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PART I

INTRODUCTION

This"study is divided into three parts; first, the introduction; sec-
ond, the ocutline of the units. The third part, which is the ajrllabus, is
divided into two seoctions. The first section is planned to oreate an in-
terest in children's 1iterature; the second section is the suggested units
of study. The material follewing each unit is not in the form.of a leoc-
ture, but is rather comments designed to call attention to points brought
out in the reading assigrments, or in other cases to supplement the read-
ing assignments.

Story-telling which forms an important part of children's literature
has been omitted since it is given as a separate ocourse in most schools.
Lists of books are not included except in a few units sinece so many fine
bibliographies are available. Bibliographies ahagld be made to meet. def-~
inite needs, and every effort is made in this course to help students to
do this, with their future work in mind.

This study is based on the theory that literature is experience and
that a ohild's reading interests should reach out into various fields--
into the field of history, travel, biography, art and secience. It is based
on the theory that reading skills snd techniques should be developed and
mastered in order that literature and all future reading may be a plessurs.

The literature period should be one of enjoyment, not a period when a
story or poem is analyzed for form and construction. This period should .
be one of 'rocreation and on the pléy level. Children should be encouraged

to do creative reading as they are urged to do creative writing.



Previous Studies

A Handbook of Children's Literature, by Emelyn E. Gardner and Eloise

Remsey, published in 1927, is the outgrowth of the authors' experience in
teaching children and in teaching children's literature in norma1 uohools
and colleges. The purpose of the book is three fold:

(1) "To develop the approsch to children's ljiterature éhrough
consideration of children's interests and activities; (2) to direct
attention to a considerable body of good literature simple enough
to be understood and enjoyed by children; (3) to suggest some methods
of presenting literature that will give enjoyment to children and
enlarge for them the experience of appreciation."}

Suggested readings and bibliographies add to the worth of the book.

- A second edition of Children's Reading, by Lewis M. Termen end Mergaret

Lima, was published in 1931. This book is based upon an experimental study
of nearly two thousand children. The book is divided into two perts. The
first part deals with "The Reeding Interests of Children," and the second
part with "Suggestions for Children's Reading,™ which is en annotated list
of about one thousand titles. |

Another book ocalled The Children's Reading 1s the result of Miss Frances

Jenkins Olcott's experimentation in the laboratory children's libraries of
the Carnegle Library of Pittsburgh, and of her lectures, while Director of
the Training School for Children's Librerians of the Carnegie Library of
Pittsburghe

This book is a revision of an egrlier work written fourteen years age,
but the revision is so complete that the book is of real importance in this
field.

It containa fifteen chapters of intensely interesting end instruotive

1Em91yn E. Gardner end Eloise Ramsey, A Handbook of Children's Literature,
po 50




material on children's literature. Each ohapter is followed by desorip-
tive bibliogrephies.

Children's Literature by Curry and Clippinger is an eioellent co0lleo=

tion of poems and stories, oompletely indexed into the different types of
literature. Introducing esoh type is = éeotion of explanation, sources and
suggeations; The informetion preceding each poem or story also adds to the
value of the book. The Preface and General Introduction gives a mumber of
helpful suggestions on the teaching of story-telling, dramatization and
elso some informetion on "Literature in the Grades."

A very useful book is that of Walter Taylor Field, 1928, called, 4

Guide to Literature for Children. This takes the place of ean earlier book

‘ by Mr. Fileld, Fingerpostsa %o Children's Reading. Some of the chapters

treat the following subjeots: "The Influence of Books"; "Good Books for
Home and School™; "The Illustrating of Children's Books"; "Home Reading
end Story Telling"; ™Mother Goose." Nearly one hundred peges of this book
are devoted to an excellent bibliograephy, in addition to the 350 titles
listed in the body of the book as useful for the home snd school library.
Me.ny parents find this bibliography most helpful.

A recent book by Eleanor Reawlinsom, ocalled Introduotion to Literature

for Children, was published in 1931. The author has divided the book into

"Traditional™ end "Sophisticated" litersture. The larger part of the mate-
‘rial is traditional literature. The explanation of the different types of
stories is especially good. This book also would be of value to olasses
in story telling and in mythology. It is concerned only with classic and

standard litersture and is a resl contribution.



Helps in Compiling Bibliographies

One of the most comprehensive bibliographies is thet of Bertha E.

Mahony and Elinor Whitney Remlms of Gold, 1929. This illustrated desorip-

tive catalog conteins 796 peges of well chosen titles. Reproductions of
the work of the best known cﬁildren‘fs illustrators is given; the book lists
contain ennotations, and meny of them have interesting notes sbout the
euathors, The first ten psges of the book give an historical survey of
child:en's literature. This book is of walue to parents, teachers, edi-
tors, publishers, end librarians. o B

The Children's Catalog, edited by M. E. Sears, is an invaluable aid

to the children's librarian. The third edition published in 1926 contained -
4,100 titles. This catalog is kept up-to=-date by cumulative swp plements,
and in 1930 the fourth edition was published. It ooﬁtains nearly 4,500
titlez with about 1,200 titles starred for first purchase. The entries are
made under aui:hor. title, and subject. Meny annotations are given end
thesa ‘aro ususally signed. Dates of publication, and the age for which the
book is éuited are indicated. |
There are many excellent booﬁlists. A very recent one, The B_@_g_}_x}_ Book

for the Right Ghilci is a list for children ranging from the pre-school age

through junior high school. It was compiled by & cammititee chosen from the
Children's Librariens Committee of the Ameriean Library Aassooietion, who
worked with the Research Department of the Winnetke Public Schools. This

1ist wé.s made from reports of over 100,000 children in 800 schools.

The Booklist, & monthly publicetion of the American Library Associa-

tion, is enother dependable source for bibliographies.



Definition of Terms

The term "literature" is here used in a very broed sense. It is not
confined to clessica and not always to books of high literery value. Even

adult books of this class are few and fer between. William Henry Pyle in
speaking of great books says: |

"Of course ell teachers mat be readers. They must know all the
good books. They are not many. In the evenings of two or three
winters, one can read most of the world's greatest books, those that
meke us better men and women after we have read them. The last twenty-
five hundred years have not produced more than twenty-five really grest
writers. Any teacher can know and read these euthors. The rzxigh school

graduate can know them and mey well have read many of them."

Elesnor Rawlinson in a recent book says:

"Literature for Children is not a specific kind of literature,
any more than food for children is a specific kind of food. Any
food thet a child can digest and assimilate is food for children.
So, too, any literature that ohildren can psychologically ocom-
prehend end oan mentally and emotionelly thrive on is literature
for children,

"When we speak of psychologiocelly oomprehending a piece of
literature, we of course do not mean merely recognizing the words
of .which it is composed, nor getting a genersal sort of notion of
what it is sbout. We mean, rather, sensing the-basio. emotion of
e lyric, or finding it natural that oharaoters in a story should do
what they do."S

This seme idea was expressed by Walter Taylor Field when he wrote:

®eeesessssYot there are certain great and abiding books which
should form the frsmework of every ocourse of juvenile reading. It
is a significant fact thet most of these books, for example, The
Odyssey, Aesop's Fables, Arabian Nights, end Robinson Crusoe, were
intended for children at all, but were written when men were more
childlike thean they are today end when simplicity and directness
were the charscteristics of all literature. Indeed, you may name
on the fingers of one hand all Zhe books written for children that
have any olaim to immortality."

251111ieam Henry Pyle, The Psychology of the Common Branches, p. 9
SEleanor Rewlinson, Introduction to Literature for Children, p. 3.
4ralter Taylor Field, A Guide to Literature for Children, p. 22.




A child's reading mast ocover many kinds of books~--nature, history,
soience, end many others. These books do not lend themselves to literery
treatment; however, in ochoosing informational books, care has been taken

to select well written material,
Soope of the Study

This manual is planned to cover a three hour course in children's
literature for the first six grades as it may be taught in normsl schools
and oolleges.

In the past few years many excellent books have been written on chil-
dren's literature. Some of these books stress a particular phase of the
subjeot, and for this reeson, and because of the broadness of the field,
it seems best not to adopt any one of these bocks as a text.

This oourse is an attempt to divide the field into its various divi-
sions, bringing together the best references from the meny books and peri-
odicals on each division. It is an attempt to go carefully into the dif-
ferent pheses of literasture for ohildren, realizing that the field 1s ‘oo
broad for a very intensive study in any one division,. |

It is an appreciation course rather than one in method. It is an
opportunity for students to examine meny books, to read new books for chil=- .
dren, or psrhaps to read those worthwhile boolc’u, which they 83 children
may have missed reading.

At the beginning of the semester a report is made to determine the
number of students who expeot to teach in primary grades, the number who
expect to work with intermediste children, and the number who expect to
go into the library fields. This is done that the students may work along

the lines in which they are most interested. 1In addition to the regular



olass essignments, eech student has & term piece of work to do. In some
cuses it 1s a term peper or a bibliography, depending upon what the student
expects to do upon oompleting her college work,

Sinee the interests of the students are Qo varied and the field so
broad, the objective of this course cen be only to ﬁoin'b the way to tﬁa‘b
most facinating literature--literature for ohildren. It is not e ourrioulum
for any certain grade, but rather a general reading ocourse designed to give
e background to students who are especially interested in the first six

grades,
Method of Procedure

The first five units of this study are designed to open the field of
children's literature to the students.

The first two leoctures are on the use of the libtrary, and are given
with two things in mind; that the students may have a deeper realization
of the close connection between the libraries and the schools; that they
have the seme aims, the education of the ohildren, and the same tools—-
books. The second purpose of these two lectures is to enable students to
see that when children are able to use a library at an early age, just that
goon does reading become more of a pleasure.

The third unit is pianﬁed to show something of the development of
books for children and something of the different eduocational movementas
thet have affected this movement.

Unit four stresses the faot that the literature period must be one of
wide range in interest, that the mechaonios of reading miet not be overlooked.

Neither must the mastery of reading mechanios spoil the literature hour for



reading mechanics end skills mist be cared for outside of the literature
veriod.

In unit five s number of‘ devices are di‘oussed to oi‘aate & greater
interest in books on the part of the child.

Fifteen of the twenty units in the second pert of the course desl
with the different divisions of ohil‘dren's literature, as folklore, fables,
fairy tales, myths and legends, stendards and classios, biography and travel
 books. The remeining units provide for one lecture on the use of il].ustr#-
tions in teaching, another on periodicals vfor the teacher and periodicsls
for children, and provision is made for three tests snd the examination.

The course covers fifty-two élass periods, and ten of these are de-
voted to book reviews. Since it is through the actusl reading of books
that = background is gained, the student is encouraged to spend much time
in reading and in examining books. Special cere is used in making bibliog~

raphies to meet definite needs.
Bources of Meterial

In making this mamiel the writer has read many books and magazine
articles bearing upon the subject. The manusl is the result of this read-
ing and of her experience in teaching children's literature in the Kansas
State Teachers College, Emporis, Kansas. Her experience as a children's
librarian has algo been a great aid to her.

The books whioh have espeoially alded her ere mentioned in this paper

under Previous Studied.




Plen of Presentation

Since literature is experience and its mein purpose should be pleasure,
en effort is made to meke the course one ‘of enjoy\ment. The class‘periods
are largely devoted to class discussions and to reports of individusal essign-
ments. |

A oourse of this kind should be praoctical, snd in order to make it so
the question of the literary value of some of the material may be raised.
Informetional material does not always heve literary walue.

The question may also arise as to whether one or more of the units
should be ineluded in the course, for example the one on. "The Use of Illus-
trative Materials in Teaching." It hes been the experience of the writer
that teechers and future teachers sre eager to locate end know poems,
stories, and books thet will not only help them in their literature classes
. but that will also help them in their other work. If literature is expe-
rience, end is for é.ppreciation, why should it not carry overn into geogreaphy,

history, or into any content subject? )
Objectives Stated in = General Wey

The general objectives of this course are: to creete a deeper appre-
ciation of literature for children on the part of the student; to help
students to become familiar with some of the best types of ohildren's books,

and thus help prepare them to teach literature in the first six grades.
Diseussion of Unit Plen Used

This syllabus is planned in units covering e semester's work. The

writer realizes thet = course of study or an outline ocarried out in its
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entirety may prove a deadly thing., Nevertheless, with such a broad field
end with so meny books on the subject, it does seem that a guide in the
way of a syllabus might be profitaeble.

This syllebus is flexible and the units may be easily interohanged.

It sesms natural to begin the actusl study of the different types of litera-
ture with the illustrators and picture books, and then to proceed to folk-
lore-fables, fairy tales, and other types of traditional literature; how-
ever, since the students are to compile a po;stry collection, it seems better
te tske up the poetry unit first.

