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CHAPTER 1
INTRODUCTION

To comprehend the significance of the problem which is
under con31deratlon it will be Necessary to review and summar-
1ze brlefly the history of literature a8 a school subject in
thls country, the general aims in the teaching of literature in
the past and the outcomes expected from such a study in the
secondary schools.

thercture, both English and American;‘today holds a posi-
tion of utmoét importance in the curriculum, The study of this
subJect is a comparatlvely recent devalopment literature hav-

ing replaced the,grammar of an earlier period,

1'Literaturc in Relation to Grammar

P, Wickersham, ~in his History of Education in Pennsylvania,

made this statement:

thc‘study of grammar in the schools developed slowly. Je

For many years and down to a period within the memory of
men now living, the study of grammar wae confined for the most
part to a few select schools, It required a great change in
public sentiment and the superior attractlveness of the modern

works of Kirkham, Smith, Brown, and others, to secure its genw
eral introduction into achools....' The prejudice arose from
the abstract method of teaching it, from which unfortunately it
has not wholly escaped,

So much of Geography and Gramar as was taught in the
early school was taught mainly by the question and answer mcth-
od. The master read the question from thé book, and the p g
gave the answer he had committed to memory. Ta ught in ¢
way, without maps, globes, illuctrations, plctures of 1ife ycct
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or present, even Geography was a dull stud 1
( : much r ~
Grammar have been, presented wholly in theyformdgfmgggtg;%% ﬁg?f

initions and rul i i
iind. T u es, uncombined with practical exercises of any

The method adopted in the study of English grammar was the
same a8 that used in the study of the classical languages; The
custom was to learn "by heart" the inflections and the rulea;
and fo_apply these in the reading of selections ffom:the master-
pieges. In this case the study of literature was a means to an
end. These extracts served to set examples of good writing

before the students while they were mastering the fundamentals

of grammatica} construction,

In 1872, Professor March, in an address Dbefore the
National Educational Association, explained in a definite manner
this type of instruction in English:

The author selected should be easy to understand, and  in-
teresting biographically.... Short legsons should be given. A
written analysis should be handed in, gpecial attention should
be paid to the relation of the clauses and sentences to each
other, and the basis in the nature and thought for eaoch mode of
expression should be pointed out. ‘

The next term should be taken up the history of the verb,
For this Bunyan is the author, He has many usesg for the  aux-
iliaries and the subjunctive which attraet attention, For ex-
ample, he habitually uses both thé old forms of the perfect and
pluperfect, have with transitives, be with' the old intransi-
tives, when they have gone over the riyver,..and the like.

Another term may be devoted to synonyme...s Spencer is a
very good author for it. An oration of Webster, in which the
author's art shall be pointed out, sentence by sentence,word by
word; Paradise Regained, which Milton thought a model of eplc
art; a play by Shakespeare, On which all knowledge and all ori-
tical power may be 1avished with constant delight, and should be
used freely and manfully to condemn as Well as to applaud; and
an outline of the history of English 1iterature will f£il1l up the
course in any high schooles.. .

To understand and love anl author, we must dwell with him
line by line, word by word. The formal means to secure this

1 - James P, Wickersham, Higtory of REdugation in
nia, ppe. 202-3.
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Written derivation papers make sure that the dictionary has
been tu;ned. Synonym papers have s similar use., 2

Mr. Francis Underwood, in the seme meeting stated that
during his time: "Paradise Lost was used only for the odious
exercise of parsing; and the noblest lines of Milton are to
this day connected with the pattering of conjugations and de-
clensions",?

He gave the advanced studies as: Higher reading; higher
mathematics, h;story, physical geography, some departments of
natural science, the first elements of physics, rhetoric, and
mental philosophy, Concerning the subject of literature he
made two statements: "English literature hag rarely found a

place", and "In a few modern schools English 1iterature re-

ceives attention but they are usually high schools".4
Inspirational Instruction

A radical departure from-the -grammatical approach, but
one which in time géve way to the analytical, was that which
might be termed inspirational, This type of study was for the
purpose of inspiring the pupils through a contact with the clas-
sics of our language, and of creating within them a love Qf the

best in poetry and prose, Much of the work, in this case, fell

2 F, A, March, "Methods of Teaching English in High School}
National Educational Association Procecedingm, 1872, p., 242,

3¢ Francis Underwood, "English Literature and Its Place in
Popular Education", National Educational Associstion Proceedings,

4 Ibid., p. 161.
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to_thﬁwibtjof‘thevteaoher,
| - Pge@ipal selections copstituted the major portion of such
a»cpurﬁeﬁ_‘i Semuel Thurber, of the Boston Girlas! High Sahool;
and oﬁfq??kfheyleadigg educators of that period, believed that;
;giwgifis §épecially,“poetics should have a distinect category";5
fo?“fgminiée;tagtgs, sacred lyric poetry; or hymns, should have
a p;bmiﬁggtyﬁlace, He stated:
‘ " ?Thew#&nn’isisimple, grave; penetrating.’ It goes to the
soul, ‘to the very penetralia of the emotions, and éxplores all
the c?ambefg ofwggnsolence, of aspirations, of hope, 6

.i‘»Aga;p%‘in’speaking of the aesthetic oprinciples which
mg§t .éovérnvsu¢h a course in literature, he remafked: " A
girl_shou}qﬂcome‘to love the iambic line as she does a beauti-

L bt

}”Mh@h~1ft9r,aﬁiram Corson, defending this type of instruc-

tion, state “@hat.the assimilation of literature was largely a

spirituaiuéxoqess. He wrote:

The true aim of culture is to dinduce soul states or
conditions, < soul attitudes, to attune the inward forces to
the idealized forms of nature and of human life produced by
art, and not to' make the head aleockloft for storing away the
trumpery, of a barren knowledge, a greediness for which may in-
crease, does often increase, as true intellectual vitality de-
clines., 8

....................

Be oD sEOEROOBINDIBOND

In poetical studies, the basal principle of spirit to
spirit must be’ all-controlling; to it all other features of the
study must be subordinated. 9

5 Samuel Thubber, "English Iiterature in Girls' ZHducation;
SCHOOL REVIEW; Vol. 2, p. 329,

6 Ibid., pe. 334. : ‘

7 L] po 5290 ‘ N
8 THiram Cofson, Alme of Literary Study, pp. 81-8z2,
9 H Do 18,




5

Whatever susceptibillity to literature any student might
have is more’ or less deadened by petty detalls, grammetical,
philological, and others, and irrelévant matters of every kind,
which drink up the sap of the mind... and make impossible all
continuity of thought aend feeling, and shut off all synthetic
a,ppreoia.tion. 10

Dlscussing the aubJect before the assembly of  English
teachers 1n the National AEducational Associatlon Mlnnie Clarlc
Who was later connecbed Wlth the Xansas City, Missouri, schools,
sa.ld.. "Teach them to Wa.lk under the stars, and ask their own
souls whaf(‘/sucoéss“in life means", 1l

But the 1nSp1rational method eventually fell into dis—
use and Cubberley summarized the change which took place,
thus ; '

.“.. ‘teachers in other subjects more susceptible to drill
tended to characterize the instruction as snap work, Stung
by this criticism, teachers in BEnglish substituted a detailed
analysis.of a few masterpieces for the more extensive reading
which had formerly been the practice, and in time reduced the
instruction, to-a monotonous and almost lifeless type of inten-
sive study. 12 | “

A witty young Frenchma.n once sald that anyone who would
use Homer for analysm would botanize on his mother's grave,yet
the 1nstructlon wh:.ch prevaa.led in the first three quarters of
the nlneteenth century was thats of such a "word by word.", "line
by line" study, defining and parsing the words, and discussing
etymological and grammatical construction, with special comment
upon italicized words, as in: "Now, infidel, I have thee on the
hip u’

ul‘__-u.--a--—-—-——”--.‘—-n-——‘-a_——-—_q——ﬁ_---ﬂw-unﬂﬂ—-’--ﬂ-““"ﬂn.

10 Hirem Corson, Aims of Literary.Stu g,x. pps 19-20.,
11 Minnie Clark, "Ministrations of Litératute", National

Hducational Asoogig,tiog Proceedings, 1887, p. 427,
12 'Ellwood P. Oubberley, Introduction to Jeaching of Idt-

erature in the Grammar Grades, by FEmma Bolenius, De Ve




Effect of the Scientific Movement

After 1875 all instruction gradually chenged with the
advent uf the scientific method. With ‘the coming of the knowl-
edge of Sanscrlt there began the building up of the science of
comparatlve phllology by the Germans, and the historical method
of study followed naturally through the comparat1Ve method., By

1850 Bopp had completed his Comparative ngmm&_ and Grimm,

durlng the early part of the nineteenth century, preparéd his
Teutonlc g;ggmg_

It was, then 1nev1table that the Anglo-Saxon should come
in for 1ts share of study as an important branch of the Teutoniec

languages,ik | With this followed the translations. of the

Ghronicle.'Beowulf, and other Anglo-Saxon poetry. Thexlin-
guistic‘sciéﬁce wa.s necessarily based upon the study of this ;ﬁ
very early 1iterature, and in keeping with the scientific meth,
od, the study of literature took the historical turn. : Slnce
then the chronological sequence has been adhered to gquite de-
finitely in literature courses, and the historical method has
colored all teaching.

At the meeting of thg National Educational Association of
1879, the president of St, John'es College sald, in part:

I would then renew the plea for the ‘historical  teaching
of ZHnglish in every school and college. Let the  former
arrange courses as far as time and place will admit; if only
back to Chaucer, it will be a great gain, and teachers will
be amply repaid.’ Such is the wvariety in our high school

courses of study, that each school must Judge for 1tgelf
how far it can pursue the study of the English language and



its ‘sl‘i‘teraftur-e;.\lz’
- Ho E. Bhepherd, president of Charleston College, added his
approval. to the historical method when he said:

- Let.us insist upon the observance of the principle that
literature and history elucidate and interpret ea,léh othgr- thgt
jche_s@hee of :11{15trucp10n which divorces'the one from the'other
is 1llqglcal, misleading, and irrational. 14

In Enily Rice's Sourse of Study in History snd Literature,
she stated that.her aim was to meet the new demand that history

and llteraturebecome a vital part of our course of study, from
the lowest primary to the high school, 15  mne majority of the
texts in the ;,hi';story gf literature belong to this same movement,

) There were, then, two approaches to the' study of’ litera-
ture,‘;hdth-*éutgrowths of the scilentific period, One set the
puplil -te the dreary task of memorizing na.mes; detes, facts, and
opinions of others about Engligh literature, while the other
method.«“tpléde:d;“the émphasis upon language, and used Eﬁglish 1ite
erature -- as :;ane college president expressed it -- "as qme:ce
px‘aék’w}ce_:gx)oun"d for performing feats of philological legerde-

Itla,iin".l6 ”

Rhetorical Method and College
: -Entrance Requirements

.+ However, BEnglish literature gtill remained an incidental

study. Rhetoric replaced gramwar in the courses of study,

- Ay e e ot D R ma e e o B B G M G et et B DR K A S Gt et wv O T G A e 49 P P . T L L L L oY

13 James Garnett, "Historiocal Methgd of fge;ghing gf_zgliah;'
National Educational Association Progeedings, y Do 98¢

14 H, H, Shepherd, "lemching of the English language @.ndv
Iiterature", EDUCATION, Vol. 9, D. 78 , L

15 Imily Rice, Course of Study in History snd Literature

(Preface |
16 )A. B, Stark, "Teaching English", EDUCATION, Vol.l,p.493,
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largely through the influence of Harvard, when, in 1874, en-
tranqegrequ;:emegtsﬂwere changed so as to place a premium . upon
clearness and accuracy of written expression, To this  the
knowledge of English grammar was secondary, The idea of sub-
or@ination wagywell-expressed by a superintendént of schools,
who saidi

.. Grammar should ©be studied more as an incident to train-
ing in' theé use 'of language than as a subject in itself, and
should be pursued no further than it can be made practically
helpful in ‘'securing what we want more than a knowledge of
grammar: namely, ability to form clear and forcible sentences
and paragraphs, 17

The rhetorical method was explained by Professor Stark in
the 1877 meeting of the MNational Bducational Associstion, He
diédfedf%ed“"the grammar-mongers who were most destructive of
all good results".18 and stated his procedure:

‘The student must go directly to the’ literature and study
its masterpieces in their original forms, with the very spell-
ing and punctuation of the authors, = Study each work in the
most thorough maenner; study every part, every sentence, every
lire, every word; study every allusion, every illustration,
every figure; study every thought, every opinion, every argu-
ment; study every fact in the authort®s life, every fact in the
history of his time. 19 ‘

Although such instruction was extremely lifeless it was a
great step toward improvement for an educator who, seventeen
years earlier, had made the statement that the Engliah‘vernacu-
lar was valueless for the purposes of intellectual culture and
discipline.

O D e s S Ve OR O R VR P R BT R A ER G W GO G G RO e G P K 4T TP T RN SRS WP AN Wl G W Ou e ad W0 b MET BTH Bt SR e B R W RS B et R W P S e ek om

17 William Jillson, "English in Preparatory =Schools",
EDUCATION, Vol., 7, p. 692, ‘ '

18 A. B. Stark, "Place of English in - Higher Education",
National Hducational Asgociation Proceedings, 1877, p. 27.

19 Ibid‘. pc 27.
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The greatest influence in determining the ocurricula of
secondary schools has always been the entrance requirements
of the better coileges and state universities, The Harvard
requirements had 1ntroduced formel rhetoric into the secondary
and preparatory schools and Yale did much to further the study
of Engllsh llterature, when in the late eighties, a statement
was 1nserted in the requirements to the effect that all appli-
cants should be famlllar with and should have an appreciation
for Engllsh llterature.

In 1881 John Tetlow ﬁade a study of the _entrance re-
qulrements of var:Lous well-known women's colleges, He stated
that ‘smith made English one of the seven requirmmants;but
that there was np literature on the list. The department in
émfthgreéﬁired‘English grammay and orthography§ Wellesley,
Eng;iéﬁ“gréﬁher'and English compogition; Vassar, English gram-
ma.r, inJc‘i_L”’uding analysis of sentences, and Hart's FElements _of
Rnetoric. } |
| The College of Liberal Arts, connected with Boston Univer-
31ty, requn.red Englls}:f granunar Hart's _E;l__egcm_t_g_ of Rhetoric for
examinatn.on in 1881, and the next year required, in addition,
an English eempdsition on one of the following: Sha.kespeare's
Julius Caesar, Henry VILL, and Much Ado sbout Nothing; Pres-
cott's Conquest of Mexico or Ferdinand end Isal olla; Longfel-
low's Hiswatha; end Vhittler's Snow-Bound, The Annex  of
Ca.mbridge, Masaa_chugetts; ‘required an Inglish composition, but

no examination in grammar. 20

--—-—‘-—--—--—-uo——-bq--.nq—u—-mu-l-u-u-n—nuﬂﬂ-—u—ﬂ--—hhﬂumnunﬂwﬂwﬂra“m”

o0 John Tetlow, "The Bastern Colleges for Women: Thelr
Aims, Moans, and Methods! EDUCATION, Vol, 1, p. 469,
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e T,3[‘417-%1‘,;:cf@'n\c‘lsusion, Mr. Tetlow remarked: "It is to be . re-
gretted that four of the five institutions here considered seem
’to g}%g'£h¢ir Sanction to the weary apd,wasteful; if not obso-
igte; sya$em;ih:analysis and parsing"., 21 W
 In 1887, William Jillson investigated the entrance re-
quirements of twelve of the oldest colleges, He found that
they listed three pbihts, more or less in common: First, compo-
sition; second, BEnglish grammar; third, the correction of bad
English, . Ofvtheae,tweive, two made no requirements in English;
one mentioned rhetoriec; six had an BEnglish grammer prerequisite;
‘and five included the correction of bad English The<most im-
‘portant.requirement of all the colleges was the essay, the one

22

.eriterion ‘being the ability to write good English, This essay

was usually based.upon one of six or eight subjects from 1lit-
Srature,'among_which‘the dramas of Shakespeare were invariably

J.ncluded. b

}

In general, literature was studied, not for itself, but
that the pupil might gain a knowledge of style and )manner‘in
writing, This idea was expresge? by Orvil}e Bright, superin-
tendent of schools of Cook County, Illinois, when he spoke
beforé tﬁé:National Educational Association in 1895:

The change in attitude on the part of high schools toward
composition and English literature ... is very significant,
This has-doubtless been the result, to a certain degree, of
changes in the requirements for college entrance.  Grammar
rules and definitions, parsing, analyzing, and diagramming
will not pass muster at the college door.  Ability to write a
good composition, fair as to thought and correct as to expres-
sion, is 'the demand, The high schools demand, and rightfully,

o e Be ik s A0 S oty D P R NG Y ST kad W bl R PR e N ) e O G MR HD R AR D RS WD D - W R L RA BR e WD KD A i DD e - D e e D D ST Rk ) w E ER

21 John Tetlow, "The Bastern Collegés for Women: Their
Aims, Means, and Methods", EDUCATION, Vol, 1, p. 470,

22 William Jillson,  "English Preparatory Schools",
EDUCATION, Vol. 1, p. 691, |
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that corréectness of expression be seocured in th o -
5chools, in order that thelr work may be devéted o the thowght
element of Gomposition and elegance of style,  In line with
this desire, and in furtherance of it, the high school study of
literature is coming to have a new meaning; not studying  the
lives of the authors and what somebody else has said about

wholes, and maﬁy‘of\them. 2% 8 ings themselves as

Nationgl Educational Associgtion
Committees on English Courses

- Ome of the greatest influences upon the teaching of Eng-
lish came with the reports of the various committees appointed
by the National Educational Association, The report of the
Committee on Secondary School Studies made, in 1893, the fol-
lowing. recommendations;.

