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For numerous reasons. adults over the age of 25 are deciding 

to attend col lege. These older adults have become known as 

nontraditional students. Some reports suggest that the mental 

functioning abi 1 ities and unsharpened ski 1 Is of the 

nontraditional students places them at a disadvantage in the 

college classroom. Although vast amounts of research have 

compared and contrasted the educational experiences of the 

traditional and nontraditional students. none seem to 

del ineate. compare, and contrast the personal ity 

characteristics unique to each group. The purpose of the 

present research project was to provide prel iminary data in 

this area. More specifically. the present study examined the 

levels of manifest anxiety and self-esteem reported by both 

traditional and nontraditional col lege students. 

Additionally. the self perceptions of traditional and 

nontraditional students were examined and compared. The data 

indicated no significant differences between traditional and 

nontraditional students in the areas of manifest anxiety and 

L
 



self-esteem. However, strong gender differences were 

obtained. Results from the Self Perception Inventory showed 

significant gender effects for 6 of the 13 domains and type of 

student X gender interactions were present in 3 of the 

domains. Al I results were discussed and possible reasons for 

their occurance given. Impl ications for further research were 

also provided. 
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A Comparison of Nontraditional and Traditional Col lege 

Students in the areas of Manifest Anxiety, Self-Esteem. and 

Self Perception. 

For numerous reasons. many adults are deciding to return 

to college or, for some, to begin a col'lege career (Sewa'll. 

1984. 1986). These individuals have come to be known as 

"nontraditional" students. They have become categorized in 

this manner because they are older than most traditional 

students who fall into the 17-24 years-of-age bracket (Long. 

1980). Ironically, reports suggest a decl ine in the 

enrollment of traditional-age students while they 

simultaneously show a steady increase in the enrollment of 

nontraditional students (Hruby, 1985). Although the 

nontraditional student has only recently begun to receive a 

great amount of attention. the idea of older adults attending 

col lege is not new (Cross. 1982; Houle. 1961: Kasworm. 1980). 

For example. the introduction of the G.1. Bi 11 in the 1940/s 

helped produce an increase in the number of older adult men 

as undergraduate students. Before this period, most 

universities/ enrollments of adult students were 

disproportionately low. except in the areas of correspondence 

courses. night courses. extension courses, special "adult 

only classes". or graduate courses. The G.I. Bill al lowed 

many men who had served in the armed forces to return to or 

enter col lege whi Ie the government paid them a stipend. This 

agreement was used as a means of supplemental payment for 
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military service to their country (Kasworm, 1980). 

An increase in the number of women students coincided 

with a decrease in the number of women assuming the role of 

"homemaker" and the beginning of the women"s liberation 

movement. Additionally. the number of female students 

increased as women began to enter traditionally male 

dominated career areas (Kasworm. 1980). Statistics from 1960 

showed a tripl ing of women in col lege from the previous 

decade (Kasworm. 1980). Statistics from the 1984 census 

showed a total enrollment of 12.304.000 students in col leges 

and universities throughout the United States. Approximately 

16% of that total were men age 25 and older whi Ie 

approximately 20% were women age 25 and above (U.S. 

Department of Commerce Bureau of the Census. 1985). Hruby 

(1985) suggested that 2 out of every 5 undergraduates 

enrol led in U.S. col leges were over the age of 25. More 

recent statistics released by the U.S. Department of 

Educational Research suggest that 32.7 percent of al I men 

enrol led as undergraduates are age 25 or older. Simi larly. 

27.8 percent of al I female col lege students are over the age 

of 24 (U.S. Department of Education Office of Educational 

Research and Improvement, 1987). These figures suggest that 

by the mid-1990"s students age 25 and older wil I comprise 

approximately 61% of the total population of undergraduate 

col lege students. By the year 2000. reports project that 

almost 50% of the male col lege student population and more 
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than 23% of the female population will be 25 years of age or 

older (U.S. Department of Education Office of Educational 

Research and Improvement, 1989). 

The introduction of a population so diverse as the 

nontraditional group produces many new questions for 

consideration. Astin (1984) stated that "The older student. 

in my judgment, is the most poorly understood of all the 

so-ca II ed / new/ student groups" (p. 8). Puryear (1988) 

suggested that col leges must begin to focus on the unique 

needs of nontraditional students. These students differ 

appreciably from the traditional students in their 

psychological, socio-emotional. and behavioral needs 

(Kasworm. 1982). Unlike the majority of traditional-age 

students. nontraditional students must cope with additional 

barriers outside the classroom. Many nontraditional students 

have a spouse, children, and hold ful I time jobs in addition 

to going to school. The role of student is usually coupled 

with one or more of these additional roles. Often. these 

roles compete with each other for priority within the 

nontraditional students/ life (Young, 1984). 

Nontraditional women seem to encounter even greater 

difficulties when attending college. Rogers (1981) stated 

that nontradi tional women usual 1y face such problems as: "1) 

an undue amoun t of se 1fin f 1 i cted pressure: ... 2) test 

anxiety: and 3) a lack of emotional and/or physical support 

from other famil y members" (pp. 1-2). 
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In addition to the external problems which many 

nontraditional students must face. some researchers suggest 

that the mental functioning abi I ities and unsharpened skil Is 

of the nontraditional students may also place additional 

pressures upon them (Prager, 1983: Sewal I. 1984). Sewal I 

(1984) suggested that the adult student may differ from the 

traditional student in terms of his/her academic skil Is and 

study habits. He found that nontraditional students 

demonstrated less mathematical abi lity but showed skil Is 

comparable to traditional students in the areas of English 

and reading comprehension. In addition. Sewal I (1984) found 

that test scores of nontraditional students indicated better 

study habits and more favorable attitudes toward col lege than 

did traditional students. Ferguson (1966) and Long (1980) 

compared the grade point averages (GPA/s) of traditional and 

nontraditional students. Results from both studies indicated 

that nontraditional students had higher GPA/s than 

traditional students. However. Neal (1987) failed to find 

this difference. Sewall (1984) concluded that " ... although 

the conclusions are highly tentative. they do suggest that 

there may be some essential differences in the academic 

ski I Is of older and younger undergraduate students" (p. 15). 

