,

The rise of the monitorial system of Lancaster and Bell gave
teacher training an impetus throughout the academies of the
land, The first defimite step in the United states toward the
profeeéional eduqation of teachers was the normal school idea
a8 devéloped in the academy, Years of endeavour on the part
of enlightened educators were necessary incorder to pult across
the idea of public normal schoolg, LMuch credit for the rise
of the public normal school éhould go to such men asg Carter,
Mann, and Brooks, The first public normal school Was estab-
lished at Lexington, lassachussetts, in 1839,

The normal schools of Xansas show the effects of the early
normal schbols of Magsachusgetts, Lhe Kansas Normel School
took its form of organization from Illinols, which had in turn
taken 1ts set~up from the normal schools of Maussachussetts,
Most of the early mormal schools provided toucher training oith-
er.in the Form oFf modsl schools or through arrungenent with the
authorities of the city schools, Many of the later norwal pro-
vided by statute for the estavlishment and maintenanco of &

practice school,
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Teacher Training Develooment at the Xausas State

Teachers Gollege of smporia, Kansas

The early model schools and provisgions for practice tesche-
ing survived & rather precarions exisltence at dmporia, sometimes
facilities were provided at the unormal school and asuin at the
city schools, Beginning with the year 1880, the estavlishment
of & model school was made at the normal school which has cone-
tinued to the present day end is now known ag the laborstory
school, The present laboratory school constitutes all the grades

from the kindergarten through the senior high school

Statutory Basis

The laws of Kansasg providing for the establishment of teach-
or training inetitutions have for thelr beginning the lawe of
1863, in whieh provision was made for the establishment of a nor-
mal school at Emporia, Kansas, The lawsg of 1864 wment one gtep
farther‘by providing for the organization and government and the
necessary appropriations, ~frovisions were made for an experi-
mentsl school in which to harmonize theory and practice, The
development of the mormel school at smporise has basn constant,
Following upon its humble beginnings, the firs?t gtep was the es-
tablishment of & department of physical educgtion in 1880, By
1888 thoge who desired to specialize in drawing, music, lanw
guage, or salence could do =0, Work in industrial arts was
atarted in 1890, and the Swamer Session also lnwugurated in that
year, In 1898 the degree "bBauchelor of Pedagogy", Lorerunner of
the present-day degree, W&; firat issued, Libréry work wal be=

gup in 1902 and Comuerce in 1906, In 1913 the dogree "Bachelor
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of Science™ was given, and in 1929 the.degrees "iuster of Sdi~
ence" snd "Baghelor of Arts", In 1923 the name Kansas State
Normél Washohanged to Kanaaé wtate Teachers College of Lmporia,

Other normal sehdols in the state were originelly branches
of the ingtitution at Emporia, They are now independent and
known as The Fort Hays 3tate College at Hays, and The Pittsburg
State Teachers College at Plttsburg, There were slso & number

of private normal sgchools in Kansas at one tlae; thus the state

was aided at & time when it seriousgly needed trained teschers,

Pregent Status and Set-Up of Tsacher Training

at the Teachers College, Emporis Kensas

A1l teaching participation by cadet teachers is done in
the oampﬁs laboratory school, This:laboratory sehbel ig divided
inteo . three divislons for administrative purposes, the kinder-
garten-primary, the intermediafe, and the junlor-senior high
gchool, Cadet teaching participation may be taken in any grade
from the kindergarten through the high school, and both theory
and practice may be taken under the same supervisor,

411 supervisors are considered as regular members of the
faculty of the Kansas State Teachers College ¢f Emporia, A
minimum reguirement for those who teach in the laboratory
schools necessitates that they have a master's degree and pre-
vious outsfanding teaching esperience in the field in whioh