General reading assignments are made on the different types of litera-
ture, but the major emphasis is placed upon the reading of the poems,
stories and bocks themselves, for reading ebout books can never tseke the
place of actually resding the books. The units ere based on the assumption
that literature appreuiatior; comes from wide and varied reading of the most
worthwhile books,

An ideal situation in a cless of Children's literature would be to
have all of the students interested in either primery or intermediate worlk,
or in library science, but this is seldom the case., The instructor's prob-
lem is to see that the work of the student is to her best advantege. This
meens individual help snd comference with each student.

Any course may need to be adapted to local needs. Should less time
be zlloted to this course, the following ohanges are suggested. Unit IX,
which is on reference books, might be combined with several of the other
unite. For example, the reference books pertsining to a oertain field

might be teken when that field is studied, as Grenger's Index to Poetry,

when poetry is studied; Bastmen's Index to Fairy Tales, might be intro-
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duced when that type of literature is studied. Unit XIX, whioh is on the

Fine Arts might be combined with Unit XX, which ie on Useful Arts.
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PART IX
OUTLINE OF UNITS
"There are no short outs to the actual knowledge of children's

books. It is won only by mich comperative reading and by constantly
testing thet reading in the reelm of childhood itself."

. Anpe Carroll Moors.
I. General objectives of the course,
A. To creste a desper apprecistion of literature for children.

. B« To familiarize the students with some of the best types of
children's books, and to help prepare students to teach litera-
ture in the first six gredes.

II. GSpecific objeotives.
A. To oreste a deeper appreciastion of litereture for children.
le By a Lesson on ths‘Use of the Librery, and snother on
the Uge of the Card Catalog.
2. The History of Children's Literature.
3+ The Influence of Children's Reading.
4. The Difference Between Reading end Literature,
5. Some Special Methods of Interesting Children in Literature.
B. To femiliarize the students with some of the best types of chil-
dren's books and to help prepsre students to teeach litersture in
the first six grades by meens of--
l. A Study of Pook Selection.
2. A Study of Illustrations end Pioture Books.
3. A Study of Some of the Best Illustrators of Children's
Books .

4, A Study of the Picture Collection.



B
6o
T.
8.
9.
10.
11.
12.
13,
14,
15,
16.
17.
18.
19.

20.

VA Study of Story Booke and Classiocs,

Book Reviews.,

A Study of Poetry for Children.

A Study of the Children's Poets.

A Study of Some Good Reference Books for Children.
A Study of Folklore-Fesbles, Fairy Teles, Legends, Myths.
A Study of Plays for Children.

A Study of Biographies.

A Study of Books of Travel,

A Study of History Books.

A Study of Periodicals.

A Study of Some Bible Books.

A Study of Some Good Baoks for Special Days.

A Study of Science Books for Children.

A Study of Somé Books on Fine Arts,

A Study of Some Practicel Books.

13
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PART IIX
Beoction 1.

(Interest Creating Lectures)

UNIT ONE. LESSONS ON THE USE OF THE LIBRARY.
A. Objsctives,
1. To create a deeper interest in books by learning how they are
classified.
2. To creete a deeper interest in books by learning how to use the
card cetalog.
B. Organization of subject matter.
l. To present a lesson on the clessifiocation of books.
2. As 1t may be presented to ochildren in the intermediste
grades.
b. Practice work in locating books on the shelves,
2. To present a lesson on the ocerd catslog.
a. As it may be presented to children in the intermediate
grodes.
b. Practice work in locating material by the use of the
oetalog.
c. ?rooeduro.
1. Léoture and discussions.

2. Prectice in locating meteriels.
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Classification

"Let us so organize our libraries for educetion that we mey
provide for all people a means for continuing educetion, a course
for recreation, and a demooratic institution serving all who come.
Let us so train our children through our school librery thet our
adults ere library minded and that the librery consciousness is
nation-wide."

Serah C. N. Bogle.
The first two cless periods are confined to classification end the
card catalog. This is done with two things in mind, that the students may
beocome more femilier with the children's library, and that they msy, through
these lectures, be able to present clessification erd the card oatalog to

children in the fifth snd sixth grades.

Clessification and Cateloging are two major courses in Library Science;

thus one cen touch only the high spots in presenting these subjects to chil-
dren. Even so, children of the fifth and sixth grades get a very good idea
of the arrangement of books in a library through s carefui explanation of
the general idea of classification;

| This is equally true of the card oatalog. While noreffort 1s-made“to
explein the intricecy of the catelog, yet children cen readily lesrn to
locate materisl by author, title or subject, after soms rather careful expla-
nation.

Cleseification is the grouping together of things thet are alike, so
book olassification is the grouping together of boocks that are slike or
simtlar. It is & scheme of arrenging the books of a library so that those
thet are alike or similer will stend together on the shelves.

The system most commonly used is called the Dewey Deoimal Clessif'ica~-
tion. This i becmse it was pleanned by a man nemed Dewey, and is a decimal

system. In this system knowledge is divided into ten main c¢lesses. Each
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olass is divided into ten divisions, and each division is further sub-
divided into tens. These divisions may be ‘aubdivided es many times as is
nNnecessary.

8lips are shown conteining the ten main olasses with some of the sub-
divisions. Care iz taken that the children understand how these numbers
ere obtained. It is easy to show how these numbers are further divided
with the use of the decimal point. A good exemple is United States History.
The 973 standing for United States Hiaﬁory, 973.1 for Exploration and Dis-
~covery, 973.2 for the Colonisl Period, 973.3 for the Revolutionary Period,
and 973.7 for the Civil War Period.

After it has been determined where s book belongs, that is, after it
hes been put in the proper cless or group, it is necessary to find a plan
whereby these books will stand in elphabetical order according to the
suthor's neme.

In order that this msy be uniform, a book has been made containing a
combination of 1etter-§ snd figures for each auf:hor. Thus, by .taking the
first letter from the eauthort's name, with the ocombination of two figures
end the first letter from the title of the book, the suthor!s number is
obtained. This is true if the author's name begins with a consonant, but
if it begins with a vowel or with an S the first two letters are taken
from the name, and one figure with the first letter from the title of the
book.

There is one exception to this rule. It is in the ocase of individual
biography. Here it is necessery for all the books ahout one person to
atand together in alphebetical order on the shelves. In order to do this,

the first letter in the name of the person asbout which the blogrephy is
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written, is taken with his combination together with the figures and the
first letter from the name of the person who is writing the blography. A
number of books of & biographical nature is shown to the children so that
they may see just how this principie is applied.

It is expleined that the classificetion number and the author number
taken together is known as the "oall number" of a book. Attention is called
to the fact that this number is put on the beck of the book and on the book
pocket. Children sre mich interested in classifioatioxi. They readily
understand that bird books, animal books, electricity bocks and all books
of a kind should stand together on the shelves. |

This library talk should be followed by problems in locating books on
the shelves. Practice in arrenging call numbers, which have been written
on slips, snd the shelving of books also aid the éhildren in a better under-

standing of this lesson.
The Card Catalog

The card cetalog is & 1list of the books in a library. Instead of its
being printed in book form, it is a list on cards. This is because the
librery is continually changing, new books are added and old ones are with-
drewn. It is easier to add new cards then it would be to meke a new cat-
elog, printed in book form.

The cerd oetslog serves the seme purpose for the library as an index
does for a booke It tells what books by oﬁrtain eathors are in the library;
it also tells whet titles by certain authors 'aro in the librery. The cerd
catalog shows if the library conteins material on certain subjects and in

whet books it may bé found. The catelog is ¢alled a dioctionery catalog -
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becauaokit is arranged 1n‘éiotionary form. The cards are arranged :u; the
trays as the words are arranged in the dictionary.

There are six kinds of ocards of special interest. These are (1)} euthor
card, (2) title oard, (3) subject card, (4) enalytioc card, (5) see cerds,
and (6) see also oards.

Author oards are made for every book in the library. Title cards sere
mede for all fiction books and for all books having striking titles. Sub-
jeot cards are made when the title does not tell what the book conteins.

The see cerds and see also cards are called "oross reference" cards.

A Bee card reads like this. Banners see Flags. This means thst meterial

on banners will not be listed in the catalog under the word banners but
thet it will be found under the word, "flegs." This card simply refers
from one word to snother.

 An example of a see elso oard resds like this. Banks and Banking see

also Money. This means that the librery hes material listed under Banks

end Banking, and that if you look under ‘the subjeoct "Money" you may find
more meterial on Benks and Benking.

Sometimes a book may be on severel subjects, and it is necessary teo
bring out these different subjects on the cards. For exsmple, the book by
Shillig, "The Four Wonders," is on silk, wool, cotton md linen. It will
be necessary to bring out all of these subjects im the card cetalog. These
cards are called analytic ocerds,

In presenting the oard cetalog to children, it is a good idea to take
the trays from the catalog so that each person may exemine the different
kinds of ocsards as they are explained. Markers will have been placed in the
trays to call attention to each of the six different types. It makes the

catalog seem mioh easier to aotuelly exemine the oards st the time,
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Attention is called to the importence of the date of & book. The

children resdily see thet this is important, espeainlly for science mate-
rial,

These lessons should be followed by praoctice in locating meterial.

To t}xe children this is like a gamé, and so it should be. The library
should be a pleasure to every school child.

The earlier the clﬁ.ldren learn to use the library the soconer will the
librery become a vitel part of their experience. This library experiono;
mey begin when the kindergarten tescher brings the children to the library
to check out books for the first time. This experience is deepened when
the children, as first gre.ders,‘ came to the library for their first resd-
ing lesson. Whet heppens is samething like this. The children find their
places at the reeding tables, where carefully selected books have been
pleced. The children are given an opportunity to read as soon as they find
a story which they think that they can read. After the ohildren have reead,
the librerian tells them that she has enjoyed their stories, and asks if
they would like for her to read them a story. She may then reesd the "Story
of the Book" or she mey read them the verses about "The Goops" and "The
Brownies." These verses have previously been placed on attractive, illus-
trated posters.

At the top of the "Goop" poster is a row of books in greet disorder,
while at the bottom of the poster are the Goops with their books on the
floor, some spotted snd dirty. While the row of books on the "Brownie"
poster are all in order and the Brownies are quietly reading.

Here are the verses,
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The Go 2

The "Goops" they wot their fingers

To turn the leaves of books;

And then they cresse the corners down
And think thet no one looks.

They print the merks of dirty hends
0f lollypops and gum

On picture books and fairy booka

As often as they ocome.

The Brovmies

Brownies wash their handes quite clean,

A dirty book they're never seen.

Brownies do not show their greed

By esting candy when they read.

Brownies do not maerk their books

For this they know would spoil their looks.
Brovmies put their books awsy

They find them on the shelf next day.

Very little need be said about the care of books after this reading.
The librerien explains ebout checking out books for the benefit of those
who may be in the library for the first time.

The second grade tekes grest pleasure in lesrning to open new books.
These young readers are mich interested in the fact thet meny a back of a
book has been broken becsuse sameone did not know that there was a proper
way to open e new book. Each child is given a new book and the following
instructions. Hold the book in one hend end press down the back corner of
the book with the other hand, then press down the front ocover, now press
down a few leeves at the fromt of the book, now a few at the back., This
is contir;ued until the center of the book 1w reached, and the book lias
flat upon the table.

The third grade are good librery oitizens. They are rapidly mabter-

ing the mechanios of reeding and are not only anxious to cheok out books,
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but they are esger to look up materisl pertaining to their school subjeots.

In the fourth grede the children learn to use indexes and tables of
contents. To them the dictionary should be presented in such a thorough
way that they can readily use it. |

The fifth and sixth grades | ere interested in the physical meke-up of
e book. The Frederick A. Stokes Publishing Company send out an exhibit -
which explains each step in the process of book-making.

Every effort should be mede to meke the library attractive to chil-

dren, and one of the best ways is to early train the children to use the

card catalog.
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UNIT TWO. THE HISTORY OF CHILDREN'S LITERATURE,
A. Objeotives.
1. To trace the development of children's literature.
2. To learn semething of the early history of books for ohildren.
B. Orgenization of subjeoct matter. |
-1+ Why we should know something of the history of children's books.
2. The'beginningB of literaturs for children,
3. Children's literature before 1066.
4. The horn hook, battledors, New England Primer.
5.l Some early eduoators who' influenced books for children.
6. Traditional literature.
T. Modern literatures
C. Procedure.,
l. Assignment of general readinge

2. Class discusaion.

History of Children's Literature

If one thinks of children's literature as beginning with the old, o}d
tales that have come down through the ages, one xﬂay place that beginning at
a very early date. 8Shall we begin with those 0ld myths and legends thet
were told around the cemp fires by different tribes and different nations,
or those old ballads that were sung through the generations, or start with
the horn book that was popular in the late fifteenth century? |

If one is thinking of the time when some thought was given to ohildren

as individuals, one must place the period in the latter part of the meven~

teenth century, when John Looke wrote his book celled, Some Thoughts Concern-

ing Bduoation. Looke's book had & very definite influence on education,
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stressing physical education. He was more lenient in regard to discipline;
believing thet children should be taught how, not what to think.
Even so, it was & giémy period for ohildren. It ﬁaa as the authors

of Realms of Gold have said;

"So we réabhed the Eighteenth Century but diééovef that still
there are few books which ohildren can properly osll their own,

and as regards themselves they must have been sad-eyed youngsters

indeed, living very consciomsly within the sight and sound and smell

of hell fire."0 - L

By the middle of the eighteenth century, John Newbery, an English
publisher, ,_uaooiated with Oliver Goldsmith, chenged the situation by writ-
ing and publishing resl books for children. Roussesun in the eighteenth
century influenced oduoation by his book Emile. He thought thet the small
child had no need of books and believed that the playground should take the
plaoé of the school room, that experience and nature should be the child's
teacher, thgt the child should educate himself,

The early nineteenth century was merked by the "didactio" stories
written by Iseac Watts and others. The poems of Ann and Jane Taylor were
fmportent. Meria Edgeworth belonged to the "didactic® group, but her ad-
venoed views on education were reflected in her writingas. She weas the first
to introduce plot in her stories. _

Following the "didectio" period ocame the work of Cherles end Mary Lamb,
also that of Williem Bleke. The work of these authors mark the beginnings

of clasgsioc material for children. From then on a definite interest in books

for children was esteblished.