In contrast to these findings. Epstein (1987) stated that 

although age may offer some variations between traditional 

and nontraditional students" ... there are insufficient data 

to suggest that being older or younger necessari ly set people 
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apart as adult learners ll (p. 15). 

Why do nontraditional students seek a college degree so 

late in life? Sewal I (1986) asked over 1,000 degree-seeking 

adults the question II what were the most important reasons for 

enrolling in college?1I IIIQ [italics added] develop a new 

career II , was I isted by 65% as a major reason for wanting a 

college degree while 61% said II s imply to learn ll 
• 

Additionally, 51% I isted lito have the satisfaction of having 

a degree ll and 48% indicated that the most important reason 

they enrol led in col lege was lito achieve independence and a 

sense of identity.1I Cross (1982) also listed lithe need for 

personal satisfaction ll as an Important factor influencing the 

adult student/s decision to attend col lege. However. her 

report indicated that some adults attended college II s imply to 

meet new people. 1I Sewall (1986) concluded that Individuals 

who attend col lege after the age of 25 are usually 

reevaluating their lives and establishing new priorities. He 

based these conclusions on Daniel Levinson/s stage theory of 

adult development. Levinson/s theory views adulthood as a 

progression through developmental stages or eras. Each era 

presents a unique life-cycle confl ict which causes the 

individual to reevaluate his/her I ife and usually results in 

an alteration of the current I ifestyle in some form. 

Levinson suggests that a change in an era ••• requires aII 

11basic change in the fabric of one/s life .... (Levinson. 

Darrow. Edward. Klein. Levinson. & McKee. 1978. p. 19). 
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Whatever reasons nontraditIonal students list as reasons 

for desIrIng a college degree, researchers suggest that they 

all can be grouped Into three categorIes (EpsteIn, 1987: 

Houle, 1961: Sewal I, 1986>. Goal-orIented IndIviduals are 

those who return to school to fulfIl I a clear-cut objectIve. 

ActIvIty-orIented adults contInue theIr educatIon sImply to 

have something dIfferent to do and to broaden their social 

contacts. Finally, learnIng-orIented adults attend col lege 

because they enjoy learnIng and seek to gaIn knowledge for 

its own sake. The majorIty of the adults surveyed by Sewal I 

(1986> provIded goal-orIented and learning-oriented responses 

most often as reasons for attending col lege. The most 

important reasons I isted by adult students for attending 

col lege were "to aId in my career" and "to simply have the 

satisfaction of havIng a degree" (Sewal I. 1984). 

PsychologIcal research using col lege students as 

subjects has been conducted for many years. In fact, it 

would appear to many that the entire scIentifIc base of 

psychology has been bul It upon data col lected from the 

col lege sophomore and the whIte rat. Such student-based 

studies have examIned everything from demographic make-up 

(Astin. 1983: Bean & Metzner, 1985: Hruby, 1985> to creative 

cheatIng behavIors (Grover. Becker. DavIs. Neal & Syler. 

1989). Numerous research projects have examined specific 

personality characterIstics of the col lege student population 

(e.g., Craparo, Hines. & Kayson. 1981: de Man & Efraim. 1988: 
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Marron & layson, 1984; Prager, 1983). Despite this abundance 

of research on col lege students, there seems to be a lack of 

data that delineates, compares, and contrasts personal ity 

characteristics of traditional and nontraditional students. 

Hence, the purpose of the present research project was to 

provide preliminary data in this area. More specifically, 

traditional and nontraditional students were evaluated in the 

areas of self-esteem and manifest anxiety. 

Self-esteem is defined as "A person's overall assessment 

of his or her personal adequacy or worth" (Wei ten. 1989. p 

456). It has been hypothesized that the level of self-esteem 

which a student possesses may be correlated with that 

student's success in school (a'Mal ley & Bachman. 1979). In 

support of this prediction, Craparo et al. (1981) found a 

positive relationship between self-esteem and success in 

school. Reports conducted with col lege students suggest 

that men have higher self-esteem than do women (Davis. 

Bremer. Anderson, & Tramil I, 1983: Marron & layson, 1984), 

Additionally, Prager (1983) reported that 

nontraditional community col lege students had higher 

self-esteem than did traditional students. 

Manifest anxiety has been defined as "anxiety that is 

apparent and presumed to be symptomatic of underlying 

repressions or confl icts" (Chapl in. 1985. p. 265). Similar to 

the self-esteem literature. researchers have found a 

significant difference in the level of manifest anxiety 
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possessed by male and female col lege students. Data from 

these studies report that women have a higher level of 

manifest anxiety than do men (Davis. Martin. Wilee. & 

Voorhees. 1978; Trami I I, Davis. Bremer, Dudeck, & Elsbury. 

1982: Tramil I, KleInhammer-Trami I I. DavIs, Parks. & 

Alexander, 1984). 