.they teach,
The purpose of the laboratory is to set up, as far as ls
hununly possible, the best learning conditions for the chlld~

ren who attend, It is maintained that the studont teacher



will learn to teach in the type of school in which the pupil

learns best,

PART II
Summary of Results Dealing with
Cadet Teacher Interviews

Introductory Remarks

¥:N study wag made to determine the relalionship existing

between the cadet teachers and their supervisors, all of whom
were actively engaged in the laboratory school of the Kansas

gtate Teachers College of Emporisa during the second semester

of the school year 1932-~33,

Special interview forms were used, These interviews
called both for general information and slso the rating of
the supervising teachers by the cadet teachers, The cadet
teachefs were asked to rate their supervisors with respect
to Ffavorable and unfavorable qualities, In tabulating the
results, it was necessary to set up the results and‘tables
according to the three sdministrative divisions of the lab-
oratory sechool, fThe first part of the chapter dealing with
theée interviews comprised introductory remarks and explana-
tions, Frollowing the introductory remarks, the first part
~of Chapter VII constituted the tabulation and summary of the

kindergarte~primary diviasion, ihe tabulution of results and

summary of the intermediate divieion followed, and lagt of all

the junior~senior high school, In the end & complete summary
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of the three administrative divisions was glven; this included

81l results of general information, as well as the tabulated
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results of the sucervisory rating

Gouneral Ianformation

During the semester in Which this survey wus takén, tiere
were gpproximately three hundred and ten calet teschers enrol-
led in the laboratory schools, Iwo pumdred seventy-~elght, or
90 of those actively engured in practice teasching, were inter~
viewed, Thelr ages ranged from seventeen years to thnirty-three
years, Highty cadet teachers or 29, were assigrned to the par-
ticular class in which tiaey were tesching, while one hundred
ninety-eight, or 71l%, selected the class which they preferred,
$eventy-four, or Z6%, had .revious tesching experience ranging
from less than one year to not wore than ten years, Highty-
two gtalted that they intended to use teachiug as & stepping
stone to gomething hetter, while one hundred seventy-two in-

tended to teach permansutly,
Reasgons for Desiring to feach

In the summary of the reagong given for desiring to
teach, it was discovered that one hundred fourteen listed

fondness for children as their primary reason, forty~seven

listed no definite resgon and twenty-seven stated that a

ohence to render public servise was their chief motive,

There were other items for rating given but the three lisée

ed above predominate,
Reagong for gpearing Cadet Teachiug

. One hundred forty-three cadet teachtiers gave ag thelr



chief reason for fearing practice teaching the fact that they

had heard thet 1t was o Mtough'" course, Forty-four had heard

that there was too much work for the credit earned, Hiighteen

had hegrd that it wasg difficult Lo please the supervisors,

whereas nineteen had heard that it was impossible to make &

good grads,

Reasons for anticipating Cadet

Teaching with Plsasure

The advantages of skilled supervigion was listed.uas first

in importance by one hundred thirteen cadet teachers; ninety=-

five gave a8 thelr primary reason the fact that they were ainx-

ious 1o get actusl practice, and eleven felt that their great-

est reason was that they believed cadet teaching to be very

HractiCal,‘-

Summary of the Rating of the Commendable Features

of the Laboratory School

In the rating of the comuendable features of the labor-
atory school by the cadet teachers, one hundred sixteen gave

first plece rabting to cadet teaching under Well~planned 8U 0T~

vision, 4 chance to observe, practice, and experiment was

given first place rating by fifty-four, Iifty considered it

& hard task bunt well worth the cost, and forty-tiree velleved

that the chance to correct teaching weasknesses before they ho-

B ]

cuwne neblts was oubstanding in lmportance,

14
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Rating of adverse Features of the Laboratory School

One hundred elght thought that there was too much time

gpent for the credit sarmed, Sixty-two said that there was

not enough actual teaching participation, and thirty asserted

that they were uncertain as to the wants of the supervisor,

Bummary of Genersl Features

&mong the general opinions ragted by the cadet teaoher&,
the commendable features received considerable Weight One
bhundred twenty-one gave firgt place to the fact that cadet

teachiﬁg was 8 most worth-while undertaking, fifty—five gave

& first place rating to the fact that it was a fine place for

ghildren and teschers, and fifty-four stresged the ingpira-

tional benefits to cadet teachers, O0f the total answers of

of the cadet teachers as to whether or not they would take
gcadet teasching if it were elective instead of reQuired, pro=-
vided they might know at the beginuing of the course what they
knew at the end, "yes" was recorded by two hundred thirty-three

and "no" by twenty-six,
Summary of Favorgble Supervisory qualities

Ninéty-nine cadet teachers placed highest a gympathetia

attitude toward the cadet teacher in hig difficulties, ninety-

one gave first place to definiteness as to what the Supervisor

expected of the cadet teacher, ninety-thres thought that frank

criticigm in a kindly helpful mamner merited first place, forty-

four stress reasonable assignments, thirty-four rated the lngpi-

rational benefits primary in importance, IThirty-one cadet
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teachers rated highest willingness gg‘fhe gart of the muper-