~gllle.hcmy and Whitney, Realms of Gold, p. 6.
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UNIT TEREE. THE INFLUENCE OF CHILDREN'S READING.
A, Objectives.

l. Te determine some of the elements that effect a child's reading.

2+ To stimilate a deeper interest in literature for children on the
' part of the teacher.

B. Orgenization of subject matter,
1. Why ochildren read.
2. Elements in literature that children always desire,

3« Individuality and environment.

4. Some special methods of interesting children in good literature.
b« The influence of newspapers, the motion picturs.
6. "Some recent tendencies."
C. Procedure.
1. Assigned readings.

2+ Class discussions, .
Influencing the Child to Read

"I would rather be a poor man in a garret with plenty of books
then a king whe did not love reading."

Lord Macauley.

John Farrar in his "The Love of Books" gives many helpful suggestions
to keep in mind in guiding & ohild's reading. Mr. Farrar believes that

reading must be a pleasure, not a duty, or soms thing oonneoted with sohool.

Mr. Farrar says:

"o greater gift oan be given to a ochild then the feeling thet
books, many books, are as much & part of his home and his life as
beds or cheirs or kitchen utensils. The meature man or woman who
cannot turn to books for rest and stimulation, in sickness or in
grief, or just in plain boredom, is poverty-stricken indeed.......In
spite of ‘the great inecrease in the reading of books in America, we
are still likely to be snobs about books. This is one of the



greatest enemids of our culture. Greet masses of us are culture=
hungry. We read becsuse we feel we should; but until we learn to
allow our children %o believe that resding is just as much of o
Pleasure as eating ocandy or going to the movies, we cannot expegt
to be thoroughly cultured, or even thoroughly educat®dsascsses"

"What should & child reed? How develop an interest in books,
good books, providing there is alresdy an atmosphere of friendliness
toward books in the home. This is & problem not as easy as it would
seem, because it is a fairly obvious fact that each child is a sep~-
arate problem: There are countless books on the subjeoct of youthful
reading, some written by library suthorities, others by those more
psychologically inclined. Many of these books are helpful; but it
seems far wiser to me to depend on one's own common sense. Most
importent of all is the total sbsence of the negative attitude....."?

Dorothy Cenfield Fisher believes that the time has come when less
should be said about the value of books, and more about the grest variety
of books. She reminds the reader that variety in life is diffiocult te
achieve, thet one does not usually have the opportunity to reach out and
-know people of different countries, or even a great variety of these close
at hand. |

This leck of compenionship may be supplied through reading, as the
anthor points out:

"But to rich or poor, the bookshop and the public library are
open, and filled, orowded with so great e variety of companions be-
tween covers thet no matter what kind you are looking for you will
find them if you look long enough. You ocen find there a brother or
two for the too-gentle little girl who needs more rough west wind in
her life; some loveble sisters for the little boy who needs civiliz-
ing; & hero friend to stir the blood of the adolescent who doesn't
know what to do with his new vitality; a taste of ocity lif'e for the
country child; s glimpse of oountry joys for the town-bred boy or
girl; a rollicking, hellooing, romping playmate for the poor "only
child" who lives too mich with grown-ups; e steadying, menly, spir-
jtual minded companion to ewaken respect in the youngster who is
touched only to foolish scorn by churches and teschers."

6john Farrar, "The Love of Books" in The Magic of Books by A. P. Smnford
end R. He Schauffler, p. 360. \

"Ibid., pp. 361-62.
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"They are all there, the friends, the travels, the backgrounds,
influences, the outlooks you wish your ohildren had.....all waiting
for you to find them 8n some book list, or in talk with some book-
seller or librarisn."

Termen says thet:

- "Children read becesuse of three fundemental characteriatics of
their nature: ocuriosity, desire for wish-fulfillment, and the ten-~
dency to imitate. Within the 1limits of individual differences,
every osild who reads at all is following one or more of these three
urges."” " :

8

Dorothy Canfield Fisher, "Ideal Companions for Youth," PUBLISHERS WEEKLYZ

Vol. 122, August 27, 1952, P 676,

9

Lewis M. Terman and Margeret Lima, Children's Reading, p.l7.
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UNIT FOUR.

80

THE DIFFERENCE BETWEEN READING AND LITERATURE

Ao Obj ective.

1.

To distinguish between reeding snd litersture,

B. Orgenizetion of subject matter.

1.
2,
Se
4,
5
6o

7.

Literature is éxperienoe.

Reading~-mechanios of.

‘Reading in the primsry grades.

Reading in the intermediste grades.
Remedial work in reading.
Recreationel reading.

Sorfe good supplementery readers.

C. Procedure,

1.

2o

Individusl essignments.

Reports followed by disocussionse.

Reading and Literature

"Al1 thet e university or final highest school can do for us,

is still but what the first school began doing,--teach us to read.
We learn to read, in various languages, in various sciences; we
learn the alphabet and letters of all manner of books, But the
plece where we are to get knowledge, is the books themselves."

Carlyle.

This ccurse is not one of method end skill in resding. The importence

of learning to read oannot be over emphasized, for the skill with which one

can read determines one's enjoyment, not only of literature but of all the

other oontent subjects.

S8ince

the mechanios of reeding are teken cere of in the method oourses

and in the praoctice teamching courses, not much time will be devoted Ho it

in this course.
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"Phe importance of reading as e study in our schools has led to
a search for easy methods, philosophic methods, all sorts of methods
by which the child mey be induced into its delights and mysteries....
More importent then how to read 4s what to reed; for as we have seid,
the process of reading is merely a skill, wherei.g the thing reed is
e possession which affects character and life."

While the above statement mey be true, yet the importame of mester=
ing the mechanics of reeding camot be onerloolced. If one does not know
how to resd with ease and skill then literature can be of little pleasure.
These reading skills should be quite well mastered by the time "b,h‘e,» child
finishes the primery greades, fut even so, greet care must be exercised
that none are hendicapped in their enjoyment of literature by the ‘lack of
treining in the mechanios of reading. The important point is that the two
periods should be separate.

The development of American school readers is an intensely interest-
ing one. To trace this development from the New England primer to the
modern reeders is a‘long process.

In the lest ten or fifteen years there hes been a pronounced change
in the readers. Mr. Field describes these wvarious kinds of readers so
well in the following quotation:

"Modern school readers are of many kinds and built on many
theories. There is the phonetic resder, which concerns itself
chiefly with the mechanios of reading, enabling the ochild to rec-
ognize words quickly end easily through similarity of sound end
relationship of structure. There is the 'atudy' or 'work type,'
reader, which in vocabulary and in method treats reading essential-
ly as a mesns of aequiring the other studies of the currioculum.
There is the child-life, or everyday reader, intended especially
for beginners, in which the content or background is the everyday
expariences of children in school, at home, or on the pleyground.
There is the 'useful information' reader...., which aims to present
all sorts of knowledge of litersture. There is the folklore reader,
composed exclusively of classic myths, fairy teles, and fables.
There ia the nature reader, limiting itself for the most part to
the life and growth of plants and animals. And finally, there is

mWalter Taylor Field, A Guide _1_:_9_ Litersture for Children., p. €0.
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the litersry reeder, which eims to introduce to the ohild the best
thet has been sung or told by poet or novelist or historian or

biographer, and which not only provides content but develops taste
and charscter." '

Not only hes there been greet changes in the content of the readers,
but there has been great chenges in the methods of teaching resding. A

writer in a recent megazine has this to say:

"The improved methods of temching reading, meke the learning
process so efficient that instead of reading one or two books during
the first sohool year children are now resding fram ten to twenty-
five books during that period.........Becsuse gstisfaction and
enthusiasm result only when reading is close to experience, when
books meet resl interests or stimulate new interests, there is a
oconstant effort to_know end to understand interests snd provide books
relating to them."l?

1pie1d, A Guide to Litersture for Children, p. 6%

12Mary B. Brewster, "Responsibilities end Oppertunities of the Times,"
LIBRARY JOURNAL, Vol. 57, September 15, 1832.



53

‘References
Brewster, "Responsibilities and Opportunities of the Times," LIBRARY
JOURNAL, Vol. 27, September 15, 1932, pp. 739-456.

Brown, "Basioc Assumptions for Intermediste Grade Litersture," TEACHING,
Vol. 10, June 1931, pp. 13-16,

Brown, "Group Remedial Work in Reading in the Intermediate Grades,"
TEACHING, Vol. 10, June 1931, pp. 5<13.

Brown, "Litersture," TEACHING, Vol. 8, December, 1926, pps 3-16.

Brown, "Litersture in the Elementary Grades," TEACHING, November, 1923,
PPe 20«32. '

Brown, "The Placement of Silent Reading Drills," TEACEING, Vol. 7,
November, 1923, pp. 19-21.

Brown, "The Reading Progrem in the Intermedinte Grades," TEACHING, Vol.10,
June, 1931, pp. 3=5.

Curry snd Clippinger, Children's Litereture, pp. 8-10.

Field, A Guide to Litersture for Children, pp. 60-88,

Gray, Summary of Investigations Relating to Reading.

Hillyer, "A Balanced Diet in Children's Reading," PUBLISEERS WEEKLY,
; Vol. 118, Ootober 26, 1930, pp. 1963-65.

Jorden, Children's Interests in Reeding, 143 p.

Kelly, "Guiding Children's Choice in Reading," LIBRARY JOURNAL, Vol. 49,
';July, 1924. ppo 621'28. ' .

TUhl, Ths Materisls of Reading, 386 p.

Thl, Soientific Determination _go_‘.‘_ the Content of the Ejementary School
Course in Reading, 152 ps

Wheat, Psychology of the Elemsntary School, pp. 176~266.

Zirbes, "Supervision of Resding" in Supervipion of Elementary Subjeots,
ed. by wo H, Burtone. ‘




34

UNIT FIVE. SOME SPECIAL METEODS OF INTERESTING CHILDREN IN LITERATURE.
A. Objectives. .
1. To oreate a deeper interest in literature in the home.
2. To create a deeper interest in ljitersture in the classroom.
3. To oreate a deeper interest in literature throagh the library.
B. Orgenizetion of subjeoct matter.
1. To create an interest through the home library.
2+ To create an interest through the story hour.
3. To create an interest through vaocation reading.
4. To creste an interest through good Book Week,
C. Procedure.
1. Assigned readings to individual students.
2. Followed by cvlass discussione

3. A discussion test is given covering the first five units.

Some Special Methods of Interesting Children in Litersture

"I would put a ohild into a library (where no unfit books are)
and let him read at his ohoice. A child should not be discouraged
from reading enything that he tekes a liking to, from a notion that
it is above his reache. If that be the case, the child will soon
find it out and desist; he of course geins the instruction; which

. is 80 much the more likely to come, from inelinstion with which he

takes up the study."” s L John
armel Johnson.,

Individuality and enviromment have a great deal to do with e child'a
reading taste, so parents have the first chance with the child. One of
the finest ways to establish this reading habit ia to provide the child,
with a library at a very early age.

Mrs. May Lemberton Becker in her delightful book A Reader's Guide

Book quotes o mother who had very wisely solved the problem of providing
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& library for her seven yeer o0ld son.

"Daring the years thet he was a baby, every Christwes and birthe
dey end Easter, when he was happy with a ten-cent toy, I gave him
severel of the more or less expensive books, realiszing bthat the time
was coming when he would ask for such expensive toys that there would
be no surplus left for books. When oné is five and wents a firee
engine automobile there isn't e penny left over for a Jessie Wilocox
S8mith Child Garden of Verge or a fairy book fllustreted by Rackham,
and when one is six and wants a dog, or seven and wents a bioyocle
above anything else in the world and has alteady leerned to ride one,
it would be disappointing to get Howard Pyle's King Arthur books. 8o
during the stuffed-animal years Niocky received suoh trifling gifts to
his infinite setisfaotion, end his book-shelves were £illing even unto
Ven Loon and the holidey editions of 'Kidnepped' and 'Tremsure Island.!
Many of the books he hes not yet read, but he has hendled them, stud~
ied ‘b}':g pletures, and is eagerly walting the time when he will reed
them.