In addition to directly measuring and evaluatIng these 

two personal ity domains, the present study also sought to 

evaluate dIfferences in the self perception of a variety of 

attributes that may exist between traditional and 

nontraditional students. Bai ley. Zinser, and Edgar (1975) 

examined students~ self perception of their own levels of 

intel I igence, motivation. and achievement. These results 

indicated that ratings of motivation and achievement were 

higher among women. Additionally, both men and women rated 

the average woman student as being more academically 

successful. motivated, and intel I igent, than the average male 

student. Conversely, Sowa and LaFleur (1986) found that 

women reported greater test anxiety and social anxiety than 

dId men. Finally, a study of self perception and career 

competency revealed that both men and women college students 

expressed high levels of perceived efficacy in various career 

areas but displayed moderate levels of perceived competency 

in those areas (Betz & Hackett, 1978). 

It is hoped that this research project wil I determine 

the personality charateristics which are unique to 
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nontraditional student. Additionally, this project seeks to 

examine the levels of manifest anxiety and self-esteem 

possessed by col lege students in general. Any discrepancies 

between the scores of nontraditional and traditional students 

wil I be careful ly examined and discussed. It is also hoped 

that this information wil I provide preliminary data which 

wil I lead to the development and implementation of programs 

which wi I I aid in the nontraditional student/s transition 

;nto the col lege arena. Finally, it is hoped that any 

Information gained through this research effort will 

contribute to the knowledge of how both traditional and 

nontraditional students adjust to their col lege environments. 



14 

CHAPTER TWO 

METHOD 

Subjects 

The subjects were 286 volunteers from lower level 

psychology classes at a midwestern regional, state university 

having an enrollment of nearly 6,000 students. 

Nontraditional students, 25 years of age and older, represent 

23% of the student body within the university~s total 

population. The nontraditional student group consisted of 

68% of returning col lege students while 32% were first-time 

students. The nontraditional group was composed of 18 men 

and 34 women whi le the traditional group consisted of 78 men 

and 156 women. The average age for the traditional students 

was 18.99 and for the nontraditional students the average age 

was 32.95. 

Apparatus 

The instruments employed consisted of an informed 

consent form (see Appendix A), a demographic form (see 

Appendix B). and a questionnaire booklet (see Appendix C). 

The questionnaire booklet consisted of the Unidimensional. 

Short Form of the Taylor Manifest Anxiety Scale (TMAS; Hicks, 

astle, & Pel ligrini, 1980), the Self Perception Inventory 

(SPI: Neeman & Harter, 1986), and form "A" of the Texas 

Social Behavior Inventory. (TSBI; Helmreich & Stapp. 1974). 

The TMAS measures general anxiety. It is a 20 item 
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true-false questionnaire which was validated on over 1,000 

college students. The TMAS has a reliabil ity score of .88 

(Hicks, Ostle, & Pellegrini, 1980). 

The SPI for college students is a profile which measures 

col lege students/ perceptions of themselves. The SPI provides 

scores measuring a person/s perceived ability in the 13 

different areas listed in table 1 (Neeman & Harter. 1986). 

The norms for this 54-item questionnaire were established on 

over 300 col lege students. The sub-scale reliabil ities range 

from .76 to .92. 

Table 1 

The 13 Domains of the Self Perception Inventory are: 

CREATIVITY. "This subscale measures the student/s 

perception of his/her ability to be creativity or inventive." 

INTELLECTUAL ABILITY. "This subscale measures general 

intellectual competence. It assesses an individual/s global 

intel I igence." 

SCHOLASTIC COMPETENCE. "The items on this subscale are 

directed toward evaluating actual schoolwork and classwork. 

It questions whether one feels competent that he/she is 

mastering the coursework." 

JOB COMPETENCE. "This scale assesses whether one feels 

proud. confident. and satisfied with the Job he/she does. It 

also questions whether one could do a new Job." 

ATHLETIC COMPETENCE. "This subscale seeks to gain 

knowledge of whether one feels he/she is good at physical 
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activities and sports." 

APPEARANCE. "This subscale focuses on whether one 

thinks that he/she is physically attractive and feels happy 

with onese If. II 

ROMANTIC RELATIONSHIP. "This subscale assesses one's 

ability to develop new romantic relationships." 

SOCIAL ACCEPTANCE. "This subscale ask questions 

concerning being satisfied with one's social skills, and the 

ability to make friends easily." 

CLOSE FRIENDS. "This domain consists of questions 

concerning whether one gets lonely because he or she does not 

have a close friend to share things with. It also assesses 

one"s abi I ity to make close friends." 

PARENT RELATIONSHIPS. "This subscale focuses on liking 

and feeling comfortable with the way one acts around one's 

parents and whether one gets along with one's parents." 

HUMOR. IIThis subscale emphasizes the ability to laugh 

at oneself and take kidding by friends." 

MORALITY, "Items from this subscale asks whether one 

feels his or her behavior is moral." 

GLOBAL SELF-WORTH. "This subscale taps one's general 

feeling about the self. It contains items such as liking the 

kind of person one Is. and I iking the way one is leading 

his/herllfe." 

The TSBI is a validated. objective measure of 

self-esteem or social competence (Helmreich & Stapp. 1974). 
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The instrument consists of 16 social-situation items which 

are rated on a 5-point Likert scale. Higher scores are an 

indication of higher self-esteem. The TSBI was val idated on 

over 8,000 college students and yielded a test-retest 

reliability range of .87 to .92 (Helmreich & stapp, 1974). 

Finally, the demographic form requested personal 

information concerning the subJect/s age, gender, and 

classification. The form also requested the subject/s 

educational background and the educational background of 

his/her parents. To insure confidentiality, the subjects 

were instructed not place their names on any of the materials 

within the questionnaire booklet. However. they did sign and 

return the informed consent form. 