The conference is of the opinion that English should e
pursued in the high school during the entire oourse of four
years; but in making this recommendation the Conference has in
mind both the study of literature and training in the expres-
sion of thought. 24 »

A summary of the main points suggested in the report
would include the following: |

1. Reading of certain of the masterpieces should  be
required. ‘ _

2e Each of these should be representative of some period
g0 as to leave as few gaps as possible.

3., Books should be read by the students themselves.

4, Written and oral reports should be given on literary
history and oriticism. '

b ot e e e D D A A P R ON 6 A KB O DO PR W W6 A8 et =3 oS b R e L b kLt T R X R ] rie i e MR A GB OB ST A S0 b b

'25 Orville Bright, "Changes - Wise and Unwise - in Gram-
mar and High-Schools", National Educational Asgoointion Pro-

ceedings, 1895, p. 273, N
'“‘iLéfi“’nRepoitpof the Committee on Secondary School Btudies)

National Educational Association Progeedings, 1893, p.‘QO.
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5. Committee members doubted the wi
C o qui ; sdor VY Toe
-, quirement for college entrance, don of the essay ?@

6., The dommittee disapproved of the 1
ni t ) ] squirement of the
- correction of bad English in obseurg and nonsensiocal
o sentences., They agked an alternative,

<7.,;gggngg??iftggsdisapproved of the formal rhetoric ex-

| iﬁgéhéwreport;of‘tne Committee of Fifteen (1895) on the

subject of English, the statement was made; "The study of

Englishwgrammarwshould be made subordinate and auxiliary to
theqstﬁdy:Qf‘Eng;ish,literature“.zé‘

”{   Since'thé$;time the set goals in English have rémained

aﬁbu£ as foliows:'

lf, A wbrking knowledge of the English language.

2. Ah’aﬁpféciation for and a reading knowledge of lit-
Lo eratures.

3o The power of self-expression,

In l&?éycamé the report of the Committee on Entrance Re-
quiremégts;fﬁhioh in the end had a great influence in bringing
aboutfmoré hgnmbnious relations between the colleges and secon-
dary schbols;“‘Aé to the position which the Committee felt
English shoulduhéve in the curriculum, the report read as
follows:.

Inglish  should be given a prominent position in all secon-
dary schools, and pursued, whether as a preparation for college
or not, four periods a week for four years, The mechanism of
the language should not be neglected, its literature should De
a constant study; there should be much practice in writing,and
a taste for the best reading should be inculcated by & wise
selection of books, graded and classified with the utmost oare.

e ek n 90 T e e ek B G G S O W D e S S e e a o e b O DO vk ok b sak B on R i  r wh b el G 1 N el DR M S ki AN e M o v A B

25 "Report of the Committee on Secondary Bechool Studies™,
National Bducational Association Procgedings, 1893, pp. 20«44
26 "Beport of the Committee of Fifteen", National Bducs-

tional Association Proceedings, 1895, p, 236,
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... ‘The Committee presents first the proposition that th

study of the English language and its 11§te:1r)'ature is in%erior °
to no study in the currioculum, It offers all, or nearly all

the opportunities for mental training afforded by the study of
any language, and introduces the pupil to literature of his
own tongug, w@lch‘must always be the chief source of his own
thoughx,blnsplratlons, ideals, and aesthetic enjoyment and
must also be’ the vehicke of his communication with his fellow-

men, Hence, the study should be placed in a'position at least
not inferior to that allotted other languages.p27 * °

| ”The'sdobeéof the work in English has remained about the
same as thatwgivenﬂby the Cormitiee on College Entrance Re-
quirements in English: '

The course of study in BEnglish should include two ele-
ments: the study of BEaglish literature, and the cultivation of
the art of expression.... Furthermore, the committee recom-
mends that the two départments, literature and composition, be
pursued side by side... 28

‘ﬁbwevef, leading educators were fully aware of the fact
that 11 terature courses were not filling the desired place in
the school curriculum. Before the:Northeastern Association
of Caileéééﬁaﬁd Preparatory Schools, G. Stanley Hall offered
the following. eriticisms,

English properly outranks all other studies, being often
required of all, throughout the entire high school and early’
college course. No topic counts more points in examination...
and most colleges lay great and expressed stress upon spelling,
grammar,’a knowledge of sentence structure, punctuation, para-
graphing, etc., while rhetoric and style are excessively and
prematurely emphasized, and the study of literature often comes
in the last year or two of the high school. The college task-
masters are themselves stronger in English philology than in
wide and sympathetic knowledge of English literature, or at
best, are more critiocal than creative, fonder of minute and
careful reading of a few masterpleces than of wide, general
knowledge which the youthful mind chiefly peeks, and this is

—----.——“—bnnmhm-tuphﬂ-.-n--a-—nn---n—-n--u--.--ﬁ--.—u---—n-—m—lun-ﬁﬂnuﬂnﬂn"lﬂnn

27 ‘"Report of the Committee on College Entrance Require=
ments", National Hducational Association Progeedings, 1899,
pp. 626, 640, ’ ‘
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reflected . in the copious annotations in the textabooke. 29
In 1913, the Cormittse on High School Coureee in Bnglish

submitted aims in the teaching of 11terature the main ideas
of&whleh fpllow:",

‘%ie' A knowledge of books and the power to Tread them
““iw;thoughtfully and with appreciation,

2, Ability to find pleasure in books by the better
“ authors, standard and contemporary,

3 A knowledge of the greatest authors their lives
f¢~fand chief works.

4o " An underst&ndlng of the leading features in structure
o rand s8tyle of the main literary types, such as novels,
'-‘:dramas, essays, etc,

5. ‘Sklll in followtng three kinds of reading:
f a.  Cursory reading.
be Careful reading.
Coe Consultation.

6, The Habit of Welghlng, line by line, passages of
o special 31gnificanoe.

7. The power to enter imaginatively into the thought of

‘the author, interpreting his meaning in the light of
one's own experlence. 30

Appreciation and Type Study

Since the dawn of the twentieth oentur& all literature
has been‘discussed in terms of “"appreciation"; and the puzzling
question which has confronted English instructors has appeared
to be: What are the best means of developing apprecigtion? The
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- 29 G, ‘Stanley Hall, "How Far is the Present High School -
and Barly College Treining Adaptéd to the Needs of Adolescents",
SCHOOL REVIEW, Vol. 9, ppe. 6578,

30 Rgport of thé Committee on the High Sghool Course in
Bnglisgh (July 1913), pp. 6-7.
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term has possessed a vague meaning, and much time has been Gone
sumed -in defining it.

In 1915 Judd said:

- The business of the class exércises and study in literg-
t,urrei_lws”to, cultivate appreciation..., Apprecilation is a mental
%‘rjofpeﬁs and 1s oapable of training under direct guldance,while
.0 50me extent it seems to mature without guidance. Our prob-
lem is . to discover what is the mental and physiological mechan-
ism involved in appreciation, and thus to throw light on the
methods of ;teaching it. 31

Fifteen years later, Howard Francis Seely gave:

- sesedppreclation is the favorable response made by the in-
tegrated individual to certain aspects of life with which he
feels personal kinship; that it is an active, progressive, vig-
orous response; that in it are indissolubly fused understanding
and feeling; that it is promoted, not by specialized means and
materials, but by fullness of experience and the development of
perspective in livifig. 32

Wfpo;dberry, in his Appreciations of Literature, explained

the term in this manner: ’

f;szfhe[lwsép{I"ét of appreciation is to share the passiom  of
life that literature itself exemplifies and contains; out of
real experience, the best that one can have, to possess oneself
of that imaginary experience which 1is the stuff of the larger
life and thie place of the ideal expansion of the soul, the gate-
way to which is art in all forms and primerily literature. - 33

' The application of the principle of appreciation to the
study of literature is more or less a return to the idea of
literature as an art, and away from the analytical process
which belonged to the scientific approa.ch. The trend has been
toward a study of literature by types.

This ides was expressed by Ralph Boas and Rdwin Smith, in
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'31 Charles H. Judd, Psychology of High School Bubjegts,

32 Howard 7J. Seely, "The Meaning of Appreciation®, EHGLISH

JOURNAL (November 1930), p. 736, _
" 33 “George Woodberry, The Appreciations of Iiterature,
Pp. 12"‘1’3.
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their text entitled an Introduction to the of Iiterature,
when they sadid:

' . Progresaive teachers have come to believy that literatur
ought to be taught as literature, the revelat:?on in a?‘t?agig
form .of the author's vision expressed in'prose or poetry,lyrioc
or epiec, drama or essay, novel or satire, When students leave
school they do not read bits of English literature or 'classics'
m.‘th notes angi introductions, What they need for an ' under-
stand;mng;yof»f;;all;ftge«z%a‘b;ur*‘e., an appreciation of literature, . an im=
pulse toward good literature, is a knowledge of the literary
forms as they will meet them outside the olassroom. An  in-
terest in the history of literature, in the biographies  of
awthors, and the other impedimenta of scholarship is indispen-
sable to the scholar, but of secondary importance to the man
or woman who reads for what is commonly called the pleasure of
reading., 34 '

On the same point, Mabel Irene Rich, in her text entitled
A Study of the Types of Literature, stated:

The plan of study presented here, therefore, comes c¢close
to the student's life and experience and will have its appeal
for him, He will recognige his favorite types and will want
to know more about them, as well as those that are new to him,
Thus hisg attention and interest will be held, and the purpose
Tor which any course in literature is given will he most effec-
tively served. Such a course of study as this will,moreover,
teach him how to distinguish one type from another as he meets
it in his general reading; it will show him what to look for
in each, and how to go about it; in fact, it will broaden his
outlook, give him a keener sense of values, and help him to be-
come an intelligent, self-dependent reader. 35

Curriculum of Literature Experiences

One of the more recent theories of instruction, originat-
ing with the Council of English Teachers, and following that
of the instruction by types, is that of units determined by
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. 34 . Ralph Philip Boas and Edwin Smith, An Intzoduction fo
the Study of ILiterature, p. V. -
' 35 Mabel lrene Rich; A Study of the Ivpes of literaty

Pe ix.
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the reading interests of the pupils. Such & curriculum of
literature experiences is being organized to make provision for
the increasing maturing of children from inner  biological

changes and from outer social pressures‘zs The organizatlion of
such units implies reading for the sake of vicarious experience,
This is in keeping with the slogan that "Education is Life",and
courses are orgahized accordipg to the experiences which litera-

ture imaginatively interpretss

o
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36 ‘ ; " re Ixperliences®
%6 Walter Barnee, "Curriculum of Literature Exper ,
ENGLISH JOURNAL (H. 8. edition) (March 1932), p. 191.
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CHAPTER II
THE PROBLEM
Nature and Scope of the Study

This:investigation has had as its primary objective a cri-
tical study ofr the teaching of .literature in the secondary
| schools of the State of ZKansas, In +this study an attempt
has Tbeen made to trace the changing purposes, methods; and
aims which have actuated this work from the time of the organi-
zation of the first high schools down to the present;to examine
the content of the courses and note the relative time allotted
to the teaching of the same; and to evaluate the text-books,
the questidns;ulandw other editorial apparatus used in lit-

erature courses., -
Purposes of the Study

The specific purposes of this study are as follows:

(1) to portray in the teaching of literature the change
which -has taken place from a study of rhetoric, in which def
tailed analyses were made of the masterpieces in literature,
as a means to the end that the student might gain.a knowledge
of elegant style and manner in writing and speaking, to a study

of literature as an interpretation of life through the medium

of words.
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(2) to point out the influences which the requirements of
the University of Kansas have had upon the English courses in
the secondary schools,
| (5)% to show the influence of the claseical sohool upon
the teaohlng of English and 11terature in Engllsh
N (4)' to show the relatlve tlme glven to and the position
held by the study of 1iterature in the early school and in the
modern secondary school. | _
o (5) to trace the slow development in tﬁe teaching  of

American and contemporary 11terature.
'Sources of Data

” The data for thls study were seoured from the follow1ng.
(15 the avallable ‘‘‘‘ early reports of the boards of educatlon,
euperlntendents,i and prlnclpals, (2) the prescrlbed cOurse of
Study for the State of Kansae (3) the annual oatalogues of
the Uhlver81ty of Kansas flrst publlshed in 1864; '(4)‘ and
the varlous books whlch from ‘time to tlme, have been  the
speolfled texts in the study of llterature. ; | ;

| The very early reoorde of the boards | principale, super=-
intendents, etc., as Well as the oatalogues of the Stato Uni.
vcreity were found in the files of the State Historical Library,
ToPeka, Kansag,  The text-books were secured from the Librar-‘
les of.tpe‘following: Kensas'state Teaohers' Goilege, Euporia,
K&nsaa; ﬁhivereity of Kansas, Ilawrence, Kansasg; and the Uni-

versity of Chicago, Chicagoe, Illinois,.
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Presentation

Since the law of‘1897, compe}ling the use of uniform text-
books in the gchools of the State, has been in force just thir-
ty-five years, it was necessary to discover the type of instrug—
tion which prevailed in the high schools previous to’this time,
For this purpose a study was made of a group of high schools
which were first organized in the larger settlements, and those
which quite early appeared on the approved list of the TUniver-
ity of Kansas. ’It hgs been the plan to present the work
which they offéred and, from such a study, to draw general
conclusions as to the common practices In the teaching of 1lit-

eratur over the state, Nine schools were selected for pres-

éntation‘gg a fair sampling of the earlier type. The addition

of moré caSes

would have failed to change the results, as the
subJects 1n En%lish were quite definitely decided upon,although
the Perlods given to these differed considerably until such
time as the Unlver51ty of Kansas recognized the importance of
the Engllsb work and made specific entrancg requirements,
;@ﬁe E%wns of Lawrence and Leavenworth, included in  this

study; have been termed the "most progressive educational cen-
ters in Kansas durlng the sixties", 1 Other schools considered

are those of: ZEmporia, Atchison, Topeka, Kansas City, Wich-

1 -Willis H, Carothers "The Growth of the Kanmaa High
School®, TEACHING, Vol. 138 (December 1, 1915), ps G
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ita, TFort Scott, and Junction City. The following chapters
present chronologically the history of the teaching of 1litera-

ture in the above early high schools,
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CHAPTER III
" EARLY ACCREDITED 8OHOOLS

An'eiéﬁihétibn of the courses of study of the early high
séhdols reveals that back of their strivings for larger and
better schools was the desire to meet the requirements of the
University of Kensas, so that their graduates might be admite-
ted without submitting to the dreaded entrance examination. Hd-
ucational leaders felt the secondary school should  take the
place bf‘the”preparatory course, Professor Carruth, before the
Kansas State Teachers' Association in 1882, said:

Mbét”6f £He high schools in the state have arranged their
courses as to cover the work of the preparatory department of
the University. To be in harmody with the plan of our school
system they should all do so. 1\

In 1883;;before this same group, IEx-chancellor Marvin stated:

We should make the high school a stepping stone dinto the
Freshment of the Unlversity. 2. :

i

P, J. Carmlchael, superlntendent of the Emporia, Kansas, schools,

at the same meetlng, said:

The high school and the college should =aet in harmony,
The high school should be the comnecting link between the elemen-
tary school and the University. 3

The earlier and better schools were the first to be placed
on the accredited list, TFour of these met the requirements in

1877 Lawrence, Atchison, HEmporia, and Winchester. Leavenworth
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1 Clippings, Kansas State Teachers' Associatlions, Vol. 1,
1873-83, Kangas State Historical Library, Topeka, Kansas, 1&8&.
2 Ibid., 1883,

3 TIpid., 1883.
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was acoepted the next year. Winchester retained her position
on the 11lst only a short time, but the high schools of Iawrence,
Atchison, Emporla, and Leavenworth have remained permanently

‘gmong the leading secondary schools of the state,

?WTo‘meet the approval of the University of Kansas, these

gh schools were Trequired to offer specific courses, and the

flnal examlnap;ons were to be approved by the faculty of

\thethiVersity.4

lawrence High School

?he Lawrence High School, while not the oldest in the
state, holds an‘important place in the history of ZKansas high
schools because of its situation in the University town; where
it qu;té~early began to prepare students for entrance into the
UniverSitytproper. An examination of the 1lists of’ students
for ‘those first years will reveal the fact that the greater
percentage 9f those enrolled in the University were residents
of Lawrence,Jwith a scaFtering number from Wekaruss and other
nearby tdwné;- However, it.wgs not until six years after the
organization of the Lawrence High School that its graduates were
able to enter the higher institution without examination, for,
in the first thirteen years of the University's existence, there
was no admittance except through its own preparatory school or

by examination.
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4 "HEleVenth Annuel Catalogue of the University of Kansasg
1877, p. 40.
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The Fifth Annual Report of the Board of Zducatlon, 1872,

read as follows:

A year ago the depariment of the High School was establishe
ed as the ultimate of our ¢ity schools.