One of the priceless memories of many people is thet of their child~
hood when their parents resd eloud to them. Is there a danger that the
ochildren mey depend too much upon this reeding end thus negleot teo reed
for themselves? Why not substitute group reading? Should not the children
teke their turn with the parents in reeding aloud?

Great cere must be teken in guiding the reeding tastes of children.
Adults eannot impose their reading tastee upon them. As Elizabeth Wisdom
seys:

"Whet business have we grown-ups to impose our book tastes on
ohildren? The books from which a child receives stimlua and enjoy-
ment are really the best books for him. We c¢an guerd the children
from harmful stimmlus but we need to follow the line of a child's
own spontaneous preference, to find a link between the child and the

book, & different link,it mey be, with esch ohild, but we nﬁd to
consider individuelity even when the child begins to read.”

Ruth Barnes in a recent article stresses thim seme ides.
",s..No adult oan foroéd upon the emotional oonsoiousness of a

child that literary food he hes no digestive processes for without
courting & oase of apiritusl mal-mtrition snd literary indigestion,

ﬁ;l;y Lemberton Becker, A Readert's Guide Book, pp. 804-8.

1451 tzabetn Wisdom, "The Development of Good Teste in Little Children's
Reading," LIBRARY JOURNAL, Vol. 49, October 16, 1924, p. 874.
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Exposure doesn't alwaeys prove sueccessful either. Children are
ohildren and thus they shall ever be. We adults need keenig ob-
servation and more research to know them more intimately."

One of the best ways to influence a child's reading is through the
public library. Williem Allen White calls the public librery the most
democratic ofl ell American institutions. As he says, it is free to every-
body, regardless of color, race, nationality, or creed. In America 8B
per cent of the boys and girls ere in school until the age of fourteen
years; after that one in every five drops out until the age of eighteen.
A few go to college or university. One way of continuing the education
of these people is through the public library, which is free from pglitios,
intolersnce - or prejudice. If the schools will teach the reading habit,

the libraries will educate the peiopleul6

TBaRu.‘l:h A. Barnes, "The Child Leads--The Book Follows," LIBRARY JOURNAL,
Vol. 49, October 16, 1924, p. 874.

16White, op. cit., "Sohool Libreries," PUBLIC LIBRARIES, Vol. 28, November,

1923, pa 536a
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Section 2.

(Suggested Unit of Work)

UNIT ONE. BOOK SELECTION.
A. Objectives.
1. To learn to evaluate books.
Ba Organ:lzation of subjeot matter.
l. Criterisa for judging children®s books.
2. Some ppints to keeé in mind finv;judging fiotione
‘8o Some points to keep in mind in judging non~fiction.

4. A study of the "Ontline of Criteria" as given in Power Library

Service for Children.
C+ Procedure. |
l. Assigned readings.
2, Examination and comparison of various books to establish
judgment in evaluaeting.

3. The actual reading of books in order to evaluate them.
Book Selection

"When I would know theg...My thought looks upon thy well-msde

choice of friends and books."
Ben Jonsone

Marion Fiery, head of the Children's Book Department, of G. F. Putnem's
Sons Pyblishing Compeny, asks the question:

"What mekes a children's book permenent? Is it a perticularly
fortunate and unusual publiocity angle whioh gives the book lmmediate
attention from every source? Is it some inherent quality in the book
itself, en especially happy combinetion of euthor and artist which
made & harmonious appeal? Is it fitting the entire meke-up of the
book, size, type, paper, subjeot matter, 111lustretions to attract a
perticuler sge? Is it a successful sales promotion schems, bringing
the book to the ettention of the people who wald be most interested
in promoting it? Is it an internetional interest in a charscter
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like Miokey Mouse or Charles Lindbergh oy Admirel Byrd? The success
of & book may be due to so many things,":’

Meny things do enter into the making of n permanent book. Certainly
the large sale of a book does not indicate its permenency. Many permanent
books have had a very slow sale in the beginning. A book's popularity mey
be due to & tenipofary interest, which will quickly pass away. ZThus & book
mey be very slow in gaining popularity but may eventually become permanent.
Perhaps the best test of a book is whether it has stood the test of time.

The large output of children's books in the last decade is due to a
number of reasons. The children's depertments in the pablic libraries have
been steadily inoreasing. Librarians have been especinlly trained for this
work. The branch library system, end the school 1ibraries heve been grow-
ings The work of Frenklin K. Mathiews, in guiding the resding programs of
the Boy Scouts, and his interest in the resding of Americen boys in general,
- has led to the adoption of a National Book Week.

As a result of this enthusiasm some fifteen publishers have reorgenized
theif departments to inolude e children's section. The new departwents have
trained women, usually librarians, who do the editorial work. The establish~-
ment of these departments has insursd a better seleotion of children®s books,
and greater csre in their menufacture. A number of the best artists are
devoting their time to the illustration of children's books. As a result of
all of t'hese movements, books for children were never more beautiful.

And now the time has come when this work mst be somewhat ourteiled on
acoount of the financial situstion. And this may not be as serious as it
seems, either. Even greater care may be exercised in book selection on the
part of all those concerned--the publisher, the teaoher, the librarian, and
the parent,

T7arion Fiery, "What Makes a Children's Book Permenent?" PUBLISEERS
WEEKLY, Vol. 122, October 22, 1832, p. 1612,
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URIT TWO. ILLUSTRATIONS AND PICTURE BOOKS.

A. Qbjeotives,

1e To trace the development of illustretions found in books
for children,

2o To apsist students to select picture books.

B. Organization of aubjeci; mattere
1. Development of early illustrations for children,
2. Interpreting the text through piotures,
3+ Eloments children like in pictures.
4, Dengers in regard to piotures.
5. Modern trends in fllustrations for children.
6. Principles for selecting picture books.

C. Procedurse.
l. Cless discussion from assigned readings.
2. Exemination of different types of picture books.

%, Each person reports on one picture book--from these reports

a bibliography is campiled.

Picture Books
") pioture is a poem without words."
Cornificus.

Some one has said that a fine pioture book has no age limit and
thet 1ts eppeal mey extend over a number of generations. While it is
true that a lovely pioture bock does appeal to the adult, it is equaelly
true that the adult viewpoint may not coincide with that of the child.

Who oan say what makes s good piocture book? 8o varied are the

togtes and the tastes and the subjects. The ohildren are the Judges,
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end meny are the subjects thet eppeal to them. While the young child's
taste in pictures may vary as much as the older child's taste in books,
Yot there are some rather general elements which usually appeal to all
children. They want life, action that is vital. Young ohildren do not
care for decorstive pictures, but they enjoy the poster type. They usual~
ly want bright colors in their first picture books, end & little later on
the more somber colors. Later on the black and white illustrations meke
a strong appesal. |

The animel picture book is one of the most populer. This type may
be divided into two kinds~--the fenciful and the reslis¥ic. In the fanci-
ful type may be seen the dressed up animal. Meny people object to these.
If there were more beautiful animel books, like A. E. Kennedy's, A Big

Book of Animels, most people would sgree thet the clothes are not neces-

sary, for this is a perfect example of a book where the animels are un-
adorned.

Mrs. Becker in speaking of the picture book for the four year old
child seys:

"At this early age pictures, rhymes end repetitions are
what counts, and for subjects, those in a child's own experi=-
ence. Fairies come mch later, they are wasted on a child to
whom the world itself is faisyland, as it is if you are see-
ing it for the first time."

In speaking of the Beatrix Potter books Mrs. Becker says: "No
ohild hes had a fair chance in life who has not been given her Peter

Rabbit, Two Bed Mice, and the long line that follt:ews.“19

Nearly sll ohildren enjoy the humorous element in piotures. Such

books as Leslie Brooke's, Johnny Crow's Garden, Ring O'Roses, and Tom

TgBecker, A Reader's Guide Book, p. 302.

1%1p1d,, p. 302.
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Thumb, meke & strong appeal to them. A more recent humorous book, A

Million of Cats by Waende Gag has proved a grest favorite. It is a

strange atory of en old men and an 0ld women who wanted & ocat and found
e million. | |

Many lovely foreign pioture books have delighted Ameriosn children
in the last few years. Among these are those of Elsa Beskow, who lives
in Sweden, and whose ability to charm children through picture books is
reres Two of her books especially enjoyed by children are, Aunt Green,

MAant Browm and Aunt Lavender, and Pelle's New Suit. The second book

mentioned hes been cslled a perfeot pioture book. It tells how Pelle
earned & new suit and how it was made. lhe story tekes in the whole
process from the shearing of the sheep to the completed garments.

Mrs. Elizabeth Morrow's The Painted Pig is a lovely picture book

about Mexiecan children. This was Chaerles Lindbergh, Jr.'s first picture

book.

The Pirst Pioture Book and The Second Picture Book, by Mary

Steichen Martin is e development in picture books which has proved very
sucoessful. These books are photogrephs of the baby and familiar objects,
toys, and clothing of which the child is first conscious. These books
contain no reading meterisl. The first book deals with the objeots first
recognized by the child and the second book shows the activities in which
the child first engasges. Mrs. Martin expects to follow these bookas with

others showing the child's preference in pictures as his experiences

widen.
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UNIT THREE, SOME OF THE BEST ILLUSTRATORS OF CHILDREN'S BOOKS.
A. Objectives.

1. To become aoquainted with the outstanding illustrators of
children's books,.

2. To recognize the works of these artists,

Be Organization of subject matter,

1. Somé good artists who have illustrated books for children.
8. Abbey, Edwin Austin
b. Cox, Palmer
6. Crane, Walter
d. Cruickshenk, George
é. Dulac, Edmond
£e Greensway, Kate
ge Kirk, Maria L.
he LeMeir, H. Willebeek
i. Monvel, Louis Maurice Boutet de
je Newell, Peter
ke Parrish, Maxfield
l. Pogeny, Willy
m. Pyle, Howard
ne Rackham, Arthur
o. Remington, Frederiock
Pe Smith, E. Boyd
q. Bmith, Jessie Willoox
r. Wyeth, N. C.

2+ Some other artists of‘merit-

a. Artzybasheff, Borls



b. Beskow, Elsa
c. Carrick, Valery
de Fall, C, B,
e. Lathrop, Dorothy
f. Niokolson, William
g. Petersham, Maud and Miska
C. Procedurs
1. Individuel reports are mede on the artists listed above. This
is en opportunity to do reference work in finding material.

2. Books illustreated by these artists ere exemined in olass.

48
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UNIT FOUR. THE PICTURE COLLECTION.
.As Objectives.
1. Yo show how pictures mey be an aid in teaching.

2. To encourage students to meke such a collection for their own

school or library.
B. Organizétion of subject matter,
1. Bources of material,
2o Io tell how pictures are predpred for the oebinet.
3. To tell how pictures are classified and arrangeda.
4. Yo tell how piotures are used in teaching.
C. Procedure.
1, By lecture method.
2. Exemples of pictures prooured from different sources are shown
in class.
5. A mimeographed oopy of places where materiel may be secured is

given to the class,.
The Pioture Collection

A well organized picture oollection is in constant use in a library
and has many possibilities in the school room. Every grade teacher should
meke some use of pictures.

Every children's library should heve a picture filing cabinet. Thia
is necessary even though the collection is amell. Ihe mounting paper should
be firm end strong. Nearly all pictures look well when mounted on either
black or brown maunts. A very good size for the mount is 92 x 11% inches.
It is better to use uniform sized mounts, even though some of the plotures

may be a little smell or a little large from an artistlc stendpoint, To
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mount epply the paste sround the edges of the pioture, rather then over the
entire surface.
The piotures should be filed alphabetically by subject. Label each

subject in the upper left-hand corner of the mount. The Readers Guide is

good to use in choosing subject headings for the pictures. Number the pio- '
tures on the back of the mounts for convenience in checking mt.

Free illustrative picture ma’ceriﬁl mey be received from meny sources,
from magazine and book covers, from worn out books, from railroad and steam=
ship folders. The latest ocatalogs of seed houses, book publishers, furni-
ture houses, automobile manufacturers, radio dealers, and other firms, yleld
valusble material, #n excellent source of geographical material may be ob-
tained by olipping two copies each of the Nationel Geographic Magazine.

On the following page may be found & list of places where one can send

for illustrative meteriel st a small cost.



Sources of Illustrative Mpterisl

Art Extension Press, Inc., Westport, Comn. (Artext primts). A list of
2,600 reproductions of paintings in ocolor. Prints size 7 x 9 to
8 x 10. Prioce B0 oents each. Three or more 35 cents each.