Procedures 

Test administration took place during a regularly 

scheduled class hour. Each student was given an informed 

consent form. General instructions concerning 

confidential ity rights were presented by the experimenter. 

Students who were wil I ing to participate signed the consent 

form and returned it to the experimenter. Those students 

unwi 1 ling to participate were thanked for their time and 

dismissed. After al I consent forms had been returned. 

subjects were then given a questionnaire booklet. The 

experimenter instructed the subjects to read the printed 

instructions on each page of the booklet. None of these 
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instructions were read aloud. Subjects were once again 

lnstructed not to put thelr names on the questionnaire 

booklet. The test questionnaires were collected when al I 

subjects had finished. All subjects were instructed not to 

discuss the test with students from other classes so to avoid 

contamination of the experiment. The subjects were thanked 

and then dismissed. The testing procedure required 

approximately 40-50 minutes for total administration. 



19
 

CHAPTER THREE 

RESULTS 

The data was analyzed by using a 2X2 Analysis of 

Variance with gender <male/female) and type of student 

<traditional/nontraditional) as the independent variables. 

Analysis yielded the following results. It was shown that 

women <M = 9.11) reported significantly higher manifest 

anxiety, f<1. 282) = 3.76, ~ < .05. than did men <M = 7.81). 

However. the gender X type of interaction was nonsignificant. 

Analysis of the TSBI scores indicated that the men <M = 

42.20) had significantly higher self-esteem scores. fel, 282) 

= 4.66, Q = .029, than did the women <M = 39.74). Simi lar to 

the TMAS scores, the gender X type of student interaction was 

nonsignificant. f<1, 282) = .73. 

Analysis of the SPI scores yielded significant effects 

for the fol lowing scales: 

Creativity, A significant gender effect was obtained 

for the creatiity domain, f<1, 282) = 8.87, ~ < .003. The 

scores of the men <M = 11.63) were significantly higher than 

those of the women <M = 10,29), 

Athletic Competence, Significance was found for the 

gender, f<l, 282) = 25.98, ~ < .001. and the type of student 

effects, £<1, 282) = 7.64, ~ = .006. Newman-Keuls tests 

indicated that the men scored higher <M = 11.92) than the 

women <tl = 9.09) and the traditional students CM = 11.27) 

..l 
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scored higher (g < .01) than the nontraditional students <M = 
9.27). 

Appearance. There was a significant gender effect for 

this domain, l<l, 282) = 14.01, g < .01. The scores of the 

men <M = 11.39) were higher than those of the women <M = 
9.53). 

Close Friendships. The type of student effect was 

significant, f<l, 282) = 8.08, g < .005, and the gender X 

type of student was significant, £<1,282) = 3.88. g < .05. 

The traditional students <M = 12.73) scored higher than the 

nontraditional students <M = 11.26). Newman-Keuls tests 

revealed that the significant interaction was the result of 

traditional women scoring significantly higher <g < .05) on 

this scale than the traditional men and the nontraditional 

men and women. Additionally, the traditional men scored 

significantly higher <g < .05) than the nontraditional women. 

Parent Relationships. The gender X type of student 

effect was significant. £<1. 282) = 5.21. g = .021. The 

interaction was probed by the use of Newman-Keuls tests. 

Results indicated that the scores of the nontraditional men 

were significantly higher <g < .05) than those of the 

nontraditional women and the traditional men. Al I other 

comparisons were nonsignificant. 

Morality. A significant gender effect, l<l. 282) = 

5.61. g = .017. was the result of the women <M = 12.94) 

scoring significantly higher than the men <~ = 11.91). 
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CHAPTER 4 

CONCLUSIONS 

Initially, this project was designed to Identify 

possible differences between traditional and nontraditional 

students In the areas of manifest anxiety, self-esteem. and 

self perception. Results Indicated that the women had higher 

manifest anxiety scores did the men. In turn, the men scored 

higher than the women on the self-esteem scale. There was no 

difference between the scores of the traditional and 

nontraditional students on either of these scales. The 

scores from the SPI showed only a slight difference between 

traditional and nontraditional students. Significance was 

found for only 6 of the 13 scales. Whi Ie each of the six 

scales showed significant gender effects. only three of these 

showed a gender X type of student effect. 

Manifest anxiety and self-esteem scales. 

The fact that these data indicate that women reported 

higher manifest anxiety scores than did the men corraborate 

previous reports by Davis et al. (1978) and Tramil I et al. 

(1982, 1984). Additionally, the results which Indicated that 

the men had higher self-esteem than the women were also in 

support of earlier work done by Craparo et al. (1981) and 

Davis et al. (1983). However, these results failed to 

repl icate the findings by Prager (1983) which showed that 

nontraditional students had higher self-esteem than did 
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traditional students. Although the significant gender 

effects found by these data tend to support previous research 

efforts, it cannot be overlooked that these same data failed 

to find any differences between traditional and 

nontraditional students. These findings support the 

conclusions drawn by Epstein (1987). There seems to be no 

difference between traditional and nontraditional students in 

the areas of manifest anxiety and self-esteem. 

Self Perception Inventory. 

Appearance and Creativity Domains. The results from the 

SPI also indicated several gender differences. Men scored 

significantly higher in the areas of creativity and 

appearance. Possibly with the introduction of the male 

beauty magazine, GO, and the male cosmetic industry becoming 

a multi-mi 1 1 ion dollar investment, today/s col lege man has 

become more conscious of his appearance and has taken an 

interest in inventing his own style or personal ambiance. 