¢

vigor to help,

Summary of Unfavorable Supervisory qualities

The complete summary of the unfavorable ratings of the
gupervisors hy the cadet teachers shows that one hundred nine-
teen listed aéatheir primary grievance the fgct that thé gu-

pervisors were. indefinite ag to whet they expected of the cadet

teachers, Fifty-four rated unreagonable ssslignnents as the

leading unfavoragble critieism, thirty-two were opposed to harsh

unfriendly eriticism, twenty-eight stressed vnsympathetic at-

titude, end sixteen stressed unwillingness to give needed help,

PART IIX
" Results of Interviews with Supervising Teachers

Introductory Bxplansations

Tn order that the cooperative enterprise of supervising
be suecessful, there must be mutual understanding between the
cadet teacher and hls supervisor, 4 éeries of interviews were
conducted to discover the relationship existing between these
two groups end thelr mutual reaations, In the preceeding sum-
maries the reactions of the cadet teachers have been given, &
totgl of thirty-three supervising teachers were aciively el
goged in the laboratory schocl when this survey study was con-

ducted, and twenty~seven, or 82%, reported in thies survey,
Supervisory Difficulties with Cadet Teachers

The results of the interviews with the supervieing teach-



145

er® show that the three primcipael difiiculties experienced in

hendling calet teachers as follows: First, a lack of feeling

of responsibility of the cadet teacher for tlhe welfare of the

clasg; second, & lack of abllity to teach; and third, the poor

nastery of subject matter,

Reagons for Fallures in Cadet Teaching

. The principal reasons for fellures in cadet teaching were

ap follows: first, & poor knowledge of subject matter; second,

the inability to control pupils; third, the showing of poor

pealities of leadership; and fourth, very little initiative,

Weakhesses of Cadet Teaching Under the Present System

The supervising teachers point out the wesknesses of the
eadet teaching system as follows: first, the fact that there

are bo0 many cadet beachers for each supervising teacher; sec-~

ond, the gystem of admitting students to cadet teaching is nob

selective enough; and third, there is not enough actual teach-

ing participation for esch qadet teacher, It was found that

the number of cadet teachers per supervigor rangsd from as low
as two to as many as thirty or more, with the greatest load
‘being carried by the supervising teachers of the two lower ad-

ministrative divisions,
advantagoes of Qadet Tehching under the Present System

The adventages of cadet teaching urder the present gysten,

according to the supervisors were llsbted as follows: first, an

smple opportunity for observation, practice and experimentstion,
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and Second, a system of cadet teaching under well~planned gu-

Qervision,

PFupll Difficulties Due to the Presence

of Cadet Teachers

Obviousgly the presence of cadet teachers may greatly in-
crease the difficulties of the supervising teacher, Jome of
these difficulties have been expressed by the supervising

teachers ag follows; Ifirst, the formation of undesirable hab-

its gg‘fhe part of the pupils; second the tendency to txy out

the cadet tegcher; and third, the tendency toward developing

& hapit of dependency,

Changes wBuggested by the supervisiang Teachers

The supervising teachers were asked to suggest a number of
changes or additions which might imérove the policies of the
present system, These comments and changes follow:
l.% More yime*for student and supervisor to discuss work,
., Opportunity to meet the students in a social way,

Daily conference after each class,

2
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4, PFewer cadet teachers per supervisor,

b Obéervation and participation in more subjects,

6, * Supervisor should have charge of teaching at all

times,

7, Better prepared student teuchers both in gubject
matter and in Lnglish, |

8, hkstablishment of & profesulonal seme.tor,

. 9, lFranlk tall with students conceruning conference
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v | Teguirements,

10, & course in the philosophy of education for all stu~
dents anticipating practice teaching,

11, Reyuirement that student teachers pass subject mat~
ter tests inm addition to regular reyuirements,