Brown's Fampus Pigtures. George P+ Brown & Co., 38 Lovett Street, Beverly,
Massan Photogrephic Reproductions of the World's Famous Paint-
ings.” Catalog 5 cents.

Chicago Art Institute. Chicego, Il1l. Colored prints 14 x 11, 25 cents
each. Also post cards.

The Copley Prints. Curtis end Cameron, 221 Columbus Avenue, Boston;Me.ss.
Reproductions of masterpieces. These prints are mostly in sepia.
Some are hand-colored in oils. Catalog upon request., -

Detroit Publiahiﬁg Company, 1244 Weshington Blvd., Detroit, Michigan. Thistle
Prints. Color and carbon. FPhostint journeys--geography poatocards
in color. Catalog free,

Elson Pioture Studies. 42 pemphlets $3.50 per set. Elson Art Pub. Co.,
Belmont, Messachusetts. Each pamphlet takes up a well known
painter and one of his paintingse.

Elson Prints. A. W. Elson ani Company, 146 Oliver Street, Boston, Mass.

Hoover Brothers, Inc., 922 Osk Strest, Kensas City, Mo. Poster patterns
besed on, "Little Folks of Many Lends," by L. M. Chance. Also
contains seven foreign dolls in characteristic dress. Eight
‘pletes, size 9 x 12, price 36 cents a set.

Houghton Mifflin Compeny, Privete Library Department, Riverside Fress,
. Cembridge, Mass. A free copy of the picture--"Heroes and Heroines
of the Children's Hour." A large picture showing meny book fa-
vorites. '

Hanting, H. H., Springfield, Mass. Sell plates from books. Dickens,
Trving, Theokersy. Also children's hooks .

Industriel pioctures. Joseph He Dodson, 999 Bo. Harrison  Avenus, Kenkekee,
111inois. Eight sets covering cement, ooffee, granite, merble,
paper, silk, sugar, end wool, Piotures 8 x 8 {nohes-~prices
range from 20 to 50 ocents a got.

International Hervester Company, Incs Agrioulturel Extension Department.
Hervester Bullding, Chicego. Bird pictures, 24 in set, $3.50.
Velusble informetion on the back of the ploture regarding each
bird. Also a set on live stook.
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Jepan Tourist Bureau, Los Angeles, Californis, Chember of Commerce, 1151
South Bromdway. Three besutiful Japanese posters. Sent on
request to teacheras and librarians.

Kabatzniok, B,--484-488 Boylston St., Boston, Mass. Turner Picture Studies.
Gredes 1-9, and high school 1-4. 13 pemphlets, 36 cents each.

Nationel Child Welfare A_sooiation. 70 Fifth Avermme, New York City. "Chil-
dren From Many Lands." Ten attractive posters in color on England,
France, Holland, Germany, Spain, Italy, Russia, Chine, Japan, and
America. Price $1.00 for set.  Send for catelog of posters.

. Netional Geographic Society, Washington, D. C. Folders containing copies
of illustretions appearing in the National Geographio Megazine.

Owen, F. A., Publishing Company, Densville, N, Y. The Owen Full Color
Prints of Art Masterpieces. Size 92 x 12%, inciuding mount.
Enclosed in & folder with study meteriel on the picture. Less
than fifty--30 cents each, over fifty--256 cents each.

Palmer Campeny, 5O Brownfield Street, Boston, Mass. Hiewatha Piotures.
: Set of 30 piotures $2.00. -

Parker Publishing Company, Teylorville, Illinois. Studies of Femous
Pictures. 126 leaflets, 36 cents per dozen.

Perry Picture Compeny, Melden, Mass. Fictures in brown, also in black end
white, on many subjects. Piotures of birds and animsals in
color,- Catalog 15 cents. -

~

S'chool Arfs Magazine, 44 Portiand Street, Worcester, Mass. FPiotures of
gnimels, birds, ohildren, costumes, end others. About 30 meta.
Sold to subscribers only. Illus. catalog sent on request.

Smith, Jessie Willcox. Nursery Rhyme Fictures. 18 in sel size 14 x 12
inches~-price $9.00. Or can be bought separately for 50 cents
each. Order from Hoover Brothers--Kanses Citye

Stechert, G.E., 31-33 East Tenth Street, New York. Importers of foreign
‘ books and piotures.

Wilson, H. W., Company, 968 University Avenue, New Yorke Feiry~tele
pictures, postesrds, 6 in & set, 26 cents., These may also be
obtained in poster sige st $2.60 e set. Among the subjects
are "Little Red Riding Hood," and "Wolf end the Seven Kids,
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UNIT FIVE. A STUDY GF STORY BOOKS AND CLASSICS
A. Objeotives.
1., To become acquainted with some of the outstanding fiction and
clessic stories for children.
B. Organization of subject material.
l. Why classios appeal to children.
2. Should these stories be condensed or adapted?
3+ Seleoction and adaﬁtation.
4. Does the physical make-up of a book influence a child's choice?
C. Procedure.
1. Leoture on the prinoiples of Book Selection.
" 2, Questions and discussion on this unit.

3. Titles suggested by the instructor.
Story Booka and Classiecs

"When juveniles are really good, parents read them after the
children have gone to bed...Betwsen good juveniles and good books
for grown persons there is not much essential difference."

: John Maoy.

Welter Teylor Field in his book, A Guide to Litersture for Children,

has so well expressed the dahgers to which children msy be exposed in read-
ing medioore books. He was not thinking of really bad books but of those

whioh will never give the child a "literary taste,"
Mr. Field says:

"These stories are for the most part moral in tone, some of them
religious; but they are untrue to life and are either unduly execiting
or foolishly sentimentel, sometimes both. They do not injure the
morsls, but they vitiaste the taste. In these books sensationalism is
respectably clothed. The boy heroes move in good society, but are
elways getting into impossible situstions emd having stertling adven~
tures. They encounter and vanquish burglars; they resoue little girls
from death by fire or flood, and grow up to marry them; they ere al~
most killed in a dozen different ways, but in the last chapter they
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always overcome their enemies, escape from their misfortunes, and live
in peace end prosperity. The girl heroines are precocious, fall in

love at an early age when they ought to be glaying with dolls, and are
either hoydenish or mewkishly sentimental,"<0 ~

The asbove statement brings out the need for wholesome stories, vital,
living stories, And this brings up the metter of classiocs.
What is & olassic? This often msked question is answered by Fay and

Eaton in their book, Insatruotion in the Use of Books and Libraries,

"4 classic is a work which has appealed to & great variety of peo-
ple at widely different periods of the world's history, and is there-
fore a work which pressnts permanent and universsl truths. A classioc
not only has something to say tut says it surpessingly well, with sim-
pliclity, beauty, and force, and with a perfect fitness of form to
thougzrgi The effect is to quiocken and strengthen the readers imagina-~
tione

The term classic is used with varied meanings. Soms authorities use
the term in the sense of any espeoilally well written book which has lived.

For example Alice in Wonderland msy be ocalled & classic fairy tele. Hugh

Welpole in speaking of Lofting's The Voyage of Dr. Doolittle called it the

first children's olasaic since Alice in Wonderland. Other people think of

classios as those literary books which are based upon traditional literature.
As Miss Power points out, a literary classic may be based on tradition

and be put in book form by some writer, as the Morte d'Arthur, by Malory.

Agein, a classic may be the originsl work of some writer es Scott's Talis-
man-"22

Many of the children's classics have been adapted or abridged from
adult olassios. This hes meant that many of these are quite poor. General-

ly speaking, it is better to leave the adult olassic until the ohild is

20pie1d, A Guide to Literature for Children, p. 10.

21Fay and Eaton, Instruction in the Uge of Books and Libraries, p. 312,
22

Power, op. oit., Library Service for Children, p. 4l.
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{ ready for it; however, some of these gtories that are based upon source
meterial ar.e excellent for children. This is especially true of some of
the mythological meteriel. Maxiy’ of these fine atories oomé from Greek and
Norse sources.

Pedriac Colum, s contemporary writer, hes teken meny of these stories
and rewritten them in a delightful menner. Although his stories vary some-
what from the original, yet they cortein all the desirable gqualities, His

The Adventures of Odysseus and The Tale of Troy has a grest appesl for chil-

dren. This book is probebly more populer with them than any other version.
Greek mythology is more espily broken wp into units then the Norse,
end so is easier to adapt for the ohildren. The Norse cycle stories are
bound together by the tresd running through them of man's struggle from
the beginning to the end of the world. The cold, dark olimete gave the
Norse storles e harshness not found in the Greek. Iwo books of Norse sto-

ries which are favorites with the children are Colum's Children of Odin,

end Hamilton Mabie's Norse Stories. Children a little younger enjoy In

the Days of Giants, by Abbie Farwell Brown.

The King Arthur stories are cycle legends of medievael England and these
have s strong appeai. Sir Thomas Malory collected these legends in the
fifteenth century and since then maeny versions oi’ them have been published.
Howard Fyle's version is eépecially good. These stories have literary style
and much of the Melory interpretetion. The fllustrations by the euthor alse

edd to the eppreciation of the stories.
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"Books are delightful society. If you go into & room filled
with books, and even without teking them down from their shelves,
they seem to spesk to you, seem to welcome you, seem o tell you
that they have something inside their covers that will be good for
you, end thet they are willing and desirous to'impart it 4o you.
Value them, eand endeavor to turn them to acoount,”

Williem Ewert Gladstone.
Starting with this unit book reviews are given each Friday morning.
A. Objectives,
1. That the class may beéome familier with some of the outstanding
books for children. |
2. Thet the students may scquire ease in reviewing books.
B. Orgenizetion of subject matter.
1. Each student reviews a book in class.
2. Selection mey be made from the story, biegrephy, or travel
collection. ,
3, Each student writes brief reviews of ten books which she has
read during the semester.
Cs Procedure.
1. These reviews ere given on Fridey mornings of each week.
2. Two books are reviewed each Friday,
3. Each student mekes her own selection.
D. References.

1., Bibliogrephies at the end of chepters in the assigned readings.

2. Various book lists, as, the A.L.A. Booklist, Realms of Gold,

The Children's Cataloge

3. Books suggested by the instruoctor,
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UNIT SEVEN. A STUDY OF POETRY FOR CHILDREN,

A. Objectives,

1. To create o deeper appreciation of poetry for children.
2. To better prepere the students to select poems for children.
Be Organization of subject matter.

1.‘ The value of poetry.

2+ Qualities in poetry which children like,.

3. Types of poetry which children like.
g+ The appesl of nonsense verse.

b. The eppeal of story telling poems.
c. Heroic and romentic poems.
4. Tests for selecting poetry.
5. Some points to keep in mind in teaching poetry.
C«. Procedurs.

1. Questions end discussions from the assigned readings.

2. It 1s suggested thet each member of the claas meke a poetry col=-
leotion suitable for the grade she expects to teach, or if she
is going into librery work to meke a very complete annotated
bibliography of books of postry. This is & term piece of work
and is not due until near the end of the semester. The collec-
tion should be made on cards and filed by subject. Thus new

meterial may be added and the collections will prove more usable.

Poetry

"poetry is old, ancient, goes far back, It 1s among the oldest
of humen things. So old is it that no man knows how and why the

first poems came."
Carl Sandburgs
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The question is often agked when does the ohild first have an appre-

oistion for poetry? Miss Power in her book, Librery Service for Children

hes answered thia:

"eesssThe love of rhythm is instinotive in normal children, they

ligten to mrsery lullebies, Mother Goose Jjingles, nonsense verse, and

- the repetitive folk-tale, beoause melodious sound charms when words

are a mystery; and it is this love of rhythm which marks the beginning

of ohildren's eppreciation end enjoyment of pmrt:rz,'."zj3

This early appreciation often wanes, for lack of proper stimmlus in
the home and in the school. MNeny well intentioned teachers spoil this nat-
ural instinet through e zealous desire to teach poetry, while others spoil
it through their oﬁ dislike for poetry. However, the trend is toward a
greater appreciation on the part of adults end children. Meny studies have
been made to determine what kind of poems ochildren like. Experiments have
been made to determine en spproximate grade placement of poems, Children
have been encoursged to write poetry. An effort has been made to remove the
mystery surrounding poetry. The old idea thet poetry was for the speoial
few has been discarded.

Often & poem is clessed as a child's poem when reaelly it in' about chil-
dren, rether than for them, and is consequently enjoyed more by the adult.