Likewise, the lower scores obtained by the women on the 

appearance domain could be the result of the critical 

self-analysis which many col lege females possess. Many 

females in general have a critical self-view of being 

overweight or "not pretty enough." Support for this 

conclusion can be seen in the bil lions of dol lars spent on 

cosmetic surgery each year and the number of women who have 

eating disorders. 
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Close Friendships Domain. The traditional students 

scored significantly higher than the nontraditional students 

in the area of close friendships. This may result from the 

fact that the nontraditional students often have weI I defined 

and longstanding ties with family members such as a spouse, a 

chi ld, or co-workers. These individuals fulfil I the role of 

close friend, therefore the nontraditional student does not 

seek companionship outside these boundaries very often. 

However, the traditional student has no such individual in 

his/her I ife who can play such a dual role. So, they form 

surrogate ties through developing close friendships. 

Parent Relationship Domain. A type of student X gender 

interaction was obtained in the area of parent relationships. 

The data indicated that the nontraditional men had higher 

scores in the area of parent relationships. It is possible 

that these men. who were baby boomers, are providing some 

form of support for their now aging parents. This type of 

atmosphere could possibly be conducive to the development of 

a new and closer relationship between an adult son and his 

parents. 

Morality Domain. In regards to the women reporting 

higher morality scores, it has often been echoed by some 

therapists that women may possess views which differ 

drastically from men concerning particular moral issues. 

This argument has been cited and studied in conjuction with 

such tests as the Kohlberg Moral Judgment Scale. The 
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discrepency in scores may simply be a result of how both 

genders viewed the issues presented. 

Athletic Competence Domain. Finally, results from the 

athletic competence scale indicated that the traditional men 

scored higher than al I other groups. The reason for this may 

seem the most clear-cut of al I. This may simply be due to 

cultural influences. Society teaches that the hero is always 

a young, strong man. He is athletic and can handle any 

situation which arises. Therefore, it is not suprising to 

see that the traditional men perceive themselves as being 

very athletic especially if they model themselves after the 

heroes which are seen on television. 

In conclusion, the lack of significant differences 

between traditional and nontraditional students seems to 

support the conclusions drawn by Epstein (1987). The 

nontraditional student may not differ from the traditional 

student except in the areas of his/her personal life. For 

instance. Rogers (1981) suggested that nontraditional 

students need" ... support groups and counsel ing groups 

.... for intervention with possible family difficulties 

resulting from the quest for higher education" (p. 1). Young 

(1984) suggested that offering mail-in registration, 

expanding off-campus courses, and more weekend classes would 

greatly benefit the nontraditional student. Given the 

results of this research and the echos of such individuals as 

Epstein (1987). Rogers (1981) and Young (1984). it seems that 
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more attention should be given to the external factors 

affecting the 1 ives of nontraditional students. Further 

studies investigating the needs of nontraditional students 

might consider examining the students/ private I ives. An 

indepth study of the interpersonal lives of nontraditionals 

may provide more information than any test score about 

problems which nontraditional students face. This type of 

research may ultimately lead to the formation of weI I needed 

peer groups and family therapy sessions which may prove the 

most beneficial source of help for nontraditional students. 
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Consent Form 

Carefully read the following statements and sign below if 

you are in agreement. 

The purpose of the present study is to better understand 

the particular needs. interest and motivations of Emporia 

State University Students. 

The time taken to fill out the questionnaire wi I I be 

approximately 40 minutes. Your answers as weI I as any 

identifying data wi 1 I remain confidential. 

I have read and understand the preceeding information and 

agree to participate in this study. 

Signature of Participant/Date 
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DemographIc InformatIon 

Please cIrcle: Male / Female Age 

Status: TradItIonal Non-TradItIonal 

(25 yrs. or older). 

1. ClassIfIcatIon 

a. Freshman 

b. Sophomore 

c. JunIor 

d. SenIor 

e. Graduate 

f. Non-degree seeking 

2. How would you describe your performance in high school? 

a. A average student 

b. B average student 

c. C average student 

d. D average student 

e . Below passing grades, on average 

3. How would you descrIbe your performance at ESU? 

a. A average student 

b. B average student 

c. C average studen t 

d. D average stUdent 

e . Below passing grades, on average 

f. First semester at ESU. no GPA yet 
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4. Have you attended any col lege or university prior to your 

attendance at ESU? Yes / No 

If so~ where? 

How long did you attend the school listed in Question 4? 

If you answered yes to Question 4. how would you describe 

your performance at the institution you listed above? 

a. A average student 

b. B average student 

c. C average student 

d. D average student 

e. Below passing grades, on average 

For Questions 5 & 6. please use the fol lowing scale: 

1 = less than eighth grade education 

2 = completed eighth grade 

3 = completed one year of high school 

4 = completed two years of high school 

5 = completed three years of high school 

6 = high school graduate 

7 = completed one year of col lege 

8 = completed two years of col lege 

9 = completed three years of col lege 

10 = earned undergraduate college degree 

(i.e., B.A., B.S .. etc.) 

11 = attended graduate or professional school 

12 = completed degree in graduate or professional school 

5. Choosing from the list above. indicate your Father's 

highest level of education. 
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6.	 Choosing from the list above, indicate your Mother;s 

highest level of education. 

7.	 On a scale from one to ten. the amount of financial 

support I receive from my parents 1s: 

Nothing Covers about half Total F1nanc1al 

my expenses Support 

1 2 3 4 5 6 7 8 9 10 

8.	 I feel my parent;s attitude toward my educatIon 1s: 

a.	 very supportive 

b.	 supportive 

c.	 indifferent 

d.	 mIldly negative 

e .	 very negative 

f.	 openly hosti Ie 

Any other comments about your parentIs attitudes toward your 

educa t i on? _ 

9.	 How much pressure do you place upon yourself to perform 

we I I in college? 