12, Requirement that students taking practice tesching in
& 8kill subject also do teaching in a subject matter
course,

13, Limitai.ion on the nuwaber of hours of work during the
gemester of practice teaching,

14, 'Definite understanding as to tihe amount of time ne-
cessary to do good work iu practice teaching,

15, Better training in modern languages, eSpeclally

wpanish,

Panl IV

Conalusions

Supervigion is a cooPérative enterprise; for this reason
it demands a willing attitude plus the ablility to put intoe exe~
cution this willingness, otudents and supervisorsg must be au-
tually cooperative in order that this oritiaél period, known
g cadet teaching, be Buccessiul,

&0y systew of teucher training and preparsvion nust be
subject to congtunt chunge, What le up-to-dste to~day may be
out-of-date to~morrow, for rupid ulscoverles are beluy made
in the pgychology of 1earnin@,vin the wewwmurement OF human

truity, and i curricenlum coastruction,
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, any lastitution whilch grepares beachsrs Tor the schools of
the land shonld have first of &1l a wood lavorgtory school, &
well orgailized gystenm must integrate theory, subject natter,
perzonal ciharseteristics and actual teuching sctivities,

The successiul supervisor .uust have the time and the &bi-

1ity to develop uew leaschers, Despite tne sdeguale training

T tue sujgervisor, e will yet be handlcapped
if his supervigory load is excessive, It is a truiswm to say

Al

that no su,srvisor, however cgpable, cun do gatiefactory work
if burdened with too many siudents,

Ine ideal situation would be one in which those are re-
crulted who are particularly fitted for thae QrofeSaion, i
more gslective group of cadet leuschers will ouviously raise
the standards, in additionm to alieviating many ol the dif-

Ticultien waoich the systen wust now confront,

BART ¥

Recommendablons

It is ovviously a Aifficult prouvlem to make recomienda-
tions comcerning a laboratory school Which not only rancs among
the Ioremost in the United States but is also constantly deve-
loping and improving itg policies, In turn, such recommenda-
tions are offset by the fact that any public institutiom of
learning, such as the Kansas state PLeachoers College of smporia,
is subjesct Lo restrictions axnd regulations over which it cagmuob
possibly have control, levertiheless, sowe suggested changes
accowpsnlied by brief explanations, will be set forth; needleus

to say, bthese suggzestions grew oub of fthe results of thils study,

b
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- 1, & wmore definite understandiug between the cudet
teschers and thelr supervisors with respectl Lo su evvised
gtudent teachiag activities,

The chief criticisa offered vy the cadel teucliery was
that os indefiniteness on the part of the supervisors, Luney
did not kuow what was expecteu of them concerniug tihe course
in practice Peaching, +sernups & uore definite set of reguire=
ments and goals for the studeuts to follow would alleviate
the situation,

2, 4n avundsnce of patience and sympathy with the cubet
teacher in uis suservised teaching difllculties,

“he criet teacher enters hig student teachiag with o mixe
ture of epotions and & complexity of attltudes, Lwany nave o
conception of what 1t wmeans, while others have gadned erron-
eous notions from other studeunts who nave traveled the road
before thew, “he superviging bteacher wngt ab this critical
poeriod echivit a high degree of patience amd sympuily with
these novices who wre coupuaravle to children oif the winder~
garten a® they endeavour to perlect tuemselves in thelr cho-
gen rield,

3, iewer cadet teuchors per supervisor,

&8 oreviously stateu, tho nuiver of cudet Teuchers pexr
suservisiig teacher may vary Twoa Lew 10 luny, One ol the
o.sentluls in ood suservision 1s ample 0p 0rtunlly Yor lndl-
vidual conferonces, ior it 1s Lere that e wurervisor Tlode
il unlinited opportunity to lustil aaults of zood opdonosy lide
to the meophyte, Dhilw casmnot be done 1i luo suservisory Loud

e

1s ©oo Lieavy,
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4, 4 more selective grstew of choosiuy student toaguars,