An informal method should prevail in presenting poetry to children. An
atmosphere should 'L:e orested for the poem. This may be done by arousing
some interest in the emthor; by soms story in connection with the poem; or
by connecting it with same other sub;joct: There is no set method of teaoch~
ing poetry. The important thing to guard ageinst is breaking the poem up
into perts, analyzing and dissecting it to such en extent that the besubty
and spirit of it is destroyed. Many poems ghould be read to children for

pure plessure, with no thought of reproduoing them,

mﬁPower, Library Service for Children, ps 50.
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UNIT EIGHT. A STUDY OF THE CHILDREN'S POETS.
A. Objectives.
1o To beceme soqueinted with some of the best writers of poetry
for ohildren.
2. To become femilisr with their poems,
B. Orgenizaetion of subjeot matter.

le A study besed on Barnes, The Children's Poets.

e. Children's poetry and children's poets.
b. Mother Goose.
o. Ann and Jane Taylor.
d. Robert Louis Stevenson.
e. Williem Blake.
f. Christina Rossetti.
g. Bdward Lear.
h. Lewis Carroll.
i. Bugene Field and Jemes Whitoamb Riley,
j» Frank Dempster Sherman.
k. Leursa E. Richards.
1. Lucy Lercom.
m. Celia Thaxter.
2. Some contemporary poets.
o. Rose Fyleman.
b. Welter De l.a Mare.
0e As Ao Milne.
d. Carl Sandburge.
e. Emily ﬁickinson.
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S5« Poetry written by children,
8. Hilde Conkling.
b. Nethalie Crane.
Procedure.

l. Each student is assigned a peet to report on in class.

2. A test is given covering the book, Barnes, The Children's

Posts.
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UNIT NINE,
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SOME GOOD REFERENCE BOQKS FOR CHILDREN,

A. Objectives,

1.

To make a study of the best reference books for children.

Bs Organizetion of sub jeot matter,

1.
2.
Se
4.
5.
6.
Te
8.

9.

Dictionaries.

Encyclopedias.

World almanac.

Atlasses,

Index to poetry.

Index to plays.

Index to fairy tales.

The Children's Catalog, Wilson's,

Index to plcture study.

Cs Procedure,

1.

lecture on some of the best reference books for children.

Reference Books

. The object of this unit is to disouss some of the best reference

books for ohildren, as the World Book, Céompton's Pictured Engyclopedie

and The New Champlin Cyclopedie for Young Folks. The latter comes in

three volumes. Volume one deals with biography; volume two with places

and events; and volume three with literature, art and mythology. The

Lincoln Library is the most highly recommended on volume encyolopedie.

The World Book is the best encyclopedia for children.

The 1830 edition

comes in twelve volumes with another volume containing the index.
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This unit also takes up the plan and arrengement of such books as

Eastman'f_ Index to Fairy Tales and Grenger's Index %o Poetry. The students

ere elready familiar with the Reader's Guide to Periodicsl Literature. This

is not wsed a great deal by elementery grede children, but all teachers need

to kmow how to use periodical indexes.
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UNIT TEN. A STUDY OF FOLKLORE, FABLES, FAIRY TALES, LEGENDS, AND MYTHS.
A. Objectives.
1. To beocome better acqueinted with this type of literature.
2. To determine the value of this type of literature.
3. To be able to select the right stories and books.
Be Organization of subjedt matter,
1. Class of folk tales.
2. Accumilative stories.
b. Beast tales. |
c. Drolls.
.de Marchen.
2., Feiry teles.
a. Reasons why fairy teles are good for children.
b. Dangers in sdeptation.
¢s Modern fairy teles.
d. Comparison of Grimm brothers and Andersen's feiry tales.
3. Some great source collections.
8. Arsbien nights. ,
be Perrault--Tales of Mother Goose.
4. legends.
5. Febles (Speciel reports).
8. AS30D.
b Jataks taeles.
o, Bidpai.

d. La Fomtaine.
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6. Myths,
&8s (resk and Romen,
b, Norse,
C. Indien.
Te Some natioml hero stories (Special reports on these),
& King Arthur,
bs Robin Hood.
¢« The Cid.
" d. Odysseus,
Procedure.
1. Lecture~-Taking up the different types of stories in this oless
of litereture,
2. Class discussion.
3. Special reports on Andersen, Grimm Brothers, Aesop.
4. Assignment of questions as given in Gardner and Remg oy, _flam

of Children's Literature, pp. 96-98.

5. Examination of various books in this division of literebure.

6+ Discussion test on this unit,
Fairy Tales

"It is emezing to find that in this day of ohild study and
psychological aenalysis there are parents snd even teschers who
would deny the children fairy tales. TIs this the shadow of
Puritan ancestors arising to insist that every story for children

should be a sermont"
Elizabeth Wisdom.

"The feiry tele is the natural beginning of literature. It is as
old as the world, and as wide. There has been no country or age which
haa not delighted in the thought of spirits in the earth end air end ses,
beings powerful either for good or for 11l, who interest themselves in
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h;mau effeirs. The poet sees in them the personification of the foroes
o na?:ure; the scholer sees remnants of religious ideas, of enoient
divinities; the ohild mees simply wonderful cresbures thet are quite
real to him end that welk end telk and live with hime-the good fairies

to be loved and ohe ‘
manfally, 124 rished, the bad to be either avoided or encountered

"There are meny doors leading from fairy lend into real life,
doors that the child should be encouraged to enter. From an iragina=-

tive story such as 'Mpya the Bee! oy 'A Little Boy Lost,! or 'At the
Back of the North Wind,' a child sen ebsorb a little interess in neture
and soience as well as enjoy the poetio beauty of the tale,"2

Mr. Petten Beard says that "whereas the ohild of yesterdsy wes brought

up upon fairy teles, the child of Yoday is e child brought up upon reslietio

stories. Hiz fairy lore is science."
Perhaps Mr. Beard is right when he says:

"If the ohild of todey fails anywhere, 1t is in a failure to ree=
ognize moral standards of right snd wrong. These the fairy tele
teaches: The folklore book does not. Moreover they are sn esocaph.
And the little ohild often needs this escape from the realities that
are so forced upon his esrly years of learning by zeslous publishers
of informative books, by parents who wish him to get on well, snd by
teachers who fail to understand that fairy teles giw often e better
interpretetion of the world than do mere facts,"?

"Folklore demands & certain maturity to be perfectly grasped in
its setting of country, race, customs. It is too mature for the
little ohild. And it is the little child who needs to learm his A B C
or moral truth through the beeutiful symbolism of fairy teles: Beauty
and truth should be his at the start. His values on judgment of the
world about him should be based upon truth =mmd beeuty and moral ethe

iosl good."27
Whether Mr. Beard is right or not in his enthusiasm for the fairy tele,

certain it is that the popularity of the fairy tale hes waned in the last

| 24F‘:l.eld, A Guide to Literature for Children, pp. 91-92.

25511 zaboth Wisdom, "The Development of Good Taste in Little Children's
Reading," LIBRARY JOURNAL, Vol. 49, Ooctober 15, 1924, p. 874.

28patten Beard, ™y Banish the Fairy Tale," LIBRARIES, Vol. 3¢,November,
1929, p. 458. |

szbid, Pe 458,

W———
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;f.‘ew years. The new readers are full of faots and informationsl naterial,
and perhaps this is as it should be, With the changing world this new
development may be necessary. However, there will always be a place for
imeginative literature.

The time will never come when this type of literature will be elim-
inated. For childhood is as it elways was, and as such, it will always
demand imaginative literature. Then, mythology is too much & permanent
part of literature to be eliminated. A certein knowledge of mythological
terms is necessary in order to enjoy later adult reading. Who has not felt
the handicap of unfamiliar mythological allusions in poetry and in art?
Eese and interpretation in reading olassic literature csnnot come without
some khowledge of these terms,

It is sometimes diffiocult to distinguish one type of story from enoth-
er. For instance should all these different types be clessed under folk-
lorae, or does this term refer to fairy tales end folk tales? Fablez ere
sometimes mistsken for myths. Perhaps a definition of terms may be help~
ful, even though the stories may sometimes be confused.

In the fable, animaels and inanimete objeots have human charscteristios,
and the story has a moral purpose. Sometimes the moral is in italios, again,
it is inferred. ;

Feiry tales deal with supernatural beings, and these beings either work
for good or evil. These stories have a moral purpose but it is "subordinate
in the story."

Legends have a historioal besis. They usually desl with some histori-
cal fact, or soms heroic character. They are usuelly centered around some

event, or some period in the early history of & nation. These storles



generally have some literary value. They are written in narrative form
and are told es true stories.

Myths origineted among pri:rﬁitive peoples, and their origin is not at-
tributed to eny one source, They mre stories which these early peopls told
to explain the forces of nature. They were the religion of the peopls;
they explained the origin of the world end the elements in 1%. These stories
were told from generation to generation by one tribe to another, by one na-
tion to another. Manj chenges have oo;rurred in the stories as they have
passed down through the ages.

Mytholog‘y is a study in it‘aeli‘. end though the teacher cannct go inte
it deeply with the children, yet the individual stories ere intensely inter-
esting to them. Meny fine books are based upon these stories.

Elsanor Rawlinson's, Introduction to Literature for Children, contains

many suggestions about traditional literature and 2lso & fine colleotion of

storiese.
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UNIT ELEVEN. DRAMATIZATION FOR CHILDREN.,
A« Objeotives, |
1. To show that the netural tendency of the ochild toward play is
brought into the educational proocess.
2, To show that valuable training is secured unconscicusly in orel
English, reading and appreciation.
'Bs Organizetion of subjeot matter,
1. Method of teaching through the medium of action.
2. In the primary grades.,
b. In the intermediate grades.
C. Procedure.
l. Class discussion from assigmments.
2. Drematization as it is taught in the Laboretory school et
K. 8. T, C,, Emporia.
3« Bibliography of plays for children.

4, Test-~Disoussion type.
Dramatization

Drametizetion is a naturel meens of self~expression with a child.
Even very ordinary ohildren will delight in acting out a story, or in tak=
ing a part in a play. In the primery grades drematization is quite an in-
formal matter. An occasion for a play may erise at most eny time, and the
tescher should teke sdvantage of this opportunity.

There are two types of plays--those thet the children make, snd the
ready-made plays. Each has its place, perhaps more is gained from those

that the children make, for here crestive ability is developed.
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The following suggestions ars o part of the dramatization program of
the intermediate department of the leboratory school of the Emporia Kamnsas
State Teachers College.

This is somewhat the order of procedure. Three weeks of oconcentrated
study is devoted to the preparation of the play. This involves only the
regular class periods, with the exception of the memorizing of the perts,
which the children usuelly do et home through pure interest.

The seleotion of the play is made by the ohildren. Books are checked
from the library and supplementary resders are uged. Each child reads
three pldys. He mokes his choice and gives & report in class, After all
the reports are given, a vote by ballot is taken, and the decision is an-
nounced the next day on the bulletin board.

Next comes the try-out. Perheps six or seven main characters are
chosen. Each child announces the cheracter which he would like to be, and
tries out for it. Here again the ohildra‘n meke the choice, which is done
by ballot and announced. The try-out usually tekes two class periods, Every
child should be in the play. Add parts to the play if there are not enough,
or give the same part to a different ohild in another scene. Often a child
would have as much pleasure in "drewing the ourtein" as heving e pert in
the play. In choosing the oharacters, ecere is teken that the principal
parts are not given to the "stars." The children will respond if reminded
that a certain person had the leading part in the last play.

The children express themselves in regard to eaoh others aoting. This

18 kindly oriticism. They deoide when they are ready tio give the play, and

they are good judges.
The costumes are often the big part of the play; however, they are not
so importarnt. This was the decision of a sixth grade olass who were giving
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the caaket scene from the Merchent of Venive. After they hed exemined a
Dumber of books, they decided that they could not have grand enough ocostumss
and thet it would be better to wear their own clothing. It is well to have
& oostume box. In it kesp costumes used in former pleys. A loose peasant
eostums may meke a belted Robin Hood costume in e future play.

Here are twelve points which are stressed in this laboratory school.

"l. In comehing n play, do it in the regular literature period.
It is not an extracurriecular activity, but a vitel part of the liter=
ature ourrioulum,

2. Do not tell pupils how to say parts. Make them feel the parts
instead and they will act them naturally.

8. See thet every child hes e speaking part.

4. Do very simple work in costuming end stage properties. Let
the success of the play depend largely on the naturalnees of the act~
ing end have ohildren understend this from the beginning.

6. Have parts memorized at home, but all the Practicing done in
the literature periods.

6. A8 a child loses his identity sand becomes his character, let
class and teacher comment on it. & brief discussion of progress should
come at end of each practice.

7. Ingist on clear erunciation and keep the sudience in mind
during rehersals.

8. Let children teke all possible initiative in suggesting parts,
plans, costumes and properties. It is their play, not the teacher's.

9. Any reheraal not thoroughly enjoyed by the children is a
feilure. When the pley is given to the esudience, the children's joy
in it should be the first impression of the hearers.

10« Make the ooaoching period one of intense aotivity and do not
waste = moment.

1l. Have children meke many of their costumes and stage properties.
Menual training, art, music and language should all be ocorreleted in
working out a play project.