The High School is not a College or University, and does
not undertake to occupy the field of such institutions, but it
endeayors to accomplish creditably what belongs to its sphere,
It professes only to be a first class 8clool, and does not in-
dulge vin an extensive curriculum at the expénsge of being super-
ficial, . .. Thoroughness is its aim and motto, The standard of
admission is fixed fully as high as other schools of a similar
kind, To enter, pupils are required to pass in arithmetic, -
geography, elementary algebrd, history of the United States,
English grammar and spelling, The following is the course a=
dopted for the High School:

Clagsical Course

Junior Year

First term ‘ Second term

Physigal Geography, History,

CAlgebra, Algebra, ‘
Botany, ' Natural Philosophy,

ILatin Grammar, Iatin Grammar and Reader,

Middle Year

Geometry,’ geo?etry, ,
Chemistzty oo eology '
onlogy,y' : Higher Arithmetio,
CaeBar, | Virgil.

Senior Year

Physiology, : Sclence of Govermment,

Comp, and Rhetorie, Mental Philosophy,
Logio, Astronony,

Cicero, Iatin Prose Comp.
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Scientific Qourse

Junior Year

' \
First temm Second term
Physmcal Geography History,;
Algebra, o ’ Algebrg:
Botany, "~ Natural Philoséphy,
German Grammar. German Grammar,
Middle Year
Geometry,' Geometry,
~ Chemistry, Geology,
Zoology, Higher Arithmetic,
"German Grammar, : German Literature.

Senior Year

Physiology, ' Seience of Govermment,

Comp. and Rhetoric, Mental Philosophy,
- Logie, : : ~ Astronomy, '
Engllsh Literature, English Literature. 5]

The general aims of the high school, stated by the Board
were as féllows:

Upon the completion of the above course, it need searcely
be expected that pupils will be turned out chemists, practical
1nechan1cs, linguists, and authors. What may be reasonably de-
manded is, that they shall have acquired correct habits of
thought, shall have learned how to study, and shall have become
familiar with the outlines of the fundamental principle of knowl-
edge, 80 a8 to be ready to enter any of the colleges or scienti-
fic schools; or else begin the aoctive duties of life, with such
general knowledge and with powers so trained as to impel  them
toward that which is noble and good, and he proteoted from the
bane of ignorance., 6

5 Bifth Annusl Report of the Board
Kansas, July 31, 1872, pp., 20«21,
o , Jf,big‘., P R
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- However, it must have been several years before students
took advantage -of the last years of the oaur@e; for at the close
of the term in 1873, the principal reported:
o2 the year one ontered the siate. o8 maihimeny, aneiie “pend
into . business, - and'the;other two, by ny advicé éntered the
Freshman class, (scientific) at the State Univeréity. The course
of study wae the same as for the preceeding year, 7
- Iater, in the same report, he added: "No text in advance
courses yet adopted".8
In this first course of study, the Classical msintained
ﬁhﬁéeﬁyeéfsmbfgLatin to the one-half year in English (composition
éhdzrhetdfié);;the latter being offered in the Senior year, In
the ééiehfific, where English might be expected to_appe&r; two
yeargfbf Gérménugrammar and literature were taught. The half-
unit of composition and rhetoric was accompanied by a full unit
*of/Englighalitarature. The amount of science was practically
the same, ~This was-&a very broad course for the time, and 1t is
interesting to note that, at the close of this same year, the
Board of Rducation reclassified the subjeots into: (1) Classical,
(2) Scientific,,(B)Englaish.~9 The Classical- course now offered
little but Greek and Latin; the Scientific, German and scilence,
principally; while the English course was a combination of the
others; with the addition of work in the English language. A
fourth year of hiéh gchool was added. The course of ﬂtudy’liﬁtn
ed Eﬁgiisg a8 a first-year subject; rhetoric for the second; no
course in¢Englishlfor the third year; and in the senior, the pro-
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7- Sixth Annual Beport of the Board of M
Kansas, 1873, p. R7. .

8" Toid., p. 168,
9 Tbi&.: ppe 123-24s

Lawrenoes,
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orib@d;work was, to quote: "F&rst term, Engli@h literature ox
metaphysics" &nd“Becond term, English literature, logion, 10
mhe year 1873, then, marked the addition of courses in first
and second year work in rhetoric and oomposition, with  English
1iterature an elective, a choice belng permitted between this
course and metaphysics and logilc,
The character of the English literature course was explaine
ed in:the 8Sixth Report of the Board of Education:

- +From: Chaueer to the Commonwealth, ‘Pupils should write out
short historical sketches of the authors, and mention the charac-
ter of ‘their writings, and the order in Whlch they appear, arnd
what 1nf1uence their writings had on general culture,

k)

For the second term:

From Commonwealth to the present time, See suggestions
for the. last term, 11 .

In the Eighth Report of the Board of Education; 1875, the
following Englisp courses were being offered: ‘

ﬁFirst,@rade, two terms, BEnglish grammar and composition,

Junior Year, two termsf Rhetoric and composition,

Middle Yéar? two terms, HEssays and declamations,

Senior Year, one term, English grammar review.

‘Sehior‘Yéar, one term, English literature and orationﬂ.l2

In connection with the introduction of the courses in the

English language, the Eighth Report stated:

We have long felt that the course of study adopted for the
gschoole of our country, and the methods of instruction pursued
in theém, in the matter of language culture, were not productive
of satisfactory results in the spoken and written use of the lan-
guage., Just where the blame attaches, it would be difficult to

———————— @0 W o B B0 s G e

10 "Sixth Report of the Board of Education, lawrenoe,Kansas,
1873, pp. 123-4,

11 Ibid., ppe 132-3.
12" Elghth Report of the Board of Education Lawrence, Kansap,

1875, p. 1%,
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say, but it may be that this subject has not b e L
nent as it ought to have been --Jthat too muoﬁegfmtgz %?m}é)rogi-
lotted to a course of study has been given to the so-called
higher branches, to a study of the ancient and modern foreign
languages -~ that teachers have not always been as careful to

use correct, good and elegant English before their pupils as

they ought to ha¥é been, not as unwearied in their improper use
OfwthEWl&nguageotc

guage oul viure 1o made o sepniar o wrominim ey Tidch lan,
grades, including the high school, will in time, if the right
me’thod‘s_are adopted in teaching it, makeé a marked improvement in
our puplls‘“wl’i’.{l ”th&e use of their language, spoken and written. 13

A glance at the above 1ist of subjects in English should
reveal‘zzi’ché ;;Dy'bjyéctives of such a course, for any literature
s‘t‘/ugiie’d‘ ‘t’hex/'feiri“ would not be for itseq.f, but rather as an aid in
1e;1"_ripileyghto ﬁrifce and speak correctly.
a VVVBe;if‘oi‘e‘ i880 the word literature had entirely disappeared
f::"om the list of subjects, and the four-year course was given
ojrekr Gi;o.Wp;rk%‘fr}bm Harvey's Grammar, with exercises in composi-
tioh a‘pd kdekéié:jmé.jci?ons, which were taken from the language books,
the fifth ;cké;der,’k and any ‘"standard poetical work", 14

'I‘he expla.riatio‘n in connection with the work in composition
read: o ,
.‘ ‘We_ekl‘y o'ri;gina;l‘ éomposiﬁions 1~ ghort exércises prep&réd

with care upon subjects of history, biography, etc. and all
. errors carefully corrected.

Again:

Weekly original compositions, -- short exercises prepared
with care upon subjects assigned in connection with the study of

rhetoric. 15 7
By 1882 English literature again egppeared on the program,
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15 Zighth Report of the Boaxd of Education, Iawrence,
1876 e 10=11
Kansale* T‘:k‘liZ»r‘.l‘.ggpggh Repo r"c of the Board of Rducatlon, Iawrence,
Kansas, 1880, Dp. &5-06s
15 Ibig., p.‘36.
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indicated . thus: . "English Literature - Required of all pupils

not studying Iatin",?6 The first text designated for wuse in a

literature -course was. listed in the report -- Shaw's

Literature.

e report of the Board of Hducation for 1885 gave the
following as high school subjects in the English course:

yi;t'Engliah;énalysis.

2, DBhetorie, '

3. History of Hnglish and American Literature, (optional)!?

3This marked @he‘béginning of instruction in American litera-
ture, and thigiprgceeded by five years the introduction of the
first and gepdﬁatéﬁeau&se in Amerioan’ literature at the State
University.  :(In all courses of stﬁdy, ‘then and now, the terms
English and American are used to distinguish the literature of
the two countries,)

In 1888, the Twenty-first Anmual Report gave the English as:

1. Word.analysis. ‘ o

2. English analysis, 18
3. Literature, English and American, - (optional)s

Then, for the first time in the history of the Lawrence High
School,'<the Caursemof.Study recommended a group of classics for
reading in the three~year§:

Junior - Lady of the lake, Legend of Slgepy Ho;lgﬁ,
Stahdigﬁ, Tirgil's Aeneid (two books ), and. Juliue

Ggeégro

: 16 Fifteenth Aunnual’ Repolt of ihe
Lawrence, Kansas, 1882, DDe 4748 |
17 - Eighteenth Annusl ﬁ@%g%; of the Beard of
Iawrence, Kansas, 188D, DD. 46-46., .
18 Twenty-first Anpual Repoxt of the Board of Hduostho!
ILawrence, Kansas, 1888, Dp. 32= 530
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Middle - Snowbound, gggsg;aa;
Bacon's Basays.

Senior - Vision of Sir unfgl; Merchant of Venio ;
Paradlag Lost, (two books)

A study of the entrance requirements at the University of

Kansas Wil readily explain this, The following is a sample of

the English examlnatlon given there in 1889;

1.m Write a 00mp081ti0n of at least forty lines on any one
of :the following subjects: 4 v

.8 Story of the Caskets.
b, Character of Shylock,
,..-6s Fall of the Angels, -
ds Moral of Sir Leunfal.

n 2;‘ ébfﬁecf the following specimens of incorrect English:

" (eight sentences given)'®

By 1890 /a number of high schools bhsd adopted plans for

First year—

1. English analysis - Review of gramar and
" study of =English sentences, first term.

. 2.  Word analysis - Follow text’ (Swinton), omit-

ting words not in common use, and also words

.. a8 have retained 1little or no trace of root
words,

3, English - Composition based on historical
~  subjects, One classic to be read critically
in class, and three out of school, the Ilat-

. ter to be tested by essays on same,

Second yealr=

1, Loockwood's Lessons in @g&liﬂ . Two clagsios

to be read in clase “and six out,
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19 - Qm5“%w~‘ggg Annu @; Qﬂng;ggwga University of Kansas,
Lawrence, Kansas, Ds 39
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hird yeara

~ Lockwood's Lessons in Ine 1 aom; l@ted;
Hill's Elements of Ru and gna recita~-
tion per week ror half a year from Lounsbury's

History of the English Ia
‘hcontlnued, 20 =HALLEL lahRuage.  Classlcs

- O

o The co‘urse fron Smnton provided for in the first year,
was & S‘Wd}’ of the etymology of English derivatives, with "praé-
tlcal exerclses in spelling, analyzing, defining, synonyms, and
use of words" Rl ~The exerclses ineluded selections from the fol-
iomng.i Bede, the Chronlcle, the Bible, Milton Shakeapeare
Thomson Addlson Young Swift, Hume, Gibbon, Jolnson, Byron,
Scott, Wordsworth, and Tennyson, Two-fifths of the time in the
freshman _year wés spent upon this matei‘ial and composition and
rhetorlc, Whlle the remainder was given to the study of the lives
and works of Amerlcan authors,

N | The thlrd year, reguired of all students, was devoted to the
follown.ng Rhetorlc, compomtlon, classics, history of the BEng-
llSh la.nguage, a.nd hlstory of BEnglish grammar,

) These two years of work were based upon the recommendations
of the Unlverslty and were made a requirement for entrance to
that 1nst1tut10n. ; \ ‘

/ An a,dditiona.l year's work listed for sophomorea, a course
which consisted of composition, rhetoric, and classics, was an
electlve, ‘a.nd, if approved by the advanced standing comuittee,
could be ‘xéumitted for one term's credit in English at the Univerw
gity. | |
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This course was adhered to quite definitely during the ear=
1y.and middle nineties, Even as late as 1899 all seniors were
required to give one declamation and one oration,
The Course of Study for 1909 stated:
imstely THAL suggented in tne Figh Shomt ieaies jorLlg spprex-
Univergity.
1. Three years of composition and classics,
2o TFourth year one of historical review of English litera-<
ture, ' Old English'in translations: Chaucer, Bacon,

Milton, Shakespeare, Bunyan, Dryden, Palgrave's Golden
Trgasuix, vi th themés. 22 ' ¢ |

Leavenworth High School

Of this first group of high schools Leavenworth was  the
oldest,‘being organized in 1865, and remained for years one  of
the most classical. The Course of Study for 1566 gave the fol-
iowing subjects: “Higher Arithmetic, Elocution, Natural Philos-
ophy, Bookkeeping, Physical Geography, Chgmisiry, Botany, cdmp
mercialiLaw, Astronomy, Algebra, Geogetry, Iatin Lessong;“ Iatin
Grammar, latin Reader, Greek Grammar, and Greég Reader",23 ‘

By 1870 the English, or Scientific course, had been added,
at least in‘name, The Classical now consisted primarily of
Greek; Iatin; mental philogOphy, and history, In addition to
a ﬁumber of these subjects, the Sclentific offered two years'

work in the English language, both of which were optional:
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ption, Ilawrence, Kansas,

22" Report of the Poard of B
05.

1909, pe. R
23 Becond A%ng@;' eport of the Board of Bducation, leaven-
worth, Kansas, 1866, p. 56, ' -
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Rhetorlc in the flrst year and English litersture in the aecond;

Iatin, Greek or Germa.n were suggested courges which might be
chosen 1n place of the English llterature.24

In 1879 the Board of Education reported the addition of a

third course. The three courses were: (1) Clagsical, (2) Iatine

Engllsh (3) Englif*:-h.“25 Bach course maintained distinctly sep=

arate wark *""a‘nd a pupil electing any one of the three was re-

quired to eampylete the same; that is, there wes no shifting from
one course te another.