Lhe best resnlts cunnot be secured wihen an lustitotion nust
train &ll those who nave the yualifications for adaittance, for
at the sturt it 18 certaln that there are wmuny who uvre doomed
to failure, semdet lists waat ne terms fovr phases of prelini-
nary selection: scholastic records, cuality io Jundwioaual e
tal processes, duality of personal traits, and physical staius,
He would eliminate all those ilu the lower zow wccordls .y to
gerolasvic records aud in the quallty of dwadausent 1l e ital

vrocessges, Standards in certsin shysicsl gualities chould oe
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estavlished and enlforced,
elininete & candidate no wabier aow cromising als other gua-
lities might be,  The selecilon of the candiduie Lrow the
standpoint of personal tralts reyuisite to jood civluzenship
naturally depends upon the judgment of those who constituted
the agency of selectiion,

5, rewer laborous units end plens, arvitlrarily set uy
the aupervisor,

It may be questioned ws to whether or uot the luvorious
practice of writing leagthy uwnlts and ploas s worth tue srice
and labor iavolved, It is certaln that thig is dne’femture
which makes the student teaching cour:e nard for awany, Ifs 11
wortll toe price, or would 1t be pettor to uwwstituts fox this
fegture of cadet teuwchius by apeigning sduitlonal cvservietion
periods, not oaly in the class in whicuw Lue gadet teaclilo Ly

doge but lm other classes as well,

. Wewnd, arxthur Ragumond, suporviged wiudedl Leachiie e,
Tomnson Pobllohio: Gommsaly, Leo work, Lokl wal po e,
0 o i [T ]
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. 6, o cOurse ia loe pihldlogophy of educatlon reduired of
all cadet teachers, previous fto or concurrertly with teavhlny,

One's fnbure success in uls chosen field depends upon uls
philosophy, both & general philosoohy of Life 1teels, and a
more speclilfic phnilogoyphy of the field in'wihici o labors, .
thorough foundgtion in tue philogophy of eduvation for all ca-
det teachers would countribote preatly to the success of the
progpective teacher,

7, Opportunity to meet the cadet teachers in & social woy,

amoig the chiel suggestions wade by tue supcrvisors tihen~
Belves was tiat of & nead for we ting the cadet teachers lun &
soclal way, to sromote a betier relationship belween tue tuo
groups, Individuals grow to understund and appreciusie oune
another through meny chanuels, ot the least of these oppor-
tunities is that f friemdly associastion outside of offlce
hours, wien the cures and aunxieties of prolfessional 1ife are
set aside, and & spitll of freedom, congenlslity wnd roleXa-
tion may have a chance to further good Tellowsiip.

8, ustablisumeut of & profescional semester,

i'he establishment of & profegsional semester would sXo=-
vide the cadet teascher with suple time and opgsortunity to de-
vote his onergies to teaching participation and obgervitlion,

9, & better kumowledge of subject wutier on Lhe cart of
the cadet fteacuner,

One of the selient causes of cudel tescier dlfricelties
wod Tailure iy insufficient or even poor prepurailos la Uit
+ield in which the cudet does his towciiing, « hlgber siuid-

ard of prepuration should ve yedu.reu, Tor Lt is obvious that



tile poorly eyulipped teacher cun al besl zeu poor 0r wuns.itlye

fuctory results, o situatilon which too oftern drews dovn Ude

merited criticiem upon the supsrvising teacher,

1

0
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APPENDIX &
COMPILTE INTHERVIEW FOR USuD BY THE CADAT ORACHERS
INTERVISW FORM (Cadet Teachers)

..................

* 2 s r e s NS

489, .....,,0Llaseifleation,,.,,,.,.... SUpervisor,,
Ihe class or olasses JOU 8re BeEChIIE. st vusssrrsrrunrsnoonssnns
State whether this class was sssigned to you or whebher you se-
106868 £, vviiiirninsiiesspeyen, Have Jou bad any provious
teaching experience?,.,,,..,..,., If so, how much?..,.....0, 4,
State whether you .plan to enter the teaching profession apg a
permanent activity or as & stepping stone to something else -~
.{........;..,;........................ are you taking cadet
teaching in order to satisfy a requirement for: s three~yesr
gtate, a life aertificate, a degree? (Emeirele which), Why
are you preparing to become a teucher? (Bslow are listed a
numbgr of suggested reasons; add uny others which you have in
mind, Humbex according to their of importance 1, 2, 3, eto,,
as they &ffect you, Leave all suggestions blank which do not
affect you,)