12. Have children understend there will be no "prompting" when
Play is given or at several previous rehersals. Trﬁin them to be inde~
pendent and to meke up parts 1f they should forget."28

“8certrude Brown, "Dramatizstion," TEACHING, Vol. 10, June, 1981, p.27.
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One outoome of the "audience play" is the invitations, whioh are sent
to parents and friends, by the children. They ere written in their oom~
position classesf The invitations heve always been & source of pleasure to
the writer. They are similar to the following musiocal entertainment invita-
tione.

"You are cordislly invited to come to the Training School,
Friday, Februery 25, at three o'clock, to hear the glee clubs
sing their second yearly centata, "Rip Van Winkle" under the
direction of Miss Esther Swart.

"In this beautiful centata you will hear how the thunder
eohoed in the mountains, how Rip slept for twenty years, how
he oame home and found his house deserted, how he couldn't
find any of his friends, and how at last he wondered who he
really was."

Be sure to ooma. We ere giving this cantate especially
for you."
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UNIT TWELVE. A STUDY OF BOOKS OF BIOGRAFHY,
As Objectives.
1. To eneble students to seleot inspiratioﬁal' biographies for
children.
2+ To see the close comnection betweenbiography and history.
B. Organizetion of subjeot metter.
1. The value of books eonteining aotion and aohievement.
2+ Lo present true wonder stories of long ego.
3. To present stories of modern 1life,
4. Tests in selecting biography.
Ce Procedurs.
l. Bach student reads at least one biography.
2. Students examine a number of pdopraphies.

3+ Students compile a good list of biographies.
Biography

"A book is, I think, in its best meaning an offer of friend-
ship from him who writes to him who reads."
Alexander Meikle john.

There comes a time in a child's life when biography has a great appeal,
& time when the child cravﬁa reélity. |

&;rry and Clippinger classify the different types of biography some-
thing 1ike this: (1) Those that border between reelity and legend, as the
story of Leonidag, William Tell and Robert Bruce; (2) The thrilling stories
of the discoverers as, Marco Polo, Stanley, and Captain Cook; (3) The

achievement biographies as, Booker T. Washington; (4) The greet men of

early history, Weshington, Patrick tenry, and Lincoln; (B) Stoties of
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successful inventors as, Whitney, and the Wright Brothers 3. (6) Pionsers

and plainsmen as, Kit Carson and Daniel Boone; (7) Those brave charascters

who triumphed over physical suffering as, Helen Keller and Henry Fewocett:

(8) The patriotic characters, as Josn of Aro an‘d Florence Nightingale; (9)

The humsniteriens as, Dr. Grenfell; General W. C, Gorgas and Louis Pe.s'beur.zg
Manykfine contemporary biographies have been written recéntly. Children

are especially interested in the lives of living people. The aocomplishments

of men like Byrd and Lindbergh are especially interesting to them. There is

a great need for very elementary materialh about resl people. True, the new

readers contain such material, but there is & need for entire books about

people, perhaps collective biogrephies, but in simple form.

é-g(}urry and Clippinger, op. oit., Children"s Literature, pp. 633«34.
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UNIT THIRTEEN. A STUDY OF TRAVEL BOOKS.
A. Objectives. ,
1. Yo oreate = desper interest in other countries throagh world
friendship. |
B. Orgsnization of subject metter.
le Lo get a better understanding of conditions outside of one's
own experience.
2. To eippracinte peoples of other lands,
3. To share experiences.
4. To see that people of other countries are interdependent.
C. Procedure.
1. Class discussion on assigned readings.
2. Each student brings to class & book which she thinks would be
an aid in teaching her particular grade.

3. A study is made of travel series, suoh as the Twin Books, Peeps

at Many lands, and The Burton Holmes Travel Series.

Travel Books

In the last few years great effort has been made in the schools end
libraries to inorease world friendship. The idea has been brought out that
every oomntry is a cormunity and thet the life of that community is largely
a matter of enviromment. Boolael studies stress the fact that oountriles sre
interdependent. Teachers, suthors, organizations, and librarlians sre plac-
ing greater emphasis upon the internstional relationship. As a result the
children have a better apprecistion of other oountries and are better able

to share their experiences.
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This tren_d is not only shown in the new type of histories and geo-
graphies, but meny fine geographioal end historiosl stories have been written,
which have incressed this understanding. "Lite_ratum enriches the geography
end history of the soientific textbooks in a way that helps cnildren gain a
sense of values, a perspective with an eagerness to participate in the process
of melcing the world a better place to live in; the ultimeste goel of these

subjects of study.“so

30Florenoe E, Bamberger and Angela M, Broening, A Guide %o Children's
Literature," p. 82,
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UNIT FOURTEEN. A STUDY OF HISTORY BOOKS.
A. Objectives.
1. Lo become scquainted with some of the best histories for ohildren.

2. To become acquainted with some of the best historical fiction for
children.

Be Organization of subject metter.
1. Primitive peoples,
2. Development of early civilizations.
3. Contemporary world history.
4, Amerioan Hisbtory.
5. Indians of North Amarioa.
6. The Age of history eppeal.
7. Tests for selecting histories.
C. Procedures.
1, Class discussion.
o, This unit is divided up so that students may heve time to devote
to the books most suited to their grede.

3, A bibliography is made of history books and historical fiction.
History

"gigbory is the essence of inrmmersble Biographies.”
Carlyle.
" e new trend in the teaching of history is so well brought out by
Agathe L. Shee, in her artiole, "New Placement of Fmphasis in Histories
Written for Young People."

Miss Shee groups the types of histories under four kinds:
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MeesesThe first group we may designate as the completely sociel~
ized histories, those in which the suthor has broken almost entirely
with the older methods of presentetion; the second group, those in
which a modified socislization hes taken place while retaining also
meny of the charscteristios of the earlier histories; the third, the
frenkly inspirational book presenting but a selection of incidents and
dependi rg upon further reeding for detailed information; and the fourth,
the sooislized local history."Sl :

As Miss Shea points out it is a lohg distance from the old time history
lesson with stress upon dates, battles, and kings, to the modern history
method, which stresses contimuity of periods and events:

" ......Instead, we are todey beginning our history teeching
with the story of the primitive peoples, of the forces they fought
and conquered, of the slow development of e orude sooisl life, of
early eivilization, of all that hes gone into the meking of that
perbiouler civilization which we call our own. In the progressive
history progrem the story of the machine end its place as a soocial
foroe, of the radio and the seroplene as ghapers of the destiny of
the peoples, is of far more importance than the getailed deseription
of wars end battles fought hundred of years ago.

sl " ¢ Emphasis in Histories Written for
tha L. Shea, "New Placement o
Yoﬁﬁg People," ir'a Children's Library Yearbook, Mumber four, Amerioan

Library Associution, Pe 8~9.

Szrbido ? P- 8.
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UNIT FIFTEEN., A STUDY OF PERIODICALS FOR CHILDREN.
Ae Objectives, |
ls To become acquainbed with the best megezines for children.

2« To beocome acqueinted with some of the best magazines for the

teacher.
Bs Organization of subject matter,
l. See list of magazines on the next page.
Ce Procedure.
1. Lecture on magazines for the children end for the tescher.
2. Discussion by the class on some of these magazines as they
know them.

.3+ Magazines are examined in oless,

Magazines

It is diffieult to find good megazines for children. Three of the old-

est, in point of time, have recently undergone chenges. The Youths Campen-

ion, first published in 1827, haes been submerged in The American Boy. The
St. Nicholas, which hes lived since 1873 and has had the best editors end
contributors, is loosing its high standerd, The John Martin has been teken
over by another publisher and oceased publication, at least for the prenén‘t.
Many excellent magazines have been launched on‘ly to disappear on account
of the small ciroulation.

My Weekly Reader is meeting a real need. There is a different issue

for each of the elementary grades. This paper ocontsins mioh practiocal mater-
ial; the {1lustretions and drewinge are good. The youngest readers in

primary can read the one for the first grade. Many schools heve put this

publication on their reading tablés.
The three following pages give a list of megazines for the children

end for the Leacher.
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Periodicals for Children

Americen Boy. Monthly. Editor--Griffith 0. Ellis, Sprugue Publishing Co.,
660 W. Lafayette Blvd., Detroit, Michigen., $2.00
Combined with Youths Companion.

American Girl, The. Monthly. Editor--Mergaret Moshrie. Girl Soouts, Inc.,
: . Publisher. 670 Lexington Avemue, New York. $1.50.

A megezine for girl scouts and girls who enjoy scouting. Cemp
oraft, news from girl scout orgenizations, and readable general
articles. ‘

Boy's Life. Monthly., Editor--Jemes E, West. National Council Boy Scouts
of -America., Pﬂblo, 2 Park Av'e., New York. $2000.
Official organ of the Boy Scouts of Americe. Has many points of
appesal . }

Child Life. Monthly., Editor--Marjorie Barrows. Rand MoNally & Co., 536
8. Clark Streﬁt’ Chioago- $3.000
A good magazine for the younger reanders. Has an attreotive cover
in oolor, large type., Contains stories, plays, poems, handicraft.

Current Events. Issued during the school year. Editor, Preston Davis,
American Education Press, Ino., 40 S. Third Street, Columbus,
Ohio. 75 cents. Short current event articles,

Everygirl's Monthly. Editor, Martha K. Sironen. Everygirl's Pub. Co.,
Lyon end Ottawa Streets, Grand Repids, Michigan. $1.50.
Official organ of the camp fire girls.

Junior Home Magagzine. Monthly. Editer--M. V. Ot'Shea, The D, C. Kreidler

Go., Gunther Bldg., 1018 S. Wabesh Avenue, Chiocago. $2.50.
"Juvenile and Child Training."

Junior Red Cross News. Monthly. (Except July and August). Editor--Fllen
MoBryde Brown, Jr. Red Cross, American National Red Cross, Wesh-
incton, De Co, 50 cents. Attractively written and printed, cap-
able of many uses in the school and home,

Dur Dumb Animsls. Monthly. Editor--Guy Richsrdson--Massachusetts Society
Tor the Prevention of Cruelty of Animels, 180 Longwood Ave.,
Boston, Mase. $1.00.

Open Road for Boys. Monthly. BEditor--Clayton H. Ernst, Open Road Publish-
Tng CTompany, 130 Newbury Btreet, Boston, Mass. #1.00.
High class material which interest boys and young men who have
grown beyond juvenile msgezines. Devoted mainly to outdoor life
and sports. Containg good fiction rnd generel articles. A very

optimistio magazine.
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Populer Mechanios Magazine. Monthly. Editor--H. H., Windsor, Jr., Popular
Mechenios Co:, 200 E. Ontdrio, Chicago, I1l. $2.50,
More specialized and perhaps more technicel than Popular Science.

Radio News. MNonthly. Tech. Publishing Corp.. E
* . dit d
Hudson Strae‘t’ New YOP}C. $2?50‘ Pe, itor en I”hblisher, 360
Enjoyed by older boys.

St. Nicholas Mag}azing_. Monthly. Editor Meurice R. Robinson, St. Nicholas
Magazine, 580 Fifth Ave., New York. $3.00.
One of the oldest magrzines for children--not so good as formerly.

My Weekly Reader. W C. Blakely, Educationel Director. Americen Education
Press, Inc., 40 South Third Street, Columbus, Ohio. 75 centes per
Yyear. A weekly paper for each of the elementary grades. Good for
the eless room reading table.

Periodicals for the Elementary School Teaocher

Americen Childhood. Monthly (except July and August). Editor--Carolyn
Sherwin Bailey. Milton Bradley Company, 74 Park Street, Spring-
field, Mass. $2.00.

Helpful in child training end conteins good suggestions on teach-
ing younger children.

Childhood Education. Monthly (except July end August). Editor--Mary Dabney
Davis. Association for Childhood Education, 1201 Sixteenth Street,
Washington, D. C. $2.50.

One of the best professionel periodicals for teachers.

Child Welfare. Monthly (except July and August). Editor--Marthe Sprague
Mason. Child Welfare Company, Inc., 1201 Sixteenth Street, N.W.,
Washington, D. C. $1.00. :

For parents and teachers.

Elementary English Review. MNonthly (except July and August). Editot=-C.C.
Coertain. Elementary English Review, Pub., 4070 Vicksbury Avenue,

Detroit, Michigan. $2.50. .
Very worthwhile for students of children s literature amd teachers

in the primary end intermediate grades. -

Grade Teacher. (Combining Primery Education and Populer Educator). Monthly
(except July and August). Editor--Florence Hele, Eduoational
Publishing Corp., 441 Lexington Avenue, New York. $2.00.

A professional magezine ¢ontaining material for all grades.

The Horn Book. Four times a year. Editor--Berthe E. Mehony, Book 8hop for
Boyas and Girls, 270 Boylston Street, Boston, Mass. $1.00.
A quarterly of oritioism on children's booke--Also canteine articles
by outstending writers of children's books.
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Hygeia. Monthly. BRdildot--Morris Fishbein, M. D., American Medicsl Assoc.,
A heslth megazine.