Studies in the English language were offered in the English
course, onlys = These were optional, but it was now possible for
a-student to secure four years' work, as follows: First year,
grammar and:-etymology; second year, rhetoric; third year, histor-
ical Englishj:fourth, English literature.

It is . interesting to note that, in spite of the fact that
no English wase offered in the classical courses, declamations
were :’r‘équiredt‘"ef ‘each pupil in the school. This requirement
wa.s true, not only of the Leavenworth High School, but of high
sch@ols in genera.l. ‘

' Durlng the early glighties, in the agitation that Greek and
Latin be omitted, the Committee on the High Bchool sent question-
aires to sixty-six secondary schools, to discover the prevalling
attitude toward the classical course, Fifty-four replied that
Iatin and @Greek were required; while twelve demanded Iatin, only,

This reportimet the approval of the Leavenworth committee, whose

Leavenwox'bh. Kansaﬂ 8 9-70 pp. 114-15.
25 Annual ngg of _‘g__g_ Board of Ed
Kansas, 18'78-79 .
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sympathy was on: the side of the classical school, for these mom-

bers étated:

This shows that the study of Iatin and Greek i i
veiially considered necessary to the foundatioﬁg O%Sa&é%ggt ggi:
cation, -

As to the scientific course, they said:

The work dbhé:(in the German universities) by th i
from the geientific schools did not compare in)a sgrnglee dgggrif
ment with ‘that done by the graduates of the classical school,
W@lle pleading for more and more collateral instruction in Eng-
lish, your committee hopes that the classics will always be stu-
died and appreclated by the pupils of the High School. 26

Such being the feeling, no English course could thrive.
But ﬁyg agitation continued; and the school officials, unwilling
to drbp“thédclaégical courses, expanded the curriculum., Subjects
were organized into four groups: (1) Classical, (2) Latin-Scien-
tific, (3) English-Scientific, (4) Iatin-BEnglish, English lit-
erature was acceptable for credit in the English-Scientific and
in the IatineBEnglish courses.

The Report for 1889 mentioned that:

In the High School provision is made for a moié extended
course in English composition and literature than is found in
most high schools,. . The need of.a more thorough course in élé-
cutionary drill was felt, and during the year gsuch attention,..
has been given. to this subject. 27
. After 1890 the high school course in English suddenly broad—
ened ogt,:inakeeping‘with the requirements of the University of
Kansas, A small group of classics was introduced into each
year's work, which, except for this added material, was primarily
comprised of studies in grammar and rhetoric. Even the classics

—a-—-—q-'un‘——‘ﬁ-Q‘m-mn-um--mn-m-uvnnm—-u«--——-‘-——u—nn—#mnvﬂuunnnn—n—ﬁﬁ-—--

26. Annual Report of the Board of Bducation, Leavenworth,
Kansas, 1884-85, o D6-8
27 M.MJS ,MPPQI- “of the Board of Bdwgation, Leavenworil,
Kansas, 1888-89, pe 32
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T_ﬁay writing. The material, as outlined in the

Lessons in English,
Irving's Sketeh Book.

: ILessons in BEnglish. '
Belections from Longfellow and Vhittiex,

Becond yeals

18t term; Lessons in English.,
‘ Selections from Hawthorne and Holmes.

_ond term: Rhetoric. '
Selections from Lowell and Bryant.

Third ya&r.
1st term. Shekespeare's Juliug Caesar.

2nd term: BEnglish history in Scott's Marmion, and
i Thackeray's Four Georges.

Fourth yeal. .
lat term: English 1iterature.
t of Venice,
Selections from Milton.
2nd term: Review of gra,rnrna:r.‘*8
The adoption.of the above plan marked the beginning of the
the study~of American literature in the Leavenworth schools.
After 1891 the course called for one and one-half years of compo-
sj:tion and Americen authors, one-half year of rhetoric and Shslre«
speare, and a third term of English authors and English litera~-
ture, The classles were those recommended by the University.
Essays and orations, during the next ten-year period, were
continued for the juniors and geniors, while declamatlions were

..--mmnna—-n—'nnﬁm-w-npu—w—-n-nnnn-avhmm-u mmmmmm uwwwummmmwwwmmm»mﬂumm

tion, leavelh-
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required - of  the sesond-year pupils,

Bmporia High School

ﬂmporia:graduated her first high school class, consisting
of six members, in 1879, but the First Annual Report of the
Board of Edueation was not made until 1886, Of its organiga-
tion the repert stated;

The hlgh SChOOl proper embraces three years Work known as
Junior, Mlddle, and Benior years. Fach year's work is clearly
outllned in"the course of study, Two courses have thus far been
followed: latin and English, Pupils are allowed a choice of
gourses, an -inisome special cases afe permitted to substitute in
one course the equivalent of another,

There are three distinct departments, namely: Mathematics,
Science, and Language. 29

At thie time the Emporia High School was. offering one unit

- of work 1n ~heterlc in the junior (first) year; in the second

term of the mlddle year, a half-unit of Ameriocan literature a
half-unlt of elocutlon and composition in the first term, and
one-half of Englrsh literature in the second Ferm of the senior
year, Ofgtheftwo.and one-half units of work, one and one-half
were in 1i£ereiﬁre. The offering of American literature as a
separate subjeetﬁa3~a'newdeparture.

In the‘report of 1890 the classical course had become more
classical, for iittle was taught but algebra, Greek, and Iatin,
The subjecﬁs offered in English in the second course remained
much the seme as‘ﬁefore. A foot note at the end of the course

of study suggested that Iatin might be selected ag & substitute

----- n-n-——'-o--—wnunnn_-—w——n—nmmmhnwnnn‘wanuuu»mw-nwnmunnl—ﬂﬁ»»n—!

29 TFirst Annual Report of the Board of Rducation, HEmporia,
Kensas, 1886, p. 49,
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for the second term of the first year‘s work in Engliah.so

A year 1ater the classical course was again carrying nmnuch

the same work in English as wag the regular Engllah course,

In 1892 wa.s 1ntroduced 2 complete study of the olassics sime

ilar to the plan used in the Lawrence and Leavenworth schools:

Engllsh authors'
s%Shakespeare,

Golerldge
Macauley,
Scott,
«Eliot,'
‘Addison,
Pope; '
“Goldsmith,
~Dieckens,
Thackeray,
Chaueer, ’
Tennyson,
Milton,;
Dryden, -
Johnson, °
Browning,

American authors'
, Longfellow.

Webater
Irving,
Bawthorne,
Emetrson,
Whittier,

Merchant of Venice. Julius Caesar As Ybu
Like It. )

The An01ent Mariner.
Besays on Lord Clive, Earl of Cha tham,
0Ld Mortality, gx of the Iake, Ivanhoe.

‘Silas Marper, Scenes from C Clerical Life,

Sir Roger de CQverlx Papers.,
Essaxs on Man.

Vicar of Wakefleld.

;§v1 Copperf;el .
Vanity Fair.

Xnight's Talg; ’ : '
Idylls, JHnoch Arden, and selections,
Selections from P Paradise Lost.
Alexandelr's Feast

Rasselag,

‘Sganlsh Student.

H

Evangellne, Ladder of St. Augustlne
Miles Standish, Hlawatha._

Bunker Hlll Orations.

The Alhambra, - Sketeh Book.
Housge -of Seven Gables,
Representatlve Men.

| Snowboun ®
uBaYard'TaylorH%igws Afoote”

Lowell,
Horace Mann,

Stowe,

Cooper,

Wallace,
.+ Holland,

---—-——.-—--p———--.— ~~~~~~~

30 Annual Report

Biglow Papers, Vision of Sir Launfal,
The Cathedral. '

A Tew Thoughts for a Young Man Entering
Life, Fowers ang Iutigs of Woman.,
Uncle Tom's ggbin,

Lagt of the Mo Mbhicans.

Ben-Hur.

Bitter-swegt, Selections from §g~;~3&
Timothy Tltcomb's Letters,
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_of the Board giﬁﬁgug@t;g@$ Emporﬂa. Kansas,

1890, pp. 52-B3,
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Reading should be with reference to thought \

‘ , : expression, de-
socriptive powers, plot, truthfulness to natur%, éutﬁgr'; motive,
source of informat;on, types of character, the characterization
of authors, and critical study of best productions, 31

o The pr;ncipal's repdrt in 1900 called attention to & numbex
of‘changes whiqh had been made in the Emporia High School, and
among them; )

?he céursé in English has been extended and hes been revised
throughout. 1t ‘now comprises the study of lLanguage, BRhetoric,
and therature...

The WO?R inéiudeaﬁ

| 1. Rhétoric‘and composition,

Re . Classics, in which the examinations were in the form of
e8say8, ’

3.+ History of the English langusge and grammar,
4. Higtory of litgrature. 32

Such study, as yet, in many respects, more about literature

than of litérature, itself.

Atchison High Sechool
In the Atchison High School, down to 1887, all of the Enge
lish taught cé@éigyed of one hundred and thirty-six pages  from
Kellogg's rhétbrio; a8 & first-year subject., The curriculum
was c6ﬁprised‘of‘Latin grammar and reading, Greek grammar and
reading;/éigeﬁré; geometry, trigonometry slightly touched, a
course:or two in history, and physiology "to Iﬁgeation".ss
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~517“Anng§1 Report of the Board of Rducmtion, Emporia,Kansas,
1892 ® 53- ’ )
'35’ Anhual Report of the Board of Bducation, Bmporis,Kanans,
1900 o Do ‘ ‘ '
| .Sg Atchison Public Schools, Atchison, Kansas, 1884-885,
Ppe 49-50,
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During the schoo} year of 1887-88 the work was expanded ine
.to a four-year course, and entire}y reorganized Into the ola@éiu
cal and General English diyisions.34 It was then possible to se
cure four years in English, one and one-half wnits being BEnglish
literature, Three units were offered in the so~-called claaaical
course. . American literature appeared nowhere,

By 1890 there were three groupings: Literary; Scientific;
and Business, One and one-ha}f units of English became &  re-
quiremept in all three courses, English literature was a senior
subject, in the Literary and Scientific courses; and in this way
became an elective.°? Iater Aﬁchison adopted the University plan,

The Atchison High School, from the very beginning, placed
great emphasis upon the "Rhetorical rhetoric exarcises“; which
some years were required weekly, but at no time less than once
every mon?h. Selections were made from literary compositions by
the class, or by the ingtructor, memorized, and delivered before
the entire student body. Often these exercises were "at the
call of the teacper“.ss ,

Rhetoricals, in some form, were general requirements; not
only.in the high schools, but in colleges and universities asB

well, The University of Kansas had this regulation for many

years,
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34 "Atchison Public Sohog;u. Atchiaon, Kﬂnaaa, 1887—88,
ppe 62-3,
) 35 Atchison Public Schools, Atchiﬂon, Khnﬁaa, 1889~90
De 120,
36 Atchison Publigc Sahoqu, Atehlaon, Kansas, 1886, p. 49,
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OTHER KANSAS HIGH SscEooLS "

The high schools here considered were important, principal-
ly becagse of their situation in the state. Topeka became the
capital, and Kansas Clty, formerly called Wyandotte; grew up on
the Kansas side at the point where emigrants crossed the Mig-
gouri river, Wichita was a connecting link between Oklahoma
and Kansas,while Fort Scott and Junction City became centers of
population for the reason that they were early military posis,

The schools in these towns appeared later upon the accred-
ited list of the University than did those considered in  the
preceeding chapter. Some were organized mugh later, and oth~
ers, while they were among the older schools, were located a#
points of greater distance from the University of Kansas, and,
in many instances; hed institutions of higher learning of their

oW,

Topeka High School

The Topeks High School was organized in 1871, with a four-
year course much broader than was common at that time, During
the early seventies the followlng pubjects Were being offered:
First year; English grammar and composition, higher ar;tmm@tiﬁ,
algebra; physical geography, Latin grammar and reading, and
United States history; second year, English literature and
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elocution, algebra, bookkeeplng, natural philosophy, Latin; Gore
man,‘physiology, and history; third year, rhetoriec and eloocu-
tion, Greek, Iatin, history, gﬁom@try, trigonometry, and cheme
istry; Fourth year, astronomy, geology, mental science, botany,
Constitution of the United States, plane aurvaying; and ancient
geography.l All of these, during the next few yeara; were
taught by the principal and one assistant,

.The English literature, offered in qonnection wi@h elocu;
tion, was a subject of study over a twelve-week period. The
major portion of time devoted to English was given over to rhet-
oric and elotution,

In the middle and late seventies Bnglish courses oon@ist@d
of : .
English apalyﬁia.

First year, three tewms

Second year, first temm Elocution,

Third year, first term ~ Rhetoric. '
" " second term - Rhetoric and elocution,
n " third temm - English literature,
Fourth year, no Engliah.g
Drawing and composition were required subjects for all
high school students,)although these did not appear on the reg-
ular list of subjects.: The sohool wa.s uaing Honroe's Elogu-
tion and Greene's Analysis. That no t@xt had been selected
for the course in literature ls guggestive of ite lack of ime

portance a8 a school subject,

By 1882 classical work was belng offered, and the course

and of 1876, pe 27,
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had beep divided into departments of : Mathematios; Scienoe.
Engliéh Latin and Greek, Students were required to complete
'work in any three of the five departments, one of which was to
luave been Mmthematics.S‘ The Engllsh department offered one
year (flrst) of analy51s rhetoric, and ~composition, English
llterature, the only other course gliven, appeared for seniors;
'but there was 1o outllne of the subJectumatter as the course of
study now gave for many other aubJects, including Greek Iatin,
and mathematlcs. |

| Rhetorlcals and comp031t10n were requlred of all students,
in what today mlght be termed extra-curricular fashion. These
rhgtopical requirements were for_students in the grades, a8
'wéll as for‘those in high school. While there was no expla-
natlon of the work as it was handled in the secondary school,
the following outllne for the elementary school beglnning
with the prlmary, may throw light upon the manner of oonduct-
1ng rhetorlcals in the high school:

l. In each room the teachér will place on the blackboard
each Monday a sentiment, stanza, or’paragraph for the school to
znemoriZe, and when possible discuss, during the week. ‘

2, TRhetorical exercises monthly to consist of recitations,
music, and reading from selections, or essays. The exercises
should be both profitable and pleasant.

'3, The teacher will examine each selection before it 'is
delivered, as hé will be held responsible for the character of

every Selection.
4, In sixth and seventh grades each pupil will prepare a
selection from some orne author, chosen either by the school or

teacher, 4 N

The superintendent was undoubtedly referring, in part, to
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5 Report of the Board of Hducation, TOpeka, K&naao, 1882,

28,
Pe -4  Annual Report of the Board of Education, Topeka, Kansas,

1883, pt 560
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this plan, When, in 1884, he said:

. The most prominent change under the present administration
has been to give more attention to good English, both in the
grades. and high school, The critical faculty can no doubt be
best cultivated by the study of the dead languages, but profi.
ciency in the use of a language can only be acquired by study-
ing that language. We are an English speaking people and be-
fore all others we should study the English language, I con-
gider this sélf-evident though many schools still refuse to
recognize it.  Good BEnglish is the basis of an education,should
be thewaxiom in every school among English people, 5

_Thé saméiyear English literature received additional attene
tion,  This course was offered for four and one-half months in
the third yearbﬁand for six months in the senior year. Swinton's
Engligh Literature was chosen for a text at that time,®

But the very next year the high school was changed from
four years to three, and a short business course was inserted,
The course of study stated: "This was done with a view of ace
commodating‘those Who‘can give but a short time to high school
Work",7“ The'Ehglish was lessened considerably; four and one=-
half mohthéﬁbf analysis and three months of literature were now

given. ., ;’ H

.Iﬁm1887.’thé course agaln stated: *In this  department ar-
rangeménts}hafe“been made torallow those who desire it a full
year inwEngiish literature®,d Concerning the English course as
a whole; the superintendent, D. C, Tillotson, observed:

nu-wh—uhﬂmn—nq———-un-—-’—w—uhnmndﬁﬂ-—umu
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- There is no scheme for language work published that gives
resul ts &8 should be obtained by children studying the English
languages...s The scheme now in use i & scheme evolved in the
Topeka schools, It ig an attempt to answer the question: to
be able to write good English, what must a child know about the
English language? We have been working on our present scheme
for two years; and the results, recollecting that our teachers
were trained under the theory that parsing is essential to sal-
vation, have been flattering. 9
In 1888, the course was:

.. First year, BEnglish analysis "and rhetorig,
v English classics,

: Second year? Shakespeare's life and one play, ’ h

Third year, Bnglish literature with reviews of grammar,:0

The following year the course was entirely reorganizéd and,
elaborated, The courses, and the amount of English in general;

together with the units of literature, were:

_ Courses | English Literature
‘1, English-Iatin 5 2
2. 3English-Scientific
Se English-German

5, Iatin-German -

o O & o

3
3
4, Iatin-Scientific 0
1
1

6, German-Scientific 11

In i890 the Topeka High School adopted the study of the
classios, and the authors were taken up in the following manner:

Freshmen, Longfellow, Irving, and Whittier; sophomore, Holmes,
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9 Iwentieth Repoit of the Board of Hdugation, Topeka,
Kansas, 1887, pps. 18-09.