{ ) A fTondness for childrean,

( ) An opportunity to remder public service,

( ) 4advice of friends or relatives,

I ) Influenmced by salaries paid to teschers,

( ) F¥riends or relatives iun school,

( ) Desire to pleuse purents,

( ) Influenced by mociul prestige which goes with teach~

ing,

( ) No definite reason except just the deslire to teach,
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)onltlot.cuooc9!!!ulcbluocccno-u.ytcohltlovou'.n..oc-..oo
)lv.!,.'t!'o..-ollolillilll..l0l'll..!.ll'.l‘l.ll'l“!".

).'lll. ooooooo T I T I TN ST S B T I T S S Y Y T TR T ST S TN T S T S T ST S T T TN BN L I

Did you look upon entering cadet teaching with pleamsure or with

a feeling of dread in the necessity of watisfying a reyulre-

ment for s certificate? (Below are listed & nuiber of suggestdd

reasons; add any others which you have in mind, Number ao-~

cording to their order of importance 1, 2, 3, etc,, as they

affgct you, Leave all suggestions blank which do not affect

you, )

FEARED CADET TRACHING BECAUSE:

(

(
(
(
(
(
(
(

) Had always heard that practice teaching was s '"tough
goursae™. )
Too much work for the creditl earned,

)
) supervisors wers harsh and difficult to please,
) Iupossible to meke good grade,

)

Pupilks of the laboratory school were hard t0 menage,

’ p..'l'!-cOovcoollnonuvoouvlo.nlOllcngnl.lcol-llcccvt.
) 006'!0l!lo¢'llccocnoctoclo|llcOoocooivu".ocsqqn .....
) @ s 4 0 v A B 8 st a NP P I R I R I B R I L LR AR DR A A A L A ]

ANDICIRATED CADEY TBACGHING wIVH PLEASURy BECAUSL:

) Welcomed the opportunity to learn under skilled
gupervisgion,

) Heard that the supervisinyg teuchers were Line,

} anxious to get sowe sctual praciiocs,

} High type of work done by pupils of the laboratory

gchool,
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L 4

Cadet teaching considered to be g very practical
coursas,
.oo..-.oo-l-obtt..blolconnlnulvo.onugonp-noull‘."
L L e L e O e L I T R T R S S R L |

'lCll'!!l'O"‘.'OC0.0.'.0.'/0....‘......’.,.."....

ANTICIPATED CADAT THACHING WITH PLALSURA BHECAUB L

)
()
()
()
()
(
()
{
()
()
()
()

aourse,

Weloomed’tha opportunity to learn under skilled
supervision,

Heard that the supervising teachera.were #ine,
anzioug to get some actual practice,

High type of work done Ly pupils of the laboratory

8chool,

Cadet teaching consildered to be a very practical

L R A I R I R A A R I I R R R I I R N I O N I R I N R R R A N A R I Y )

LI I T S I I I I I R I A L I I B Y R R TN O I Y DN Y B Y B B R R O I I I Y IR IR Y A TN A R I I I A A )

L I B I I B I I L I B R N B I N I A N A A R D I O B I I BT B

Enumerate the wesknesses which you have in mind concerning ea-

det teaching or what you consider to be undesiravle features of

the course, (Below aco listed a nunber of sugsested items, &dd

to this ligt any others which you have in aind, Number sccord-

ind to their order of importance 1, 2, 3, etc,, us they affect

you, )

— e e

It requlires too much time for the c¢redlt earned,
Not enough uatual teschiug paurticipution, '
Supervision was not ceongtructively helpful,

No chenoe to use the subjeot matter ol the ucadeumio

achool,
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( ) Not enough of an opportunity to experimant,

( ) Difficult to know what the supervisor wanted or
axpected,

( ) Supervisory oriticism made in an unfriendly mammer,

( ) Supervisor failed to point out remedies for tewah~

ing defeats,

( ) L R A O B R I I I I R B R I R R R I R O R IR T T N S R R S O B S I R S N A N R I
( ) L I I R I O I R R A N L R B A R S S N AR S S I S AN R I R S R S S N ]
( ) L N DN 2 2 I I I Y D R I I T TN BN B R O B BN I N I I B IR S RN Y R BN NN N T A TR T R T SR TN I ST Y I )