None Medium Extreme 

1 2 3 4 5 6 7 8 0 10 

10. How much pressure do your parents place on you to do we II 

in co 1lege? 

None Medium Extreme 

1 2 3 4 5 6 7 8 9 10 
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11. Of your answeres to questions 9 and 10, which ONE of 

these reasons do you feel produces the most pressure to 

do well? 

12. To your knowledge, are there any tutoring services 

available at Emporia State University? 

Yes / No / Don/t Know. 

Have you used any type of tutoring services 

at this or any other university? 

If so, where and what type of tutoring 

service was it? 



~a[~OOa a~T~uuoT~sano 

J xTPuadd\i 

88
 



39 

TAYLOR MANIFEST ANXIETY SCALE 

EMPORIA STATE UNIVERSITY 

Please answer TRUE or FALSE to the following questions. 

1.	 I often dream about things I don;t like to
 

tel I other people.
 

2.	 I often find myself worrying about something. 

3.	 At times I lose sleep over worry. 

4.	 My sleep is restless and disturbed. 

5.	 At times I feel that I am going to crack up. 

6.	 I feel anxious about something or someone
 

almost al I the time.
 

7.	 I work under a great deal of strain. 

8.	 I worry quite a bit over possible troubles. 

_9.	 At times I have been worried beyond reason 

about something that really did not matter. 

10.	 I am the kind of person who takes things hard. 

11 . My	 feel ings are hurt easier than most people. 

12.	 I worry over money and business. 

13.	 I have nightmares every few nights. 

14.	 At times I am so restless that I cannot sit
 

in a chair for very long.
 

15.	 Sometimes I become so excited that I find it;s hard 

to get to sleep. 

16.	 I find it hard to keep my mind on a task or job. 

17.	 Life is often a strain to me. 
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18. I am more self-conscIous than most people. 

19. I have often felt that I faced so many dIffIcultIes 

that I could not overcome them. 

___20. I have been afraId of things or people that I knew 

could not hurt me. 
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SELF PERCEPTION INVE~TORY 

What I Am Like 

The lollowlng Are Itllements which allow college students to describe themselves. There Ire no righl or wrong 
InSWel1 since students differ mlrkedly. Please road Ihe enllre sentence Ieross. First decide which one 0' lhe 
two pI"e of OIch Ilatement best describes you; then go to thlt side ollhe Slatement Ind check whelher thll Is 
Just SO" oltrul lor you or reilly trul lor you. 'fou will Just check ONE of lhe four boxes for each Slalemenl. Think 
Ibout whit you Irl like In the collegl environment IS you read Ind Inswer each on•. 

Son 01 ReallyRlilly Son of 
Tru. Tru.Tru.TN' For M. For M.FOi M. For MI 

Some etudenls like	 Olher students wish 1. 
Ihe kind 01 pereon BUT Ihlt they were 
they Are dlfferenl.0 D	 0 D 
Some IludMls Ire	 Other sludenls Ire2.	 
not very proud Or BUT very ploud of the 
the work they do on work they do on their 
Ihelr lob Job.

0 D	 0 D 
Some stud.nls feel	 Olher sludents elo not3. 

0 D conlldenl that they BUT lee I so confielenl. 
Ire mastering Iheir D D 
coursework 

Olher sludenls think 
not satisfieel.with BUT lhelr sociel skilll 

A.	 Some students Ire

D D	 D D lheir social Skl!!S	 are just line. 

5.	 Some etuelen" are Olher sluden" are
 
nol happy wilh Ihe BUT hippy wilh the
 
way they lOOk	 way Ihey look. 0 D	 0 D 

6.	 Some sludenlS like Olher sludenlS wiSh
 
the way lhey act BUT Ihey acltd dil/erenlly
 
when they are around around Iheir parentS.
 0 0	 D 0
 
their parena 

D D 
"-	

0 D7.	 Some students gel Olher Sludenls don'l
 
kind of lonely be· BUT usually gel ICO
 
cause they con't real, lonely because they do
 
Iy have a close Iriend have a close fllend to 
10 shall things .... lIh share Ihings witn, 

e,	 Some studenls feel Olher Sludenls wonder
 
Iiko they are just BUT if Ihey Ire as sman.
 
IS aman or emarter
 
Ihan olher Sluden"
 

0 D	 0 0
 
9.	 Some SludenlS ollen Oll'ler sluden" leel
 

Question Ihe moralily BUT their behaVIor is
 0 [J	 D '0
01 their behavior	 usuilly moral. 

'0,	 Some sludenlS leel Olher Sluden" worry 
Ihal p'eopl, they like BUT about whelher peopl, 
romantic.lly .... ill be th.y like romantically 
allracted 10 Ihem will 0. allracted 10 Ihem.

D D	 0 0
 
II,	 When some siudenis do . Wl'Ien olher sludenls do 

something SOr! 01 BUT something son 01 
Slupld lhal laler slupid Ihal Iller 
appea's very funny, appears very lunny. 
tney lInd iJ hard to Ihey Cln easily 'augl'l 
Ilulih al Ihemulves al Ihemselves, 

D 0	 0 0
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II 

Reelly 
Trut 

For Mt 

Sort 0/ 
True 

For Me 

Sort 01 
True 

For Mt 

Rully 
True 

For Me 

12. 0 0 
Some sludenls leeI 
they ero Ius I 1$ 
crulive or even more 
10 Ihan olher sludlnU 

BUT 
Other sludenls "ender 
If IhOy are as 
crealive. D D 

13. 0 D 
Soma students feel 
Ihay could do wall al 
lust about any new 
alhl'lic aclivlly Ihay 
haven'l lried belore 

BUT 
Other sludents ale 
a/raid they mlghl 
nol do wellal alhletic 
aclivilles they ha,en'l 
avar Irled. 