10 Twenty~first Reéport of the Board of Hducation, Topeka,
Kansas, L8888, Dppe 52-5,

1l Twenty-gecond Reporti of the Board of BEducation, Topeka,
Kansas, 1889, pp. 54-5,
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Bryant, Lowell, and Fawthorne; junior, Shakespeare, Goldsmith,

Jobmson (Lives of Addison and Pope), Scott, and Dickens; senior,

Addison, Bunyan, Milton, Macaulay, and Dryden,12

The following suggestions in the course of study are very

similar to those laid down by the Tniversity of Kansas:

‘L. "Bach term's work in English requires nine essays upon

sgbjéc?s, specified by the instructor, upon the work in clas-
8lCSe : ‘ '
2, Phrase, 'to be studied critically in class?! means care-
ful syntactical and etymological analysis, in addition to style,
thought, and literary wvalue. The language of poetical studies
must be paraphrased, the author's meaning fully brought out,met-
rical Torms explained, and choice extracts memorized.

3. The pupil's knowledge of the 'classics to be studied
out of class! means tested by examination at stated intervals.l3

Twenty years later Topeka was still offering the same six
courses with the addition of a seventh,}4 But English classics
and English grammar were given in all seven, to the amount of at

least one year's work,

Kansas City High School

[
b

The Kansas City, Kansas, High School was organized in 1886,
The following year, Porter Sherman, superintendent, expressed
the thought of the time when he sald:

How to speak, to read, to write -- the vocal elements sing-
ly and in combination, - the grammar and rhetoric of the lan-
guage, -~ how to compose it correctly and elegantly, in writing,
in eonversation and in formal discourse, to become familiar with
the incomparable literature of our language and to appreclate

12 "Report of the Board of Bducation, Topeka, Kansas, 1890,
Ppe 53-5, " " '

13 Ibid . 955, ' '
14 Repoé% g; the Topeka Schools, Topeka, Kansas, 1910,

Po 130,
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its merits, - all these things should foim the nueleus of a
large part of the body of a good education,

. But'precisely here is where all American schools lamentably
fa}l. got only do the pupils leave school without any sysatem-
atic kp0W1§dge‘of the language which they are to use every day
of their lives, but the graduates of our schools and colleges,
a8 a rule, know very little of the language theoretically and
are unable to use it practically with precision, elegance and
power, ' '

In Germany, German takes precedeice of all other languages
in the schools; and in France, French. Thile in the American
schools, Iatin and Greek and French and German have for the

...........
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Hence for most pupils, the shorter and better road to Eng-
lish no longer lies through Iatin and Greek, French and German,
but through a critical study of English literature  without
special’reference to the origin and growth of the language. In
thisg I do not intend to disparage the study of these languages
where there is time and opportunity to master them; as I hold
that no mere English education can ever take the place of a
classical education.

, "But time spent in acquiring a mere smattering of any
branch of kniowledge is time lost. 15

.. In 1887, when the Kansas City High School graduated its
first class, the following courses were being offered: (1) Eng-
lish, (2) latin and Scientific, (3) Normal, (4) Commercial. The

English given in these four was listed, thus:

Sub- Junior

Course’l - Grammar and composition throughout.
m .2 . TIgtin and BEnglish composition both terms.
¢ .3 . Grammar and composition both terms,
" 4 - Grammar and composition throughout,.
Junior
Course 1 - BRhetoric and elocution (alternate days).
w2 . Iagtin and English composition,
" % . Rhetoric and elooution throughout,
" 4 - None, .
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.16 ‘Report of the Board of Hduocation, Kansas City, Kansas,
1884, pps RL-23,
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Middle

Course 1 English literature and eloecution (&Jternate)
oo R 2 = None,

" 3 - Engllsh literature and elocution (alternate).
Senior
épursefl*; English literature and grammar (alternate).

" 2

None. 16

~«From the above it will be noted that all Bnglish literature

couEQESvreci@edﬂon”alterhate déys,ywhile mathematics; Iatin; and
science were, in almost every case; listed for recitations every
day. In the middlg year the literature was taught in conjunc-
tion with elocution; and in keeping with the emphsasgis which was
being placed on the spoken word, it was quite likely that this
phase received the greater attention. In the senior year, lit-
erature was taught with grammar, and since there was no text for
literature as there was for elocution and grammar, it may be as-
sumgd,that the same was true with regard to literature and gram-
mare . ) | |

By 1889, it'Waswposséble to secure a year's work in English
literature in the English, the Classical, and the Iatin-Scienti-
fic courses.l7

- The Kansas City High Sohool did not follow the University
plan as soon as many othars,_for, in 1893, the classics were

studied in the second year, only. This work consigted of one-

half year of American and one-half year of English classlcs,.

VI G R G e e o a6 3 WA G O T T B N S BT A et e - RA A G0 wei BA BEE R W AN o T P e aw e R TR U WK b MR AP G

16 Report of the Board gﬁ_ﬁ@ug@tiog, faness City, Kansas,
1887, pp. 65-6
p Repor% of the Board of Edugation, Xansas City, Kansmas,
1889, p. 88,
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The 1nclu51on of Amerlcan authors marked the beginning of the
study of the Amerlcan works, that is, as a specified course;
Thls course, together with one year of rhetoric for freshmen
and‘one-half yéar“each of rhetoric and English literature for
senlors,:made up the three-year course offered at that time, 18
W'?‘ By 1905 Kansas City had added a fourth year of Engllsh
WhlchswagHtgr@ed‘advanced‘Engllsh literature, The first two
years:CthiStéd of”rhetoric and the study of the classiocs, The

third was a year of English and American literature,l®
Wichita High School

The presegt reorganized high school in Wichita was estab-
lished inf1§82, at which time the courses weTe three in number:
(1) General,;of;?hree years;‘(a) Claasical; four years; (3) Col-
lege preparatory, four years., English gremmar and analysis
were offered to all first-year pupils, Rhetoric and ZEnglish
literature-were optlonal with Iatin in the second year.20 This
waswphe extent of the offering in the English language depart-
ment,

Thig course of study was followed until 1890, when the
board repqrted‘the change "as agreed to by the Faculty of the
State‘University on May 9, 1890".21 The first year's course

required "composition work based on historical subjects, to be
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Kansaw City,

18 Sezgnt Report of the Board of du‘vti,_
Kansas, 1893, D 57.

F19° Rgport of the Board of ggc@tign, Kﬁn@aa City, Kansas,
1905, pe 39

'20 Report of Wichita Public Sechools, 1882, pp. 172l

21 Report of Wiehita Public 3chools, 1890, pp, 26-29.
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corrected as to grammtical structure and expression; one clas-
sic to be read critically in clams, and one to be read out of
school, the latter to be tested by ss essay or eaééys on each",22

The next two years' work continued with Lockwood's Lessons in

ish @ndjLounsbury's History of the Ensmlish Iansuage, and in
addition, classies for each year,
+ In 1908 the English department stated the aim:
Let us insist, rather that our Hiéh School graduates can
use the English Language fairly well, can speak and write cor-

rectly, can interpret with éade and intelligence, another's
thought, printed and spoken...23

Fort Scott High School

The Manual of the Board of Education of the city'kof Fort
Scott in iééi’reported the organization of a'high school which
was to conéist.bf four departments:vGeneral, Classical, Normal,
‘and Commercial., The General course, said to be "for general
education" was comprised of Iatin, Greek, French, and hiatory.
_ Rhetoric was a.subje?t of study in the secong end third years.
The C}assical course, "for college entrance", was primarily
Latin, with a small amount of composition in the third and last
year, The Normal course, "for those who wished to become
teachers", was principally a weview of common school subjects,

while the fourth was specifically "designed for those intending
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22 Report of Wighita ¢ B 1890, P4 29,
23 Report of Public Sehosis of Wiohita, 1908, p. 14,
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to become Civil Engineers and Surveyorgh,~4
Fort Scott did not graduate ‘& class until 18802-and by
1883 had dropped all but one course, Ag for the English of-
fered, this consisted of two years of elocution and a third of
English and American literature,<d
The course remained the same until 1888 when the following

plan was adopted for the Bnglish work:

English Courses

Iatin «- Modern Literature -=- Scientifiec

lst year
English 0 ‘ 0 0
-2nd yeart ’ |
- Eng. gramn. I 1 0
drd year
" ‘Rhétoric 1 1 1
Am, 1it, 0 0 +

By 1890 the board reported that the Iatin course had been
approved by the UPiversity of Kansas, and the study of -the clas-
sicalwas outlined, together with the work in the text of Lock-
wood, and that of Lounsbury, for the second and third years,
respectively, In each term nine essays were required, exactly

as given for the Topeka High School.27
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24 Manual of th Board of _duq&tioy.gi the Qity of TFort
Scott, 1871, ppe. o0~ o

T Seventeenth Annual Repoxt of the o@rg of Bducation of
the City of Fort Sgott 1883, De 3s

26  Manual for lﬁﬁﬂ, Fort Scott, Kansas, p. 33,
27 ;hggg;_for 1890-1, Fort Scott Kansas, pp. 44~é6.



Junction CGity High Sohool

The report of 1883 for the schools of Junction City,RKansas,
showed that this three-year high school was offering rhetoric
and composition for the second-year stu@ents. The seninrs were
given a half-year of English literature,<8

By 1887 Junction City had adopted the study of the olasslcs
recommended‘by the University of Kansas, Two courses were of-

fered, . The English subjects were as follows:

English Iatin
1st year Rhetoric Rhetoric
2nd year English literature ww-ne-v.
3rd year English literature  English literature
, Grammar review Grammer review 29
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26 Report of the n Gity Scho g%@, Junetion City,
Kansas, ld86. Ppe 1wl % N

R9 First Annual Report Q%._ﬁs.ﬂu&ﬁﬁwﬁa.gkﬁzaz@vh“w
Junction City, Kansas, 1887, ppe




CHAPTER V
HIGH SCHOOL LITERATURE SINCE 1895

Up until 1895 the influence of the University of Xansas
upon the high schools had been more or less indirect, princi-
pally through the entrance requirements, the topies for the ex-
aminations having heen listed in the annual catalogues, In
order to further the co-operative plan with these secondary
schools over the state, the University of Kansas, in 1895; ed~-

ited and distributed a Circular Touching the Reguirements in

English for the purpose of making "the existing requlrements
more effective toward bringipg to ih@ University students ade-
quately prepared in Engliﬂh".l

According to these requirements an understanding of &
classic entailed the following knowledg@ of :

1, All obscurities and allusions,

Ro Meaning and history of unfamiliar words.,

3, Period of literary development,

4e Reasons why it‘belongs to this period,.

5, Classification,

G, Circumstances under which it was writien,

T Influences surrounding the author and the work.

3. Substance of the material.

nnuﬂudumvﬂ-ﬂv.n.n--u—nn-lm-lmivwmmm—wwa.w:mmlhlvwmtmhmumwwommu-&ﬂﬂnMwmﬂ“mwmﬂﬂmmmmmmwm

1 A Circular Touching the .
versity of Kansas, 1895, p. 0.
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ié; Form, _

lO. éharé.cterfs. _

11, Character of style.Z2

| Thé'information in the circular continuedlwith'

Thls much accompllshed a good beginning will have been
made, and the special direction of further study will, depend
upon the work studied and the character of the class,3
o In the thlrd year, when the language hlstory was to be
taken up, not only the periods of development and their elements
Were to be studled but the leading principles of phonology and
etymology were to be touched upon and the history of all 1nflec—
tions were to be treated in comnection with the review of gram-
mar wh;le word formation and word history were to be introduced
at the appropriate time,

| In the teachlng of this material, the circular suggested
that the instructor "make free use of facts and illustrations
gathered from classroom reading'. 4 This statement implied that
the olassics were to be used for the purpose of analysis.

Not only Was the literary materlal to be utilized in the
teaching of philology and etymology, but the classics were to
"provide the pupil with interesting subjects for his composi-
tion work; and conversely, his essays should be made to test

his appreciation of literature".5

Texts, such as Genung's Handbook of Rhetorical Analysis,
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2 A Circular Touching thé Reguirements in ZEngligh, Uni-
versity of Kanaas, 1895, p. 17,

5 Ibid., p. 17,

4 Ibid,, PPe R6=7.

5 Ibid., Pe L6,
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and Bradley's Orations and Arguments were recommended, both of
which contained literary selections for the purpose of analysis,

The classics in the cireular were outlined in a quite defi-
nite manner, In the manuals which were published during  the
succeeding years, the University, endeavoring to make the course
specific and uniform, brought about a much more limited selec-
tion in classics,

The University of Kansas was the guiding force behind the
éecondary:Epglish curriculum until, in 1905; the Session Laws;
Section I, of Chapter 387, gave the Board of Bducation of the
Btate of Kansas the power to prescribe the course of study for
the publlc schools of the state, and to reVJBe these laws when-
ever the 1nterests of the schoolé requlred it, This course
fox: the hlgh schools was published in 1908, The attitude
toward the Uhlverslty regquirements is explained in the follow-
1ng statement~

The character and scope of each wnit in any subject shall
conform to-the definition recommended by the University of
Kansas, which is also the definition of the accredited colleges
of Kﬁnsas.~6

But the requirements which oompe;led the teaching of the
prlnclples of philology and etymolo ¥y, the history of inflec-
tions, and the history of words, had been dropped by the Univer-
8lty. On this pointjthe course of study stated; ,

The re@ulrementa in English for admission to the University
of Kansas - requirements that are now standard for all American
colleges as formerly stated - comprisge only English literature,
meaning classics chiefly, and English composltion, 7

Thé recommendations which were concerned with 1itératur@

B R R L R e R e e R R e

6 COurse of Study for High Schools of é@ggﬂw, 1908, p. 6.
7 ﬁdo, Ps 13,
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were a8 follows;

1. That the prescribed books be regarded as a basls Ffor
~ such wider courses of English study as the school may
arrange for themselves.

2. That a certain amount of outside reading, chiefly of
poetry, fiction, blography, and history be encouraged
throughout the entire school course,

-3+ -That in the high school, subjects for composition  be

: taken partly from the preseribed books and partly from
the student's own thought and exXperience. 8

- The third recommendation was a departure from the old idea
that.the literary work should furnish the basis for composition
work., The same thought was expressed agaiﬁ in the suggestions
on outside readings:

Abstracts and summaries of books read should never Dbe re-
quired as composition exercises except when absolutely neces-
sary, -as they hinder the growth of that independence ‘of view
which is essential in the critical study of literature. To
maintain and develop ease and originality of expression, fully
half of the composition exercises should be based on the stu-
dent's experiente; that is, on his present or past observation;
and on occasion, exercises may be partly or wholly imaginative.9

This change in subject-matter and methods was in keeping
with the growing sentiment against the use of the essay in high
school, Periodicals of this time have much on the topic. The
tendency to discredit the essay was expressed by Allan Abbot,
Teachers! College, Columbia University, who told the =English
teachers that: "The essay has always been a stumbling-Dblock in
high school 1iterafure", and "The whole busliness of the es88aY...
seems totally unrelated to anything now going onn,10

This chénge in the approach 1s very noticeable in the High
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8 Course of Study for High Schools of Kanegs, 1908, p. 13,

9 Ibide., p» 18s “ ' ) ‘

10 . Allan Abbot, "High School Course in Periodical Iitera-
ture", ENGLISH JOURNAL, Vol. 2, p. 422,
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gchool Manual No., 9, of the Department of School Vipitation of
the Uhiversify of Kansas, 1911, where the suggestions on litera-
ture read as follows:

. The second object is sought by means of two lists of books,
headed respectively readlng and gtudy, from which may be framed
e progressive course in literature covering four years, In con-
nection with bvoth lists, the student should be trained in read-
ing aloud and be encouraged to commit to menory some of the more
notable passages both in verse and in prose, As an aid (0 1it-
erary appreciation, he is further advised to acquaint himself
with the most important facts in the lives of the authors whose
work hé reads, and with their place in literary history.