What commendable features of the laboratory school have come to
your attention as a cadet teucher? (Below are liated a numpdr
of suggeéted items, add any others which you have in uipd, Huon-
ber segording tg their order of importuunce 1, 2, 3, etc,, ad
thiey affgct you, Leagve all suggestiong blank waleh Qo not af-
fect yda,) |
( ) Chance to do cadet teaching under well planned su-
pervision,
( ) ampl e chence for ilndividual conferences with super-~
visor, ‘
( ) Cadet teaching a hard task but well worth the cost,
( ) Chance to correct teaching weaknesses befors they
become havits,

( ) Chance to observe, practice, wnd experiment,

( ) R R I A S R A I R IR BN I RS A B 2 L I I B B B )
( ) R R I A A A A B N B AR I A A BN A B A B N R
( ) RN EEEE R N e R R I R N B R S I BN A B N B A N

There are & number of yualitlies which w ;004 supervisor should

posmess, (below are listed & nuumber of suggestod yualliles
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which way apply to your supervisor or supervigors, add to this
suggested 1ist any other yualities whioh you have In wind and
number according to their importance 1, 2, 3, eto,, those yua-
lities which have uffected you or coue to your attention) Leave
all suggestions blanik which do not affect you,

() Sympathetic with the cadet teacher in his difficulties,
( ) Definite asg to what is expected of the cadet teucher,

( )} DFrank criticism in a kindly helpiul mennex,

( ) 1Iuspires a cadet teuacher to do better work,

{ )} Reasonable aseignnents,

() Always willing to help,

( ) LR AR D D O O Y I B B N A D I D N B B K BN R R R I N R R Y I R KR I T RN A R R I S )
( ) L P I I R R I O 2 A R R B R R A N R I I I I I I I A T S R Y Y I R I N Y
( ) LN I B N B D I I D B 2 I I B R N DI I Y AN B R N A B Y NN N I I U 2 I N B R R R I R R S A Y N

I'here are & numbergof yualities or practices which & su.ervisor
should not possess, (Below are listed a mwuber of sugsested yuu~
lities or practices which may apply to your subervisor Or Super~
visors, ada to this 1ist any other yuulities or practices which
you have in mihd.and munber accordiug to importwice 1, &, 3, etc,,
those yualities which have afiected you or come to your attention,)
Leave uwll suggestlons onlani which ao 10t gffeot you, l

() Unreusonuble wsuljaments,

() Hersh wfriendly criticlsm,

( ) Unwilling to glve nelp wnén needed,

() Inderinite uw (o what is expecled of the cudet

tewchier,
( ) Unsympoathetvic wivh the gudet towsier Ln his ditlicultles,

.
(\ ) Q"‘Q.C.'l’."'.'...lllll‘."l"'l.ﬂ""..'.“".0!."."
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u!otoaguunatu.l.lolllIn’l.'ooy..yng.....,......ooqutll

You have evidently forwmed somwe notions or opinions concerning

cadet teaching and its supervision since you have vurticipated

in wetual practice, elther in the high school, the intermedliats

divislion or in the kindergarten~-primury division, (felow arse

listed a nuuber of sugsested oplniouns, add way others wiich you

have in nind end nucber @acording to their order of importunce

1, <, &, etc,, as they wffect you,) Leave ull suggestions

blani which do not uffect you,

(
(
(
(

(

)
)

)

4 nost worth while undertalciung,

& fine pluce for pupils as well us cadet teachers.

Great inspirational bemefit to progpective teachers,

Not worth the cost and effort,
& wagte of time,
Overorowded couditions,

\

LI I B I R R I N O R T I O B I T R R I A L I R I T I I I N DR Y I B D I I I I L IR N IR AR AN )

If gtudent teaching were u0t lejally reyuired in order to obtain

a certificate und the course mude an elective one ruther than &

reyuirement, would you, .reparing yourself to be the pegt tTeach~

er pogsible, still eleetl to luke the course?