Instructor. Morithly. (Except July and fugust). Bdiffor--Helen Milared Owen.
v F. A, Owen publishing Compeny, Dansville, New York. $2.00.
Especially good for the inexperienced teacher.,

Kindergarten-Piimary Magazine. Bi-monthly. (Except July end August). Editor-
, Grace C. Dow, J. H, Shults Compeny, Manisteée, Michigan. $1.00.
Not so useful as some  of the other msgezines for teachers.

Mentor end World Traveler. Monthly. Editors--C. P. Noroross snd R. W.
“Thompson. George R. Martin, Pub., 230 Park Ave,, New York. $4.00.
Devoted to literature, travel and eduocation.

National ﬁographic Megezine. Monthly. Editor, Yilbert Grosvenor. National
Geographic Society, 16th and M Streets, N, W., Weshingten, D. C.$3.50.
A splendid magazine on trevel, exploretion, resemrch in all countries
Illustretions are in black and white, and many in coloer.

Neture Megazine. Monthly. Editor--Percivael S, Hidedsle, American Nature
Assoolation, 1214 16th Street, N, W, Washington, D. C. $3.00.
Excellent for nature students. Illustrated with photographs end
brush studies in color.

School Arts Megazine. Monthly. (Except July and August). Editor-~Pedro
J. Lemos, Davis Press, Inc., 44 Portlend Street, Worcester, Mass.
$3.00.

A mogezine particularly for students in art, but of generel use-
fulness and attractive.
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UNITE SIXTEEN. SOME GOOD BIBLE STORIES POR CEILDREN,

A+ Objectives,
1. Yo create = deeper apprecistion for the Bible.

B. Orgenization of subjeot matter. |
1. Should the Bible be re-written for children?
2. Should the exaot Yible langusge be used in telling Biblé stories?
3. Different types of Bible stories.
4+ Religious teaching in the schools.

Cs Procedure.
l. Comparison of different books on the 0ld Testement stories,
2. Comparison of different books on the New Testament.,
3. Some good Bible stories for very young ochildren.

4. Bibliography.,
Bible Books

There are two types of Bible books for children--those thet give parts
of the Bible without change in wording or meaning, end those that retell the
Bible in simplified langusge. The first type is of greeter worth.

Most scholars will agree that the Bible is the most besutifully written
of all books. . It is exceedingly difficult to retell a Bible story without
losing thet besuty of expression, end without adding the author's inter-
pretation, So generally spesking, it would seem best to use Bible books for
children which are changed only by omissions of parts not suitable for the
age group for which the book is written.

Of course it is necessary to have some books which retell the Bible

stories. Miss Elizebeth Briggs in her esrticle oelled, "The Sible Story,"
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has given an excellent evaluation of some versions of Bible books for
ohildren. She also includes s good bibliography.

Greater use of the Bible should be msde with children. In it {s found
every type of story. Wisdom inselection is an important mstter, keeping
definite groups in mind. In telling Bible stories to children the seme
rules should be kept in mind as for other types of stories. It is necessary
to have an introduction and & oonolusion. Direct discourse and the past
tense should be used. Ihis mekes the story more olear end mc;re effective.
Eliminate the morel.

One of the most besutiful books for small ohildren 1s The Christ 'Child,

illustrated by Msud and Miska Petershem. The story is made of selections

. from the B:‘Lble, as told by Matthew and Luke, It is dii‘ficﬁlt to find Bible
books with good illustrations. Ei‘bher the artists are not interested in
this type of book, or they lack the ability to portray the Bible characters
and soenes. However, the Petershams have done ’chig very well.

Two very good books on the.life of Christ are, Gillie, The Story of

. Stories, and Hodges, When the King Came.

" Walter De la Mere's Stories from the Bible is a collection of 0ld

Testement stories. The poetic nature of the author is reflected in this

book. Another fine book of the 0ld Testeament is thet of Eva March Teppan,

An 01d, 014 Story Book.
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UNIT SEVENTEEN. BOCKS FOR SPECIAL DAYS.
A. Objectives.
1. To locate material for special deys.
2. To‘seleot materinl for the grade the student expects to terch.
B, Orgenizetion of subjeot matter.
l. Stories, poems and pleys for holideys and special days.
a. Halloween.
b. Book Week.
o¢. Thanksgiving.
d. Christmas.
o+ Easter.
£+ Mothers Day.
ge Aud' others.
C. Procedure.
In this unit the attention of tht; students is called to books which
are especially good on the different holideys. Each student choosea
& holidsy in w_hic.:h she is especially interested, and finds meterial

on it.
Book Week

Sinoe Book Week is one of the newer speoinl days, something of its
history and significence is giv‘en here.

Book Week is an effort on the part of librariens, schoola, booksellers,
and other orgenizations to interest young people in more and better reading.
Since 1919, the gecond week in November has heen set aside foxj its observance.

As before steted, the idea of Book Week originated with Franklin Mathiews,
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Chief Scout Librarian, through his interest in better books for boys. His
enthusiastic speech at the annual convention of the Ameriocan Bookﬂaellers'
Associntion led thet orgenization to pass a resolution to organize a national
campaign to stimulaté public interest in betber resding for children., Mr.
Frederick Melcher, editor of the Publishers Weekly, and secoretary of the
American Booksellers( Assoociastion, was responsible for bringing together the
different organizations which would be enpeciall;lr interested in such a move-
ment. The American Library Association has been one of the best supporters
of the movement.

As an outcome of this movement better books have been written for young
people; more books have been "brought into the homes; more and better books
have been rend. '

In connection with this orgenizstion, each year the children's Libra-
riang' Section of the American Library Association seleots the best book
written for children in the year. The suthor received the Newbery Medal.
This medsl is named for John Newbery, one of the earliest English printefs
of children's books, and is the gift of Mr. Frederick Melcher.

While just one week each year is devoted to the celebration- of Book
Week, the effect of that week oarries over into the whole year. As an
English supervisor once seid, "Every week is Good Book Week with us."

In most commnities. where the week is celebrated, there is cooperation
between the schools and the libreries. Often the sc.shools have their delly
progrems, cﬁlminating in an assembly progrem on Fridey, and the library is
made sttractive with posters, book jackets, and new books on display. Li~-

brary visité are made by different classes from the schoola, Often a story
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hour is held for the younger children, while new books are introduced to
the older ones. Lists of new books end lists on specisl subjects also
stimilate a reading interest. These lists are given to the children by
the librarian.

The proﬁoters of Book Week were wise inchoosing Yovember ms the month
for its observence, sinoe it oomes just before the holidsys when more baoks
are purchased, snd when the winter reasding months are aheed,

Students who are interested in meterials giving sugpestions for the
observance of the week, or in poster and other advertising meterisl, should
write to the Nationel Association of Book Publishers, 347 ¥ifth Avenue,

New York City.
The Qotober numbers of the Elem@ﬁtary English Review give excellen®

euggesfions, slso the Wilson Bulletins and e number of other periodicals.
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UNIT EIGHTEEN. A STUDY OF SCIENCE BOOKS FOR CHILDREN.
A. Objectives.

1. To become better acquainted with science books for children.

2. To make & good working bibliography of science books for the
grade the student expeots to teach.

B. Orgenization of subject matber. |

l. Handbooks.

2. Descriptive books.

3« Nature stories.

C. Procedure.

1. Lecture on the general subject.

2. Project. Eaoh student is assigned a spedial subject thet is
studied in the science classes of the grades. Reading materials
and references sre collected. In cases where it is difficult
to find enough suitable meterial, the student reorganizes and
writes en artiocle from her collected material, gg_:'fNorthern

light Bae
Soience Books

"rhe universe is a procession, with measured and beamtiful
motion."
Walt Whitman.
Perhaps no olass of books for children has been 80 poorly written es
the soience books. However, & new development has been lesunched and many
delightful books have recently appeereds

. Greater emphasis is oW placed upon science in the elementary currio-

wlum, Specialists in the field are working on the content of the solience
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currioculum to recommend for the 1933 Ysarbook of the National Sooiety for

the Study of Education. The new trend also hes been stresweed in the recent

megazine artioles.

These gpecislists have for the most prrt agreed thet science mist be
tought as a whdle. A reoent writer ssys of this:

"eveosssothere is a definite tendency to consider science as one
whole; to get eway from the old idea of teaching children scientific
knowledge in weter-tight compartments under the ception of this science
or that, to base teaching, even for the youngest children, upon funde-
mental concepts, taking account of neturel foraes, interrelations,
jdentities, evolutionary process, conservation, and adsptation. They
agree in the general purpose to help children t see nature whole,
although they may hold somewhat different views with regerd to oourses
and methods."

In the study of science, as in other subjects, the metter of environ-
ment plays a big part in planning the program. On what end where to place
the emphasis is largely a matter of community envirorment.

In selecting books in this class it is very necessary thet the physiocal
meke-up of the book is attractive. The illustrations should be true to the

toxt. The information mst be acourste and written in a clear and concise

manner.

35 R in Bolence Education in the
Bertha Stevens, "New Concepts and Trends, in 8o
Elementary and P;‘imary Currioulum,"in A.L.Ae, Children's Librery Yearbook,

NO. 4:, 1952, Po 17,
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UNIT NINETEEN. SOME BOOKS ON FINE ARTS.
A. Objectives,
1o Yo assist students in locating material on subjeots in this field.
Be Organizetion of subjeot metter.
1. Books useful in picture study.
2e Music books ineluding lives of musicians.
3+ Books on amisementsa
4. Books on entertaining.
C. Procedure,
1. Instructor calls attention to outstanding books in the different
fields coversd in this unit.
2« Class disocussion based on book selection.

3+ Students exemine oafefully a large number of these books.
Fine Arts

Meny delightful books are found in this seotion. Children who are
interested in misio will find books sbout theif favorite misicians. Chil-
dren interested in musical instruments will revel in La Prade's Alice in

Orchestralia. Here are the books for the c¢hild who wishes to draw; here

oo, are found the books on armsements and on entertaining.
A subject in which children are especially interested is pioture study,
but since courses are given goverihg this subject, 1t will not be included

here, except to neme some of the books that are especially good for children.

Tet14\
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UNIT TWENTY. A STUDY OF SCME PRACTICAL ‘BOOKS FOR CHILDREN.

A. Objectives.
1. To meke a good working bibliogrephy of books in this field.
2. To work out units on special subjeots.

B. Orgeanization of subjeot matter.
1. School gardensa
2. Health,
3. Inventionse.
4. Commerce and Industries.
6. Handioraft.
6. Menufactures.

C. Procedure.
1. Bach student chooses some subject in which she is especially

interested and works out a unit on it.

2. Students exchange materiels found for the units.
Practioal Books

While the books in this division do not have literary value, yet they

pley en important part in the 1ife of the child, end the teacher and libra-

rien should be very femilier with them.
Some one has seid that in choosing fiction one mst know the child,

aince fiction mey influence his characker, but in choosing non-fiction

one mst know the books, for it is the ohild's eduostion thet is sffeocted

more than his charaoter.

A large number of gtudente in Children's literature usuelly have their

work in practice teaching the same gemester, or perheps the semester before,
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so they are interested in working out units along their line of work. Each
student seleots some subjeot on which éhe wishes to work, perhaps it is one
in which she has had @ifficulty in finding material. Such units as the
following are ohoeen:: the fireman, the farm unit, transportation, airplane,
cotton, and wool. Suitsble stories, poems and pleys are selected for each

unite.
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CONCLUSION

This outline was planned as an aid in teaching children's literature.
The plan is only suggestive, but perheps some part of it may prove useful.
»An e.bun.dance of meterial hes beén developed by publishers, librarians, end
educators without background and experience in children'’s work. In com~
piling the bibliographies for such & course, it mist necessarily be done
in a very conservative and practical manner. Lists of fairy tales, myths,
legends end other types of literature have been omitted since s8¢0 meny fine
bibliographies ere svailable. Then too,there is a tendency to make listas
"all-inclusive." |

Mr. Field says:

"There ere ocontinual oalls for lists of books for children. It
may be said that a list of books which shall meet the needs of every
child is like a medicine which shall cure every disorder; it smacks
of quackery. Yet there are certsin great and abiding books whigg
should form the framework of every course of juvenile writing."

These "great and abiding books" carry over into adult life. Mr. Curry
expresses this in the following quotation:
"It is a great mistake to essume that thers is a definite line
whioch separotes books for the child fram books for the adulb.eesens
If an suthor writes a book for the sheer joy of ziving expression to
some vision thet has teken poss%sion of himself he is on the way to
interest both adult end child,"

The writer would oonoclude by quoting from Realms of Gold:

"What we went in books for young people is what we want in books
for ourselves--life in all its infinite vaeriations and art in all %ga
menifold forms. Books are to their readers extensions of life..."

%6pie1d, A Guide to Litersture for Children, p. 22.

87charles M. Curry, "Standards in Children's Literature" PUBLIC LIBRARIES,
Vol. 27, February, 1922, p. 72.

38

Mehony end Whitney, Reslms of Gold, p. 725,
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