0 0 
14. D D 

Some sludants ara 
allen disappointed 
with lhemselves 

BUT 
Olhar sludents are 
u,ually qUlle pleued 
wilh themsel,es. D D 

15. 0 D 
Some ,Iudent, \eel 
they are very good 
at their lob 

BUT 
Other students worry 
about whether IhI} 
can do their Joo. D D 

1S. 0 D 
Some sludents do 
very well at 
their studies 

BUT 
Othar students 1l0n'I 
do vary well al 
their sludies. 0 D 

17, 0 D 
Some ,Iudents find 
II hard 10 make 
new Irlends 

BUT 
Other sludenl5 are 
able 10 mike 
new friend' easily. 0 D 

18. 0 D 
Soma students ale 
happy wlln their 
heigh I and weight 

BUT 
Othar students ",ish 
Ihelr height or 
weight was dillerent. D 0 

19. 0 D 
Some studenlS lind 
It hard 10 acl nal· 
urally when they are 

aUT 
Other studenl5 lind II 
easy to eel nalurally 
around their parents. D 0 

around Ihalr parenls 

20. D D 
Soma students are eble 
to make close lriends 
Ihey een roally trust 

BUT 
Other sludenls find 
II hard 10 maxe clo,e 
'rlends lhey can really D 0 
trust. 

21. 

D D~ 
Some studenls dO not 
leol Illey .ro vary 
menIally able 

BUT 
Other students feel 
Ihal lhey aro ,ery 
menlililyabl., D 0 

22. D D Some ,tudent, usually 
do what Is 
morally rig hi 

BUT 
Other students lame-
limes don't do whal 
they know II morally 
righi, 

D D 
23, 

0 0 
Some students lind 
It hard to e,tablish 
romantic relallon. 
Ihlps 

BUT 
Olher studants don'l 
have dilliculty 
e,tabll,hlng roman lie 
relallonshlps, 

0 D 
24. 

D [J 
Some eludenls don't 
mind being kidded 
by Ihelr lrIends 

BUT 
Olher sludents are 
botl1ered whan 
Irlends kid thorn, D 0 

25

D D 
Some students worry 
thai Ihey aro nol as 
ereallve or Inventive 

BUT 
Other Sluden" feel 
they er. very 
ereall.. ana IMenlive. D D 

IS other people 

2a. 

D D 
Some sludenU don', 
leet they Bre 
very ethletle 

BUT 
Other studont. do 
leel thaY ere 
alhlelle. D D 
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" 
Sort ot Rully

Rully Sort 0' 
TN' Tru.

Tru. TN' For M. Far M.For M.FCC'M. 
Other students o/lenSom. 31udents usually27. BUT	 don', like Ihem·Ilk. themselves 
selves IS a person. 0 0	 D DIS a pereon 

Olher 3tudent. worrySome .Iudante leel28. SUT	 aboul whether they 
can Co a new job Ihey 

confldenl about 
lhelr ability 10
 
do a new Job
 

0 0	 D D 
hav.n·t IrleQ belore, 

Some 3tudenls have Olher studenls rarely29. 
Irouble "gurlng oul BUT have troubl. wllh Ihelr 
homewoo< anlgnments homework aSSignments. D D	 D D 
Some sludents like	 Other sludents wish30. 
the way they Inler· BUT their Inleracllons 
act wllh other people with other people w.re0 D	 D D 

dlfler.nl. 

Some studenls Wl3h Olhtr sludenls like31. 
lhelr body was BUT their body the way 
diflerenl	 II Is, D D	 D D 
Some students feel	 Olher sludents ha'ie32. D D comfortable being BUT difllcully being 
lhemselves around Ihemselves around D D 
lhalr parunt3	 Iheir paronls, 

Some studenls don'l Olher studente do have 33. 
IIIv. a close trlend BUT a Irlend who is close 
lhey can share their enou;lh tar them 10 
personal Ihoughls	 share Ihoug1\U lhal 
and feelings with	 are really personal. 

D D	 D D 
Some sludents lee1	 Olher Itudenls wonder3-1. 

D D lMy are jus I as BUT II Ihey are as 
bright or brighter bright. D D 
l1\an masl people 

Some sludent3 would Other students Ihink :35. 
like 10 be a beller	 BUT t1\ey Ire Quite moral. 
person morallyD D	 D D 
Some studenls have Olher sludenls do nol36. D 0 Ihe ability to BUT lind II easy 10 
develop romantic develop romanllC D D 
relatianship3	 reiliionships. 

Same studenls have a Olher studenls lind 
hard t,me laughino a' BUT It usy 10 laugh

37. 

the ridlculou s or II Ihemselves, 
Silly things thay do 

D 0	 D D 
Olher slucents leel 

nOI ,..I thaI they SUT Ihat they Ire very 
~.	 Some studenls do 

are very invenllve	 inventive.D D	 D D 
Some sludenls feel	 Other sludents don"39, 

D D Ihey are better Ihln BUT fael they can play 
olhers It spon3 as w.lI. D D 

~O.	 Some Iludents really Oillor sludents olten 
like the way they I,. BUT dan'l lik. the wlY Ihey 
lelding their lives are leading lheir live5. D D	 D D 

, Olller students Ire 
nol aallslied wlill BUT Quite salislied willl 
the way Ihey do th, wey they C:Q Iheir 

41.	 Some students a,.

D 0	 D D 
Ihelt lob	 jab. 