8. Reading. The aim of this course is to foster in the
student the habit of intelligent reading and to develop a taste
for good literature, by giving him a first-hand knowledge of
some of the best specimens. He should read the books careful-
1y, but his attention should not be so fixed upon details trhat
he fails to appreciate the main purpose and charm of what he
reads, '

ﬁ¢ Study. This part of the requirements ls intended as
a natural and logical continuation of the student's earlier
reading, with greater stress laid upon form and style, the ex-
act meaning of words and phrases, and the understanding of al-
lusione,” For this ¢lose reading alé provided a play, & group
of poems, an orgtion, and an essay... 1l

waever, there wag as yet no emphasis upon the different
literary‘fofms, - only the provision for various types_of read-
ing'material. Ihe order of types - meaning narration,descrip-
tion, exposition, and argumentation - were to coordinate with
composition WoTk.a
| The universities and colleges by this time had dispensed
with the‘chroﬁological approacl, The committee suggested that
the later authors be taken up first, that prose of all xinds
should precede verse, and that American literature, "if inclu-

ded" 12 might precede Engllsh, It was recommended thot  cole

11" High School Menugl, No. 9, University of Kansas, 1911, "
ppe 5=, ‘. ‘ .
12 Ibide, De 12,
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crete types be placed before the reflective and abstract. Rice
‘lish teachers were cautioned as to changing snd subsiltuting
classice, for fear that in so doing the course might be weak-
ened.’

~.The courses of study for 1912 and 1914 mentioned that the
classics had been graded somewhat carefully, The first year
was to deal with the simple narratives; and with descriptive
prose and poetry and with "Shakespeare in a tragedy of univer-
sal appeal".15 The second year's work was to consist of narra-
tion~and’ex@osition, in poetry and in prose. The third year
inéluqéa;the more di@fioult poetry, a tragedy, an @%eay; and an
argumentative speech,

In teaching, the aim was that the student might know the
subject-matﬁef, for if he knew this, it was believed that he
was prepared to examine a composition more critically when it
was ;ecalled te his mind by the study of the history of litera-
ture, The poems recommended for collateral reading were G0 be
read and enjoyed, but not subjected to too close analysis, Much
emphagis Was)pl&ced on the memorization of bhoth prouse and poetic
compositions, for they “"afforded excellent drill and at the same
time increased his working vocabulary®,l4

Iiterary productions were now out of the range of composi-
tion writing. The suggestlons were stated: "The subjects chosen
ﬂhould; for the most part, be concrete, carefully limited, and
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13 %oursg of Study for High Schoole of Kansas, 1914, p. 24,
14 Q,o. Pe 27, »
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within»the pupilts experience"ol5
This was a period when thnere was much argument as‘to the
proper relation between literature and composition, Qpinions
differed greatly. Carpenter, Baker, and Scott, "in their text
The Teaching of English, had stated:

The question of the relation between written composition
and literature is a perplexing matter, and must be solved by
each instructor according to his own experiefce and in connec-
tion with his own methods and general policy. Many success-
ful teachers hold that the composition work should be kept in
close relation with the work in literature as to be almost, if
not quite, a subdivision of it... basing their theory on the
ground that the works read in the coursge in literature serve
naturally, not only as the student's inspiration, but as his
modela..,‘lt may be objected on the other hand, that master-
pieces of literature are scarcely normal models for high school
students, Masterpiedes are the works of men, not boys,- and
men of genius at that, 16

But. the unlversltles and colleges drew distinet lines be-
tween the teaching of literature and composition when they re-
commended;that‘definite days be set apart for the instruction
in these‘sdbjects.‘ This plan was suggested in the course of
gstudy for the”high schools of Kaunsas, With this division read-
ing;and Writing became separate proéesses. It was felt that
the rhetorical element did not interfere so greatly if the 1itw
erary selections were read, laid aside, and returned to later
in the étudy of the history of literature.

In the Course of Study for 1917, the definite aim in the
teaching of literature was to lead pupila to read, with under-

standing and growing appreciation, some of the good things in

15 Courge of Study for High Schools of 5@n§@s, 1914, p. 27,
16 Carpenter, Baker, and Scott, The Teaching Of gl il
Ps ?xso
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English and American literature; to develop familiarity with

writers; and to create a desire to read books and periodiocals
. v L

of the better kind,'' To these purposes an ethical value vas

- added, namely: "To lead pupils to higher ideals of life and

conduct by arousing in them an adwmiration for worthy characters

and noble deeds portrayed in literature".18

As to the literature courses of the vast, the State Board
of BEducation said: >

+ Another factor that has operated to prevent the realiza-
tion of the expressed aims of the English course is the failure
j ome. teachers to realize that high-school boys and girls are
~children, with the capacities and the interests of children,not
advanced college students doing seminar work...., Teachers have
talked learnedly of type forms, of the essential elements of
the short story, of the origin and development of the drama, of
the various types of versification, of intensive studies, and
50 interminably, and students have failed to respond with in-
terest and have gone forth from school with a resolution to have
nothing to do with literature, .

It should be recognized that it is not the purpose of Eng-
ligh courses to develop literary critics. In general, inten-
sive studies of literary masterpieces are out of place in the
high school. @ The principal purpose of the courses in  litera-
ture is to develop a liking for writings of real merit. All of
the presctibed reading of high-school students should be of
this kind,  And it would seem to be the logical plan to begin
with that which most appeals to the student and lead gradually
to the higher forms of literature and those more difficult of
appreciation,... Some of the knowledge of the history of 1lit=
erature is well, but that is of secondary importance., 19

.That same year the plan of study in English was changed,_
for the breach between literature and composition was widening.
The method whereby three days were alloted to literature, and
two days to composition, gave way to one term's work in each,
The course of‘study listed the followlng advantages:
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17 Courgse of Study for High Schools of Kansas, 1917, p.J,
18 Ibid., ps 5.
19 Ibid., ppe 7-8.
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1. Gives composition its due proportion of time.
2? Makes for continuity of work,

5. Allows for separate grades on composition and
literature.

4o, Is ip line with progressive educational poliéies
and 18 a growing practice in English courses, 20

Thg literature for the very first term took up American
writers, which course, it was stated, was not intended to De
that of the history of American literature but rather a study
of American authors to develop an acquaintance with and an ap-
preciation for these writers. A wide reading was suggested,
rather than an intensive study of a few selections,

The plan of teaching the history of American literature in
the freéhman year had received much unfavorable comment. It was
a prevailing practice but met its just share of criticism in
such articles as Elizabeth Lodor's when she said: '"Do you*know
of any place in which history of American 1iteratﬁre‘ is still
tsught in the first high school year, with the results that the
children discourse learnedly of the transcendental movement?...
By the way, does anybody know where we acquired the idea - that
history of American literature belongs in the first year?" £l

The chief revision of the reading course lay in the lengthe-
ening and broadening of the list of materials, The inatructoré
were allowed much more cholce than ﬁreviously. The collateral

readings introduced late works, by both American and English
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20 Course of Study for High Schools of Kansas, 1917,pp.8-9,
21 IElizabeth TLodor, "Shall We Teach the Hotory of Literaw
ture in High School?", ENGLISH JOURNAL, Vol. G, p. 606,
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authors, such as: Kipling, Tarbell, Tarkington, Mark Twain,
Willi@m Allen Wnite, Wiggin, Barrie, Chesterton, GChurchill,
Bangs,- Helen Hunt Jackson, Roosevelt, Wister, and others, Also
additions were made in the course of sections dealing with cur.
rent literature and newspaper writing.

Al) explanations of the aims, methods, ete.,, were still
emphasizing the fact that "no classic should be studied too
analytically; there is too much danger of creating a distaste
for the wvery bqoks that should be appreciated™, R2

- In the @Gourse of Study for 1921 the aims of literature were
appreciation and delight in reading. The explanation continued:

It is the first year that the student should be brought to
love reading. Therefore, the most popular types of literature -
narrative poetry, easy fiction, and drama have beén chosen; and
a long list of readable classics, varied in difficulty and type,
has been prepared, enabling the teacher to adopt the course to
her class. She will steer between the two extremes of wearing
out a classic by teaching it too analytically and of allowing
students to race through it without learning anything definite,

With freshmen the dramatic instinet is strong, also the
interest in epie and romance. They should learn to read ima~
glnatiVPly, pleturing scenes and persons... 23

In 1921 the course of study first provided for the organi-
zation of courses by the type method. The selections. = were
listéd for class study under the following classifications: (1)
Epic, (2) long narrative poem, (3) play, (4) novel, (§) short
story.24 As for the collateral reading, the statement was
made ;

| The lists of reading have been lengthened and the books
heve been classified to ald every pupll in finding the right
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book for his'interests and reading power <0

The ne e S .

e new method of reporting on these readings ecalled  for
these points, only:
~1s Author - date - type.,

2, Theme;and purpose,

b¢ Btyle,

4, Main ideas,

5. Criticism,<6

As for the quantity read, the board believed thaet much nore
impo;tant then this was the intelligent understanding of what was
read. One of the new objectives was the development of the ime
agination and sympathy, Since many teachers had objected to
the essay course as too monotonous for second-year pupile, this
was changed to work in the drams and novel, On the teaching of
poetry the board sugsested that:

Care must be taken not to call atiention to the form before
the pupil grasps the thought and mood of the poem @8 a whole,
The real purpose is to enhance his pleasure and guicken his in-
telligence, not to make him analyze rigidly. 2%

The suggestion is made that the study of literature by the
historical approach be left for the advanced fourth year &tu-
dentg, Concerning this, the course of study said:

The history of literature and events contemporary with Lit-
erary movements can be either an illumination of the classics
studied or a dead weight of boredom.... A background of history
and biography is essential to culture, but the painful wid pge
chanical swallowing of regular doses of any speciiic text du

English literature crectes a dislike without imparting  much
useful information. 28
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25 Course of Study four High Schools of FKulsas
26 Ibid., p. 18,
27 Jlbid., p. 55,
28 I'bid.-, Pe 84.

1921, p. 18,
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In this same year an attempt was made to answer the quos-

tion:

Vhat information, what habits, and what forms of skill

should a high school graduate possess in regard to reading? It

was summed up in the following points:

1.

The

He should be able to recognize the chief literary types.

H@ shoul@ regard a book as a full scenario for which
his imagination must film the moving pictures - in other
words, he should do creative reading,

He should read & good newspaper daily.

e should read a good literary magazine,

He should know how to do both rapid and intensive read-
ing. 29 .

study by type, the creative approach to reading, thie

introduction of good contemporary material, and the recognition

of the two kinds.of reading are all new ideas in the teaching of

literature. The idea of creative reading has furnished the bha-

gig for such studiees in literature as June Downeyv's Creative

Imagingjion.oo This method of study received further considera-

tion in Kansas when the course of study gave, rather comprehen-
‘ » D

gively, the points to be taken up in the imasginative study of

poetry,

The collateral list in the Course of Study for 1930, ar-

ranged for the reading interests of freshmen, included one hun-

dred seven volumes under the following titles:

1.

S e et oE O T

Eaéy Readings with Youthful Appeal.
Novels Blightly More lature,

Short Stories.

Coursc of SBtudy for High Schools of Kansas, 1921, p. 86,

June Downey, Creative Imagination,
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4, Travels and Adventurcs,

5, Biography.

6., Myths, Legends, and Homanc@.

7.  Nature and Animallpife.

8.‘ Character Sketches,O%

The sophomore work for 1930 called for a modern novel to bhe
studied in class., Up to thig time modern works had been re-
served for the collateral reading lists, In all literature stu-
dy great emphasis is now being lzid on the dramatization of all
material which will lend itself to such treatment; and, in keep-
ing with the idea of self-expression, the students are encouraged
to giVe their reactions as te what they like and dislike.

The directions for the study of the essay and poctry in the
third year stated that the teacher must:

.olet the pupil begin with easy and attracfive selections
of modern topics, As they gain interest and skill, she chal-
lenges them to higher flights. Appreciation cannot be forced
or instantaneously educated; spontaneous enjoyment is the first
criterion, and digcrimination is a distant second.... The facts
as to the student's real tastes should nét be ignored nor con-
demned, but may be gradually transformed. Boys ' should not be
compelled to admire languid lyrics, for instance. 32

According to the present arrangement in English the subject
of American literature and much of the contemporary material is
left for the fourth year. Since this course is elective for
seniors, it so happens that many of the high school students
leave with very little work in the literaturc of thelr own coun.-
try, either ﬁast or present,

‘Eér the last ten years literature has been defined as "the
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3L Course of Study for High Schools of Kansags, 1930,
Pp. 23-4 and 31-3s,
o8 M" Poe 50.
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expression of life in terms of truth and beauty", and might be
summed up in the words of Sterling A. Leonard:

' The substance of the entire study is that enrichment of
1ife comes about through genuine and intelligent attempts to
reconstruct one's own experience into the perceptions and ideas
in excellent bocks, 33

The three aims for the study of literature in 1930 were
stated as follows:
1. To discover the distinguishing elements of each type.

2. To study a few examples carefully.

3. To read as widely as possible in the time remaining.°%
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33 Sterling A, Leonard, Essential Principles of Teaching
Reading and Literature, p. 337. -
" 34 Course of Study for High Schools of Kansas, 1930,
ppe 70-T71,




CHAPTER VI
SUMMARY

Ll ihe early high school, in general, lacked organization.
Enrol;ments were small and there were few teachers. Many of the
high schools in:%hét are now the larger cities of Xansas  had
less than fifty students during the early years of their exis-
tance., As a rule, there was an overabundance of courses and
of subjects within these courses, both of which changed  from
year to‘year, The elementary school received the greater ate
tention, %In the early course of study, a booklet which would
probably average forty to sixty pages, the high school section
Was‘usualiy found on only the last eight or ten pages. Willis
H., Carothers attributes the emphasis upon the elementary school
to the fact that the pioneers were young people with small

childrenal

2, The classical course was the most usual, being neces-
sary to meet the requirements of both the public and the  uni-
versities and colleges, The layman, as well as the school of-
ficial; believed that the road to true culture lay in the atugy

of the classical languageSa.

3, As long as candidates for college entrance werc exam-

-mm——-p»——n—-—mmm—-m--a—--—-qq---cup-——m--.m.--"-_--—o--——ummumn—.——mu_,_.-nmmmm.,..*

1 Willis H. Carothers, "The Growth of the Kansas High
School®, TEACHING, Vol, 18 ({December 1915), p. 5
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ined primarily in‘"Latin‘grammar, Caesar's Gommentaries,

Cicero's Select Orations, six books of the Aeneid, forty-four

exercises in Arnold's Iatin Prose Commnos

itionsn, Greek grammar,

and Xenophon's Anabasis to the fourth book" 2 there was o very

small chance of English gaining a foothold,

4., ' English, as a school subject, was thought not +to have

disciplinary power,

B, TVWhen the sentiment toward the classical courses began
to change, schools, as a rule, did not abandon the claseical
gubjects, but added other courses, Mony times small high

schools were offering as many as five, six, and seven courses,

6. The first departures from the classical studies was in

favor of science, and with science came the gtudy of German,

7. In the Bnglish studies, grammar and rhetoric were the

first to apnear.

8. In the study of rhetoric the emphasis was placed upon
the forms of discourse, figures of speech, and niceties of ex~

pression, rather than upon the thought,

9., Because of this emphasis upon the written and spoken
word, masterpieces of literature were introduced as gxamples of

the ultimate in good expression.