Yeogu wo (dnaeirele which)

APPENDIX B

INTERVILY 1O (Supervising Lleschers)

Ni’:‘”ﬂ@..oci‘uon,oo-ouaooo-nocou ﬂ@pﬁil"tmerl‘b.....................,..,
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€lags or classes L Y
Nuwaver of cadet teachers under your gupervision this sam@ster;.;
average number of cadet teachers you usually‘huve..;:;;;;;;;;.;;
what @o you consider to be the chief difficulties in the handd ing
of the cadet teachers? (below are listed & nuuber of sugyested
difficulties, add any other to this list which you have in mind
and nuuber according to importance 1, 2, 3, eoto,, tnose difficul~-
ties which have conf:onted you &t various times during you capu-
city as a supervisor, ) |

() Cadet teschers resent supervision,

( ) Unwillingness to cooperate with the supervisor,

{ ) Desire to merely get by,

( ) HRuce problem,

() Cadet teachers consider the wssiguments unreasonsble,
() Cuadet teachers lack feeling of respoasibility for
pupils,

() oo busy with gsocial activities,

() Little desire for professional growth,

( ) Dealing with cadet teschers who lack ability to teach,
A
(O
D

What reagons do you attribule to fullures in cudet teaching? (bew
low are listed w number of suggested redsons, udd any others which
you have in miﬁd and number wccording to luportauce 1, &, 4, eta,,
only'thosa which you have found to be cuuses of cadel teacher
fuilures, )

’ ( ) Inablility to aontrol pupils,
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Impediments of speech,

Inability to overcome exces®ive feeling of mell-

‘consciousness,

Poor knowledge of subject matter,

foor yualities of leadership,

Very 1little initiative,

Not interested in_teaehlng,

Low decile rating,
P

L I A S A R B B N A I I B B R I K I I 2L TN IRV INE I IO SR Y N TN B N BN R N INE Y BN

What do you conslder to be the weaknesses of cadet teaching under

the present system? (Below are listed a number of sugsested

wegknegses, add to this list any others which you have in mind

and nuuber sccording to importance 1, &, 4, ete,, those Wesknesses

whieh have come to your attention,)

(
(
{

)
)
)

Too many cadet teachers per supsrvisor

InSuffiqient teaching partieipation for each cadet
teacher,

basgis for adnittance to gudet teaching not selective
enough,

Not a@eqq&tely equipped to handle cadet teaching pro-

perly, .

l‘l"..@"'Cl"Ql"ll!l‘l".l'.‘l".l"'.'.."'0!‘Q‘QQ
uOtlQ,l.ql.loo.nonvl’l'hln’o'lpc!lllntvoolqoononlciﬂtli

R R e e e e S A I A L R R U R R

what do you consider to be the udvantages of cadet Teuching un-

.der the present systemt (Below are Listed severul advautuged,
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@dd auy others to this list which you havé in mind and awnber
gocording to their order of importance 1, , 3, ete,, those ad~
vantages which have come to your attention,)

( ) Gadet teaching under well planned supervision,

( ) 1Individual conferences,

( ) Opportunity for obsorvation, practice snd experimen~

tation,

( ) LI IR TR R AT T T N A S I N I R I R I B O A L I B I B R I TN B B R T N S S S N T N N N N N R R )

( ) 2 2 8 o R ¢ & " ¢ & s ¢ 0 0 2 a2 4@ & 8 & 3 0 5 % 0N BT AE LTSN A as ey 0

What are some of the difficulties which you have experienced with
pupils of your classes through the presence and participation of
the gadet teacher? (EBelow are listed a nuuber of suggested dif-
fieulties, add any other difficulties whioh you have in mind and
number according to their order of importance 1, 2, 3, ete,)

( ) Unruly conduct,

( ) Formation of undesirable habits,

() Lack of interest in school work, ‘

( ) 1fTendency to try out the cgdet teacher,

(D U
D
D T e s s et

Realizing that tiue imp.rtance of a mutusl understanding and sense
of.cooperation between the superviging teuchers and the caded

teachars c.n soarcely be overestimated, what chunges or addition-
al fegtures would you suggest with reapect to the present systemy

Liat your suggestlonms in the space provided below,

R R R R R e e S I R R B A N B L N B R L R LA

t\no’lc.anacouooun||ln-onuoabon-nnooooo.-oo-cclnon'.lcolotlInlcl.'