~.----J
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Really Sort 01 Sor1 ot Really
True True True True 

For Me For Me	 For Me For Mo , 

.2.	 Some students some Olh.r students usually
 
limes do no! leel BUT do leol inlellec·
 
Inlelloclually compelenl lually cOmpelent al 
ellheit Sludies	 Illeir sludies. 

0 0	 0 D
 
.3.	 Some SludenlS 'eel Olher sludents Wish
 

Ihel Ihey ere so· BUT more people
 
cially accepted by	 ,ccepled them.D D	 0 0
 
r:"I.a~\ neo.nlf' 

4.01.	 Scme S!Udena It.e Olne' SIUcenrs :0
 
Iheir phplcalap· BUT nol like Ihelr
 
pearance the way ills physical appearance.0 0	 D 0
 

A3.	 Some studentl lind Other sludenls gel
 
Ihal they are unable BUT along with Iheir
 
10 gel along wi:" parenls ~ulte·well.
D D	 0 0
 
Iheir parenls 

All,	 Some studenl~ are Olher studen!s find
 
aOle 10 make really flUT It hard to make
 
close f"ands	 really close lriendS. 0 0	 D D
 

.7.	 Some studenls would Olher students are
 
really rSlhel De BUT very happy being
 
dll'.rent	 Ihe way Ihey are.0 D	 D D
 

48.	 Some studenls QUes· Other students feel
 
lion whether they BUT Iheyare
D D	 0 0
are vel)' intelligent	 Intelligent. 

A9. 

0 0	 
Some Students li'/e Other studenu have 

D D
up 10 lheir own BUT trouble living up to
 
mOlal standardS Ihoir moral standards.
 

50.	 Some students worry Other sludenls 'eel
 
that when Ihey like BUT Ihal whan lhay are
 
someone romantically. romantically interested 
lhal person won'l i1ke In someone. Ihal person 
like them back will like them back. 

0 D	 D 0
 
61.	 Some Sludenls can Olher etudents h."e a
 

,ully lauOh al eer· BUT hard time laughing
 
tain things Ihey dO	 ,t Ihemalva,.D D	 D D
 

52.	 Some sludenlS feel Olh., sludents Ques·
 
Ihey have a 101 01 BUT lion whelher lheir ideas
 
original Ideas	 are very original. D 0	 D D
 

~.	 Some students don't 01 her sludents are
 
do well al 'Cllvillu BUT good 'I aClivilles
D ,0	 D D
requiring physical requiring physical 
,kill eklii. 

!>4.	 Some 'Iuden!s .re Olher sludents are
 
ollen dissatislled BUT usually satlslied
 
with themselves	 wllh themselves.0 0	 D D
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TEXAS SOCIAL BEHAVIOR INVENTORY 

Emporia State University 

1.	 I am not likely to speak to people until 

they speak to me. 

a b c d 

Not at all Not Sl ighlty Fairly 

character very 

istic of me 

2.	 I would describe myslef as self-confident. 

a b c d 

Not at all Not S I i gh I t y Fa i r I y 

character very 

istic of me 

3.	 I feel confident of my appearance. 

a b c d 

Not at all Not Slighlty Fairly 

character- very 

istic of me 

4.	 I am a good mixer. 

a b c d 

Not at a II Not Slighlty Fairly 

character- very 

i sti c of me 

e 

Very much 

character

istic of me 

e 

Very much 

character

istic of me 

e 

Very much 

character

istic of me 

e 

Very much 

character

istic of me 

...
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5.	 When in a group of people, I have trouble thinking 

of the right things to say. 

a b c d e 

Notatall Not S I I gh I t y Fa I r I y Very much 

character- very character

istic of me istic of me 

6.	 When in a group of people, I usually do what the others 

want rather than make suggestions. 

a b c d e 

Not at all Not S I i gh I t y Fa I r I y Very much 

character- very character

istic of me istic of me 

7.	 When I am in disagreement with other people, my opinion 

usually prevails. 

a b c d e 

Not a t a I J Not Slighlty Fairly Very much 

character- very character

istic of me istic of me 

8.	 I would describe myself as one who attempts to master 

sItuations. 

a b c d e 

Not at a I I Not Slighlty Fairly Very much 

character- very character

istic of me istlc of me 

j
 
I
 
i 
·1 
~ 

1 
j 

-'
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9. Other people look up to me. 

a b c d e 

Not at a I I Not S I i gh It y Fairly Very much 

character- very character

istl c of me istic of me 

10 . I enjoy social gatherings Just to be with people. 

a b c d e 

Not at a I I Not S I i gh It y Fairly Very much 

character- very character-

i sti c of me istlc of me 

11 . I make a point of looking other people in the eye. 

a b c d e 

Not at a J I Not S I i gh 1 t y Fairly Very much 
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12. 

character

istic of me 

I cannot seem 

a 

Not at a I I 

character

istic of me 

very 

to get 

b 

Not 

very 

others to 

c 

S I i gh I t y 

notice me. 

d 

Fairly 

character

istic of me 

e 

Very much 

character

istic of me 

13. I would rather not have very much responsibi 1 Ity 

for other people. 

a b c d e 

Not at all Not S 1 i gh I t y Fa i r 1y Very much 

character- very character

istic of me istic of me 
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14. I feel comfortable being approached by someone 

in a position of authority. 

a b c d e 

Not at all Not S I i gh 1t y Fa i r I y Very much 

character very character

istic of me istic of me 

15. I would describe myself as indecisive. 

a b c d e 

Not at all Not S I i gh I t y Fa i r I y Very much 

character very character

istic of me istic of me 

16. I have no doubts about my social competence. 

a b c d e 

Not a t a I I Not Slighlty Fairly Very much 

character very character

istic of me istic of me 