10, Rhetoricals were general requirements of all atudents

in an extra~gurricular Ffashlon,

. * T L L L L
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2 Qatalogue of bhe University of RKangsag, 1564, p. 1B«
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1l Elocution was then added. As much as two years: of

3

work in this were sometimes siven,

12.  In written work the essay was the favorite 1literary
form, ~ Oue of the most popular texts of the early perlod,

Shaw's New History of English and American Literature, was '

written in this style,

13, Liter&ture first appeared as a subject of study, not
separately, but under the titles of "Literature and Rhetoric",

ahd "Literature and Elocution",

14, Titerature as a separate subject of study came in as

gl optional course,. Often ILatin was an alternative.

15, Text books in algebra, geomeiry, Iatin, and the sci-
ences, appeared much eaXlier and were much more plentiful than

texts in literature,

16, When literature texts appearced, the majority were hig-
tories.of literature; and criticisms of the early work state

that the study was about literature, rather than of literature,

17, Vhen literary compositions were studied, the intensive,
"word by word" study made 1t necessary that the selections e
extracts from the work of an author, rather than a consideration

of the literary product as a whole,

13. The time devoted to the study of English literature
varied as much, if not more, than thuat of any other subjeet of-

fered, The periods ranged from one and one-hzlf, one, and one-
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half years, to twelve weeks, or to none whatever.
19, In the early courses the study of English literature
may be interpreted to be a study of the literature of England,

for invariably a study of the two was written as English and

American literature, and, in time, American literature stood

v

alone,

20, After 1885 there was a definite attempt in the high
gchool to offer courses in English, both language and literature.
This came with the movement to teach for the greatest good to

the zgreatest number,

21, From the very beginning literature has been considered
an advanced subject of study. Taught from the historical and
scientific viewpoint, it was almost necessary that the pupils

stUdyihg literature be among the more matured.

22, The definite form of entrance examination in. Engl@ah
required by the University of Kansas actuated the study of the
classics in the high schools, for the lists of classics, on which
the ex&minﬁtiops were to be based, were published in advance by

the University,

2%, ‘The mebhiod of testing the work in the clacsics placed
the emphasis upon form rather than thought, since exoéssive‘
stress was placed upon speliing, punctuation, ildiom, and divi-
sion into paragraphs, 'Subjects for these compositlons were
taken from the claggics,

24, Hssays were reqguired, not only in the entrance exsm.

\
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inations, but the school work required that there should be nine

esgays written each term upon subjects from the c¢lunzics,

#

~

25. Syntactical and etymologlcal annlyscs were regquired in

thte study of the classics.

26+ American literature received its first definite atten-
tion with the introduction of the classics in the high school,.

¢

27, The Kensas University, by its requirements for the ape

proving of the high schools, by the entrarce examinations, and

by recommendationsg in publications, such as the Circular Touch-

ing the Reguirements in FEnglish and the Manual for High Schools,
practically dictated the course of study in Inglish for the

state.

28, The University recommended that the history of the
English language, the history of English grammar, word histoxry,

and the like, be taken up in the high school course, along with

the history of English literatule,

29. The requirement of three years of English for cel@ege

entrance definitely placed English on the list of constants,

30, 'The University, in oltempting to mazke the course uni-
Fform and specific, limited the number of classics which might be

ptudied.
e

5le During the mningties the central ldon In Zoglish  was
the coordination of literature and composition, The cliange

came 1n 1908 when the regulution was nmade that ol lesst hall of
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the composition work should come from the pupil's own experience,

§

S2. HEntire differentiation came with thoe recommendétion
't-'f"-"::, 't one o :s""“-(_":a't i .bm rd e o 8 () e K
e ¢ semester be glven to each of the subjects -~ composi-

tion and literature.

33« The grading of classics according to difficulty, sub-
Ject matter, and interest dates from 1915, approximately. In

1908 the essays of Bacon and Emerson were studied in the first

year, while The Ancient Mariner and IThe Degerted Village  were
reserved for the seuniors, Philology and etymology have Dbeen

abolished for even the fourth year students,

34, Of late years it hag been thought that studies must

begin where the pupil is -~ in experience, in knowledge, in in-

terest, and in capacity.

R4

y
L%

38, The twentieth century has seen a decided reaction a-
zainst the grind type of study as a destroyer of appreclation,

and instructors are continually warned against this.

A, %6, The present aim has been, not only for an appreciation
- of and a delight in reading, but for the cultivation of a large

and sympathetic viewpolint.

7. Reading lists have been extended to allow much cholice

on the part of both the instructor and the pupil.,

T 28, The intensive study of, not only history of language

and'grammar, but also biograply and literary style has been

condemned,
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39. Iype study has been adopted, especially for advanced
students, as being the pupil's viewpoint, since in unguided

short stoxy,

reading he has thought in terms of type, -- novel

drams, 0r poem,

40. In these studies an effort has been made to procure

a variety of types, displaying a variety of moocds.,

4}, The present goal in literature seems to be that the

s student may arrive at the point where he reads creativelyv,

42, Present day courses are much less dependent on texts

than formerly.

5 43. American and contemporary literatures are now receiv-
ing much more attention than they were even a short time ago.
It is an attempt to remove the idea that literature as an art

welongs to the past.

44, The study of drama and creative dramatic work are
recent additions to the English coursec,

In summarizing the tendencies in the teaching of llterature,
it may be sald that:

-1, Meny aims have been stated, but the purposes, as a

whole, have remained chaotic,

Ze The literary materials have been guite definitely Spece
ified through the influence of the University, and later, through
the courses of study. It hag been generally agreed ﬁh&t the

guality of the literary wmatcrials must be indisputable,
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S¢ - Class room procedures have been indefinite, and very
few practical suggestions have been offered the instructors.

4. Present mathods are discredited for the reason that
they are too’analytical, appreciation being destroyed in this
mannexr.

E, Since the ordinary examination ig considered an obsta-
cle in the development of an appreciation for literature, in-
gtructors are continually searching for new and better means of

testing in these courses,.
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CHAPTER VII
TEXTBOOKS IN LITERATURE COURSES

In an eg@mination of the lists of textbooks in . the eally
courses of study 1t was found that texts on literature appeared
much later than‘those on the classical subjects, such as Greek
and Latin, Iiterature was usually included in the list of sub-
Jects but th? gpace allowed for the insertion of the title re=
mained blank, a fact which, alone, would serve as evidence of
the instabllity of literature as a school subjeet in the early
periodo

In general, texts for high school use were not so plentiful
a8 were those for the elementary division, Consequently,in the
nigh school there was not found the wide variety of textbooks
that there was in the comuon school, : -

Before the State Teachers' Association in 1883, Spperinten:
dent MacDonald, in making a plea for county unifgrmity of books,
stated that, in an investigation oflthis problem, 1t had been
found that in the elementary schools of Leavenworth County alonhe
the following different kinds..of texts were beilng used: Readers,
ten; arithmetics, five; geograplies, eight;'grammars, seven;hig-
tories, nine, Similar conditions existed in other counties as
well,

In the high school, a group of six texts would include those

most comuonly used. Of these, the titles of Shaw's Histocy of

English Literatlure, and Swinton's Studies in English Literature



ocourred the moat frequently.

Shaw's Texts in Litersiure

-Shaw's Qomplete lManual of Znslish Lilerature was published

in 1674 as o revision of an early volume entitled Qutlines of

Ergglieh Literature, The Tirsgt edition had been intended for

&

L

college use, but, owing to the want of a nore suitadble texthodol,
it had come inte extensive use in the hizh sechools and seademics.
A Ty S S, - 1 9 s e iy g o g
- The Manual wes revised by Truman Backus of YVassar College,

with three purposes in mind:

=

(1) To improve the logical arrangcment;
2 To corrset the lack of unity in several chaplters;
2) To simplify the style. 1

Backus stated that Shaw's "abounding use of relative con-

L

gtructions and his lnvolved sentences defeated his purpuse Lo
some “extent; for they defled the patlience of many students," 2
It was his object to prezent a mucit Tuller diseussion of
0ld and Middle English, and to this in-the revised text he gave
three chapters, = He had attempted to omit authers who had not
contributed to the historical development of the country. Those
figures whon Shaw thought to have wielded the gr&atewt influence
in literary history were presented in essays: Chaucer, Sponger,
Shakespeare, Bacon, Milton, Dryden, Pope, Swift, Addison, John-
gon, Goldsmith, Burns, Scott, and Byron, Backus did not inters
e e om0 s o 1 93 £ 5 e 5 e 1 8 e o 2 L o 0 e 2 7 S -5 4 25 5 S 8 4 70 2 3 5 B 1 o e

RIHYIEN

Lsl oand  Amcricau

1., Thomus P, Shaw, A New Hiotory of

Literature, pe ik
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fere with this arrangement except to insert subtitles, with the
iden of making the book more adaptable to the alussroom.

Shaw had refrained from discussing any author living at
the time of the publication of his first veolume, and so Backus,
in revising the book, included those who bad diesd since Shaw
hed written the earlier copy. So, in keeping with Shaw's idca,
Backus considered no author who was living in 1874,

.. Ten years later he enlarged the edition to include a short
sketch‘of "English Iditerature in Amecrica, " to which he devoted
eighty-four pages of a five hundred page book, "in complisnce
with a general demand from the teachers," O The introductory
statements to this section wers apolosetic in nature for the
reason that ‘America has no literature,' and at the same time
resentful toward the British for reminding Americans of this
situation. The short history wa s divided into three parts:

(1) Colonial, (2) Revolutionary, (3) National,

In the Znglish history division of the text, besides the
chapters which were egsaye on the prominent literary oharactgrs,
others were devoted to less important figures in each period.

In spite of the statement that all who had not contributed to
the literary development were omitted, many were given space Wio
have long aiﬂae been excluded from literary histories. A large
number were considered to whom the author gave as few as five
lines,

Detailed material was presented on the early, the IZlizabe-
than, and the Restorstion drama, = Tolm Locke and the philoso-

=

S5 Thomas B. Shuw, New History of English and American
Iiterature, p. zi.
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phers agd theologiang of his time were discussed in an orbended
chapter,

Thoe text was in very sumall and tnattractive priant and wus,
on the whole, a rather dry compilation of faets, wriptem wilth an
eye to form, as well as to the higtory of literature.

Shaw's Cholce Specimens of English Literature was not as

widely used as was. the history; however, Leavenworth used both

texts down umtil 1E90, when Brooke's text was adopted.

The Choice Specimens of Enzlish Iiterature would very nicc-
1y supplement the history, a5 1t was a ook of extracls from
Eﬁglish'literary selectionsg. Mo Am@ricgn material was COlm-
sidered, -

Although spoken of as Shaw's work, the text was really that

of Shaw and Smith, since the book was revised for American stu-

dents.,  The following swmary shows that the new edition at-
tempted to:

1. Include some 6f the besi Bnglish authors omitted in the
- previous text, : S

.

2. Omit whotever was. of inferior intercest,

.

3. Abbreviete the passages of needless length and those -
s i ot ia,

4, Omit passages containing Greek and Lstin guotations as
thege were embarrassing in scminaries in which the an-
client classics were not studied, ‘

5 Strike out passages on the score of coarseness and bad
taste, questionable truth, or doubtful morality.

6. IHxchange prosale ahd somber passages For thome of more
poetic or cheerful caste, 4
4 'Thomes B. Shaw, Cholce Specimens of Inglish ILiterature,
Phe H=b,
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The first portion of the text was devoled o extracls from
varlious Anglo-Saxon manusellyio, Alber Whio very shert selec-

tiong from the various aulhors wore glven, In place of select-
ing some one literary composltion by each writer, the plan in
thiz book was that of giving whort portions of several composi-

bo o used oo cxmmples of

tions, . The dramas of Shakespeare mipght
such selections, from which the fellowing rnuibsrs of lines were

b

given: As You Like It, twenty-nine; lMeasure for Nessure, HevVel-

teen; Merchant of Venice, nineteen; Julius Cagnar, sixtly-two;

&nd‘ull vhtly more from King John, Richerd IIX, and Heamlet. Near-

1y all were fawous passages that might eanily be used for men-
0Ty WOIk.

Thefe were ninetesn exitraots from the works of Milton,
eleven from Dryden, and nine from Pope, while lesser "lllerary
lightas" were represented with shorter selections. In Gzome
instances writers werce grouped accoxding to type, While otlers
were grouped in keeping with the historleal pericds. Very 1lit-
tle nineteenth century material was Ineluded. The last group
Waé that of orators, among whom were Purke, thie Pitts, Fox,

Walkintosh, and Canning.

Swinton's Studies in Englisn Liltewrmilure

™ip text was published in 18 and tho apthor Iod os his
&

4

objectlive the coordination of the subjeets ol literature  and

rheltoric, In his own words:
This volwae of masterpleces 1o deslgned to oecupy o place

at the neeting-point of literslore aod f%rt' sle o -- o reslore
thie twaln to thelr natursl ond frultiul relad: onuslip,  On the
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eide of literature it is intended ns the zecompaniment of any
class-book on that subjeet, furnis h o e hoedy of texts tou ke
gare fully read in connection with the hLﬁ«”wyﬂ; al and critical
gtudy of particular authors, =5 pursued in the eluss-room. On
the side of rhetorie it Swpyjl”” a working outfit of definiticng
and principles, thus tenching the pupil to "mamme his toola™:and,
further and more i@port&nt it applies the cahons of the liter-

o+

aryart to the analysis of +he texts presented, To this study,
I have given the name "Literary Analys ig", as a convenlently e-
lastic dbw'gnatlon under which may be anU"”L a great variety

of ekercises, grammatical =nd rhetorical, logical and etymolog-
ical, The Lit terary Analysis is o new feature {(at least T am
unacquainted with any class-book of selections in whiah the
kind of work here dcv:]oped is glven)j end it ig one from which
most valuable results are wntlcipate@. For surely such stu-
dies as are called for in the present work cannot fail to bring
the pupil in close and friendly contsct with those mizghty minds
whose "volumes pz raﬂount" conuuﬁtute the literature of our lali~
guage; 80 that he will no longer be reading about the mosters,
but reading the masters themsclies -- ascending with them into
the "heaven of their invention", and feeding his soul on the
divine bread of their high imsgining

ey

ThHe U

After a series of introductory pages deveted to definitions

I
of 1it erature and its various forms, definitions of alu figurés
of speech, flﬁur*” of gradation, Tigures of emphasis, and gram-
matical figures, explanations of the order of words, definitions
of the principal gualities of style, and anhexplanmtion ef  the
English vocabulary and its various elements, the text introduced
Shakespeare first because he was "on the topmost  peak  of
Olympus, " 6
The material on Shakespeare was typical of the O”gdni sa.tion

of the text, A short charzcterization was first given, taken

from the sonorous pagsageg of Dr, Johnscon; this was followed by

extracts were taken from Julius Coesar {the Ffuneral sc hn() and

The Mbrmh”nt of Venice (the trial mcene).
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In the literary anolysis accommaning the seene from

Caergar the Fnllonlﬂv materiels were niecked at randem:

. .efied. Vhat 18 the etymnology of thisg word?

2~3.. Then follow, cto., Cossivs, gmo, ete. Vhat kind of
"sente nceu'are thése, o wmmwt1c~11y congidered?

14-18, Rom

MaNs, , s Judge., Shov’ the ecomrasronding parts in
balanced sentence, What words are effoctive-
epeatéd? That synonym is used For "eensurc'?
LOERT s o 0 1111, What of the figure of speech in
tﬁim sentence, What zubseguent sentence has the
sane Llgure?

50, him hove I, Ts this the dirsel or
Give the derivation of censure ) ’“w :
pearian differ from iite modern meaning?

"rude®? Of Mextéhuate? ‘

146, It iz 1ot meetesodroved you. Analyze this scnience,

zﬁﬁ‘gél. “should move The stonoo. What figure of spéech?

240, Conspirators, Give the ctymology of this word. 6

:‘24“’ 26 °

In addition to the above material for study the text sup-
plied a detalled 1ist of definitions and a short sketch Trom
: H

Plutarch's ILiveg, from which the incidents of the burial scene

were talken.
Other literzry manterial, handled.in the same manner, ine

aluded:; Bacon's Essavys and Milton's LfAlle

zro and 1l Penserl'0so;

axtracts froa Butler's Phdibru: and Bunyan's The -Golden City; .

-
e

Dryden's Alexander's Feast, =»nd extreclts froan Swift's Sulliver's

‘ o i
Trovels: Pope's Bssay on Man {Bpistle I), and so on.

Among the American authors cluded in wan’on g text were:
Frenklin, Daniel Webster, Irving, Bryant, Emerson, Hawthorne,
Tongfellow, Whitticr, Holmes, and Lowell.

Studies in English Litersture was o large volume of some Bix

hundred thirty-eight pages, and one vhieh should well £ill  {the
purpose for which 1t was written, It was very thorougi, ws all

-8

6 William Swinton, Studics in Enslish Litercture, ppe 5-15.

e
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analytical studles must neeessarily b, Swinton used o ratlier

unidgue method of Introducing eriticnl materinl into his  textb,

antion on the author

Bzch author's work was preeccded by o

Lo W

Trom seme well-known critic, However, the text must lwmve been

Cleveland's Imelish Literasture

e

Cleveland's text (1248),althiough not widely used in Kansa
was the oldest one of the group. The author spolke of the book
a8 & "Compendium of English Literature, mh;onolo@ically arrenged,

k3 3 - ) o Ly
from Bir John Mandeville to William Covrpor, ™ /

Cleveland felt the need of some such book when, in 1834, he
opened up hieg girls' school in the city of Philadelphisa,

‘As to the selections which he placed in his book,he stated:

But if any should miszs some favorite plcee, let him  re-
flect that I could not put in everything, and be assured that
often, very often T have félt no Little pain in being compelled,
from my narrow limits, to rejeet picces’ of cchknowledged beauty
and merit, Let him propose to hlmsclf, too, the task of bring-
ing the beauties of Hnglish Literature into a duodecino of seven:
hundred pages, and Ian gsure he will be 1little ineclined to cef=
sure nmy deficlencles, T say not this to deprecate eriticism,..$

Ten months afler the first edition of fiftecn lhwndred coples
of the "Compendium" was published, the supply was exhausted.
Cleveland prepared a second edltion, zat which he aimed al the L~
provements sumnarizcd below:

1, The wddition of one hundred or more poges.

) 3 17 o A S0 W P o3
2e The inecluslon of thirtly-Tivo
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Se The‘aaditiOﬁ of some of the best prose writings of the
POETE.

4e  The addition of more "speeimens of the English female
mind, " 9

5. The enrichment of the text with sany mors "specimens of
eplstolary correspondence, " 10

6o The addition of more material where the extructs were
nsidered too meager,

7. The exchange of certoin passages for others which
brought out more clearly an suthor's style and manner
of erting.

It was a question in Clevelandts nimd ag to where one
should begin in the teaeching of litmrature, and so he inserted
this note:

In uging the "Compendium® with less advanced ¢lasces I have
deemed 1t bcotar to eommence with the avthors of Qu»en Anne's.
reign -- say with Addison -- and then, after having gone through
the book, to go back to cur earliest llinratarg beginning w1tﬂ
Sir John Mandeville. Cthers, on the contrary, may think it
more heneflelal for all students, at the outset, to be made fa-
miliar with our good old English, Thich is the better way,
every instructor will of course decide for himself, according to
circumstances, 11 '

Cleveland has done what the texts of that period did, in

general, He gave examples of several selections raother than a
reproduction of any one in its entirety. As a szmpling of this

method, the treatment of Pope might be shown, Fifteen pages
Were devoted to this lt@fhr’ figure, and, after a bliography of
two and cne-half pages, the followlng extracts were made:

1. Megpinh., (A Sacred Eelogue in TImitation of Viegil's
Pollio),

2y HBosay on Oritledzm,
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9 Charles Qleveland, IEn~lish Literature, pe 9.
10 I—LU.U.:, L)o :Jo
11 Ibid., pe 10




as The Seale of Being,
be Omnipresence of the EWLMJ.
. Ce Addresnz Lo Tulingbroke

. pe of the Loak.

ae. The Toilet,

he Des cr1ot¢mn of Belinda,

e. The Paron Offers Sacrifice for Buscess,

de The Sylphs - Their Functions and Emnloyments.

5, Ihe Dying Christian to His Soul.

6., Lelter to Steele, upon Farly Death.

7. Shakespeare (nraface

o

8, Homer and Virgil Compared (preface to Ilimd).lﬁ
The book was in small print and foot-noted guite extensive-

of an enopl=

the author all but admi tte it was a tast

r————

lyo

e
s}

mous amount of material, but of =such small portions that there

was little, as Bacon might say, to "chew, swallow, or dipgest,”

RBrooke's Inglish Litersture

The Reverend Stopford Brooke's Hnglish Literature was used
in tae Kangas High schools around 1890, approximately, The text

was publiched in London under the title of a Primer of Anglish

Titerature, and was a short hictory of one mindred fifty pages

1 .

Lrom Beowulf to Tennyson. It wos an attempl bto simplify the

AT nﬁgmunt of literary noaterisls for students of high sehoolg

. ]

and academics, The history was '1vided into eight periods as

Follows
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12 Charles D, Cleveland, Bnoticsh Titeroturs, ppe 40U=00,




a4

Lo Writers before the Normen Conguest, 670-1060.

e Fram the Concuest to Chauecr's Death, 10066-1400,

3¢ From Chaucer, 1400, to Flizabetlh, 1599,

4,  From 1599 to 1603,

¢ TFrom Blizabeth's Death to the Revtoration, 10605-1660,
6, From the Restoration to the Death of Pope anid Swift,

L660ml T4,
7+ Prose Literature from the Death of Pope and Swift  to
the French Revolution, and from the French Revolution
fo the'Death of Scott, "1745-185x.
8+ Poctry, from 1730-185%.15

L&llogﬁ’r English Titerature

Khllogg!s gﬂqlimh Literature (1682) was used as a text over
a lohg @eriqd of time, especially by the schools of Fort Scott
and Eﬁporia, The title mentioned thot the book was as "Enplish
Literature with coplous extracts from the leading avthors, BEnge

L1ish and American, " and adapted to use in colleges,high schools,

K

,
ha

and academies,  The author was Brainerd Kellogg, one  of &

w..u.“rhor., of Gradcd Lessong in Enslish, and Higher Lessons in Ing-

1igh, which were used in the comuon snd high schools of Kansas,
FOREE LY : : B :

respectlivoly, Rellogg was, at that tiime, Professor of Englich

Languase and. thnrﬂture at the Brooklyn Collegiate and Polytach-

niec Institute,
Tor this taxt the Primer of Stopford Brooke was falen os &

baslc. Of Brookg's history of literature, the author sald:
The excellencs of the primer is our only apology Tor its
appropriation, Great liberties have been taken with the text,
Many'p& ssages have been eliminated -~ specially those critlelzed
by Matthew Arnold in fis review of the Worn. The pilmer bz
beum'&r'wﬂrbd to wult our purpowe, and nag beun oul up lnto lese
SO, All thie malter Lrom Mr, Procke has been LHMIObu& in gute
tation marics, We bave added o Blograpliical wnd Toplcol Inds,

We

ey e W eI ORR G G T W G e 0 B Wb A B OT M R v e 0BRSS GO e WD A 4 0OF K MDD % O T Wnh O G WG TR SR L B0b DU WD b R ke e 0o e B W BR Wm mh wm W AKe K e b vl g
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13 Btopford Proocke, Gnglivk Iileratiure, Pire VeVle
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wiich gontning much . v&lumb]ﬂ‘imfoﬁmﬂtiom concerning autiors that
is not found 1in tuc vody of the worlk, P

“The elight gperieds in which Mr, Brooke pluces

ture, and into mhLCh 1t seeme naturally to fall, huve, with
Jl<%? chanp heon relodneds Haclh yuLLOM ircrud*d by @ les=
Bson GOﬂtdiﬁLﬂb a bflci resune of the groa floul events
that have hwad souewbat Lo do in shaping ox in . i
erature of thatl periocd, The pupil, it is hoped, wil e able
to see the better in the lig ht thus shed,

We have inserted short estimstes of tle leading authors,
mede by the best English and American critice,  These criticlens
are to he used as 1na1,wt d above, and as poilnted ocul in the ine
troductory leSsOlleses ’

Extracts, as many and as amnpie as the limits of the text-
book would allow, have been made from the principal writers of
eacﬂ period., We have tried to.find sucll as contuln the clar-

neteristic tralts of thelr authors botll in thought and in  ex-
pf@mdLﬂﬂ. But few of these extracts nave, so fal us we xnov,
ever seen the light in books of selectlong -- anthiologies of
poetry or.prosc., 14 "

“1inh Litlera=

CTwe following list of class questlons, which the author
hoped would "provoke qULmulbﬂ and ochjeetion, and fummish malicr
for profitable debate," were given asi

1., Olassificatlion.
2. Dietion,

3. Bentehicese.

4, Btyle.

a. Persplculty.
b, Imagery.
Ce BRErgys
d. Wit and Pathos.
. co Hlegalice,
5, Thoughie
6, Feeling.

TFor poetry, those of the above walch did not apply were Lo
be omitted, while the following were to be added:

1, Hhythi,
2e Wetre.
3s Hhyme,

: - s 2 o W e R e e
nﬂ#ﬂummnwm—me-mm-awm.wwm-mmmmwpmw*m-.mmm-suvmw»amwn-wmnmmnw» »»»»» o i TR e G g OO P Ah W0 N YR G

14 DPraiverd Hollogs, ngllsh Tilerolura, Dys b o
15 Ib.l.gz s PP ld—.l.b.
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In further intfroductory romarks he dsboted the question ap

to Whﬁih“r the intensive study of a Ffew ocuthors or o taste of

1mmny was the hetter course to purouc, Concerning  the  word

But we unite with all who disparase methods tha divmrt
the punll'e attention from what we have =een
jeet, and concentrate 1t upon a prolonged exami
aunthor's woprds in their @tymology and histdry, maklng this a
study of linguistics and not of literature. 16

The text, as far as authorship wa.8 concerned, covered ex-
actly the same ground as Brooke's, except for the short addi-
‘tions from the three American authors: Bryant, Longfellow; and
Towell,

The extracts in the book were short and few in number. In
literary history, up until the death of Queen Elizabeth, Tellogyg

made the foliowing selectlons: Centerbury Toles, two very short

T 1 3

extracts; one ballad; & selection from Bidney‘s Defence of Lg-

gtrie; onc and one-half pages from Hocker's Zeolosissbionl Folily

nd two extracts from Bacon's Esgays; eleven stanzas from Spen-

cer's Faerie. Queen, a short selectlon from NMurlowe's Hdward iL,

and a few lines from Pen Jenson's Sejalius.

Painter's Introduction to Bnpligh Literaturs

The Tirst texi adopted for use In the wgeeondary schouls of

, LIEN R T e E =T PR gy £

Waneus was that of Inintcr {lo9d). The Wwiyle ol hlo Louk  Wwad
gimilor to that of obthoers lu whieh otllonplu Jwve beon nuue G0

“m

Tooddul Titesolure, pe 19




&7
give short ULu ches of the writer's life, logether with portions
of his work, The Painter text, however, was much more sluple
than the earlier volumes. The selection 5 were mueh longer, For
the study of Chaucer he gave nothing but the Prologue, hut it
was completa. Comprehensive notes followed the text of the
material, end the author goce somevhot into detall to exploin

the dropping of the Anglo-Sazon inflections, Afler an intro-

e

duction on the life of Spencer, two cantos of the Fgerie Hueen
followed. Wine essays of Bacon were included, as well as the

entire Bhakcspearion drame, The Merchant of Venice,and Milton's

L'Allezro and Il Ponserosg.

The remzinder of the bool was orguonized in the seme mannel,
Ninete cnth century m&terlml ineluded the following: Scbtt,ﬁyron,
Wordsworth, and Tennyson.

The printing was good. Although the suthor had not broken
awey from the analytical wmethod, the book wao an attempt toward

the ideas that have been more nearly perfected in the Literature

and ILife serics.

Histoxic of Literszture

C{;

Since the time of the Paluter text, the study of the
classics has steadily grown; and with these studies, texts on
the nistory of literature huve been adopted to supplement the

work in the clawsil Of late years the tendency baws been o

use these histories aw reference matericl rather lhon as texts
in the true sense of the word.

The firot Migtory of Anslish  nod  Acnerigun Literoture




adopted for use in the Kansowo Lhe of
. RRRER e
ey ] mom £ 17 L PV T T T I » . P N
Charles Johngon.  This was published in 1000 and woo uped over
1 T e GO e o cr NI A Ao T O - . -
the five~year period from 1904 o LuCba T to the  eardier

type, this text belonged to o group whioh w

ce oL ] (gy. . . 0ol o " Wi Lt E LI B R

college or high school, and, becsusc of its cosprehensive nature,
would have much better answered the purposes of the former than
of the latter,

Moody and Lovett's A First View of Baclish Literuiture(1005)

wes written purposely for se (O“Ql”” wchuulw, and wos dbased upon
)

the amthnra“‘more advanced book,entitled the Miglory

Litera tur(,o Thelr aim was to.rouove everny

number of authors was materially reduced wnd

tered on the most important. The Literary comuent wiLo

fied and more space was given te deseriptive sketehes,

This text was used until the adoption of the ! Licelk hooks

in 1915, The foel that they are 8till in use i1z evidence of

4.

thelir popularity. The growing attention to

terests and desires is shown in the following words of introduc-
g}

tion to the New English Literature:

The bhook furnishes a conclse account of the higtory R ele
growth of English literature from the ecrliest times Lo the prese
enL day It lays ﬁquwi o phusi* crn the 1ite 1wvw%cnk4,
on the w%&entlwl &dml#blx that differen peried  lrom
gnother, and on the opirll that anlmates < @ Avove all,
the conetant purposc has becn Lo wrouse 4n ptudent an  ehl-
thusiastic desire to vead the worke ol g autiors Jdiocly
Boesuse of the nubliorts bellel in the ’mldu“buUV funetl
history of liternture, he han spent auech b Aals
@llk” the ﬁﬂﬂﬁUml¢y @uuw¢lg& Busrested
cach thylmr. L7

;
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Literoture and Life Serics

Jince 1925 the Board of Bduecation han recorzonded +to the

English teschers of the stale the Litersture and Life series in

four volumes, edited bj Bdwin Greenlew and his assistants. The

.

specific purpose of this series wes: "The initiation of the child
into the spiritual heritage stored up for him in books, M 18

The title is suggestive of the newer definitions of litera-
ture, and the "social twist" which eduaation nas taken in late
years has been reflﬁcted in the work, It was stated:

' Accqrdingly, this book and the others that follow in  tle
ceries will be found to Strbwu cood cltizenghipes., By such or-
ganization,the‘ﬁtudy of ?hiﬁ book will reenforce powet?111”
study of history, of soclal and political conditions, and of

science, the three main divisions into vhich college courses ore
lel a.f..,do 19

mind, Theaze might be swmmsrized =s follows:

1, The material in the four vniumnn hos been graded  to
GObeUPOﬁd with thn fOir in high school. The lit-
erature has been treated aunls MENNCT o

2. Ths sericsg hﬂf not been made to limit or nquo;ly pre-
seribe material. It has heen tnought to be o "minia-
ture ““lo ilon oL ’HN best litersture of the Englishe

P20 The seriss 1o be ued upon th@

conv1ct10n Lh$L mn chundance of mulerial is needed, AL

the same bime a stendardized lint of minimum uﬂﬂbﬂt¢w¢u
is inecluded.

<. Instructors were to declde for themselves which sclec-
tiOx? werc to bhe read ropidly and which were to  be

studied in detall, They might condense and omit at
Wlll s

—-—.-nuv--ﬂn-ﬂm.m«hwiﬂnn-dmﬂm-—mmmn-mv-wl’d\nawmmm—-urmwm—«.mmpf.vmpu-w,anrmﬂ’wmywn&’wﬂmmun—« G O e s GR e DA WA ma b ¥ S5 6

18 Greenlaw, Tlson, Keok, Literatuie and Life, Beok One,
p. iiid,

19 JTbid., »e

20 TIbid., D
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